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CHAPTER 1

INTRODUCTION AND BACKGROUND

Purpose of the Study

Thomas Brown introduces a very significant
psychological principle in what Milton Rosenberg
describes as a "well known bit of contemptuous dog-
gerel':

I do ncot love thee Dr. Fell,

The reascn why I camnot tell;

But this I know and know full well,
I do not love thee Dr. Fell,

Fot infrequently, pecople still experience
emotions that are as obscure in their reasons for
being as those éxperienced by Thomas Brown in the
Seventeenth Century. However, a thorough examina-
tion of these emotions coupled with a deep probing
into one's self will lead to some understanding of
the meaning of these emotional experiences, and
the relationship they beaxr to other psychological
processes,

It is obtviously impossible to determine the

Factors that led to Thomas Brown's antipathy toward



Dr., Fell, since Brown is beyond investigation; but
it is quite feasible to question people today about
their reactions to another cultural community, and
consequently identify the positivity or negativity
of their attitudea.l Getting to know people's
attitudes toward another culture, people, or lang-
uage, including the Dr, Fells in their lives, can
be of major sigmificance in learning the language of
that foreign community.

Having come across a study by W.B, Lambert

et al,, entitled A Study of the Roles of Attitudes

and Motivation im Second-Language Learning, the

author thought it pertinent to duplicate part of the
study to test the applicability of its results under
different circumstances. The present research was
designed to examine the attitudinal correlates of
foreign language learming among students attending
the University Orientation Program of the American
University of Beirut. These students are required
to Follow an intensive course in English - a foreign

language for all of them -~ and, theoretically, to

1Milton J. Rosenberg, "Inconsistency Arousal
and Reduction in Attitude Change," Current Studies
in Social Psychology, «d. Ivan D. Steiner and Mar tin
Fishbein (New York: FHolt, Rinehart and Winston, Inc.,
1965), p. 121,




us e Bnglieh at all other times during a period ex-
tending Ffrom one semester, to one academic year, and
sonetimes extendimg beyond that to a summer session.
This situation appeared particularly likely to high-
light the attitudinel features of language learning.
The purpose of thie study is to determine
the significance of attitudes as factors of achieve-
ment in lenguage learning. It must be emphasized
right from the start that this study does not claim
to be as extensive as that which was carried out by
FPrcfessor Lambert and his colleagues, Lack of ex-
perience of the author in the field of attitude
me asurement, inadequacy of certain tests of achieve-
ment, as well as shortage of time, account for this
fact. Nevertheless it seems appropriate at this
point to give a detailed description of the Lambert

Btudy:

Detriled Description of the Lambert Study:

A Study of the Role of Attitudes and Moti-

vation in Second-Lauguage Learniqﬁ was condidcted

in various regional settings in the United States,
two of them bi-cultural and a third more represent-

ative of typical urban MAmerican cities. The bi-



cultural setting permitted an examination of attitudes
working twe ways: attitudinal dispositions of
American students toward linguistic minority groups
in their immediate envirommenmt, and the attitudes of
members of the cultural minority group toward the
genera:l American culture about them. The interest
was Pocused on comparinmg the importance for second
language learning of intellectual ability and lang-
uage learning aptitude, on the one hand, and social
attitudes toward the'other' language group and moti-
vation to learn the langusge, on the other. Atten-
tion was first directed to an examination of how
these variables affeet the language learning of
American students who tome from homes where only
English is spoken,

The plan was to select two communities in
the United States where Americans and Franco-Americans
would be in close enough social contact so that both
cultural groups would have formed attitudes toward
one another and, within each group, individual dif-
ferences in favorableness and unfavorableness of
attitudes would be apparent, Thus, the purpose was
to study bi-cultural communities where attitudes
toward members of the cther cultuaral group would be

prominent., A third setting which would not be bi-



cultural in this sense was also selected to deter-—
mine if attitudes toward a clearly FPoreign linguistic-
cultur al group - the Freanch people - would also play
a role in language learning.

Two samples of students were chosen from bi-
cultural comnunities in Louisisama and Maine, A third
sample of students was drawn from the public school
systen of Hartford, Connecticut, The Connecticut
setting did not have a distinctive sub-community of
Franco-Americans in dits inmediate eavironment com-—
parable to those in the Louisdiana and Maine districts
studiesd, Thus, the Hartford students were not ex-
pected to have a distinctive Jlinguistic-cultural
group din their immediste experience toward which
favorable or unfavorable attitudes ;ould have devel-
o ped through direct contact,

A large battery of tests was designed to
measure French achievement, language aptitude, and
various motivational charzacteristics, Tests of
achievenent in French were given to the students
early dn the year and near the end of the year.
Grades imn French were obtained from teachers. Fifty-
seven measures were obtaimed For each student. The
French achievement scores were standardized in order

to remove the effect of differentizl length af



training., because of the possibility that some other
important weriables (such as attitude, intelligence,
aptitude, ard notivation) might also show systematic
variation with level of training, it was decided to
standardize the scores on all variables for all levels
before combining them., The tests were then intercor-
related and factor analyzed,

The results obtained from the analyses of the
three sanmples of English-speaking American students
illustrate the roles played by two independent deter-
minents of achievement in French study. These two
determinants represent an aptitude-intelligence
dimension on the ome hand, and an attitudinal-motiva-
tional dimension on the other, This independence
meens that there is little or no correlation between
aptitud:vSGCial motivational variables. That is,
Knowing a s tudent's aptitude, a person cannot pre-
dict the student's motivation or attitudes, and vice
versa. However, one could make a better prediction
from a knowledge of the student's aptitude and his
attitadinal disposition toward the other group as to
how well he would do in language study, than from a
consideration of one of these elements alone.

Concern with the attitudinal factor of lang-

uage study can be explained by the fact that it



offers an opportunity to improve the language learn-
ing process by changing students' orientations toward
particular ldnguistic—cultural groups and thereby,
modifying their motivation to learm a second language.
Sone psychelogists tend to regard intellectual capa-
city 4s fixed by heredity, while attitudes and moti-
vations are regarded as modifiable.

The second phase of the investigation was
concerned with the roles of language-learning apti-
tude, motivation and attitudes in the linguistic
development of potentially bilingual Franco-American
students, those coming from homes in which French
was the major language spoken. Two samples of Franco-
American high school students were chosen from the
Louisiana and Maine settings. The Naine students had
had a mean of 9.9 years of formal French instruction,
while the lLouwisiana students had had a mean of 1.1
years of French instruction in their schools. 1In
Madine, the French students are essentially segregated
in the sense that they obtained their education in a
Catholic parochial school, while in Louisiana, French
students obtained their education in a public school
system. The two samples of students were administered
a8 battery of tests designed to measure their profi-

cieacy in vardous French language skills, their moti-



vation to acquire French, their degree of language
aptitude, and their attitudes toward the Franco-
American, European French, and American cultures.
Fifty-seven measures were obtained for each student.
With the shift of attention from the American
to the Franco-American student learning French,
several changes appear in the roles played by a
student's intellectual capacity and his social at-
titudles in language learnimg. A Franco-American
student's attitudes toward his own linguistic group
and the Americaih culture around him influence his
progress in mastering both Bnglish and French., If
he faces and resolves his cultural conflict so that
he can view hinself as both American and French, he
will develop gocd €k4ill in botk languages., If he
resolves the conflict by enphasizing either his
French or American heritage, he reflects this form
of adjustment by developing a dominance in one
language at the expense of the other. Incidentally,
when the attitudes of the Franco-American students
from Louisiana were compared with those of the
students from Naine, ig¢ became clear that the com-
munity studied in Maine enjoys a comparatively
dynamic and distinctively French existence while

the Louisiana group seemed to be more rapidly merg-



ing into the general American society. For example,
the Maine Franco-Americans show superiority over the
American students in their skills, whereas the
Louisiana Franco Americens show little or no advant-
age in French over Americen students,.

Furthermore, on examining the stereotypes
both American and Rranco-American students hold of
French people, it was found that all groups except
one have generally unfavorable stereotypes of French
peoplé. Again, the Franco-Americans from Maine were
the exception., They gave evidence of a basic pride
in their French heritage. The &omnsequences of hold-
ing negative stereotypes toward the very people
whose language one is supposed to learn became
apparent in this analysis.

Finally, the results indicated that achieve-
ment in Fforeign language training is not the central
goal for most American students, Rather, it is in-
¢idental to the more ghallenging goal of trying to
find and prepare one's wWay for the future?

Having given a detailed description of the
investigation, it seems Quite appropriate at this

point to touch at other closely related studies.

2H’.B. Lambert et g8l., A Study of the Roles
of Attitudes and Notivation in Second-Language Learn-
ing (Mimeographed, KcGill University, 1962.)
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Related Studies

"Language has become an increasingly import-
ant field of study during this century. There has
been a growirg toncern with it om the part of anthro-
pologists, literary critics, phdlosophers, psycholo-
gists, and sociclogists, to say mothing of linguists
proper".3 Since the present study is concerned with
teaching English as a foreign language, exploring
what social-psychologists have contributed to the
field of foreign language learning seems to be a
worth while efFfort. Amn important point that should
be kept in mind while reading the research work on
language is that "languages are far from neutral
carbon copies of each other in terms of their inter-
action wWith human values, traditions, and gspirations.
Languages 'represent' partiBular national histories
and particular national goals much more definitely
thanr sucl avowedly representational cultural forms

es painting or scul.pting."4 It is with this exciting

3Roger W. Brown et al,, Language, Thought,
&nd Culture (Amn Asbor: The University of Michigan
Press, 1958), p. V.

4Joshua A. Fishman, "Bilingual 8equences at
the Societal Level," On Teaching English to Speakers
of Other Lamguages, ed. Carol J. Kreidler (Illinois:
National Council of Teachers of Bnglish, 1966), p. 139.




and challenging mediun that the following research
studies are concerned,

The first study was carried out in 1959 with
English-speaking NMontreal high school students who
were studying French as a foreign language, All of
the students were examined for the following: lang-
uage learning aptitudes and verbal intelligence,
attitudes toward the French community, intensity of
motivation to learn French, and orientation toward
learning the language., The study indicated that
achievement in foreign language learning was related
to two independent factors, aptitude and intelligence,
as well as to. an appropriate orientation toward the
French linguistic—-cultural group., The fact that
these factors are independent means, first, that
they do not correlate, and second, that a person
Without aptitude can learn the language well if his
attitudes and motivation are strong, Similarly, a

person with unfavorable attitudes and motivation can

5Carrol's 'Spi-Lambda Foreign Language Ap-
titude Battery' includes: (1) number learning, (2)
phonetic script, (3) spelling clues, (4) words in
sentences, and (5) paired associates. From Robert
C. Gerdner and Wallace E. Lambert, "Motivational
Variables in Second-Language Acquisition"™, Canadian

Journal of Psychology, 1959, Vol, 31, No. 4, p. 268.
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learn the language well il his aptitude is strong.
A logical conclusion is that a person who has the
aptitude as well as a positive orientation, is
almost guaranteed to do well in the process of learn-
ing a foreign language.s

These significant findings were confirmed
and extended by Robert Gardner in 1960. Gardner used
a larger sample of students, and included more mea-
sures of language achievement in his study. This
s tudy revealed the same independent factors that
were revealed by Lambert. In addition to that,
Gardmner found out that aptitude and intelligence
were especially importent for acquiring such language
g kills as granmar and vocabulary, while the kind of
orientation, the degree of motivation, and the inten-
sity cf attitudes were important for acquiring the
audio-lingual skill, He alse found that a student's
orientation toward the other linguistic-cultural
group is developed within the family, but it is not
related to the parents' skill in French, nor to the

nuvmber of French acquaintances that the parents had.7

6W.B. Lambert, "Motivation and Language Learn-
ing: Psychological Aspects."” Paper prepared for the
Southern Conference on Language Teaching, New Orleans,
Louisimna, February 22-24, 1968, p. 6.

