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CHAPTER I

TEACHING LITERATURE IN PAKISTAN

ATMS AND OBJECTIVES OF LITERATURE TEACHING
AC G ARTOUS
NATIONAL EDUCATION IN PAKISTAN

The Ministry of Education in Pakistan set uwp & Commission
on National Education to assess its educational system and suggest
changes to help modernize education in the country. From January
to August 1959, this Commission discussed problems of education
in the country and submitted its "Report"l in the form of sugges-
tions. This Report was then scrutinized by the curriculum committee
and later by the Board of Secondary Education which implemented
the suggestions and prescribed books and syllabi for the schools,

The Report said the aims and objectives of all litera=-
ture teaching should be the following considerations and goals,

1. Literaturemirrors the spiritual, intellectual

and emotional life of a people and for many
reasons must be regarded as the most important
part of her cultural heritage. With the written
word as its medium, literature is the memory

of the human race, spanning the centmries_as
the most permanent of records of mmkind.2

Lgovernment of Pakistan, The Report of the Commission
on National Education (Karachi: The Manager of Publications, fede).

Ibide, pe 221.




2, The nation's literature, her arts . . « are a
pmrt of her cultural heritage .

%, Great literature promotes universal values . e +
Which create idealism, surmount sectional and
sectarian interests, and inspire the individual
to make sacrifices for the ideals he holds dear.?

These definitions state what must be kept in mind when
preparing a program of literature in any language, and these
objectives will be the basis of this study, also, because it is
about teaching literature in English in Pakistan, Nowhere in
the various Reports on Education is language and literature teaching
separated into two distinctive fields of study, although the objectives
of language and literature teaching are separately menticned. The
curriculum committee felt that this lack of differentiation was a
serious drawback in the English teaching programs.

The Report of the Curriculum Committee for secondary education
says that, "the text books that are in use are not well graded and
do not aim at teaching the language for its practical utility,"
because "the element of literature in our text books is more than
it should be. English literature is conducive to the development
of thought and its study is no doubt, useful. At the secondary
stage, however, the emphasis should be on the learning of the lan«

guage ftmctionally.""’

1rbid., pe 221,
®Ibid., pe 222.

5The Report of the Curriculum Committee for Seco Edu=-
cation (RaTstiﬁaI: Ministry of Education, Goverrnment of gﬁiaﬁ),

Manager of Publications, 1960 ps 29



If this statement is correct, then the English studies
program needs revision and until this is done literature will
be used to teach language, whereas language should be used to
teach literature.

Because of the lack of both trained personnel and the
proper kinds of books (in language and literature), the Committee
felt that replacing these hooks would somewhat ease the difficulty.
®At this stage it would be worthwhile adapting to Pakistani condi-
tions one such series / of books / prepared for countries where
English ie not the mother tongue and using it in @ur educational
institutions.* Also "The texts should read as straightforward
modern prose and should include topics from all fields of arts
and culturee® ?

Both the Reports (of the Commission on National Educas
tion and the curriculum committee) are long range objectives,
which will take some time to be wholly worked into the educational
system of the countrye
PRESCRIBED SYLLABUS

The present prescribed syllabus shows what books are being

used for English teaching in the secondary schools in Pakistan,

1Tbide, pe 29
?Tbide, pe 282,



In 1962, the curriculum and syllabi for secondary school examina-
tionsconsisted of the following books, These were to be used from

1963 onwards and are being used in the schools today.

1, Secondary Lewel

as A book of 12 poems (totalling 300 to 400 lines)

be Thomas Hughes, Tom Brown's School in Stories
Told and Retold, Oxford University S8,

or

LMo Alcott, little Women in Tales Retold for Easy
Reading, Oxford University Press.

Ce HeGe Wells, Seven Storiesst

2. Higher Secondary level
as A.Conan Doyle, The Hound of the Baskerwvilles.

or

Morley Roberts, Western Avenues.

be Terence Rattigan, The Winslow Boy.

ce Margaret Flower, (eds), A Book of Modexrn Prose,

de 24 Poems to be selected from some :smt.hc::vleugy.=a

ICnrr:Loulul and Syllabi for the Secondary School Certifi-
cate Examination (Karachi: Board of Intermediate and Secondary
School Examination, 1962), pe 14.

2(:urrioulum and Syllabi « Higher Seco S (Karachi:

Board of Intermediate ondary Educatlion, s Pe B89,



This syllabus does not distinguish between teaching
English as a language or as literature. The need for functional
English is stressed by the committees, but books prescribed are
literary. These books are difficult not only for their language
but also present a non-Pakistani way of life and behavior., This
behavior, or "culture®™ as it is called, poses serious problems of
understanding for the Pakistani student who has to tackle problems

of language and culture at the same time,

PROBLEMS OF TEACHING
LITERATURE IN ENGLISH

Commonwealth Countries

Problems of teaching literature in a foreign language
are numerous and each needs to be studied by itself, but there
are general problems which must be considered before tackling
specific oness The Teaching of English Literature Overseas® is

a useful discussion of these general problems, This book is the
result of a conference of English teachers from the commonwealth
countries,

The difficulties of English, both as a language and liter-
ature, were discussed at this Conference and various suggestions

were made about overcoming them,

1iohn Press (eds), The Teach of English Literature
Overseas , lgxtracta from the Proceedings of a erence held at
King's College, Cambridge,™ (London: Methuen and Co., 1963),



It was generally felt that the problem of English teaching
in the Commonwealth countries was an acute one, The participants
gave very useful remarks and suggestions on the subject, as most
of them had wide experience in this field., For one thing, the
direct impact of the British system of education on schools overseas
showed two main approaches to the teaching of English literature,

a. British tradition /Thas been_/ exported, /[and is_{
prominent in Commonwealth countries, both in schools
and universities. It is largely a reflection of
past and sometimes present attitudes to the sub-
Ject in England, reinforced by British type exami-
nations and syllabuses. . « o Generally it presup-
poses that English literature is taught in English
and in schools forms part of a British-style
curriculum,

bs Secondly, / there is / the continental tradition
of studying English literature as eydidence of a
distinctively foreign civilization of culture.l
It is the second approach which we must use if the interest
of the students in English literature is to be maintained., Pre-
viously "the whole concept of English education in India was intimately
bound up with an expressed belief in the value of English literature

for the Tndians,"®

IG.E. Perren, "Historical Notes and Present Instances,®
John Press (edo)’ Ibidc, Pe 10,

*Tbid,



'The function of English in Imperial education was

frequently seen as confa.rable to that traditionally

assigned to Greek and Latin in Europe.....It was a

concept of Western culture and civilization expressed

in English rather t.hi.n English literature in the

terms of set books,’

The study of books thus was an instrument fér learning
both language and literature in English, The students were taught
nothing of the culture of the people they read about and were often
unable to understand and therefore appreciate literature, This
situation extends to the present day in Pakistan and if it is
allowed to continue in schools, literature in English may degene-

rate to the same position as Greek and Latin in European and
English schools today,.

