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ABSTRACT

Background Statement:

The recently much publigized idea that
education is a major source of economic develop-
ment has contributed to the steady increase in
the international flow of students from the dev-
eloping nations to the more advanced countries of
the West. At present, there are nearly 95,000
foreign students under the auspices of the U.S.
institutions for higher learning. This magnitude
has invited the attention of administrators, socio-
logists, educationists, and others to investigate

the various aspects of cross-cultural education.

The American University of Beirut with its
cosmopolitan campus is also a living laboratory
for cross-cultural studies. So far, little re-
search has been carried on related to the problems
of cross-cultural education. The present study is
an attempt to survey the adjustment problems of

the Afghan students at AUB.



Statement of the Problem:

The purposes of the present survey are:
{l) to identify the adjustment problems of the
Afghan students at AUB in general, and their aca-
demic problems in particular; (2) to ascertain the
degree of association between adjustment and the
following variables: age, sex, duration of so-
journ, pre-arrival acculturation, marital status,
pre-arrival expectation, regional position, and

socio-economic status.

Methodology:
(1) The Sample: The sample of the study

is composed of 30 Afghan students who were study-
ing at the American University of Beirut during
the academic year 1966-67. One subject is female
and 29 are male students. Their ages range bet-
ween 19 aﬁd 33 years. Almost 70% are single and
68% come from urban areas. Five students have

studied in the United States before coming to AUB.

(2) Instrument: The basic instrument

used in this research was the questionnaire which
included items related to two broad categories:
(a) academic problems which deal with scholastic
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abilities such as note-taking, competence in Eng-
lish, the types of exams, etc.; and (b) psycholo-
gical Factors such as worries due to housing, in-

terpersonal relations, home-sickness, etc..

Ma jor Findings:

(1) Adjustment Problems: Aeccording to

the expressed opinions of the Afghan students, the
three main factors that caused the subjects the
most difficulty in adjusting to their studies at

AUB wiere as follows:

a. Different academic system from what
they were used to at home (60% of the
sample) .

b. Difficulties with the English language
(66.6%) .

c. Social life at AUB is complicated and

difficult to adjust to (50%).

The subjects were asked to single out the

factors which might account for the difference bet-

ween the academic systems. The subjects responded
that too much reading, specific rather than gene-
ral questions, and the practice of mote-taking at
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AUB made the difference.

As to problems with Bnglish, the subjects

have the most difficulty in writing.

With regard to the adjustment problems re-
lated to social life, the subjects indicated that
they were disturbed by the noisy atmosphere and
lack of privacy in the dormitories; they complain-
ed of the lack of adequate conditions for improv-
ing English; they cited uncertainties pertaining
to boy-girl relationships; and, they were also
disturbed by the surrounding culture to the extent
that businessmen cheated the non-Arabic speaking

students.

(2) Association Between Adjustment and

Other Variables: The present study does not show

ény significant association between adjustment and
the following variables: age, marital status,
regional position, major field of study, and socio-
economic status. However, two kinds of associa-
tion were found to be significant at the 5% level
of confidence: (a) pre-arrival acculturation in
the United States and dissatisfaction with recrea-
tional activities at AUB (x2 = 4.57); (b) duration
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of sojourn and satisfaction-dissatisfaction with

financial problems at AUB: the new participants

complained of financial difficulties more than

the old subjects.



ERRATA

Error of Page Numbering

Pages (77) and (88) are missing due

to misnumbering of pages,



CHAPTER
I. THE

A,

II. THE

TABLE OF CONTENTS

PROBLEM AND ITS BACKGROUND ..

The Problem ........... o U S

Statement of the Problem ..
Definition of Terms .......

Background of the Problem ...

The Research Status of
Cross-Cultural Education..
Summary of Related Research

The Place of This Study ...

DESIGN OF THE STUDY ...... % 5%

The Sample ....... o ¥ S 6 8

Definition of the Sample ..
The Locale (AUB) ..........
Cultural and Educational

Background of the Subjects
Selection Procedure ,......

Instrument ......c00...  a% W6

The Instrument .......... v %
Administration of the Ins-
trument ......... v 56w e e e
Reliability ...cccvesesnoess
Valdadity cascovsssssioene s

- Vi =

B

39

43

43
43
47
52
61
62
62
63

64
85



CHAPTER Page

ITII. ANALYSIS OF THE DATA AND A
STATEMENT OF THE FINDINGS ...... 66

Ae PBEDAERGE oo o iinsiioiin s i i ios 67

B. Association Between Adjust-
ment and Other Variables ... 86

C. Interpretation of the Data .. 96

IV. SUMMARY, CONCLUSIOK, AND RECONM-

MENDATIONS ... iviitnnenneennnes 107
A, SuUmMmMary .. ....oivirtnnnnnennns 107
B. Conclusions ......coeveseens . 124
C. Suggestions for Further

Studied s..ivicessves 5% sl 128
D. Recommendations ...... o niew . 129
TO AUR & vwwwnwswsiwsim st sene . 129

T® AID ..osvsisnivsnmansinss L3O
To The Government of

Afghanistan .............. 131
To the Afghan Students .,... 132

- vii -



LIST OF TABLES

Table : Page

1. Catagories of Reasons Given by 344
Foreign Students for Coming to

the United States ........ .o ouisaie e 13
2, EBducation (in Afghanistan) ...... . 55
3. Reasons for Coming to AUB ........ 67
4. Pre-arrival Expectations ......... 70