’Lambert, A Study of the Roles of Attitudes
and Motivation in Seeond-LanEuaEe Learning, pp. 3-4.
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The interpliy of aptitude, motivation, and
attitudes was also confirmed in a study conducted
by Anisfeld and Lambert. The subjects were Jewish
high school students who were studying Hebrew at
parochial schools in Montreal, They were examined
for their ordientatiocn toward learning Hebrew, their
attitude toward the Jewish culture and community,
and their language aptitude and verbal intelligence.
These were compared with measures of achievement in
the Hebrew language at the end of the year., The
results confirm the conclusions drawn before that
both dintellectual capacity and attitudinal orienta-
ticn affect success in language learning. This
study, however, explored the effect of social class
on attitudinal measures. Students from the middle
class showed a relationship between "acculturation"
into the Jewish tradition and achievement, while
students from the lower class did not.8

Peal and Lanmbert conducted a study to find
out the relationship between bilingualism and intel-
ligence., The subjects were ten-year old monolingual
and bilingual students., Bilingual children were
found to have more favorable attitudes toward both
language communities than monolinguals. The parents

—_—

SMosh& Anisfeld and Wallace E, Lambert, "Social
and Psychological Variables in Learning Hebrew,"
Journal of Abnormal and Social Psyche legy, 1961, Vol.

e

€3, No. 3, pp. 524-5237,
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of bilingual childrer were also found to have more
favorable attitudes toward both language communities
than the parents of nonolinguals. This fact suggests
that development of linguistic skills, which is en-
hanced by favorable :sttitudes toward the other ling-
uistic-cultural commnity, is influenced by the
attitudes of the parents towerd the language commu-
nity.9 (The relatiorship between intelligence and
bilingualism is irrelevantt this study; that is why
the emphasis was focused on nminor findings.)

Gardner conducted a study on the role played
by motivational vazdables on second-language acquisi-
tion, The results of the study indicate that an
"integrative oriertation, positive attitudes toward
the language group, and a high degree of motivation
interact tc account for some success in second lang-
uage achievement and ... that a strong motivation
to learn the second language follows from a desire
to be integrated with a valued language community."
These two factors were fcund to be independent,
which means that students with either linguistic

aptitude or strong irtegrative motive will tend to

gBlizabeth Peal and VWallace B, Lambert, "The
Relation of Bilingualism to Intelligence," Psycholo-~
gical Monographs: Gemeral and Applied, 1962, Nol
546, Vol, 76, No. 27, pp. 1-23.
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be successful in second language acquisition, More-
over, those students who incorporate the two factors
will be even nore successful.lo

Feenstra has conducted the most recent re-
search in this field in amn Bnpglish.Canadian communi-
ty. The subjecte were grade nine high school students.
The results of the study emphasize the importance of
attitudes toward the other language group and the
degree of language achievement; and the direct rela-
tionship between psrents' attitudes toward French
Canadians and thedr children's achievement in learn-
ing French.ll

What is the significance of these findings
for teachers of second or foreign languages? Lambert
answers this questicn very explicitly: "For those
who have to stay at the front lines with students,
perhaps they will see somewhat more clearly the sig-
nificance of their role as interest stimulators,
tonvincing students that foreign language is much

more than maze learning, that it is the code of a

different and interesting social group, The challenge

1OB.C. Gardner, "Motivational Variables in
Second-Language Learning," Paper prepared for the
Indiana University-Purdue University Foreign Language
Conference, March Ll1-13, 1965,

llLambert, "Motivation and Language Learning:
Psychological Aspects," pp. 10-11.
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is to go beyond the mere achievement motives of
¢ tudents and to linx language teachding with more

2
appropriate and more productiwve motivel."l

The Present Study

Far from the Montreal, Conrecticut, Maine,
and Louisiana setting, this study vwas conducted in
2 completely different environment. The cosmopolitan
campus of the American University c¢f Beirut presented
the living laboratory in which this study was con-
ducted. The American University of Deirut is a
private, non-sectarisn institution of higher learn-
ing, which functions under a charter from the State
of New York., Over three-fourths of its students are
from the Arab countries of the Middle East and North
Africa. Sixty-five percent of the faculty are from
the Middle East, twenty-five percent from the United
States and Canada, and tén per cent from Western
Europe.

The educatiomal philosophy of this institu-
tion is similar tc that of am American University,

but its program is adapted to the particular needs

121bid,, p. 14.
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and educational demands of the Niddle East. The
University has four faculties: The Faculty of Arts
and Sciences; The Faculties of Nedical Sciences; The
Faculty of Srgineering and Architecture; and The
Faculty of Agricultural Sciences. However, the
sanple of students which was chosen Por this study
doe¢s not belong to any of the above mentioned
faculties. The students belong to a special program
called the Tniversity Orientation Program,

"The University Orientation Program is a
program established to meet the needs of certain
students who are deficient in Bnglish, but who are
otherwise qualified to enter the University." Two
major factors determine a student's acceptance in
this program: (1) a minimum score on the English
Entramce Exemination, and (2) the approval of the
members of the staff of the program.

The University Orientation Program is a full
time, non-credit program that extends for one or two
senesters, and sometimes goes even beyond that to a
summer session. Successful completion of the Pro=—
gram entitles the students to emtexr regular classes
of the Univertity,

During the first semester, the program con-

sists of twenty-five hours of English per week, plus
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Cultural Orientation. English includes "intensive
oral practice, pronunciation, grammar, reading and
composition, and the development of skills for the
comprelension of written and spoken Bnglish."l3 In
the second semester, the students are divided into
Arts and Sciences and are given approximately
twenty hours of English and Pive to ten hours of
discipline. Arts and Sciences disciplines include
Mathematics , Physics, Chemistry, Biology, and
History.

Dif ferent academic, social, cultural, and
athletic activities are sponsored intended to help
the students to enrich their life at the American
University of Beirut. Educatioral films are pre-
sented to the students regularly. These have dif -
ferent purposes: "to communicate information, to
change attitudes, to develop skills, to whet interest,

or to raise problems."l4 They also provide the

.

student with another opportunity for practicing
listening to and understanding the target language.
Debates and discussions of social issues are spon-

sored from time to time, as well gs trips to museums,

1:5Sc:h.oc:>l, of Arts and Sciences Catalogue 1966-
1967, with Anrmouncements for 1967-1968 (Beirut: Ameri-
can University of Beirut), p. 157,

14James W. Brown, Richard B, Lewis, and Fred
F. Hareleroad, A~V EInstruction Materials and Methods

—

{2nd ed. rev.; New York: NcOraw-liill Book Co., 1959),
p. 179,
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cultural centers, historicel places, and other arcas
of Letanon.

The original plan of the author was to select
a conmunity or group at the University which would
be in close enough contact so that differences in
favorebleness or unfavorableness of attitudes would
be apparent. This is one of the main reasons for
basing this study on the students of the University
Orientation Program. Another reason is that they
are the only group who teke/English Entrance Examina-
tion twice in such a short period of time. This adds
objectivity to their measures of achievement, espe-
cially since all of them are exposed to more or less
the same educational experiences., A third reason
for selecting thie sample of students at the Univer -
sity, is based on the assumption that all students
in the University Orientation Progran know a minimum
of two languages. This presents a ground for com-
parisons between Jdifferent languages, cultures,
and people.

Students of the University Orientation Pro-
gream, like many students of the American University
of Beirut, are in an interesting social-psychological
situation. They come fron diFferent parts of the

world to study at the Amerifan University of Beirut.
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In order to accomplish this task they need to master
the English language, They need enough English to
pursue thedir studies; they frequently do not want
any more than that anount, They are especially
interested in méstering the written language so they
can read text and reference books and write accept-
able papers, They are usually well selected and well
motivated For tleir educational program.

Before dealing with the subjects, a glance
at the nationality of those students who did not
answWer the questionnaire would give the reader a
complete picture of the s tudy group: two Bulgarians,
one Cypriot , one Iranian, one Iraqi, five Jordan-
fans, two Kuwaiti, one'Sudmnese, and five Turks, .
The tvwo Bulgarians, one 8udanese, and one Iraqi
repreéesent the total number of students from these

three countrdies in the Uriversity Orientation Program.

The Respondents

Biographical Information:

1. Nationalitx: The influence of cultural

and social background may make itself Ffelt in many
subtle ways., It is expected that the more one stu-

dent's natiomal culture difEers from another's, the
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more he will differ from the other in behavior and

attitades, The following table represents the

nationalities of the subijects.

TABLE 1

NATIONALITIES OF STUDENTS

Mationality Number of Respondents

ACEHBNL sooiinniisinoenenes I

Babraind .. ........00000... 4
Boelivien .. ... 0ieeirene. =2
Chinese .......... RN T .. 2
Crerfot oo« i s 8/8 5 e on o s 2
Greek ... iiitivennnnnnes . 1
EIBRLBR v s wwaaoimiinsdosicss 1
Fordanian jyeee e nnnteees 20
RuWaiti ... 00t inennenncaes 1
Lebanese .....ivennennenns a8
L T L .o 6
ROICEYL oo i 9 56 015 0.5 0 men w03 ove o L
BLER coivaevunssbnssinss . 2
THRELOD wu ss 50 00dm5 65 .6 05 beve 5
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2. Age: The youngest students were in
their late teens (18 years old), anrd the oldest in
their late thirties (17 years old)., The following

table represents the age range of the subjects,

TABIE 2

AGE OF STUNENTS

Age Range Number of Respondents

BeloWw 20 .oerioveeconennnss s

2083 s pvmrnis e e tecscire 25

23-25 ceenervine ces e . 5

26-28 ...t i ieecaiaan 5

29-31 ivieervsrrsiecassna SRR 4

92-34 .iieciiiiiemcnananiias 2

ADOYE Th <o nennwwwms oy 1

J. Sex

Sex Number of Respondente Percentage
Female 5 7%

Male 68 93%
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4. Religion:

feligion No. of Respondents Percentage

Christian 13 18%
Nos len 60 8 2%

5. Netive Language:

TARLE 3

NATIVEI LANGUAGE OF STUDENTS

Native RLanguage Number of Respondents
Arabic - & 48 LI e o . s 35
CRADOBE avnwows s5 ime iain s 2
GCregk e ee wis i TR T R T F 3
PersiBn .o vevvevvevnnaas. 18

Pushto . oo ve i ven vn v mn o s 8
Sr8nABH ww was 5w 0w i e d s 2

Turkdsh ., .....0 00 venunn. 5

Personal Characteristics:

In addition to suchrelatively easily ascer-
taineble characteristics as nationality, age, sex,
religion, and native language, certain complex char-

acteristics and past experiences were taken into
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account, because of their assumed bearing on the
student's attitudes.

1. Years of Studying English: There was a
yIng rng-

significant difference between the number of years

of studying Bnglish. JNowever, it nust be kept in
mind that the number of yesrs has not been indiecative
of achievement, since methods of teaching, hours of
study, and students' motivation are better determiners
of language acquisiticn. The number of years ranged
from two to thirteen, HNowever, fifty-eight of the
respondents studied English between six and eight
years,

2, DNumber of Languages Spoken by Respondents:

Respondents know (that is, read and write) between
two and four languages,

Number of Languages Number of Respondents

2 39
3 27
4 7

3. Interest in Association with Americans:

The extent to which students were interested to know
Americans is quite reflective of their attitudes.
But due to exaggerations in some of the answers, the
author is led to believe that the meaning of the

term 'know' is ambiguous, at least in the context of
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the question, and to at least seven per cent of the
respondents who stated that they knew about a thousand
Americans, and one respondent who stated that he did
not know any Americans. MHowever, 33% of the respond-
ents stated that they kmew between one and ten
Americams, and 24% stated that they knew between
eleven and twenty Americane, which seems quite rea-
sonable. Other answers ranged from 21 to 150. Seven
per cent of the respondents gave no answer to this
question.

When they were asked how many of these
Americans are really good friends of theirs, 32% of
the respondents answered, 'None'; 22% answered one
to two; 127% answered three to four; 4% answered five
to six; the other answers ranged From 20 to 100.

Five per cent of the respondents gave no answer to
this question.