Pakistan

Pakistan, like India, is a multilingual country, and to
facilitate the workings of the governmnt,ﬁnglid: has been main-
tained as the official working language until the proposed national
languages, Urdu and Bengali, can take over, As the examinations
and curriculum follow the British type, to this day many schools
prepare students for both the local matriculation and London GCE
examinations. English is the medium of instruction at the higher

levels of education, Very few books in Urdu or Bengali are available

1Tbide, pe 14e



and these cannot meet the needs of the students, Therefore,
English has a direct impact on all forms of communication in the
countrys

The question then arises whether it is English literature
or literature in the English language that we should be teaching,
This needs some clarification because "English®™ tends to get con=
fuseds In Pakistan, broadly speaking, English literature would
mean all that is written in the English language, yet it is liable
to get confused with 'British' literature, Mr, Cawson, a teacher
of English literature in Ghana and Pakistan, felt this to be a
problem and questioned the difference between English literature
and literature in English, He said, "We talk about English litera=-
ture but it seems to me that one ought really to extend this and,
instead of talking about English literature, talk:about literature
in English and perhaps extend it further and talk about writing in
English,t

During the British rule, English was practically the

'lingua franca’ of the educated people because it brought social

prestiges With independence came the demand for a national language
which would take the place of English, and today at the elementary
school level English is steadily losing ground,

1F.H. Cawson, ®"Syllabus and Examinations in Education,®
John Press (ed.), Ope cite, pe 91,



The Conference at King's College, Cambridge, thought that
English literature in Europe does not have the major educational
purpose assigned to it in Commonwealth countries. The advantage
of the Europeans is that they feel no literature can be understood
or enjoyed without a proper study of its background and civilization,
The Conference agreed that to fully understand literature one must
have some knowledge of the civilization, culture and language of
the literature.

Therefore, this thesis tries to find out what sort of
cultural problems affect the teaching of literature in English
in Pakistan., Of the two trends described above, the European one
seems more suitable to Pakistan, because the patterns of behavior
in literature in English are either not understood or are misunderstood
by the Pakistani students who see them in the light of their own cul-
tural background, social customs and attitudes,

Cultural elements that are similar will, of course, be
easily understoods Others, less similar but not totally alien
will be partially understood. But cultural patterns either not
existing at all in Pakistani culture, or conflicting with it, will
not be understood by the Pakistani studemt, Robert Lado l;ealimd
this when making his study of cultural amalysis., He said:

‘e« s Jecause human personality has evolved a variety

of ways to live, ways we call cultures, we constantly

misinterpret each other across cultures, If we ignore
theese cultural differences we will misjudge our cul=-
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tural neighbours _ as we constantly do at present —

for a form of behavior that to them has one meaning,

may have another one for us, And if we do not know

the difference in meaning we will aseribe to our

neighbors the intention that the same behavior would

imply for us, and would pass on them the same judgment

as our confreres, In fact, I am a{rdd we do exactly

the same in most cases at present,

Developing countries, such as Pakistan, face problems
of comprehending their own cultural growth and development, and
tend to use the developed countries (i.e. the West, primarily)
as standards of cultural comparison, One of these standards is
literature in English, particularly because of Pakistan's colonial
heritage. Cross=cultural measuring, for the reasons described
above, is often inaccurate because the tools of comparison have
not been fully developed, This thesis, therefore, agrees with, and has
for its premise, Sapir's belief that "all cultural behavior is
patterned,¥° If this is true, then it is possible to speak of
culture, as Lado does, as the "ways of a people,™ for "ways"™ then

are, in theory at least, describable patterns,

AIMS OF THE STUDY

The aim of this thesis is, therefore, to detect, identify

]‘Robert . Lado, Linguistics Across Cultures (Ann Arbor:
University of Michigan Press, > Pe Be

2Edward Sapir, "The Status of Linguistics as a Science,®
David G, Mandelbaum, (ed.), Selected Wriﬁ%?f Edward Sapir
(Berkeley: University of California Press, Y, Pe D406,




and analyse problems of cultural interference which Pakistani

students face when studying literature in the English language.

PURPOSE OF THE STUDY

Teachers of literature in English know how difficult it
is to teach students whose native language and culture differ from
the one they are to study., They must also be aware of the obstacles
that prevent proper understanding and appreciation of a literary piece.
By using Lado's formula of cultural analysis and applying it to
items of cultural differences, chosen from a short story, it is
perhaps possible to develop an index showing what aspect of a cul=-
tural pattern of behavior is more difficult or easy to understand
by a Pakistani, and te prepare explanations and material aids
accordingly to supplement classroom teaching. Lado says, "The most
important new thing in the preparation of teaching materials is
the comparisen of native and foreign language and culture in order
to find the hurdles that must be surmounted in the teaching."

It would also help "to study problems connected with the
study of English literature from the standpoint of cultural tra-
dition and continuity and to see problems connected with this study

as an introduction to the structure and conditions of a modern

IRobert . Lado, opecite, pPe 3.



aociety."l As Louise Rosenblatt writes in ®Literature as an
Exploration,® Wthe vicarious participation in different ways of
life may have see & broadly social liberating influence,"?
Vicarious participetion aids in a closer understanding of the reason
why people behave differently, and an identification and sense of
empathy is developed, Such a participationirings a better under-
standing and a sharing of common joys and sorrow, %One forte of
literature is, that it can translate the intangibles of experience
see into specific feelings and ections of human beings like our-

selveﬂ..s

SIGNIFICANCE OF THE STUDY

The significance of such a study is that literature,

like other subjects, can be a powerful tool in the hamds of the
teacher for promoting better cultural understanding between the
learner and his subjects By explaining difficulties of cultural
interference, teachers as®e able to remove prejudices because it
has often been remarked that natives learn in order to enjoy the
original text, but, "the non-English speaking student simply wants
to find out what heccan about English literature, in order to reach

1john Hollaway, “Aspects of the Study of English Litera-
ture in Afro-Asian GCountries,™ John Press, opscits, pa 24,

%Dwight L. Burton, Literature Studies in High Schools
(New Yorks Holt, Rimehart and Wilson, 1965), ps B2

®1bide, pe 824
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a better understanding of English life, character and thought..'l

If one agrees with this statement, then literature would
mean notiling more than material for providing sociological data; but
"one of the chief values of a foreign literature is that it brings
a new experience of life in a different society and tradition,
Literature should never be used as = sociological material, but
its social and cultural assumptions have to be shared for a proper

undorat.am:ling."2

LIMITATIONS OF THE STUDY

This thesis will be limited to the analysis of problems
of cultural interference that are likely to arise during the study
of a short story in English, because its aim is to discover cultural
interference that a Pakistani student has when studying literature
in the English language.

METHOD CF STUDY

The method is based on Lado's method of culturazl analysis

described in Linguistics Across Cultures. This formula presupposes

that all human behavior is patterned and has "form, meaning and
distribution,"®

Iporothy HayewDe Huneas, "The Teaching of English Litera-

ture,® Wﬁﬂﬁ_ Vol, X, No, 1, Oct=Dec. 1955
(London: The ouncil), p. 4.

2Bruoe Pattison, "Some Notes on the Teaching of Litera=-
ture,™ English Language Teaching, op.cit., Spring 1954, p. 76,

®Robert Lado, opecite, ps 110
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This is derived from Kemneth L. Pike's study of Language
in Relation to a Unified Study of Human Behavior, Lado follows

Pike's study of the units of activity which are composed of modes,
called "feature, manifestation and distribution,®’ which correspond

— with slight modification — to Lado's form, meaning and distributiom.
Both formulae are discussed at length in the next chapter.

The Gift of the Magi by O'Henry. is used as a model to

illustrate the workings of the formula, Each item chosen for ana-
lysis is divided into the three elements of activity (form, meaning
and distribution) to show how the meaming of the story differs for
an American and a Pakistani, In this way a measure in the order
of the understanding of the story by a Pakistani student can be
made and proper remedies suggested.

