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ABSTRACT

This study has two objectives. In the first place it aims
to study the relationship of socio-economic status to academic
achievement. Secondly, it aims to find whether there are any
gignificant differences between Armenian and non-Armenian
students as far as academic achievement (i.e., school grades)

and social class are concerned,

Information about the students in the sample was obtained
from school records and from a questionnaire given to a group
of 308 students of both sexes coming from 10 representative
secondary schools in Beirut. All of these students succeeded

in the Lebanese Certificate Examinations in June 1962,

On the basis of data thus gathered from the guestionnaire,
the two ethnic groups - Armenian and non~Armenian students -

were compared,

Special tabulatiﬁns'involving income, occupation, education
and house type were used to establish the socio~economic status

of students in the samples,
The following are the main conclusions of the study:

1., One significant difference in the fathers' occupations
of Armenian and noneArmenian students was found: Non-Armenians
have fathers in such work as farming, police work and factory

WQrkg

2, The study revealed a significant difference in the
elementary educational level of Armenian and non-Armenian
fathers., A higher percentage of Armenian fathers have had
elementary education and a smaller percentage of them have

had secondary education.



Taking the Armenian and the non-Armenian groups together, a
significant difference was found to exist between the percentage
of fathers and mothers in their attaining of some secondary
education or completing secondary education. A significantly
higher percentage of fathers have had secondary education than

mothers.

3. Analysis revealed that a significantly higher percentage
of Armenian fathers have their main source of income through

"independent business" as compared with non-Armenian fathers.

4, A significantly higher percentage of non-armenian families
depend for their main source of income on "land and real estate"

than Armenian families,

5, A significantly higher percentage of Armenian fathers

than non-Armenian fathers are "self employed",

6. The per capita income of non-Armenian fathers was

significantly higher than that of the Armenian fathers,

7. A significantly higher percentage of Armenian families

live in the poorer sections or zones of Beirut.

8, The analvsis revealed no relationship between socio-
economic status and school grades in the cases of Armenian

as well as non-Armenian students.

9, A significantly higher proportion of the non-Armenian
students was found to have received grades "70 and above” than
Armenian students, but this is probably due to differences in
shapes of distributions, since the averages of the two groups

do not diifer,

10, No significant relationship was found to exist between

socio-economic status and in either ethnic group school grades.,
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CHAPTER X
THE PROBLEM OF THE STUDY

A. The purpose of the Study

This study is mainly concerned with exploring the relation-
ship between socio~economic status of selected school students on

| A 1
the one hand, and ethnicity and academic achievement on the other,

a) With regard to the relationship between social class
origin and academic achievement, a number of studies conducted
in the United States indicate a strong positive relationship
between the two. It has been demonstrated that children Irom
higher sccial classes generally score higher grades than those
from lower Glaﬁﬁﬁﬁ-z Table 1 illustrates this based on data {rom

the U.S5.

TABLE 1 - Socio-iiconomic Status and Academic Achi@v§m&n§ of

= -

Eigth Grade Students in the United States

Social Class Section "A"® Section "BY Section "CV
WA (percent) (percent) ___{percent)
Upper Middle 12 Q O
Lower Middle 12 14 9
Upper Lower Ly 16 0
Lower Lower 32 50 91
TOTAL 100 100 100

T W

"I_ .
The term "academic achievement"” is used to refer to school grades
which were the only measure of academic achievement employed in
this study.

2Hallingshead, August B, Elmstown's Youth, Science Editions Inc.
New York 1961 pp. 174-75,

jﬁarner, W. Lloyd, Who shall be Educated? New York 1944 pp. 75-82.




Another study is reported by Hollingshead, where a
school 5upérintandent analyzed student grades in relation to

social class. Table 2 shows the f{indings.

TARLE 2 -~ Distribution of Grades in Relation tﬂtﬁﬁeial_giﬁaa1

Social Class 50-59 70-84 | 85-100
I & IT 00.0 48,6 51.4
: b i o 33 63.2 35.5
IV 12.4 69 .2 18.4
Vv 25.0 66.7 8.3
Total G.9 66,3 23.8

More than half of the students coming {from the upper two
social classes (I and II) received grades in the 85-100 category,
while only 8 per cent of the students from class V received
grades in this category. Such data warrant the conclusion that,
on the average, the higher a student's social class background,

the better his chances are to recelve high grades.

In the light of the above, the question arises as 1o

whether or not similar findings would occur in Lebanon,

b) The other dimension of this study deals with ethnicity
as related to academic achievement. Juge to the fact that minority
groups tend to maintain their own EEparéte status, the gquestion
arises as to what relationship exists between etlinicity and
academic achievement., This study will attempt to deal with the %
question in relation to Lebanese Arabs as compared with Lebanese i

Armenians in selected schoceols in lYeirut,

1Hollin.gshead, August B - op.cit., p. 172.

T S L e e AT -
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A Tew Arab educators have concerned themselves with the
question of relationship between social class and educatrion.
Fuad Khuri1 wrote a Master's thesis on the effect of the social
position of a child's family on the type and level of education
he achieves. llis thesis examined this relationship in Lebanon
as represented in Cedartown. 7The present siudy differs from
that of Xhuri's both in purpose and in method. Khuri's study
tackles the problem from the point of view of sccial forces that
prompt a child to go or not to go te school. The present study
however, attempts to show the relationship of socio-economic
status to the academic achievement of children who are already

enrolled in schools.

As for the method, Fuad Khuri relied on the membeérs of
the Cedartown community themselves in ranking one ancther on
the sccial ladder. He used Warner's Method of Matched Agreement
system of claasificatiﬁng, the (E.P.), whereby information on
individuals is-collected through interviews with judges, clergy-
men, people of various occupations. In the present study the |
writer uses Warner's Index of Status ﬁhﬂracaeristiﬁs system
of classifieation,(l.s.c,), in which data wéra callgcted from

the students to determine their socio~econcmic background,

¥W. Lloyd Warner, in his book titled "Social Class in
3

America" suggests two ways for investigating and measuring

social status.

a) Evaluated Participation Method (E.I.)

b) Index of Status “haracteristics Method (I.S$.C.)

—— e s PR e

:;;1\:.\
Khuri Fusd - Education as a function of Social Stratification in\x
Cedartown - A Master's thesis, Department of Education, AUD, 1960 .

2 A
warner, Llcyd W. - opgcit. p. 37 Y\

s i i s B

3

warner, Lliovd W. Social Class in America, Harper Torchhooks,
New York 1960.
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The method of Iwvaluated Participation, (E.F.), is based
on the propositions that tlhose who interact in the social system
of a community, evaluate the participation of those around them;
that the place where an individual participates is evaluated,
and that the members of the community are explicitly or implicitly
aware of the ranking and translate their evaluations of such
social participation into socio-economic status ratings that can

be compunicated to the investigadbor,

Tn the E.!'. method therefore, the field man uses his
interviewing skill to elicit the necessary information. The
social position of an individual is @gtabliﬁhad from a number
of interviéﬁs with knowledgealble p&apl&. Then, the investigator
determines class position of the families on the basis of general
agreement among those interviewed. Those interviewed ccould be
doctors, clergymen, established residents in the town and a
series of associates which have high, average and low reputations.
Having collected thie necessary information about the individuals
in the study, the investigator finally places each individual

and his family on a status scale.

The Index of Status Characteristics (I.8.C.) as a

measurement of socio-economic status is based on two propostions:

a)that economic and other prestige factors are highly

important and closely correlated with social class.

bithat these social and econocmic factors, such as talent,
income and money, if their potentialities for rank are
to be realized, must be translated into socio-ecnomic
status behaviour acceptable to the members of any given

social level of the community.

m—— - S

= ot - Z :
Warner, Lloyd W. - Social LVlass in America, p. 35.

2Ibid., p. 39.




The originasl Index of Socio-Economic Hlatus of Warner,
using the I.8.C. method, combined six staius characteristics -
oacupatimn, amount of income, source of income, education, liouse
tfpe and dwelling area. The writer adopts the Index of Status
Characteristics method but introducesg some modifications on the
welighs: to be accorded for each of these characteristics. These

modifications will be explained in Chapter IIL,

s ThghMaaning_oiﬁthe,Tﬁrmq"5aq;atﬁnagamicHSta§p$“

Some pawplé. when they first come across the idea of
social class differences, ténd to deny that such defferences
exist in Lebanon, because they feel that such an idea is
tundemocratic.” Yet, whether in a democratic country or a
dictatorial one, differences in social status do exist. All
of us refer to these differences frequently whether implicitiy
or explicitly. Any one of us can refer to his own cﬁmmunity3
to recognize at once that there are certain people in it wﬁﬁ
are cénsidﬂn&dﬂ“tha best families" and others whﬁ are the
"sillars of the community." Whatever the terms used in a
particular greun, such expression refer clearly to a social
organization characterized by different levels af'#ﬁnk and

prestige.

To repeat, all modern societies, whether they are democ-
ratic, autocratic or totalitarian, have social classes. In the
study of the physical structure of higher anima s we see that
they must have certain organs tc survive,. Similarly, in the
study of the social structures of the "higher" , more complex
societies, we must have rank orders to perform certain functions

1
necessary for group survival.

1Havinghurst & Neugarten, Society and lLducation - Boston, Allyn
and Bacon Inc., 1957 p. 11
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The t&rm.ug&d in this study, however, is not "gocial
class" but "socio-economic status." The first term is more
subjective in nature, and in the absence of national scales
of social classes for Beirut or Lebanon it would be most difficult
to adopt it in this study, Thus, instead, the term "soclio-
economic status" is adopted and it stands here to represent a

composite scale of various social properties.

C. llow tec Determine the Spcio-economic Status of an Individual?

In obtaining an Index of &Status Characterisfkics for any
given individual in a community, the method more frequently
adopted is to obtain ratings for him on each of the following
stotus characteristics - occupation, source and amount oi income,
house type and dwelling area and education - whiech comprise the
index.1 These ratings are then subdivided into seven to ten
ranks depending upon the size of the community and the existing
occupa tional groups in the area, Several studies have concent-
rated on occupaticnal classificaticn as one of the most important

indexes for social classification,

-
Alba M. Ldward has done extensive studies on the classi~-

fication of occupations in various communities in the United

States. He categorized occupations into nine groups such as:

1)Proprietors, managers and officiuals (ex&apt farmers).-

2)Clerical, sales, and kindred workers.