A tentative conclusion that can be drawn from
this bit of information is that students are more
reluctant to say that they do not know any Amegicans,
rather than saying that they do not have any good
American friends, as shown by the difference in their
answers for the two questions.

In order to determine whether the subjects

have the chance to practice their English in their
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home towns the following question was asked: "Have
vou ever had the opportunity to hear English used
by friends of the family?" §53% of the students
answered in the affirmative, while 47% answered
negatively. In the same lime, the students were
asked the following question "Did you learn your
English primarily at home or in school?" 88% of
the respondents answered in school; 11% at home;

and one respondent did not give an answer,

Before giving a detailed description of the
procedure, it seems appropriate to give an explicit

statement of the hypothesis.

The Hypothesis

The role of social attitudes in learning
foreign languages has caught the attention of social
scientists and teachers of language during the past
few years. Research studies indicate that the attitude
of a student of a foreign language toward the other
language community, and his willingness to identify
with its people play an important role in his acqui-
sition of the other language. . Students holding
favorable attitudes toward the other language commu-

nity are found to be more successful in acquiring
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the language than those helding unfavorable attitudes,
indicating that there is & reciprocal transfer of
attitude from the linguistic community to the lang-
nage, Looking at it from thi§ point of view, the
language has potential positive or negative reinforc-
ing value.

The hypothesis underlying this study is that
there is a positive relationship between attitudes
toward the American linguistic-cultural community
and language achievement in the case of students who
are studying English as a foreign language at’the
University Orientation Program of the American Uni-
versity of Beirut.

Similar hypotheses have received substantial
support im previous studies in the United Stgtes and
Canada. Certain studies have predicted that "favor-
2ble attitudes toward the other linguistic-cultural
group should bring about more achievement in language
learning."ls However, it must be noted that psycho-
logical principles established in one linguistic
community cannot be automatically generalized beyond

that specific community.l6

tsﬂallace B, Lambert et al.,, "Attitudinal and
Cognitive Aspects of Intensive Study of a Second
Tanguage," Journal of Abnormal and Social Psychology,
1963, Vol. 66, No. 4,p359.

lsﬁoorge A. Niller, "Speaking in General,"
Current Studies in Social Psychology, p. 93.




CHAPTER I1I

PROCEDIRE

Measurement of Attitude

As was mentioned before, the present study
doces not claim to be as comprehensive and detailed
as the original study on which it is modeled., Con-
sequently, the questiommeazire used in the present
study to measure students' attitudes is not as
lengthy amd extensive as the one used in the original
study. 4s a first step in sinplifying and adapting
the questionnaire, the author resortedF: survey
of the field of attitudes and attitude measurement.
Following is a resume of the survey in this Ffield.

It does not seem necessary here to consider
the complex arguments which have developed around
the concept of attitudes, ani the many variations
of the term. Among the mumerous definitions of
attitudes encountered by the author, that given by
William Lambert and Wallace Lambert seems to be the
most appropriate for the purposes of this study: "An
attitude is an organized and consistent manner of

thinking, Ffeeling, and reacting with regard to people,

- 28 -



groups, social issues, or, more generally any event
in one's environment."l7

An attitude consists of three essential com-
ponents that center about a single object: '"the
beliefs abtout the object - the cognitive component;
the affect commected with the object - the feeling
component; and the disposition to take action with
respect to the object - the action tendency compo-
ma-nt:."]'8 An attitude is said to be formed when the
above mentioned components are so interrelated that
certain emotions and reaction tendencies become
regularly and consistently associated with a parti-
cular way of thinking about certain persons or events.
In the early stages of the development of an attitude,
its compomnents are not fixed; rather, they can be
modified by rnew experiences. In the later stages of
its development, the attitude becomes inflexible and

sterrotyped. If a person's attitude becomes firmly

fixed, he tends to group people or events into his

170i114an W. Lanbert and Wallace E. Lambert,
Social Psychology (New Jersey: Prentice-Hall, Inc.,
1964,) p. 50.

1BDavid Erech, Richard S. Crutchfield, and
Egenton Dallachey, Individual in Society (New York:
McGraw-Hill Book Company, Imc., 1962), p. 146.




pattern of thinking,without differentiating or recog-
nizing their individuality,.

People, in general, are not fully conscicus
of their attitudes, nor of the extensive influence
attitudes have on their social, political, linguistic,
and cultural behavior. But on very close self-analysis,
people can detect the functioning of certain attitudes
within themselves., For example, if a person has devel-
oped a strong negative attitude toward Americans, he
tends to evaluate any actiom by an American in a stereo-
typed manner. However, LFf he examines himself critic-
ally, he can usually recognize hig reactions of sus-
picion or hatred as he hears or reads about such

activities,

The Development of Attitudes:

How do attitudes come intc existence? In the
above mentioned definition of attitudes, it was em-
phasized that an attitude is an "organized" and
"consistent" way of thinking, feeling, and reacting
With regard to events and persons ir one's environ-
ment, This definition inplies that attitudes are
"learned modes of adjustnent", which in its turn
implies that their development fo llows standard
principles ol learning. In-order to explain how

attitudes are learned, tle three interrelated prin-



ciples of association, transfer, and need satisfac-
tion will be used.lg

The essential components of attitudes are
thoughts and beliefs, feelings or emotions, and
tendencies to react. Feelings and reaction tenden-
cies are learned through association and need satis-
faction. In other words, people learn to fear and
avoid persoms, events, or things, that are associated
wWith unpleasant experiences, 0On the other hand, they
like and approach things associated with pleasant
experiences. People are satisfying their need of
pleasure by avoiding certain things and seeking
others.,

An interesting study conducted by B. Lott
and A, Lott with grade school children illustrates
how attitudes toward others axre learned through both
association and need satisf&ctLon.go The hypothesis
posed by the study wae that a child develops positive
attitudes toward ethers if he is pleasantly surprised

in their presence. The children were organized in

lgw.w. Lambert and W.E, Lambert, op.cit., p.61,

2°Barnice E. lott and A,J. Lott, "The Formation
of Positive Attitudes toward Group Members," Journal
of Abnormal and Socill_gglchplggx, 1960, Vol. 61, No.2,
pp. 297-300.
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groups , aad eacl group was given an interesting

gane to play, During the gemes, children in some
groups received toys &¢s prites, while others did
not. After a period, the teacher asked each child
to name two children with whoem he would like to
spend a holiday. The results indicate that those
children who had received toys named more members
of their gzroup as holiday Friends than did those who
got no toys. That is to say that positive attitudes
developed toward play-group members when playing
together was associated with a pleasant experience -
which confirms the hypothesis,

Antother experiment conducted by B. MacKenzie
supports these findings., She Pound out that contact
under favorable conditions reduces prejudice. Less
prejudice against Negroes was found among white
students vwho were in contact with Negroes of rela-
tively superior economic and educational status.Ql
Similerly, negative attitudes are developed when a
person experiences disappointment or failures in the
presence of others. Facing political defeat, or

social disgrace, members of a whole community some-

Barbara MacKemzie, "The Importance of Contact
in Deternining Attitudes toward Negroes", Journal of
Abmormal and Social Psycho logy, 1948, Vol. 43, No. 4,
pp. 417441,




times develop negative attitudes toward another com-
munity whom they associate with the political defeat,
or social disgrace,

While feelings and reaction tendencies are
learned through association and meed satisfaction,
thoughts and beliefs are acguired through transfer.
Rosendlith conducted an experiment predicting that
attitudes are very commonly learned through transfer.
The subjects were teen-azgers who wWere living in a
midwestern American community that had no Jewish or
Negro residents., It wus established that anti-
semitiem and prejudice toward Negroes were as strong
among these teen-zgers, as in other c¢ities which
were heavily populated by Jews and Negroes.22 The
unfavorable attitudes were acquired here through
transfer, not through sssociatiomn, Likewise, when
a close friendly relationship exists between a
teacher and bis students, thoughts and beliefs, as
well as feelings and reaction tenmdencies, are trans-
ferred to the students.

However, people do not acqudre all the at-
titudes that they are exposed to. They are quite

selective, which imdicates that need satisfaction

22Judy F. Rosenblith, "A Replicaticn of
'Some Roots of Presjudice," Journal of Abnormal and
Social Psychology, 1949, Vol, 44, pp. 470-489,




plays en important role in the transfer of attitudes.
In erder to satisfy their needs for affection and
belenging, children usually adopt the attitudes of
their parents. As adults, people change existing
attitudes, or adopt new oneg, when they leave one
group and join another. Thus attitudes are altered

or adopted according to the needs of the individual.23
This indicates that attitude modification is of great

significance to parents and educators, as well as to

social-psychologists.

The lodification of Attitudes:

A knowledge of how attitudes change or can
be made to change is of great significance to educat-
ors. This is especially true in periods of political,
economic, social, scientific, and technological trans-
formation, or upheaval,

At first glance, the modifiability of attit-
udes might seem to be a simple matter, Since attit-
udes are learmned, it should be quite easy to replace
one attitude by another, or to alter an undesirable
one by learning another. But the process is much
nore complicated than this, since attitudes are not

as easily modified or replaced as they are learned.

EH.W.Lambert and W.E. Lambert, op.cit., p. 63.




COnce attitudes are developed, they become integral
parts of an individual's personality which affect
his over-all behavior. However, purposeful attempts
to change attitudes may succeed in modifying the
thought-belief compeonent, without affecting feelings
and reaction tendencies, which might lead the at-
titude to revert tc its former state in the Euture.24
Certain attitudes are anticipated to be par-
ticularly resistant to change. These are: (1)
Attitudes that are developed early in life, either
at bome, or through experiences in groups, (2) Attit-
udes that are acquired by association and transfer,
(8) Attitudes that provide need satisfaction, and
(4) Attitudes that are integrated into one's per-
sonality and behavior.25 People tend to change their
own attitudes, without being aware of it, when logical
inconsistencies in their beliefs and Peelings are
brought to their attention.
There are two major kinds of attitude change.
First, there is a change in the direction or sign of
the attitude, for example, a change from positive to

negative attitudes. Second, there is a change in

the degree of pesitivity or nmegativity of an attitude.

Ibid,

251vid., p. 64.



- 36 —

Controlling all factors involved, the latter is
always easier to produce than the former.26

Some factors that are believed to determine
the modifiability of attitudes are: dintelligence,
persuasibility, self-defensiveness, and cognitive
needs and styles of the individual. In a group
situation, it is believed that the degree of modi-
fiabdlity of the sttitude is related to the extent
of group suppert that the attitude has., Thus it
would be difficw 1t to change an attitude that is sup-
ported by the group, if a person values his member-
ship in this group.27

Social psychologists realige that if attit-
udes are to be replaced or modified, the new ideas
and beliefs that are supposed to be learned must be
very skillfully presented, usually in the form of
persuasive communications. "Whether mew information
Wwill change attitudes depends upon the nature of the
communrication situation, the characteristics of the
communicator, the medium of the communication, and

the form and content of the message."23

26grech et al., op.cit., pp. 215-216.

Bruia., p, 246.
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Research degling with methods of attitude
modification led to the realizatiorn that certain
methods are more useful than cothers under 8iffer-
ent conditions, with different people, and in dif-
ferent contexts., The contributions of personal ex-
perience, schcoling, mass media, individual per-
sonality, cultural background, and socio-economic
class, to the development of attitudes must be ex-
plored im or der to bring about constructive attitude

change.

Attitudes and Learning:

Attitudes play an essential role in deter-
mining benhavior; For example, they affect a person's
judgment and perception of others, and they also
influence one's speed and efficiency of learning.
"Attitudes function as a type of filter, letting
congenial ideas enter into memory easily, but stop-
ping or distorting the meaning of ideas that run counter
to personal values.” With this assumption, Jones and
Aneshansel conducted an experiment on megregation.

