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PREFACE

Three lines of interest are behind the choice of
"Arabic reading for beginners" as the subject of my thesis.
The first has growvn from the need to provide the Lebanese
children with more stimulating enjoyable and well rounded
childhood experiences. The second has grown from the need
to develop in Lebanese children right from the earliest
stages a better control of their mother language. The third
has grown from the need to establish for these children, at
all levels, a rich and expanding modern Arabic library. I
have lived through these needs as a child, a teacher and a
mother; and now they are to me, as they are to many Lebanese
parents and educators, the needs of the moment.

One of the most immediate projects to be undertaken
in trying to cater to these needs is the development of
beginning reading activities and reading materials that apply,
to the teaching of Arabic language, modern principles of
education and recent theories in reading instruction. A
good start in Arabic reading, through appropriate reading
matter, would lay the foundations for the development of
skillful, enjoyable and growing Arabic reading experiences
and would play a vital role in enriching our children's

lives and developing their personalities.



Before setting the plan for a new Arabic reading
program and reading matter, certain basic considerations
had to be studied carefully. These considerations branched
into four mein chapters, the first one dealt with the begin-
ners themselves, their characteristics, development and
their readiness to read. The second dealt with the nature
of the reading process with thebasic principles of learning
reading. The third took up the language problems that face
the Lebanese Arab children in learning to read their mother
language. The fourth presents a general appraisal of the
conditions of learning Arabic reading as they are at present
in Lebanese schools, with a closer look at the beginning
readers now current in Lebanon.

In view of the fundamentals established in the first
two chapters and the educational needs and problems brought
up in the following two, the study arrived at certain basic
recommendations, in the light of which the mew program is
to be planned and the new reading materials written. They
can be summed up briefly as follows:

A developmental approach is to be adapted in teaching
our beginners how to read Arabic. This means that the
program should be geared to the children's differentiated
needs interests and patterns of growth, in such a way
as to ensure their optimum growth in reading and through
reading. Reading must be given to the child only after

he has been actively and systematically prepared
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to profit from the experience. This involves the maturation
of certain capacities the learning of certain habits and
skills and the development of a positive motivation to learn
the task.

To devise a language related reading program is another
major recommendation of the study. Efficient reading instruct-
ion builds on the concept that reading is an extension of
general language development in function as well as in
nature. Arabic reading should be constantly interwoven
with the children's oral language on the one hand and with
writing on the other hand. A systematic effort should be
made to bridge the gap existing between the language the
child uses in his everyday life and the language he is akked
to read.

An experience-centered reading program is another
major recommendation of this study. Arabic reading should
build on the children's own experiences and their on-going
activities. Effective and enjoyable learning results only
when the child is able to pexceive the purposes reading
serves in hislittle world.

A flexible eclectic method that benefits from the
various techniques and methods applied already in both the
Arab world and the west, is a iogical corollary to the above - A
variety of activities approaches material and equipment are

used to cater to the children's various needs and abilities



on the one hand, and to take care of the many skills involved
in reading on the other hand. However, nc matter what shape
reaeding may take, it should always carry meening and purpose
to the child.

Last but not least the study recommended the preparation
of modern Arabic readers and reading material that take into
full consideration all the facts and principles that were
brought up. These readers and reading materials are charac-
terized by the studied choice, gradation and systematic
repetition of vocabulary and language patterns. They are
also characterized by interesting illustration clear and
legible print. It is the hypothesis of the writer that a lot
can be accomplished, by way of meeting our educational needs
and solving the Arabic reading instruction problems, if
wve improve the reading content and apply modern standards
of readibility; and if we prepare modern Arabic books reading
materials and teaching aids and distribute them widely among

the elementary schools of Lebanon,
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PART I

BASIC CONSIDERATIONS
IN TEACHING ARASIC REAUING TO BEGINNERS



CHAPTER I

BEGINNERS AND THEIR READINESS FOR READING

In studying the possibilities of a modern Arabic
reading program for beginners, it would be wise to start with
the children themselves, and to consider at the same time
the main factors and principles, in child development that
prepare them for a successful and happy experience.

Studies in the field of reading, to find out the factors
behind the success or failure of teaching reading in general,
and at the initial stage in particular, came out with the
basic principle that the success of teaching reading is highly
dependent on whether the child is ready for this experience
or not,

What Does "Readiness'Mean 7

A child is ready for reading whem he is as a whole
prepared to start learning this process, to grov steadily
in it, and through it. This involves the development of
certain pative capacities, the acquirement of certain basiec
skills, habits and concepts, together with a positive moti-
vation to learn. Readiness for any situation is as explained
by Cronbach, "The pupil's equipment, his needs and goals,
and his lesrned ideas and skills . . . The sum of all his
characteristics which make him more likely to respond in

one way or another.'l Or, as described by Jersild as,

1. Lee J. Cronbach, Educational Psycholo (New Yorks
Harcourt Brace and Co., 1954), p. 74.
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"Raising questions regarding the appropriateness of what is
to be taught in terms of the child's ability to profit from
it - his maturity, his background of experiences and his
pessession of needed related skills."l

Underlying the concept of readiness, are basic princi-
ples of development, that give it its educational significance.
Studying these principles, would not only serve to Justify
the prominent role that readiness plays in modern instruction,
but it would also, disclose more clearly its nature, consi-
dering at the same time, the various factors, that should

be attended to, in teaching beginners how to read.

The Related Principles of Development

Both Maturstion and Learning Establish Readiness

Readiness results from the constant interaction between

maturation and learning. "Readiness changes day by day as

a result of the person's biological development and his

nmany experiencalfz The emphasis in modern schools on reading
readiness activities is grounded in the fact that a proper

balance should be kept between these two lines of growth.

Reading Readiness is a Continuing Process

Reading readiness starts early in a child's life and

continues as long as he reads. "It is not restricted

1. Margaret G. Mckim, Guiding Growth In Reading, (New
Tork: The Macmillan Co., 1958), p. 36, citin? Arthur T. Jersild
N

et al,, Child Development and the Curriculum (New York:
Teacher's College, Columbia University, 1946. p. 31.

2. Cronbach, Op. €Cit. p. T74.
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to the first steps in reading, but involves every step in
the child's progress, from simple reading tasks, to those
that are more compliclted."l It is therefore the concern

of every teacher at every level of instruction.

Reading Headiness Passes Through Orderly Stages

"In learning to¢ read, the typical child passes through
& sexies of orderly steps, not unlike other aspects of
childhood development, with each new step related to, depen-
dent upon, and evolving from the preceeding ones and preparing
for the noxt!z A modern school takes care that a child
develops through each stage successfully. For success in
one siep, enhances the readiness for the next step, thus
leading to more success, whereas failure Suppresses readiness

and tends to cause more failure.

Reading is a Developmental Task

Very closely related to the above principle, is that
of timing. This prinmciple states that there is an optimum
time for learning, and that it is important to strike when
the ixon js hot. "Efforts at teaching which would have been
largely wasted, if they had come earlier, give gratifying

results, when they come at the teachable moment when the

L. Mckim, Op. ¢it. p. 36.

2. Gertrude H. Hildreth, Teaching Reading (New York:
Holt, Rinehart and Winston, 1965, p. 84.
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task should be leurned.."1 Not omly would ve save time and
effort, but we would also save the child the unnecessary
frustrations and the harmful psychological after-effects,
caused by exposing him too early to the reading task., Yet
harm may also result, if we are unduly late in offering the
child a training for which he has been ready. "It is possi-
ble, indeed likely, that a person who comes late to his
training, will never realize the full measure of his poten—
tial,n2 This brings to focus the importance of considering
reading, a developmental task that a child has to master
early in his life if his total development is to follow a
normal path., It also highlights the vital role, that the
prereading as well as the initial program of teaching reading,
plays in the children's educational growth.

The formative period for the child's attitude
regarding his intellectual abilities, reading
work with numbers amd school work in general,
is the first year or so of schooling; success,
failure, challenge or conflict at that time mo-
difies his reaction to all later schooling.3

The Principle of Individual Differences

Although all normal children follow a general
seguence of growth, a predictable pattern, yet they differ

1. Aﬁlizsbethgﬁjhﬁurlock, ghild'ﬁbvelopnent, (New York:
McGrav-Hill and Co., 1964), p. 18, citing k.J. Havighurst,

Human Development and Education, zNew York: Longman's, 1953.)

2. Ibid.
3. Cronbach, Op. €it., p. 75.



widely in their readiness to read. Each child entering

first grade is a unique pattern of combinations of heredititary
end environmental factors. The strengths and weaknesses,
abilities, interests, attitudes and problems., The same

child may have certain aspects of his development proceed

at different rates. This brings us to another mein character-
istic of modern reading instruction, namely, differentiated

or individualized instruction- a lpgical corollary of the
readiness concept. It involves the pacing and timing aspects
referred to, above, plus capitalizing on the particular
potentials of each child as he is now to the full, for
"Although inner capacities are gifts of God yet few children

ever reach their limits.“l

Complexity of the Concept of Readiness

Complexity refers to the variety of factors under-
lying readiness, on the one hand, and their close inter-
relatedness on the other hand. To say that a child is ready
to learn reading means much more then ability in certain
language skills. It pre-supposes a certain degree of
physiological and meurologice] maturity, a certain degree
of mental, emotional and social development, a relatively
good experiential background in general and in language in

particular and above all it presupposes the interest, the

’ 1. Hurlock, Op. €it., p.'iTQ eiting D. B, Harris: The
development of potentiality., (Teacher's Coll. Rec.), 1960,




right attitudes and approach to reading. The growth of one
aspect has significant effects on the growth of the other -
although they may vary in their rate of development as was
mentioned above. There is, for instance, a positive corre-
lation between physical and mental growth, physicel and
enotional development, social and mental development etc..
This explains the fact that growth in reading depends upon
growth of the vhole child, and presents an important Jjusti~
fication of the modern emphasis on the well rounded
development of each child.

In establishing a modern Arabic reading program, the
above principles of development and readiness, namely thos e
of balance, continuity, pacing, timing, differentation and
interrelation, constitute one of its basic corner stones.
Keeping these principles in mind, ve will now discuss some
of the school beginners' traits and characteristics as

they affect their readiness to read.

A Look At The School Beginners

Physical Characteristics and Readiness
It takes maturity, a gemeral state of physical health,

and the acquirement of certain physical habits and skills
for the children to be considered Physically ready for
reading. All three points will be taken up as we consider
briefly the general physical characteristics of the Fimes

and Sixes.



Physical growth at ages Five and Six enters a com-
paratively slow stage, thus enabling the child to learn
new skills, as vell as to perfect the skills that have
already developed. For this reason, and for others that
will be mentioned below, these two ages are good ages to
start reading readiness and beginning reading activities,
together with the various activities offered by the modern

kindergarten and primary school.

The Children's Vitality and Continuous Motion.

"A healthy five, six or seven year old, has bright
eyes, color in his face, straight legs and great vitality
+ + « The child stands straight and sits well at his work
table without leaning or slumping. While at work he may
rest by changing from sitting to standimg. . . He has an
urge to action and is still for only a short time. . . He
is interested in the activity, not in the result. . . He
has a sense of equilibrium. He can stand on one foot, hop
and skip, keep time to music and bounce and catch a ball
« + + He likes to climb and jump from heights. . gute
"Children of these ages cannot tolerate immobilization

2

for any length of time. . ."" They are continuously

running, jumping. . . handling things, making things -

1. G. Max Wingo and Raleigh Schooling, Element
School Student Teaching, (New York: Me Graw Hill, T9E§.),
pp. 81-85.

2. Hildreth, Op. Cit., p. 162



playing all day lonmg with boundless energy. . ."1.

The Five year olds are comparatively in a period of
more physiological stability. . . Their energetic play
begins to take a more regulated shape. '"Yfet they have not
acquired the maturity necessary for a controlled guiet
activity like reading.."2 Six year olds turn to more struc-
tured games and learn game rules enthusiastically. . . They
are more ready to settle down to a volontary task and follow
simple instructiomns. . . But, they work best and accomplish
most when they are free to express their natural impulses
to move about, twist and wriggle. The greatest strides in
reading are made in the later half of first grade when
children ordinarily acquire better control of their movements. 3
Before six and a half reading activities need to be brief,
repetitive and of high interest wvalue, in oxder to catch
and hold the attention of the youngsters., Until then the
teachers should tolerate the children's wiggling.

A good genmeral state of health is the first thing a
teacher should make sure of before starting the beginners
on any learning experience. Regular physical check up by
the school physician is a necessity. Hygiemic school condi-

tions, cleanliness, ventilation, and provision for vigorous

1. 1Ibid.

2. Marion Monroe, Growing Into Reading, (New York:
Scott Foresman, 1951), pp. 26-27.
3. Ibid., p. 48.



out-door exercise, active running and jumping are specially
needed at this age, because it is one of frequent illness,
highly susceptible to respiratory infections.l

Specially prepared educational games, interesting seat
vork, of all kinds, are provided in both the prereading, as
well as in the early stages of reading, to help the children
develop habits of staying still, of concentration, and

following directions, in quiet brief tasks.

Large Muscular Activity is Predominant

The muscular coordination needed by the activity of
reading, necessitates again, maturity, health, and special
exercises. The five year olds and the six year olds, are
known for their use, of large muscle coordinations, and
their clumsiness when attempting tasks that require tinier
coordinations. A gradual transition from the use of large
muscles to the use of smaller muscles is effected during
the readiness stage and the early years. It should never
be forced on the child. Large paint brushes, crayons, large
pencils, blunt scissers, paste, large needles, and hammers
are given to the children in kindergarten. Later, smaller
equipment will be introduced gradually, to develop smaller

muscular coordinations.

Visual Characteristics and Readiness
"Far-sighted vision is a normal condition of child-

hood. Few children of beginning school age are accustomed

1. Wwingo and Schorling, Op. Git., pp. 81-85,
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to comverging their eyes at near vision such as the reading
task requires.l

Eye strain can be caused by:

1. Fixation on tiny objects or small print that are
held clese to their eyes.

2. Rapid shifting of eye focus from far to near.

Perhaps there is nothing so tiring as shifting
from near to far areas of vision. During the
pre-reading period and later, children should
not be required to compare word forms from the
blackboard, or charts in the front of the room,
with those in their books.>

3. Forcing the near work too rapidly on unaccustomed
eyes. "Beginners have limited visual aduptation."3

The use of books and printed material with large clear
type. . . brief periods of reading. . . frequent rest, good
posture, adequate lighting etc., can guard against unnecessary
eye strain, and help the teacher adjust to the chilren's
natural visual immaturity. . .

Various activities are provided in kindergarten and
grade ome to develop the eye-hand muscle coodination.
Steadiness, speed, and accuracy, are three hand-motor skills

that help the development of hend-eye coordinations and the

l. Hildereth, Op. git., p. 162.

2. Monroe, Op. Cit., p. 5
3. Ibid
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necessary visual skills for reading. Handedness is definitely
established afnd should not be changed¢l
It goes without saying that the teacher should be
continuously mlert to any symptoms of visual weakness or
fatigue - Regular check up by the school physician is

recommended.

Auditory Characteristics

By the time that the children reach kindergarten and
first grade they would have had many experiences with sounds
of nature, of the environment, of musical instruments of
human voices etc. . . The ability to hear these sounds and
voices depends largely upon the proper functioning of ears,
brain, and coordinating nervous pathways, again necessitating
maturity and general health conditions. "But what the child
does with the sounds he hears - whether he imitates them,
differentiates them, or rejects them - and just what meaning
he associates with them ,re largely the results of experience."2
It is the role of kindergarten and the readiness program, to
supply him with rich and systematic listening experiences
and to develop in him the auditory discriminations and skills
demanded by reading.

Again the teacher should be alert to detect any symptoms

of hearing deficiency, should refer the child for appropriate

1. Ibid., pp. 49 - 50.
2. Ibid,, p. 110
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treatment and should adjust the class procedure to help

him overcome his difficulty.

Emotional - Social Characteristics and Readiness

Among the fundamental studies that have been done in
the field of reading, are thas ¢ proving that failure in
reading can both/:eresult as well as a cause of emotional
disturbance and social maladjustment. The first fact implies
that reading should not be started unless the child is
emotionally end socially prepared for this elaborate experien-
ce. A child's emotional balance or imbalance has a very
definite effect upon his ability to learn and to retain
vhat he has learned. Emotiomally disturbed children who
are placed in reading situations with pressure to learn,
vhen attitudes are not ready for learning, may embroil reading
into their general emotional disturbance. . .1 With relation
to the second fact that failure in reading can be a cause of
emotiomal disturbance and sociel maladjustment, it is
important that once reading is started in the right climate,
it should keep growing in such a climate. How te plan and
vork for favourable psychological aftereffects of success-
ful and enjoyable reading experiences, will be discussed
more explicity in part three of this thesis. Here however ,

we must pause a little to discuss the factors behind the

emotional-social balance, or lack of balance that beginners

1. 1bid., p. 22
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nmay experisnce as they enter school.

To say that a five or six year old child is emotionally
and socially ready for learning, presupposes first, competence
in solving his unique problems, second, adequacy in mastering
his developmental tasks. These presuppose in turn that his
basic needs are being satisfied. These basic needs are the
mainspring of human behaviour in generxral, and they play their
most determining role in the child's early formative years.
They are: '"The needs for affection, for adult approval, for
peerxr approval, for independence and, for self respoct."l

Beginners in reading and scheooling need close affectional
ties at home and a warm accepting atmosphere in school,
vhere they feel "theybelong." By five, a child must have
learned to relate himself emotionally to parents, siblings
and other people. He should be free of the emotional threat
of having to rival brothers and sisters at home and classmates
in school, to earn the acceptance of his parents or teachers.

Beginners also face the task of establishing a good
interrelationship with adults, with authority figures.

They need adult approval on the one bhand, and to experience
the constructive feelings of respect and conformity to social
demands and regulations. Around the age of five, children
usually learn to distinguish right and wrong, end form a

conscience, They also learn to accept frustration of desires,

1. Cronmbach, Op. Qit., p. 100.
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and home regulations. This prepares the six year old to
understand more fully the school purposes and procedures,
to learn to make judgments on basis of what is right and

to control their emotions.1

1. 1bid., pp 99-112.
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DEVELOPMENTAL TASKS IN RELATION TO CONTINUING

Characterization

Physical Landmarks

Social surround-
ings

Need for affection

Need for approval
by authority
figures

Need for approval
by peers

Need for indepen-
dence

Need for self
respect

NEEDSI

Preschool 2-5
Energetic Play,
More regulated
activity.

Able to talk and
walk by 2.

Home, preschool.

Accept new born

brother or sister.

Accept frustra-
tion of desires.
Accept home regu-
lations.

Pays attention to
others feelings.
Social skills:

Middle—Childhood(6=9)

Establishing self
in social groups.

School neighbourhood.

Accept school purposes
and procedures, make
judgments on basis of
right. Control emotions.

Develop social skills,
play skills, attain
acceptable social status.

share, take turns, Care for own appearance.
inhibit aggressiorms

..Learn to respect

property rights.

Accept separation Increase self direction.
from parents,

choose among acti-

vies. Make sugges-

tions to group.

Develop physical Master school work.
skill, drawing. Master physical skills
Accept owvn impulsesfor games - Accept own
with guilt. physical characteristics.
Aptitude for school.

1. 1bid., p. 94-95.
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Equally important is the need for peer approval, the
five-year olds start paying more attention to others' feelings
and to develop the social skills of sharing, taking turns,
inhibiting aggression, and learning to respect property
rights., . . Again, this paves the way for age six which is
characteristically more aggressive and competitive and needs
more guidance in self-direction and self-control.

The need for self-respect is closely linked to the
general feeling of adequacy. The child, early in his school-
ing should develop a good balance, between what he aims to
do, what he thinks he can do, and what he can actualli do.
This balanced picture about himself fulfills his need for
self acceptance for self respect.

The five year olds are im a period of comparative
caelm. They display more physiological stability and more
regulated energy, and like to practise what they can do.

They favour simple routines to stabilize their self-confidence
and noursh their self-esteem. They feel more secure in a
structured routine because they do not yet know the limita-
tions of their environment and cannot see the goals of their
activities, Yet within the structure routine they constantly
demand periods of freedom, to run about and talk and play
noisily enjoying large muscle uctivities.l This involves

their need of independence which is as vital for their

1. Monroe, Op Git., pp. 26-27.
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development as the other basic needs. Five-year olds cannot
afford a prolonged demanding activity like reading, although
they are very much interested in stories or pictures. They
would like to read if they could magically acquire the skill.l
By six, children would have acquired enough confidence
to "look for new fields to conquet."z "This is an expansive
age, and the six year old is ready for almost any thing.
His appetite for new expe rience is p::'odigicn;ls.“3 Being more
prepared for adventuresome activities both physical skills
and school work becomes a more imperative need at this age
which yearns to prove itself and dominate others. The need
to keep a good balance between the children's drive for
independence and at the same time their need for self accep-
tance and confidence is a delicate task that the teachers of
this age group face. Teachers should avoid for instance
the use of too much competition with beginners because they
have not yet learned how to }ose. They have to be right, to
win, to be praiaed.4 Due to their impulsive nature to make
a lot of mistakes. The teacher should treat the mistakes
as good attempts for fear of making mistakes is very des-
tructive to the child's readiness to read and to his

development of thinking.s

1. 1Ibid., p. 27.

2. Ibid., p. 28.

3, Frances L. Ilg, and Louise Bates Ames, Child
Behavior (New York: Dell Publishing Co. 1955) p. 46

4, Ibid.
3. Monroe Op., Cit. p. 29.
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In teaching beginners how to read much care should
be given to provide the child with warm and constructive
human relationship. This can be done directly and actually
through the teacher's attitudes and methods or indirectly
and imaginatively through ithe human relations revealed by
the symbolic characters he reads about in his readers. The
leaflets of his little readers should carry to him patterns
of healthy attitudes and exsmples of happy interrelation-
ships with parents, adults end peers. Also much care should
be given to develop in the child the free thinking the expres-
siveness and resourcefulness on the one hand, and the adequacy
and confidence on the other hand, through constant stimulation,

recognition and praise.

Intellectual Characteristics and Readiness

Children in typical beginning classes differ widely
in mental age and their intellectual readiness to read.
Children of the chronological age six, may range in mental
age between three to nine or ten years. The middle 50%
ranges between a mental age of five years, seven months to
six years, eleven months.l These differences must be tested
in both the prereading and beginning reading years, and the
educational program must be adjusted to the children's
varying capacities. Studies have shown that progress in

reading correlates highly with mental ability. "Other things

1. Hildreth, Op. €ib., p. 163.



being equal, which they seldom are, in situations involving
human beings, children with high I. (. s are more likely to
learn rapidly, than children with low I.Q. s. Correlations
of scores of intelligence tests with measures of reading
progress, tend to fall between. 45 and. 65.1

Metheds of teaching, and the learning situation, have
however proved to play a vital role in adjusting the reading
activity to the child's intellectual capacity. Gates, among
others studying this problem, came to the conclusion, that
it is, "...impossible to esteblish any single mental age as
a crucial point, before which, instruction in reeding should
not be given. The determining factor, within limits, seems
to be the way children are taught."z Hilgard in studying
the effect of the learning situation, on insightful learning,
has demonstrated that, "with proper materials and with
proper levels of difficulty, the five year old can learn to
read; with less well prepared materials, even the seven
year old may not learn. Children can be put in situations
in which they can show only trial and error leo,rning."3

It is generally agreed that the mentel age of six to
six and a half, is necessary to the development of the various
mental tasks like reading. A child of this age can give

better voluntary attention to abstract symbols like words,

1. chim, OEn ﬂ-to, Po390
2. Ibid.

3. Emerald V. Dechant, Improving The Teachi of Reading-
(Englewéod Cliff, N.J. Prentive EuiI, E§52’ De gﬁi.
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can make meaningful associations with print, can understand
concepts, relate facts discriminate among the various sounds
and words and is generally in better command of the language
skills

"In genexral, studies of intellectuml ability as a
factor in reading readiness seem to support the proposal
that the prereading program should be a program of active
teaching, mot a yaiting period. They suggest also that this
teaching needs to be paced to the individual child's capacity
for growth."l

The Beginners' Linguage

g Their language out-

School beginners love to talk.
put, ideas, sentence structure, levels of defining, qualities
of speech, vary greatly from child to child, but are on the
average growing remarkably during the ages of five and six.
The reading readiness progrem and early primary years play
a very vital role in promoting the growth of the various
language skills, that are in turn, very highly linked to
the child's readiness to read.

By five, a child has made rapid strides in using oral
language. He speaks more fluemtly, uses around 2,000 words

listens, and intexprets language with less confusion. His

oral language grows, through direct experience, the use of

1. Mc Kin, Op, Cit., p. 40.
2: MODI‘DO, 020 Ci‘t-. [l Pp‘ 73-870
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pictutes, story telling and story reading. He has fun trying
out strange new words with interesting sounds.1

Ey six, the child is plentifully supplied vith voca-
bulary, using on the average 2,500 to 2,600 words. He is
able to express ideas, in simple but complete sentences that
are eesily understood, even when he gets his words mixed up
in speaking. His average sentence length is 5 1o 7 words.
"By the time he enters school (a child) can nske a simple
statement concerning his wants, or describing an experience,
relate incidents about fanily, home, pets, toys, a trip,
eventis at school, and little items, of personal interest.
He cen carry a simple oral message, report specific infor-
mation, make simple explanations, amd briefly describe
something that is familiar to him. He asks and answers ques-—
tions and links several sentences together, to express
related consecutive ideas."2

Ability to enunciate and pronounce words correctly
are generally well developed by this age, although correct
enunciation may not be complete until ages seven to eight.
Stuttering may be caused by psychological as well as physio-
logical factors, it affects the development of reading

indirectly, by affecting the child's language development

1, Hildreth, Op. git., p. 51.
2- Ibid.-’ Pp' 51-52-
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and more directly, by hindering his oral reading skills,
Again the teacher has to adjust his teaching procedures to
help the child get over his difficulty.