3)Craftsmén, foremen and kindred workers,

4)Operative and kindred workers.

5)Domestic service workers - those individuals performing
personal services in private homes.

6)Protective service workers - protecting life and propeyty.

i i M
— = e . |5 1

‘I .
Jarner, Lloyd W. - Social Class in America, p. 129

2 : - U
Edwards, Alba M., - Alphabetical Index of Occupations and Indusgtiries,
Bureau of the Census, U.S. Dept. of Commerce, Washington D.C. 190,

Y, =~
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7)Service workers (exceﬁt domestic and prnt&ctiva) e
engaged in cleaning and janitor services.

8)Farm laborers and foremen - hired workers.

9)Laborers, except farm - engaged in mauzl work where

usually strength of muscle is required.

In the present study, after the questionnaire results on
occupations were examined by the writer, it was felt that some
modifications are desirable in the above categories. In certain
cases it seemed advisable to subdivide some of the occupational
groups, and in other cases it seemed desireable t¢ combine certain
categories. In maging these chapes, the primary criterié were
the level of skill that a Jjob reguired and secondly, the prestige
value attached to & job. In determining both aspects the writer
depended on his own knewledge of the Lebanese society. These

modifications will be discussed in more detalil in Chapter IT.

D. Academic Achievement as ﬂnqﬁharﬁvariablqkin_tﬁﬁ_Stu@z

Academic achievement of students in this study are assessed
on the basis of the students' school grades which show the yearly
final average prior to their participation in the Government
Certificate examinations, The writer is aware of the fact that
- schools have different grading systems and thus a similar grade
received by two students coming from different schools does not
necessarily mean that both students are equal in their academic
achievements. Yet, in the opinion of the writer, this drawback
is leveled off due to the comparative nature of the study; i.e.
this drawback is not sigmnificant since both Armenian and Non-
Armenian students are equally aifected by the grading system

adopted in variocus schools.

E. Delimitations

The writer had originally planned to take as the index

of acacdenmic achievement the scores of the students in the
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Government Llementary Certificute examinations. Yet, in spite
of repeated attempts the Ministry oI Education refused to supply
the grades obtained in the examinations. Therefore, the writer
depended entirely upon the sclicol grades recelived by the students
in the study. Also the writer would have liked to administer

an I.Q. test to the members of the study group to contrcel the
intelligence variable. In so doing, the factor of intelligence
would have been minimized. Unfortunately, no IL.(. tesis were

available for the present research.

It should be stressed then that generalizations {from the
findings and interpretations set forth in this thesis should be
made with a clear understanding of the nature of the uncontrolled
factors in the v&riabi&a under consideration. As it is apparent
from its title, the present study is concerned specifically with
socio-ecnomic status and ethnicity in relation to academic
achievement. This thesis is not concerned with discovering
whether variocus other factors are associated with academic
achievement. This would be possible only when intelligence and
aptitude are controlled and where a uniform system of grading

is adopted,



CHAPTER IT
METHODOLOGY AND FIELD PROCEDURLS

This chapter is intended primarily to describe the
writer's approach in selecting the schools and collecting data

for the study.

A. Sources of Data:

To furnish the material for the study five Lebanese
Armenian and Five Lebanese Arab schools in Dleiiut were selected.
In making such selections, ﬁpeciﬁl care was taken to select them
as representative of the socio-econonmic l&velé of the ﬁeifut |
population as possgible. To insure representation the following

points were considered:

| 1
1. The location of the schoel. In his survey, Churchill

initially divided Beirut into 13 zones. Later he discovered

that distribution of income in various census districts was

much more even than was generally assumed. Therefore, he combined
several districts having similar income distributions into

single zone, Taking Churchill's zones as a basis, the writer

divided leirut into five zones as follows:

a. Sections of Deirut containing the highest socio~
economic communities such as Sanayva, Raousheh and
Naccache.

b. Sections of lleirut containing a population of a fairly
high socio-economic level such as Jean d'Arc, Sioufi,

Clemenceau and Manara.

AT - ety

1
Churchill, Charles - The City of Beirut - a socio-economic
survey, The American University of Beirut, Lebanon 1954,
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c. Sections of Deirut containing mostly the middle class
people of average socio-economic level such as
Ashrafieh, Tarik Al-Jadid, main sectors of Dasta and
Furn-El=-Shubbak.

d. Sections of lleirut containing mostly the.Law&r#giddle
or Upper-Lower class people such as Sinmﬁi-Fil.iﬁahr,
Dora and old Dasta.

e. The poorest sections of Beirut with very low socio-
economic level such as Carantina and poorer sections

of Shiyyah.

Table 3, shows,under the heading of "location", that one
or more schools representing each of the five zones into which
Heirut is subdivided was selected. TYor example, there are two
schools ~ the National Protestant College and the Armenian
ivangelical College -~ as representatives of th& Sanaya zone.
cimilarly, two other schools - Al-Najah School and Evangelical
High School - represent the districts whiﬁh are considered to be
the poorest sections of Deirut with very low goclo~economic

levels.

Churchill's study on Heirut excluded Bourj-Hammoud and
Furn-£l-Shubback. In the present classification the writer
included these two areas because since 195hlboth Bﬁurjnﬂammﬁud
and Furn-El-Shubback have become amalgamated with Beirut, although

politically still outside the city limits.

2. Type of School. Schools in Lebanon are of two kinds

private and public. Private schools are of three major types:
a) foreign, missionary b) private denominational, and ¢c) private

non-denominational.

In the sample oi the study all types of schools were

represented (see Table 3). TForeign missionary schools were left



out because most of these schools {specially those of ¥rench

type) de not enforce the Lebanese educational program and there-
fore, do not prepare their students for the government certificate
examinations. ilowever, schools that have French as their second
language and those that have Fnglish as their second languuage

were equally represented.

Confessiconal afflilistions were taken into consideration
as well. The schools in the study include Moslem students as

well as Christian students.

3. &cheools that are mixed and schools that are only for

either boys or girls. The study covered an equal

number of schools for either boys or girls alone and others Ifor
boys and girls. The Armenlian school corresponding the Ahlieh
Secondary Schocel for Girls is Armenian Evangéliﬁal College,

which is a mixed scheol. The main objective in the selection

of schools was to have Armenian and non-Armenian schools that

are located in the same area or zone of Peirut. 14his was thought
to be necessary because the writer is inclined to believe that
the location of the school deoes have a bearing on the socio-

economic status of its students.

. Schools with two ethnic groups of students. Since

the present study is to measure socic-economic characteristics
of Armenian and Non-Armenian students as related to achievenment
in Certificate examinations, five schools of each type were

selected.

Althoush the location of each selected school was
carefully eondidered because it was believﬁd to have bearing on
the socio-economic standing of its students, in a few cases it
was realized that there were exception to this. 7The Armenian
Evangelical College, which 1is lﬂcatéa in Sanaya had 127 students

out of 554 total coming from Nahr and lora seciions.



Iinformation received from the principals of the ten schools in

- the study revealed that schools which were lociated in areas

that contained the highest and above average population of socio-
economic levels, had from 15-20 per cent of their students from
the poorer sections of Beirut. The opposite was never true;

that is to say no student who lived in an area which contained
the highest socio-economic population, studied in a school that

was located in the poorer zones of leirut.,

B. The Questionnaire

in administering the quaﬁtiﬂnnair31 the writer received
the cooperation of school principals, teachers and students.
Certain difficulties were not altogether non-existant. A few
principals were reluctant to permit the administering oif the
questionnaires for fear that the study might reveal the academic
incompatibility of the school. One particular school principal
refused to cooperate because he did not believe in this
"American non sense' way of conducting studies which would lead

to no result except disturbance in classrooms.

Une other difficulty was that certain schools which were
willing to cooperate, did not have satisfactory school records
on their students. Only three Armenian and two non-iArmenian |
schools from among all the schocls selected possessed a ceomplete
record of grades and offered all the information needed on their

students.

The questionnaire included thirty-nine items. ‘he first
thirty seven were factual in nature, asking for th& candidate's
study and leisure habits, likes and dislikes, rasicential area,
home conditions, educational level of father and mother, source
and amount of income, type of father's occupation etc. The last

two questions were ojen ended calling for expression of opinion.

3. : " . . \ :
A copy o1l the cuestionnaire is found in Ay pendix "A".
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The qu&atimnnaiféé*w&re administered during the academic
vV ear 1963-64, which means that most of those students who took
the Government Certificate examinations 1in June 1962 were in

secondary II class and few were repeating class 1.

Before administering the questionnaires, the writer
obtained & list of tﬁﬁ atudents who in June 1962 had taken the
Government Certificate examinations and succeeded and were still
in the same school continuing their studies. Few students who
had taken the examinations in June 1962 had either changed the
school or gone to work. Students of this category were érapped
from the list because it was not possible to get the correct inform-

stion as to their whereabouts.

The writer himself administered all the questionnaires
to the sample of students obtained from the ten schools in the
study. Appointements were made 1o visit the variocus classes
and to avoid confusion a copy of the guestionnaire was handed
to each student:found in the class-room. Later on the writer
discared the responses for the Governnment &ertificate examinations

in June 1962,

The questionnaire was so designed as 1o make 1t as easy
as possible for the student to place check marks in front of each

itﬁm-

Another problem for every researcher using questionnaires
is to insure that the respondent gives free and frank answers.
In the present questionnaire there are very few, if any, iteums
which are likely to cause a respondent to hesitate at answering
honestly. In addition, assuraice was given to the students that
their answers to the guestionunaire would be kept strictly confi-
dential, and that their names would in no case be connected with
their answers. 4Lt was hoped that this would induce the studcents

to give candid answers.
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TAPLE 3 - Selected tchools - The Type, Location, Total Number of Students
Interviewed and Total Number of Resvpondents

Name of Schwols Location School Level Tyvpe Total No Sample Percent- Respond- Percent-
cf Students age of ants age of
Total Saniple
1.Ahlieh Secondary Wadi Abu Secondary Private LE6 23 4.7 17 T .1
School Jamil _ Girls
2.National VProtes. Sanava Secondary Private 387 60 5.5 53 38.73
College Bovs
J.Thanawiva Rawda Verdun Secondary Private 475 | 28 5.9 2% ol
4,A1l-Adab Scheol Bourj-LEl Secondary Public 6273 143 70 40 93. 1
Parajineh Co-ed
5.A1-Najah School Bourj-El Intermed. fublic 330 34 10.3 26 76 .4
Bara jineh Co-ed > el
(Megheriyé) 3
1.Arm. Ewang. Sanava Secondary Private 532 36 6.8 32 88.8
College Co-ed
2.Central High Ashrafieh Secondary = Private 346 18 52 11 66 .1
School Co-ed
J.Nazarian Sin-El1-Fil Elementary Private 32 62 19,1 52 83.8
School Go-ed
Y.8t. Nishan Maurice Intermed. Private 364 42 11.5% 38 D0, 4
Schiool Dares | Co~ed |
5.LEvang. High Bur j-Hammd Secondary  Private 532 R 4.0 16 76.2
School Nor Marash Co=-ed

TOTAL 4399 367 8.4 308 84,0
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The data in Table 3 show us two factors worthy of analysis.
1) the unequal number of students who received copies of the

questionnaire in each of the tem schools. (the sample).