The subjects were two groups of white college students
in the sotth: one clearly prosegregation, the other
anti-segregation in attitudes, as measured by a well

devised Questionnaire, Both groups were asked to



learn thoroughly eleven irief statements arguing
against segregation, The statements were of this
type: "The legro points up the grestest disparity
between the theory and cur practice of democracy."
Each subject read the stztements aloud, and then
tried to recall as many a&s possible. This procedure
was followed five tines and the subject's efficiency
of recall was reported for each trial, The results
of the experiment indicate that students who were
against segregatioen learned the antisegregation
arguments more efficiently than those who favored
segregation., In othexr words, statements that were
in accordance with existing attitudes were more easily
assimilated.gg

This evidence is of major educational signi-
ficance. By getting to know the attitudes of students,
it is possible for a tescher to do something about
the prediction and control of their behavior, and
hence, influence their speed and efficiency of learn-
ing. The growing awareness of the fact that attitudes
tend to determine bebhavior more than "cognitive un-

derstanding of the world", makes the importance and

29£dward E. Jores and Jane Aneshansel, "The
Learning and Utilizetion of Contravaluent hatarial "
Journal of Abnormal and Social Psychology, 1956, Vol.
pP. .
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value of attitude neasuremnent more obvious.

The Measurement of At titudes:

“"The measurmment of attitudes is exceedingly
difficult because of their subjective nature. Mea=-
surement requires objectification of attitudes, which
is not easy to obtein without affecting their mean-
ing."aL Social psychologists have developed a
variety of devices for inferringand measuring attit-
udes. The usefulness of a measuring technique is
determined by dits capacity to compare the measured
elements with reliability, Because of the nature
of the subject matter , social scientists encounter
much more difficulty tham netural scientists in
designing their measuring devices, People and their
attitudes change from time tO time, which makes it
all the more difficult for social psychologists to
determine the reliability of their instruments of
measurement.

Furthernore, people's evaluative or emotional
reacticns to other people or situations cannot be

measured directly, but must always be inferred from behavior.

5OH.H. Remmers, Introduction to Opinion and

Attitude Measurement (New York: Harper and Brothers,
3954y, p. 15.

3leory S. Bogerdus, The Making of Public
Opindion (New York: Association Press, 1951), p. 197.
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Behavior can take the form of verbalized symbols or
overt actions. When asked to indicate their attitudes,
most people give partial, shallow, and often misre-
presentative pictures of their attitudes. Still,
psychologists must infer psychological principles
and measure attitudes from this distorted picture
©f the individual's thoughts, feelings, and reaction
tendencies.32

"Since an attitude is a hypothetical, or
latent, variable rather than an immediately observ-
able variable, attitude measurement consists of the
assessment of an individudl's responses to a set of
situations"35 The pet of situations is usually a
number of statements about a person, event, or thing,
Toe which the individual responds with a set of spe-
cified response categories, example, 'agree' and
* lisagree'. "The value assigned to an individual's
response to a given item is called an item score,
and the number derived from his item scores represents

his position on the latemt attitude variable."34

3QH.H.Lambert and W.E.Lambert, op.cit., p. 52,

53Marvin E. Shaw and Jack M. Wright, Scales for

the Neasurement of Attitudes (New York: McGraw-Hill
Book Company, 1967), p. 15.

34rbia.
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An attitude may be described as either favor-
able or unfavorable. But it is usually not enough
to describe the direction or sign cf an attitude,

It is often necessary to specify the degree of favor-
ability or unfavorability of the attitude. Attitude
scales usually range from extreme unfavorableness,

to zero (that is, absence of attitude), to extreme
favorableness.

The intensity of an attitude is usually in-
dicated by how far it is marked from the neutral
position. Attitudes on one side of the continuum
indicate negative reactions which arouse responses
of fear and avoidance. Atttitudes on the other side
of the continuum indicate positive reactions which
arouse responses of pleasure and approach., The
neutral area of the attitude continuum, however,
poses a problem of interpretation. Several solutions
have beden proposed for this problem, "First, one may
consider the statement that an attitude is neutral
to be self-contradictory, indicating the presence of
a response predispositicn on the one hand and the
lack of a predisposition on the other. From this
viewpoint, the neutral position on the attitude con-
tinuum represents no attitude toward the object in

question, A second, alternative interpretation
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which may be given to the neutral point is that it
represents the point of balance in positive-negative
evaluative conflict, thereby reflecting an ambiva-
lent attitude ... A third interpretation is based
on neutral range scores achieved by inconsistent
responses. It dis that the subjects possessing such
scores do not have integrated, clearly defined atti-
tudes regarding the object."35
The number of scales on the attitude con-
tinuum has long been a subject of controversy. For
purpeoses of brevity, it will be mentioned here that
the number of scales is relative to the kinds of
attitude that are being measured, That is, some at-
titude objects provide ground for more differences
in opinion and intensity of attitudes than others,
thus requiring more scales on the attitude continuum.
Nith respect to any object or concept, an individual
may have a positive, negative, or neutral attitude.
Before coming to a detailed description of
the questionnaire, & list of definitions and clari-
ficaticn of important terms used in this study seems

quite pertinent and @ssential,

ssrbidc. pp. 7!-80
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Definition of Terms Used

Ethnocentrism: "A gemeralized attitude which predis-

poses the individual to reject members of
groups other than his own and to exalt the
superiority of his own group, especially his

ethnic and national group."36

Instrumental Orientation: An instrumental orienta-

tion toward language learning emphasizes
"the utilitarian aspects of second language
achievement while disregarding any interest

in the other language group."37

Integrative Orientation: An integrative orientation

toward language learning emphasizes learning
a foreign language "in order to learn more
about, or to meet members of, the other

language group.“ss

Key to Abbreviations:

U0P: University Orientation Program
EEE: BEBnglish Entrance Examination

AID: VUnited States Agency for International
Development.

-

36Krech et al., op.cit., p. 213.

3;rlL.a.mbet-t, A Study of the Roles of Attitudes
and MNotivation in Second-Language Learnigg, p. 7.

'Ibid.



The Questionnaire:

The questionnaire was intended to measure
two major things, mainly, the students' ethnocentric
tendencies, and their attitude toward the American
language, culture, people, and foreign policy. It
was fFfound necessary to neasure the studentd! ethno-
centric tendencies because these bare a marked effect
on the students' attitudes toward other national and
ethnic groups. Howeverx, the major part of the ques-
tionmeire centered around measuring the students'
attitudes toward the American linguistic-cultural
community, since it is with this aspect of the stu-
dents' attitude that the study is basically concerned,

The questionnaire (see Appendix I) is divided
into five main parts: (1) Bicographical information,
(2) A scale to measure the degree of agreement or
disagreement with a set of statements, (3) Multiple-
choice questions, (4) Two open-ended questions, and
{(5) A scale to measure the degree of agreement or
disagreement with another set of statements. The
scales are composed of statements of varying degrees
of poeitivity and negativity. Some of the statements
are positively worded, while others are negatively
wWworded.

All in all the questionnaire measures thirteen



variables. Ilowever, the statements or questions were
not grouped according to the variables being megsured for
two reasons: (1) So that students would not be aware
and conscious of what was being measured, and (2) So
that the answers could be compared For consistency

of response, PFollowing is a description of the

thirteen variables, and a listing of the items used

to measure the different ones:

1. Ethnocentrism scale:

The following items were designed to measure
ethnocéentrism as defined above:

IIA.

a., My ccocuntry is by far the best country to
live in.

b. The opportunities offered to young people
in my country are far greater than in any?
other country.

c.tI will be happier if I leave my country
and move to some other country,

d. My country may not be perfect, but our
way of life has brought us as clese as
human beings can get to & perfect society.

9. The worst danger to my country during the
past twenty years has been the result of
its exposure to foreign influences and
ideas.

Two items that were intended to measure eth-

nocentrism were disregarded in the final analysis.

tS:l.nce this statement is negative, its item

score was inverted.
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Thes€é are:

e. It is only natural and right for each
person to think that his family is better
than any cother.

0. Scmetimes I cannot see much sense in put-
ting so much effort into education and
learning,

The former was disregarded because most of

the students said it is'matural' but not 'right',
In other wWords, the statement was ambiguous. The
latter statement was disregarded because it was found

that it has mo relationship to ethnocentgism as

defined in this study.

2, Preference for Respondent's culture over American

culture scale: Five items were designdd to com-

pare the Respondent's culture with the Amesican cul-
ture, Agreement with the following items reflects
28 strong personal preference for respondent's culture,
while disagreement reflects a comparative dissatis-
faction with it and preference for the American cul-
ture:

IIA.

£. Family life is more important to us than
it is to the Americans,

g. Compared to the people of America, wgare
considered to be more sincere and honest.

h, Compared to us, the Americans are an un-
imaginative pecple.
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i, CQur people are better mannered than the
the American people,

j. The American people would benefit greatly
if they adopted many aspects of our cul-
ture,

3. Attitude toward the American people:

Four items were designed to find out the
positivity or negativity of the respondent's attitude
toward the American people. Agreement with the
following items reflects a positive attitude toward
the American people, while disagreement reflects a
negative attitude:

ITA.

k. Americans are very democratie in their
polities and philosophy.

1. Americans have every reason to be proud
of their race.

m., The more I get to know Americans, the more
I want to be able to speak their language,

n. Americans have every reason to be proud
of their traditions.

4, Instrumental COrientation:

The students were asked to indicate the ex-
tent to which each instrumental reason for studying
English was descriptive of their own feelings. A

score

high/indicates that instrumental reasons are charac-

teristic of the individual, a low score that they



are not, The instrumental reasons sare:
IIB.

a. I think that it will be useful to me some-
day in getting a djob,.

d. I need it for higher education.
g. In our present scciety, one needs a good

knowledge of at least one foreign language.

5. Integrative Crientation:

The orientation of a student is integrative
if, for example, he is oriented to learn more about
the other cultural community, as if he desired to
become & potential member of the other group.
Statements designed to measure integrative orienta-
tion are:

IIB.

b. It will help me to understand the American
people and their way of 1life better,

e. I need it to further my international un-
derstanding.

f. It will allow me to meet and converse with
more and different people.

A fourth integrative statement included in
the guestionnaire was:
c. It enables me to begin to think and behave
as the Americans do,
However, this item was disregarded in the

final analysis because most of the students did not respond
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to it

6, Motivational Intensity and Desire to Learn English:

Nine multiple-cloice statements were designed
to measure the amount of effort and enthusiasm that
students show in thedir attempt to acqaire the language.
The intensity of motivation to learn Erglish is mea-
sured in terms of work done for assignments, future
intentions to make use of the langua ge, amount of
practice given to the language, and eagerness to pay
attention in class. The items used to measure moti-
vation and desire to learn English are the nine
multiple-choice questions that appear on pages four

and five of the questionnaire (See Appendix I).

7. Desire for American Identity:

Four Yes-or-~No questicns were designed to
determine whether the students wanted to identify
With the American people, or not:

I1I.

11. Do you want your children to grow up
speaking English?

12. Would you thimk of getting married to an
American?

13. Do you ever listen to programs in English
on the radio?

14. Do you think there should be an English
television channel in your country?



- 50 =

High scores in these items were considered
to indicate a strong desire to belong to the American

culture,

§. Americans as Individuals:

The students were asked to give their general
impression of Americans as individuals. They were
required to choose between these chree alternatives:

a, I Like most of them,

b. I like some of them.

c. I do not particularly lLike any of them.

9. Respondent's people as Individuals:

The stulents were also asked to give their
general impression of the pecople of their own country
as individuals .

They were also asked to give their general
impression cf thle people of Lebanocrn as individuals,
However, since this did not have a direct bearing

on the study, it was disregarded.

10. Preferred language:

The students were asked to -dindicate in which
language they prefer to speak, and in what language
they primarily think. These two ques tions are very
ambiguous, because students might think in English

when they are spesking to their English teacher, but
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et on any other occasion. One item which was used
t¢ measure the preference for the English' language
over the students' languapge was the Ffollowing:

p. Inglish, contrary to my native language,

can be used to express scientific ideas.