Maturation of sentence structure parallels the child's
.mental growth with the use of vords with concrete meaning
more frequently, than those with abstract meaning, indepen-
dent words (nouns) coming ahead of relational and subordinate

words.l

The Five and Six Year Old's Interest in Reading

Interest in books and & positive motivation to learn
reading, play a vital role in preparing the child for a
sucessful and enjoyable reading experience. A child who shows
genuine interest in books, and eagermess to begin reading
has usually reached, a certain degree of physical, intellectual
and emotional-social maturity. All of these, reflect in turn,
another very significant factor in the development of reading
readiness, namely, a stimulating home background.

In a2 stimulating home atmospherxre, with lots of books
and printed material used by the different members of the
family, a child's interest in reading grows spontaneously
and orderly. Beginning at home the child's relation to books
tends to follow certain stages. Growing in a reading atmos-
phere, he approaches books as early as one year of age,
motivated by his general exploratory interests. His interest

in books begins wiih "manipulation", then "pointing", then

1. 1bid., p. 53.
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"naming", - at eighteen months; "simple narrative", at two
years; "Interpretation", at two and a half; "story telling"”
and"notice of print", at three, then "differentiation of

real and fantastic", and more "awaremness of the printed

symbols", at four. And at last, "developing the basic reading
readiness skills in kindergarten, at five,l

Hildreth equally refers to the same principles of
spontaneity and ordediness, and describes, how interest in
reading starts by observing persons in the family, by story
telling, and by picture book reading.
| She refers to the children's "pretend" reading, and
their imitation of adults, which indicates the importance of
reading in their minds, and the fact that it is looked upon
as an adult privilege, and identified with growing up.2

As can be gathered from the discussion of the various
characteristics of the five and six year olds, other things
being equal, children of these age groups are interested in
books and are eager to learn reading ~ the six year olds,
being more mature in many respects are more equipped and
interested in learning the task.

With children who have had favorable conditions of
growth in preschool years, and who come from homes where
readiness for reading develops naturally, the school has the

responsibility to nourish, direct, and uplift the positive

1- Honroe, OE. Cit-, PP' 3‘-19r
2. Hildreth’ 020 Cit-, Pp. 87-91.



- 24 -

attitudes they have to books and reading. To the children
who come from less qualified, if not impoverished homes the
school has a remedial function to provide them with the rich
and enjoyable experiences they have missed with books, as
well as with other interesting activities so as to bring

them to the point where they show genuine interest and readi-
ness to read. The basic prereading activities centering
around skill with words, stories and pictures, will be dis-

cussed more explicitly in part two.



CHAPTER II

THE NATURE OF THE READING PROCESS
WITH BASIC PRINCIPLES OF
LEARNING READING

Eeading Is One Phase 0f
General Language Development

Reading is in function, as well as in mature, one phase
of general language development. In functiom it is like the
other language arts, a tool of communication, a medium for
giving and receiving ideas, a means of problem solving and
a source of need satisfaction. In nature reading is one
form of symbolical language. It constitutes with the other
language arts, a single pattern of interrelated skills, where
progress in one is influenced by, and in turm, influences

the progress of the other.

Beading, an Extension in Function of the Child's Oral Language

Eeading functions as an extension of the many-sided
relations with oral language that a child has already expe-

rienced by the time he enters school.

The Role of Oral Language in a Child's Life

Oral language plays a vital role in the child's
general development. Developing spontanmeously in response
to need satisfaction, and as a part of his imteraction with
his environment, a chili$ mother tongue functions as "an

integral part of (his) personality, a_ reflection of the

.



- 26 -

self, symbolizing and summing up all the intimate relation-
ships in his home life that the chidd has experienced from
bnbyhood."l

Oral language plays a determining role in the child's
development of thinking. It functions as, "the vehicle of
the child's mental concepts. Words are tools for thinking,
and sources of meaning, useful for generalizing and retaining
knowl&dge“.z Strickland brings out the importance of the
role of oral language usage in the development of the child's
thinking, as follows:

The little child is incapable of thinking before
he speaks: to him thinking and speaking are simu-
ltaneous. The three~year old who accompanies his
play with a running account of what he is doing

is unable to think in any other way. He is in the
process of acquiring speech and must use it orally
if he is to use it at all. Children mneed a great
deal of opportunity to talk all through elementary
school. They need many opportunities to bring
thought into being through expressing it.3

Experiments in studying the effect of oral language
usage on the child's understanding, have shown that, the
only sure test for a child's comprehension of language, words
or sentences, is usage. "There is considerable evidence

that tots and school children alike seldom have very clear

1, Hildreth, Op. Cit., p. 46.
2. Ibid.

3. Ruth Strickland, The L age ts In The Elementar
School. (Bostom: D. C. Heath and Co., 1951;, p. 11,
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understanding of words they themselves do not use."1

Above all, the child's oral language funections, as
an effective means of social contact, as & tool of communi-
cation. As Jespersen put it, "The essence of language is
hunan activity - activity on the part of one individual to
make himself understood by another and the other, to under-
stand what was in the mind of the firs{ﬁz

The child learns early toc use language to gain
attention, describe objects and experiences, give
directions, reason through problems, explain,
criticise, dispute, express, produce feelings, enjoy
rythm, tune, word pictures and humour.

The child as early as grade one should directly or

indirectly be able to develop the idea that reading is "talk
wrote down" and that it is there to sexrve as a rich medium
of informetion, a means of problem solving and an enjoyable
source of intellectual adventure, of aesthetic experience

and Telaxation.

Reading is one Form of Symbolical Language

Language as a communicative art involves expression or
the ability to give ideas to others mainly through speaking,
writing and oral reading. It also invelves comprehension,

or the ability to receive ideas from others mainly through

1. Hildreth, Op. Cit., p. 55.

2. David H. Russell. Children Learn to Read (New
York: Gin and Co. 1949) p. 22. Citing Jespersen Language,

Its Nature Development and Oxrigin Holt 1922).
3, Strickland, @p. Cit., p. 5.
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listening and silent reading. We say mainly, because the
tvo processes are so closely interrelated that at the same
time that a giving tekes place, a taking is necessarily
involved.

In both the giving and the receiving language utilizes
symbols, the spoken words im the case of oral usage, and
visual symbols, in the case of print., The mental processes
required to interpret both kinds of symbols are, very similar
and interrelated. Both involve forming meaningful association
with arbitary word symbols, oral or graphic, both require the
interpretation of word units, in the context of varying
phrases and sentences. Reading ahead is like listening
ahead, both require anticipatory mind-set, both utilize clues
1o reach the meaning and require attention, concentration and
distinction in word forms. "Listening to the voice of the
author in a book proves to be not unlike listening to some-
one speak."l Learning reading according to Fries, specially
in its early stages, is a matter of transfer from one to
another medium, of the same language experience:

The first stage in learning the reading process

is the transfer stage. It is the period during
which the c¢hild is learning 1o trepsfer from the
auditory signs for language signals, which he has
already learnt, to a set of visual signs for the
same signals.

«++ This first stage is complete when within his
narrow linguistic experience the child can respond

1. Hildreth, Op. Cit., p. 55.
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rapidly and gaccurately to the visual patterns
that represent the language signals in his limited
field as he does to the auditory patterns that
they replace.l

The Role of First Hand Experience

Effective interpretation of printed symbols involves
the ability to reach back to the reality or the ideas
represented by these symbols. TVerbalism results when the
child is uneble to reconstruct the ideas or facts, symbolized
by the print. First hand experience, is an indispensable
basis for the development and exchange of ideas and concepts.
The broader and richer a first-hand experience is, the more
weaning the child brings to the reading page as well as
takes from it. "The older the child grows the more he can
learn through the vicarious experience of books if he has
first been well grounded in first-hand experience, with his
own environment and its many interrelationships."2 Each
new experience adds nev words or new and deeper meanings

for old words.

The Reading Process

Reading is a dynamic and complex process involving
the whole child, his motives, purposes, attitudes, and

interests, his previous experience and language ability, on

1. Charles C. Fries, Linguistics and Reading, (New
York: Holt Rinehart and Winston, Inc. - 1963), p. 132.

2. Strickland, Bp. Cit., p. 10.
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the one hand and the mastery of many skills, on the other
hand., Hildreth likens the reading process to that of playing
a musical instrument. "Both require formation of adaptable
habits, associative symbol learning, complex motor coordi-
netion and intelligent interpretation."l

Reading as described above invelves physiological-
motor processes and interpretative processes. The following

is a general brief review of the two:

The Physiological-Motor Processes

Eye Movements in Reading
Studies of eye movements in various languages have
revealed the same basic pattern of eye movements During

reading the eyes. .

like a motion picture camera take a series of

rapid snapshots. The eyes of the mature reader

move rythmically and involuntarily across the

lines. . . Pauses following each successive jerk

of the eyes serve to bring small blocks of print

into clear vision. The image that is focused

on the retina is transferred to the brain by the

optic nerve. These sensory signals become meaningful

percepts when interpreted by the mind of the reader.
The time elements in reading are two:~ fixation time

and movement time, The fixation time includes the pauses
during vhich the reading actually occurs. They amount to
about 92 to 94% of the reading time, while movements take
6 to &%.

1. Hildreth, Op. Cit., p. 85.
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The movements consist of, "interfixation movements"
between one pause and the next, "return sweeps", or the
quick movement from the end of the line to the beginning of
the next, and the "regressions", or the return to & previously
fixated letter or word for refixation. This last one may
be due to inaccurate perception, interruption of the flow
of thought or failure to comprehend the meaning on the one
hand, eye deficiency, immature vision, or lack of confidence
on the other hand. Regression movements are normal accompa-
niment of begimning reading, they largely disappear with

mature reading. They become unfavourable signs when excessive.

Span of Perception

The amount of print seen during a single pause is
called span of perception, or the distance between two fixation
pauses, This distance "averages 13 to 14 letter spaces for
good readers, 6 spaces, for poor readers, with an average
of 9 to 10 letter spaces in clear vision plus one or two
more letters im shadowy vision. The common belief that the
eyes take in, several words or even a vhole sentence at a
glance is fallacious because this is visually impossible,
Either the eyes have 1o move along or the head has to turn
in order to bring the next batch of print inteo the visual
field., . . The eyes cannot exceed their physical perceptual
limit." 1

Thought unit reading does not therefore, mean reading

a phrase or three or four words per fixation. "Thought unit

"1, Hildreth, Op. Cit., p. 67.
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reeding consists of a series of fixation st

The Interpretative Processes

Reading is more than seeing or c¢alling out a series
of sounds or words, "just as singing is more than vocalizing

Do , re, mi, and tennis is more than & succession of strokes.z

Reading Involves:-

Identifying the printed symbol and its meaning.
Weaving together of related meanings and ideas.
Anticipation, exploratory tries, inference.
Inagery.

Critical and appreciative reactions .
Integration.

Jdentifying the Printed Symbol and its Meaning

Associating the printed word with its spoken counter-
part, or with thereal object it represents, helps the reader
10 identify the ward as well as its weaning. "The printed
vord acts as a trigger that releases a meaning wve already

]J-ossesa."3

Veaving Together of Related Meanings and Ideas

As our eyes move along the lines of print,
@ series of meaning associations is aroused.
While reading continues, weattimes find our-
selves rejecting some meanings and selecting
othexs that fit in with the total context.

1. Ibid.

2. Hildreth, 02. Cit., P 74,
3. HODI‘OQ, 02. Cit. ’ p . 171‘
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Determining meaning, we fuse them into a chain
of related ideas, which if we are successful
readers, are usually those that the author had
in mind. Our grasp of the meaning is extended
toward total meaning as we associate with it
everything we know that provides a clue to the
ideas the author had expressed.”

Anticipation, Exploratory Tries, Inferemce. . .
Reading is a continuous puzzle because one
can never anticipate precisely what word or
combination of words will come next. Reading
requires exploratory tries wvhen nev words or
unusual meanings are encountered. . .

. » « Reading requires inference, weighing the
relative importance of ideas and meanings and
seeing the relationships among them; it is a
process of forming tentative judgments then
verifying and checking guesses. To solve the
problems in a passage the reader must be
continuously in aan alert, anticipatory frame of
mind, suspending judgment correcting and con-
firming his guesses as he goes along.

Inagery
Reading also involves imagery and a kind of sharing

of the author's moods and emotions. The reader does not

only learn about the desert as he reads, but he also experiences

1. William Gray, On Their Own In Resding, (New York:
Scott Foresman and Co., 1948), p. 172.

2. Hild]‘eth’ OE. Citl' PP- 72-73.
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it imaginatively, projecting himself inte the situation

that the author writes about.l

Critical And Appreciative Reactions

The good readikr not only shares the author's expe-
riences but also reacts to the ideas and to the characters,
intellectually and emotionally. Monroe explains this process
as follovs:

Intellectually (the reader) decides whether he
has found the information he seeks, whether he
approves or disapproves of the ideas. He judges
the characters according to what they do and seeks
Yo find in the personalities constructed by the
enthor reasons for their actions. Emotiemally
he decides whether he likes or dislikes the
actions and the characters that perform them.

He also decides whether he likes the style and
content of the story. . . In short he determines
what the ideas in the storxry are worth to him.2

Integration of the ideas gained

As these ideas are accepted or rejected they
become part of our vicarious experiemce. When
the knowledge we acquire through reading is
thoroughly integrated with what we already know,
our total experience is broadened.3

Genuine integration involves a certein degree of

transfer of what has been read to daily life resulting in

1- MGHI‘OC, ggng_teitu, po 1—7_2.
2. Ibid., p. 173.
in
3. Gray, On Their Own/Reading, Op. Cit. p. 73.
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a modification of the reader's attitudes, thinking and

behaviour.

The Thought Span in Reading

Mature reading, as explained abowve involves a problem
solving approach in its "exploratory tries", inferences",
"verifications"™, and "integrations". A mature reader does
not intexrpret one eyeful of print at a time, "but waits to
perceive enough material to grasp a thought unit. (He)
retains the impressions of a series of wvords until he is
ready to make the interpretution."l The forward sweep of
the eyes ahead of the point of intexpretation is eye-voice
span, or anticipation span abbreviated as A—Span.z

The anticipation span ox ability to pick up words
before their interpretation permits "an uninterrupted stream
of interpretation at a rapid rate with minimum error.”3 In
good oral reading the A-Span enables the reader to grasp
meanings in thought units and to read expresﬁively as if he
is speaking.

Good reasders have/Wwider A-Span than immature readers

who interprete print a word at a time and do not think word

meanings relationally.

1. #Hildreth, Op. Cit., p. 15«
2Q Ibid-, ppl TS_B]\Q

3. Ibid., p. 75, citing E.B. Huey, The Psycholo
and Pedagogy Of Reading. (New York: Macmillan, 1908).
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The size of the A-Span of mature readers ranges between
15 t¢ 20 letter spaces, two or three eye fulls of print.l
It has itbs limits just as the size of the perception span
has, but in the case of the A-Spean it is a mentel limitation -
a matter of attention, experience, familiarity with the
language and memory span. The size of the A-Span is also

affected by line length and legibility of print.

Rate of Resding
Speedy reading is determimed by the length of the

A-Span by the frequency of the fixations, by the length of
the pauses and by the number of regressions. "Theyvary with
the difficulty of the reading nmaterial, the reader's ability
in word recognition, his vocabulary, level of his familiarity
with the content, his purpose, his ability to assimilate
ideas and the format of the reeding page“.2

Analytic studies of the reading process show:

Hal{ of the variability im speed is accounted for by
the trainee's vocabulary and vord attack skills,
end 44% of the variastioms depend on motivational
bebit or desire for spged and 5% accoumnted for

by the usual span and speed e:ercise.3

Learning To Read

The last word in this statement of fundamentals consists
of a brief review of the factors that make for efficent

1. Ibid. p. 80.
2. Dechent, Op. Cit. p. 14,

3. George D, Spache, "Reading Rate Improvement,"
Education Digest, Vol. 29 N. 6 (Feb., 1964), pp. 44
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learning of reading and serve as general guide posts to

teaching beginners how to read.

Learning to Read Involves the Formation of Effective Associations

0f primary importance in learning words is the ability
to associate the printed word forms with their spoken counter-
parts. The importance of the element of familiarity with
the language read has been mentioned more than once already

In learning to wread new words the begimner, according
to Hnnroe,l tends to associate the word form with the sound
of its spoken countexrpart then to associate ihe spoken word
with its meaning. She likens the child's thinking at this
point with that of the student of & foreign language who tends
to translate the new word he meets to its equivalent in English
and then thinks the meaning in English. With appropriate read-
ing matter and the use of language patterns close to those of
the chilé's, the beginmner learns to associate word forms directly
with their meanings without lingering unnecessarily in the kind
of translation described above.

The gbility to asscciate the words with the real objects
that they symbolize, plays avital role in learning reading.
The walue of first hamnd experience and audiovisual aids in form-
ing ¢lear end lasting nmeaning associations cen never be over-
extimated.

Subjective factors such as the reader's particular interests,
moods, feelings or puxposes etc. give the words emotional tones
that affect the process of learning them. "The more favorable

associations a child has with a vord the easier it is for him

© 1., Monroe - Up. Lit. p. <210,



- 38 -

to retain it and to remember it permauently."l Whereas
unfavorable associations may cause emotional blocks and
hinder learning.

Reading is best learnt when associated with mean-
ingful activities. Learning language, according to John
Dewey, takes place indirectly through interaction with an
environment and never by "direct contagion."2 The following
quotation explains this principle as it explains how language
is first learnt by the child:

In learning language the sounds take meaning as they
are uttered in conjunction with an action participated
in by a number of people. The child gets the idea of
a hat by using it as other persons do, Hat is uttered
as baby and mother go out. Mother and child not only
go out physically but both are concerned in the going
out ... By conjunction with the other factors in
activity the sound "hat" soon gets the same meaning
for the child as it has for the mother.3

Efficient communication with one another whether oral
or through print means that the objects or ideas symbolized

by the words have the same value for the parties concerned

].o Hildreth’ QE. Ci - Po 130-

2. John Dewey, Democracy and Education, (New York:
The Macmillan Co. 1963) pp. 11-16.

3, Ibid. p. 14.
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vith respect to carrying on a common pursuit. "When words
do not enter as factors into a shared situation either overtlvy
or imaginatively, they operate as pure physical stimuli."1
Learning te¢ read through participating in purposeful
neaningful activities will be discussed more explicitly in
part II of this thesis. It should be mentioned here, however,
that "words are easier for a child to learn and to remember
if he can get the precise meaning in mind so that he can use
the word in his thinking."2 This as we have seen necessitates

clear and effective associatioms.

Learning Reading Takes Practice

Reading as an elaborate skill necessitates a lot of

practice and habit forming responses in both its types, the
"varied" and the "repetitive". Dechant differentiates between
the twe kinds of practice as follows:

Varied practice permits the learner to reorganize

his experiences at increasingly higher levels of
abstractness and clarity. Through this type of practice,
meanings are extended and refined, Repetitive practice
implies a constant repetition of the same exprience.

[t is most effective vhen a skill has been "learned"
correctly and practice is initiated to make the skill
habitual.’

Effective Learning Builds on Previous Experience

Veaving the new carefully and gradually with the old

is a very significant factor inm learning experience, It

1. Ibid. p. 15 2. Hildreth, Op. Cit. p.128.
3. Dechant, Op, Cit. p. 503.
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ensures insightful learning as well as transfer of learning.
The fact that previous experience plays a vital role

in learning words is mentioned by Hildreth under the title,

"Building the word Bank, a Cumulative Process.™ By "word bank"

she means the stock of words that a child learns, through

accumulated experience, to recognize instantaneously in print.l
A large accumulated "word bank" has many advantages

in learning new words, as well as, in developing good reading

habits.

The more words the reader can instantly recognize in
the context of sentences and paragraphs, the more
easily he can deal with unfamiliar or forgotten words
+ + + The more words in the known stock pile, the
more easily reading context problems, involving new
but related words, are solved.

Accumulated experience with words in printed context
also helps the development of good reading habits - good
habits of eye movements, anticipation span, thoughtful silent

reading, expressive oral reading and skillful word recognition.

Efficient Learning Takes Reinforcement

The common sense observation that "nothing succeeds

like success" has been proved and established as a fundamental
psychoeducational principle. This principle plays an important

role in teaching and learning, reading, especially in the

1. Hildreth, OUp, Cit. p. 124.
2. Ibid p. 125.



earlier stages. Hildreth refers to the importance of expe-
riencing immediate success in the early reading efforts
saying:

Printed words are abstract symbols, remote from the
young child's normal way of learning things through
concrete experiencing. School beginners are easily
discouraged, unless they can experience immediate
success from their efforts.l

Giving each individual child the chance of experien-
cing success in dealing with print would guarantee if other
things are equal his continued growth along this line.

This sense of success and the gratifying feelings of self
confidence and adequacy are the most effective reinforcement
for whatever task the child is learning. The best reward
for any behavior is intrinsic reward or the child's feeling
of satisfaction of his own successful achievements, reali-
zingat the same time the intrinsic value of what he is
learning and its significance to him.

Learning to Read Involves the Development of Word Recognition
Skills

The ability to utilize various clues from word forms
or meanings, in attacking new words or recognizing words
already met, plays a vital role in developing efficient -

independent as well as enjoyable reading experiences.2

1. Hildreth, Op. Cit. p. 163.
2. Gray, On Their Own in Reading Op. Cit. pp. 39-43.
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Children, as early as grade one, can learn, gradually,
to infer words from the context. They may utilize foregoing
familiaxr words or sentences, key words, titles, illustrations,
punctuation signs etc... as aids in attacking new words or
remenbexing others.

Clues to word recognition can also be taken from striking
features in a word, certain outst:nding letters or letter
groups, the length and general configuration.

Analysing words into their phonetic elements is an
effective aid to learning them. Sounding strengthens retention
of the wvisual forms of words and their distinctive features,
as it reinforces aural and pronunciation associations and
clues.

Analysing word relationships in forms and meanings helps
their retention. Generalizing about Arabic words such as the

following 1 an effective aid in learning them: 5
2o o b ol g o
‘IHL o} sl gL Sl AN

Dictionaries or any sources of information about words
end their meaning, such as the various classified word lists,
can be very helpful aids for the child in learning iords.l

How to develop these various word recognition skills
in learning hov to read Arabic will be discussed in detail

in part tvo, chapter seven.

1. For a detailed discussion of word recognition
skills review Hildreth Op. Cit. Chapter 8 pp. 142-158.



The Question of Learning Words as Wholes

Studies amnd theories in the nature of perception point
out that the human mind, in assimilating the incoming sensory
data is in constant search for meaningful patterns. This
search for patterns is highly helpful in meeting & new
situation or facing a learning task. "Whenever materials to
be learned can be organized into a pattern, the pattern
makes the work easier to grasp. And even when no pattern
is provided, the learner will try to establish one".1

Reading involves meaning and is never a purely mecha-
nical process. The whole or the pattern that we perceive is
more than the sum of its parts. The word "dog" is much more
than the sum of d + o + g. To the child it stands out as a
whole to represent a pet with an unlimited series of asso-
ciations he has developed imn relation to it. "Meaning then
is the remarkable adhesive that holds the words together.
The mind forces the letters together into patterns or
schemas not present in the original series of letters. These
- patterns are perxrceived as wholes because meaning dominates
and controls perception."2

Various experiments were done to find out what is
simpler to perceive letters... combination of letters,

meaningful words etc... One of them was mentioned by Gray:3

1. Crombach Op. Cit. p. 280. Also see pp 277-280.
2. Hildreth Op. Cit. p. 111

3. VWilliam Gray S. The Teaching of Readi and Writing,
(Plri33 UUN'EOSDCOO 1956} P 65-
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"Through the use of a short exposure apparatus, letters
words and sentences were exposed for very brief periods such
as one tenth or ome fiftieth of a second and it was found
thatsz

(1) At one exposure four or five unrelated letters
took equal time like words four or five times more in number.

(2) Increasingly large amounts were recognized at each
exposure, the materials used consisting of unrelated letters,
unfamiliar words, familiar words, short sentences or proverbs
i.e. the amount perceived at cach exposure depends in part
on the extent to which the material presented has meaning
or "makes sense™ to the reader.

(3) The more unfamiliar a sequence of letters the more
perception proceeded by letters. As the words read became
increasingly familiar fewer and fewer clues were needed to
snsure their recognition.l

Evidence that children learn words - and sometimes
groups of words - as wholes is various and abundant. It
has been observed for instance that a child responds to words
as wholes when reading labels, signs, 7.V. advertisements,
wvords in picture books. One experiment was teaching a two-
year old a hundred words and short sentiences without the
alphabet. Dr. Donald Durrell demonstrated the ease in which
beginners could recognize words such as, merry go round-

science corner - boy scout and mary others in simple picture

1. Gray: 1bid.



dictionaries. School beginners could respond to words met
on charts, flash cards drill and games.l

More evidence is by analogy with other types of
linguistic learning., Children tend to hear words as total
blends of sounds as auditory patiterns conveying specific
meenings. A child's first efforts to express ideas in
language, he uses or tries to use whole words because his

attention is centered on the meaning he wishes to convey.2

1. Hildreth, Op. Cit. p. 135
2. Ibid.



CHAPTER THREE

BASIC LANGUAGE DIFFICULTIES BLGINNERS
FACE IN LEARNING HOW TO READ ARABIC

As was mentioned in the introduction, there are certain
difficulties peculiar to Arabic that complicate the task of
learning to read the langunage. These difficulties must be
given due consideration in teaching and administering the
Arabic language program, as well as, in preparing readers
and reading materials, specially in the beginning stages.

These difficulties can be divided into three main groups,
"The differences between the colloquial and the classical
language"”, "The omission from words of the 'short vowel

letters" and "difficuliies in legibility and orthography."