The writer administered the questionnaires to each student
found in each of the classrooms visited., After collecting the
responses the writer discarded the responses of students who were
not on the list of those who had sat for the Government Certificate
Ixeminations in June 1962, This explains the variation in the
size of the sample of students in various schools. Ancther
factor contributing to this was that in some schools there were
more than one section for the Certificate ﬁlasﬁ, and more number

of candidates for the govermnment examinations.

2) The more or less equal distribution of actual respondents in
relation to location of schools contained a population of the

higzhest and lowest economic levels.

Li.4 per cent of the respondents were in schools that
were located in the highest socio-economic levels of population.
This fact levels off the uneven number of representation of
students from each of the 10 schools because from the point ol
view of location of scheols and the relation socio-economic level

of the school population, the distribution is almopst fifty-fifty.

An encouraging fact in Table 3 is that the percentage
of respondents to the sample is quite high. It is only in one
schiool that only 66.1 per cent of the students in thut particular
school responded. In the case of the remaining schools the
responses were much higher., This could be due to the fact that

the writer himself administered the guestionnaires.

C. 6chool lecords

Cne of the three variables this study is concerned with

— i

; = ) ; ; , :
Ahlieh College 4.7 per cent, National Vrotestant College th.5 pex

cent, Armenian :Lvangelical College 6.8 per cent and Nazarian School
Thanawiya HRawda 5.9 per cent & St. Nishan School 11.5 per cent.
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is the school grades of the sample of students in the study.

All the ten schoeols did not have uniforn school gr&das to offer,
In one particular school, each teacher had graded the students
in his course according to a different scale or system, and it

was very difficult for the principal of the school to unite

i’

the scales under one system. JFor the sake of uniformity and
clearity, the writer converted all the various grades received

from different sclicols into percentage scales.,

For example, in certain schools grades were issued on the
basis of 1-20; twenty being the highest mark and 12 being the
passing mark. In another school followed thae "A®, BR", L"),

npt . wEY, "Pr gystem in which D was the passing mark.

Since most schools followed tLhe 100% system of grading,

| 1
the writer equated all systems to the "100" points systen.

= el AL i = o s e T

1&) 20 point system 100 point system
19 - 20 100
17 - 18 . 90
15 - 16 80
13 - 14 70
11 = 12 60
9 - 10 50
759 Lo
5 - 6 30
s LT 20
1= 2 10
O 0
b) A, B, C etc. system 100 point system
A 90 - 100
. B g0 - 89
C 0 = U9
D 60 - 69
E 50 -~ 59
¥ below 50




. The Certifiicate Degree

Since this study deals with students who have succeeded
in the Government Certificate examinations, a very brief account

on the examination and its syllabus is helpful.

The Lebanese educational program includes five years
of study at the elementary level and seven years of study at the
secondary level. At the completion of the fifth year, students
are required to sit for Lovernment examinations, and those who
succeed receive the "Certificate"”. On the completion oi the
seventh yvear of study at the secondary level, the students who

succeed in the Governnent examinations, receive the "Haccalaureate".,

For the Certificate examinations all subject matter is
taught in Arabie. In addition, the candidates are examined in
one of the two languages - English or French - as a second
language. “nglo-Saxon schools offer English as the second

language and French schools offer the French language.

The grading of the examinations 1s onda commulative basis.
The candidates should collect one hundred points out of Two
hundred as a minimum for passing. A student receiving less than
10 points in any of the subjects am the syllabus, has all his
exam forfeited. Students are given two chances péf academic
year to sit for the examinations; one in late May or early June
and a second chance in September. A student may try for the

same examination on four consecutive times.

Table 4 gives a brief description of the syllabus of the
Certificate examination. The writer believes that it is important
to include the syllabus in here to show its rigidity. Tupils
of various ethnic backgrounds and whose mother language is not
the Arabic are all required tc take the same curricula il they

intend to sit for the Certificate examinations.



' T W

TABLE 4 - Syllabus of the Certificate Lxaminati.ons

(Distribution of Course-Hours per Week)

Name of Course Hours Per-Week

Religion

Civics

Arabic language Reading

Arabic language Grammar and Dictation
Arabic language Composition and lenmanship
Arithmetic

History and Geography

Music

Drawing and iandwork

Sciences and ilygiene

Athletics

O R = NN NN S e

Foreign Language (French or English) -
Reading, Grammar, Dictation,
Compodtion, Penmanship v

TOTAL 27

E. Writer's Methodology in determining the Socio~-economic Status
of the Students.

Alba M LEdward's classifications of occupations were
referred te in Chapter I, and some of thé modifications made
by the writer were mentioned. It is appropriate at this point
to explain the greatest modification made from Edward's
classification, which was in the treatment oi professionals and

proprietors.

At times some professionals and propreiters were equated
in status and at other times both professionals and proprietors
were subdivided. In the category of two groups of "large
proprietors” and "small proprietors" the income indicated was

used as the basis of deciding whether to put a proprietor under
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"large" or "small' category. Proprietors with an income of

..L.20,000 or more per vear were called "large proprietors”.

Another important modification mide was in the clasgsi-
fication or professional people. In the opinion of the writer,
professional men tend to rank in the Lebanese community above
office managers and employees ol varying fﬂnks, thus they were
placed on a higher categéry. Whether a préfeﬁaianai mall was
given a rating of "I" or "II" on the occupational scale depended
primarily on the amount of training he needed for his particular
profession. For example, a medical doctor was given a rating
of one and a.call@ge teacher a rating of two hecause a medical

doctor spends more time in specializing for his proefession.

Further, some me&ificatians were made with regard to the .
ratings of bank or office clerks and white color workers. ILdward's
classification gave equal rating for these two types of occupat-
ions. The writer regrouped the clerks and the white color workers
on the basis of level of skill, prestige and income attached to a
particular job. The income factor was given the least weight,
in the determination of the ratings because in the opinion of
the writer prestige of an occupation is valued more than the

amount of income secured in an occupation, in Lebanon.

Assigning people to levels "IV" and "¥" were rather easy
and more direct. All occupations which required skilled tech-
nicians were given a rating of "IV" and those which required
semi-skilled technicians were grouped as rate "V" such as

barbers, butchers etc.

Table 5 gives the occupational scule adopted by the
writer showing the kind of occupations which were included under

each 0i the seveén levels.



TABLE § - Author's fcale for llating Occupation
i 1
Rating Assigned Occupations Appropriate Income
to Occupation in L.L. per year
G Medical docior, engineer, 20,000 or more

pharmacist, dentist, pre-
sident of a college, direc-
tor of a firm or company,
large land éwner (mallak)

b fadory manager, smaller 16,000 - 20,000
land owner (mallak), college
teacher, factory owner,
high officials of banks &
foreign c¢r local companies

nTIIw Whole sale dealers in iron 13,000 - 16,000
goods, small merchants, shop
dealers (radio, tovs,
nouveaute, sweets), money
changers and clery-men.

MLV - electrical and mechanical 8,000 - 13,000
technicians, goldsmith,
building technician, leather
technician, school teacher
(secondary and primary).

wyn barber, shoemaker, blacksmith, 5,000 - 8,000
butcher, driver, tailor, cook,
baker, plasterer, carpenter,

ironer.

ny1l® farmer, police force, soldier 13,000 - 5,000
and gendarme.

£ £ 5 4 factory worker, laborer, l.ess than 3,000
scrub~wonman

Eald H e

1Hhen several people in the family were working, a rating was
assigned on the basis of the occupation of the head ofsihe
family, usually the father.



CHAPTER IIT
FIELD ANALYSIS

A. Difierences in Occupational Pursuits

The purpose of this chapter is to prasﬁnt the data,
collected in the study, to analyze and interpret the findings.
In all cases the collected information has been tabulated and
tested statistically for significance. In most cases attempts
have been made to interpret the findings in relation to the three
variables this study is concerned with: socio-ecnomic status,
ethRicity and academic achievement, Attempts have also been
madé to put forward possible reascns for the existance of a sig-

nificant degree of relationship, or for its absence.

Table 6 gives the responses of the students in
connection with their fathers' occupaticons. It should be pointed
out that many people living in Beirut have more than one job;
far more than is usual in most cities. For example, the tinker-~
plumber-electricisn-plasterer service man is a aembinaticn which
joins the skills of what would be decidedly separate occupations
in many cities. Theae.kind 0oi cases were grouped under

"unskilled labor" category.

TAELE 6 - Occupation of the Father of Student ﬁeaganﬁenta
Armenian and Non—Armenian
Rating of Number in Percent Number in Percent Total Percent
Occupation Armenian Non-Aru,
Schools Schiools
I 21 14.3 16 10,13 37 12.1
II 16 10.8 28 $9.9 Ll 4.4
III 32 21.8 24 15.2 56 18.4
IV 17 11.6 19 12.0 36 1.8
Vv 34 29.1 20 12,6 5l : Lk
VI 18 12.2 25 15.9 43 14.1
VII 9 6.2 26 16.5 35 11.5
TOTAL 147 100,00 158 100 .00 305 100.00
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Chii-sguare analyﬁiﬁ.ﬂf this table shows that iLhere is
anly one significant &ifzer&nce1 in fathers' occupations of
Armanian and Non-Armenian students., On the lower levels ol
the scale 32.4 per cent of the fathers of non-Armenian students
asveompared with only 18.4 per cent of the fathers of Armenian
ﬁtudenﬁs have occupational ratings of VI and VII. (¥Folice force,

army, farming and unskilled factory labor). .