1ll. Desire to Live in America:

Students were asked if they had the opportuni-
ty, would they like to live in America permanently,
fer a short time, or would they not like to live

t here at all,

12, America's Forei&g Poligx:

The statements that were used to measure the
positivity or negativity of the students' attitudes
toward America's foreign policy were:

Vs

L. The only way peace can be meintained is to
keep America so powerful and well armed
that no other nation will dare to attack it.

2., In view of America's moral and material
superiority, it is only right that it should
have the biggest say in deciding United
Nations Policy.

4. Other mations have done some very fine things
bet it takes America to do things in a big
way.

S.tThe American ideal of bdgger, faster, and

% Since the other statements are positive,
the item scores of thds statement: i8 « inverted.
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more does not appeal to me,

8. Anerica is in everyw:y the greatest nation
in the world,

7. The hatred of the United States by other
countries is caused mostly by envy of its
Bgreatness.

S.tAmerica is one of the last places I would
choose to live in if I had the choice.

10.*[ would not care particularly if I never
heard of the United States again.

The following two items were disregarded in
the Final analysis: (The first because of the pos -
tible ambiguity of the word *friendly'; and the
second because of the possible ambiguity of the
whole statement)

-

3. In my opinion, the Urited States should
give up trying to be on friendly terms with
other countries.

8. Americans are a mixture of all nationalities

and are neither better nor siorse than the
nationalities that go into making them.39

13. Attitude toward the Ens}ish Entrance Exam:

Students were asked to evaluate the EEE as

2 measure of one's knowledge of the English language.

#Since the other stateéments are positivd,
the item scores of these statements are inverted,

nghese items used to measure the attitude

of studdnts toward America's foreign policy were
chosen from different attitude sceles in Shaw's
Scales for the Measurement of Attitudes, pp. 198-209.




Since achievement is based onkthe scores of the EEE,
students’ attitude toward it is quite pertinent to

detect.

Administration of the Questiconnaire:

Forty-one of the questionnaires were given
by the author personally to UOP students on March
27th, 1967, at the beginning of thrse language
laboratory sessions, The author had a chance to
speak to the students at that time, explaining to
them the importance of the gtudy, requesting them
to return the quéstionnnire, arnd assuring them that
the results would be kept confidentigl and anonymous,
The rest of the questiomnaires were placed in the
post office boxes of the other fifty students on
lfarch 28th, 1967, The ninety-ome Questionnaires
Here accompamied by self-addressed envelopes,

Fifty-six responses were received in the
first seven days. When the Flow of returns started
to drop off, follow up letters were sent. They read
as follows:

Dear Fellow Student,

This is just to remind you of the question-
naire which you receéived last week. As was
mentioned before, the success of my thesis depends
on your cooperation. If Ffor one reason or another
You don't want to fill A4dn’ the questionnaire,
please send it back with a convincing statement
explaining your reasons.
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It will only take you ten minutes tc answer

all of thle questions, Do kindly spare me ten
minutes.
Thank wou,

Yours sincerely,

Vivian Kanazi!

These follow up letters were quite effective.
Seventeen responses resulted From this reminder. Out
of the ninety-one questiomnaires that were destributed
there were eighteen non-returns which neans that 80%
were answered. It should be noted at this point,
that the questionnaires were accepted readily, if
not eathusiastically, by 2 good number of students.

However, a ninority opposed it vehemnently.

Meas urement of Achievement

For the purpose of this study, achievement
is defined dogmatically in terms of scores obtained
on a standardized examination. Specifically, it is
the measure of progress during the course of a
semester based on the scores obtained on an English
Examination at the beginning and at the end of the
semester. The sole measure of achievement used in

this study is the difference in scores in two admin-



- 5 -

istrations of the English Entrance Examination -
one before the learning was to take place and one
after,

The English Entrance Examination is designed
to test the candidate's English language proficiency
in three main areas: vocabulary, reading comprehen-
sion, and grammatical structures, There is no
formal gramnar, but the test does require recogni-
tion of improper usage. General language aptitude
is measured for example by the candidate's skill in
leerning and making inferences from an artificial
language., There are also items which test skill in
the use of the dictionary,

In the comprehension of written English,
stress is placed on understanding not only value
judgments, emotional bieses and stylistic innuendos,
but also on understamding the precise, quantitative
language of the natural and social sciences, The
ability to reach conclusions in English on the
basis of information presented is considered import-~
ant, GStress is alsc placed on the ability to read
an expository passage quickly, to locate the topic
sentence or the main idea, to identify transitions,
to Follow the developrent and logic of the passage,

and to summarize the main idea.
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It should be noted at this point that it is
only the students' deficiency in English that does
nat permit them to Be regular university students,
Whether they are deficient in the language or not
is determimed by the previously described English
Entreance Examinsation. (See sample guestions of the

LEE in Appendix LI .



CHAPTER IIX

RESULTS

Interpretation of Data

Attitude scales differ in "method of construc-
tion, method of response, and basis for interpreting
scores." The items in an attitude scale are usually
not significant in themselves; the significance, rather,
lies din the total score or in the subscores that the
individual obtains in a number of variables., However,
the separafe items must elicit responses that are
psychologically related to the attitudes being mea-
sured, whether this relationship is evident or not.

In Fact, "there is a considerable advantage in using
terms that, on the surface, have mo bearing on the
attitude being measured, This may prevent the res-
pondent from concegling or disterting his attitude."40

The scales A4Am this etudy were intended to
provide a measure of degree or inteneity of the
thoughts, feelings, and reaction tendencies of the
students, The students were given the opportunity
to agree or disagree with cerfain statements, thus

45G.Selltiz et al., "Attitude Scaling," At-

titudes: Selected Readings, ed. Maria Jahoda and Neil
Warren (London: Penguin Books, 1966), p. 305.
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indicating tle direction of their attitudes. The
intensity of the response is reflected in whether
the respondents stromgly agree, agree, are uncertain,
or neutral, disagree or strongly disagree with the
dtems, The items were constructed to represent the
three components of attitudes. For example, the
statement "America. is in every way the greatest
nation in the world" permits the respondents to
express their thoughts and beliefs about America.
The degree of agreement or disagreement reflects
the intensity of the response. The statement "The
more I get to know Americans, the more I want to be
able to speak their language" allows the expression
of reaction tendencies. The statement "I would not
care particularly if I never heard of the United
States again' allows the expression of feelings and
emotions with regard to America.

Some of the statements were positively stated,
while others were negatively stated. This helped in
determining whether the students really thought about
the questions, or whether tlhey had the Bendency to
comply - that is, agree with any statement, whether
it is Ffavorable or unfavorable. The students were
expected to agree with the statements in one form,

and disagree with those in the opposite form. Agree-



ment or disagreement with the fPirst set of statements

was indicated as follows:

Por
For

For

O kB M ca

For

definite agreement
moderate agreement
definite disagreement

neutral or indifferent,

To facilitate measurement, the above mentioned

rumbers wergcemverted to item scores in the following

mnanner:

3 .
-2 -
0o -

definite agreement
moderate agreement
definite disagreement

neutral or indifferent.

For unfavorably worded statements, the item

scores vwere reversed as follows:

g -

2

0

definite agreement
moderate agreement
definite disageeement

neutral or indifferert,

To exemplify, supposing that a2 student marked
']

the following two statements - one of which is posi-

tively stated,

and the other negatively stated - with

the number three indicating definite agreement:
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a. DMy country is by far the best country
to live 4n,

c. I would be happier if I leave my country

and move to some other country.

The item score assigned to the first state-—
ment would be 2, while that assigned to the second
statement would be -2,

The author became aware of the absence of
a measure for '""moderate disagreement", in the first
set of statements, while assigning values to the
intensity of response, However, due to the many dif-
ficulties encountered in administering the question-
naire, it was impossible to aveid this error Iy having
¢tudents reanswer this part of the questionnaire,
This may bLe considered one of the weaknesses of this
study.

Each response in the multiple-choice ques-
tions was assipgned an item score,. HNowever, due to
the variability in the order of scores assigned to
the itens, it seems necessary to spell cut the scores

zttributed to each iten:

1. Compared to cther students in my English class,
I think I:
3 a. do more studying than most of them.

2 b. do about as much studying as most of them.



ca
.

l c.

do less studying than most of them.

I think about the words and ideas I learn in

my English class:

3 =a.

b.

.
-

c-

very frequently
once in a while

hardly ever

On the average, I spend about the following amount

of time doing home study in English:

a,
b.
c.

d'

o] ]

e.

more than twenty hours per week

between fifteen and twenty hours per week
between ten and Pfifteen hours per week
between five and ten hours per week

less than five hours per week

Considering how I go about studying English, T

can honestly say that I:

3 a,
2 b,
1 C|

really try to learn English
do just enough work to get along

Wwill pass on the basis of luck or intel-
ligence because I de very little work.

After I complete ny studies at the university, I

will probably:

try to use my English as much as possible.

continue to improve my English (by reading
English books, newspapers and so on),

try not to use the English I learned.

make no attempt to remember my English,



6. During my English classes, I

3 a. become wholly absorbed in the subject matter

o]
v

listen btnot with interest

c. have to force myself to keep listening to
the teacher

1 /d. have a tendency tc daydream about other
things

e. become completely bored,

7. I read newspapers and magazines writeen in Bnglish:

3

—(a. every day

{b. about three times a week
c. once a week
d. once a month

l e. never,

e ]
-

-
=
e
=
o

studying English

a. very interesting

b. somewhat interesting
1l c¢. not interesting at all.

9. To what extent is the English taught in the class-
room useful to you outside the classroom:

a. of great use

b. of some use

2 ¢, of little use

1l d. of no use,

11. Do you think of getting married to an American?
1l a. Yes



12,

13.

14,

15.

16.

18.
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Do you want your children to grow up speaking English?
1l a. Yes

-1 b XNo

Do you ever listen to programs in Inglish on the
radio?

1 a. Yes

=1 b. Yo

Do you think there should be an English television
channel in your country?

1 a, Yes

-1 b, o

What is your general impression of the Americans

as individuals? (Do not give yYour reactions to the
best or wordt members, you have known)

3 a. I like most of them.

2 b, I like some of them

1 c. I don't particularly like any of them.

What is your gemnersl impression of the people of
yYour own country as individuals?

3 _ a. [ like most of them

2 b. [ like some of them

1 c. I don't Particularly like any of them.
Which language do you prefer to speak?

1 a. Ny native language .
3 b, English

2

¢. It depends on the oceasion



19, Whea you are thinking, de you think primarily in
Your native language or inm English?
L _a. Always in my native language
3 b. Always in Bnglish
L _c¢. Mostly in my native language
2 d. Mostly in Bnglish

20. IP you have the opportunity, would you like to
live in America%
_J a. Would like to live there permanently
_2_ b. Would like to live there for a short time
1 c. Would not like to live there

21. I think that the English Entrance Exam is:

J_ 8. a very good measure of one's knowledge of
the English language

b. a good measure of one's knowledge of the
English language

'u

c. a bad measure offone's knowledge of the
English langygage

e

In the last part of the questionnaire, the
following item scores were assigned to the intensity
of response, depending on the wording of the state-

ments:



Positively Worded Negatively Worded
Statements Statemants
2 — Strongly Aggee -2 -~ Strongly Agree
1 - Agree -1 -~ Agree
O =~ Uncertain 0O =~ Uncertain
-1 =~ Disagree 1 -~ Disagree
-2 ~ Strongly Disagree 2 - Strongly Disagree

To exemplify, taking two statements that
differ in favorability and unfavorability of wording,
the Pollowing scores would be assigned to the different
degrees of agreement and disagreement:
4, OCther nations have done some very fine
things but it takes America to do things

in a big way.