The Language Difficulties

The Differences Betwveen the Colloguial and the Classical

The most important lamguage difficulty that the Arab
child and the learner of Arabic faces is, in my opinion, the
vide gap between the language he learns to read and write
and the oral language he uses in his every day life. This
gap complicates the other language difficulties and renders
them harder to overcome., Learning to read is easier and the
various language problems -in grammar, alphasbet,orthography <
can be better controlled vhen the words read are part of the
¢hild's daily language. Vhile this gap is especially noti-

ceable by the teachers of Arab beginners and foreigners,
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most Arab educators agree that it tends to complicate our
whole program of instruction, and they acknowledge the fact
that our Arab children are at a disasdwantage when compared
with children of other countries where there is less diffe-
rence betveen the language they use and the language they
learn to read and write.

The Lebanese colloguial Arabic differs from the
classical Aribie in vocabulary, expression,pronunciation
and grammar,.

Yocabulary,

In nany cases the difference between the colloquial

and the c¢lassical is a matter of difference in structure of

the same vords.l

Classical Colloguial
~N Ja'a \_-.L eja
MT ahad ',p- hada
.J.J’ zavj s> javz
Jo rajul dl_E:} rejjal
- -
I yad O eed
n’ :.d'
db}!‘ inra ah ©_~2 marah
(Jw ta ala l‘:“. ta a
gl Y P ja a be o '.. jab (and becomes
o C 'l a new verb,
% P y imperfect
0! "4 Ba da an )& ba den

L. Anis Freiha Nahhwa Arabiyyaten Muyassarah (Beirut
Dar al.—Thaqliah, 1955, P 113,
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There are im eddition many colloguiel words that are

used very often by children and bear little or no resemblance

to their counter parts in classical.

foreign languages.

-

S Gt dpis

oldnan few pot cart postman
Yerbs like
S Ve -k s ;}* ol
scratched began call let saw
Adjectives like
Adverbs like
[§ -
Hear when
Diffexences in
Promoums like
Classical
Huwva 3;
1]
...l
Antum ~
Hadhihi PRTS
Alladhi <
Diffexences in Pronouns
Classical
e 1il

madha

L_..f’.‘”L’ w2 “‘L:“.”-

Many are adapted from

We have for instance nouns like:

S i, ey
bus garage hat boat
< o
threw packed
Lare Ly
spoilt happy
*Sla rPi
o— Gl ¢
enough now  quickly
Colloguial
) 3
Ss—b  Huwwi he
)zL Intu you(plural)
’ (mas.)
s Haydi this (fem.)
Sk Yalli vho (mas.)

Colloguial

T — Shu? (what)?
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Classical Colleoguial
linadha il N f -] laysh (vhy?)

f e laay

Other Relational Words

Classical Colloguial
i laysa U= mish (not)
La| aydan ol kamen (also)

Expressions
The colloquial has also nmany expressions that bear

little or no resemblance to their classical counterparts.

Fufu is l%ckyy he has a gun g0 away
]_):-.A.- - L
This ball l‘gl_,pgj fﬁ..mme Leave me alone
This is for Htla
PENCIO O W JST
That is far me I el llke ea 1ng icecreanm

Differences of _Fropunciation

There is a clear difference between the vowel sounds
of the classical Arsbic and those of the colloquial. Classical
Arabic bas three basic vowel sounds,the short a, i, u,
which become long vowels if followed by ¢ 3 ', Whereas
the colloquial has more than these three.. It has e e oy ey

o o ete.

1. Taken from children's conversation::

2. Freiha Nalava Arsbiyyaten Muyassarah Op. Cit. p. 110.




- 51 -

The classical aw }____.'_ as in yawm = is changed by
most colloquial dialects into o yom the classicals__ as

in oo, is changed by most colloquial dialects into e bet.(2)

Exanples of the New Vowels Added by the Colloguial
e 1

8 [
le beh doll 1é&sh why biscét biscuit
tabeh ball z&t 0il khéd take
deb bear khét thread k&l eat

Sometimes vowels get either shortened or lengthned

in the colloquial as compared to the classical.

Classical Leb. Colloguial

kum f"'" kuum p-"

nam o rL__' nem l"'-"

uktub S ktobe e

ilfab | 1L ab o lad
+ttt bttt

There are also differences in pronouncing the consonants.

Colloguial

th . (is ch:zged) t . or - S
thalj ¥ talj oF
thiyab <\ tyab =
the {lab I taflab cha

3 f

(heart) Kalb L 1b J
(moon) Kamar - Inar _,-'
(piaster) Kersh 7 rsh ol

1. Ibid.




- 8% o

ahn - J a = o
s dhanab L danab
T hadah 'drﬁ heda
i 3 dhahab —h o dahab
> piytes bl o or & 5
P e
s I )___L:_.
.,k “iyj

As for the initial I it is dropped in many cases from

colloquial words

0:)‘ 'y L;'U’."
el o

- ‘ -®
=1 [

Differences in (rammar

The differences in vocabulary and pron unciation re-
maxkable as they seem, are still less significant tham the
dLifferences in syntax and gramner.

We shall see below some of the various grammatical
differences betveen the two languages, but in my opinion the
most remarkable differences that widens the gap between the
tvo languages, is the fact that the classical Arabic is
highly inflected with a difficult system of I'rab whereas

the colloquial is not.
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The Inflected Classicgl Language.- The Lebanese colloquial,

like any other Arabic dialect, has dropped the inflectional
signs at the end of words. They are the signs that come in
sentences to denote the functioms (the cases) of the various
words in grammatical context. The classical language has
retained these inflections since the days when the Qur'an
was first recorded. Dr., Frayha thinks, along with Ibn
Khaldun and many other Arab thimkers, that linguistically
speaking, these signs serve only a decorative purpose, and
&s he puts it, "they have lost their survival value.l He
2lso thinks that a language as elaborate as our classical
Arabic could never have been a spoken lamguage rather a
language of literature and poetry.2 As the Qur'an was re-—
corded in that language it was preserved, with its inflections,
unchanged until.our deys. But popular usage cannot accept
unnecessary restrictions in its daily communications. So,
follovwing the laws of linguistic change, inflection was
dropped from all Arabic colloguial languages and dialects
as it was dropped from all the semitic languages, and the
old Latin, Greek and Sanskrit.>

With inflection goes a highly elaborate grammar, in

the case of classical Arabic, im contrast with, a simpler

1. Freiha, Nahhwa Arabiyysten Muyassarah Op. Cit.
rp. 124-127.

2. Ibid.
3. Ibid.
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more economic gramumar, in case of the colloguial. Here are
some samples illustrating the various cases showing the word
"book" in different context in both the classical and the
colloguialeNotice the two sets of endings depending on whether

or not the word tftf is indefinite or definite.

Nominative Case

Clas, Colloguial
LS 1ia U5 L
S da LS ola
Accusative Case
Clas. Colloquial
. t“s;"-.f":l %Ligc;..‘_,:.,:l
S L8 U3 H'tg‘uzﬁJ‘

Genetive Case

#'LS g" ""!); "‘lﬁ, g’“:"J"
O el Lt el

Differences in Gender and Number.- In accordance, again,

with the law of linguistic change: "From the difficult to

the easy, from the coarse to the smooth, from the complicated
to the simple and from the decorative to the plain;"l the
~colloquial differs from the classical in gender and number
which can best be illustrated by comparing and contrasting
betwveen the conjugation in the twe languages. The number of
personal pronouns in classical Arabic is Fourteem and in
colloguial Arebic is only eight. Note how both ol

"the dual" and the feminine plural are dropped.

1. 1bid. p. 115.




10.
11.
12.
13.
14.
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Nominative (Case

Classical

Huwa Darasa
Huma Darasaa
Hum D Darasu
Hiya Darasat
Hume Darasataa
Hunne Darasna

Anta Darasta
Antuna Darastuma
Antun Darastum
Anti Darasti
Antuna Derastuma
Antunna Darastu
Ana Darastu

Nahnu Darasna

Colloquial
Huwwi

Hum or
Hunni

Hiyyi
Hinni
Inta
Intu
Ana
Nihna
Inti
Intu

The Pronous Accusative and Genetive

Classical

MG(‘;%EF‘Agu

LG8 o

Daras

Darasu
Darasit
(Darasu)
Darast
Darastu
(Darast)
Darasna
Darasti

Darastu

Colloguial

b
'
Le

[ e
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The colloguial is also more ecomnomical in its plurel forms..

Here is a sample illustrating the regular masculine plural

of teacher in both languages in the three cases.
Classical Dual (Plural of two)
Nominative Case Colloguial -,
IJ sl
1. l—-—-—l-l-kijlc_) U“"L""]j—""}_) |
2. bmdlldjﬂ CJ uhd' uAAJ1,>1

Gall il yaly

Accusative
3. U....L:.:lu.,l Ol it '
‘. all Gl el dall o plladl cde
More than Three

Nominative -y na) | | o

s praiaest 927
5. ayessdl gl J '
1
6. —ta”rlao C.J d..n.”c):.:_l.a..‘,.‘:-b |
“""“-‘HJ‘"L’“LJ g.i.a."o___...!..u?b l
T ¢ )
8- &)_.;.t_’.a.”'.:..:b W:l:—;-‘lk'_-(.-: 1

all ol e, Chall ralas it :
30 we have two forms in the colloguial instead of

eight in the classical.

Other Gremmatical Differences.~ Taking the first two sen-
tences in the isslustrations above pllad! I, in contrast
with oeelsall g1, 3. We notice that in the colloquial we

can use the pronoun J and the noun o=l to signify the
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subject of the verb whereas im the classical it has to be
either one or the other either L -| or o b—edadl 7,
One other difference is in the use of the present
continuous tense in the case of the Lebanese colloquial and
its absence from the clessical Arabic which uses the same

form as that of the simple present...

Clgssical Colloguial
2 - ,°
He plays s ***gjfiﬁ
g T I"
he is playing ate Eaae] (e ) oo

This great number of variations in gender, case number
etc.., of which we have mentioned some, and which have no
spoken counterparts in the child's daily language, necessitate
intensive attention to details in reading, speaking or writing
the classical Arabic. This would complicate, even at grade
one level, the development of a language-related, experience -
centered, modern Arabic reading program, unless systematic
effort is taken to obviate these difficulties.

Disadvantages of the "Language Gap" in Teaching Beginners
Eow_to Read Araebic.

In his book "Toward a Simplified Arabic" Dr. Anis
Frayha discusses the various drawbacks of this kind of
"bilingualism". Under five subtopies he states that the
fact that we read and write ome language and speak another
has compliceating if not harmful effects on the development

of thought, on education, on personality development, on
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character and on literature.l Qur main concern, in this report
is to consider the specific drawbacks and handicaps in relation
to teaching Arabic reading to beginners.

The child's growing oral language is the indispensable
foundation to the development of good reading. This fact
was justified by the various principles and facts about read-
ing readiness, the reading process and the learning reading
process. The followving is a brief review of the handicaps
facing our children, when they speak one language and read
another.

l. The two principles of spontaneity and orderliness
that characterize the development of language in general,
as well as, the children's growing interest in books and
reading in particular, cemn hardly be made use of, when the
language through which the child develops his "reading
readiness", differs from the language he is asked to learn
as he begins to reudgi)

2. By asking the Arab child to learn to speak one
language and to read and write another we run the risk of
complicating the process of establishing reading as a natural
extension, in function, of general language development.
Reading, in this case can bardly continue to play the vital

intimate role that the child's oral mother language plays

l. Ibido PP 134""166-
(i) See Chapter Ome. pp. 22-23,
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in his life. Considering lamnguage as & vehicle of thought,
we Tun the risk of failing to provide the child with a
anified and efficient stream of Arabic, through which, he
will learn to think, to interpret, to express and communi-
cete. The situation may hinder the full development of
either one of the two aspects of his language, as well as
the growth of the child's free and creative thinking.(i)

3. The matural linguistic transfer from "auditory
signs" - spokem words -~ for the language "signals", to visual
or graphic signs - printed words -~ for the same "signals"
is rendered unnecessarily complicated when the child is
asked to read words he has not used in his spoken language.
He is, at this point reguired mnot only to shift "media" but
also to change the “signals“.lii) Fries objects firmly to
any teaching of new oral words or language structures in-
volved with the teaching of resading in the early stages.
"The process of learning to read or that of teaching a child
to read becomes confused and inefficient if it is mixed
with a variety of efforts to develop at the same time and
with the same material an increased language control.“l

4. Vhen we require a child to read a new set of
language symbols, we would be requiring double work and

conmmiting him to the needless emndless processes of translation

(i) See pp. 25-27.
(ii) See pp. 28-29,
l. PFries 0Op. Cit. p. 187.
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mentioned by Monroe.(l) Gray refers to this fact saying:

Vhen ve ask children to learn a new word form with
vhose spoken counterpart they are not familiar we
are asking them to associate an unknown sound and

nreaning with an unknown form. It is a difficult

tasik to remember and associa te three unknowns.l

This situation also requires intemsive awareness of
the details in reading - letters, syllables, words etc..
Thus making the whole processes of perception, association
and intexpretation unnecessarily complicated for our Arab
speakking children. The mechanics of reeding or the develop-
ment of good habits of "dye movements", "speedy reading",
"wide auticipation span", "whole word" perception, "ins-
tantaneous word recognition"™, "using reduced clues in word
attack”", all demand familiarity with the spoken counterparts
of the vords read.(ii)

5. Then finally the fact that we ask a child to read
one language and to use for his daily life another compli-
cates the process of motivating him to learn reading and to
continue to be interested im it. Genuime motivation results
when the child is able to link, to associate, what he is
learning with his own daily life and activities... So the
whole "learning situation" gets confusimg when the child is

bombarded with & strange stream of languege. The principles

1. Grey, On Their Own, Op. Cit. p. 42.

(i) See p. 137,
(ii) See Chapter Two, pp.29-36, 41-45,
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of practice .. previous experience and transfer of learning
are ignored. Equally disregarded is the success principle,
the success that comes without unnecessary strain and external
incentives, The success that is reinforced by the child's,
own sense of achievement and his favorable attitude toward

readingii)

The Omission From Words of the Short Vowels

The Arabic alphabet has no letters for the short vowel
sounds. Instead these are represented by diacritical marks

that prove tedious for beginners to perceive, thus compli-

cating the process of learning reading. They are a A

J

—

u i . These short vowel signs combined with silent

s

"ns" form vhat is called nanation and are used with indefinite

Z,

T in . A fully

SETETS | e ] o

nouns and adjectives, an

¢
voweled text for‘phildren, would look like this:

Added to this is the fact that one word undergoes
various changes of these short vovels depending on the
particular derivation or particular case, the word represents.
So more and more the child is asked to pay intensive attention
to each letter or sylleble when attempting to read. This
threatens to hinder the development of good reading habits

as the child's eyes tend to move up and down as he attempts

to perceive the little wowel signs above and below the words

he reads. /4V/\V/\

(i) See pp. 36-41,
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These short vowel signs are¢ hewever, dropped from upper
grade books and various publications for adults. So the
short vovel sounds are then supposed to be supplied by the
reader, This necessitates intensive constant inference
from the context of what the pariicular word may be. The
iormJEgLf’ combined of the consomants ktb may be any of the

three following words:

7,

Kataba X (He wrote)
2
Kutiba Qis (it was written)
133
Kattaba ; ( he made someone write)
Kutubun : (books)

And this last word can be any of the following depending
on the particular grammatical context im which it is used:

If we go, on to mention the various derivations con-
jugational variations amd verb forms etc.. that are derived
from the root kataba, with the changes of gender number
and case we will end up with a full page of derivations and
combinations, that look so similar to the child that they
are hard to discriminate. These are a sample that children

of grade one may be required to read.

O U K R R SR ..:L_..__..,;._Ji o ol ol
L..i” 4MU~L H-L,.LL;_:SJ!UJ e "ih..Jb cec WL LG us
P gt e el ellS T "wbg{%&"'u}.}-‘k

S e LJS B Ll o« e e b :£594,21 . -:‘bﬂl:ﬁfiq;
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Difficulties in Legibility and Orthography of the Language

Multiplicity of A.B.C. Forms.

Arabic letters have various shapes for the same letters
depending on their position in the word. The letter b,
for instance is printed in beginners' books in four shapes

= ¢ 1@ = % the letter g, Cis printed ™~ & T ¢

the letter m, ¢is printed e  * ¢ is printed

In chapter 8 of this thesis it will be shown that only
two forms can be used the "full" amd the initial and in
many cases only the "full® L o , | as is the case in the
type writer and lino type.(i’
Sharing Similar Forms.-

A considerable number of the letters share the same
forms wvith little dots above or below as the only discrimi-

nating factors:

s v EbL Vo S, 9 e eew
When Qj T th, t, g, occur at the beginning or the middle

of the vord they become like litile "teeth"! that necessitate
accurate perception of small dots which are the only dis-
eriminating factor and which prove quite confusing to the
beginner. Look at the word L_=. in this sentence for
L3

instance I like our house and see the letters

1. Anis Frayha, Al-Khat al-Arabi (Junih - Lebnan:F. Beban & Co.
1961y pp. 76-83.
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b E n how detailed and confusing they must look to a
2 -
Li

o+ okt

tle beginner. ‘his same beginner will also see the same

word in different cases and need to discriminate the tiny

differences in vowel signs at the end of the word G
I[n the same page the child may read Ll et
L. lis
L
Ligatures

Alded to the fact that the letters are small, similar
and occur in a multiplicity of forms, we tend to complicate
them further with ligatures, that is two or more letters
combined together as if they're single letters. Children
have difficulty with the following ligatures. Notice how
both letters lose their individuality ;_-1‘ :é§>

R o e LIPC (U WOy JPROY e
A £ ) (cF o £ 2 Sl e LS

Children even find their own family name c;gﬁgging to

read and write because they are taught to write it this way:
(fﬂ’ instead of u"u‘
Orthographic Signs.1

o/, The sukuun is a symbol that indicates that the
consonant it is written over, is silent. LELiSﬁli;

¥ _Sadda, indicates that the consonant it is written

over is doubled. Originally it comes from the full word

1. TYor a detailed discussion of the Problems of the
Arsbic writing system review, Dr. Anis Frayha's book ...

pp. 63-97, Lbid.
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<% yhich used to be written over the letter to pronounmce
4,_&_/ ’."'l' :

it as double. o
Madda occurs only over the letter | and indicates the
sound aa. ﬂ:r——"
Hamza originally the head of the letter z; ordinarily
a regular consonant but has some peculiarities in orthography.
An initial hamza occurs only above or below | . If the
vowel follwing the hamza is :rit is writien below !;Other wise
it is written above. 1 _ ) .
A medial or final hamze may be writtem either separate
or above | 5 or S .
Wasla originally a full word J+ written over thed! or
the definite article to indicate a silent | or liaison.
il oleandl s aWile ool
All of the above are added tiny signs for the child
to discriminate, on top of the short vowels, nunations and
the many dots of the various letters. So instead of having
to learn 28 or 29 letters the child has to learn these letters
with the different signs and shapes thus anounting to
hundreds of variations. Taking B again the child has to

discriminate it in these various forms and combinations..

&5 » o ‘.:'-'-’ y # b 2z » - T 0
v o o= 2 22 a e el 20 00
, --. .-.

c o > -
- v - bk W
g o P = 3 S

Other Orthographic Difficulties
The definite articles, many pronouns and many pre-

positions and conjunctions are added to the vords as suffixes

1. Ibid - pp- 58-62-
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or prefixes thus complicating the perception of words as
individual unchageable items and the development of instan-
taneous word recognition. Take for instance the following
two sentences:
and she taught them in her book
or

30, she gave me her doll for two minutes

ortid & Letoad heli L il
3 TN T B - | I
! ! : ; ! -. ; : ; : l }' _" : A
el ” ; L ket her book i - .‘ L an
. A,U . Se *mah"
my ﬁ.oh[ :' |‘ She 1 [s l“.__
hern  her H-'?n

So what Jook like two words in Arabic stand actually
foxr 7 and what Llook like three stand for 9. This is one of
the reasons why the Arabic writing system is considered a
kind of shorthand —~ the other reason being the fact that short

vowels are dropped from words in upper grade books.

Some Features That May Facilitate
Learning to Read Arabic

In spite of these complications. Arabic has some
features that may facilitate learning if they are made good
use of. In the first place, the Arabic spelling system
inspite of the few difficulties mentioned above is phoneticlly ./
tonsistent. Each sound or phoneme has one speciml letter to

represent it, we don not have two or three letters to represent
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one phoneme as it is the case in the English sh or th or

X
¥ J

or

-
—

the french ou or esu. As compared to these two languages
2 0

classical Arabic has fewver vowel sounds that are more con-

- - 2 . ) b
sistent o —u__ i s and the long vowels |' o .}J(@"Q M

In the second place, the other feature that can be
capitalized upon is that there is and/or can be one set of
form for printing and handwriting and unlike English and
French there axre mo capital letters to differentiate from
the lower case. This encourages the method of teaching
Arsbic vriting slongside reading, as we shall see in part II.

Finally, &s the Arabic letters tend to run together
with little room for the individual letters to stand out as
separate characters of a word, the Arabic word forns a
cohesive pattern or gestalt which may facilitate learning
xeading by whole words. How well can we capilalize on this
feature for better reading instruction is left for future
xesearch to study and find out.

In coneluding this chapter we can say that Arebic like
anry othexr langusge has its own peculiarities and difficulties.
The fact that a wide gap exists between the spoken language
and the written language presents a source of difficulty of
its own and tends to make the other difficulties harder
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to overcome. Further complications are however caused by

the methods used in elementary schools and by the Arabic
readers and reading materials prepared for Lebanese children.
This will be discussed presently in the next chapter,

leaving it to part two of this thesis to attempt mew ways and
means that would help obviate these difficulties as much as

possible and develop efficient and enjoyable Arabic reading

experiences,



CHAPTER FOUR

ARABIC READING FOR BEGINNERS, AS IT IS, AT PRESENT
IN LEBANESE ELEMENTARY SCHOOLS

The beginners'Arabic reading progrem is a basic part
of the general Lebanese elementary progrem that reflects the
same philoscphy, the same principles ¢of learning the same
style, the same errors and dravbucks.l The follewing dis-
cussion can be considered an indirect evaluation of the
general educational situation in Lebanese elementary schools,
at the same time that it focusses on the status of teaching
Arabic reading to beginners. The discussion will take up
briefly the weaknesses of the content and method in general
t0o be followed by a description of the present teaching

materials and readers.

The Content

A look at the Arabic language program for beginners
can soon bring out the following weaknesses:

Lack of Developmental Approach

The concept of readiness and the related principles of

child development are unfortunately not fully applied to
the planning and administering of the Arsbic reading program

for beginners.

1. For a detailed theoretical study of the Lebanese
elementary education review: TYvonme Sayigh, A Critigue of E%e
Elewent Public School Le n, (A.U.B.: 1957 Education
Departwent Unpublished Thesis).
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Little Attention is Given to the Principle of Maturity.
The great majority of the Lebanese childrem are sent
te school as early as fecur - if not three - and are, in most
cases, expected to start reading right awaey. A three years
old girl, whose conmand of everyday Arabic was not yet well
developed, wvas supposed to leern to read Arabic, French and
numbers in & nun's school in Zahleh, early last Cctober.
wWhile this ney not be true of all Lebanese schools, there
geems to be & general faulty belief that the earlier you start
the Better. The wrong assumption is that learning is an ex-
pernal, moulding force to be applied as early as possible on
the child to obtain Favorable results. The moderm concept,
that education is a process of growth that takes place as the
developing child interacts at his own rate, with a stimulating
environment, is not yet a part of the Lebanese school practices,
in generasl, and Arsbic reading instruction, in parxticular.
Reading is imbtroduced before the child reaches the
neuromusculer audiovisuval maturity, the relative emotional
social stability the standard of reasoning and comceptual
thinking the necessary background of first hand experience
and a good control of oral language - all demanded by modern

; ; " i
reading instruction.

Lack of Reading Readiness Activities
Not omly are the children started too early but little

i. Jee Chapter One pp. 6-24.
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is done to provide them with preparatoery activities to pave
the way for a successful start in reading. The reading
readiness activities disregarded at the beginners' stage are
equally neglected all through the program, That "readiness
is a continuing process", that it is the concern of every
teacher, at every level of instruction, to start where the
child is and guide him up to optimum development, is prac-
tically nonexistant in the Lebanese elementary system of
education,

Little Attention is Given to the Primnciple of Orderly
Development.

The Arabic reading program for beginners egually
neglects the fact that child development as well as language
development passes through orderly stages. Child development,
foxr instance, states that a child of five or six is more
capable, of understanding concrete, first hand experiences
than abstractions, of associstive learning than of the
synthetic or analytic kinds of learning. What we do in
most of the cases, as we shall soon se¢e under "Method" is
to burden the child with "details™, he is not mature enough
to be able to put them together. Principles of lLanguage
development on the other hand demand that the child's oral
language skills be developed before reading and writing.
What we do in most of the cases is to teach the child to
read Arabic words and foreign words beforée giving him enough

experience to listen comprehend and speak these words in
patural conversation,
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The Beginner's Arabic Language Program Suffers From Rigidity
and Uniformity.

The starting point in planning the Arabic reading program
is the subject matter. The target is uniform mastery of the
content rather than the optimum well-rounded development of
the individual child. The modern tendency toward individuali-
zation or differentiation of instructiom is still not applied
in the Lebanese elementary school. Little effort is made
in most of our schools to adjust the learning material to
the child's particular stage of maturity, intellectual capa-
city interests and needs. Diagnostic, remedial, intelligencei
and aptitude tests are nomexistant. If a child fails to
learn reading the usual explanation is quick and simple: he
is either not endowed for learning or he is lazy or nomncon-
forming.