Since 3. 84 is required for aignificaﬂna at hh& 5 per cent
level and the calculatad number is 5. 266 which is greater than
3.84 therefore there is a 5ignificant difference between the
percentages of Armenian and non-Armenian ﬂﬁﬂupﬂtiﬂﬂﬁl category
VI and VII. This is just in accordance with the writer's

previous statements made on the basis of p&rcﬁntaga differences.

The significance already pointed, may be encountered for

mnore than one reason:

a) The writer believes that the ethic character of
Armenians would be the cause for this difference, that is
culturally, Armenians seek mostly professions that are indpend-
ent. The more educated ones go into occupations that fall under
ratings I, i;gand IiT, and the less educated ones or those that
do not have any education at all go into unakilled cccupations

of rating V.

This fact is further evidenced in Table ¢, where it is

seen that 61.7 per cent oi the Armenian families in a@myarisnn_

= e -y =8 armas ds b i v A T d s e

‘In this study, the term a "significant difference” or "a

significantly higher percentage" refers to a difference which
yields a chi square value which is significant at the ,05 level.
In a 2 x 2 table, this requires equal value of 3.84 or more
for chi square,



Qith 38 .4 per cent of non-Armenian families have their source of
income from "father's independent business." As a group they
represent marginal occupations which very often are such swall
operations that western entrepreneurs of similar class status
would be apalled. A small grocery store, for example, might

have & stock not worth more than one thousand lLebanese Pounds.

It would consist of items turning over rapidly such as cigarettes,
some canned food and vegetables. Or a shoemaker and repalr man
may have a shop two meters by five meters in which he operates

by daily purchases of leather.

b) Onee other reasovn could be due to the statistical data
itself. DBy this is meant, the population studied in the writer's
research is about 50 per cent Armenian and 50 per cent non-
Armenian, The Armenians do not indeed form or represent hall
of the population of Peirut. <Therefoure, the difference between
skilled and non-skilled in categories VI & VII can be accounted
for this variation or disproportion between the population as

a whole.

¢) Also, another cause for this difference could be

related to the data found in Table 9, where "sources of f{amily
income" are shown. The Armenians, by the very fact that they
are recent settlers in lLebanon, are not land owners, while the
non-Armenians are. Therefore, the Armenians, not being land
owners seek to earn their living from certain sgkills they adopt,
while the non-Armenians due to their land ownership, tend to
stay on their land and live on it, thus creating a difference

in skill possession.

B, Differences in Lducational Attainment

In Warner's original Index oi Status Characteristic,

education was used in addition to the four factors already
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discussed; Tnn the revision of the Index of Status Characteristics
Warner eliminated the factor of education, since in his studies
of later years that factor proved unnecessary, because tlils
information was more difficult to obtain.i However, ifor ﬁhi#
study the writer believes that the factor oi education 1is

very importent in Lebanon from ithe point of view of social

prestige as well as a means for securing better Jjobs.

Warner, Lloyd W. - Social Class in America, page 154,




TABLE 7 - Level of iducation Attained by

Fathers of Respondents

(Armenian and Non-Armenisn by Sex)

Education Level b%ﬁ@ﬁwmm Schools Teotal Total .Eﬁﬁ}ﬁﬂﬁmﬁ%@ﬁ Schools Total Total Total Percer
| No PVercent. Ko Perc.
lioys % Girls %  Boys &  Girls ¢
None | 55 %88 a4 8.7 16 18.6 5§ 6.8 21 1. W 11.1
Some Elew. Bl 18 28.1 23 27.1 41 27.5 i 16.% 1% 20.% 35  18.2 70 i 22.6
Completed El. Ed. 16 25.0 28 132.9 i} 29.5 18. 20.9 14 19.2 ) . 20.%1 76 24 .8
Some Secondary Ed. 10 15.6 14 26.4 24 16.1 21 24.4 16 21,9 37 23.3 61 10.0
Completed Sec. Ed. 6 9.4 5 5.9 11 7.4 g 10.4 12 16.4 2 13.2 32 104
Some College Ed., -, 0 S T U R 5.4 S B 5.5 7 RS T R ¢
Completed College T 1.9 1 1.2 8 5.4 l .7 6 8.3 10 6.3 18 5.9
No Answer BB - - - - 1 1.2 1 o 2 2 0.6
TOTAL 64 100.0 85 100.0 149 100.0 B 100.8 73 100.0 159 100.0 308 100.0
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Table 7 shows that 33.7 per cent of the fathers of all
students had neo education at all or some elementayry education,
while 10.8 per cent of them had either some cﬁll&ga-ééﬁgatian

or completed college education.

‘he greatest bulk of fathers of Armenian students' had
"some elementary education" or "completed elementary education”
while fathers of non-Armenian students in most cases completed

"some secondary education' or "completed secondary education”,

Both the observed data and the calculations of the
chi~square test show a significant difference in the Elementary
eudcational level of Armenian and non-Armenian fathers. The
fact that a significantly greater percentage ¢i Armenian
fathers have elementary education and a smaller percentage of
them have secondary education than non-Armenian fathers could
be explained as follows: In Beirut there aré'& Zood number of
Armenian Primary schools which are either free or with very little
tuition fees. ©So most parents received at least an elementary
education when they were in school age. Whereas there are only
a few Armenian Secondary schools in Deirut and thelir tuition
fees are quite high. Many parents cannot afford to meet tuition

expenses so they encourage their children to follow vocations.

Table 8 provides further evidence as to educational
back ground of student respondents by giving the level of

educaticn attained by mothers.
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Level of EBducation Attained by

TABLE 8 -

Mothers of Respondents

(Armenisn and Non-Armenian)

Lducation Level Students of students of Total Percent

Armenian Schools Non-Armenian

Schools

Number Percent Number Percent
Some ~lem. Ed. 12 27.6 4O 25,2 B2 26,4
Completed El. Ed. 52 34 .9 37 2%.:3 89 28.9
Some Sec, Ed. 30 20.5% 20 2.5 .80 16.%
Completed Sec. Ed. 19 12.8 14 B.7 313 10.8
Some College Ed. 0 0.0 2 1.3 2 0.6
Completed College 1 07 3 e L L 1.3
No Answer - - - 9 - o
TOTAL 149 100 159 100 368 100

A comparison of Tables 7 and 8 reveal that a significantliy

higher percentage of Armenian fathers have had ne education at all

or some Elementary education (8.7 per cent) than Armenian mothers

(3.5 per cent) and fewer of aArmenian fathers have completed

secondary education (7.4 per cent) than Armenian mothers (12.8

per cent), while more of the fathers either had some College

Education, or completed College (10.8 per cent) compared with

0.7 per cent for mother.

a reverse situation appears to exist;

While in the case of non-irmenians

that 18 to say, many

more non—-asrmenian mothers have had no education at all

(27.1 per cent) than non-irmenian fathers (13.2 percent) and

fewer of them completed secondary and higher education.

rable 4 shows that 7 out of the 10 schols selected for

the present study were coeducational scliools.

The ratio of

girls te boys in the Armenian schools studied was higher than
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that in the non-Armenian schools. +‘he study included 158 girls

- #hich 85 were Armenians and 73 were non-Armenians. Also

in Table 7 we find that cut of 149 Armenian students in the

study 85 were girls, whereas in non-Armenian students, out of

a total of 159 only 73 were girls. Jherefore, as far as the

data of the present study is concerned, 27.6 per cent of the study
group constituted the Armenian girls and 23.7 per cent theinon-

Armenian girls.

Comparison of Tables 7 and 8 shows that a significantly
higher percentage of fathers (36.5 per cent) than mothers
(21.2 per cent) have had either some secondary education or
completed secondary education. The same ratio of difference

exists in their attaining of some elementary education.

Phis means that the cultural belief in the greater
utility of educating men rather than women is still prevalent

in +*ebanon.

C. Differences in Income

It is generally easier to determine the source of income
than the amount of income, since the former requires less
detailed and exact information. Veople in general are more
willing to disclose the source of income rather than the amount
of income. And so, it is often possible to get a more accurate
information about the amount c¢i income, when the source of
income is known. Moreover, the source of income can generally
be known from the tvpe of work, or ir the indiﬁidual'dmaﬁ not
work, only a little effort is required to disclose how his

income is obtained and approximately how much,

The students were asked to check one of five items to
the question - "For Whom does vour Father Work?". If a student

indicated that his father received income f{rom more than one



source, the chief source oif income as Judged by the writer was

tabulated in the study.

Tﬁ make the source of income more specific and clear, an
additiconal quéstien was asked - "What is the main source of

family income?". These two guestions were thought to be necessary
because some individuals might have inherited wealth and may not
even have worked at all. In such cases the question "What is

the main source of family income?" would reveal the answer.

TABLE 9 - Sources of Family income of Student Hespondents

¢ . - ‘
(Armenian and Non-Armenian)

Main “ource of- Armenian Percent Non-Armenian JPercent Total Percent
Family Income

e T

- A e .
- o s e " § e C " g

Father's Salary i T 17.9 72 5.3 113 36.6

Father's independent 92 £1.7 61 38 .4 153 9.5
business

Land or real estate 6 4,2 24 th.h 29 9.4

Cther - N | 1 0.6 43 s

No Answer T 4.5 2 1.2 9 2.8

TOTAL 149 100 159 100 308 100

Table 9 shows that almost half (h9.5 per c&nt) of the
family income of all students in the study comes through "Father's

independent business’.

A significantly higher percentage of Armenian fathers
(61.7 per cent) have their main source of income through independ-

ent business as compared with non-Armenian fathers (38.4 per cent).