5. Contrast Between Pre-arrival Expec-
tations and Local Realities ..... 72

6. Difficulties in Adjusting to Stu-
dies L R I R .l...lll.'.‘.l.. 73

7. Difference Between Academic Systems 75

8. Difficulties With the English

Language ...c.ooeeeeeens CE S S SR 76

9. Factors of Difficulties .......... 78
10. Dormitory Problems ............... 79
11. Problems Obstructive to Study .... 81
12, Examination System ............... 83
13. Suggestions Made by the Subjects ., 84
14, Age and Social Life at AUB ....... 87

15. Marital Status and Sexual Frustra-
TAON v a0 oo aceis SN RLEL T R B s 89

16. Marital Status and Financial Pro-
blema I..l......“.I'Il..'.'l.'l. 90

17, Pre-arrival Acculturation and
Bnglish ..lo...l‘l..b...l..!li.'ll 91

- viii -



Tablg

18.

19,

20.

21,

Pre-arrival Acculturation and
English ....... te b et s s s e an e

Pre-arrival Acculturation and Dis-
APPOLINTMONt i svusenimsisesnoss . e

Duration of Sojourn and Adjustment
Problems ...i.ciceivenninnnann

Association Between Duration of
Sojourn and Financial Problems ..

- ix =

Page

92

93

95

96



CHAPTER I

THE PROBLEM AND ITS BACKGROUND

A. The Problem:

The rapid increase in international exchange
of students, especially after World War II has in-
vited the attention of anthropologists, social psy-
chologists, counselors, administrators, diplomats,
and others to survey and analyze the problems re-
lated to cross-cultural education each of them
from a different point of view. Recent research
in the field of cross-cultural education has elu-
cidated the various aspects of exchange programs
such as mutual understanding, technical assistance,
adjustment problems, re-education, acculturation,
diffusion of formal knowledge and know-how, eval-
uation of exchange programs, etc.. Volumes of
books and brochures have been written about the
mechanisms and consequences of cross~cultural edu-
cation, particularly in the United States of Ame-
rica where the number of foreign students enrolled
in the institutions of higher learning has steadi-

ly increased from 26,759 in the academic year



1948-491 to nearly 94,000 in the year 1966.2

Besides, some American institutions have
founded universities abroad one of which is the
American University of Beirut with the enrollment
number of approximately 3,000 that has attracted
students from nearly 55 nationalities. Despite
the fact that the administration has made regular
attempts to find and solve the problems confront-
ing the AUB students 1ittle thorough research has
been done in the area. To the best knowledge of
the writer, there is only one thesis entitled
"problems of Pakistani Students" by Nasim Ahmad
which partially discusses the academic problems

of Pakistani students at AUB.

The aims of this study are: (1) to iden-
tify the adjustment problems of Afghan students
at AUB in general, and their academic problems in

particular; (2) to ascertain the degree of asso-

lAmerican Council on Education Studies,
Counselling Foreign Students (Washington, D.C.,
1950), V. 54, p. 1.

2Grayson L. Kirk, "Experiences of American
Universities in International Cooperation," Jour-
nal of the Asian Student, (January 4, 1967), p. 5.




ciation between adjustment and the following vari-
ables: socio-economic status, age, 8eX, regional
position, marital status, academic background,
pre-arrival expectations, duration of sojourn,

etc..

Definition of Terms:

The term "academic problems" simply means
educational problems related to higher education.
In this study, the "academic background of the
students" refers to the educational system of the
student's native country as well as the education-
al background of the individual student in the
idiographic sense. "Cross-cultural education" has
been defined as "the social process of acquiring
knowledge of an intellectual or technical nature,
under institutionalized conditions, outside one's

own social and cultural environment."

The term "exchange" is no longer used in
its strict sense of reciprocity. According to

Dr. Cora Du Bois "the term 'exchange' has increas-

1Guy S. Metraux, "Exchange of Persons",
(New York: Social Science Research Council, 1952),
p. 1.
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ingly tended to be applied to exchange of informa-
tion or views rather than people. But even here

one wonders how valid the term is as meaning equal
give-and-tnke."l She also maintains that the de-
finition of a foreign student as "a non-national"

is imperfect. For example, "a Canadian, who is a
non-national, is closer to an understanding of the
United States than is a Puerto Rican student, who

technically is & national“.2

B. Bnckground of the Problem:

The Research Status of Cross-Cultural Edu-

cation - The S;ggificance of Cross-Cultural Stu-

dies: Every foreign student is in certain respects

(a) like all other students; (b) like some other
students; (c) like no other students. While items
number (a) and (c) deal with universality and idio-
syncrasy respectively, it is the second item that
can justify an independent research into the pro-

blems of foreign students as 2 distinct group.

1Cora Du Bois, Foreign Student and Higher
ggpcation in the United States, (New York: Carnegie
Endowment for International Peace, 1958), p. XIV.

2Corn Du Bois, loc, cit.



The Poreign students, in addition tothe adjustment
problems common to all students, "do face certain
adjustments growing out of the fact that they en-
counter a different culture in a different nation-
al setting. Frequently, if not usually, they

must use a second language and adjust to a differ-
ent educational pattern jncluding an unfamiliar

relationship between professor and student."

A study of the problems related to foreign
students can have theoretical values as well as
practical implications. On the theoretical level
various kinds of research into the problems of
cross-cultural education are possible. Although
some investigators such as Jeanne Watson and Ronald
Lippitt, Margaret Cormack, Cora Du Bois, and George
Spindler are not wnaware of the theoretical signi-
ficance of cross-cultural education almost all of
the studies in the area have been devoted to the
immediate and practical aspects of educational ex-

change programs.