Pacing, timing and gradation are vital principles of
curriculum development. Unfortunately the content we burden
our children with, reflects little consideration of these

principles.

Lack Of Interrelatedness And Continuity
Looking closer at the Arabic language program we find

it suffering from what we call "atomism¥: or lack of connected-

ness among its various aspects. Taking the content of the

i. One valuable attempt to construct intelligente tests
for Lebanese children is that of Dr. Naim Attiyeh, Education
Department, A.U.B.
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rxogxem, we find it divided into separate periods of dictation,
conversation, reading handwriting and later in grade two.
granmer and composition., Little planning is done to link

all these activities together from one class period to another
and from year to year., Sami may learn in the reading period

to reed the following: 9 e E & g

In the handwriting period he practi es the following line

in imitation of the teacher's: Lt L P ef L2 2

In the dictation period he may be asked to write the follow-

ing: et 2 Yo Ja ¢ g
In the poetry period he learms a poem that may or may
not be in a language that he understands and bears in most
of the cases no relation to the other language activities,
VYery few schools include oral language development sessions
vhere the child learns to listen snd think, to tell, retell
and dramatige stories.. This lack of attention given to
develop the child's oral language on the one hand and to
link his spoken language with the language he reads and vice
versa, adds to the disconnectedness that the curriculum
suffers from and tends to widen the language gap already

existing between the Classical and Colloguial Arabic.t

i. Forxr a review of the dissdvantages of the language
gap in teaching reading to beginners see pp. 57-61.
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An immeasurable wastage of time, effort and interest
results as an outcome of the lack of systematic planning of
one phase of the language program in purposeful relation to

the other.

The Beginners' Arabic Reading Program is Non-Functional

All the above "pigeon-holed" languwage activities are

offered to the child with little,if any, linking with his

ovn daily experiences in or out of school. So while there

is too much gquentity given to the child in terms of words,
syllables and isolated sentences or phrases, too little is
given to him about his every day intimate aspects of life.
Qur children are unable to see the value of the activity of
reading, because it is presented in a highly formalized and
restricted shape and it does not serve real purposes in their

little world.

The Method

On looking at the methods of instruction a modern
educator directly detects the following wveaknesses which
are at the same time very closely related to those mentioned

under "The Content".

The Classroom Method Follows the Logical Rather Than the

Psychological Order.

The method followed in our classrooms is again "subject

matter centered" rather than "child centered," or as Mrs.
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Sayigh puts it:

As regards content, it consists chiefly of subject
matter, organized according to the inheremnt logic
of the content itself. Consequently as regards
methods of instruction it temds to stress a logical

analytic deductive approach and reduces behavior

g ; 1
and concrete experiences to & minimum.

Most of our Arabic reading classes begin by cutting
dovn langusge into its smaller particles or units, these
could be letters, sounds or words - introduced for the sake
of bringing out the sounds and letters and are in many cases
meaningless to the child. All these are given in isolatiomn
on the assumption that it is easier and better to learn
elements first and then the wholes or the more meaningful
structures would come as a by product. What happens in
practice is the child may get immersed in & sea of little
details that delay him from acquiring the independence in
reading sought in the first place, or at best he may learn
well the mechanics of reading at the expemse of interest,
mo tivation and comprehension.

In one of the classes observed by the writer in a local
Jesuit school the method of "silent dictation" "dictee muette"
was folloved., Letters of the Arsbic alphabet, inthe three
or four different shapes that they have depending on their

positions in the word, are distributied in separate boxes for

L. 1ibid. p. 7.
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each child with pictures taken from the vocabulary of their
primer, "Samni we Hind".1 1he child is then asked to read
the picture and build the word that stands for it on his
desk. The teacher, helped by an assistant welks around to
correct for every child. Vhemn the child finishes his pictures,
which are usually nine in number, he takes his copybook and
writes dowvn the nine words. This methed is followed every
tine the teacher has to introduce a new lesson, i.e. the
words that the child is asked to build are words he has not
experienced as complete vholes before he}isked to start
building them up from their separate parts. Added to this
Ls the fact that the pictures that the words stand for are
often not c¢lear or are unknown to the childrem. As a result
they keep asking the teacher to pronounce the words for them
end s0 the main purpose of such an activity which is inde~
pemdent recognition of words, is lost. The procedure usually
tekes two full bours and the children seem to like the game,
Pexfect mechanics! ! But one doubts whether this intensive
occupation with the deteils of isolated words that children
do not even know, can serve the main purposes of teaching
reading and lsnguage nanely Comprehension and Expression.
The following is & sample of the vocabulary learnt in Sami
va Hind part one = JlJ, ot L 2o Ny Ldd gy

5 |

T T

1. Sami Wa Hind.



b e bk bl e
Con ol o T KT T

Another class of Arabic beginner's in one of the most
famous elementary schools in Beirut Lebanon Constituted of:

- 10 minutes of drilling with the help of flash
cards to review previously learnt vocabulary - individual
words that have no logical link one with the other.

- L0 minutes of drill near a bulletin board where
the letiers are posted in their three shapes - initial,
middle and final... and as the children read the letters
they are asked to explain why _.— , middle m, for instance
has her arms stretched, the ansver would be to take hold of
the hands of her sisters etc..

~ Then children would go back to their places to
take the nev lesson. This is built up from its logical

smallest elements up to the meaningful whole. "Listen children

-

what is this ? —

What is this ? s
Then this ? 14
and this ? o

-

Let us put them together 'UIJ:>, who can read this
voxd? ........ Now there is a better way of writiog it ....
instead of writing two, ““ds near each other we use O g

-
. |
shaddah ... see VA The teacher then goes through the
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same explanstion of s Ll ols o

Again we may consider the above as good techniques
but the approach is once more atomistic and reading whether
oral or silent means much more than the mechanical ability
to read separate sounds syllables or even vhole disconnected
words.

Ve must remember that the teachers in both classes were
talented enthusiastic and experienced teachers and in good
control of their children, and that the clesses were spacious
aad fairly equipped with various teaching aids. These con-
ditions are unfortunately lacking in most of the Lebanese
classes where very little teaching aids are used to help

fasten the multitude of details in the tiny brains.

Recitation and Drill Dominate Instruction

Since the logic, the value or the purpose are inherent
in the content and the child is to be fitted to it, it
follows that the more a child adheres to the prescribed
subject matter the better. This is interpreted in practice
in the form of the long repeated class recitation that child-
ren are supposed to go through. 1In most of our classes,
recitation seems to dominate and the teacher finds herself
under the obligation of making everybody in class recite
everything in the lesson with as many as 35-45 little pupils.
S0 most of the time is taken up by recitation of the same
thing ever and over again resulting in a dull atmosphere and
bad discipline. The nev lesson coming at the end of the period
is left for the parents to explain and teach.
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Method is Considered as "Tricks of the Trade"

In an interestimg discussion of the methods used in
Lebanese Elementary Classes Mrs. Sayigh says:

Vhen learning is acquisition of the race experiences
logically comstructed and expressed in subject-
matter foreign to the mentality and experience of
the elementary school child, method would be con-
ceived, in a narrow sense as a set of mechanieal
devices to indace response on the part of the child.
In fact teachers with whom the writer has been
essociated conceive method as tricks of the trade
and as a set of formulas to serve as guides in
¢tlassroom teaching.l

The concept that method is there to bring the reading
experience in direct relation to the experience of the child-
ren in a vay that the latter can understand the purpose and
feel the valye behind learning to read, is unknown in our
schools.

The activity method and the unit plan are not yet
applied in our elementary program of instruction in general

and to the Arabic reading program in particular.

e Classroom Procedures Are Teacher Centered
The Lebanese classes are teacher-centered. The students
$it in regimented rovs vith eyes fixed on the teacher amd
receive pessively what she has to explain. In general, tihe

explanation following the deductive method, in most of the

1. 1bid. p. 7.
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the cases, is done for the child. Even in the rare cases,
when the inductive nethod is used, it is offered with little
room for the child to think independently, spontaneously and
creatively and to draw his own conclusioms. As teaching
becomes a matter of "pouring in" of ready made information

and as the latter are most of the time external to the child's
interests and needs, the teacher resorts to extirinsic rewards,
to grades individual competition and the like to motivate

the child to work and maintain discipline at the same time.

The Child's Reading Achievement is Evaluated in Terms of
the "Quantity" Covered

Appraising the child's reading achievement is in terms
of the quantity of vords he can call out in comparison with
his classmates. Little attention is paid to the quality of
work and to the child's progress in relation to his own
abilities and effort. A grade of 80% put in front of Arabic
reading does not explain the child's paxticular points of
strength or weakness and his progress along the various
lines of the reading process such as, cowprehemsion, control
of vocabulary, rate of reading, phonetic anaslysis, oral ex-
pression etc.. Our system of evaluatiom is neither develop-
ment in relation to the child nor functional in relation to

the subjéct -matter proper.
The Learning Materials

It can be said vwith certainty that the majority of

schools in Lebanon are not only "bbok-centered" but also
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"text book-centered". In practically all classes of Arabic
beginners, the teachers rely on "readers® usually one kind
of a reader. I1 is a scurce of pride to a teacher 1o be able
to cover all that is required in a text book, as quickly as
possible and take over another before the end of the year.
"Outside reading," "supplementary readers", good Arabic
"story books"™ "work books" "picture dictionaries" ete.. fit
for beginners' are practically nonexistant.

The teaching aid most commonly used in Lebanese beginners'
classes is the chalkboard, which in my opinion, could be used
far mere effectively than at presant . Flash cards are begining
to spread also the use of pictures and real objects in con-
junction, with reading lessons. Yet all of these are mainly
used in kindergarten classes and remarkably less in grade
one Uppler elementary classes are almost barren of all aids -

¢xcluding the chalkboard and some geographical maps.

A Closer Look At The Readers

As the teaching of reading is highly reader-centered,
it can be said that the contents of a beginners' reader
constitute most if mot all of the reading matter planned
for the first year. As a mattexr of fact both the content
amd the method used by the authoxr axe but reflections of |
the general curriculum and method used in school., We have
now reached a point in our study where a closer look at the
readers is needed.

In front of me are readers for beginners that are used

et present in Lebanese schools. Most of them reveal certain



=B 5

efforts at improvement in one aspeet or another. One reader
may show improvement in illustration, another in choice of
vocebulary another in the choice of print, another in its
method. But all of them unfortunately hawe not reached the
stendards of legibility, readability and suitability to

sound method needed for sound reading instruction.

Legibility

If we take a quick glance at the general appearance of
the readers the pages immediately strike us as being too
crowded for a beginner's standard of perception. Some even
look confusing to grown ups. This is caused by the fact that:

1 ~ Most readers, if not all, have too many words
Per page.

2 - Many syllables, sounds and vwarious shapes of
various letters are lined up in & page.

3 ~ In most cases, especially in recent editions,
the reader imcludes with the reading page drawing, tracing
or coloring and handwriting exercises plus numbers to learn
along vith the reading lesson. In one page we have the
work of three pages, of three different books, a reader, a
work book, & colouring book, not to mention arithmetic drill.

4 ~ Some readers even include directions for the
teacher intermingled with the lesson.

5 = Illustration is oftem crowded and made up of

verious small pictures intermingling with the print.
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We also notice directly that both the illustration and
the print are not clear nor attractive for:

L- Most illustrations are too small for the child teo
diseriminate.

2- Many are remote from the child's daily experience
and thus difficult to interpret. Most of them are dull and
do not depict movemeni and actiom. Many arxre not even colored.

3- According te tested standards, many resders use
snaller than a beginner can perceive easily. One clear big
word such as (baba) with one attractive illustration is
bettexr than a dozen small ones, in a page.

4- Many readers use heavy or complicated print that is
equally illegible.

5= The colours used are, in nany cases unabiractive,
sometines used haphazardly and nonfunctionally.

6~ Some books use red colour to make certain words,
parts of vards or letters stand out clearly., But when this
is used too often in a page it defeats its purpose.

T— The kind of paper and binding used are cheap and

unattractive.

Readability

A closer look at the language content to determine its
readability, or the relative difficulty of the vocabulary and
sentence structure would also prove that these are not up to

modexn standards of language instrnction.l'

1. Yor a full discussion of the concept of readability
see Hildreth Op. Cit. Chapter16, pp. 369-395.
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Little Attentiom is Paid to Word Meanings.-
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In nine out of

the ten readers in froni of me we find many words that carry

no meaning to the child.

or feels indifferent to the meaning they carry.

carry no meaning to adults as well,

He either does not understand them,
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Little Effort is Made to Choose Words Closest to the Colloguialv-

As shown in the illustrations abowve there is practically no

effort to choose vords close to the colloquial vocabulary a
child uses. Sometimes the writer has two alternatives of
vords starting even with the same initial sound and having
the same meaning, onme of them is a classical Arabiec vord, the
other is common to the two, amd the writer chcoses the
strictly classicel vord. He would for instance use U a2
instead of ~>lo , for friend., (z+ instead of wsd , for
tail., <y instesd of .Y or LS, for cup. There are
numerous other examples wvhere the writer chooses the more
complicated set of vocabulary om the assumption that the
child does not need to learn the simpler omes, i is used
instead of ilb “ o instead of i) for doll., ils
instead of i*gi for cat.

The concept thai the writer should choose not only
the words that the child knows but those that he most fre-
gquently uses, those that are psrt of his every day experience
that express concretely his interests and needs, is still
unfortunately unknewn to our writers. The word &yl my
neighbor, so often used in the readers may or may not be
understood by a fouror five years old learner yet if under-
stood by him, it is not part of his every day language and
$0 carries to him very few, if any, meaningful associations.

Vhat applies to the word !> applies to most of the

vords used in these readers., evem to the names of the many
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characters used, in some recent recders, in the many stories

included im the text. Such uncommon names as the following.

- -1},131 \t.._.d e ol gy le fL: J &,J)J yona]
Lo dgud!

(Opded ) od Gile Bil> ob Wb 2 el oL L,

Y¥ords are Presented in Isolation.~ As shown above words in

most of the cases are presented in isolation and not in a
c¢lear context of picture or story. Even in some of the
recent books that have a bettier choice of vocabulary that
is often repeated or that may be presented in a story context,
there are many words that are not needed and could be elimi-
nated. The development of word recognition skills through
the help of context clues is thus hindered,

Developing vord form clues is equally hindered by the
choice of words and their presentation. Children find it

difficult #o discriminate among the forms of such words:
& ¥ e gt JY b W

Too Many Words Are Used In A Book.- The sum total of the

different words used in each reader is in most of the cases
very big. They exceed five hundred vords to a primer and in
many cases nay readh a thousand. In some recent books too

many names o0f too many characters are included in a book.

Words Are Not Repeated Systematically.- Not only are there

too many words in a book, but vocabulary is not often repeated

systematically to ensure retention and familiarity. Even in
some books that start early with vhole words which have to
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be learnt by sight, these are little repeated if at all.
Vhen a page or two of review come every month, it is not
usually the whole words or main words that are reviewed but
the sounds. The review page is very uninteresting for a
boy of five, who dislikes to read syllables sounds or words

out of context.
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Sentences And Stories

In most of the recent readers we find an effort to
use sentences as soon as the child is taught some sounds
eand syllables to construct words and sentences. Some recent
readers start right away with sentences. Some of these
sentences are linked to particular stories offered by the
author (printed in small print under the picture) and some
are added hap--hazardly in shape of isolated news or pieces
of news., As the starting point, in both cases, is the teaching
of sounds rather than the communication of meaningful ideas,
the result is artificial long lists of sentences end stories
that are below modern standards of readability in style, as

vell as, in language.
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The various weaknesses of the sentences and stories
¢an be summarized as followss

1 - Most of the sentences carry little meaning to
the beginner.

2 - Most of the sentences and stories are not
stimulating and many times not uplifting.

3 - Too many sentences are used in a page. Too
many stories and too many characters in a book.

4 - These many stories and sentences suffer from
lack of continuity in thought. The ideas communicated in
beth cases can represent any experience or piece of experience
at all.

5> - Repetition of sentences is often not functional
and not planned systematically,

6 - Stories suffer from lack of plot, excitement
and humour so much liked by children of 4 -~ 6.

7 - Sentences are not related to the language
patterns frequently used by chiliren. They lack naturalness
and variety.

8 ~ Sentences are often not presented in a distinct
meaningful setting. They are often merged with lines of
isolated words - specially in the early parts of the books -

with no space or punctuation to bring them into focus.
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The Method

[y most of ithe readers reviewed whole vords, sentences
and, in some cases, stories are used yet, as shown above,
wve cannot consider any of them to have followed the modern,
meaningful, language - related approach we aim at in this
study. The approach in these readers is still . phonetic -
alphabetic. The vords, sentences and stories presented in
the readers are there to fasten in the minds of the children
the sounds and letters rather than to communicete to them
interesting ideas and experiences (i).

The overemphasis on the phonetic approach followed in
our schools and readers is based on the vrong assumption that
once the sounds, elements, are learnt well, reading the
wholes would follow automatically. This tends to oversimplify
the reading process that requires the mastery of various
skills, including phonetic analysis.(ii) These skills take
their time and special attemtion to grow, or as Hildreth
puts it, "There is no such thing as learning all of sound-
ing in grade onme or grade two, because this skill can be
mastered only as fast as all the other components of the
reading proceas.“l

This oversimplification of the processes involved in

reading is reflected in the huge "qu;ntity’given to the child

(i) See pp. T74-T8.

(ii) Por a review of the various skills involved in
reading see pp. 29-36, 41-45.

1. Hidlreth 0Op. Cit. p. 147.
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40 masier in his first year of reading with little reference
{0 the quelity.

Almost all of the readers reviewed are orxrganized as
follovws: All consonants are given successively, one every
lesson, in conjunction with 3-6 vowels. Review pages come
at intervals - with emphasis on sounds already learnt -
"Numabion' "shaddah" the articles d1 and JT follow then
naddah". After that the book turns suddenly into regular
reading text, which is always above the children's readership
at this stege. A few poems are added which are again beyond
the children's understanding.

Tvo main criticisms (must be mentioned), of the phonetic
approach used in our schools.

First.Most of the readers, and teachers impose the
phonetic analysis and discrimination on the child. The red
color, used frequently in the recent readers and on chalk
boards, to bring out the sounds to be studied in a lesson,
is ome example. Little room is left for the child to discover
the sounds for himself and 1o do his own word analysis and
dravw his owvn conclusions. This tends to defeat the purpose
of phometic anelysis in the first place namely - independent
word attack and reading.

Second. Undue emphasis on phonetic anmalysis tends to
deve lop pitce meal observation of words and interferes with

the development of proper habits of word perception and
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reading. Calling out sounds and fusing them into words

becomes the over all purpose of the first stage in reading.

Drawbacks Of The Present Readers
And Learning Conditions

The present standards of legibility and readability
of the Arabic readers for beginners, together with the
general Arabic language curriculum and the classroom methods
and procedures applied at this stage, present the following

drawbacks in teaching Lebanese beginners how to read Arabic.

The Present Readers and Learning Conditions Stimulate Little
Interest in Reading.

To stimulate right from the earliest stages a groving
interest in reading. The readers and the leaxning conditions
discussed above render the realization of such an aim very
complicated. For ome thing the child is not motivated to
read a content unrelated to him in both its language and the
experience it communicates. He cannot see the purpose behind
learning to read a page full with strange shapes and sounds
that carry to him little if any meeningful associations.

He cannot be genuinely motivated to learn a task of which he
gets little true sense of success, the kind of success that
he himself aims at, that is achieved without unnecessary toil
and that is reinforced by a personal sense of accomplishment

and true satisfaction with the experience learmt.
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The Present Readers and Learning Conditbns Contribute Very
Little to the Children's Personal-Socisl Growth.

Growing through reading is as important as growing in
reading, What the child learns indirectly through the kind
¢f readers and under the learning atmosphere described above
offers little stimulation to his reascming powers and fable
nourishment to his feelings, His general knowledge of the
vorld around him is little expanded. He is alloved very few
¢pportunities to develop the social skills highly needed in
our growing society, namely the ebility to communicate with
others, to share experiences, to take Tresponsibility and to
participate in a purposeful activity in a group. There is
no room for the child under the presemt classroom conditions
to talk, to think, to read and write, freely, spontaneously
and independently. Arabic Beading to our Lebamese youngsters
is Par from being a valuable source of information, a means
of problem solving, a source of intellectual and aesthetic

adventure and an enjoyable medium of recreation.

The Present Readers and Learning Conditions Widen the Gap
Between the Child's Colloguial Langugge and the Classical
Language be is Asked to Read.

As was mentioned in more than one place above there

is practically no effort at developing the child's oral
Language on the one hand and at linking his oral language

with the language he reads and vice versa, on the other hand.
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This discontinuity in the child's language development
results with an educational gap very harmful in teaching
beginners how to read, and widens the differences already

existing between the two sets of Arabic langu&ges.(i)

The Present Readers and Leaining Conditions Complicate The
Jevelopment of Good Habits of Beading.
The present standards of legibility and readability

in Arabic readers together with the general learning reading
conditioms, hamper the development of speedy reading, thought-
ful silent reading and expressive oral reading. These, as

ve have seen in chapter two, are characterized by:

Rythmical Eye Movements, with short pauses and few
regressions.

Good Habits of Word Perception, with a wide anticipa-
tion span, whole word perception, instantaneous word recog-
nition through the help of partial clues, word recognition
through clues from the context, through clues from word form,
phonetic and structural analysis.

Good Habits of Interpretation which inveolve, skill in
identifying printed symbols and their meanings, ability of
veaving together related meanings and ideas, anticipation,
exploratory tries and inference imagery, critical and

(ii)

sppreciative reactions, and integration.

(1) For a full discussion of the dispamdvantages of
the language gap our children face, see pp. 37-61.

(ii) PFor a full review of these processes, see pp.2936
and pp. 41-45.
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All of the above demand familierity with the language

of the texti, gradation and "systenatic repetition of a

limited number of vocabulary and language patterns" and
interest in the stories and activities depdcted in the read-
ing content. All of which are not provided for in our

readers and learning atmosphere that take little consideration
of the modern principles of learning namely: "Readiness",
"Learning Through Purposeful Activity" "Building on previous
Experience” "Practice in a Variety of Bituations" and "Rein

Forcement"(lj

Conelusion

To provide the Lebanese children with successful
enjoyable and meaningful Arabic reading experiences right
from the earliest stages is the overall purpose of this
study. Various educational and language problems, as shown
in the last two chapters, complicate the way to the realization
of this purpose, The inevitable solution to these problems
is to improve the present conditioms of learning by improving.
the reading content, language and style, on the one hand,
the methods and classroom procedures on the other hand. |
This necessitates the joint persistient efforts of many spe-
cialists, teachers and educators. What this study will
attempt to do now, after having set the thesretical grounds

and raised the various problems existing at present, is to

(i) See pages 36-41.
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devise a general plan for an Arasbic reading program for
beginners that apply modexrn theoxries on the one hand and
takes into consideration these various difficulties, on the
other hand. Part of the plan weuld be the construction of
modern Arabic reading materials that apply modern standards

of legibility and readability.



PART TWO

TOWARDS A MODERN ARABIC READING
PROGEAM FOR BEGINNERS



)

Towards A Modern Arabic Reading
Program For Beginners

In this part an attempt will be made to answer the
three fundamental groups of guestions underlying the planning
and administering of a modern Arabic reading for Lebanese
Areb beginners that were mentioned in the last paxrt of the
previous chapter.

First. How would the Arabic reading program comtribute
best to the happy personal growth of the children? How would
it cater to the child's particular rate of growth, mneeds
abilities and interests, paying constant attentiom to the
principles of balance, continuity, pacing timing, diffe-
rentiation and interrelation mentioned in chapter ome.

Second. How would the Arabic reading program contri-
bute best to the effective social growth of the learners?

A - How would it contribute to development of the modern
social values, skills and ways of living, such as ability

to express oneself freely and effectively, ability to think
creatively and critically, ability to share with others ideas
as well as possessions. Ability to cooperate in a conmon
activity for the rights of others and wise utilization of
time. B - How would the program bring the child into close
contact with aspects of the Lebanese life around him.

Third. How would the Arabic Reading Program develop

in the child a growving contimuous interest in reading Arabic
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together with the basic language skills demanded by such
an activity?

- How would the program effectively bridge the gap
between the two languages ithe classical and colloquial
moving towards a good control of the classical together with
careful attention 1o the oiher difficulties peculiar to the
Arebic language and writimg system.

- How would it constantly keep the child's interest
and attention on the purposes that readimg serves, on the
experiences that i1 comnumicates to him. I.e. how would the
program effectively preseni reading as a process of thinking
and interpreting meaning?

Last but net least when and how to teach children the
various skills involved im the reading process in such a
vay as to serve hest the tvo important purposes from teaching
such skills, namely contimuous interest amd a growing in-
dependence in reading.

An Arabic - Heading ~ Program for beginners that would
cater to the varieiy of meeds raised above, from all the
three angles, that of the developing child, of the community
he lives in and of the Arabic reading process itself, entails
an extenssive as vell as an intensive renewal of the present
conditions of instructiom in our schools.

The following discussion aiming at the highly needed

renewal of conditiems vill be divided into four main parts.
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The First part or chapter discusses the general cheracteris-—
tics of such a program, the second deals with the various
functions and activities of the reading readiness jprogram.
The third part or chapter suggests the activities and skills
to be developed in the "Beginning Reading Program." The last
part deals with plenning and preparing Beginning Arabic

Readers and Reading Materials.



CHAPTER FIVE

GENERAL CHARACTERISTICS OF A SOUND
BEGINNING ARABIC READING PROGRAM

The New Program is Based on a Rich Reading Readiness Program.