Churchill's study of Source of Income shows that 12,8
ver cent of the families depend on "land or real estate”

compared with 9.4 per cent in the present study. Table 9 shows

T
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i
Churchill, Charles, op.cit., page 57 Tablel16.
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also a significantly higher percentage of non-Armenian families
(14.5 per cent) which depend for their main source of income
on *Land or real emt&%e”, while morve than three times fewer

Armenian families (4.2 per cent) depend on land or real estate.
On the other hand more of the non-Armenian families (45.3 per cent)
than Armenian families (27.5 per cent) derive their main source
of iﬁmuﬁ& from salary. Non-Armenians thus seem to be dependent
mostly on salary and land and a real estate while Armenians

depend mainly on business. This is corraborated in fabla 10,

TABLE 10 - sStudents 3&$pqnaas_tﬁ;ﬁh& wuestion

"For Whom Does Your Father Work?"

et e o

Armenian Non-Armenian Total Percent
(numbﬁr) (percent) {number) (percent) :

§ 5 . L . sy
St s - - tn

Self employved 98 65.8 BY 52.8 182 59,1
Works for the 6 4,2 33 20.8 39 12 .7
Government _

Works for ioreign 9 6.0 7 I o 4 16 5.2
Institutions

Works for local 26 7.9 32 20,2 58 18,8
private company ;

Other 3 2.1 1 0.6 i 13
No Answer 7 L .6 2 1.2 9 2.9
TOTAL 149 100,00 159 100.00 3108 100.00

More than half of either group of fathers of students
are self-employved; that is to say they have their own private
businesses. The armenian fathers are significantly higher in
their occupaticnal category of"seif-employed" than the non-iArmenian
fathers. These figures seems to agree with the findings for
this significant difference difference is that non~Armenian
fathers depend more on salary as the main source of incowe than
Armenian fathers because meny more non-irmenians (20.8 per cent)

work for the govermnment than Armenians (&.2 per c@nt).‘
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With regard to amocunt of income Table 11 illiusitrates

the picture.

TABLE 11 - Fathers +ncome of Students Respondents

(&_:tj;;i enian and Non-i ruenian ) |

i . O D 7T Armenian Non-~Armenlian Total Percent
(number) (percent) (number) (percent)
Less than 3,000 29 19.4 30 18.8 59 19,2
3,000 - 5,000 39 26.2 42 26.4 81 26.3
5,000 - 8,000 37 24.8 29 18.3 66  21.4
8,000 - 13,000 14 9,93 12 N 26 8.4
16,000 - 20,000 3 2.1 8 Bel 11 3.6
More than 20,000 6 b1 21 5 ey R
No Answer 16 10,8 . 5.7 25 5.3
TOTAL 149 160.0 159 100.0 308 100.0

Per capita of Armenians = L.L.6,14k4,~

Per capita of Non-Armenians = L.L.9,006.-

45,5 per cent of the total respondents' fathers have a
yearly income of L.L.5,000 and less. This means that a large
percentage of students in the study came from the lower income
brackets. Compared with Churchill's study on income whereby
59.3 per cent of his respondents had an amnnual income of
L.L.5,000 or less, it would seem that the difference is not
significant if the purchasing value of money then and now are

taken into consideration, i,
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income of L.I..5,000 to 8,000. This means therefore that 66.9 per & nt

21.4 per cent of the students' families earn an annual

ol
|

‘ . e



of the total number of the students came from homes where the

family made a maximum of ..L.8,000 per year or L.L.667 per month.

Comparing the Armenian with nen-Armenian it is seen that
a significantly higher percentage (13.1 per cent) of the non-
Armenian fathers and ﬂﬁly 4.1 per cent of Armenian fathers make
L.L.20,000 and more per year. The per capita income of the
Armenian fathers was L.1L.6,144 .- per yvear whereas that of the

non-Armenians L.L.9,066.~ per year.

D. Place and Type of llesidence

The fourth characteristic used in the determination of
socio-economic status was the dwelling area. 4 city like Deirut
has divided itself into a group of ecological areas which are
considered to have unegual prastige'and unequal value, both
socially and economically. The type of a house or residence
corresponds more or less to the area on which it is built., With
this in mind, the writer has combined these two factors (type
of house and area of residénce) together. The value of a particular
house is dependent not only on tie house itself, but alsc on its
location in the community. +*his becomes more apparent as one
notices the differences in appearance between different sections

of Beirut city.

Wvarner found out that individuals with the same sccial
status in the U.S5. tend to concentrate in the same areaj; and
members of different geographical diﬁtributiana in the éammuniﬁy.1
As @ citizen of Lebanon, living in Beirut for many Yyeaars, the
writer assumed that the same is more or less true for Beirut.

Tn the Lastern sections of Peirut such as Carantina, Nahr, Sin-

El1-Fil, ete. a high percentage of the inhabitants are found to

—

1 _
Wwarner, Llovd W. - 6p.cit., page 151.
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belong to the same socio-economic status. The same is true
with regards to sectione of Nauche, Ilamra, Kantari ete. In these
seclors people Who belong to a particular soclio-economic stand-

ing live together.

1. Place of ﬁﬁﬁidancﬁz

In attempting to define the many areas and then group
them into five main zones, the criterian used was thelr desir-
ability as a "place to live". The writer used his own judge-
ment here, In the process of ranking, it became apparent theat
some of these areas or zones though separated geographically,
were socially equivalent as judged by general reputation and
social status of individuals living there. Yor example, most
of the area in the suburbs of Beirut - Ashrafleh, iladeth, llagmielhi -~
were grouped as upper middle class neighborhoods, and while they
were separately defined, they had similar charascteristics and similar
evalustions as the next lower zone in the order of ranks, such
as sntilias, Shiyyah, Mazra'a etc. As it is to be expected, the
areas at the two extremes of the scale were most clearly defined

and easiest to rank.

On the basis of the above, the writer arbitrarily divided

Beirut inte f{ive zones in the following ways

zone I - containing the highest socio—-econonic level:

jauche, Jean &'Arch, Hamra, Sanaya, Naccache and Siouid,

Zone II - comntaining a population of fairly high socio-

economic levgl: Ashrafieh (Eastern section), Antilias (newer
qu&rters), Hadath, Mazra', Furn-El-Shubbak, Hazgmieh.

7one III - section of BDeirut containing mostly middle

class people; with average socio—-economic level: Ashrafieh,
Zoukak-El-Dlat, Dasta (on the main street), Tarik-Ll~Jdadid,

Ja'tawi, Mar-Mikhael.

rlf {r
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Zone IV - section of Beirut containing people of rather

low socio-economic level: BDourj-lamoud, Khandak-El-Ghamik, Dora,
Basta (poorer sections), Sin-kKl-Fil.

Zone V - section of Deirut containing people with low

and very low socio-economic level: Carantina, Nahrm Sin-Ll-Iil

(poorer sectivna) Khandak-El-Ghamik (poorer sactlcn)

On the basis of the above classification Table 1< shows

the responses of the students in the study:

TABLE 12 - Place of Residence of Armgpiﬂgrgpd‘nan—&rmenian

Students Distributed in Residential Arveas Of Deirut

Zones Armanian  . Non-Armemian Total Percent
(number) (percent) (number) (percent)

L Y — -~ o e o s

T 11 T 15 9.5 26 8.4
IT 16 18,7 23 14.5 39 12.7
;5% 3 6 &3 18 1.2 24 7.8
Iv 42 28.1 25 15.7 67 2%.:7
vV 74 49,7 78 Lo, 152 49,4
No Answer - _ s - - R e i
TOTAL 149 "~ 100.00 159 100,00 308 100.00

rable 12 shows that almost half (49.4 per cent) of the
students in the study come from the poorest sections of Deirut.
Around one-fifth of the students (Z1.1 per cent) come from
Zones I and II. This means that the study group is composed of
twice as many students coming from the poorest zone (V) than

students coming from the upper two (I and II) combined

There is a significantly higher percentage of Armenian
families (77.8 per cent) than non-irmenian families (64.8 per cent)

who live in poorer zones of EHeirut,.



2. Type of Residence

™iis factor was rated on the basis of thirteen questions,

The rating on house condition included such factors as:

1) whether the house is owned or renied

2) number of bedrooms

3) whether the student has a private bedroom

4) whether the family has a car

5) whethier the family has more than one car

6) whether the family has a special driver

7) whether the family has & refrigerator

8) whether the family has a television set

9) whether the family has a telephone at home

10) whethier the family has more than one telephone at home
11) whether the residential building has a 1ift
12) whether the family has a full-time maid in the house
13) whether the family has a part-time m&i&:in the house

As it is evident from the thirteen questions above,
*House Type" was taken in its larger or more general meaning.
While there was some variation in the number of rooms in a house,
it was felt that some distinction could be made for the number
of bedrooms and the private ownership of house. BSomeone having
a rented house with three bedrooms was equated with someone
that has two bedrooms, but owned the house. In this case, one

condition was that bothh houses are located in the same zZone area.

While the same general techniques for classifying houses
were used as had been used earlier in Jan&svill$,1 houses were

given primarily specific rating for size and condition because

EAERNE e Loy -

Iwarper, Lloyd W, - op.cit., p. 149,
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those were most objective and easiest to judge. Therefore,
these were taken as basic c¢riteria, though other factors were

considered secondarily.

As in the case of occupational ratings inte several
categories, houses which had six or more bedrooms and most of
its factors concerned were considered best houses. Type Four
was considered as the average house in the community and +type
Seven as the very poor house. Unce the three main house-types
were categorized as Type (Une signifying the Excellent houses,
Type Iour the Average houses and Type Heven the very poor houses,
the type of residences were divided into seven categories as

shown in Table 14,

1) Excellent house - Huge houses with six or more bed-

rooms, usually single-family dwellings as villas, having more
than one car, plus a family driver and two or more maids at home,

a telephone in each bedroons (Gatagﬁry I in Table 1&).

2) Very Good llouse - louses which do not exactly measure

up to the first category primarily in terms of size., This type
of house would have four to five bedrooms, a family car and

perhaps a family driver as well, more than one telephone in the
house, and one or more full time maid at home. (Category II in

Table 14).

3) Good llouse - This type would include houses that have

three to four bedrooms, & telephone at home, a car and perhaps

a full time maid or servant. (Category III in Tabhle 14).

4) Average liouse - An average appartment with two to

three bedrooms, a telephone with the central switch baard and
a gateman, a televisiocn set, not necessarily having hot-running
water. May possess a car and perhaps a part-time maid. (Category

IV in Table 14.)
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5) Fair iHouse - This type may bave most of the factors

mentioned in Type Four, but not as good and elaborate. When
this factor is mantched or measured with dwelling area, then the

difference in scores becomes apparent. (Category V in Table 14.)