1Ina Corinne Brown, "The Cultural Back-

ground of International Education." Governmental
Policy and International Education, ed. Stewart
Fraser (Phi Delta Kappa, NAESA; 1965, John Wiley
and Son Inc.), P. 48. '




Margaret Cormack feels the need of theory
on the basis of which educational activities should
be chosen or modified. "As has happened so often
in new ventures, we are in the stage of having
plunged into many activities with no reference to
overall theory".l She maintains that there is an
urgent need for coordination in the area of cross-
cultural education so that the aims will be clari-
fied and the definition of terms can be standard-

:i.zed.2

Cormack suggests that a research by the
behavioral scientists into the following problems
will contribute to the theory of cross-cultural

education:

a. What happens to people in an alien
culture?
b. What are the significant variables

related to persistence or change?

1Margaret L. Cormack, An Evolution of Re-
search on Educational Exchange (Brooklyn College:
August, 1961), p. 19.

%Ibid., p. 16.



¢c. Can people really "change'" once their
original cultural personalities have
been shaped?

d. What are the various qualities of res-
ponses to new environment?

e. Is it possible to predict, and there-
fore control personality integration
or disintegration?

f. What happens to individuals moving
abruptly from an autocratic to a de-
mocratic setting? From "closed" to
"open" societies? From "traditional"

. . 1
to "scientific" modes?

An investigation of the personality type
of non-returnees, nationalists, puritans, i.e.,
persons who are strict in morals and religion will
also add new perceptions to the findings of social

psychology and social anthropology.

According to Watson and Lippitt the social

psychologist and the social anthropolegist are both

Ybid., pp. 11-12.
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concerned with the process by which one culture
influences another, and also about the reactions
of individuals to new circumstances. One of the
important questions regarding cross-cultural edu-
cation will be to see to it whether or not for-

eign visits are effective means of social change.l

Some of the principles that can be derived
from a research into the above-mentioned problems
will also be useful for counseling foreign students.
A counselor should have some knowledge, for example,
about the symbolic nature of language, the gestures
and cues that have culturally determined meanings,
and the sensitive ingredients of national charac-
ter. Some of the main principles, which can be of
use for the counselors of foreign students, will
be presented in the chapter of findings by invest-

igators.

From the standpoint of comparative educa-
tion a comparison between the objectives, mechanisms,

and consequences of exchange programs under totali-

lﬂatson and Lippitt, Learning Across Cul-
tures: A Study of Germans Visiting America (Univer-
sity of Michigan: Institute for Social Research,
1965), p. 4.




tarianism and democracy will elucidate many socio-
political and other aspects of cross-cultural stu-
dies. Some of the findings in this area will be

discussed later.

The Goals of Student Exchange: An analysis of

goals of programs for foreign students by the Com-
mittee on Educational Interchange Policy reveals
that the main purposes of the U.S. exchange pro-
gram are as follows:

1. To promote international understanding
and good will among the peoples of the world as a
contribution to peace.

2., To develop friends and supporters for
the United States by giving persons from other
countries a better understanding of the life and
culture of the United States.

3. To aid in the educational or profes-
sional development of outstanding individuals.

4, To advance knowledge throughout the

world for the general welfare of mankind.1

ICommittee on Educational Interchange Poli-
cy, The Goals of Student Exchange (New Yorki Ins-
titute of International Education, 1955), p. 4.
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Watson and Lippitt regard the goals of
cross~cultural education to be technical assist-
ance, re-education, and international understand-
ing. A re-education program was sponsored, for
example, by the United States government after

World War II for visitors from Germany and Japan.1

Margaret Cormack maintains that the main
goals of the U.S. exchange program are the follow-

: 2
ing:

1, Professional training and advancement:

Since "The United States has recently become an
intellectual Mecca, especially in science and
technology", the developing nations can import
formal knowledge and know-how from the U.S. to
their own countries. OFf course, the benefits of
"the pilgrimage" will be mutual.

2. Foreign policy: It is hoped that the

foreign students will develop positive attitudes
towards the U.S. as well as towards their own

people.

1Watson and Lippitt, op.cit., pp. 2=3.

2Margaret Cormack, op.cit., p. 31.
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3. Education: A "liberal education"
through accurate information on the U.S. and other
cultures is another goal of exchange program.

4., International understanding: This

goal can be achieved through cross-cultural exper-

iences and increased interaction.

The Constitution for U.N.E.S.C.0. is also
in conformity with some of the above-mentioned
goals. The Constitution for UNESCO states:" ...
since wars begin in the minds of men, it is in the
minds of men that the defences of peace must be
constructed“.l Article 1 of the Constitution
stresses (a) collaboration "in the work of advanc-
ing mutual knowledge and understanding of peoples..",
(b) popular education and (c) diffusion of knowl-

edge.2

The Objectives of the Individual Students: The

motives of the students abroad do not necessarily

1UNESCO Constitution, "Since Wars Begin in
the Minds of Men" International Education, ed. David
G. Scanlon (N.Y. Columbia University, 1960), p. 83.

Ibid., p. 85.




coincide with the goals of their native country

and/or those of the host country.

The publicly expressed objectives of the
students might be contrary to the actual motives
which they cannot express because of fear or

courtesy.