The broadest implications of this kind of analysis is
that a methodology, derived from an index of cultural interference,
could be set up to aid the teaching of the literature of any foreign
language, where cultural differences are major obstacles to under-

standinge.

lgenneth L. Pike, uage in Relation to a Unified

Theory of Human Behavior, Part I, ornia: Dummer Institute
of ﬁrﬁgtﬂ.aﬂca, 19542), pe 29




CHAPTER II

F
EVOLUTION OF THE FORMULA U = D BY PIKE
M
AND

ITS DEVELOPMENT AND APPLICATION BY LADO

Kenneth L, Pike in his study, Language in Relation to a

Unified Theory of the Structure of Human Behavior,l presupposes

Sapir's definition (mentioned in chapter I) that ®all human behavior

is patterned,® This assumption implies that the behavior of human

beings is not haphazard but conforms to patterns. These patterns

are determined by society. Sapir says, "Culture may be defined as

what a society does and thinks., Language is the particular how

of 't.hought.‘2 Thus patterned human behavior is called 'culture!,
One's own set of values establishes the standards by

which all cultures are measured. Nevertheless, anthropologists

have learned that ", . . it is only by acquiring the ability to see

another culture in its own terms that one can learn to comprehend

the actions and ideas of people in other societies®?,

‘1b1d,

®Edward Sapir, Language (New York: Harcourt Brace and Co.,
1921), Pe ’38,

SCulture in rl.a_nﬁge Le;%; Reports of Working Commit-
tees, Nor st Conference on Te of Foreign Languages,

(New Brunswick, NeJ.: The State University, 1960), ps 20.

15
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Pike, quoting Hoyer, says that, "Language may no longer
be viewed as something entirely distinct from other cultural systems,
but must be viewed as part of the whole and functionally related to
1te* And Michael West says that, ™language is a form of behavior:
it is the reaction of the organism as a whole to a social envﬂ:ommt.‘z
Literature reflects the culture and lives of people in a certain
soclety, in whose language the literature is written. The subject
under study in this chapter is how Pike developed the formula _

F

U= D - for analyzing the patterns of human behavior called cultures,
M

and how later Lado used it as a basis for the contrastive analysis

of cultures,

THE UNITS OF BEHAVIOR

Pike maintains that "there are two standpoints from which
& human observer can describe human behavior, each of them valuable
for certain specific purposes."5 The two are derived from the
linguistic terms, phonetic and phonemic. Using these units as basic
standpoints, Pike proceeds to study human behavior and uses them for

collecting data about it.

THE CHARACTERISTICS OF THE UNITS

1, An etic approach deals with generalized statements about

lenneth Lo Pike, opecite; Pe 6e

%Michael West, "English Behavior," English Language Teaching,
Vols XV, Noe 1 (Oct-Dec, 1960), pe 3o

SKenneth L. Pike, OpeCite, De S
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the collection of data, It classifies systematically the compa-
rable data of all languages and cultures awailable into & single
system and provides some kind of criteria for the classification

of this data, organizing it into typesi It also identifies any new
data that may be relevant to this system,

2o The emic approach is valid for only one language or
one set of integrated behavioral patterns of a culture at a time,
It can be used to discover and describe the pattern of a particular
language or culture by seeing the various elements that are integ-
rated with each other, and how these function within a system of
behaviore ™It is a structural approach in which the investigator
assumes that human behavior is patterned."l The emic approach is
intended ™to discover and describe that behavioral system with its
structural units and structural classes of such units,®?

"The etic approach is comprised of a compdex of goals and
prm'.-tan.*.ures.'5 They can be non=structural or classificatory, in the
sense that selection is made without specific reference to the struc-
ture of any particular languages, Divisions and sub-divisionscan
therefore be made into types and combination of types. This can be

done by starting on any set of criteria without reference to amy

‘mid,

%Ibid.

SIbid.



set emic systems or, the criteria can be applied to units selected
from various emic systems but without referring to the emic sys-
tems from which the units of activity were derived., The units can
be classified with reference to their physical characteristics
only. The units of behavior selected must be drawn from purposive
human behavior in order that the elements of meaning or purpose
provide for criteria for etic classification.

The second major use of the etic approach is that it
must be applicable, in the early stages, to an emic approach or
investigation of a previous etic classification,of one of ®*, , . the
precediing types to a particular language or cultural system",l
and in this way it becomes pre-structural and serves as a step
towards", . « ancanalysis of the emic structure of a language or

cultural system."a

THE FUNCTIONING OF THESE UNITS SEEN IN THE VARIOUS VIEWPOINTS THEY

PRESENT
1. The emic analytical viewpoint is an “internal or domes-
ticnd one, since it classifies behavior in reference to the system

of behavior of which it is a vital or immediate part. This approach

lIbidc, Pe 9
*Tbide

sIbid., pe. 10,



must concern itself with the entire language, since an emic analysis
of a part depends on its relation to the whole, So if it deals
with parts, these parts should be of larger wholes to which they
are either related or from which they obtain their ultimate signi-
ficance, It must also have direct or indirect reference to the dis-
tributional characteristics of an event, Thus emic units are manifes-
ted by physical event8s Every such unit must, therefore, be studied
with reference to its distribution and its verbal or non-verbal
behavior, because just as verbal responses of a speaker help deter-
mine meanings of the elements of communication, so do the non-verbal
onese

2¢ The etic analytical viewpoint is said to be an "external
or al'l.en'l one since in it the analyst is on the outside of some
particular events in which he sees similarities and differences
when two cultures are compared, This approach deals with some
comparable characteristic of many languages or cultures without
referring to the entire data of languages or cultures, It draws
events from their contexts in order to group them on a wide scale
without particular reference to any special language or culture,
It also focuses attention on the physical sspect of an event without

reference to the response it may elicit regarding its purpose,

lrhid,
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meaning or uses
The eriteria of sameness for the two standpoints differ,

For an emic purpose the criterion has to be re-established for
each study of language or culture and is dependent on the response
and the activity it is dealing with. For the etic purpose what
is needed is ™more of relativity, with sameness of activity deter-
mined in reference to a particular system of activity.'l

The value of the two points is different, The emic study
leads to the understanding of the way in which a language or cul-
ture stands as a working whole. This helps towards the understand-
ing of a language or culture and also the Mattitudes, motives,
conflicts, personality clewnalol:unen‘l*."2 of individuals. This approach
provides a basis for "a predictive science of behavior."a

The etic viewpoint, from the standpoint of an analyst, is
important because it gives an idea of the kinds of behavior that
are occurring in the world and recognizes the different kinds of
events and the differences and similarities in events that appear
gimilar., A technique can be obtained in this way for recording
such events in a culture, but until an analyst has etically obtained

data in terms of his own culture, he is not able to complete any

1

Ibidey Pe 1.
®Tbid,
5Tbid.



analysis, It is a flat viewpoint. If it is not possible to make

a detailed study of each local dialect or culture, an etic compar-
ison may be used with intensive studies made of strategically
located areas, Sapir says "every typical human action has a certain
range of variations and properly speaking, no such reaction can be
understood except as a series of variants distributed about a normal
t.ype.'l Btic procedures and meports of a particular phase or com-
ponent of behavior — in any culture — are never the same or uniform,
since nothing repeated will ever ﬁeld an identical result. So

etic systems are classifications created by analysts for handling
data before emic systems can be discovered,

The emic viewpoint is three dimensional, Within a culture
there are many events which on the surface appear to be similar but
in reality function very differently, e.ge killing animals in the
East and the West, Legal procedures which differentiate between events
etically similar but emically different, prescribe sharply different
penalties, e.ge did the thief carry arms when he entered or broke into a
house or was he empty handed? etc,

Emic reports of a particular phase or component of behavior
are nevertheless more uniform than etic ones. Emic procedures help
observers to report from internally structured viewpoints., Emiec
units are units of activity which are discovered, not created, by

lsapir, opecite, pe 15.
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an analyst to suit a particular need for some culture or language.