6) Poor ilouse - This type has no 1lift, generally no car,

no maid {part-time or full-time), no telephone but it would
possil:ly have a radio, television set and a refrigerator. The
possibility of buying home furnitures, television sets and refri-
gerators and washing macihines on installment hasis has tempted

many people living in "poor houses” tO zet these sets., It 1is
interesting to see the television aerials on the roof-taps of

poor houses in various sections of Beirut. | e

Most of the houses in this category would be run-down but ﬁﬁt
deteriorated sufficiently that they can not be repaired. (Gategary
VI in Table 14).

7)_Kery Poor licuse ~ jlouses in this type mre'g&nerally

unhealthy and even unsafe to live in. Such houses would be
barracks or shacks in an over-crowded localities. May possess

a radio and perhaps a refrigerator. (Category VII in Table ilL).

It is necessary to emphasize again that in fanking
appartments the total size of the struciure alone was given less
importance than the over-all general facilities that make life
easy and comfortable such as a telephone, a 1ift, & car, a

refrigerator, a washing machine, a maid etc.
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TALBLE 13 ~ House Type of Respondents' Family

A composite Table of 12 Tactors

ilouse Type Armenian Non-Armenian Total Yercent
(number) (percent) (number) {percent)

i e il =

Whether the house ist

a) owned Ly 29.5 62 39.0 106 34,2
b) rented 105 0. % 97 61.0 202 65,8
noe answer o e - v s I i o

Whether the student
has a private bedroom

a) ves 27 18.2 51 25,8 68 22.0
b) no 110 73.9 118 i .2 228 74 .0
no answer 12 1.5 — o 12 h o0

Whether the family
has a car:

a) yes 46 30.9 69 43.4 115 37 .2
b) no 102 68 .4 490 56,6 192 625
no answer 1 ‘ 0.7 s . NP 0.3
Whether the family has
more than one car
a) ves 9 6,1 18 14.8 22 B.7
b) no 125 83.9 136 85.5 261 88,7
noe answer 15 i0.0 5 L 20 6.6
Whether the family has
a special driver
a) ves 1 0.7 10 6.3 11 3.5
b) ne 134 50 .0 143 90 .0 277 90 .0
no answer 14 9.3 6 i 9 20 6.5
Whether the family
has a refrigerator
a) yes 134 59.9 144 90 . 6 278 90.2
b) no 14 G4 15 9.4 29 9.4
no answer 1 3 P - o 1 -
Whether the family has
a television set
a) ves 42 28.9 85 5%, 4 12 k1.2
b} no 107 & PR 7k 6.6 161 58.8

=5 ne answer - - g e i i
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House Type Armenian Non-iArmenian Total Percent
(number) (percent) (number) (percent)
Whether the family has
a telephone at home
a) ves 30 20.2 50 31 . h 80 25.8
b} no 119 79 .8 109 68,6 228 TR
g answeyr wo e e e o b o e
Whether the family has
more than one telephone
a) ves 3 2.1 7 hoh 10 3.3
b) no 135 90 .7 149 93 .4 284 92.0
o answer 11 W 3 - 14 &.,7
Whether the residential
building has a 1lift _
a) yes 25 16.9 28 17.6 59 173
b) no 1173 75.9 129 81.9 242 78.9
no answer 11 s 3 0.5 13 3.8
Whether the family has
a full-time maid
a) yes 3 - WS 24 15.1 27 8.6
b) no 135 G0.7 133 84.3 268 87.5
no answer 11 7.8 2 0.6 3.9
Whether the family has
a part-time maid
a) yes 38 25.5 Lo 30,8 87 28,2
b) no 100 67.2 98 61.6 198 64 .4
no answer 11 y . 12 7.6 <73 7.4

Table 13 was re-arranged and the variocus responses were
combined to preduce a unitary scale.
respondents were classified by type of house as illustrated in

Table 14,

On the basis of this the
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TAELE 14 - House Type Rating of Armenian and non-Armenion

students in bach Type

House Type Armenian Non-Armenian Total Percent
(number) (percent) (number) (percent)

Excellent - I 3 2.1- 1 0.1 4 1.3
Very Good ~ II 5 i T 3 1.8 8 H.é
Good LT 18 12.1 16 10,1 34 11.0
Average - IV L6 30.8 15 22.1 81 26.73
rair . W b 27.5 52 32.8 93 30. 2
Poor - VI 25 16.8 37 23.2 g Bb.P
Very Poor - VII 11 7.4 15 9.4 26 8.4
TOTAL 149 100.86 159 100.0 308 100.0

Comparing: tables 8, 9, 11 and 14 with regard to ratings
of Armenian aﬁd'ﬁﬁﬁ—ﬁrmenians on the four status scades
(occupation, education, income and house-type) the hﬂﬁse-type
factor seems to reflect no differentiation. This would mean that
in case oi any 3ignificﬁnt differences in academic achievement
between the two ethnic groups, this difference would be due to
the remaining three variables namely occupation, income, and

education and not to house-type.

Also, the percentage ol those living in "Excellent",
"Very Good" and "Good" houses (14.9 per cent) when compared with
that of occupational rating "1" (12.1 per cent) in Table 5
-medical doctors, engineers,presidents or general managers of
business firms etc.- there appears to be a close similarity.
This means that those who have the highest occupational ratings

dwell in houses that are comfortable and large sized houses,.

£. Socio-iconomic Status - A Unitary Scale

In Chapter I the definition and the importance of Index
of Status Characteristics were discussed in detail. At this

point the writer will attempt to write the findings on occupation,



source of income, education dwelling area and house type and

produce a single Index of Status Characteristics.

In the previous peages, when collecting the necessary
information for the families of the students in the study, each
of the four characteristics - occupation, education, source of
income, house type and dwelling area - was given a numerical
rating from 1 to 7 depending upon its relative position inithe
classification. if the data for two of the four charuacteristics
were lacking, no Index was attempted. That is to say, when the
items of the questionnaire on any two factors out oi the four
required to determine the socio-economic status of & student were
not answered to the respondent, the writer disqualified him
from the study. This step was felt to be necessary because
without the full informations on the four factors oif occupation,
education, income and house-type, the sccio-economic status

of students could not be worked out.

Warner suggests three separate steps for obtaining an ‘ndex

of Status Gharacteristics:1

1) Making the primary ratings on the status characteristics
which are to comprise the Index -~ usually occupation,

source of income, house type and dwelling area,
2) Securing a weighted total of these ratings.

3) Conversion of this weighted total into a form indicating

social-class equivalence.

In determing the socio-econgmic status of students, the writer
adopted the same steps, but made certain changes and modifications.
The ratings on the separate status characteristics are combined

into a single numerical index by assigning to each one a weight,

1
Wwarner, Lloyd W. - op.cit., page 1<1
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and securing a weighted total of the separate ratings.‘ The
weights that Warner gives are based on evidence from the Jonesville
study to secure the maximum degree of social-class prediction.
Tha'writer'beliéVQE that the same weights should not necessarily

be used here, since Beirut is not Jonesville. Thus, the following

‘weights for the four ratings on the status characteristics are

adopted:
TABLE 135 -~ Weights for Computation of L.5.0C.
Status Characteristic . Numerical Weights Numerical Weighte
of Warner of the writer
Uccupation | | Y Iy
Source agd'ameunt of income 3 5
Education - 3
House Type 3 3) combined with
Dwelling Area . ) dwelling area

In Table 15 weights given for occupation were the same
as Warner's. There is thﬁugh a difference of 2 points for welghts
given for source and amount of income. The writer gave 5 points
instead of 3 for income because income is a véry important

prestige factor in Deirut.

To get as accurate an information on income &as possible,
the writer had three different questions on income, SO that the
responses on those three questions would give & clearer and

nore exact information on income. (See Tables 9 and 1 ¥

Table 15 shows one other area where the writer made some
mocdification, and that is in regard to llouse Type and Dwelling
area, Warner has these two factiors listed separately with a
total weightsof 5; whereas the writer has llouse ‘ype and Iwelling

Area combined with a total welght of 3. As mentioned earlier

. R ——— " o il
—om—

yarner, Llovd W. - op.cit., page 122,
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Beirut is divided into ecological areas which have unequal prastige_
and unequal value both socially and economically. In general
the house type. corresponds more oOr less to the dwelling area in
which it is built. With this in mizid, the writer combined those
two factors giving them a weight of 1 in comparison to 5 given
by Warner. For the last several yvears Lebanon in general and
Beirut in particular has besn passing through a nﬂriﬂd of
horizontal mobility whereby some qu&rters that were nunﬁidered
"poor" are having modern housing projects and people are moving
from so called "good" quarters into those new appartments. Sin-
£1-Fil and Dicwani which were considered as poorer sections of
Beirut only a couple ol years ago, today have modern buildings
and people of upper socio-economic status are moving into those
areas. laving these residential movements and changes in mind,
the writer decided to give a lesser weight for hﬂﬁﬁe type and

dwelling area.

The final step in the determination of the index of
Status Cheracteristic is the conversion of the weighted total

into a form indicating socio-economic status,

The ratings were made on seven scales as described in the
preceding pages. Number 1 refers to the tgp category of each
characteristic, 2 the next highest etc. Therefore, persons of
high status have low numerical scores. The four ratings were then
totaled, after assigning to each a weight that expressed the
jmportance of that particular characteristic in socio~-economic

status prediction.

This means that if the ratings for any individual were
all ones (the highest), he would get a 15 (tha highest rating on
the soccio-economic scale). If the ratings were all sevens (the
lowest)}, he would get 105 (the lowest rating on the socio~

economic scale.) The folliwing table shows this more clearly:
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TABLE 16 - Highest and Lowest Hating Products

Status Characteristic Highest Product Lowest Yroduct
Rating _ Rating

Occupation 1 x4 4 7 x4 28

Education 3. .%x ) 3 B8 21

Income (source & amount) 1 x5 5 7T x5 35

Type and place of Dwelling 1 x 3 3 P W 21

A sample calculation for any one individual's conversion
of the weighted total into socic-economic status equivalence is

as follows:

Etatus Characteristic Rating Weight Product
Occupation 5 &4 20
Educaticn 4 3 12
Source and amount of income 5 5 25
Type and place of dwelling 6 3 18

TOTAL 75

If the data for any one of the four ratings were not
available, the writer calculated the "Weighted total" of indivi-
duals by increasing the respective weights of the ratings mentioned.
This increase in weight was done on the basis of the importance

which the writer attached to the concerned thesis.