The Committee on Educational Interchange
Policy summarizes the objectives of individual
participants in the following order of frequency;l

1., To advance the candidate's personal
and professional development.

2, To prepare the candidate for service
to his home country through the acquisition of
additional knowledge and skills.

3. To promote international understanding.

4, To contribute to the advancement of
knowledge through cooperative study and research

with professional colleagues in the United States.

A comparison between the foregoing summary

and a study by Cieslak reveals the fact that the

1Committee on Educational Interchange
Policy, op.cit., p. 5.



kind of instrument and the administration of the
instrument may elicit different responses. The

following table will show the discrepancy clearly:1

Table 1

Categories of Reasons Given by 344 Foreign
Students for Coming to the United States:
~ By Frequency of Mention and by
"First Mention

Reasonis for Coming Frequency of Frequency of

Mention First Mention

To travel, or to see

the U.S.A. 101 48

The U.S. offers modern

education in the field

of study 73 50

For technical education 73 50
Because the U.S. is the

most advanced and is

the world leader 66 55

To learn English 49 36
Received a scholarship 30 24
Education desired not

offered back home 24 22

(Cont'd)

lﬁdward C. Cieslak, The Foreign Student in
American Colleges, (Detroit' Wayne University Press,
1955), p. 40.
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Table 1 (Cont'd)

Reasons for Coming

Frequency of

Frequency of

Mention First Mention

Relatives or friends

are in the U.S. 20 13
Parent's of relatives!'

decision 16 10
Homeland conditions not

conducive to study 15 12
Can work while studying 14 6
To attend a Christian

College 12 12
"Be on my own" 3 i i
Shorter college program

in the U.S. 2 0
Came with father, who

is a government offi-

cial 1 1
For health reasons 1 0
Better chance to get

into college 1 1
"The climate is better" 1 0
Only choice at that time 1 1
Study comparative educa-

tion 1 1
"English is my only for-

eign language" 1 1

Totals: 507 344




Comparison Between the Goals of Exchange Programs

of the U,S.A. and the USSR: Although the govern-

mental policies of the U.S. and the U.S.S.R. with
respect to exchange programs seem to be much alike
at the surface, the real differences lie in the
practical situations. U.P. Elyutin, the Soviet
Minister of Higher and Specialized Secondary Edu-
cation, has declared the goals of exchange with
the West as follows:l

"We maintain useful ties of mutual charac-

ter with a whole series of capitalist

countries, On this basis wWe are prepared

to go on developing our cultural and

scientific ties with all countries of the

world, We are convinced that in develop-

ing and expanding cultural and scientific

ties between countries we are helping to

increase mutual understanding among peo-

ples and to strengthen peace throughout

the world."

Section 101 of the "Mutual Educational and

Cultural Exchange Act of 1961 (Fulbright Hayes Act)

of the United States'" indicates similar 30113:2

1Joseph Mestenhauser, "Foreign Students in
the Soviet Union and Eastern European Countries,"
Governmental Policy and International Education,
ed., by Stewart Fraser (Phi Delta Kappa, NAFSA:
1965), p. 174.

2Margnret Cormack, op.cit., p. 2.
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"The purpose of this Act is to enable the
government of the United States to increase
mutual understanding between the people of
the United States and the people of other
countries by means of educational and cul-
tural exchange; to strengthen the ties
Which unite us with other nations by de-
monstrating the educational and cultural
interests, developments, and achievements
of the United States and other nations, and
the contribution being made toward a peace-
ful and more fruitful life for people
throughout the world .,.."

Research Status of Academic Problems of Foreigg

Students in the United States: Here, we are con-

cerned about the findings of the major studies in
the area of students' problems in general, and
the academic problems of the Middle Eastern stu-

dents in the U.S.A. in particular.

Cora Du Bois, Foreign Students and Higher

Education in the United States, prepared for the

Carnegie Endowment for International Peace and
the Institute of International Iducation, publish-
ed by the American Council on Education, Washington,

D.C., 1956, pp. 221.

The author in her approach to the problems
of foreign students pursues the processes of change

Wwithin the framework of broad and explicit concep-



tual formulations. The book is outlined as follows:
1. The Changing Scene - variations in
goals and motives of exchange programs.

2, The Foreign Student: prearrival attit-

udes, sojourn adjustment, and postreturn adjustment.
J. The Relationship of American Colleges

and Universities to Foreign Students.

The key-word of the study is self-esteem

which the author thinks may be injured by such
factors as "inadequate opportunities or abilities

to communicate whether because of faulty English,
racial barriers, or cultural distance, unfavourab-
ly accorded national status «++; inability to achieve
the expected educational goal whether because of
language disabilities, past educational handicaps,
poor placement, or restricted freedom of choice;
inconsistency of experiences with regulations, study
experiences, and personal relations; and to a lesser
degree and more rarely, financial stringencies."

p. 99,

A notable characteristic of the study is
that it deals with the problems of foreign students

in terms of social and psychological Processes,



categories, and typologies which can have certain

predictive implications.

Franklin D. Scott, American Experience of

Swedish Students: Retrospect and Aftermath.