Strongly Agree; Agree; Uncertain; Disagree; Strongly Disagree

2 1 ) -1 -2

5. The American ideal of bigger, faster, and
more does not appeal to me.

Strongly Agree; Agree; Uncertain; Dissgree; Strongly Disagree

-2 ~1 O 1 2

The 2 and -2 scores are very significant. They
represent dynamic opinions, that is, students who in-
dicate them possess conviction and are likely to ac-
compgny opinion with definite acticn, either for or

against the attitude object,



For the purposes of this study the variables
were divided irto two parts: pro respondent's com—
munity; and pro-American conmmunity, as follows:

Pro respordent's community: (1) Ethnocentgism scale,
(2) Preference for respondent's culture over American
culture scale and (3) Respondent's recple as indi-
viduals; Pro-American community: (1) Attitude toward
the American people, (2) Integrative Crientation,

(3) Motiwvation and desire to learn English, (4)
Desire for American identity, (5) Americeans as in-
dividuals, (6) Preferred language, (7) Desire to

live in America, and (8) America's Coreign policy.

Two variables are neither pro-respondents!
community, nor pro-American community: Instrumental
orientation and Attitude toward the Fnglish Entranee
Examination,

The total subscore of each wariable was com-—
puted by adding the subscores assigned to the res-
ponses of all the separate items. The thirteen
variables nentioned above and the twe scores of the
English Entrance Examination were intercorrelated
using Pearson's product= momenfgerrelation coefficients
by means of & computor program en IDM 1620.

Am @xample extracted from the students'

scores will justify and claxrify the reason why the



variables were intercorrelated with the scores on
the EEE and not with the difference between them,
Which indicates achievement. One of the respond-
ents got a secore of 270 on the first EEE, and a
score of 438 on the second. This means that his
achievement is 168 points; while another student
got a score of 485 on the first EEB, and a score of
655 on the second, This means that his achievement
is 170 points.looking at the achievement of the two
8 tudents on its surface value gives the impression
that both students have had the same degree of
achievement. However, it is obvious that it is much
easier for a student with 270 to increase his score by
168 peinte than it is for the student with a score
aof 485,

The correlations ebtained from the computer
are presented in Table 4., Variables one to fifteen
as they appear in the table are:

1. Ethnocentrism scale

2. Preference for respondents' culture over
American culture scale

5. Attitude toward the American people
4., Rating of instrumentel orientation
5. Rating of integrative orientation

6. Motivational intensity and desire to
learn English



7. Desire for American identity
8. Attitude toward Americans as individuals

9. Attitude toward respondents' people as
individuals

10. Preferred language
11. Desire to live in America
12, Attitude toward America's foreign policy

13. Attitude toward the English Entrance
Examination

14. Score on the first English Entrance
Examination

15. Score on the second English Entrance
Examination.

As shown in Table 5, the correlations of

some variables are significantly different from zero
at the o> -~ 0,06 level. However, since at the five
per cent level the lowest e@orrelation that is signi-
ficantly different frem zeroc is .23, the correlations
between the different variables will be divided ac-
cordingly into: no correlation (below ,23), wvery
low correlation (between .23 and .45), and moderate

correlations (above ,50).
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FIRST CORRELATION MATRIX

1 2 3 4 5 6 17 8 9 10 11 12 13 14 15
1 +28%* =02 .18 ,03 0.00 =.08 =.09 .21 =,18 =,15 -,17 =.02 =-.,04 =,07
2 =a3705 0,00 =16 =.11 =,34% 05 =~,14 =,21 =,34% -, LAl .22
3 | J26% \17 .21 W20 L44% Q00  L3B¥ ,33% L60* .18 -,08 ~,23%
4 «10 -.01L .09 .14 .12 .06 .20 .18 -,02 .12 .02
5 «34% 22 .11 16 J3Ll¥ =07 L07 -.15 =.20 -.22
6 «21  .23% 08 .21 .14 L,27T*% L,10 -.38* -,43%
7 #25%=,09 . .17 .24% ,3B* -,11 ~,13 -,02
8 W26% . L5* 15 L45% ,39% -,15 -, 20%
9 ~=03 -4 -,12 .22 =-,10 =.15
10 | 06 .34% .06 -.14 -,26%
11 .52% .09 -.10 -,07
12 .14 -,28% -, 28%
13 -.16 =-.,13
14 . T2%
15

*Si.gnificantly different from zero at the of = 0.05 level,
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1. There is no correlation shown between
such variables as:
a, Ethnocentrism and preferred language.

b. Rating of instrumental orientation and
rating of integrative orientation.

€. DMotivational intensity and desire to
learn English, and preferred language.

d. Rating of integrative orientation and
proficiency in the language measured
by the second BEE.

2. There is a very weak relationship bet-

ween such varisbles as:

a. Ethnocentriem and preference for respond-
ents' culture over American culture.

tbh Rating of integrative orientation, and
motivational intensity and desire to
learn Bnglish.

¢. Desire for Americgn identity and attitude
toward Americans as individuals,

4. Motivational intensity and desire to
learn HOnglish, and proficiency in the
language as measured by the second EEE.

i{. There is & moderate relationship between

these twe variables:

a. Attitude toward America's fereign policy
and attitude toward the American people,

b. Desire to live in America and attitude
toward America's foredign policy.
Using Pearson's product moment correlation

agadn, the eight pro-American variables were correlated



with the difference between the tewo English Intrance

Examination scores, which is the measure of achieve-

ment.

The correlations obtained from the computer

are presented in Table 5. The variables that appear

in the table are:

10.

11,

12,

Al

Attitude toward the American people
Rating of integrative orientation

Motivational intensity and desire to
learn English

Desire for American identity

Attitude toward Americans as individuals
Preferred language

Desire to live in America

Attitude toward America's foreign policy

Achievement (Difference between the scores
of the two EEE)

Attitude toward the American People:

It is clear from the table that the students'

attitude toward the American people has a very low

negative correlation with achievement in English,

It is therefore impossible to predict a student's

achievement from knowing his attitude toward the

American people,



Rating of integrative orientation:

It is obvious from the table that the stu-
dents' integrative orientation does not correlate
significantly with achievemert. Qne can safely con-
clude that in the case of the UOP students achieve-
ment and integrative orientation are two independent
factors. It may be assumed therefore that a student
may gain proficiency in the English language without
having a desire to identify with members of the
Admerican lingudistic-cultural group. This finding
presents a clear reveesal of the findings of Lambert

and Gardner,

Motivational intensity and desire to learn E nglish:

The students' motivation and desire to learn
Bnglish has a very low negative correlation with
achievement in the language. Knowing the motiva-
tional intenseity of a student and his desire to
learn English does not permit a prediction of his

achievement,

Desire for American identity:

It is clear from the table that the students!
desire for American identity dces not correlate sig-
nificantly with achievement in the English language.

In other words knowing the students' desire Tor



TABLE 5

SECOND CORRELATION MATRIX

5 «17

6 21 .34

7 20 .22 L,21

8 44 11,23 .25

10 .38 .31 .21 .17 .25

11 233 =07 .14 .24 15 ,06

12 60 07 .27 .33 .45 .34 .52

A -.26 -.12 -,24 .10 =-.26 =~-.23 .00 -.11

-
Significantly different from zero at the =< = 0,05 level.



American identity as measured by the four yYyes-no ques-
tions would not enable a person to predict their achieve-
ment in the language, Achievement and desire for

American identity are two independent factors.

Attitude toward Americans as indiv4iduals:

The students' attitude toward Americans as
individuals has a very low negative correlation with
achievement in English, It is therefore impossible
to predict a student's achievement from knowing his

attitude toward Americans as individuals,

Preferred 1anguag :

This variable has very little bearing on the
achievement of the students. 1In other words, know-
ing a student's preferred language does not allow a
prediction of his achievement. The low correlation
between achievement and preferred Language may be
due to the wording of the statements that measured

preferred language. (See page 50)

Desire to live in America:

The students' desire to live in America has
no correlation whatsoever with their achievement in
the English language., This means that knowing the
student$' desire to live in America allows no pre-

diction of their achievement. Desire to live in



- 75 =

America and achievement are two independent factors.

Attitude toward America's foreign policy:

The students' attitude toward America's
Foreign policy has no significant correlation with
achievement in the English language. That is to
say, achievenent and attitude toward America's foreign
poliecy are two independent factors din the case of

students of the University Orientation Program.

Data lNot Reducible to Statistics

One other aspect of the questionnaireme rits
attention, As was mentioned before, the students
were asked to answer two open-ended questions.,

These questdions are:

1. VWhat advantages do you think there are
for being able to speak English?

2. Vhat disadvantages do you think there
ére for not being able to speak English?
For one reason or another, 37% of the res-
pondents did not answer the second guestion, while
32 wrote that the answer to this quéstion was the
opposite to that of the first question, Thirteen
per ment of thestudents merely negateéed the statements

that they gave in the first question, while the rest
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of the respondents gave answers that are neither
representatiw of the group, nor of any signifi-
cance, so tley were disregarded.

However, the respondents did give detailed
and pertinent answers to the first question. The
advantages for being able to speak English are given
below according to their frequency of occurrence in
the students' answers, For example, the first
advantage listed below was mentioned by 57% of the
respondents, while the last one was mentioned by
one student only:

1. For communicating with English-spiaking
people, and for improving international
understanding (A person can communicate
with foreign business men, scientists,
economists, engineers, politicians, etc.)

2., English is the language of science and
education (It would enable a person to
have a great diversity of books and other
written material, which are not found in
his own langhage, at his disposal, espe-
cially scientific and technological texts).

3. For purposesof higher education (Most of
the important universities have English
as their language of instruction).

4, It is useful in getting a job.

5. Cne can understand the history and cul-
ture (that is, customs, thoughts, ideas,
and bebavior) of the English-spaaking
people better,

6. It is useful in many foreign countries,
if the person does not know the native
language of that country (one can travel
Wwith ease).
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7. It helps a person to be up-to-date as far
as current events and facts about the
world are concerned, and not to be res-
tricted to the limitations of his native
language.

8. To be able to read and understand the
opinions of others abaut his own country,
and to be able to exchange ideas.

9. It has the same advantages as being able
to speak German or French,

10. For social prestige.

11. To be able to translate Wooks and articles,
and to help in guiding tourists in ene's
country.

12, To be able to enjoy movies.

13. To be able to live in America.

14. To be able to have an American girl friend.

15, To be able to figure out what Britishers
or Americans are trying to say about him,

Cne of the students distinguished between
the disadvantages of not being able to speak English
in the Middle East and in South America, by saying:
"In the Middle East:

l. One cannot obtain a gocd job.

2, One cannot study in a good school.

In South America:
It is completely different. There is no
real disadvantage for the person who can-
not speak Bnglish."

One of the students gave a2 long answer to

this question that deserves to be quoted here:



"It would be difficudt for me to answer this
question and the next one by pointing out spe-
cific point(sic] so would you please accept
tke following analogy s an answer Ffor both
questicns,

'Suppose that you, yocur darling, and a lot of
people were inside a pig builddng with all its
secret gates closed, Inside this building you
had every requisite thing for survival, and a
radio set too. This set would be a good means
for delivering the signs of the outer world.
At the bginning you would listen to this set
eagerly; then you would become cager enough to
take your way through the corridors of your
building so as to get rid of this comfdértable
Jail. By intuition, you were led to ore of
the secret gates; and fortunately, you found
the key in its hole.!

The English lanzuage, my deer [ﬁig] , is a key,
remember, not the only key, for opening my
outey world. X am not just a curious person
whose aim is to see new faces ©r unfamiliar things.
Indeed, curiosity is Jjust a small part of my
motive; the crucial part is 1l1ife itself; 4in other
vwords, I am seeking for 1life, the complete life
wherever it exists.

made
N.B. I might/[sic] some grammatical or other
mistakes., My excuse which you may accept is
that I am still a student in his first year."