A successful beginning in Arebic reading along sound

educational lines can only grow in a rich kindergarten and
reading readiness program. The spread of the reading readi-
ness activities in westernm schools marks one¢ of the most
important trends in the twentieth century educational deve-
lopment. It embodies the constant efforts on the part of
the educators in these countries to make use of the latest
studies and primciples in the fields of child development,
langnage development and leerning. In seeking out similar
reformation in our system of education, we too have to start
with the very foundation - the kindergarten, making consistent
end constant efforts to adapt the new principles to our
particular language and educational needs.

A child should be provided with a rich background of
activities taking care of all aspects of his development,
and enabling him to grov at his own pace into beginning
reading., Activities at this stage should therefore be planned
in close interrelation vith those of the reading readiness
program, and vice versa the reading readiness program should

be correlated with the childb normal activities.
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A closer look at the reading readiness activities will
follov this general discussion and as the principles governing
the tve programs are much the same and their activities differ
more in degree than in kind. The following characteristics

taken broadly are true of both.

The New Progran is Characterized By Variety in Content.

Varied needs necessitate a varied progrem. This is

the first primciple that comes to mind in trying to answer
the three groups of questions.

The suggested program should therefore provide a vide
range of activities and experiences that would catexr to the
child's various needs at the same time that itmourishes his
language~-reading interests and skills. The child's reading
curriculum asccoxrding to the modern concept , emcircles all
the situations in which he reads that the school is responsi-
ble for., The child is stimulated to read a variety of
appropriate stoxry books, classroom records?ull kinds of
charts posters mnd notices spread around his classroom
together with s series of basic readers and accompanying
work books. Activities such as trips, plays, draving, paint-
ing, music, poetry and all kinds of projects can all be

parts of the child's reading program.

The New Reading Program is Characterized by its Purposefulness

To stimalate genuine interest io reading, a child should

be able to see that ewvery little reading exﬁerience serves
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e purpese, Variety will lose its value if not accompanied

by functiomality. Starting vith the reading readiness progran,
as we shall see later, the child should experience words in
action serving various purposes and needs in his little wordd.
Cur Lebanese children should be able to develop the concept
that reading and writing are there to record interesting
events, to tell nice stories, to sewmd nice messages, to inform,
to communicate ideas, feelings and beautiful language express-
ions, The teacher can bring out these purposes informally
through her daily approach as she reguests children to read.

"Is there anything we have forgotten to record from
our visit to the grocer's? Let's read again"...

"Let's see vhat Samfi finds im the box he got for his
birthday."

"Isn't this beautiful? Can we heer it again? Instead
of"Samd please stand and read page 12" or "open your books
t0 ..." "Hala continue or repeat again.."

Ever when the aim of the reading activity is the practice
of certain skills it is always betier to request in terms of
purposes.

"How did you like the way Hala read? Let's see if we
can still improve,."”

"These vorxrds will help you read the new story... what
about writing then down?"

Incidental reading aroumd the room should equally serve

real purposes. Notices and the various charis are there to
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keep the various day's activities rumning scmoothly and not
decorative purposes. "Notices are tzken down when they are
no longer needed, plans once made are actually used, lists
of rules are re-read as needed, and experience records serve
a purpose after they are originally compoaed".1

Method in the new program is much more tham a set of
prescribed techniques that the teacher should use to lighten
the burder of learning experiences or to fastem the information
in the tiny brains. Its main function is to bring the child's
life into schoel and to bring the school activities to bear
on his daily life making out of the reading experience from
the earliest stage a living experience. "Lessoms should be
related to the things young children know, enjoy, play and
talk about, to on-going aciivities. So that reading becomes

s tool from the putset."?

A Flexible Eclectic Method is Used.

Meny argunents and controversies have been going on
in the vorld as to what methcd to use in beginning reading.
A lot of resesrch was done, books and articles were written,
in the United States and Eurcpe defending ome nethod or the
other. Ample experience was geined for the last fifty years

through actual try out, in beginning classrooms, of the

1. lickim, Op. Cit. pe 25.
2. Fildreth, Op. Cit. p. 186.
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various methods and techniques devised in the field of
reuding.1

In revieving the experimemts done to prove the relative
marits of specific methods of teaching reading Gray came to
the conclusion thet these studies "do not show conclusively
which method is best. They indicate that some methods fur-
ther progress in certain aspects of reading and other methods
in still differeni sspecis”.” Each method has its contri-
butions and limitations.

Another important finding of research equally mentioned
by Gray is that, differemt children need different approaches.
"Even in studies that indicate some degree of superiority of
one method over another, the impressive fact is not the
difference between the average scores of schools using different
methods, but the wide range of average scores made by schools
using the same mnethed and of individual scores within each

¥ e question is no more what method teo choose,

group...".
it is when? vhat for? and with vhom?

The apprecach that we need to aﬁﬁpt in our Lebanese -
Arab schools should therefore be & flexible well rounded,
eclectic, approach that profits from the best methods and

techniques ever applied, in both the west, as well as the

1. Tor a good review of the development of methods

of teaching readimg see W.5. Gray, On Their Own in Reading
Op. Cit., Chapter one.

2. Ibid p. 106.
3. 1bid. p. 107.



Arab world, and that establishes a Functiomal Arabic reading
program characterized by its developmental experience -
centered, language related perspective,

This eclectic flexible approach should have its roots
down in the reading readiness program where the child's
various skills abilities and lines o¢of thinking should be
stimalated and developed. These skills and abilities would
grow &s essential parts of the reading activity taking
different shapes as the child's reading abilities mature
and grov.l

In the program suggested we vill them apply the "language-
experience” method in starting our childrem to read. As early
as kindergarten, the children learn %o read experience records,
classmate names, scrapbooks etc.. Tet at the same stage they
are provided with auditory, manual end visual exercises and
gemes im preparation for the vord analysis skills that will
come later in grade ome. In the nev program, children would
have pleniy of chances to experiénce wvords im meaningful
context. Yet they would equally have the chamce to see the
alphabet, in A.B.C. books, A.B.C. liocks and written in order
above the chalk board etc.. Incidental learming of lettier
names c¢an be very helpful.

Later in grade one and when the teacher feels the need

for it, structural anslysis and syllabication are introduced

1. See the Reading Readiness Program. pp.123-141,
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end soom we would have all methods working together to develop
an enjoyable and skillful reading experience,

The eclectic method takes also the shape of using a
variety of media for learning reading. Both author-prepared
as vell as learner—teacher-prepared reading matter are used.
Both the systematic methods as well as the informal activity
methods are used. Again the aim is a balanced program that
avoids yunning to the extreme of using one approach at the
expense of the other.

The balanced new approach alsc demands that due emphasis
be given to silent as well as to oral reading., to thoughtful
and speedy reading as well as to expressive social reading.

We would thus avoid one main weakness of the Lebanese program
of reading instruction, namely, the overemphasis given to

oral reading at the expense of nonvocalized thoughtful silent
reading. The value and nature of both processes in relation
to the first grader will be discussed under "Beginning Reading

Skills end Habits" Part 1I.

Coordination and Interrelation.

Extensive planning is necessary to coordinate the wvarious
activities purposes and methods inveolved in a modern reading
program.

One of the most effective ways of achieving this coordi-
nation is by preparing graded reading materials. These

materials are characterized by the studied control of
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vocablulary and language patterns. In these materials care

is taken to choose the words and language patterns used

nost frequently by children of a certain age and to introduce
then gradually and repeat them systematicaly. These basic
vocabulary and language petterns function as a core around
vhich other reading activities are woven.

A major characteristic of the new program which serves
also to c¢oordinate the various activities, purposes and skills
invelved, is the close interrelation of reading with oral
language and wvriting, in such a way that the skills learnt
in one sexrve to reinforce the skills learnt in the other.

Another characteristic that also makes for coordination
is the "unit plan” where ome theme is taken such as Out
Femily, Our Pets, Animals on the ferm, Transpoxtation etc..
and is dewveloped through cless discussions through trips
and visits through the reader itself or through other books,
This proevides the child with opporfunities to see the same
vocabulery in various contexts. In the upper grades, the
development of the reading skills is coordinated with other
subj ect arcas, i.e. social sciences natural sciences etc..

At all graldes the reading experiences should supplement and
reinforce 2ach other,

The coordimation of & child's reading activities needs
to be planned not omly for the class in which he now is,

but from grade to grade and from teacher to teacher. Skills
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siressed at one level should be picked up at the next when
their need recurs. Practice is planned in situations similar

to those in which they will actually be using them, in

me aningful context. This ensures both interrelatedness as

we1l as transfer of learning from stage to stage.

Beginning Remading Teught in Interrelation
With Oral Language Development

Vhile the principle of teaching reading as one aspect
of general language develcpment, is vital in all stages of
lesrning reading, it has its special value in the initial
stage. The child at this stage should be able to perceive
& continuity, a natural transfer from the language he speaks
40 the one he reads. How to emable the Arab Lebanese child
4o perceive the printed language he is presented with as
"talk written down," is ome main theme of this study. Two
facts render this question difficult and necessitating
special planning and sys tematic effort, First, the big dif=
ference existing between the Arabic colloguial and classical
languages - Second, the fact that the language conteni even
of the earliest reading materiel has to be more a modified
version of the classical than of the colloquial. The reasons
are

1 - The classical is a stamdardized language in syntax
as vell as in dialect.

2 - It is the lenguage common to all Arab countries

and the one universally known.
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3 - It is the every day written and read language of
thought, science, literature, business and administration
spread widely through the Bass hedie i.e. it is the language
with which the child will be increasingly in contact, as he
ETOWS.

The logical answer to our question is to "colloguialize"
the classicel Arabic and use it orally with the children as
tarly as possible and to continue to do so all through the
language instruction program as well as in other fields of
instruction that use the Arabic language i.e. natural sciences
social sciences and arithmetic. Another answer will be to
"classicize" the colloquial.

Beginning with the reading readiness program and K.G.
the teacher can gradually stert bridging the gap between the
¢tlassical and the colloquial. She can use both formal as
vell as informal procedures. Formal procedures include the
various planned discussions preceeding the reading lessons,
story telling, planned conversations, dramatizations and
picture interpretetions, poetry, songs, all of these should
be as classical as possible., VWhen the child is ready to
prepare with the help of the teacher experience records,
serap books, &s will be discussed presently, the written
language should be as colloeguial as possible, Care should
be teken not to overload the child with classical vocabulary
and expressions at the expense of the spontaneity, naturalness

and interest in the language expressed.
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Informally however, the teacher cam enhance this shift
from the local dialect to the more classical or "school
Arabic" by using herself the latter as comsistantly as
possible, and requesting the childrem to follow her example
whenever possible., If imn the first readexr the child has to

read: . " s 2 # o
2 U 1 e LU e plee Jles

-

The teacher must use them with theirxr classical dialect,
vowels and consonants and must insist that the children
imitate her, This would train the child 4o think directly
in classical without the laborious process of translation
that our children are exposed to all through their, Arabic
language program. This request will sound easier to apply
when we remember that many of our gond schools apply this
method already in teaching a foreign language, so why not
appl;f;o our own language which is supposed to be our main
vehicle of thought throughout our liwes - One impressive
observetion in a simple public school, first grade, in Zahleh,
proves that classical Arabic can be used in oral conversation
with very young children. In specially essigned conversation
periodsy, ‘1he teacher asked questions related to school
equipnent, to the food we eat ete.. in classical and the
children answered in classical. After reading the nev lesson
over and over for the children and with the children she

also asked questions related to the lesson and received their

angwere in classical. - One effectiwe way of bringing the
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two languages together is to drop the inflections from the

end of the classical words. "C.L"’. '~.-'L'."J dr-” u” |

(@)
- Another is to avoid the strietly classical expressions or

the strietly colloquial and use those in between

Say ¢ l___..L,. L Coa
instead of ele Lcsans Jo
The answer is Ctaw W Y
instead of frass | I‘J piL]
On the other hand,
Say el Ll

instead of Ll,nL- Y #
and the answer gele o~
instead of foae ! -
-~ At all times and even in the recess the teacher s}xould not
accept expressions like this: ‘:’“"";-JU‘*“‘L, L
‘_;;.._j.: L ol
She should correct .
' o e + b

|

&y b £
, ol

'-'::jl"

Beginning Reading Taught in Interrelation with Writing.

As will be mentioned under "preparing to read", writing
is started practically as early as reading. At first the
teacher does the writing as the children watch suggesting

their own ideas end words, There is nothing as stimulating
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for a child as the chance to express his ideas to the teacher
who is not only a good listener, but also an enthusiastic
recorder of what is expressed. This would not only enable
the child to perceive the functions of both writing and
reading but also to sense the intimate relationship between
the two processes.

Next, the teacher can capitalize on the child's interest
in his own name to learn his first lessons in writing. As
soon as he gathers a few basic vocabulary the teacher can
have the child write his own ideas as freely as possible.
Rereading what he has written himself gives the child double
reinforcement in reading mechanics and the recognition of
word forms.

The principle of linking reading with writing all
through is of special value to Arabiec being in the first
place a phonetic language with a highly consistent vowel and
consonant system; and in the second place because of the
difficulties inherent in its writing system the small similar
letters and the fact that they run together and the many
little details added above or below the words.

As the teacher says a sentence she writes it slowly

and carefully
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This would help the child to perceive not only the
individual words but also that of the separate letters and
sounds which would enhance the ability to diseriminate
among words and the careful scrutiny of details, leading
to better word recognition .

The occasions to be capitalized upon for linking
reading with writing can be as varied and rich as the program
of activities presented. One example is fer grade one to
send letters of invitation, of thanks to another grade or

to their parents or to the principal..

sl gl
sl alisdl leo! S
Js Y1 Call
Ly LL |
I il el e Ll ], Lo 5
le

5

The letters will be composed by the group with the
guidance of the teacher and each child making a copy of it.

Other examples will be mentioned under the Reading
Materials.

What should be mentioned here however is First: The
child must be able to write correctly all the basic words
that he is supposed to read. And as there should not be a
carry over of inability to read certain basic words from

one stage to another, if not book to another, there should
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not be a carry over of inability to write these same basic
words correctly from ome stage to another. This is ensured
mainly by the systematic repetition of a limited vocabulary
which is used in a variety of ways and activities. Special
spelling or dictation excercises can be arranged such as
giving the children on Monday a list of words to be paid
attention 1o and studied during the week. On Friday the
teacher passes papers to test the children's spelling ability.
Cere is taken that whatever form this tesi takes words are

best tested out in meaningful context.
| R L YA

-

Uy (RN + QR
——n WU = 8

Urd....l:_..l.i — la

Second It should be made clear that the writing activity
discussed above differs from the handwriting or copying
exercises that are used in our schools. It is more a composing
creative kind of writing where the child is encouraged to
express his ideas in print as freely as he is encouraged to
express them orally. For as the ability to express words
fluently in speech reflects comprehension and clarify of
thinking, sc¢ does the ability to express fluently in wriiing
reflect all these as well as ensures the thorough learning

of the words written. The child should never be asked to

vrite something he camnot comprehend or Tead.



- 115 -~

One example of integrating writing with the reading
activity is the exercise given to a grade one early in the
yearii). After discussing and reading the new lesson with one
group of children the teacher wrote dow on a big slip of paper
the werds run, help, here, come, Sally, Jane. She hung the
paper on the board and asked the children to make sentences
of their own "that make sense". This group took their seats
and started enthusiastically to write as another group went
to read.

Another example of integrating writing with reading is
the one observed in another grade one in May when children were
asked to write book reports about the stories that they read.
Here is what the teacher asked the children to answer her2-

1 - Name of book.
— What is the story about.

- What person or animal did you like best? Why..

What was your favourite part? Why?

vioose W N
I

- What did you learn that is new?
6 - New words.
llere is what one child wrote down :

1 - Baby Dear

1. Taken from a class observation in American Community
School of Beirut - October 1965.

2. Teken from a class observation in American Community
School of Beirut - lMay 1966.
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2 - The story's about a litile girl who had a doll
for a baby, because she want to copy off her mother because
her mother had a real baby.

7 - I like the baby that wasn't real because it
was cute and because I like baby.

4 - My favorite was when they took the babies for
a walk on the street.

5 — I learned that baby are fun

6 - Special, hospital, mine, bottles, bubble,
changes, bathes, toes, dress, bonnets, carri@e, cradle, own."

The book report group had little dictionaries of their
own where they wrote the new words they found in the books
and vhere the teacher wrote for them words that they needed
in writing their bock reports which they didn't know how:
to spell.

One example of integrating Arabic writing with reading
is that given in a public school -—Grade onel. After giving
the lesson the teacher wrote down the following questions
for the children to answer at home on their copybooks.

This, she said, is given daily to the children after making
sure orally that they can pick the right ansvers =
¢ axleudl el = 1ol ulmﬂaJLﬁ‘Yu{s '(r-'.li
- ¢ e J ™
$ Z?hrJJh;[,c,
? Lelae ixrleall e ol
? aleall gy 6 1ol

1. Observation Spring 1966,_ﬁlementary Public School
Zahleh.
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While this is not as creative as the exercises given in the
American Community School, it does prove that Arabic writing
can be integrated with the reading lesson and with good
results.

Caution should be taken however in developing the
children's writing ability not to overemphasize grammar and
correct spelling at the expense of spontaneous free expression
of thought. The writer was shown a beautiful piece of
English composition by a grade one boy, but it was full of
spelling mistakes. To correct every mistake the child did
in this little composition would do more harm than good.

It would discourage the child from giving free flow to his
thoughts at the same time that it does not ensure correction
of the mistakes for these would come by cumulative experience
and with time. Many of these mistakes were due more to the
inconsistency of the knglish spelling system than to the
child's lack of phonetic discrimination,

What is said of grammar should also apply to hand-
writing and spelling. All of these skills should develop
incidentally and gradually. Actual drill in handwriting
should be given later in grade one.

Third Speaking of handwriting we must mention that
the children's early attempt to writing must be done in big
pencils on big papers with wide spacing between the lines

and big clear letters is the other.
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An Individualigzed - Socialized Classrpom Procedure

Through teaching Arabic reading for beginners we should
strive to develop wholesome personal and social traits that
lay the foundations for the "democratic" ways of living -
highly needed by our developing society — as it ensures the
application of sound methods of learning and reading ins-
truction. This can only be done in a classroom setting
that applies both individualized as well as socialized
procedures. A busy workshep atmosphere with wvise distribution
of labour, with plenty of chances for children to do inde-
pendent work, to express themselves freely and at the samé
time to behave as parts of various groups working for various
purposes sharing information and ideas with oneanother is
the new learning reading atmosphere we recommend.

One of the main characteristics of this new set up
is the responsibility given for children to read for meaning
as early as possible. Independent reading an eventual
goal is aimed at from the beginning. A teacher in such a
learning atmosphere acts as a stimulator, as a guide, as a
leader of a certain group of children, She does not teach
as much as she presents and organizes the experiences for
the children to learn. This is made possible by giving the
child appropriate reading materials, simple, graded and
systematic which ensure success, reinforce the child's
early attempts at reading and gradually eneble him to learn

the habit of getting meaning from what he reads, As Mckim
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puts it, wv+ After children have learnt the first few words
end phrases theirs is the mejor responsibility for finding
vhat subseguent stories are about. The teacher is there to
help them figure it out - by assisting with words that are
not remembered, by introducing unfamiliar words, and by
asking questions to direct their reading, but she no longer
reads the material to them. The aim now is to help children
develop ways of getting the meaning for themselves}"
Differentiated Instruction is another important cha-
racteristic ef the new set up that ensures the success of the
veak and the interest of all, With a warm and encouraging
attitude the teacher stirives to give each child the amount
of help he needs and expects from him and evaluates his work
in terms of what he can give. This can only be possible by
dividing the children into various ability and interest
groups depending on the purposes and activities of the moment.
Grouping in modern classes applies both individualization
as well as socialization of instruction. As Sami in Group B
joins the teacher in thg corner for a reading session appro-
priate to their level of ability to be followed by special
vritten excersises, he has a good chance for an individualized
attention. If next he joins another group to prepare illus-
trations for a class record about a visit to the village

he gets a good chance for developing socialized behavior.

1. Mckim Op. Cit. p. 110.
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Another main characteristic of the new setting is the
procedure followed in appraising the child's reading achieve-
ment. His progress in reading is not only judged in comparison
with others, but more in relation to his own capacity. The
reading achievement report is as many-sided as the skills
and aims involved in reading instruection, which in turn is
part of a more comprehensive record of the child's various
lines of development that may include, intelligent tests, ap-
titude tests , = reading readiness tests and results of
various tests given by the teacher with various notes and
observations recorded about the childs needs and interests...
The new methods of appraisal are a good manifestation of
the intensive attention given to the individuel child in

modern educational procedures.



CHAPTER SIX

THE READING READINLESS PROGRAM

After setting the general plan for a sound Arabic
beginning reading program, we now proceed to discuss the
activities, skills and equipment that should be included
in the new reading readiness program.

We have seen that many Lebanese children are sent to
school at age four, if not earlier, to do two years of
kkindergarten before grade one, and that in most of the cases
reading is started right away with very little if any pre-
paratory activities. The longer time spent in school before
grade one, can be turned to the children's advantage with
proper reorganization and redistribution of activities.

This should allow for long range planning of prereading
activities, hence more flexibility in administering the
program. And on the other hand, should provide an atmosphere
rich with stimulating activities which many Lebanese homes
cannot yet do.

The necessity of starting the long process of educa-
tional reform in our country by improving the kindergarten
end reading readiness program can never be overestimated.
Monroe refers to the importance of the role that kindergarten
plays in later reading and states that "studies of later

reading achievements of kindergarten versus non kindergarten
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children by the end of the first grade show that kinder-
gartners as a group usually out strip non-kindergartners.“l
Kindergarten one can start at four with the main aim
of helping children make a healthy transition from home to
school, to adjust to the new life and to learn to work happily
in a group. This early year in school can indirectly but
effectively contribute to reading readiness by developing
the children's oral language, the various manual and sensory
skills and his general background of experience. Kindergarten
two, can further the program started in kindergarten one,
with more attention given to those attitudes and skills most
related to reading with games and activities at higher levels
of difficulty. These activities would culminate in the
transitional activities with books, printed words and charts
that give & child s direct lead into reading."® The main
gim of the activities at this stage is to stimulate awareness
0? the values of reading and whenever possible start actual
reading with children who are ready and interested to learn.
Gradual but systematic and increasing attention must
be given to bridge the gap between classical and colloquial
Arabic. The language used, specially in kindergarten two,
nust turn into a good mixture of the two. The child must

only be exposed to this kind of language whether orally or

1. lonroe, Op. Cit. p.223.
2. Monroe, Ibid. p. 224.
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through the early print. A foreign language must be post-
poned to Grade One where it is only orally introduced.

The two kindergarten programs are planned in close
interrelation differing in most of the cases in degree rather
than in kind. As space does not permit a detailed discussion
of each program alone,we will discuss the two together under

the general title "The Reading Readiness Program",

The Reading Readiness Program

Helping the Child Adjust to School

Success in reading is closely interwoven with the
child's emotional and social adjustment to school. This is
highly dependent on whether or not his basic needs and the
problems particular to this stage of development are taken
care of.1

The first thing a kindergarten should do is to providé
adequate space and equipment for the children to satisfy
their basic need for movement and active play.. For climbing
jumping sliding rupning bouncing and throwing balls etc..

The next thing to do is to provide the child with a
healthy psychological atmosphere. This necessitates a cheer-
ful homelike classroom arrangement, with enough space and
good looking furniture where each child has a special place

and equipment with his name or special sign on it. It also

1. Sae_EBapter One pp. 12-18.
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necessitates a consisteént warm and friendly attitude on the
part of the teacher with an encouraging cheerful intonation
of voice. Little ways like paying & timid child a compliment
for her new dress, shaking hands with the children when they
arrive or go home, introducing a nevw child and welcoming
another who had been sick and absent etc.. help tremendously.
If mothering the child is one side of the coin, sti-
mulating him through interesting work is the other. Occu-
pation and purposeful activity, individually and in groups,
difficult enough to challenge him and give him a sense of
achievement and simple enough to enable him to succeed and
enjoy the task is as imperative in kindergarten as it is
in all stages of sducation. Care should be taken, at this
stage, that the child's spontaneous ways of learning, are
not thwarted but enriched and given full expression. A
certain amount of routine and appropriate scheduling, to
fit the child's nature, would help channel his activity and
give him a sense of discipline and security that he needs.
In a period of transition, such as kindergarten, the
child is apt to develop a certain degree of emotional tension.
Many activities are provided to help the child release the
tension and prevent it from accumulating. Make believe is
one essential activity that enables the child to express
his hidden feelings. A small room or corner partially
screened with child sized furniture and various toys

and dolls is a necéssity in modern kindergarten. The child
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must feel secure enough with the teacher to express his true
feelings. Free artistic activities such as drawing, finger
peinting and modeling are good outlets for tension. Music
has its power to sootheor excite. IMarching, skipping and
singing games would stimulate the withdrawn and release the
nervous child.

Stories and poems have their value in releasing tension
for "they give vicarious experiences in which the child
relives emotionally the feelings of the characters. "Lite-
rature which is verbal expression is especially helpful.
Not only does the child feel deeply the experiences of the
characters, but he hears emotionally toned ideas expressed
beautifully in language. He may gradually develop ability
to verbalize his own feelings, and in verbal discussion
obtain a greater intellectual clarification of his problems
than is possible through any other means."l This brings
to mind the sad deficiency in Arabic children's literature
which we suffer from at the moment in Lebanon and the Arab
world. This deficiency does not only affect the childrens'
language development and interest in reading but, as we
have just explained, deprives them of a valuable source of
emotional growth.