Minneapolis: University of Minnesota Press, 1956,
129 pp. According to this study the Swedish stu-
dents who come to the United States ordinarily
With a sufficient mastery of English, a background
of factual knowledge, and an educational discip-
line can adjust quickly and successfully to aca-
demic life, Criticism of the educational system
and the American way of life by the students was
of minor importance. The Swedish students, who
thought of themselves as superior to the average
American student, could not understand how the
educational system of the U.S. could produce such
well-qualified scientists. They disliked the
frequency of quizzes, broad questions without time
to answer ddequately, red tape, and an undue em-
phasis on grades. They appreciated the attempt

of the lecturer to motivate his students, friend-
ly relations between teacher and students, public
qQuestioning of, and even disagreement with, a pro-

fessor, direct contact with the .top man, and the
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freedom of choice. The Swedish students regarded
American sex customs as "stimulating but frustrat-
ing, and therefore as deceitful and immoral" (p.

121).

The author concludes that in spite of some
criticisms and disappointments the very similarity
of the Swedish culture to that of the U.8. faci-
litates adjustment and strengthens learning exper-

iences.

Edward C. Cieslak, The Foreign Student in

American Colleges, Detroit: Wayne University

Press, 1955, 175 pp., The main purpose of the study
is to survey and evaluate administrative problems
and pract;ces in relation to cross-cultural educa-
tion. Whereas the book is for the most part de-
voted to administrative problems such as admission
and selection practices, evaluation of credentials,
etc., one of the eight chapters deals with the on-
campus and off-campus problems of the foreign stu-

dents,.

The On-Campus Problems: Of 340 students

that were asked to comment whether they had spe-
cial problems due to residence in dormitories or

private homes, 295 said "No", 41 said "Yes" and
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4 said that they did not know. The problems of

the "Yes" group were due to cultural differences,
prejudice or discrimination, large number of for-
eign students in dorm (impossible to learn English),
noise, too much special attention and lack of
privacy, American food, too much homework, segrega-
tion of foreign and American students, thievery,

etc.

Approximately one of every four students
from abroad complained of his academic placement
in American colleges. Because of their incompet-
ence in English many foreign students, especially
those from Hispanic-America and the Far East had
difficulty in making a satisfactory adjustment to
academic life in the early days of their sojourn
in the host country. The older, as well as the

married students preferred living off-campus.

Selltiz, et al., Attitudes and Social Re-

lations of Foreign Students in the United States.

Minneapolis: University of Minnesota Press, 1963,
434 pp. The purpose of the study is to determine
the degree of association between objective en-

vironmental characteristics, on the one hand, and



- 21 .

attitudes and social relations, on the other. The
investigators found several kinds of influences to
have an effect on the development of social rela-
tions such as individual characteristics, opportu-
nities for associations provided by the environ-
ment, and orientation experiences "aimed at help-
ing the foreign student to feel at ease in his

new setting." (p. 116).

The study shows significant correlation
between living arrangements and academic status,
especially in the case ofuundergraduate students.
Those who had been outside their own country for
a short period before had less difficulty in ad-
justing to academic life than those who had never
been outside their own country or lived in other
countries for a long period. The investigators
also found a notable relation between English-
language facility and adjustment, Students from
Europe were more annoyed by college regulations
than students from other parts of the world. As
to the academic difficulties, the orientation
program had little effect on the students' adjust-
ment., On the whole, the more the foreign students

had extensive and intimate social relations with



Americans, the more they enjoyed their stay in the
United States. Those who felt that their foreign
training is an obstacle to acceptance and advance-
ment in the homé country either reacted with griev-
ance to their native country or criticized the

host country.

Guy S. Metraux, Exchange of Persons: The

Evolution of Cross-Cultural Education. Prepared

for, and published by, the Social Science Research
Council, U.S.A., 1952, 53 pp. The study is an
introductory survey which sheds light on the cul-
tural origin and history of international exchange
of students, recent trends in exchange program,
and general problems in the area of cross-cultural

education.

The author maintains that academic problems
are, in part, psychological and personal such as
adjustment to a new environment and language diffi-
culties. But they also stem from differences in
structure, organization, purposes, and cultural
backgrounds, The author, however, does not elabor-

ate on these problems.



Josef A. Mestenhauser (ed.), Research in

Program for Foreign Students, NAFSA Studies and

Papers, Research Series No. 2, 1961 (The Walden-

woods Report), 98 pp.

This report is not a piece of research it-
self rather it is a report on the research status
of the problems of cross-cultural education. A
report by Committee II indicates that the following
kinds of problems are encountered by the foreign
students in their first days of sojourn in the

United States of America:

1, Denouement of idealized expectations.
2, Differences in food and language.
3. Gaps in their knowledge.

4. High cost of living and many unexpected
extras,

5. Nostalgia and loneliness.

6. Feeling of being conspicuous because
of color or dress,

7. Uncertainty of the rules of behavior.

8. Unsuccessful attempts to find lodging.

It was found that students from Latin

America benefited most from orientation programs.
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Asian students benefited from orientation exper-
iences more than Buropeans. However, there was

no difference between oriented and non-oriented
students with respect to academic work. Foreign
students who had developed friendly relations with
Americans were less homesick and more satisfied

with academic work.

Committee III reports that dividing the
students' life into "academic" and "non-academic"
is unreal and dangerous.l The committee's report,
referring to Vandenburg's study, demonstrates that
cultural background might be largely responsible
for the formation of abilities. However, the
cultural differences may disappear when the stu-
dent aseimiiates and relates new experiences to

both old and new concepts.