ANALYSTS OF A UNIT OF ACTIVITY.

Pike has used a church service to illustrate how his units
of behavior work. The sermon is the nucleus of the various segments
that form the whole servicee. Changes occur within the whele activity.
These segments sometimes overlap each other, as there ' are many
activities going on simultaneously which, when integrated, form
the larger whole. A detailed complex of activity cannot be des-
cribed or analyzed until it is borne in mind that there is in
behavior a “Hierarchical atructure'l referred to as an activity
having "wheels within irheells"'..2 One church service, in spite of
its being a complete unit in itself, is a part of a series of church
activities. The focus of the participants during service is con=-
stantly shifting up and down to include larger or shorter spans of
time, What is needed — in spite of this indeterminacy of focus —
is to find the essential wholes within the behavior of the church
service, Even a child recognizes from the actions of the partici-
pants when a unit of activity starts and ends, e.g. a sermon ar a
hymne Although the focus is not constant, cultural units of activity
can be found which have a beginning and an end and are a part of

1bide, pe 324

“Ibid.
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our experience. The church goer sees the church service as a unite

This is further emphasized by the contrast of the joint
integrated activity within the church to the noncoordinated activity
outside the church when the service is over, which, due to lack of
integration, cannot be called a unit of activity, Specifically such
wholes as sermon, etc., are culturally marked as having a beginning and
end and this Pike calls a "closure",l e+ge Some people do not feel
the church is over until the final Amen is sunge At each level of
focus in the church service classes of segments occur and are deter-
mined by the "spots"® they fill, e.ge hymms, sermons, benediction
and Amen, and accordingly the reactions of the participants are
determined, Individual and group behavior varies and differs from
individual to individual and group to group and this creates a
difficulty in understanding the behavior of one by the others

So far the exposition has been of the units of behavior.
Emic units were seen as chunks of an activity. These units are
further divided on any level of focus and each emic unit of activity
is broken down structurally into three specific kinds of complex
structures, Pike calls these the "Modes™ of an activity. Each of
these modes covers some physical data with simultaneous structuring

in the following wayse.

lbide, pe 54e
2Tbid,



Each of these modes can be discovered only in reference
to a system that embraces all three in such a way that the unit
of each enters into a network of units, characterized by their
relationship to the entire system of modes and units and of modes
of which they are a part.

(1) The feature mode of an emic unit of activity will,
in general, be viewed as comprised of simultaneously
occurring identificational-contrastive ' compo-
nents, with its internal segmentation analysed

with special reference to stimulus-response features
(including purpose or lexical meaning, where relevant).

The difference between one church service and another is
easily recognized by informed omnlookers, e.g. difference between
the junior and senior church service. These can be called contra-
stive features. From a slightly different analytical point of view
these items show the identificational features of the unit under
attention, Identificational-contrastive features are present
within every emic unit of behavior and on every level of focus they
are the components of these wnits. Among these identificational-
contrastive components there exist some features that are related
to the meaning and purpose in human activity and provide data about
the significant segmentation of the activity, The analyst must
never be totally dependent on the informant!'s meaning of words, be-
cause the informant is not always able to express in words the

lIbid., Pe 3564



definition he wishes to convey. All information must be supple-
mented with a more objective tool, which is the study of the tspots!
in which the activity occurse.

(2) The manifestation mode of an emic unit of acti-
vity will often be viewed as comprised of non-
gimultaneously occurring physical variants (or
non-gimultaneous components) with its internal
segmentation analyzed with special reference to
the hierar of the mechanisms of its physical
production,

The church service is an emic activity not limited to hymn
singing only, but is a composite of all such occurrences. If the
same hymn were sung elsewhere the unit would still be a single emic
mit in spite of the different organ, gingers and the church, The
manifestation mode would be the same, the difference would be in
the distribution mode.

No emic unit can be completely described without reference
to its manifestation mode, Pike says, "In other words we never,
in my view, completely 'abstract' a behavioral emic unit out of
and away from the actual physical action which constitutes the spe-
cific manifested substance of l:.elm.vior."2

(3) The distribution mode of an emic unit of activity

Will be seen comprised of relational components,

including its class membership and its spot func-
tion, with its internal segmentation analyzed in

reference to its spot distribution (including

reference Bo choice of emic alternatives wherever
relevant) .

1Tbides Do 36e
27bide, pe 38e

sIbido’ p. 86,
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Its chief complex is its "spot-class correlation,®™ The
church service is".'s., & spot within a larger behavioral unit (a
complex of religious activities of the week)"', ®Thus the distri-
bution mode includes a relationship te past and present occurrence
and future probability of occurrence acceptable to the actors within
a certain emic spot or set of spots.*® The distribution mode of
hymn singing is a composite of all the distributional characteristics.
It has the potential of occurrence in all spots and classes wherever
religious activity takes place.

It is not always possible for the analyst to clearly
separate the modal components of a unit, but the presence of the
three elements, feature, manifestation and distribution, is neces-
gsary in every emic unit of activitye.

The modal formula defining these units of activity can thus
be symbolized as, U = unit; F = feature; M = mahifestation; D =
distribution; and as such each emic unit of activity can be represented
as U";B.

This formula applies not only to emic umits which are

chunks of activity, but also to all special kinds of

emic units such as emic classes, It is this fact which_

the theory suggests == is at the heart of the nature
of the structure of behavior (and perhaps of many kinds

1bide, pe 366
?Ibid,
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of structure as well) and leads to its character-
istic hierarchical s.ppearance.l

Pike's contention is that all human behavior can be
analyzed as consisting of "modes"™, He says that an édequate des-
cription of a behavioral unit of activity cannot be reached by
using any theoretical fcl:undat.ion in which less than three modes
are present, Empirically, he continues, three are sufficient to
obtain data for his study,?

COMMENTS ON PIKE'S THECRY
Nadel, an anthropologist, is quoted by Pike as saying,

If scientific insight is insight into an order of
things, observation must be directed towards the
breaking up of the continuum of data into wnits =

= units which can be manipulated and ordered in

a fashion more systematic than the ambiguous and
fortuitous orderling inherent in naive observation,®

It is necessary to have a systematic study of human behavior in
order to analyze behavioral patterns,

Such an analysis, for a systematic theory for the study of
human behavior is therefore necessary to deal with problems arising out

lIbido, Po 40,

%Pike has been criticized for deriving his tri-modal theory
from the Christian concept of the Trinity, Because he is a-Christian
missionary, it is probable that this eriticism is accurate,

5Ibid., pe 41,



of misunderstandings between people of different cultures,
Pike says that the more one knows about two contemporary but
different systems of activity, the easier it is to predict the
kinds of difficulties that alearner will face,

The concern of this study is the difficulties a learner
studying in a foreign language encounters, and how best they can be
removeds To a suggestion that translations are adequate for teach-
ing foreign languages, Fries objected, saying, that s single 'model!
with a translation for a variety of languages will not do.'l He
feels that for every language situation a newly designed book is
necessarys, It can be asked that if it is only the English language
which has to be taught why go through all the trouble to make dif-
ferences? The reply would be obvious: not only do wecabulary,
grammar, and sounds differ in languages, but so also do items of
activity differ in each language and culture, Such units of activity
very a great deal and require separate treatment,

These comments reinforce Bke's contention that there is a

vital need for the study of the theory of human behavior,

IADO'S FORMULA OF CULTURAL COMPARISON

1, Compared to Pike's Formula, Pike based his study on
the assumption that all humsn behavior is patterned, These behavioral
patterns he categorized as _Etic and Emic units of activity and devel-

lfbid. Pe 19,



oped his formula U = ;n,. Lado in Linguistics Across Cultures deve-

loped Pike's concept further by showing how people misunderstand

one another if they are not acquainted with the meaning of certain
actss Fries, in writing the 'Forward! to the above mentioned book,
stresses the point that the whole range of “socialecultural features®
can become "blind spots" to learning if not properly overcome by a
cultural analysis. He says that a "sound intercultural understand-
ing" should be the "fundamental objective of all language learning.™

Lado in his "Preface™ says that his method of cultural

analysis aimed at helping teachers to identify problems of cultural
interference during the course of a study and to prepare suitable
material aids. This would help them achieve a better understanding
of the behavior of people from cultures different than their own.