A table full of interesting books for the children
to experiment with, to look through their colourful pages,

to wateh and listen to the teacher reading aloud to them

1. Honroe Op. Cit. p. 38.
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and receiving their comments whole heartedly, promotes the
child's adjustment to school and develops in him an emotional
security with books that is crucial to reading readiness.
The teacher can follow more direct ways to help the
child adjust to the new atmosphere. She can talk out with
the children the problems of living and working together,
how to do things in their time, how to take turns, how to
take things back to their places, how to use the various
equipment and material etc... "Time spent in the first few
months helping children think through how to live together
brings rich rewards later, when the teacher wishes to work
with a reading group or to give help on some other special
project assured that regular activities will continue as

planned."l

Developing His lxperiential Back-Ground

The vital role that first hand experience plays in
developing the child's oral language and prepares him for
a good start in reading was fully explained in chapter two.
The two years in K.G. can develop and broaden the child's

background of experience through:

Providing a Stimulating Classroom Environment
The classroom environment should stimulate nevw interests.
Bulle tin boards may carry various picture displays about any

interesting subject for the youngsters, interesting pets,

1. MNeckim Op. Cit. p. 78.
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homes we live in, toys we like etc.. Window boxes with plants
aquariums or a pet rabbit etc.. can encourage science inte-
rests. Building a store, a post office with blocks, display-
ing special objects the children bring to school on a little
table, looking in picture books, doing all kinds of artistic
wvork, even cooking something simple in class, can all be used
to expand the child's knowledge and to stimulate his curio-
sity. A creative teacher can make use of wvarious things

that cost little money or practically nothing, e.g., remnants
of c¢loth.. Discarded tin cans, old magazines eic..

A Wider Acquaintence with the Immediate Community.

"The immediate school neighborhood, whether it be the
busy streets of a large city the farms of the rural district
or the homes and gardens of the small town provides many
opportunities for emriching experience background."l Such
activities should be well planned, however, preceeded,
accompanied and followed with good questions, comments and
follow~up activities.(i)
Tapping the Resources in Children's Homes.

As children come from different home backgrounds they
can enrich one another's experience by telling about their
particular resources and even bringing with them objects to

(ii)

show the class.

L. 1Ibid. p. 80.
(i) See page 132,
(ii) See show and tell Activity,page 128.
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Making Appropriate Use of Audiovisual Aids.
Motion pictures, slides, exhibits, records, pictures,
charts, class museums etec... can supplement experience with

concrete objects, and contribute values of their own.

Developing the Child's Oral Language Skills

One major function of the prereading program is to
develop the child's oral communication skills. "Any expe-
riences or training that develop a child's sbility to under-
stand and to use language prepares him for reading.“l How
to Help the child express himself orally?? and How to help
develop his ability to inteepret what he hears? These are

the two questions to be answered briefly now.

Developing the Child's Ability to Express Himself

One of the first and major jobs that ihe teacher has
to do in prereading years, is to constantly encourage the
children to express themselves in small groups, in big
groups, informally as well as in planned conversations,
with her as well as with one another,

Sharing periods, where children are encouraged to
exchange personal news, stories, or get objects and little
possessions, even little pets, with them %o class would not
only broaden their experience but would improve their general
out put and expressiveness. This activity, called "show

and tell", is a vital aspect of the program. Picture

1. Hildreth, Op. Cit. p. 178.
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discussions poetry, rhymes, riddles and songs.. Any artistic
activity that helps the child express ideas in one way or
another, can help him indirectly to express himself in
language. Dramatic play, as we have seen contributes more
directly to help the child express himself in language.
"Children who find it difficult to express themselves before
the group sometimes lose their self consciousness in these
make believe situations.“l Playing house or store, or bus
adds to their knowledge and social experience as it adds
to their language output, "Children can learn much about
working and playing cooperatively, about taking turns and
about explaining ideas to others as the dramatic play
progresses."2

Drematic activities contribute best to language out-
put and expression when they are spontaneous and informal.
A teacher can utilize familiar stories in developing various
dramatizations. "Teacher and children talk over the story in
order to become familiar with the characters and the plot..
then the children take turns acting the various parts.. At
times the teacher or a narrator chosen by the group tells
the story while the characters act the parts in pantomine.,
at others the characters speak for themselves expressing
the general idea of the story in their own words. Each time

the story is dramatized the conversation and the action ..

1. Mckim Op. Cit. p. 87.
2. Ibid. p--ii.
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are likely to be somewhat different -~ The aim is not a
polished performance it is to enjoy making a favourite story

come to life“l. Hand puppets can be used too.

Developing Sentence Structure

As the child tekes part in the various oral language
activities, he utilizes sentences and language patterns.
Speech reveals these sentences and patterns as units of
thought. The teacher should see to it that a child completes
his thoughts or sentences. This is best done by stimulating
him through encouraging questions and not by telling him
directly what to say. A game like "Finish it" is also
helpful. As the child describes class situations, discusses
things and plays the various language games, the teacher
can help him use the correct plural forms, tenses and pre-

positions etc..2

Growth in Vocabulary

When telling a story, the teacher must help the child
feel the the individuality of a word and not blend the final
sound of one word with the initial of another. Discussing
the meanings of words and classifying them into groups can

(i)

stimulate the awareness that they are separate units.

1. 1bid. p. 87.
2. For more details 'see Monroe Op. Cit. pp. 100.
(i) Ibid. pp. 104-107.
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Developing the Qualities of Speech

The best way of improving the children's quality of
speech is by capitalizing on their tendency to imitate the
teacher's speech. The teacher's enunciation and pronun-
ciation must be clear. Special practice in form of rhymes
and poems can be given to difficult sounds such as f;‘%;fl
A teacher should constantly encourage correct speech in all
language activities. Small group discussions are better

for children who stammer or stutter.-l

The Colloquial - Classical Question

All through the above and specially in the activities
directed at developing and improving vocabulary, sentence
structure, good pronunciation and enunciation, there should
be an increasing tendency to bring the two language together.
Right from the beginning the teacher must use a moderate
dialectﬁjavoiding the deviation of the local dialect.
Gradually names of objects, animals, persons pronouns,
prepositions, adjectives, are given in classical.

Objects in the room such as,

- ibism, b
- ”
Names of animals like P s 6 il
> aj
Building Terms b Ol - o
»
Toys POT 7] W S
. 2
Occupations JUkl . sl Gt b

ete..ete..etc..

1, 1bid. pp. 104-107.
(i) see p. 108.



- 132 -

All these words and many others can be used with the
classical dialect.. children will soon get used to them and
use them in their daily talk.

Second: Developing the Child's Interpretative Skills.

At the prereading level, pictures and life experiences
take the place of the printed text, but the thinking
processes of interpretation are much the same as will
be used later when the child actually reads.l

The chief interpretetive skills and thinking processes
that should be stimulated at the prereading level and that
differ more in degree than in kind from those the child
needs at the beginning reading level are:

Using and Creating Sensory Images in Relation to
the Story Incidents...

Identifying the Char:cters and Actions in the Story.

Inferring lotives Feelings and Conversation of the
Characters...
= Organizing the New ideas for the purpose of remembering
them.

Integrating the New experiences with past ones through
the process of reaction to and evaluation of ideas.2

The teacher can take care of all these thinking procesées,
in planning out with the children or in follow-up discussions
of the various activities that they take part in.. in inter-

preting pictures, stories, poems, rhymes dramatizations etc..

1. Monroe, Op. Cit. p. 174.

2. For a detailed discussion of the development of
these various skills, see Monroe -~ Growing Into Reading,
Chapter Seven, pp. 175-205.
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eeses Try to hear agein in your mind the sound of
the running river ..... the neighing of the horse.....

essss Close your eyes and try to imagine little
Leila's house... Try to remember what you saw in the garden
etec...

What do you think happens next?? Can you see in your
mind Sami walking on the village read??

Who did this .... or Do you think baby Nana can do such
a thing.... ?7

Vhy was Fadi so happy at the end of the story? What
would you feel if you were in his place??

What would you have done if you were in Hala's place...
Can you think of a better way for her to have acted when
she lost her little purse? Do you think this is a true
story...

Thought provoking questions of all kinds rising naturally
out of telling and retelling stories and true incidents..
planning and discussing activities etc... Contribute tre-
mendouly to the child's interpretative powers and to his
abilities to reason as he communicates with others.

Three lines of development should constantly reinforce
the child's growing interpretative powers.

1. A groving experiential background that enables the
child to bring to mind relevant and rich associations as he
interprets words....

2. A growing ability to express himself orally ...

to verbalize thought, to utilize spoken symbols, which would
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develop into effective interpretation of printed symbols.
3. A growing ability to give and maintain attention...
The teacher has to adjust the program to the distrac-
tability of the four,five and six year olds and at the
same time, foster growth, in attentiveness without pressure.
This can be done through wise scheduling, wariety in acti-
vities attroctive equipment, and pictures, a relaxed happy
relation with the teacher, praise and explanation of the
value of paying attention, and good example of attentiveness

by the teacher herself.

Developing the Children's Auditory Discriminations

In the two kindergarten years and extending through

grade one, the children must be provided with a rich back-
ground of enjoyable musical activities, a variety of expe-
riences and games with sounds and voices, rhymes, jingles,
simple poetry and songs that would help the child develop
the ability to listen with discrimination and interest.
These activities that are part and parcel of the modern
kindergarten daily program, bring to mind again, the sad
deficiency, in the Arab children's "literature" and "music";
that we suffer from at present.

In her book "Growing into Reading", M. Monroe re-
commends specific games and exercises to drill children in
the various aspects of their auditery skills.1 She starts

by developing the childrens' ability to discriminate, compare

1. M, Monroe QOp. Cit. Chapter 5 pp. 118-139.
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and contrast nonvocal sounds, then proceeds to vocal sounds,
in "pitch, intensity, duration, and sequence," then gross

to finer word discriminations. Many of her suggestions can
be adapted profitebly by the Lebanese kindergarten. Two
warnings should however be given in this direction:

First: Avoid the tendency to formalize these exer-
cises and games remembering constantly that most of the
auditory training at this level must grow incidentally to
spontaneous and enjoyable child-like activities, Artificial
drills should not be used frequently..

Second: Avoid the tendency to impose the various
discriminations on the child... Always encourage the children's
own efforts.. The readiness program would defeat its purpose
if it falls back again to the same faults of the traditional
education namely doing things for the child.

Here are some suggestions of games and exercises that

help develop the children's auditory discriminationms..

"Do what the Music Tells you"

"Hide the Thimblehl)

"Rhythm band"

Rhythmical games of all kinds....

Exercises in identifying the instrument or sound or

voice.. studying animal sounds.. sounds people make..

(i) An object is hidden and one child is asked to find
it as he follows the music his friends make.. the higher it
gets the nearer he is to the object.
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everyday and strange sounds, noisy sounds and quiet sounds
and even their own voices'.

Imitation games and various dramatizations

Developing the Visual Readiness to Head

In chapter one, it was shown that beginners need to
make many new visual adjustments in their early attempts to
read. The prereading program should provide the chil& with
a rich variety of experiences that can develop his visual
skills and prepare him for an effective start in reading.

The first concern of the teacher is to develop in the
child "Eye Control at Reading Distance. Manunal activities
offered in both kindergartens can contribute a lot. "All
the many preschool activities that require hand-and-eye
coordination at near vision are expecially valuable in
developing readiness for the close eyework of reading."l

Activities like drawing.. sewing.. coloring. Cutting
out pictures playing with plasticine or clay etc... all help
develop the eye-~hand coordination needed.. As the child
participates in these activities he is encouraged to use
visual terms that he would be using later when he is required
to do finer visual discriminations and word analysis comments
such as, which color, what shape - like a ball, an egg..
up, down, taller, smaller square, rectangle, circle ete...

Counting objects in a row helps children develop eye-

1. 1bid. p. 147.
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hand coordinations. As the hand points at the various
pictures in picture books or magazines, the child is able
to progress toward the kind of eye control needed in reading.

Experience with picture stories in sequencehas its
vital effect in learning to direct and control wvisual
attention. Pictures follewing the right to left directiomn
can be included im the reading readiness work book and can
be of special value to our Lebanese children who are exposed
to a fareign language with opposite direction~ Left-to-
right, early in school. It is the opinion of the writer that
not until the child has developed well the habit of proceeding
from right to left should the program include a foreign
language with left-to-right orientation.

A rich experience with pictures can never be over-
estimated in developing the child's visual discriminations.
Cutting out and mounting pictures informal discussion of
pictures picture-sorting games... comparing, matching,
contrasting pictures ... all help develop habits of visual
scrutiny. Reading Readiness work books should be full of
interesting exercises with pictures.

Developing good habits of visual scrutiny at the
prereading level is of special value in preparing for Arabic
reading that entails fine discriminations of the details in
the Arabiec writing system. Many ideas can be learnt from
Monree's book, "Growing inte reading,' remembering always to
keep the exercises followed in good perspective aveiding

artificiality and premature imposing of skills on the children..
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Developing Interest in Learning to Head

K.G. One, as described above marks the initiation
of a rich program of first hand experiences, language
development, manual, visual auditory and interpretative
experiences.

K.G. Two, continues to develop all the above bringing
the child at the same time into closer and increasing contact
with print. K.G. two, functions therefore &s a period of
transition from the more prereading activities to actual
beginning reading in grade one.

The aim of the transitory activities in K.G. 2 is to
enable the child to understand the relationship between
printed and spoken language. Exercises and activities such

as the following help the child develop this understanding.

Book Titles Help To Show The Relationship

The teacher asks a child to get her the book "Three
Little Goats", the teacher points to the tiile and lets the
children guess what it could be.. then asks which is "three"
which is "little" which is "goats"™. The aim is not to teach
the children how to read the words but to show the point-by-
point correspondence of one printed word to one spoken word.
This activity can also orient the children 1o the right to
left direction and develop their awareness that when they
learn to read book titles they will not need pictures on the

cover to know what the book is about.
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Making Individual Books

Making a book of his own helps a child to understand
that printed language is a permament record of experience,
what books are and why we have them.

After hearing from the children various comments about
a certain experience, the teacher invites them to record
some of the nice things they said and heard, These she
writes on the chalkboard, keeping as close as possible to
the children's words and style.

Then the teacher asks the children to draw good pictures
to go with the stories. Stories are read and reread several
times again for the purpose of enjoying reading and sensing
its values and not for that of learning how to read.

The teacher can help each child make his own individual
book instead of just a copy of the text created by the group.
After a child draws a picture the teacher sits by him and
in two minutes prints two or three lines of his own story

under his picture.

Making a "Big Book"

Children make large pictures building on the most
worthy event in class. Then they evaluate the pictures and
choose the best one to be pasted at the top of a big sheet
of cardboard. The teacher prints the story under the picture
and puts it on the easle for discussion. A big book is madé

; i . 1
out of various similar pictures.

1. Other media of introducing grint to children, are
discussed under "the reading materials" page 197,
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Developing the Meaning of the Child's Own Name 1

One of the child's earliest possessiomns in K.G. should
be his own name printed on a card. Teacher should help child
recognize his name by carefully observing its significant
features. Letters in one's name are recognized earlier than
any other letters. Casual mention of the letter names, in
a child's name as a teacher points to it can be helpful.

Various games can be used by the teacher to help the
child associate meaning and sound with his own name.

While the children are looking at their name cards,
the teacher asks them to imagine their mothers calling them.

The teacher calls three children and ask the class to
look at éheir name cards compare them and discuss size shape
in association with sound.

To help the child associate meaning with his printed
name, the teacher asks the child to think about himself as
he looks at his name card. Who are you Bob? And the teacher
tells a brief discription of Bob's age, address interests
etc.. and encourages Bob and the children to think of all
this as they look at the printed name Bob. This develops
in the children the habit of thinking of the wvarious meanings

and associations of any word that they look at.

2
Using Name Cards and Directions Purposefully For Roll-Call
A large loose leaf note book with a child's name printed

on each. Ask each child to stand when he sees his name.

1. 1bid. pp. 214-216.
2. Ibid. pp. 216-217.
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Children mateh their own name cards with names in the big
note book at first. The initial letter of the child's
family name can be added to discriminate among three Samir
in class, - o -G oA has also incidental values for
D O e

it helps the child learn letters and letter name purposefully.
for Assignment of Duties

In the elaborate and modern classroom we are dreaming
of, children are asked to do little daily duties. Directions
for the duties may be printed on the bulletin board with
illustrative pictures. "Feed the Fish.." Water the plants
etc.. Children would eagerly watch for their names to appear.

Card names can be used in various ways. Shuffling

the cards and picking one to see who is next, is one example.

Reading Readiness Lquipment and Materials
One of the main reasons, why most of the Lebanese

kindergarten children are forced into formal reading lessons
before they are ready, is lack of basic equipment materials
and guide books needed for planning sound kindergarten and
reading readiness programs. lMrs. Juanita Soghikian wrote an
interesting study about the reading readiness basic materials
for Armenian kindergartens.l As the Armenians meant in the

study were those living in Lebanon and Syria, most of what

1. Juanita Soghikian "A Guide Book for the prepara-
and Use of Reading Readiness Materials For Armenian Kinder-
gartens, And Beport as to Approximate Costs, Calouste
Gulbenkian Foundation Beirut, 1961.
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was recommended in the study is applicable to Lebanese children
and kindergartens. The most important immediate needs that
she recommended are: A reading-readiness picture work book.

A series of simple story books.

well illustrated attractive poem book.

=

well illustrated music book.

.

Beginning reader's dictionary.

A picture file.1

A Reading Readiness Picture Work Book

There is a controversy at present about whether or
not reading readiness books should be used. It is the personal
opinion of the writer that Arabic reading readiness books
should be prepared and accompanied by teachers' guide books,
that give detailed instructions of how to use each page of
the workbook with suggestions for additional activities to
enrich and supplement the lesson. These books, organized
in a sequence from easy to difficult, should then be widely
distributed among Lebanese kindergartens aiming at a unified
program of pre-reading activities. They serve as an inservice
training aid for all Lebanese kindergarten teachers. Their
availability will help wean the Lebanese teacher from using
theold readers with four and five years old (if not three).

They will also help parents and principals - brought up in

1. Ibid. see page 6.
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a highly text book centered system of instruction - to
accept the new ideas.

The recommendations givem by Mrs. Soghikien in prepa-
ring Armenian workbooks can be adapted with little change and
the substitution of the ward, Arabic - Lebanese instead of
Armenian. She first emphasizes the fact that the writer of
the workbook should consult with kindergarten teachers in
order "to incorporate the best of the existing practices as
they are found. The workbook should not be a mere copy of
any one western prereading book but & new book with illus-
trations using the Lebanese Near East environment and
objects seen in here. With Lebanese children portrayed?l
She also recommends using more pre-writing exercises than
are present in American pre-reading workbooks,

As for the organization of lesson plans in the work-
book, "Mrs. Soghikian suggests dividing it up to four or
six main centers of valuable interest to childrem "so that
the other fields of the kindergarten curriculum such as
music, art, health, simple nature. study, or social learning
about the environment at home, in school and in the city and
country can be coordinated with the pre-reading program."z

The Genters of Interests May be:

- Work and play at home - family life includes babies,
brothers and sisters, grand parents; preparing food cleaning,

preparing for the summer (with such distinctly Middle East

1. 1bid. p. 9.
2. Ibid.
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habits as cleaning and putting away window drapes and rugs
as is not practiced in the West) preparing for special feast
days, visits to the mountains on Sundays or in Summer etc.

2 - The seasons: Fall, winter, spring, summer divided
for study at the appropriate times (include planting and
plant life in the spring baby animals, rain and value of
rain and sunshine, etc..

3 - Animal Life: The study can be divided into pets,
farms animals, zoo and wild animals birds and fish.

4 - Transportation: The-way-we ride and carry things
is of major interest to every child. We may include boats,
the port of Beirut, airplanes and the Beirut airport, trains...
safety precautions in crossing streets and getting on and
off busses or cars. Other means of transport are donkeys,

camels, kerosene carts, services, cars, porters and trucks

on the main highways to Tripoli, Damascus and Sidon.

5 - Workers of our environment may be more a subject of
interest and value to the 5 to 6 and 6 to 7 year old group,
but may be included here as part of the subject of kinder-
garten curriculum. This would include developing understand-
ings about bakeries, grocery shops, building workers, nurses,
doctors, teachers, farmers pottery workers, workers in
transportation, the fire department, etc. and the contributions
each makes to our lives. Some of the picture stories in

the workbooks should provide a means of opening discussions
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and expanding interest and knowledge of these areas of the

child's environment."l

The Eypes of Activities and Skills to be
Included in the Workbook.

Pictures to be used for interpretation and narration..

Learning to handle a book...

Learning right to left front to back directions

Pages to develop the ability to coordinate eye and hand .

movements.

Pages to practice discriminating likenesses and differences

Pages to learn various terminology necessary to follow
the teacher's directions.

Exercises to test the child's ability to hear and
articulate certain consonant sounds.

Pages of pictures to develop the ability to make
generalizations.

Pages of pictures to develop the ability to classify
objects.

Pages to develop the ability to recognise rhyming words.

Pages to promote ability to scrutinize detailsz.
The last pages of the book may have simple pictures with a
word or name printed in large print..

Related activities to all these pages should be given

in the teachers direction book to go with each lesson.

Children who show any special difficulties in the workbook

1. 1Ibid. pp. 9-10.
2. SOC'p. 11-
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could be given additional exercises on the chalkboard, on
extra teacher-make work sheets, or through other reading
readiness aids, such as some special games available in

Beirut."1

A Series of Simple Story Books

The Lebanese library suffers badly of lack of Arabic
story books fit for children ages 3-6. Children of these
age groups are deprived of the many values that story books
can offer to them not only that of entertainment but as
vital aids in developing the child's personality, in expanding
his interests and understandings of the world around him and
serving as reading readiness materials.

In writing suggestions for the future story writers for
the ages 3-6, Mrs. Soghikian insists that they be of the
"Here and Now". She is against using subjects distent in
time or interest from the children concerned. Reference
to the themes that she recommends for these stories will be
made againlin part four of this chapter when discussing
"Preparing Readers". The illustrations in these books should
be big and clear and should carry and explain most of the
story, a brief text in large clear print appropriate to

the child's understanding.

. A VWell Illustrated Attractive Poem Book

Poems with subject and vocabulary appealing to 3-6

-—

1. bid.
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Lebanese children should be collected and written.

. A well Illustrated Music book, simple Lebanese
Folktunes, new tunes, and well known international tunes

fit for kindergarten should be compiled.

.. A beginning reader's dictionary. To be used both
in the kindergarten and beginning reading stages. It should
contain around 300 Arabic most-used nouns with simple

interesting definitions and pictures to illustrate the words.

» A Picture File
Pictures of interest to children should be collected
and arranged alphabetically in cardboard boxes, into a file,
according to subjeect, birds, foods, family, plants, seusonsl

sea etc.

1. Ibid pages 6 & 7



CHAPTER SEVEN

BEGINNING READING ACTIVITIES

Children entering grade one, at six years of age,
would inevitably differ in their readiness to learn reading.
Some may have started already, some are farther along in
the preparatory stages., a third group may be neither
advanced nor slow and may be able to start reading right
awvay.

Taking the children from where they are the teacher
continues to develop the experiences, skills and interests
started in the preceeding years, introducing at the same time
all the basic skills, attitudes and habits needed for in-
dependent and enjoyable reading.

The controversies concerning the sequence to be
followed in teaching beginners how to read, namely, the
"whole word or parts" question was refered to under "an
eclectic method."(i) A language - related experience -
centered method is recommended where the child is consis-
tently presented with meaningful total ideas or wholes and
where the best of all practices is capitalized upon. This
necessitates modification of old concepts and a reorgani-

zation of the practices now applied in our schools.

(i) See pp. 103-105.
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A Recommended Sequence of Steps For
Beginning Arabic Reading

Step 1 - The child is asked to respond to total ideas -
words, phrases or sentences - that represent on-going ex-
periences and familiar language patterns. These may take
the form of the children's own names, notices, captionms,
short bulletins and class records or scrap books.l The
teacher must capitalize on the children's desire "to tell"
and to "find out" about little happenings in their own
world. The children's own ideas and more or less their own
language expressions make the most interesting and motivating
initial reading content.

Step 2 - Gradually the children are asked to concen-
trate on separate words. They are helped through checks and
drills, to use clues from the context, and clues from the
general configuration of the words to store the new words
in mind. As they are encouraged to "talk naturally, to the
print", they are at the same time encouraged to read to
themselves, silent look and think. "In this case the pupil
is instructed not to make audible oral response . Show the
part that tells what the pumpkin looked like, but without
naming the words aloud. This is the essence of reading

for meaning."2

1. Hildreth, Op. Cit. p. 196.
2. Ibid. p. 197.
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Step 3 - As soon as children start discovering for
themselves recurring sounds in words, phonetic analysis is
started and sounds are then introduced gradually and slowly
as the child continues growing in his reading experiences.

Learning and working with the alphabet — the letter
names, may accompany any of these steps or may even be well
started in the reading readiness program.

Step 4 - When the child is ready to generalize about
word structures and gramatical variants, structural analysis
is started but with very few elements at the grade onme level.

The question is now how to start developing these
various reading skills, attitudes and habits as we present

the children with meaningful reading experiences.

Developing Word Perception Skills.

War d perception or the ability to attach sound and
meaning to the written symbols that $tand for spoken words,
print
is the indispensable first step in interpreting’."1

Children
must grow continuously in their word recognition ability if
they are to enjoy their reading and learn through it. This
takes systematic continuous training extending from the
reading readiness program, until the child masters all the

word perception techniques necessary for independent and

intelligent reading.

1. William S. Gray et.al. Developing Children's Word
Perception Power, (Chicago: Scott Foresman and Co. 1965) p.3.
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Associating Meanings With Words and Sentences

Two basic factors are needed to enable the child to
associate meaning with the words and sentences that he is
asked to read. First, familiarity with the language that

he reads, Second, interest in the content.