On the basis of this, when an occupation was not indicated,
the scores of each of the three factors increased in the following
proportions: the 4 points of the missing occupation were added
to the source of income and house type with a point for each,

and twoc points werce given to the source of income. BHMore points
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were added to the source of income rather than the other two
because when an important factor is missing, the facvor most
affected would be the one that has the higher weights; in this
particular case it would be the source of income. Similarly,
when the source of incomewould be missing, the factor that gets

pore points will be that of education.

Table 17 illustrates the foregoing discussion showing
the weights adepted if and when any of the €actors is not

reported:

TABLE 17 - Weights for Computation

of

Index of Status Characteristics

Status Weights to Gecupation Education Source TUype and

Characteristics be used if missing missing and am- place of
all ratings ount of dwelling
are available income missing

missing

Occupation 4 - 5 ¢ 5

Education 3 1y - I il

Source and amount of 5 7 6 - 6

income

Type and place of 3 Y 4 Iy e

dwelling

TOTAL | 15 | 15 15 15 15

The assumption in Table 17 is that an Index based upon
any three of the four characteristics, while not quite as satis-
factory as one based upon all four characteristics, is still a

fairly gocod one.

Since the aim was to estimate the social background of
students, a further step was necessary to change the weighted
totals to social status indexes. To do this, the writer selected

as a starting point the dividing points for clagss status adopted



for Jonesville.

for the present study, based on Jonesville.

TABLE 18 -

oo, TER

Position of Student ilespondents

Un the Index of Status ‘haracteristics

weighted Social Status

total of Iquivalents

Armenian
(number) (percent) (number) (percent)

Non-iArmenian

Total Percent

Table 18 presents the conversion data developed

Ratings

15 - 28 Upper-Upper & Bel 17 10.9 25 8.5

29 - 45 Upper-Middle 17 1449 35 22.5 52 1745

46 -~ 60 Lower-Middle 48 13.8 41 26.5 B9 29.9

61 - 75 Upper-Lower 57 Lo,2 48 30.9 105 35.4

76 and more Lower-Lower 12 ' 8.6 14 9.1 26 8.7
TOTAL 142 100.0 155 100.0 297  100.0

Taking all the study population together, Table 18 shows
that a little less than twice as many students come from the
Upper-Lower and Lower-Lower (44.1 per cent) social status than
those of Upper-Upper and Upper-Middle (26.0 per cent) social

status.

It was found to exist a significant difference in the
percentage of Armenian students (11.9 per cent) and non-Armenian
students (22.5 per cent) in the Upper-Middle group of social

status.

Following is a graphic picture of Table 18 on position
of Armenian and non-Armenian respondents on the Index of Status
Characteristic, tc give a more vivid picture of the percentages

01 each on the social scale,.

Sl + e -

1k"arner, Lloyd W. - Social Class in America, page 127, Table 6
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Class distribution among the non-Armenian students seem
to be more uniform than that of the Armenian students. In the
latter group the Upper-Lower class has some 3.5 times more students
than the Upper-Middle Class, which means that a greater bulk of
Armenian students fall in the lower socio-economic bracket as

compared with non-Armenian group.

F. Comparison of Data on Socio~kconomic Status and School Grades

As one of the aims of the study is to compare S0Ccio-
Economic status and school grades, Table 19 gives the school
grades of Armenian and non-Armenian students which were received
in the year they participated in the lLebanese Certificate

examinstions.
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TABLE 19 - Distribution of School Grades of

Armenisn and Non-Armenian Students

Grade _ \rmenian Non-Armenian Total Percent
(number) (percent) (number) (percent)

P o i
et Rl T ST il

60 and below 10 ¢ T 7 4.5 17 87
60 - 69 62 3.6 b7 30.4 109 36.6
70 - 79 51 35.9 73 7 4 1 124 1.8
80 - 89 18 12.6 Gy o 16.1 L3 4.5
90 and abbve 1 0.8 %o 1.9 4 1.4
TOTAL 142 100.0 155 100.0 297 100.0

From Table 19 we gather that a large percentage (78.4 per cent)

of the students have received school grades that are either
naverage" or "fair". 5.7 per cent of the total number of students
have received failing scheool grades, and yet they passed in the
Government Certificate examinations. This rather small ratio
of "failures" show that the students in the study were academi~-
cally qualified or good students, since the average ratioiof
success in CGovernment Certificate examinations runs between
35-40 per cent. Ilowever, there is a gignificantly higher perxr-
centage of Armenian students (50 7 per cent) who have received
grades "69 and below" than non-Armenian students (34.9 per cent).
Tn Table 20 the Scocial background of students is shown in

relation to School Grades.

TABLE 20 - Soclio-econocmic Background and School Grades
cocial Status Below 60 (%) 60-69 (%) 70-79 (%) 80-89 () 90&+ (%) Tot.Per.

e

26 8 .Y & 6.h 5 11.4 - - 2% 8,5

Upper-Upper ks

Upper-Middle 6 90 20 191 1% 104 13 RPS = ow 52 17.9
Lower-Middle 1 % 25 23.1% W9 39.2° 13 20,6 2 50 89 29.9
Upper-Lower 3 e L9 k1.4 b8 36,0 1} ge.0 1. 25 105 .35.%
Lower-Lower 4 20 9 8.7 19 8.0 2 .8 1 2% 26  BF
TOTAL 20 100 104 100 125 100 4 100 4 100 297 100
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Refering to the table of C-hi—-:‘fiquare1 the number r&quired.
for significance at 16 degrees af freedom and 5 per cent level
is 26.296. The calculated number chi-square is 23.45. Therefore,
the Null-hypothesis is accepted. That is no dependence or relationS
ship between socio-economic status and acadenmic achievement has

been shown to exist.

G. The Two Ethnic Groups Compared With Hegard to Crades and

Social Background

The writer shall breakdown table 20 into Armenian and
non-Armenian students teo compare the grades achieved by each
group, keeping socio-economic background constant. The chid-
sguare techniqua‘(xz)'will again be used here to test the
significance between socio-economic status and academic achieve-
ment for each group separately. Taking the Armenian group first,

Table 21 shows the relationship.

TABLE 21 - Socicv-economic Status and DListribution of Grades

of Armenian Students

Below 60 60-69 70-79 80-89 90 & above

——

Upper-Upper 8 2 2 3 1 -
Upper-Middle 17 l 7 4 2 -
Lower-Middle 48 3 21 19 5 %
Upper-Lower 57 1 26 23 6 1
Lecwer-Lower 12 - 6 2 i -
TOTAL 142 10 62 51 18 1

Applying chi-square to the data of Table 21 it will be

seen that the number required for significance at 16 degrees of

— - L

1 ~ |
Ferguson George A. Statistical Analysis ¢f Psychology and

Education, McGraw-iill Book Company, Inc., New York, 1959.
page 309.
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freedom émd 5 per cent level is 26,296. The calculated number

xg = 22,76 is less than that required for significance, namely,
26.296. therefore the Null-llypothesis is accepted, that is,

no dependernce or relationship between socio-economic status and
acadenmic a@hi&veﬁent in the case of the Armenian students has

been shown to exist.

Applying the same pradedure in the non-Armenian group
we start first with Table 22 felﬁting socdo-economic background

and grades.

TABLE 22 - Socio-Economic Status and Pistribution of Grades

of Non-~Armenian Students

Below 60 60-69 7079 80-89 90 & above

Upper-Upper 17 1 & 9 3 -
UppereMiddle 35 3 8 18 6 o
Lower-Middle 41 - 12 23 L 2
Upper-Lower 48 1 14 - 21 12 -
Lower-Lower 14 2 9 2 & 1
TOTAL 155 7 47 73 25 25

Again reference will be made to the table of Chi-Square,
The number required for significance at 16 dagreés of freedom
and 5 per cent level is 264296;' The calculated number xz = 24.33
is less than that required for significance, namely, 26.296.
lherefore, the Null-hypothesis is accepted, that is, again in
the case of non-Armenians no dependence or relationship between
socio-economic status and academic achievement has been shown

to exist.



CHAPTER IV
SUMMARY AND CONCLUSION

In the preceding chapters the writer defined the problem
ol the study, explained the methodology and the field research
followed in this thesis. The data used to test the relation-
shilp between socio-economic status, ethnicity and school academic
grades were assembled from a group of 308 students of hoth sexes
coming from 10 secondary schools in Beirut. All of these
students sat for the Lebanese Certificate Examinations in June 1962
and succeeded. Copies of the questionnaires were distributed
to 367 students in all. 42 students did not respond and
another 17 handed in incomplete answers which were discarded

in theanalvysis.

The procedure used in this study enabled the writer toc
place each student's family in one of five socio-economic levels.
These five groups differed in oc upation, education, income,

and house-type,

Once the families were placed in their appropriate
socio-ecnomic positicns, the writer was able to turn to the
crucial guestion of the'studya Is there a relationship between
sccio-economic status and the school grades of a student, and
to what extent is a student's ethnic background relatéd to his

achievement?

To answer this gquestion, the writer used Chi-square
tests to measure the significances of observed differences in

percentages.

Main Iindings:

To obtain an Index of Status Characteristics for the

students in the study, ratings for each student were determined

w Bt



on the basis of this following status characteristics - fathers
occupation, parents' education, source and amount of families

income, house type and dwelling area - which c&mpris&ﬁthe indes. The
writer will ﬁake each of these factors seprately and state the

main findings.

a) Ocecupation: The only significant difference in the
fathers' occupations of Armenian and non-Armenian students was
found in the occupational ratings of VI and VII (farmer, police
force, soldier, factory worker, scrub-woman etc.). More of the
non-Armenian fathers had occupations of fatings VI and VII than

Armeniasn fathers.

b) Education: The educational levels of both fathers

and mothers of the students in the study were categorized as
shown in Tables 7 and 8, As far as the education ol fathers
was concerned, a significant difference in the elementary
educational level of Armenian and non-Armenian fathers have had
elementary education and a smaller percentage of them have hed

secondary education.

In comparing the educational levels of fathers with
that of mothers, three significant differences were tound
to exist: A significantly higher percentage of Arman{an fathers
than mothers have had "none" or "some' elementary education.
Also, a significantly higher percentage of Armenian fathers

than mothers have had "some college' education or have "completed

ccllege".