1This kind of generalization also seems to
be unreal and dangerous. While it is true that
certain specific academic problems are rooted in
some specific non-academic situations, not all aca-
demic problems stem from non-academic situations.
A normal foreign student, for example, may face
academic difficulties because of incompetence in
the foreign language, unfamiliarity with the educa-
tional practices of the host country, and his weak
educational background,
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According to this report, a study by Louis
P. Cajoleas reveals that the median for academic
achievement of American and foreign doctoral can-
didates at Columbia University was the same, but
a higher proportion of foreign students belonged

to the category of lower performers.

The committee states that the causes of
academic failure are: insufficient academic back-
ground, the kind of examination, especially ob-
jective tests, "the psychological effeet of being
conspicuous as a foreign student and yet inadequate
to meet the demands made upon him", differences in

value concepts, defensive stereotypes, etc.

Khalil Ismail Gezi, The Acculturation of

Middle Eastern Arab Students in Selected American

Colleges and Universities. Published by the

American Friends of the Middle East. Inc., Washing-
ton D.C., 1960, 102 pp. The main purposes of the
study are to discover and analyze the nature and
extent of the adjustment problems of the Middle
BEastern Arab students, and to determine specifical-
ly the association between adjustment and the fol-

lowing variables: pre-arrival acculturation, pre-
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arrival favorableness towards the United States,
age, sex, American policy in the Middle East, type

of college, national status, etc.

The sample included all of the sixty-two
Middle Eastern Arab students who were studying
during the summer of 1958 in selected American
colleges and universities, On the basis of his
interview with the Arab studemts the author sum-
marizes the values and shortcomings of the U.S.

educational system as follows:

Curriculum:

1. Values: Ninety per cent of the stu-—
dents held the view that American curricula were
broader and deeper than those of the Middle East-
ern countries. They thought that American curri-
cula were well-defined in terms of objectives.
They hailed the freedom provided by the system
of elective courses. They also praised the con-

tinuous revision of textbooks.

2., Shertcomings: Ten percent of the stu-
dents criticized the curricula for their scope of

factual knowledge, and their emphasis on quantity
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and cold facts that do not stimulate critical

thinking and further research.

Professors:

1. Values: Eighty-four per cent of the
students professed to be impressed by the profes-
sors'! cooperation, democratic behavior, and their
objectivity in dealing with the students as well
as with the area of study.

2, Shortcomings: Ten per cent of the

students thought that their professors were pre-
judiced against Arabs, could not maintain discip-
line, and neglected research and counseling of

their students.

Methods of Teaching:

1., Values: Ninety-five per cent of the
total sample stated that they were impressed by
the use of democratic methods of teaching. Seventy-
four per cent of the students held that they were
motivated by cooperation on the one hand, and com-
petition on the other. Eighty-one per cent of the

students appreciated the use of many resources and
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the syllabi in each course.

2, 'Shortcomings: Seventy-four per cent

of the students were frustrated by the objective
type of examinations. Twenty-six per cent of the
students complained of too many examinations and

regulations, especially for the graduate students.

Recommendations:

It should be made clear that in our review
of recommendations we intend to concentrate on
academic problems or areas closely related to them
and leave out the socio-political, administrative,
and non-academic aspects of the recommendations
although in the last analysis, they cannot be

divorced from each other.

Dr. Spence in his recommendations based on
a study of technical training of Pakistani students
in the U.S. listed the following points:1

1. The students should be provided with

more books and equipment.

1Ra1ph B. Spence, Technical Training of
Pakistanis in the United States: An Bvolution of
the ICA Program 1951-55 (New York: Teachers'
College, Columbia University).
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2., The training program should qualify
the students for their future jobs.

3. The Americans involved should have
sufficient information about the work situations
in Pakistan.

4., Pakistanis should be invited to co-
operate in checking on the utilization of U.S.
training.

5. Returnees should be interviewed sys-
tematically about their job progress and needed

modifications of the program.

The American Council on Education Studies
suggest that students from abroad should be select-
ed on the basis of these criteria:1

15 .Outstanding academic record.

2. Ability to speak, understand, read and
write English,

3. Good character and policy.

4. Good health,

5. Be planning to return to his country

upon completion of his studies.

1Amorican Council on Bducation Studies,
Counseling Foreign Students. (Washingtom, D.C.: ACES),
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6. Be planning to work for the social and
economic development of his home country.

7. Have sufficient information about his
own culture.

8. Be between the ages of 18 and 35.

The Council has prepared a list of "do's
and don'ts" for foreign student counselor of which
we prefer to quote principles concerning the
"don'ts".1

1. Don't ask the student for his passport
as a conversation opener ...

2., Don't try to teach the student English
in one easy lesson ...

3. Don't pin the student down with too
many pointed questions. He is probably ready to
give you his correct age, but he may regard the
state of his finances as a personal affair,

4, Don't be too anxious to make referrals.
The student may think you are trying to get rid of

him L)

The Committee on Educational Interchange

Policy recommends that the language barriers in

1Ibid., pp. 40-41.
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exchange programs should be surmounted by efficient
methods of teaching in the students' home country
or in the United States. In addition to language
study the student should have access to an orienta-
tion program that might help the student adapt him-
self to the American way of life. The student
should be provided with information about the edu-
cational practices in the U.S, The committee also
recommends experiment with special programs for
foreign students in accord with the special needs

of developing countr:l.es.l

In hi€ recommendations to Middle Eastern
ministries of education, Khalil Gezi suggests that
the departments responsible for students exchange
programs mﬁst obtain detailed information regard-
ing American institutions for higher learning.
Wise decisions can only be made on the basis of
such information. The author is also in favor of
an orientation program designed for giving the

student information on American culture. American

1Committee on Educational Interchange
POlicy, OE.Cit-, pp- 20-25.
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higher education, and problems that the students
might encounter during their sojourn in the United
States. Students should be selected on the basis
of academic status, a good command of English,
good character, and emotional maturity. If the
students are sent to AUB or AUC prior to leaving
for the U.S., for at least one semester, it may

prove very useful.