Starting informally, as was mentioned above, with
materials, developed naturally from the children's
conversations and daily experiences and prepared by both
teacher and children, the children can begin reading
"right off". They are encouraged te talk to the print,
naming the words in short easy sentences, in a "conversa-
tional™ tone. This "Look and Say", method is not only
simpler and more interesting to the children but it also
enables them to practise all the skills they would use as
mature readers from the very atsrt.l Reading habits are
best established when the pupil starts out by responding
like an actual reader, just as in learning to skate he
starts out by trying to perform like a real skater, not
by putting on one skate and learning to use that one,

then the second skate, then both feet together."?

The skills aimed at, at this particular stage are
however, the ability to perceive a comtinuity between the

language talked and print, the ability to associate meaning

1. Hildreth, Op.Cit, p. 194
2. Ibid. p. 184
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and purpose with words and sentences, to perceive that one
written word stands for one spoken word and that a sentence
is a unit of meaning made up of separate words. In discus-
sing an experience record of a visit to the grocer, questions
such as the following can be asked, to center the child's
attention on what the words say and on the fun of finding

out:

Where is the line that tells us where we went??

Which sentence tells us what the grocer said?

What does this big word say?

Who said this little sentence?

No intemsive effort should be made at this stage for
every child to recognize every word, "For learning words
like learning names and faces comes gradually as a result

of cumulative ex.perience."1

Needless to say that re-reading and a variety of related
activities, discussions or dramatications, preceeding and
following the reading activity, play a vital role at this
early stage. Meaningful repetition gives the child a feeling

of success as it confirms habits and skills.

Developing Sight Words.
Gradually the child starts building up a basic stock

of sight words which he learns to recognize as wholes. Mastery

1. 1bid. p. 196.
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of certain basic sight words is imperative for the child's
early success in reading. Recognizing words at sight is
also important all through the reading program. "The deve-
lopment of an ever increasing body of sight words remains
an important task throughout primary gradea."l For they
serve as a necessary foundation on which other word attack
skills are built. "Sight words are the 'known" with which
teachers work to help pupils learn techniques that will aid
them in attacking 'unknown' words independently."2

The main skills to be developed at this stage are: the
children's ability to recognize words though the help of
context clues and word form clues. At first, as is the case
in other reading skills, learning takes place incidentally
as a result of interesting lessons, and the teacher's casual
comments and questions. Gradually instruction in techniques
becomes more direct and systematic.

It should be emphasized at the outset that in all the
various practices to be given. We must encourage the chil-

dren's own efforts. "Never give more help than needed or

help ahead of the time it is needed.">

l. Gray, On Their Own in Reading, Op. Cit. p. 44.

2. Gray ét.al. Developing Childrem's Word Perception
Power. 0Op. Cit. p.

3. Hildreth Op. Cit. p. 223.
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New words should be introduced slowly, used in a variety
of media and repeated frequently. When a series of readers
are used, the teacher should not take up the next reader
before making sure that the children have mastered the basic

words in the first.

Developing the Child's Ability to Use Context Clues.

A meaningful setting of language or picture is a basic
prerequisite in developing the child's ability to infer the
sound and meaning of a new word from the context. It is
equally necessary for developing all other word recognition
skills. "For regardless of the method a child uses to derive
the sound and meaning of a new word he must always check

to see if the word he derives "makes sense" in the sentence"l

A Meaningful Language Setting Necessitates

First: Careful choice of vocabulary, sentence patterns
and expressions. In oral language activities, as well as
in reading and writing, the children should only be exposed to
a language they use frequently.

Second: Careful distribution of new words among
surrounding familiar words helps the child to infer their
meaning.

Third: Variety of contextual setting lest the children
memorize the whole sentence and fail to recognize separate

words.

1. Gray - On Their Own in Reading Op. Cit. p. 56.
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Fourth: Repetition. Frequency plays a vital role in
developing accurate and instant recognition of wards regard-
less of the ward perception method that may be used.

Fifth: Good choice of pictures that attract the
children and they can understand. Pictures can be used in
a variety of ways as we shall see presently. They can help
a lot all processes of association, inference and recognition
of words.

Sixth: Last but not least is the element of interest
in the reading content. "Skill in the use of context clues
becomes functional in the total reading act only if there
is the compelling motive of personal interest - hence a demand
for meaning"l.

The following are some suggestions stated briefly on
how to develop the child's ability to use context clues in

recognizing or inferring words:

Utilizing Oral Discussion.- A new word should always be

introduced in a vivid context of oral discussion. As the
teacher pronounces the word she writes it on the chalkboard,
so the child is able to associate sound and meaning with

the printed word.

Utilizing the Story as a Context.~ As the teacher tells a

story she can flash word cards, of certain vocabulary in

1. 1bid.




- 156 -

the story, that she wishes the children to learn.

As she reads the story aloud the teacher should always
encourage the children to infer the new word for themselves.
On reaching a new word she mey ask the child to read on to
identify the word form from the total comtext. Skillful
questioning ef all kinds fosters the habit of inferring

words and anticipating meanings.

Utilizing Pictures and Illustrations.~ The teacher may help

the child recognize words through pictorial clues. As she
discusses pictures in books, on charts, in illustrated
dictionaries,etc... She helps him associate words with
picture and infer new words for himself.

Various kinds of "picture~word device“1 can be prepared
by the teacher and children to learn words in pictorial
contexts. A large chart of the commonest words or of words
being studied with pictures is one idea. Making their own
picture dictionary or picture word cards is another.

The teacher may keep a collection of large
envelopes in a file-box, each one containing
word cards belonging in a different category,
e.g. toy words, fruit words, color names, how-
we-feel words, sound words, time words and so on.
From time to time a set of words is taken out
and dramatized or axplnined...z

1. Hildreth 0Op., Cit. p. 237
2. Ibid.
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Utilizing Workbooks.-~ The workbook accompanying the reader
that a child is reading should provide him with exercises
where he is asked to infer the meaning from a pictured

context or from a combination of picture and verbal context:

The picture of Jane Jane said, "look, Dick, look.
on the swing and dick This is ______ ."

standing by looking at run fun

e coe

The picture of father "Look, Sally," said father.
pointing to a flying "look ____."

aeroplane while Sally is up A

is playing with the

grass.

Utilizing Word Cards.- The teacher can place on the chalk
ledge several word cards for want, see, for, go, look. She
then writes the sentence Dick and Jane ____ something and
asks "which word I left out?" When someone answers "want"
or see ask him to find that word on the chalk ledge and
show where it belongs in the sentence. Is there another

word that would fit in this sentence"? etc....... Many

1. William S. Gray et.al. Think—and-Do Book to

accompany The New Fun with Dick and Jane. (Chicago: Scott
Foresman and Co. 1956) p. 2.

2. Gray et. al. Developing Children's word perception
Powers. Op. Cit. pp. 18-19.



- 158 -

similar exercises utilizing cards and sentence completions
can be used to strengthen the ability to perceive a sentence
as a meaning unit, as well as promote the ability to use

context clues as an aid in word recognitionl.

Developing Ability to Use Word Form Clues.

In identifying words, specially in the beginning
stages of reading the child relies rather heavily on word
form cluesv the length, the general appearance and any
special distinguishing characteristics. Starting with kinder-
garten the child must be given various exercises to develop
careful visual scrutiny. In grade one systematic as well
as incidental guidance should be given to the child in dis-
criminating between words, comparing, contrasting, observing
visual details and developing a visual memory. Habits of
visual scrutiny and a good visual memory should be developed
at all levels for they become a useful aid in attacking
new words through phonetic or structural analysis.

Various games with charts and cards can be used in
class to help the child discriminate among words. "Dupli-
cate copies of experience charts are cut up for use in drill
on words, phrases and separate sentences. Chart sentences,
words and phrases are shuffled and the pupil must put them
back in order. Word recognition games are played with a

duplicate set of the chart words."?2

1. Ibid.
2. Hildreth Op. Cit. p. 234.
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All kinds of word discussion which the teacher may
use with difficult or confusing words serve to focus the
child's attention on their forms.

Careful observation of detail in right to left serial
order and clear visual imagery are specially essential to
memory of Arabic word forms. Arabic words, as was discussed
above, need careful scrutiny to discriminate among the many
small and similar letters with the many little details added
on top or below the letters. The teacher can write the
word “»‘ on the chalkboard and as she is writing it she
can point to the letter - then sthen “Jsaying this is the
way it begins..this is the middle part this is the end..

She then asks the children to look at it carefully and then
to close their eyes. BShe asks them if they can see the word
look just the way it is on the chalkboard, if they can see
the beginning, the middle.. Eﬂiuend.. The same procedure
is repeated with another word. Then the children are asked
to imagine the two words as the teacher pronounces them
slowly.. The words are then erased and the teacher writes
. and asks the childremn in which word they saw it. When
they ansver correctly the teacher adds the remaining letters.
Then repeats with the other word. Next the teacher writes
the middle part Jasks in what word they saw this letter
and then completes the ward. She continues with various

compinations of letters 1.

1. Gray et. al. Developing Children's Word Perception
Power. Op. Cit. p. 20.
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Various games can be used to help the child remember,
compare and contrast the length, general configuration
beginnings and endings of words. "Close your eyes and think
how the word big looks..." Is it long or short?? Does it
begin like this? or end like that??'

Exercises in work books or prepared by the teacher
combine word form clues with context clues. Exercises that
require filling in sentences with words on the basis of

meaning clues and one visual clue can be given.2

S L BEP ] F e

g+ ode o 5
Other exercises may combine word form with pictorial

context.

Picture of a house P Picture of a tree i...:

-

AP gl)-\ gt
ey w b \‘*\Jﬂ.:
All drill on separate words must be purposeful and
supplied with interesting discussion. All individual words
must be met first in meaningful context frequently enough to
make them familiar to the child before they are studied out

of contoxt.3

1. Ibidi ppl 20—21.

2. Gray, On Their Own in Reading Op. Cit. p. 59.
3. Hildreth, Op. Cit. p. 237.
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Phonetic Analysis

As the child's reading grows, the need for independent
attack on new words through phonetic and structural analysis
grows too. "Phonetic analysis enables children to unlock
many words by associating sounds with appropriate letter sym-
bols and blending the series of sounds into a word whole“l.

Phonetic analysis demands the ability to identify
separate "sounds within words for clues of pronunciation as
the words are met in running text".z With this concept
in mind it is recommended that phonetic elements should
always be trained and sounded out in meaningful whole words.
"Familiar sight words can be used to demonstrate phonetic
analysis without detracting from word meanings or word
wvholes as perceptual units!.3 This is more in line with the
nature of perception discussed in chapter twoﬁ). As the
child reads interesting material, he does not perceive

letters and sounds scattered over the pages, for these are

always "embedded within the framework of gctual words."*

1. Gray et. al. Developing Children's Word Perception
Power Op. Cit. p. 7.

2. Hildreth Op. Cit. p. 337.
3. Ibid.

(i) See pp. 43-45.

4. Ibid.
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Advantages of Whole Word Sounding .

1. The children are intrinsically more motivated in
analysing words that are of interest to them because their
main interest is in the meanings of words.

2. Whole word sounding encourages self-discovery
of recurring sounds in new words by the children.

3. As the word is pronounced as a whole, piece-meal-
spelling-like sounding is avoided and the child faces no
problems in blending the various sounds in a word.

4. VWhole word sounding provides for maximum practice
in reading through a word from right to left.

5. Whole word sounding contributes to effective

learning of more and more words.

When Should Phonetic Analysis be Started?

As soon as the children start themselves discovering
phonetic similarities amon:z the various words they have
learnt, they are considered ready to begin learning phonetic
analysis skills. Phonics, as we have seen, should and can
be prepared for during the reading readiness year, through
the audiovisual games and exercises given to the child. In
grade one, all drills in word recognition whether by contexg
clues or word form clues prepare indirectly for the develop-
ment of phonetic skills. Through the process of reading
aloud children store up impressions of the connection between
sight and sound in familiar words. Pronouncing words is

the basis of sounding.

1. 1bid.

——
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The Arabic language with its highly consistent vowel
and consonant systems lends itself easily to phonetic: ana-
lysis. Yet, ability in phonics should grow graduallly and
should never be imposed on the child or given ready made by

the teacher or texts as is the case in our schools.

A Suggested Sequence in Introducing the Arabiec Phonetic Elements.

First. After the children have learnt to recognize a
substantial number of common words as wholes and as they
start to discover for themselves recurring sounds in these
words we can start teaching them a certain number of initial
consonants that are commonest in the commonest words they
have learnt in charts, stories and reader selections.

Second. Always pronouncing the whole word as elements
are sounded, the children learn to identify the same con-
sonants in the middle of words and at the end. Initial
consonants are taught in conjunction with the vowels that
follow them. Silent consonants in the middle or end of words
are taught in connection with the vowels that proceed them.

This avoids blending and pronunciation difficulties.

e U

The largest pronounceable element is used to save time
and effort.
Third. Again using whole word sounding with as

natural blending and pronunciation as possible, the long
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vowel "l" aa may be discovered by the child and then practised
in a variety of common words with theconsonants already
studied, until the child lerns to identify it easily in
various positions in new words.

Fourth. Another number of consonants are added follow-
ing the child's immediate needs.

Fifth. The long vowel "3" may be discovered and
practised in whole words without exaggeration in pronunciation.

Sixth. More consonants practised at the initial
middle or end..

Seventh. The third long vowel "J " "ee" is given
blended with any of the consonants available in whole words.

Eighth. Short vowels by that time would have been used
frequently enough for the child to notice or discover. They
are introduced one at a time - , _ with a lot of practice
given for each.. Natural blending ;nd pronunciation of
whole words is very vital in enabling the child to discrimi-
nate among the short and long vowels. Elongating long vowels
or diminishing the value of the short ones is a kind of
"erutch" that the children may learn to depend too much upon.

’
% s

Ninth. Initial s is given with the three vowels 1| |

\‘_

one at a time with a lot of practice given to each. This

serves at the same time as a good review to the three shoyt

vowels.
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Tenth. Syllabication grows gradually and naturally
with the long vowels and with blends of a voweled letter and

a silent letter following. Again it should not be exaggerated

¢ L RTINS
7 e
i o LA

w
Eleventh. — Or the sign given for double letters is

learnt incidentally as the words are pronounced. After
learning many words that include . the teacher would draw

the children's attention to it.

Some Advice to Keep in Mind
In Teaching Phonetic Analysis
1- Phonetic analysis takes several years to mature.
Beginning with early reading lessons, our schools should
give more systematic training, functional and interesting
exercises, in sounding at all primary levels, specially the
first three years beyond the present "kindergartens".
2+ Seeing the sounds repeated in various contexts is
vital for their instantaneous recognition. "The young
reader builds a phonics bank, an array of commonly recurring
sounds that he recognizes within words comparable to the
word bank - the stock of words he recognizes at sight.i
3- Youngsters should be always encouraged to try out
for themselves. Mistakes should be considered as good

attempts. The teacher should not expect perfect reponses

(i) See p. 40.
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too soon, neither should she anticipate difficulties far in
advance and teach children phonetic sounds that they would
only need later on.

4- Sounding in spelling is a reverse process than that
of whole - word, reading - through sounding. Spelling
follows a synthetic line of thought where the child thinks
of the letter sounds and then puts them together to form words.
Both processes if used wisely will reinforce one another.

Spelling is a distinct aid to reading because it concentrates
the pupil's attention on word form, gives practice in word
analysis, pronunciation and syllabication and gives training
in word building. 1 To work on the same words simultaneous-
ly in spelling writing and reading is highly advisable.

Care should be taken however, not to develop in the
child the habit of spelling out words in reading. Quick
exposure of words through flash cards is one good way of
breaking such a habit. The use of plenty of easy story
material with few word difficulties is very helpful.

5- As important. as the skill of sounding in attacking
new words is, the aim will be towards as little use of it
as possible. Partial sounding checked by other clues to
word recognition is encouraged right from the beginning.

The ability to do this, indicates that a child is reading

1. Hildreth QOp. Cit. pP. 148-133.
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intelligently and this saves him errors and makes for more
fluent interpretation. The role that easy narrative material

plays can never be overesimated.

Samples of Phonetic Exercises and Drills.
Hildreth recommends highly the use of exercises and
materials prepared by the teacher and children themselves.
Children may start lists of similar sounding words

adding to them as new words come.

il Sl R
‘;J!:'-'c Jl? Ja
Glas oY Jﬂs

They enjoy lining up word cards according to the same

initial or final sound.

i f

i) Jasl

o b e
ol

aJls %{ﬂ

They may arrange word picture cards or charts beginning

with the same sound.

Job J""
Hlk w*
Ll ly o

The teacher makes a list of words containing a certain

element then asks the pupils to mark the part alike.



- .

5 A
o ot
fLs - o

L’.L_a.

The teacher can use various detective word games.

What is a word that begins the same as ol
Rhymes with (b
ends like il
etec..

Word completion exercises may be included in work-

books or on exercise sheets prepared by the teacher.

e N2 N

The teacher can capitalize on the children's names

in the child's early phonetic practices.

e sl e e ol
Jda ke owa e

—_—

"

Various games with the children's names can be played

to develop phonetic discriminations.

After a visit to the grocer: Let's write down names

of all things beginning with

sl

Lign
T 55,

(W) o

.o é" Ja
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One effective way is to use a key chart for sounding.

S = > »  arlro o ! f
ae! J ylb & e - dx -

I= b A i Lt .

T f I ol J s =
= o I C o ot J o <

‘ pio - dois ¢ S o e C
‘3 r o’ S iy T ol C
o < fﬁ I @ jpe o° gy C

For Consonants

Other charts may be prepared for long vowels and

for short vowels

(43 | k)
T Y el Jlz . L4 o 9 ey
guor olae Glbcle dla w iy @
5; gf ] ol jes ol 5 ’J oy
d"JUc.L_,: o B

Long Vowels

4)..r.ov_.~ e ,dLaa-u-z-: aLE’T rﬁ.:c_:l%ld.:
su-Ld._...Lﬁ..b.: L@...tj i-.:'q:’ U".), ).fj_:J?LL..;
9ﬁ'1ﬁb h;ﬂl £ Jeis
2 o oty
Learning the A.B.C. Short Vowels

Learning the names of the alphabet is essential for
several reasons. It is a tool that needs to be utilized
functionally in interesting activities to bear good fruit.

Knowing the A.B.C. helps the child to discriminate, compare



- 170 -

and contrast words. It is specially helpful in case of the
Arabic language because it helps the child to see the word
pattern more distinctly. The various little similar letters,
would stand out more clearly as the child scrutinizes a word
and this helps their retention. Effective whole word percep-
tion necessitates at the same time clarity in the word parts
or components.l

Knowing the A.B.C. helps the child to arrange and file
word cards or picture cards alphabetically .. to enter words
in an alphabetical list or to locate words under initial
letters. Such games are very interesting for the children
to do and very helpful in developing their word recognition

skills.

Suggestions for Teaching the A.B.C.

As in all skills it should first be learnt incidentally.
We need to surround the child with A.B.C. blocks just as the
child in the west is. Our children need them even more,
since Arabic letters are more difficult to discriminate.
Blocks should include 2 forms of letters and in some cases

only one - < 4 o and S

-
4
.

on all sides
Various A.B.C. picture books and picture dictionaries
can also be prepared for the children to play and learn with.
The children's names play an important role in helping the
child identify the various letters. Games with the children's

1. Ibid. p. 114,
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initial are also helpful o | P ‘r L IR

When children learn to identify the separate letters
efficiently they are then taught to them in order. The
A.B.C. song so famous in western kindergartens can be just
as well sung with the Arabic <& <« o [ . The Arabic alphabet
should be posted above the chalk board or on a bulletin

board in order .y s & g o= Ll LS oy |

- .
4 .

)
* g k)

Letter cards can be shuffled and given to the child to arrange
in order.

An alphabet picture chart can be prepared similar to
the phonetic chart above.

Much of the work with A.B.C. can be done in K.G. "Here
is a simple sort of learning that can be done as a game and
gives a school beginner a feeling of a.ccomplishment."1

As the Arabic sound system is very consistent the
transfer from letter names to letter sounds will not be as
difficult as it is in English. And soon we have the child's
knowledge of the Arabic A.B.C. Functioning efficiently in

his whole word sounding, word form analysis and spelling..

Structural Analysis

The Arabic language as was discussed in chapter four
is a highly inflected language. Nouns, verbs and adjectives

take various forms depending on the number, case, tense gender etc.

1. Hildreth Op. Cit. p. 244.
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The Arabic structural variants that are mostly needed
by the first grader, and are closest to the colloquial are
the following:

l- The s and ¢ added to verbs in the imperative to

denote the third person feminine and the third person plural.

These may be the first ones needed in the conversational

sentence patterns to be followed in the readers.l

gsle o sl KT PRt t‘.,__ll._s-.:
e e
L o

2- The silent pronoun % added to the past tense to

denote the feminine gender.
O FS “l e,

»
.

3- The little ¥ added to the nouns and adjectives to

change them from masculine gender to feminine gender

L b i
e s [P

4- The first person singular pronoun ¢ added to nouns

Loz

o

()
r
(o

to denote possession. The first person plural pronoun e

Then the second person masculine < Feminine < plural

2

s

L4

First they are introduced with the propositions H or

’

meaning "for" e el el o W

- ’

can be given with words in grade one. The others need not

because it will necessitate vocalizing the last part of

J

1. See Appendix B.
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these words, which should be avoided as much as possible in

the first year.
e gdh L Ll ds Wl o gdela g

. - -
— -—

5= The prefixes added to the past tense to change it

to the present tense. Al s
a3 ] f
asl f ol
wl? ol
asly %Jif

6- The article J‘with silent | at first and preferably

all through grade one.
ola L GUJl  cla

. cle
Byl sy L

Advice in Giving Structural Analysis to Grade One Children.
First. The word relationships mentioned above - which
are only some of the many variations that the Arabic classical
word is exposed to - should be taught to the child only after
he has experienced them much in both reading and writing.
And after the child himself starts noticing the differences
and even applying them.
Second. Structural analysis in upper grades is highly
neglected in our schools and should be used increasingly.

Functional and wise use of these skills will not only help
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the child to read quickly and independently but it would also
reduce if not eliminate the need to study the tedious grammars
given to children as early as the 2nd grade.

Third. The variants, mentioned above, enhance the
children's phonetic analysis skills as well as their know-

ledge of the alphabet.

Samples of Exercises in Structural Analysis
1. One way is to list words in two eolumns and ask the

children how they differ.

X1 S
el b
el Gl

2. Then write a set of words and have children change them.
s JL- HRES KPS
3. The children can match pictures with masculine and

feminine nouns or adjectives.

e

4, What would change wrle  into o asle

J4E  into bl

5. Children can practise listing variations of one kind or

the other.
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ol Jsdd Jla
g b uﬁ%_
s = U L

6. By the end of the year children may be asked to fill

in the blanks with the right word.
. cola e L Y Y ¢ LLeJG

Many similar exercisescan be given in the work book

accompanying the reader.

Establishing Good Reading Habits

Good reading habits develop mainly as by products of
intelligent and purposeful reading of appropriate and interest-
ing reading matter. Yet special direct efforts must be taken
by the teacher to establish the right attitudes and habits

of reading right from the beginning.

Habits of Book Care and Usage.
The teacher should explain to thechild how to use book

titles, story titles, page numbers, table of contents etec..
Right from the very first lesson they take in their reader.

These skills are practised purposefully all through the year
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wvhenever the need for them arises. Equal care is given to
train the child to handle the books well, to use them to

locate information, to recognize punctuation marks etc..

Developing Correct Orientation of the Eye Movements

All through the experiences with words mentioned above
and the word recognition games and exercises the teacher
should see to it that the children learn the right oriemtation,
specially if they are exposed to another language of opposite
orientation, such as the case is with Lebanese children who
learn Arabic and English or French right from the beginning(i)
Again good habits of orientation grow incidentally
to sound reading instruction and appropiriate content. Using
experience records and the various script reading materials
help to develop the right orientation and good reading habits.
Utilizing markers can help children organize their progress

in reading along the lines and develop correct eye movements,

but they should be discarded later.

Establishing Good Oral Reading Habits.

There is nothing as annoying as to hear our little

Lebanese reading in a monotonous nonexpressive voice sentences

(i) An intelligent 5 year and 6 menths boy in K.G. two
vho has been reading very well English and Arabic for about
two years writes his name in Arabic from left to right Vud &P
and does similar other mistakes.
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that they may or may not comprehend. Skillful oral reading
means more than correct enunciation and pronunciation, it
means expressive reading. A child right from the beginning
must be encouraged to read naturally as if he is speaking.
Appropriate language and illustration used in the readers
play a very vital role in enabling the child to comprehend
the content right away and read it expressively. Yet a
teacher must constantly encourage the children to use the
right into nation of wvoice.

How would Samia Bay these words?

Please Samir help me.

No! No! Nana you'll break the window.

Sleep little baby. Sleep.. Sleep

Dramatic reading is one of the most effective ways of
developing good oral reading habits. The teacher can distri-
bute the different parts in the story to the different child-
ren and ask them to read as if they are speaking. All kinds
of dramatic activities whether related or not related to
particular reading lessons can contribute to a child's
ability to express himself naturally in language. Free oral
language expression plays a vital role in laying the founda-
tion of "talking to the print." Story telling plays on
equally important role in this direction.
One has to mention that expressive reading grows also

through imitation of the teacher. As she addresses the

children, as she reads stories to them as she discusses the
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new lesson etc. the teacher has to use an expressive varied

intonation.

Developing Effective Silent Reading Skills

Encouraging the child to read for himself to "look
and think" is recommended as soon as he is able to "talk +to
the print" to "look and sa.y".(i) Good habits of silent
reading, and we might as well say, thoughtful reading must
be started from the beginning., for all skills involved in
thoughtful critical and creative reading are also part and
parcel of good silent reading i.e. attention, concentration,
inference, emotional and intellectual reaction etc..

As the children read the teacher uses various questions
to stimulate and develop the above qualifications. Many of
these questions may be answered by reading the text silently.