CHAPTER IV

CONCLUSION

Speculations About the Results

The results of this study are in variance
Wwith all that is known about the subject. The fact
that attitudes and achievement are found to b un-
related in this study, and in contrast to the find-
ings of the Lambert study, may be due to a number
of factors: (1) Lamguage learning orientation, (2)
Cultural difference (3) Political situation, (4)
Respondents' suspicdions about the nmature of the
Questionnaire, (5) 'neutral' or 'indifferent' attit-
ude, and (6) Other factors,

There are marked differences between the si-
tuation in the University OUrientation Program, and
that in which Lambert conducted his study. The UOP
studeat, in general, may have a variety of goals
for earolling in the American University of Beirut.
Almost certainly, be wants to acquire new knowledge
and skills, which will be of importance for his sub-
sequeat career. He might r;gard his experienee at

the University as san opportunity For personal growth,
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and for enriching his understanding of the world,

Variovus agencies and organizations concerned
might have other expectations about the outcomes of
his education. His government, for example, might
be concerned with the use he will later make of his
education, The University, like the student, is
interested in his acquisition of the kind of knowl-
edge and skills included in the curriculum he is
following. These factors indicate that the UOP
student, in general, ig'Omntrast to Lambert's subjects,
look at learning English as a foreign language ms
making him better educated, or as equipping him with
a useful skill for his future occupation, with little
regard to the culture or people represented by the
foreign language.

The results indicate that proficiency in
foreign language learning is not the central goal
for most UOP students. Their motivational intensity
and desire te¢ learn English is apparently incidental
to the more challenging long~term drive of #¥rying
to find en@ prepare their way for the future. Other
motivetional constructe such as the need for promo -
tion, or fear of failure, seem appropriate as short-
term goals. The fact that all of the students have

demonstrated some progress in learning English during
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the course of the semester indicates that English
nmnust have been a great goal to them.

The second factor to be considered im that
students'! attitudes toward the American linguistic-
cultural community is markedly influenced by their
rnational and cultural background. "Members of a
nation, despite ethnic, racial, religious, or in-
dividual differences among them, do resemble one
another in certain fundamental patterns of belief
and conduct more than they resemble members of
other nations."41 Most of the students are away
from their national-cultural background, It is
believed that the nationality of a2 person who is
away from his own country becomes an important part
of his own identity. While Lambert's students in
his studies were all Americans or Franco-Amegicans,
the g€eventy-three UOP students are of fourteen dif-
ferent nationalities.

The third factor to be considered is the
present political situation. Almost a year ago,
the Arab-Israeli hostiltities culminated in a war

to the bitter loss of the Arsbs. The defeat was

41Gordon W. Allport, The Nature of Prejudice
(Cambridge: Addison-Wesley Publishing Company, Inc.,
1954), p. 1l16.
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quick and costly and the disgrace was harsh and
severe. The tragedy of Palestine was restaged but
this time the audience clapped more enthusiastical-
ly, applauding the victory of the minority over a
ruthless giant on three fronts,

The excuses of the loser are as old as man's
vanity. And the Arab, emotional as he is, looked
for an alibi in his frustration. The long moral and
ecenomic¢ support of Israel by the West, and especial-
ly by the United States, provided him with this alibi,
and hence the accusation that the Western powers (the
United States and Britain) intervened militarily by
air-covering Israel, Although the accusation was
officially denied later, the grudge lingered on in
the Arab hearts, sprouting into anti-Americanism.

The Near Easterner sensing the dangers of the
Israeli plans for expansion and feeling with his
Arab neighbor, shared with him this resentment to
the West,

The students are in a position where they
must study Bnglish, due t¢ commitments of various
kinds, but the war has introduced a situation that
may have brought gbout a radical change in their
attitudes toward Americams, Neutral or positive

attitudes toward the United States may have changed



to negative wmttitudes for the majority of these
students due to June and post-June events. These
attitudes may be temperary, mt in the meantime the
lack of correlation observed in this study may ref-
lect the students' ability to study and learn
English in gppite of anti-American attitudes.

It has been maintained, by many psycholo-
gists, that people's attitudes toward their own
nation will determine, to a great extent, what
position they will take in situations where the nation's

interests are threatened, In The Two-Way Mirra,

Richard Morris found that foreign students who ex-
perience a gin in national status react favorably
to the people and s&ituations which produce or accom-
pany the gain, while those who lose status react
unfavorably. Thus, people's evaluative or emotional
reactionfto other people or situations are reflected
by the extent fo which they feel that they themselves
are accepted or valued by other people, or in other
situations.

A brief look at some cditorial comments that
were written in June, 1967, and that concentrated
on the Middle East crises, and ¢ riticized the "Western
power policy"™ may give the reader a better understand-

ing of the political situation,
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Columnist Nichel Abu Jawdeh of the daily
An-Nahar wrote, ""The voice of the sound American
mind, calling for U.S. restraint from using force
against Arabs for the sake of Israel, must be
raised always higher in Washington and prevent
President Jolnson from becoming another Anthony
Eden in the Middle East ... Arabs know well that
Israel will not start the war ... unless the United
States is fully on its side. The United States has
no right to resort to force against Egypt and the
Arabs, because Arabs have taken mo action against
1E."

An editorial entitled "Statesmanship" appeared

in The Daily Star on June 4,1967. It read, "At the

outbreakk of the crimis - triggered by Israel -
President Johnson aligned the United States squarely
on the side of the¢ Zionist State ... One cannot see
the motives which guide the reasoging of the United
States. It seems to be completely oblivious to its
interests im the area, It cannot possibly be ignorant
of the judicial aspects of the case. Why is it so
blind to the trutho"

On June 10, 1967, the following paragraph

appeared in The Bconomist:. "No substantial body of

pro-Arab opinion seems to exist in the United States.
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Few American scholars, explorers or men of action
have made it a hcebby to lowve the Arabs ad a certain
type of Bnglishmen has, The Friends of the Middle
East did make a forlorn attempt this week to press
the Administratiorn to insist that the cease-fire
should inelude a return of the Israeli and Arab
armies to their previous positions, but theirs mas
almost a solitary voice.,, Determined though it
Wwas on this occasion to play fair with the Arab
states if the Arab states would give it a chance,
a Democratic Administration would have difficulty
in being truly indifferent to lsrael."42
Experiences encountered by the author might
further explain the findings., A few students made
it a point to discuss the Questionnaire with the
author. It was obviocus from what they said that
they did not realize that thley could voice a negative
attitude. Others were very suspicious of the nature
and purpose of the questionnaire. One student wrote:
"IFf you wanted to know ny attitudes and my ideas
toward Americans, you did not have to call this
paper, which I think is just to find out people's
ideas toward the Americans, a research paper for
B.X. thesis. You had the opportunity - and you

still have it -~ to ask me directly. I could be
very well wrong in dcubting the purpose af this

42"The Americans Play it Cool"
mist, 1967, Vol., 223, p. 1096.

, The Bcono-




- 86 -

paper in which case I wculd hipghly appreciate
it if you would sparec a few minutes to convince
me that this paper is really what you say and
not what I think,"

Others opposed the gquestionnaire so bitterly
that they went and reparted it to the Dean of len
at the Undversity. It is dnteresting to note that
many letters addressed to the author were attached
tc the questionnaire,, Excerpts [From four different
letters follow:

"I received your letter about guestionnaires
and my reason isn't because I zm afraid or
anything else, but because I lost the Gues-
tionnaire somewhere, so if you please send
me another one."

"I thank you deeply for your confidence in

me, I have tried my best to be objective in
answering your "strange'" questionnaire. I
would be glad to give you any further informa-
tion in future.”

"There should be some good people, Americans
if possible, who would be open to others, and
consider themselves, as any human being from
any part of the world. As the ... do. And
the smile that they show usually should be
permanent.”

"I am sorry for delaying your questionnaire.
o goocd reason is avgzilable., I have revised
some questions because I thimk it will be
easier for me to answer those questions pro-
perly. I do hcocpe you won't be angry at my
delaying your questiomnaire. If you have more
questions, I will be at your service always.
Best wishes to the success of your thesis."

In this study, each individual student is

2 mumber of check marks om multiple-choice questions,
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and rating scales, and a number of p unched holes on
IBM cards., This process of abstreaction and gquanti-
ficaticn is necessary to find general relationships,
but it inevitably entails a loss of concreteness,
or vividness, and of the many unique answers and
reactions that make up any one student's attitude.

The insignificant cecrrelations observed in
this study are mainly due to the fact that most of
the answers were checked for 'neutral' or 'indiffer-
ent'. This may- de explained in three ways: (1)

The students cheched the 'nemtral' or 'indifferent'
positicon as an '"escape mechanism'" | because they did
not Want to convey their real attitude; or (2) They
felt it was the easiest way out, since it did not
demand much thinking, or (3) The students' lack of
vocabulary caused them to misunderstand some of the
statements.

"The subject whose neutral reaction is mani-
fested in an unstressed way, may be considered em-
phatic because he may not give vent to the outward
expression of his real attitude though he might be

covertly emphatic in this respect."43 Statistically

43Gorachanda Kundau, "The Rationale for a New
Technique of Attitude Measurement," Indian Journal
of Psychology, 1962, Vol. 37, No. 3, pp. 148-149,
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the zero point exists and is valid, but psychologi-
cally the legic or the definition of the neutral
peint is not always applimble. "In statistics the
zero point exists between the positive and the
negative, but in psychology the positive and the
negative are qualitative and not gquantitative en-

tities."44

For example, if student A has four
"Strondy Agree" and four "Strongly Disagree"
answers, wWhile student B has eight "Neutral or In-
different", apparently the two seem to belong to
the same attitude group, and hance the difference
between their attitudes is notknown.

Other lfactors which must be considered is
that the students were asked to reveal their attitudes
in a questionnaire addresscd to somebody they do not
know. Moreover, they had to identify themselves by
writing their names. Seventy-one per cent of the
UOP students are AID (United States Agency for
International Development) students. It is gquite
possible that this [fact caused the students to ref-
rain from expressing genuine attitudes toward the

United States, and consequently led them to give

what might be described as & "harmless" and accept-
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able answer,

All the data of this study was obtained
through questionnaires. Consequently, some of the
answers may not be objective and reliable. People
do not always reveal their attitudes. In fact,
they learn through experience with others to keep
certain of their attitudes hidden Ffrom casual ac-
quaintances, or even, close friends. This, by
itself, is another important factor that explains

the results of this study.

Suggestions for Future Research

Studies in this Pield

This study is far from complete. Since it
is the first study of its type in this part of the
world, it provides a ghallenge to werify and extend
the findings reported., The following suggestions
may be useful for further research in the field:

1. The two questions that must always be
asked in connection with psychological measuring
instruments are: Do they give consistent results,
and do they measure what they set out to measure.
It is advisable to validate the questionnaire Wy

asking certain people who stand at opposite poles
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in respect to the given issue, and some who have an
intermediate position, to answer the questionnaire
before it is administer ed.

2. As was mentioned before, the June war
and post June wap events had a marked influence on
the attitudes of the majority of the students
toward the American linguistic-cultural community.
It is advisable to include asection to discover
if, and to what extent, students' attitudes changed.

3. It is recommended that students' attit-
udes be tested at the beginning and end of the semester
to find out whether there is a change of attitude as
students get more proficient in the language.

4. If possible, different tests testing
students' achievement ir the different language skills
should be utilized; such as tests measuring the abi-
lity to understand, speak, read, and write.

5. In order to get more objective and re-
liable answers, the students should not be required
to Wwrite their names in the questionnaire.

6. The students should be told to resort
to the "neutral”™ or "indifferent" attitude when,
and only when, they are really neutral or indiffer-
ent.

The present situationin the Niddle East pre-



sents a unique and interesting field for social-
psychological studies, especially dn the field of
foreign-language learning, The Findings of this
study are tentative.

This: study should be considered as an ex-
ploratory analysis of variables suspected to be per-
tinent for a given sample of students, at a parti-
cular time in history. However, it provides a

challenge to verify and extend its Ffindings,



APPENDIX I

THE QUESTIONNAIRE

Dear fellow student,

The attached questionnaire is a madjor part of
my thesis for my M.A. in "The Teaching of Fnglish as
a Foreign Language". The success of my work depends
on your ccoperation, Be assured that your name will,
under no circumstancds, be connected with the answers
you give. Your honest reply will be highly appreciated.

Yours sincerely,

Vivian Kanazi!