Afghan Students in the United States:

So far, the writer has not come across the
problems of Afghan students in the United States
of America in any of the above-mentioned reference
dealing with educational exchange programs. How-
ever, an article entitled "Afghaniétan“ in the
Yale Review and an unpublished terminal report by
Mr . Mohammad Hashem may provide insights into the

academic problems of Afghan students in the U.S.

According to Welles Hangen, "The quality
of education in Afghanistan has not been high, so
even bright Afghans have a hard time making the
grade in Western institutions"., As one Canadian
has expressed, "sending Afghans to take advanced

training abroad is like requiring a high school



graduate to do post-doctoral work at Oxford".1

The terminal report by Mohammad Hashem
dealing, in part, with the probdems of Afghan stu-
dents at Teachers' College, Columbia University,
suggests that the giver and receiver of education-
al aid programs should, first of all, focus their
attention on selection procedures, The report in-
dicates that the main obstacle to the academic
progress of Afghan students in the American Univer-
sities, especially in the Teachers' College, is
the lack of proficiency in the English language.
According to this report, the students are select-
ed on the basis of an English language objective
examination which for the most part puts emphasis
on the gramﬁatical aspects of the language. The
Afghan students who are aware of the nature and
the focal point of this type of examinations be-
forehand, devote their efforts to memorizing some
grammatical patterns. Upon their arrival in the
U.S., the selected students are given similar types

of examination. Again, the results tend to be in

lﬂelles Hangen, "Afghanistan", The Yale
Review, Vol, LVI, (Oct. 1966), p. 17.
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conformity with the outcomes of the previous exami-
nations, and thus the authorities are satisfied
with the students' knowledge of the English lang-
uage., But, in pfactical situations the student can
neither understand his professors' lectures nor can
he express his ideas to professors and other stu-

dents.

According to the report, another problem
of the Afghan students is rooted in the discrepancy
between the academic backgrounds of the Afghan and
American students, specially in the areas of be-
havioral sciences and Western philosophy. This
difference puts the Afghan students in unequal con-

ditions with their American counterparts.

Besides, Afghan students are slow readers,
they are unfamiliar with the techniques of using

the library, and the objective type of examinations.

Mr. Hashem recommends a specific orientation
program for the Afghan students which might help
them improve their English, familiarize them with

the techniques of using the library and objective
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types of examinatio#.l

Students' Problems at the American University of

Beirut:

In February 1963, a questionnaire was given
by the Regional Training Office of the Agency for
International Develcpment to AUB students in order
to find out what factors caused the students the
most difficulty in adjusting to their studies at
AUB. An analysis of the data for students from
Afghanistan (12), Pakistan (90), Iran (89), Irag
(8), Jordan {91), Lebanon (83) and Ethiopia (50)
reveals the following facts:2

1., Students from all of the above-mention-
ed nationalities, with the exception of Ethiepians,
regarded differences between the academic system
of AUB and their respective countries as the prime
factor that caused the most difficulty. The major

problem of Ethiopians was homesickness and their

lMohnmmad Hashem, "Terminal Report", (Teach-
ers' College, Columbia University, New York, Feb.
1967), pp. 6-11.

2The analysis of the data is mine for which
I assume full responsibility. Some items of the
questionnaire are presented in Appendix,
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second major probleﬁ was the different academic
system.

2. With the exception of Pakistanis and
Ethiopians, all the other nationalities rated
English as their second major problem. While 75
per cent of the Afghan, and 68 per cent of the
Iranian students suffered from incompetence in
English, only 6§.5% of Pakistanis and 8 per cent
of Ethiopians complained of lack of proficiency in
the English language. However, Pakistanis and
Ethiopians had difficulty with speaking rather
than reading and writing.

3. While more than 61 per cent of Pakistani
and 42 per cent of the Ethiapian students disliked
Lebanese food, 25 per cent of the Iranians and 16
per cent of the Afghans were dissatisfied with the
food. Students from Lebanon and Iraq had no com-
plaints in this respect.

4. With the exception of Pakistanis, all
the above-mentioned nationalities rated the complex-
ity of social 1ife at AUB as a third major problem.
The Pakistanis' third major problem was homesick-
ness. It is noteworthy that Pakistanis and Ethiop-

ians shared many common tendencies and problens.
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5. While the Afghans and Iraniams prefer-
red objective types of examinations to essay type
examinations, students from the other nationalities
had the most difficulty with objective quizzes.
However, the preference of Afghans for objective

quizzes is not statistically significant.

Problems of Pakistani Students at AUB:

A thesis entitled "Problems of Pakistani
Students at AUB" by Nasim Ahmad is the first de-

tailed study in the area.

The purposes of the study is to discover
the causes of academic failures of Pakistani stu-
dents at AUB, to find solutions to the students!'
problems, and to find ways in which their lives

may be made more pleasant and productive.