The plan of the book rests on the assumption that we

can predict and describe patterns that will cause
difficulty, by comparing systematically the language

and culture to be learned uéth that of the native language
and culture of the student,.

About the proposed field of his study Lado says:

Even though this is virtuvally a virgin field, we

have already been able to describe specific patterns

of behavior in a given culture and through comparison
with the native culture of the students we have dis-
covered that there are certain misunderstandings

that take place again and again., Good experimental

1rado, opscite
*Ibide, pe vii.



test items have been worked from the information
yielded by that partial comparison of cultural
behavior, and we have every reason to believe that
much more complete testing of cultural uEderstand-
ing can be carried out by present tools.

He also expresses the hope that,

By using the results of linguistic and cultural com-
parison of native and foreign languages and cultures,
we can pinpoint our research problems,and individuals

can carry on highly signir&emt and sorely needed
experiments single~handeds

. The object of this study is to choose items of cultural
interference from a literary piece, in this case a short story

called The Gift of the Magi by O'Henry. These items are obstacles

to the proper understanding of the story because of differences in
the behavioral patterns of the Pakistanis and the Americans (Ameri-
cans because O'Henry is an American writer and the setting of the
story is New York).

Both Pike and Lado take human behavior as a basic unit of
activity for their analysis. They presuppose that human behavior
is patterned into units of activity called cultures. Although
each unit of activity is unique "yet in every culture certain acts
which in physical terms are thus different are nevertheless accepted

as same ."5

lIbido, Pe Te
2Ibid-, Pe Te
sIbido, pPe 111,
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Lado uses Pike's formula, U = ; D, with slight modifi-
cations, as the basis for his comparative cultural analysis, He
divides the units of human behavior, "which constitute the designs
that are each culture™ and says that each unit of behavioral
activity consists of form, meaning, and distribution, These three

elements appear in all units of activity and are distributed in
patterned ways. The pattern into which these activities fall can
be used as the functioning units of behavior in that particular
culture,

In a footnote to his chapter on cultural analysis, Lado
compared his own formuls to that of Pike, His formula he says,
includes the manifestation and feature modes of Pike's formula and
his distribution element coincides with Pike's distribution mode,
The difference between the two lies in what Lado calls the 'meaning’,
Pike does not consider the meaning a "co-equal® element, but does
not reject it, Lado mentions it separately, whereas  Pike does not.

"The forms of these patterns of culture are identified
functionally on inspection by the members of that culture.*®
Simple every day behavior, such as eating, dressing, gestures, etc.,
reflects the culture of a group of people, These acts are relevant
insofar as they have a meaning,

1bid,, pe 112,
*Tbid., pe 115.
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"The meanings, like forms, are culturally determined or
modifieds They represent an analysis of the universe as grasped
in a culture," A particular form may have various meanings for
various people, It may show class and social identification, national
or religious significance. "In short, any of the distinctions and
groupings of a culture may be part of the meaning of a particular
form un:l.i:."2 Meaning, therefore, presupposes form,

"Distribution, All these meaningful units of form are

distributed in patterned ways"® which involve time cycles, place
locations and their position in relation to other units, Eating,
for example, shows time, space and location distribution, e.g.
breakfast, lunch, supper, etc., which can be distributed before
and after other units of behavior., "Meaningful forms always occur
in patterned distribution."?

Form, meaning, and distribution do not exist independent
of each other in any unit of activity in any culture. Analysts
prefer to speak of them as separate elements of a unit of activity.
inorder to facilitate their analysis, although the three are always
interdependent for the functioning of a unit of behavior,

‘b1,
“Ioid,
Sbid,

4Ibido, Pe 114,
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2, Examples to Illustrate the Working of Lado's Formula.
The next step is to apply Lado's formulaio see how it works because
he says "by comparing two cultural systems we can predict what the
trouble spots will be."l

ae Same Form, Different Meaning, Same Distribution

We see things as they appear in form, but to each of us the
meaning differs according to what the form would mean in our own
cultures An Arab and an Indian both ask a question, The answer is
given by the lifting of an eye-brow. Both the Arab and the Indian
see the same answer form but the Arab thinks that it means 'No!
and the Indian thinks it means 'Yes', Both interpret the gesture
in the light of their own cultural behavior., The misunderstanding
is heightened if both feel that only they are right.

be Same Meaning, Different Form, Same Distribution

A trouble spot can be detected when the same meaning in
two different cultures is associated with two different forms, For
example, tea drinking in India and Japan has the same meaning, Tea
is a beverage which stimulates and refreshes, In both countries
much tea is drunk, but whereas the Indian would brew it in any pot
and drink it in a glass, mug, or cup, standing or sitting in any
convenient place, the Japanese would go though an elaborate ceremony
and have special cups, teapots and ways of sitting while drinking

lIbid .



teas Problems would arise when both the Indian and the Japanese
feel that their way is right and the other's way is wrong.
¢. Same Form, Same Meaning, Different Distribution

The observer of a foreign culture assumes that the distri-
bution of a pattern of behavior in another culture is the same as in
his own culture.. Preconceived notions, prejudices, and misinformation
about the ways of other people are serious obstacles to the understand-
ing of the modes of behavior of others. If there occur distribution
differences within a culture, the members of that culture are likely to
think that this holds true for all cultures, The same is true when
distribution patterns are uniform. The wearing of black apparel has
the same form and meaning but the distribution pattern may differ.

It is a sophisticated evening color, and a color for mourning., It
is the color for the apparel for certain tribes in Pakistan and deter-
mines the difference between one tribe and another.

Lado's method of cultural analysis is an extension of the
work done by West and Fries in the field of the teaching and learning
of English as a foreign Language.

Michael West based his approach on reading but realized that
vocabulary was the chief difficulty, He compiled and edited a "word
list,'l which enabled him to control vocabulary items for beginners,
Similarly, Fries worked on the control of "sentence structures."™ He
identified a set of basic structures from which he proceeded to more

difficult sentences.

lyichael West (ed,), General Service List of Words,
(London: Longmans, Green and Co., 1953).

%Charles Ce Fries, The Structure of English, (New York:
Harcourt, Brace and Co., 1952),




Lado realized that culture could also be an obstacle to a
student learning English as a foreign language. He researched the
problems of cultural differences in order to establish some kind of
cultural control, Working on Pike's assumption that human behavior
is patterned into units, he produced the formula U = F M D, for the
purpose of cultural analysise In the next chapter this formula is
applied to instances of cultural interference which a  Pakistani
student may come across during the study of a short: story in the

English Language.