I. Information about yourselfl

1, Name —-—mcmem e Nationality ——-—-meme—aa
2., Age ~—crmmmee e SeX w—cemmm———— Religion —----cecmeea-
3. What is your Ffirst (native) language? —--—-————eeeae--=
4. How many languages do ycu know (that is, read and
Write?) e e
5. What are these languages? ———mcemmemmmmcc e
6. Where did you study English and for how long? =———--
a. Name 0f place ——=-cccmmmmme—a Number of school years
-------- Number of hours per week ——eec—e—ee-
b. Name of place —-—---ceemeea-- Number of school years
-------- Number of hours per week —-—-—me—-
c. Name of place =——-cermmeaea—- Number of school years
———————— Number of hours per week —-—————-=
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II, Instructions

A. The following statements are opinions

which have often been expressed by students. You

are requested to mark each statement in the left-

hand margin according to your agreement or disagree-

ment as follows:

The opportunities c¢ffered to young people in
my country are far greater than in any other

I would be happier if I leave my country and

My country may not be perfect, but our way
of life has brought us as close as human be-

It is only natural and #ight for each person
to think that his family is better than any

Family life is more important to us than it

Compared to us, the Americans are an unima-

3 =~ definite agreement
2 =~ nmnoderate agreement
1 - definite disagreement
0O =~ neutral or indifferent
a. My country is by Far the best country to
live din.
b.
country.
Cs
move to some other country.
d.
ings can get to a perfect society.
e.
other,
£.
is to the Americans.
8. <Compared to the people of America, we are
considered to be more sincere and honest.
h.
ginative people.
. 1

Cur people are better mannered than the
American people.



- definite agrecement

moderate agreement
- definite disagreement

neutral or indifferent

BI

The American people would benefit greatly
if they adopted many aspects of cur culture.

Americans are very democratic in thedir poli-
ties and philosophy.

Americans have every reason to be proud of
their racece.

The more I get to know Americans, the more I
want to be able to speak their language.

Americans have every reason to be proud of
their traditions.

Sometimes I cannot see rnuch sense in putting
so much effort into education and learning.

English, contrary to my native language, can
be used to express scientific ideas.

The wordt danger to my country during the

past twenty years has been the result of its
exposure to foreign influences and ideas.

Read each reason stated below carefully and

indicate the extent to which it describes ¥Your own

reason for studying English:

a.

b,

I think that it will be useful to me someday
in getting a job.

It will help me to understand the American
people and their way of 1life better.

It enables me to beginfo think and behave
as the Americans do.
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I need i{jfor higher education,

I need it to further my international un-
derstanding.

It will allow me to meet &#nd converse with
more and different people.

In our present society, one needs a good
knowledge of at least one foreign language.

IXII. Instructions

Place a check-mark () to the left of the

statement which is most applicable toc you. Please

try to be as frank and as accurate as possible.

Remember that this study is strictly confidential,

and that the information you give will only be seen

by the thesis-writer.

j B

Compared to cother students in my English
class, I think I:

a, do more studying than most of them.

b. do about as much studying as most of
them.

c. do less studying than most of them.

I think about the words and ideas I learn
in my English class:

a. very frequently
b. once in a while
c. hardly ever

On the average, I spend about the following
amount of time doing home study in English:
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more than twenty hours per week

between fifteen and twenty hours
per week

between ten and fifteen hours per
week

between five and ten hours per week

less than five hours per week

Considering how I go about studying English,
I cen honestly say that I1:

really try to learn Bnglish
do just enough work to get along
will pass on the basis of luck or

intelligence because 1 do very little
work.

After I complete my studies at the university;
I will probably:

try to use my English as much as
possible

continue to improve my English (by
reading English books, newspapers and
so on)

try not to use the Englksh I learned
make no attempt to remember my English,

my English classes, I

become wholly absorbed in the subject
matter

listen but not with interest

have a tendency to daydream about other
things

have to force myself to keep listening
to the teacher

become completely bored.



7.

10.

1l.

12.

I read newspapers andmagazines weitten in
English:

a, every day
b. about three times a week
c. once a week
d, once a month
€. never.
I find studying Bnglish
a., very interesting
. somewhat interesting
¢, not interesting at all.

To what extent is the English taught in the
classrocom useful to you outside the classroom:

a. of great use
b, of some use
c. of little use

d. of nouse.

——

Did you learn your English primarily at home
at home or in school?

a. home

—_— e

b. school

Do you want your children to grow up speaking
English?

a. Yes

b. No

Weuld you think of.getting married to an
American?

a, Yes

b. No



13.

14,

15,

16'

17.

18,

Do you ever listen to programs in English
on the radio?

a. Yes

b. Neo

——

De you think there should be an English
television channel in your country?

a. Yes
b. No

——

What is your general impression of the
Americans as individuzls? (Do not give
your reactions to the best or worst members,
you have known)

a. I like most of them.

be I like some of them

c. I don't particularly like any of them,

What is your general impression of the people
of your own country as individuals?

____a. I like most of them

b. I like some of them

c. I don't particularly like any of them.
If you are not Lebanese, what is your general
impression of the people of Lebancn as indi-
viduals?
. &8. I like most of them
__b. I like some of them
____¢c. I don't particularly like any of them.
Which language do you prefer to speak?

__ a. My native language

b. English

c., It depends on the cccasion

——



19.

20.

22,

23'

24,

When you are thinking, do you think primarily

in your native language or in English?
a. Always in my native language

b. Always in English

¢. Mostly in my native language
4. Mostly in Baglish

If you have the opportunity, would you like
to live in America?

a, Would like to live there permanently

b, Would like to live there for a short
time

¢. Would not 1like to live there

I think that the Inglish Tntrance Exam is:

of the English language

b, a good measure of one's knowledge of
the English language

c., a bad measure of one's knowledge of
the English language

Have you ever had the opportunity to hear
English used by friends of the family?

a. Yes

b. No

—_——

About how many Americans do you know?

About how many Americans are really good
friends of ycurs?

a., a ver)y gocd measure of one's knowledge
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IV.

1., What asdvantages do you think there are for
being able to speak English?

2, What disadvantages doy ou think there are
for not being able to speak English?

V. Instructions

Following is a list of statements, if you
strongly agree with a statement as it stands, please
draw a line under the words "Strongly Agree"; if you
strongly disagree with the statement, underline the
words "Strongly Nisagree"; and so on, for "Agree",
"Uncertain", and "Disagree."

Since this is a survey of opiniong it is
desired that you indicate your own perscnal opinions
regarding these statements, regardless of whether you
think other people might agree or disagree with you.
Please fill these forms out independently.

1. The only way peace can be maintained is to keep
America so powerful and well armed that no other
nation will dare to attack it.

/Strongly Agreef/Agree/Uncertain/Disagree/Strongly Disagree

2, In view of America's moral and material superiority,
it is only right that it should have the biggest

say in deciding United lNations Policy.

/Strongly Agreas/Agree/Uncertain/Disagree/Strongly Disagree
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10.
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In my opinion, the United States should give up
trying to be on friendly terms with other count-
rieS-

/Strongly Agree/Agree/Uncertain/Disagree/Strongly Disagree

Other nations have done some very fine things but
it takes America to do things in a big way.

/Strongly Agree/Agree/Uncertain/Disagree/§tromgly Disagree

The American ideal of bigger, faster, and more does
not appeal to me,. '

/Strongly Agree/Agree/Uncertain/Disagree/Strongly Disagree

America is in everyway the greatest nation in the
world,

/Strongly Agree/Agree/Uncertain/Disagree/Strongly Disagree

The hatred of the United States by other countries
is caused mostly by envy of its greatness.

/Strongly AgreefAgree/Uncertain/Disagree/Strongly Disagree
Americans are a mixture of all nationalities and are
neither better nor wWworse than the nationalities that
go into making them.

[Strongly AgreefAgree/Uncertain/Disagree/Strongly Disagree

America is one of the last places I would choose to
live 4dn 4if I had the choice,.

f3trongly Agree/Agree/Uncertain/Disagree/Strongly Disagree

I would not care particularly if I never heard of
the United States again,

/Strongly Agree/Agree/Uncertain/Disagree/Strongly Disagree



APPENDIX IT

SAMPLE QUESTIONS OF THE ENGLIEH

BNTRANCE EXANTUATIONS

PART I. DIRECTICHNS:

Each item below is incomplete. It is followed
by four answer choices. One of these checices best
completes the item. On the amnswer card blacken the
letter corresponding to the best chcice, making sure
that the numbdber of the guestion is the same.

1. Ie was very sick, b@t now he is

A Dbest,

B Dbetter.

C good.

D more better.

2, The teacher

A let me do it against my will.

D made me to do it against my will.

C made me do it against my will.

D compelled me to do it against my will,

®rTaxen from Syllabus of English Entrance

Examination with Practice questions, distributed by
Office of Tests and Neasurements, American University
of Beirut, 1967 Ed.
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ca

Twins generally resemble
4 each other very much,
B the other wvery much.
C another very much.

D. one other very much.
4., Lazy students

A make little progress.
B get little progress.
C do little progress.
D

avail little progress.

PART II. DIRECTICNS:

Each numbered sentence below contains a blank
space. Following the sentence there are five other
words. Choose the best word for the blank, and
blacken its letter on the answer card.

5., The bottle is too small to a whole liter
of water.

A continue

B contain
C drink

D devwelop
E dry

6. Has he dome his work? Yes, he
A did
B can

C has
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had

done
person who is always late is never
prudent

watchful

punctual

detained

H o o 9 » = Bu o

awry

PART III. DIRECTICIS:

Fach underlined part in the following selection
has a number, On the lower part of the page, find
the same number and decide which one of the choices
is the best one to use in place of the underlined
part, On the answer card blacken the letter corres-
ponding to the best choice, making sure that the
number there is the same. If you decide that the
underlined part is correct as it appears in the
selection, blacken choice A, indicating that you

believe NO CIHAVNGE should be made.
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John goes to Tripoli yesterday. In Tripoli he

3

had luncheon with his friend George. I suppose he

returns tomorrow.

10

invitation waiting for him,.

9

12

If he has done, he will find Samia's
11

It will be unexpected,

and I don"t know whether he would accepted it or not.

13

8 9 10
A NO CHANGE A NO CHANGE A NO CHANGE
B wemnt B at P will return
C gzo C to C would return
D has gone D by D shall return

11 12 13
A NO CHANGE A NO CHANGE A NO CHANGE

B have

C have done
50

D does

B awaiting

C awaited

D waits

PART IV. DIRECTIONS:

B will accept

C accepted

D is accepting

Read the following paragraph and then answer

the questions which follow it by blackening the ap-

propriate letters on the answer card,

"Men are clearly superior to wemen in a few
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things - weight-1lifting, showting, and inflicting

bodily harm, for example - but, disloyal to my =mex
as it may seem, I am convinced that women's super-
iorities outweigh those of men." (Extract from a
speech.)

14, The paragraph expresses the speaker's idea tkhat,
in general,

A men are superior to women.

B women are superior to men.

C men may be superior to women.

I women may be superior to men,

E both sexes are equal; neither is superior.
15. The sex of the speaker is

A dther male cor female.

B probably female,.

C probably male,.

D definitely female.

E definitely male.

16, The speaker believes that men are superior
to women.,

A din a great many ways.
B in three ways only.

© in no ways.
D

in most ways, but not all,

]

in some ways, but not most.
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DIRECTICNKS:

Read each mumbered sentence and decide which

one of the Ffour choicew agree with it. Blacken the

letter of your choice on the answer card, making

sure that the number of the question is the same.

17. If the letter arrives befcre Wednesday, we

go by sea;

Sunday:

A If the letter
go by air.

B If the letter
we go by sea.

C. If the letter
air.

D If the letter
by sea.

if not, we go by air, Today is

arrives on Wednesday, we

arrives later than Tuesday,

arrives tomorrow, we go by

arrives on Thursday, we go

18, The speech, entitled "The Success Story of
Roger Jones", was a total failure.

A

B
c
D

The speech was about Roger Jones.

Roger Jones was a total failure.

The speech concerned a total failure.

The speech was given by Roger Jones.

——
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