Work book exercises and other writing activities re-—
lated to the reading lesson do not only serve to reinforce
the learning of new words and to check up on comprehension
and word knowledge, but they also contribute directly to the
deve lopment of good habits of silent and independent reading.

The various reading activities discussed above are but
a sample of what can be done to provide the Lebanese children
with a meaningful, Arabic, beginning reading program. The

need for more suggestions and new ideas in this direction

(i) See p. 148,
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is very pressing. This chapter, as well as the whole thesis
is but one attempt at exploring this broad limitless field.
Yet for this simple exploration to be fruitful, we still

have to tackle the most immediate problem that Lebanese homes
and schools suffer from at present, namely, the need for
interesting good books for children. As mentioned in the
preface, many of the problems raised in this study can be
solved if the reading content, we provide our children with,
is improved. How to construct readers and reading materials
appropriate for grade one Lebanese children is the subject

of the next and last chapter in this study.



CHAPTER LIGHT

THE CONSTRUCTION OF GRADE ONE READERS
AND READING MATERIALS

As was mentioned in chapter five, the new program will
use all kinds of reading matter provided they are interesting,
purposeful and readable by the youngsters. In the suggested
Arabic class we will find author - prepared readers, sup-
plementary story books to go with them, other story books,
work books together with a rich variety of informal reading
material prepared by both the children and the teacher. 1In
this chapter we will discuss generally all these with special

attention given to the readers.

The Readers

Modern readers come in series characterized by conti-
nuity and systematic gradation, in language, in content and
in characters. The vocabulary is chosen carefully to suit
the ages interests and abilities of the children. It is
added gradually and repeated systematically within one book
with extensive overlap from book to book. For grade one we
may have, two thin preprimers, one or two primers and a first
reader. Our children should grow through more than one book
per year. The differences between one book and the other
will be brought up as we discuss the following factors:

Vocabulary control, Appropriate Sentence Patterns and Style,
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Appropriate Stories, Good Illustration, Print and Other

Factors of Legibility.

Vocabulary Control

"The principle of vocabulary control in language study
may be considered one of the chief educational discoveries
of the twentieth century... Gradation is the secret of ad-
vancing power in reading as in any other complex learning,
skiing, swimming or playing the piano."l

Vocabulary control or as Hildreth puts it "the single
largest factor in readability" is a basic prerequisite to
the development of both skillfull as well as enthusiastic
reading, Graded reading material plays a vital role in
promoting a growing interest in reading reinforced by the
child's successful attempts, by his ability to read "right
off" and by the progress he makes in covering a good amount
of pages. It also plays a fundamental role in providing
the child with systematic practice in al 1l the skills and
habits involved in reading mentioned extensively above. No
short cut is possible. Common words have to predominate in
sentences for the child to be able to infer the less common
or new words and grasp the meaning communicated by the print.

- The Suggested Vocabulary for Grade One -

Number and Distribution

Pre-Primers 50 - 60

1. Hildreth, Op. Cit. 381.
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100 to 120

150 to 170
350

As "there can never be any fixed order in which words

should be :'Ln1:,rr:o<§luced."1

and as there is no word study done

on Lebanese.- Arab children's conversation and that if such

a study was available modification would have to be done to

bridge the gap between the child's language and that of the

classical, I have followed in drawing the list'l) the follow-

ing steps:
Investigated the

Studied the Edgar Dale

necessary modification

Recorded samples

vocabulary of some Arabic readers. (ii)
word list and translated it with
to Lebanese word equivalents.

of my children's conversations.

Used my own judgement.

The list is only

tentative and I hope to be able to

verify it as I finish writing the readers and with future

research.

Lengthy words were avoided and words carrying sad,

repulsive and destructive meanings avoided or at least

bt

postponed: O e L > J o~

Adjectives like:

L oled LS

Uncommon names like:

e

1. 1Ibid. p. 385.

(i) See Appendix A
(ii) Three Arabic word lists were also revised, See Bibliogrphy
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Instead, colorful words expressions and exclamations

were addeds
Et Lﬂ.:_ 3_,..1:»2.!.1'.';7_ "_]Lr- a9 00 e A g

11 el b _!alrJ‘LL[:_.L_..___.._.:-L_.:dU;

And as the shortest wards are not always the easiest

to recognize. No fear that the child will not recognize:
1 .. ;}s_’m_r. . o g pa . L-‘;L,'_L;:I

We should always remember, however, that even imn grade
one the vocabulary must not be restricted to the basic ones
introduced in the readers and that it can be enriched by
¥arious means such as:

Multiple uss® of overlapping readers from different
series.

Easy reading story books or textbooks in subject areas
such as science and arithmetic.

The wvarious kinds of script text or informal reading
matter prepared by the teacher. Picture dictionaries word

games etc. .

Repetition Review' and Carry Over

Systematic control of vocabulary does not anly mean

wise choice of vocabulary according to their frequency or
interest value, it also involves planned repetition of certain
vocabulary in varied context. Jthis insures cumulative and
thosough learning of the words and makes for their instan-

taneous recognition.

1. See Appendix A
2., Hildreth, 0Op. Cit. p. 389.
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In earlier books thhe nunber of new words introduced
should be very small staxting with one word per page and
developima g very gxadually dinto two, then three by the end of
the year -

Rep etition of the = =me wvords once introduced, should
followw, &= soon as possib 1Le, to confirm the word. There
must not Toe latexr +than 5 Prages difference between first
introduct donand First re petition.. Other repetitions
follow a®t close imtervals - Frequent repetition in the same
s tory and throughout othe »» stories in the same book and a
consisterat carry owver of these same words into other books
in the se xries enables the <child to form "the habit of expecting
to meet the wrds again axxd will therefare be more likely to
lookvitlh a view to rememl ering them."l Reading will be
therefore done with more < oncentration, with more care to
what came before and vhat will come next, more linkage, more
seeing o relatiomships, mmore insight than if the child were
to learm eachvwvord a new, piece by piece and to continue
to do so mwantil as late as grade four or five.

"Tlhhre burdem of steady introductions is lightened by
the use o F occasional abs © rbtion units or rest pages where
the child meets mo nev woxd and reads without obstacle..

Breathilng spaces emnable tIhre children to read with pride and

satisfact A on.."2

Rona Mumnaroe, A T eacher ' s Manual For Use With The
Janet and _John Re ading Cowarse (Digswell Place, Welwyn: James
Nisbet amd Co. Ltd .) p. L5 .

2, Ibid. p - 15.
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Sentence Patterns and Style

Simple but varied sentences are used. The conversa-
tional style is easier for the child to interprete specially
at the preprimers and primer stages. It helps him "talk to
the print" and develop good habit of oral as well as silent
reading. {uestions, requests exclamations, negative senten-
ces etc.. should be used but as simple and near to the child's
talk as possible. Again a study is needed to find out the
sentence patterns used most frequently by the Lebanese
children in their daily conversations. In writing the pre-
primer included in Appendix B I used my own judgement based
on a review of few of my children's recorded conversations
together with a close look at the few samples of American.
English readers that I have as models and some of the recent

Arabic readers used in our schools nowadays.

S ol 11 gl S 17 S

CLL IS 1 aint Lala b s

?JJL.JL_- L}—“"" L el J Lf‘jl ) L_’J ._;JL&
159 ¢, <&

Stories

The readers should consist of a variety of little
stories taken from the Lebanese children's daily activities.
Every little story should commnicate to the child a little

interesting event, a problem to be solved, a little surprise,
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something to be discovered or learnt. There should always

be a plot to stimulate the child to think, to infer, to

relate to himself and to read on. The characters are Lebanese
children, their parents, close relatives and playmates with
whom first graders can identify best.

Through the action and background of a story a child's
knowledge of the Lebanese environment expands and is rein-
forced. Actions and subjects, in the stories may include,
animals, pets, travel by car, bus, boat, train, children
observing or partaking in the working world - stores bakery,
post office farms vineyards.. Life at the sea ;hore, life
in the Lebanese mountains, playing and getting along with
friends....l

The same characters run through the whole series be-
ginning with kindergarten and ending with grade one. Children
should grow up with their heroes. In the first preprimer the
family and their two pets, a cat and a dog are presented.

The family consists of six members, a father, a mother, 2 girls
and 2 boys. Activities take place in the house and in the
garden. In the second preprimer grandpa and grand-ma are
added. Activities begin to extend outdoors. In the primer,
activities take place with friends and extend more outdoors.
Aunts and uncles are added. Visiting the village or Beirut

take place.. In the first book more activities in school

and outdoors are added.

1. Soghikian, Op. Cit. p. 14.
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Both the themes and characters presented in the stories
of these readers should help satisfy some of the child's
basic personality needs such as security, belonging.. Loving
and being loved, the child's love of change and excitement -
at this age it should not be far removed from reality. The
need to know and to have more insight into the life problems
of the 5-6 age group, such as "sharing with friends" and
being givensome independent responsibility and "finding
ways of being helpful to the family." Stories in the rea-
ders should help children face reality courageously, should
help him see that difficulties are overcome by persistence...
by their own efforts.l

The content should present indirectly to the child
the Lebanese traditional values of hospitality, ambition,
adventure, warm extended family relations and respect for
the elders. The pages of the new readers should equally
present to the children modern values of group life... punc-
tuality and good use of time. All of which are presented
through characters that live them and apply them daily in
their homes and oﬁtdoora, preserving, at the same time the
natural vitality, spontaneity and good humour of a healthy
childkood atmosphere., that avoids the preaching approach

so common in our books.

1. 1bid. p. 14.
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Illustration

Attractive and clear illustration not only draws a
child's interest to a book and capture his attention to its
content, but it also functions as an indispensable pictorial
context around which the basic sight vocabulary is woven or
the foundation of the various word attack skills. A meaning-
ful pictorial context is the corollary of vocabulary control
and studied sentence patterns in establishing good reading
habits. Special care should be taken in preparing the
illustrations to fit the stories.

Mrs. Soghikian lists some of the basic principles
that should be consideredd in illustrating children's books.1

1- Pictures must be clear and fully shown "the child
expects a completely literary picture" specially in the early
books where the child depends more on the picture to tell
him the story.

2- M"Action in a picture is important. Stiff ill-drawn
figures are quickly noticed by children."

3- The picture must faithfully tell the story so the
child may identify himself with the heroe e

4— The illustrations should be in color. "However
just color alone does not make a picture appealing. A good
black and white clear drawing with lots of contrasts and

action is better than a poorly drawn but colored page"...

1. Ihid. pP- 20-21.
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5- "The illustrator should have a feeling for all over
design. Since the text and illustration should be "fused"
as one complete whole the page should be planned in this
manner" .

6- "Background in the picture must give the child a
real sense of the locality.."

7- "All the illustrations are in themselves good art.
There is a living quality in them that tells us that the
artist knows a child's way of seeing and feeling things."

8- "Drawings of children must look like children. If
the story is of a six year old, the illustration cannot be
of a child who looks eight or ten. The artist must be able
to draw children moreover, who look happy or sad, excited
or bored tired or gay as the case demands.”

9- Children are attracted to brilliant colours. But
they must be combined to make well planned and pleasing
harmonies that give the children clear - cut pictorial
patterns "children seem to require as concrete a pattern
in their pictorial images as they do in word images."

The preprimer included in the Appendix' will be
supplied with pictures from the Lebanese modern life. The
setting is a Lebanese home with a typical garden growing
apples chefies tomato.. parciey and mint etc. a big sarishi

shades the gate way, a pool in the center. The roof is of

1. 1bid. p. 22.
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red brick. The house, as well as, the surrounding scenes
are those of a Lebanese town. Scenes from both the Lebanese
village and city life, will be included as the family visits

relatives or friends in either one.

Print
Clarity and suitability of print plays a vital role
in determining the readability of a book. As was mentioned
in chapter 5, both the size and style of print now used in
the children's books are in appropriate almost invariably

much too small.

Suggested Improvements in Arabic Print Used in Children's
Books.
First. Reducing the number of letter forms to two

and sometimes one.

JJ.J > > - ¢ S L P 5 - o

J
Jd I 5 J G & t i a L b & e e LS - e

The children should only be exposed to these forms in their
reading and writing activities. Only one system of print
should be used in both cases.

Second. In the two preprimers and all through first
grade readers and informal material, short vowels are used
only when necessary. The contéxt of picture and meaningful

text, the oral usage of the word before introducing it in
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print would help the child read it correctly. %This would
reduce the amount of little signs above or below the Arabic
words and leave the letters specially the dotted ones cleaner
for recognition. Dr. M. Akrawi's reader printed in 19351
followed this principle and it was found much easier for the
children. Baba Rashad, author of ,L_s;l,c-,. - the second
attempt in writing readers along modern lines has also
applied this principle and the print looks quite legible.

Third. The elaborate orthographical signs used in our
books can also be reduced to the advantage of better legi-
bility. First, the sign 2 used on top of a silent letter
can be omitted. Again familiarity with the spoken counter-
part of a word, enough oral usage of it in its classical
version plus a meaningful context would ensure the child's
correct recognition of it. When the child starts phonetic
and structural analysis he is taught indirectly at first
and then directly that letters without vowel signs, short
or long, are silent. These letters should be pronounced
with the voweled letters that come before them

o A= <) o >l & =

All through grade one the child will not be asked to

vocalize the word endings except the past tensegL? c;ﬁf;

and expressions like k), Tyic, Lﬁ;i» and few other words

el FL G0l = 5y b e )
Ja¥1 %l (1are daglodl daas 1 0las, ) daidly Al Colul
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Fourth. As there is no need for _= to denote silence

there is also no need for * to denote liaison or the silent \
in the article J!
-]

Uz %J:Ur a L ‘lﬁ o

p

SLEN G b

as differentiated
from

S B b,

Gradually and incidentally the child would notice that
when there is * as in (a1 b1) he would pronounce the f
and when there isn't as in (a b) it would just hide. When
there is ¥ as in (b, by) the J hides.

This would again reduce a big amount of signs that do
not serve a purpose in a printed page that applies good
standards of ligibility and readability, instead they hinder
reading by asking the child every time he reaches a;:to
stop and figure out whether it is the vowel:;%r not or whe-
ther he should pronounce the "} or not.

L pln Ly e L g,

A good solution will be to postpone introducing the
article df with the pronounced { till grade two until the
child has experienced enough the silent Jf . Many mistakes
in reading "sun" letters or "mobn" letters, silent | or
pronounced i are commited by pupils of all ages. My daughter
in grade one - third year reading always gets confused in

- W 3
attacking words with JI or with J! .“ because of the many

decorations and explanations that are imposed on her.
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/
Memorizing grammar rules in grade two about tﬁ and J;about

"sun letters and "moon" letters seem to be of little value.

In fact they prove distracting and tend to prevent the child
from getting a continuous flow of thought in reading and

make him lose interest.

Other Factors of Legibility

Quality of Paper

The kind of paper to be used should be white and clear
and should not be of a low rag content that tears too easily.
The bindings should be made either of cardboard or of buckrum
(cloth). Paper bindings tear apart too quickly. Thinner
book covers are used for preprimers while primers and first
books use hard cover1
Size of Paper

Mrs. Soghikian recommends the size 17 ¢ x 25 ¢ to be
used because this is the size of the paper would be required2
Another good size is that used in Al Tarigah Al Mufidah i.e.
20 ¢ x 27 ¢. The primers and first books would be smaller.
Size of Print

The print should be large and clear for beginners to

perceive easily. However, the kind of print, appropriate

1. Soghikian Op. Cit. p. 25.

2. Ibid.
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for modern Arabic readers, has to be prepared by hand on
special cliche's. Big clear letters are not available in

the present publishing centers.

¢ 7 -Gl L 7l

Line Length

In preprimers lines should be short, starting with one
sentence in one line. Longer lines and longer sentences
grow gradually. More white space per page is used in the

preprimers than in the primer and first reader.l

Workbooks

Dr. Hildreth believes that practice, during the first
year should be mostly oral .. with the teacher and through
teacher - children prepared exercises. Yet as the modern
principles and methods of reading instruction are not yet
well known among our teachers and school principals, we
recommend the preparation of work books to accompany every
reader prepared for grade one. These books would serve
again, if widely distributed as a kind of common in service
training to teachers of Arabic in Lebanese schools.

Work books act as a means of reviewing and checking

what is learnt in the particular reader. They can combine

1. Ibid.
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practice in reading with writing and spelling, all in a
variety of meaningful and interesting contexts in form of
illustrated little stories, events or scenes. They picture
the same characters found in the readers in more of their
interesting childhood activities.

Every exercise can have one or more specific contribu-
tions, in developing one or more of the many skills involved
in the process of reading, such as seeing relationships,
interpreting feelings, discriminating among word forms,
letter sounds etc...

Clarence Stone recommends the use of workbooks to
develop "versality in the combined use of context clues,
visual clues structural analysis and phonetic knowledge.“l
Work books promote "intrinsic word learning" or "learning
through an exercise in which the child connects symbol
with meaning which is what reading is."? They help develop
instantaneous recognition of the words learnt in thé reader
and they train the child in independent reading and work
habits thus laying the foundations for good study habits

right from the beginning.

1. Clarence Stone, "Questionable Trends in Beginning
Reading", Elementary School Journal (Jan. 1966), p. 219.

2. Ibid. p. 215.
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Supplementary Materials

As much as there is need for good readers there is
also need for good stories, with local themes, to supple-
ment these regders at the 5 - 6 age level. <They may be
individual stories or stories linked directly with the pre-
primers, primers and first book and restricted to their
vocabulary.

Stories can have tremendous effects on the children
for their good or their detriment, that is why good care
should be taken, in selecting the stories, that they fit
the children's interests and level of language development.
In her guide book, Mrs. Soghikian recommends stories of the
"Here and now" for children between the ages 3 - 6:

Here and now stories, or the best of old and new

in children's literature can serve to immunize chil-
dren against the wvulgarity and violence to which
they are exposed in comiecs in T.V. stories, in
history for older children which have adult settings
incomprehensible and disturbing to little children.
A child should find in his first books a world he
can understand, problems he can solve, conclusions
he can expect. Such books give him reassurance and

a sense of confidence.1
In the same study referred to above lMrs. Soghikian

insists that fairy tales, tales of cruelty and martydom,

1. Soghikian, Op. Cit. p. 16.
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tales of historic characters, obvious moralistic preaching,
stories about adult concerns and problems, such as gaining
gold or money, gaining social prestige, power, winning a
husband or wife, are not appropriate for 3-6 children.1
She then proceeds to discuss the characteristics of 3-6

children and their story interests at each levelz.

Other Possibilities of Author Prepared
Reading Material for Grade One

Poetry books, song books, dictionaries, warious word
cards, charts and a big book to accompany the preprimers.
Several letter cards for consonants vowels and inflectional
endings. Sheets of letters which can be cut apart and used
to provide additional practice in phometic analysis are also
provided.

Every reader should be accompanied by a teacher's
guide book that provides detailed suggestions on how to teach

every single story in the book.

Teacher-Children Prepared Reading Materials

One of the most important characteristics of a modern

reading program is the utilization of the various kinds of

1- Ibldo Po 15.
20 Ibida pvpv 17-190
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informal reading materials, so-called "ecript text".l
The use of "script text" can be introduced at the

reading readiness level and early in grade one to give the

child an informal start in reading.(i) Later it can be used

to supplement the readers and to link reading with the child-

ren's other activities. All through it serves to link all

language skills together, reading, speaking, listening,

writing and spelling.

Samples of "Script" Text

1. News Bulletines, Notices, Class News Papers Daily
Daries, Letters, Weather bulletins..

2. Monitorial Service - Reminders, Instructions,
assignments. Daily Log.

3. Records of Class kExperiences.

4. Drill devices, word cards, pictured dietionaries
word charts and all kinds of language charts.

5. The child's scrap book. Big class books..>

6. Children's Own Story Books.
This is One effective way of increasing the supply
of story books, containing plenty of pictures
appropriate language and with content related to

children's on - going activities...

1. The term is used by Dr. Hildreth in her book
Teaching Reading Op. Cit.

(i) See pp. 138-139 and pp. 149-150.
2. Hildreth, Op. Cit. 218.
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7. Riddles prepared by children of a class, for
other children to guess.
Some of these materials are primarily for language
development or social experiences. Others are more definitely
for reading lessons, to give drill in word recognition or

training in silent reading comprehension.

Advantages and Contributions of Script Text.

1- Script text can supply the children with diverse
reading experiences, characterized by their timelines and
linkage to current activities in class as well as outside
class. "Script text lends itself to experiences in the arts,
crafts music dramatizing and other interests in the beginner's

school life."1

It gives the youngster the idea that reading
means interpreting print wherever it may be found.

2- These local reading materials provide a link among
the child's growing linguistic powers, and interpretation
of print, thus promoting the meaningful language related
program recommended in this study. The child reads "right
of£" with understanding and interest.

3- The personal element in the material holds the
child's interest and makes for easy reading. Participating

in decorating the charts makes for another favourable asso-

ciation with reading.

1. 1bid. p. 196.
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4- Flexibility with informal material, the teacher
is better able to cater to the individual differences in
class.

5- Habits and skills of both oral reading and silent
reading are practised effectively. The teacher can train
the children to follow the right direction, to think, to
read with good expression etc.. She can direct the children's
progress in all these skills quickly and effectively.

Linking reading and writing is one very important
function in preparing script text materials. The child is
able to sense the intimate relation between reading and
writing. As the teacher writes the children supply words
and are motivated to write stories for themselves. Children
are gradually invited to help write down charts. When they
read what they have themselves written, double reinforcement
in reading mechanics and recognition of word forms take
place. Children's scrap books may be the most effective
first readers. Mimiographed sheets taken from the charts
are distributed to the children and are clipped in note books
with the child's own illustrations.

6- The informal material written in big clear letters
and hung in front of the class goes with the children's
hyperactivity. They call for motor activity.. coming to the
board.. pointing etc.. This holds the children's attention

longer and goes more with the children's farsightedness.
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With happy experiences in chart materials reading can

turn to be truly a social activity.

Some Advice About Preparing and Using Arabic "Script" Text
First. All factors of readability and legibility

discussed under "readers" must be taken into consideration.

Second. Script text can be prepared on chalkboards,
on big loose sheets of paper, on more permanent hard paper
charts, on strips, on various shapes and sizes.l The tea-
cher can use her imagination and taste in producing various
media for script text.

Third. As the children would inevitably be exposed
to more print than they can learn to recognize independently,
the teacher should remember the following facts.

1. The vocabulary of the script material intended
for training in specific skills and word meaning must overlap
to a very large extent with the vocabulary of the readers.

2. The vocabulary of those intended for general
language development or for social experiences and sharing
of information need not be highly restricted. The children
are encouraged to read as much as they can "and helped as
they would be during prereading experiences with words that
are not for the moment important for them to recognize

alone"l. A good balance must be made in choosing a light

1. A colour train may be prepared.. May Calender can
be written on flower shaped paper.
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burden of vocabulary characterized at the same time by
vitality and interest.

3. Long words like bl oy g?L° need not be feared
for there is evidence Uit that children sometimes
remember long words with distinctive configurations more
easily than they do small words with similar configurations..
Exclamations and words for sound effect such as

moo L i1t <L 11 o>
can add interest to the text as well as help children in
their word analysis skills.

4. Pictures can be drawn, painted or brought by

children or teacher to illustrate the various script materials.

Art work is not necessary.l

5. OSentences must be simple and repetitious when
children suggest ideas for an experience record they them-
selves tend to use simple assertive sentences that follow a
pattern. Several lines may begin with "we saw.. we want...
The teacher helps shorten the long sentences and substitute
simpler words. Phrases that children are expected to read
as units must be kept on a single line and the letters should
be distinct and big.>

6. Interesting review activities are necessary.

One effective way to ensure review of certain words is

1. Ibida pP. 120-126-
2. Ibid. pp. 120-126.
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to focus on an activity that leads to a series of related
charts and reading activities in which the same vocabulary
is likely to recur. The teacher and children may decide to
visit a nearby poultry farm. They write a plan before going
and when they return they record the details of their trip.
Later they may tell stories about the farmer, the hens and
chicks, the incubators eteé.. to be turned into charts. They
may draw pictures and write captions or even use snap shots.
They may find pictures of chicken and farms in their library
books and identify some of the new words in the context.
They can build a farm and write information and rules for
playing in it. They may sing a song or compose a new one
about chicks and chiekens. They may invite another class
and use their records to tell them the story of their tripl.
The aim in this chapter was to construct readable
material for grade ome children, or material that they can
read for themselves with minimum help from the teacher.
This is determined, as shown above by the interest that
children take in the reading content, by the language struc-
ture, the vocabuiary sentence pattern and style, by the
appropriateness of the ideas and finally by the attractiveness

and legibility of print.

1. See Appendix C.
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Appendix C

Samples of Arabic Script Text for Grade One Level.1

Children's Names
A big Attendence Chart

Names on Personal Possessions

Planning the Day

o=

T_,;_:
o
St aF

The Week's Calender

adddl JI oy fDI
el el a1 f L)Y
| N VS R PR |

S | I U FORN

Labels
Things in the room

¢:,2135| grus ibLL
Interest centers

) T I | 1.
Lol e
Monitorial Duties
aels o
g.L... B ;..,_..19-..”
J'.""‘“ : %.ﬂ'
oot oYl
o Jla ¢ 4_&,4';.11

Weather Chart

1. Adapted from Hildreth, OUp. Cit. p. 2I9.
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: The teacher keeps a log of an activity, such as "we play

house". This log in simple language is entered omn a chart

day by day..."

o il end L Jas e ol s Ve 1 1
. i._..a.U‘n.:..:.;Jbtw-‘, Lle> C > Gl t Y& V1Y
cud! La> g Ll Lesy t e A

Children coming back from the weekend may tell the teacher
various stories or incidents that actually happen to them.
The teacher may help them record in simple sentences what

they tell her illustrate them themselves and make their own

books.

1. Ibid. p. 220.
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Reporting on a trip
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