CHAPTER III
APPLICATION OF LADO'S FORMULA
To test Lado's method and formula of cultural analysis,

instances of cultural interference from O'Henry's short story,
The Gift of the Magi, have been chosen for this study. These

items are difficult for a Pakistani to understand because of the
difference between Pakistani and American cultures,

This story has been selected because it represents to
some extent the life led by people in large cities in the United
States of America, It has been taken from a collection of short
stories called O'Henry's New York, selected by J, Donald Adams.

In the introduction Adams praises O'Henry's portrayal of
life, as lived by the New Yorker, because ™of the nearly three
hundred stories he wrote, more than a third came out of life as
he observed it in New !ork."l He expresses a wide range of human
conduct which he gathered from park benches, sales=-girls in depart-
ment stores, simple homes and cops on their beat. He prowled
around hotels and eating places, Coney Island and Haymarket, Broadway

1otHenryts New York (Greenwich™: Fawcett Publication,
1962), pe ixs

36
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and Fifth Avenue, in order to gain an imsight into all walks of
life in the city. "He wrote about men and women whose lives were
passed in the great uorld,'l but were simple and ordinary men and
women, Adams says "O'Henry left us almost the only fictional record
we have -~ certainly the only ones still read today — that deal with
more ordinary IL'.Lveas.."2

The last consideration taken when selecting this story for
a model is my own experience as a teacher of literature in English
in secondary classes in Pakistan. Quizzes and tests, in comprehen-
sion and explanation with reference to the context, showed that
most of the students had missed the meaning of the story. The items
chosen for analysis are the ones that were difficult for every new
set of students. It was difficult for me to elicit the correct
responses because the students did not understand certain behavioral
patterns in the story.

A synopsis of the story is as follows:

Jim and Della Dillingham were a newly married American
couple. Their financial condition was far from being good and they
could barely make both ends meet. Della tried her best to save a
few dimes out of her housekeeping money every week to be able to buy
& Christmas present for her husband., The situation became acute

ltbid,
®Tbid,
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when on Christmas Eve Della found that her efforts at saving had
resulted in no more than a dollar and eighty-five cents, hardly
enough to buy a decent present,

Now there were two things greatly prized by the Dillinghams.
One was Della's beautiful long hair and the other Jim's gold watch.
Della decided to sell her hair to buy a watch chain for Jim, but
to her dismay he had sold his watch to buy her a pair of combs for
her long hair.

O'Henry feels that the behavior of these two would appear
foolish, but justifies it by calling them the Magi. The Magi accord~
ing to the ®GOSPELS"™ were wise men from the East who followed a
star which signaled the birth of a great king., The star stood
still over the manger where the Babe' — who was Christ — lay. They
brought for this Babe valuable gifts, and "opening their treasures
they offered unto him gifts, gold and frankincense and .ym:-'h"'.2
The gifts were not of much use to a child born in a manger but
they held within themselves a world of sentiment inexpressible in
words, so were the gifts of Jim and Della. which,though useless,
stood as silent eloquence of their love for each other, The title
of the story itself is not an easy one to understand. The 'gift! is
the pivot about which the story revolves. Giving and receiving
gifts has the same form but differs widely in its meaning and
distribution from culture to culture. The other word is "Magi',
which must be explained with contextual reference

ll(athew., Verse 1-10,

?Tbids, Verse 1l,
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in order to have a meaning. Therefore the questions most likely
to arise would be: Who were the Magi? Who was the Babe in the
manger? Why and what did they bring as gifts to the Babe?

When such questions have been mceaa:hilly dealt with,
the student will understand the religious and festive significance
of Christmas and the giving of gifts at this period. It will be
clear that because it is a Christian festival, such a custom —
exchange of gifts at Christmas .. must be prevalent in countries
where Christians live,

The following nine items have been selected from The Gift
of the Magi. and a cultural comparison made ‘of = the Pakistani
and American understanding of certain patterns of behavior, These
items have been divided into the three elements of form, meanming,
and distribution, and a comparison drawn so as to find out which
element is more difficult to comprehend. In the end an index can
be made to show how easy or difficult such a learning, or transfer,

is likely to be.

Item 1

"There was clearly nothing to do but flop down on the
shabby little couch and howl,*

When Della found that all her savings amounted to § 1.85,
she felt that it was too little to buy a present for her husband Jim,
She felt helpless and the only way to express herself was to sit on
the couch and howl,



Della dropped herself on the couch and howled loudly because

Pakistani American Comparison

|Form Women don't ery loud- |Crying loudly Different

ly. They are expected [not wrong.

to weep very slowly

without being heard.
Meaning The state of helpless-| Same Same

ness expressed through

tears,
Distribu- Crying in the house Women don't Same
tion and when alone, usually howl

in pUbliﬂo

Explanation:

she felt she was unable to do anything to improve the situation,

A woman in Pakistan is not supposed to be heard when she cries and

that is why the howling of Della is not -
behavior in the Pakistani culture.

an acceptable form of

The meaning and distribution

of the activity willte the same in both cultures and not difficult

to understand,

Ttem 2

®A furnished flat at § 8,00 per week,"

Living in a furnished flat costs § 8,00 a week. .




Pakistan American Comparison

Form Living in flats in the Same Same

cities,
Meaning | Poor people do not live Furnished flats Different

in flats, especially show the finan-

furnished ones. cial status of

the owner,

Distri- | § 8,00 converted into Cost of living Different
bution | rupees is Rs.40 per week | much higher in

which is just about the the States.

monthly income of a fa-

mily, "§ 55,00 per annum

is per capit.i income of

a Pakistani,.
Explanation

and only the rich can afford flats.

The per capita per annum income of a Pakistani is § 55.00.

A flat that costs § 8,00 per

week would mean Rs. 40, which not even a higher middle class family

can afford.

were not so poor as the author makes them out to be.

This would make a Pakistani think that Jim and Della

The meaning

would, therefore, be dependent on the explanation that the cost of

living in the United States is much higher than in Pakistan. The

financial status of the person can be seen not as compared to

Pakistanis, but as Americans living in cities like New York,

1government of Pakistan, The Second Five Year Plan

(Karachis Planning Gommission, 1960), pe 14.
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"Della finished her cry and attended to her
cheeks with the powder rag."

Della finds a solution to her problem, Before going out
she tries to remove the traces of tears from her face by applying

some powder.