As for the non-Armenians, the situation is reversed;
that is to say, a significantly higher percentage of mothers

than of fathers have had no education at all.,

Taking the Armenian and the non-Armenian groups together,
a significant difiference was detected between the percentages
of fathers and mothers in their attaining of some secondiary
education or completing secondary education. A significantly
hizher percentage of fathers have had secondary education than

mothers.
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¢) Income: The students in the study were required to a

state the source of income of their fathers. Analysis revealed
that a significantly higher percentage of Armenian fathers had
their main source of income through "independent business" as
compared with non-Armenian fathers, This is at least partly due
to the fact that, at present in Lebanon, many more non-Armenians
hold government positions. 1t was also shown that a ﬁignificantly
higher percentage of non-Armenian families than ereniﬁn families

depended for their main source of income ﬂn'“land dnd real estate".

As for the nature of employment of fathers of students in
the study, a significantly higher percentage of Armenian fathers
were "seli-emploved" than the non-irmeninn fathers. Therefore,

a greater number of non-Armenian fathers depended upon salary

as their main source oif income than Armenian fathers.

Comparing the reported amount of incoew enrned Ly the
fathers of the two ethnic groups, a significantly higher perceni-
age of the non-Armenian fathers than Armenian fathers had incomes
abeve L.L.20,000 per year. In other Wﬁrﬁa, the per capital income
of non-Armeniasn fathers turned to be higher than that of the

Armenian fathers.

d) Place and Type of Residence: The study revealed that

a significantly higher percentage of Armenian families lived in
the poorer sections or zones of Beirut. As for the type of
residence, no significant difference was found to exist between

the Armenian and the non-Armenian families in the study,

In comparing the socio-economic status and the school
grades of the Armenian and the non-Armenian students, the study

revealed the following main findings:
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1. It was found that the differences in the grades obtained
by students who belonged to the socio-economic class 1 and IX
cross—compared, were non-significant. Gimilerly, grades of students
in the IV and V socio-economic class when matched with classes
I and II lumped tageth&r,:yi&lded non-significant differences.
This indicates that soci o~economic factors may have no bearing
upon the acadenilc achievement or the school srades of students
covered in the present study. On the other hand, the level of
school grades obtained by the students of thhe socio-economic
class IV is significantly below those grades obhtained by students
who belonged to classes I, II and XIXL. Thig difference, at its face
value, seems to suggest shat class IV students are lower in
school achievement, Illowever, an analysis of the grades in the
brackets of "80-89" ancd "90" or above indicates a differsmt
interpretation. One-fourth of the students in the study whﬁ
Lave received "90" and above grades came {from class IV. JYrom
these cochservations the conclusion that class position is not

necessarily related to school grades in confirmed.

2, In order to test the relationship which exists between
the socio-economic status and school grades for the Armenian
and the non-Armenian students separately, the wrif&r again
employed the chi-squure technigque. The analysis revealed no
relationship between soclo-economic status and school grades in

the cases of both types oi students.

3. Cne other main concern of this research was to find
whether ethnicity lad any bearing upon school grades. While there
was no significant mean difference between the grades 0f Armenian
and non-Armenian students, a significantly higher proportion of
the non-Armenian students was found to have received grades in
the "70 and above" category than Armenian students. This can
only be accounted for by skewness in the distributions of grades

received by Armenian and non-Armenian students. This being the

e



case, the evidence is very weak for any difference worth discussion
between Armenian and non-Armenian students with respect to thelr

schiool grades,

L, Finally, the relationship between socio-economic status
and school grades of the sample group as a whole was investigated.
The chi~square test showed no such relationship. 5So far then as
the four factors of occupation, education, income and housge type
are concerned in the determination of the socio-economic status
of a student, no relationship has been shown te exist between
a student's socio-economic status and his school grades, be he an

Armenian or a non-Armenian.
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QUESTIONNAIRE'

Instructions for Answering

There are 2 types of items in the questionnaire:
1. Multiple-choice items

2., Fill-in-blank items

or each multiple-choice item, please put & check mark €]

in the space of your choice answer,

In blank iteims simply write your answers in the blanks.

If you do not understand an item, or if you have any doubt
about its meaning, please raise your hand and the one who is
administering the questionnaire will try to help you. Lo not
hurry in writing - you will be given ample time to answer all

the questions. Try to answer as many as you honestly can.

1. Name

Sex: boy _ o girl

Age:

2
>
4, What class are you in?
5, what is your religion?
Sunni Muslim
Shiite Muslim

Druze

Greek Orthodox

Maronite

Catholic

Protestant

Armenian Orthodox

Armenian VProtestant

Armenian Catholic

i . ,

The students in the study were given the Arabic translation of
this questionnaire., This was felt to be necessary to ensure
better and more accurate response,



o

where were you born? (name of place)

Where do you live now? (name of place)

What language do you musually speak at home?

HHow many times a month, on the average, do you go

D OO 1 o

to movies

to sports events

to parties with friends.

10. When you go to movies, what films do you prefer?
| English
Arabic

French

11. Do your parents own the house you live in?

yes

no

12. How many bedrooms do you have in your house?

13« Do you have private room for yourself?

ves

no

14, Does your family have a private car?

ves

1o

15. Does your family have more than one private car?

ves

o

16. Does your family have a private driver?

ves

InO

17. Do you have a refrigerator at home?

yes

110

18. Do you have a television set at home?

ves

Ino

19. Do you have a telephone at home?

yes

110




a7

20. Do you have more than one.telephone at home?

ves

o

21, Does your residential building have a 115t%

ves

no

22, Does your family have a full-time maid at home?

yes

Iio

23, Does your family have a part-time maid at home?

yes

110

24, Did you repeat any class any year?

- yes

P

110

25. While in Certificate ¢class, how many hours per day, on an
average, did you spend for home work and preparation?

hours per day.

26. How many brothers and sisters do vou have? fﬁﬂ not count yourself)

brothers

sisters

27. Which lesson do you like most?

28, Which lesson do you like least?

29. How much pocket money do you get from your parents each week?

Lebanese j'ound

30. Do you think that the amount of pocket money you receive is:

very much

enough

very little
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31. How much education did your father have? (check one of them)

did not go to school

had some elementary education

completed elementary education

had some secondary education

completed secondary education

had some college education

completed college or university

32. What does your father do? What is his present occupation?

e

33. How much do vou think is vour father's income peruyear?
less than 3,000 L.L.
3,000 - 5,000 L.L1.
5,000 -~ 8,000 L.L.

, 000 - 13,000 L.L.

13,000 - 16.000 L.1.

16,000 - 20,000 L.L.

more than 20,000 L.L.

o0

34. For whom does your father work?

selfl employed

works for governmmnt

works for foreign institutions

works for local private company

35. What is the main source of family income?

father's salary

father's independent business

land or real estate

36. How much education did your mother have?

did not go to school

had some elementary education

completed elementary education

had some secondary education

completed secondary education

had some college education

completed college or university
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37. bDoes your mother work to earn money?

ves

no

38, When you go home after school is over, which of the following
statements below describe test your feelings when you are
there?

I feel glad to be back home

I don't feel as happy because life at hone

is very different from the school

I have no particular feeling

39. What profession or future vocation you intend to follow?




e ol Ly eVl JST S tagk LI cbes Y oayaY1
bl Lol @ BT oy Bt b (F) 2ade it 1 lyad
i Vs dasled oL o dla ) Bpan 2t cousy 1l ot

. l._...lj.}"- CJ}"J" J‘c L.bi L{.IJ:: \J LJT LHJ"- * E.U_w‘ﬂl aJ.E ‘L‘-a\i L‘.:..J} i.:"‘..!uL:-ﬁ




(E-L:‘A-!B i_..._:l-:-:“"..-l ;’w:\’lﬁ

5wt seddl o B B e
o ligtll o -

— dwoby e bibe . o

s e VI o il i~ - _,_

—

) Jas Y LT Ll Heed Lae e

& 550 Y
By ysd |

3.;.@4,5‘2“ .

¢ el Wl f*- ; i '
A jJL.J-od.:.sojas._w{r?dJlt;ﬂJlJ&_\1

s g e b e LY

? 0 l . - . . - v i
s d-‘? ue> L~ S S pF ed J-h - 1Y

-

; ¢ F. =~ g ‘
X G o L= ¢ .
- P b gl Sae e Y
s feadl s aly Sede Jo — 1Y




f_a;__ el =l ol e ST Sais e

',_q; ¢ ‘,ﬁ‘JL.o g ‘_‘;Lﬂ.{(ﬁmul} st rf-m B

-

o T o el (0 Mol Lol Sae s
: :

0]

gl B, 5 U8e 1) sl Y eulaall ol L F L

Lz-n- r‘.QLw ¢ ;L.f'::'.."f"” i;’,!..ﬂ‘.fl—l‘?‘}j “5..44.1-2)1-] Wj u..ﬂ ¢ L:-u-ﬂ: t._..‘.}_)-«ﬂ: 'L:'.nj
B eheit s S, ] 5
€ £ 20

|

g S Sl ass Cs 1S i ey ?1
SR e ?1
el AE ;_:-!J_:J ¢ iﬂ#‘h’l ‘—.Fg > (g pe TS | f;f;:_lx::..mf r_}.:_J IS
7 adil A el G T e
las o0
s




(Famly colan A — ) amios ,;_:_i},:T Lim_La., e PJ_,qJI ‘s SRR

lot G, a0 J cn d, f"

sl Yl pladl s o o

g L] er-ﬂJ' i phd e
er' '

Gage b e ) 0

SRR A e TRSRIN TRy




? {f!.n

ld..;l z;.m_,,d.o.” L?“ M¢ ,,_l

5 Lo, Y )-J-&H,, Py -.:,.4.'.;:_.“
..*‘-l_l_ul ,ﬂw—)_h J_‘jli

ayp Ll il on el

: Frso L] | f)‘]"']' I calas
dgesen L] | jl ads) | f’fj'"‘” et &

Ty

Jead e dles LT -Lm ZOWPRPS | RN TEORRCON | i e ke v
?LQJ*‘U"’_)-S ST - R R A

f"‘"".)"‘"““ s _)-I-S;a.].u} ,....JI L {TL_,.JI

-

Qﬁ‘%_ﬁ-*w“* UT@MWJ

Qy cﬁfﬁw“ Y -

ey -

N *‘}‘ il aae 0 LT s 0L L vs

-