Pakistani American Comparison

Form Powder not commonly used, | Powder most commonly | Different
Black in the eyes would used of all cosme-
be used to remove traces | tics,

of tears,
LHean:Lng Removal of traces of Same Same
tears,
Distri- | In conservative fami- No hard and fast Different
bution lies coametics are rules,

very little used and in
liberal ones, more,

lanation
The meaning of such an activity is the same, women like to
beautify themselves., The form such an activity would take would
differs In Pakistan the using of black in the eyes is a common cos-
metic and can be used to explain the use of powder by Della, The
distribution in Pakistan would vary from conservative to more 1iberal
groupss In America the use of powder. would not give any indication

whether the user Has a conservative or a liberal.attitude,
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Item 4
"Will you buy my hair?® asked Della,
"Twenty Dollars,™ said Madame lifting the mass
with & practised hand.®
®"Give it to me quick,"™ said Dellas
Della cuts her hair and sells it,.
Pakistani American - Comparison
Form Long hair is an asset No rigid rules, Different
to beauty and not depends upon the
usually cut. individual,
Meaning Cutting of hair is Depends on indi- Different
looked down upon. vidual like or
Never done except on dislike,
special ground,.
Distri- Haircut when girls Depends on the Different
bution are young and later mode or fashion
starting to grow in of the time, us-
the teens. ually long when
young and cut
when older,
lanation

The cutting and selling of hair would be a deploratle act
both in form and meaning in Pakistan, In distribution it would be
socially unacceptable. In American society the current fashions,
to a large extent, determine such activities., In this particular
instance the fact must be brought home to the reader that the motiva~
tion of such an activity was not fashion but love. Both Jim and
Della likedlong hair but Della was ready to sell it because she

loved Jim more, She sold it in order to buy him a present for Christmas,



"She looked at her reflection in the mirror...
I look like a Coney Island chorus girl,"

After cutting her hair Della surveys herself in the
mirror and finds that she looks so different that she compares
herself to a Coney Island chorus girl,

Pakistani American Comparison

Form A chorus girl is the same| Comparison only Different
as a prostitute,

Meaning | Such a comparison justi- | Not considered Different
fied only in the case of | as wrong ©r immor-
immoralitye. al.

Distri- | Socially unacceptable. Acceptable Different

bution

lanation

Chorus girls would be the same as singing girls and pros-
titutes in Pakistan, They constitute a social class by themselves,
In Pakistan a chorus girl would not be socially acceptable as a
wife and mother, neither would the girl of & respectable family join
the singing and dancing girls. In America a woman can work as a
chorus girl and still be socially accepted as a wife and mother.
Della's comparing herself to a chorus girl emphasises the difference
the cutting of hair has made in her appearance and is not a ref-

lection on her morals.
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Item 6
M+t 7 O'clock the coffee was made,"
Della.prepares cofee for supper.
Pakistani American Comparison
Form Same Same Same
Prepared and served
with or without
cream and sugar,
Meaning Because it is expensive | Served with moet | Different
only rich people use it.| meals especially
breakfast and
dinner,
[Distribu= Usually served to Differs with time | Different
tion guests, and meals, With
breakfast and af=
ter supper, Does
not show financisal
status,
i |
Explanation

To a Pakistani coffee for supper would mean that Americans
are rich, Coffee in Pakistan is a luxury item and if Jim and Dells
can afford it they cannot really be poor, Coffee is 2 part of the
American meal just as tea in winter and butter milk in summer would
be to a Pakistani, It does not reflect poverty or wealth in any way,

It has become a part of the eating and drinking habits of the Americans,
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"Maybe the hairs on my head were numbered,"
Della justifies her cutting of her hair by quoting a

reference from the Bible.

Pakistani American Comparison

Form Justification through Same Same
a religious reference.

Meaning Religious reference acceptable Different
not lightly used

Distribution| Depends on the occa- Justified if it Different

sion and importance explains the
of the situation purpose for

where comparison is which used,

made .

lanation

To justify the cutting of her hair by using a religious
reference would be difficult for a Pakistani to accept, Because the
cutting of hair itself is not a commendable activity., Religious
references are used only when other means of Justification prove
ineffective. This activity would, therefore, have to be understood
in the light of Della's use of it., As all things happen with the
Will of God, Della feels that it was destined that she cut her hair
and as such the blame is not hers but destiny's,
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Item 8
"The Magi brought valuable gifts to the Babe .
in the manger."
—— —_— —— =
Pakistani American Comparison
Form Gift giving on Idd Same as Christmas Same
Meaning No religious origin Origin religious Different
Distribu- | The activity is not | A custom prevalent | Different
tion the same in . Muslim | in Christian coun-
countries, tries.
Explanation

The form of gift giving is the same because it is given on
a religious feast daye In this item the understanding of the activity
would rest on the reference to the context of the custom of giving
gifts at Christmas; the meaning of giving valuable gifts to a baby
in the manger would be understood by Pakistanis., It would also
explain why Jim and Eella were so anxious to give gifts to each

other at Christmas,

Ttem 9
nOf all who give and receive gifts, such as they
are the wisest, Everywhere they are wisest.
They are the magi.®
The activity of gift giving is further elaborated by the

author by calling Jim and Della and all who exchange gifts the
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wisest of people and the Magi,

Pakistani American Comparison

Form There is very little | Gifts exchanged Different

exchange of gifts. among people of
Elders gives gifts all ages.

to youngers.

Meaning Depends upon the Financial condi=- Same
financial condition tion, mainly,.
of the giver.

Distribu=- Varies with the occas’| Cash not much given.|Different

tion sion and the pecple Gifts usually in
to whom it is given. | kind and varies with
On Idd elders give the occaséion when

youngsters money, Gifts | the gift is given,
given at marriage.
Marriages and births
and depend on the
social custom,

Explanation
In Pakistan money is usually given as gifts, Gifts

in kind are not often exchanged, Customarily at occasions such as
Idd, marriages, and births, money is given. It is, therefore,
difficult to understand why Jim and Della who ' bought gifts which
were useless are called as wise as the magi by the author. The
explanation would be that each one sacrified what they loved best
to buy gifts for each other, The gifts turned out be useless, but

the fact still remained that both Jim and Della were able to express
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their love foreach other by the exchange these gifts. In this way

they were as wise as the Magi.

RESULTS
Items Same Different
1 M, D F
2 F M, D
8 M F, D
4 - F,M, D
5 - F, My D
6 F My, D
F M, D
8 F M, D
9 M F, D

The above score shows that the greatest difficulty in
understanding and transfer of learning takes place in the distribu-
tion element of an activity, "Distribution is a souce /[ sic_/ of a great
nany prolems,*’ says Lado on whose model of cultural analysis this
study is based, Next on the list is 'meaning'e This is because
many times meaning depends on distribution and vice versa as in
items 1 and 2, Forms of activities are easier to understand as

compared to the other elements of an activity.

lLado, s Linguistics Across Cultures, pe. 119,
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Same Different
Results of the 4 F 8D
analysis

M 6 M

1D 5§F

As in language learning one starts from similar
sounds in both languages (of the learner and the one to be learned)
and then goes on to the sounds that are differemt, so we find that
in cultural analysis it is the 'sames'! that have to be dealt with
firste In order of difficulty in understanding and learning the

items analysed would be as folloss:-

Teast Difficult | Difficult | Most Dificulf
Ttems Nos. 1 2, 3, 6, 7, 4, 5.
8, 9.

When the difference is only in one element of the activity,
the transfer of learning is the least difficult, In item 1, the
student is already aware of the F and M of the activity, and only
the D remains to be learned. When the difference is in two elements
of the activity, the transfer of learning is more difficult. The
teacher can use the element similar to both cultures as a starting

point and then proceed to the ones that are different. When all



the three elements of the activity are different, transfer of learn-
ing is most difficult. This arises due to the absence of such an
activity in the learner’s culture.

An analysis such as this directs teachers to the best
approach to teaching students the literature of a foreign language.
At the beginners level, the 'differents' should be kept to a minimum
and stories should be selected with a maximum number of “sames",
Later,more difficult materials can be introduced, This will pro-
bably result in effective leaming and better understanding of the

literature of a foreign language.



CHAPTER IV

CONCLUSION

While reviewing Lado's study of cultural analysis,
Marckwardt remarks:

The treatment of cultural traits is welcome,

particularly since the topic is seldom dealt with

in this comnection, but the chapter is regretably

brief. It would have been helpful to go into the

matter of national stereotype more fully; their

involvement here is greater than one would gather

from this book. .....Nevertheless, this is the

beginning and if hints given here are followed

up, the profession should be able to look forward

to a greater degree of cultural istication

in teaching and testing materials.

This shows one limitation Lado'!s approach is likely to have, although
Marckwardt is optimistic that more research may yield fruitful
results.

An analysis, based on Lado's formula, however, does not
deal with all difficulties that are likely to arise during the
course of a study. Because Lado's formula is the beginning of a
new approach, the results of the present study of cultural inter-
ference are short and partial, More research is needed for a better

methodology.

1a1bert H, Marckwardt, "Review of Lingnistics Across
Cultures®, Lli.n_gu_;%! %, Vol, VII, Nos 3 and 4, (Armm Arbor:
Michigan University ss, 1957), ppe 136-37,
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Lado's formula, U= F M D, has several limitations and
loopholes, which either did not become evident during Lado's research
or else Lado chbae only those particular instances, sudh as bull
fighting, which fit his analysis,

The Limitations of Lado's formula are present in all the
three elements of a unit, Simple items are not difficult to analyse,
but when problems within each element occur, there seems to be no
way of solving them by using Lado's method of cultural comparison,

l, A difficulty arises when the activity is distributed in
several different ways even though the form in both cultures is si-
milar. In such an instance meaning depends upon the distribution
of the activity. In Item é, for example, coffee drinking has the
same form in the Pakistani and American cultures, but the meaning
depends on the distribution in time and place of the activity of
coffee drinking, With his breakfast, an American drinks coffee at
the kitchen table or at the dining room table, but with dinner he
drinks coffee after the meal, at the dining table, or in the living
room, Sometimes the cups and tables are also different, The meal
in the kitchen is informal and the meal in the dining room is formal,

2+ Lado's formula also does not provide for analysis of
differences in behavior arising from the difference in social class,

3+ The formula does not take into consideration the different
meanings of different units within the same culture at different

periods of time,
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4, No mention is made of differences arising out of a.ub-
cultural patterns of behavior, Sub=cultures in America arise from
the different ethnic groups which have brought with them some of
their traditions, e.ge Italian, Spanish, Germans, etc. In Pakistan
subcultures would mainly be the effect of differences in religion,
Most Hindue are wegetarians, Those Hindus who do eat meat abstain
from beef for religious reasons, Muslims do not eat pork, Christians
eat both beef and pork, This creates differences in eating habits,

5, The meaning of giving gifts varies with the age of the
giver and the receiver, In Pakistan whorll an older person gives a
gift to a younger person, the nature of the gift depends mainly on
the occasion upon which it is given,

On Idd (Muslim festival), the gifts are usually in cash,
given by the older members of a family to the younger., TYounger people
seldom, or never, give gifts to their elders, The meaning, therefore,
will depend on both the nature of the gift and occasion on which it
is given,.

B¢ The application of powder on the cheeks is pmrt of a
much larger activity which takes various forms in both the Pakistani
and the American culture, A lady's toilet in both cultures. has
different forms, although the meaning, i.e. a lady's beautifying
herself, remains the same,
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7. There is no scale to measure precisely how much diffi-
culty each item of analysis presents, Also, it cannot be said that
the informant has detected all problems of cultu_ra.l interference
in the story, This will depend on how knowledgeable the informant
himself is about his own culture, No way of measuring this is as
yet availables.

Further research is needed to find out whether an American
studying Pakistani literature would encounter the same problems of
cultural interference which a Pakistani would encountexr on reading
literature in English,

These limitations show that Lado's formula is applicable
only to certain situations. It breaks up the unit into its elements
but provides no means by which to measure each one in order of diffi-
cultye It is useful as long as the situations are simple in form,
meaning, and distribution, but makes no provision for difficulties
within each element of the unite

In the present study certain loopholes within the theory
itself were detected. This was because of the interference of
linguistic factors. Slang, clichés and idioms, have both cultural
and linguistic implications. For example, in the Gift of the Magi,

the term "™mendicancy squad® is used., The meaning the dictionary
gives will not be sufficient for a foreign student to understand
what its social implications are, Idiomatic phrases such as, "Jim

stood as immovable as a setter on the scent of quail™, must be
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explained with reference to their use in the context before the
student can understand the social impact of the idiom., A man is
never compared to a dog in the Pakistani culture.

Social and cultural ambiguity exists when one reads a
poem in a foreign language. One views a poem in the light of his
own literary and cultural background, This ambiguity cannot be
removed by cultural analysis alone.l

Fries says that., "every language is thus inextricably bound
up with the whole life experience of the native users of thatlan-
guage;'z this emphasizes the point that language is culture bound
and is a cultural system, Literature is the written counterpart
of a language, and its understanding cannot take place in a vacuum.
"Literature must be taught with the cultural framework in which
its meanings are identified.®® '

Pakistani students are unable to directly observe foreign

patterns of cultural behavior., They see the culture of the English

1Louis C, Rus, "Structural Ambiguity," %ge Learning,
Vole VI, Nose 1 and 2, (Ann Arbors University of gan Press,
1955), pe 68.

2Cha::-].eas Ce Fries, Teac and Learnin sh as a
Forei e (Ann Arbor: ﬂanr&ﬁ of Michigan Press, 1962),
Pe 57

5Robert Lado, "Linguistic Science and the Teacher®™,

Lan e Learning, special issue, (Ann Arbor: University of Michigan
Press, 1962), pe 54-
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speaking people only through the English language. Literature
becomes the mode of indirect observation of the people about whom
they read, Although in some instances in the present analysis
the formula works well, it does not remove all difficulties of
cultural interference.

The teaching potential of such a study would, therefore,
be partial, and needs to be supplemented by vocabulary and structure
control which enable the teache# to keep student difficulties at a
minimum, A solution might be to integrate cultural information
with the literature of the English speaking people. Bryce Van Syoc
comments on such a procedure, saying,

We cannot teach the linguistic aspect of a language in a

vacuum, of course, so we must perforce do something

about providing a medium in which the individual seeds

of language can take root and grow., We must endeavor

to find just the right type and right amount of cultural

feeding 'I:.hriugh which the maximum amount of growth can

take place,

The best solution to all the problems would be to prepare
text books for beginners which have cultural information integrated
into language study. This will give the student a firmer base on
which to lay his study of literature, and would prove a useful direc=-

tive for the student of literature in the English language.

Ly, Bryce Van Syoc, "The Scheduling of Cultural Materials
in Language Lessons,™ Virginia French Allen (ed.), On Teachin
National Council

Eng%_iah to Speakers of Other ﬁ%es (Champaign:
0 eachers o L] ] P. L]
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As there does not exist in Pakistan a program of English
language teaching for beginners, the students have to depend for
their language study on literature in English, The Commission on
National Education, mentioned in chapter I, has stated clearly
that the element of literature in Pakistani English teaching programs
is much more than is needed, and emphasis on functional English is
suggested. As long as these suggestions are not implemented, the
next best approach for the teacher would be to prepare material aids
based on a cultural analysis, vocabulary, and structure control,
These material aids can be used along with the prescribed text.
books and will help the Pakistani students to overcome cultural and
language difficulties, The study of literature in English would
then make possible a better understanding of the behavioral patterns
of the English speaking people. This presumably will result in
greater enjoyment of a literary piece and help remowve prejudices
and misunderstandingseexisting or created — by the difference in
behavior between Pakistani and English speaking people, Through
such an approach students would become aware of the attitudes and
times of the society in which the story is laid, ILiterature can thus
be the vehicle of better understanding of the culture of the speakers
of English,
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