The sample is composed of twenty Pakistani
ICA (now AID) students, and the investigation is
based on questionnaires, interviews, visits to
Pakistani students' rooms, interview with profes-

sors, AID officials, etc,

It was found out that the difficulties en-



countered by the students were largely rooted in

the differences between the social, cultural, and
educational expectations of the Pakistani students
and those of AUB, selection procedures, trouble with
courses, worries about non-recognition of AUB deg-
rees in Pakistan, financial problems, and misconcep-
tions about the nature of foreign universities and

the academic requirements at AUB.

Recommendations to AUB Authorities:

1, Two-week pre-semester orientation plan.
The students should be familiarized with the Jafet
Library, introduced to the various athletic and
social clubs and societies at AUB.

2, A non-credit conversational Arabic
course should be offered to all new Pakistani stu-
dents.

3. The graduate students should be exempt-
ed from English 201 unless the course is modified
according to their particular needs and backgrounds.

4., The students should be given rooms
shared with non-Pakistanis.

5. Cafeteria supper hours should be changed.



6. The Jafet Library should subscribe to

some Pakistani newspapers and journals,

Summary of Related Research

The foreign students, in addition to the
adjustment problems common to all students, face
certain specific difficulties that grow cut of a
different culture in a different national setting.
Frequently, they have to use a second language and
adjust to an unfamiliar educational system. Be-
sides, living in alien culture also means associa-
tion with people who very oftem have peculiar ways

of life, mores, interests, skills and attitudes.

It has been made clear that various kinds
of research into the problems of cross-cultural
education are possible, However, most of the stu-
dies in the area are centered upon the immediate
and practical aspects of exchange programs such as
adjustment problems, attitudinal changes, mutual
understanding, diffusion of knowledge and know-how,
the objectives of cross-cultural training, the

motives of the individual foreign student, etc...
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The objectives of tthe United States' ex-
change program are:

1. To promote international understanding
and good will for the sake of world peace.

2. To contribute to the social and econo-
mic development of the developing countries.

3. To develop friends for the U.S. by pro-
viding the foreign student with a better understand-
ing of the American way of life.

4. To advance knowledge for human well-

being.

The communist countries, wWith the exception
of the Peoples Republic of China, profess similar

goals.

The adjustment problems of foreign students
in the U.S. are, generally speaking, rooted in the
inadequate opportunities or abilities to communicate
whether because of incompetence in English, racial
barriers, or cultural differences; different educa-
tional system; poor placement; the low status accord-
ed to the student's nationality; unfamiliar regula-

tions, and; financial problems.
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The ndjuetmént problems of AUB students
rated in their order of importance were:

1. Differences between the academic sys-
tem of AUB and their respective countries,

2. Difficulty with the English language.

3. The complication of social life at AUB.

A thesis entitled "Problems of Pakistani
Students at AUB" by Nasim Ahmad reveals that the
difficulties confronting the Pakistani students at
AUB stem from the differences between the social,
cultural and educational expectations of the Pakis-
tani students and those of AUB, selection procedure,
worries about financial problems, and misconception
about the nature of foreign universities and the

academic requirements at AUB.

The Place of the Present Study

The present research differs Ffrom the Ffore-
going studies in many respects such as the object-
ives of the investigators, the criterion for ap-
praisal, cultural background of the subjects, etec.
Whereas the primary goal of the atudies carried out

by American institutions and individual investigat-
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ors in the U.S. is to foster mutual understanding
and to evaluate exchange programs in terms of cul-
tural influence, change in attitudes, interests,
and behavior of the foreign student, the purpose
of this study is to survey the academic problems
and the nature of difficulties encountered by the
Afghan students at AUB so that it might result in

sound academic growth and well-adjusted life.

This study also differs from that of Mr.
Ahmad's in its scope, focal point, and design to
a great extent. The nature of the difficulties of
Afghan students with respect to academic problems
differs from that of Pakistani students to such a
degree that we cannot prescribe the same treatment
for both cases. For example, in his recommenda-
tions to authorities Mr. Ahmad maintains that
Pakistani graduate students are reluctant to take
English 201 because of their competence in English
Wwhile the main problem of the Afghan students seems
to be their very lack of proficiency in the English

language.



CHABTER I

DESIGN OF THE STUDY

A. Definition of the Sample

The sample of the study has originally been
designed to include all 42 Afghan students who were
studying at the American University of Beirut during
the academic year 1966-67. OF these 30 subjects
(or 71.42 per cent) filled in the questionnaire and
returned it directly to the investigator or to his

post office box.1

Age: The age of the subjects range between
19 and 33 years. The average age is about 24 Years
and the ages of the majority of the students are 22

years.

Sex: One subject is female and 29 are male

students.

1The question of non-returns will be dis-
cussed later under the title "Administration of
Instrument".
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Marital Status Number of Students
Single 22
Married 7
Widowed None
Divorced None
Non-Response L

Total 30

Duration of Sojourn:

Number of Subjects Period of Stay at AUB

1 4 years
10 3 years
7 2 years
11 1 year
1 N.R.®
X (arithmetic mean) = 2,03
NO (mode) ..e.ewevus =1

kegLonal Position:

Nineteen subjects (or 67.86 per cent of the
respondents) come from unban areas and nine students

(oxr 32.1 per cent) belong to the rural areas of

Afghanistan,

* N.R. stands for Non-Response.



Place
City
Village

K.R.

Major Field of Study:

Major

Education
P.S.P.A,
Engineerdng
Agriculture
History
Medicine
Fursing
Physics

N.R.

Residence
On-Campus
Of f -Cam pus
N.R.

Number of Subjects

19
9

2

30

Number of Subjects

W = WU O N "

-

30

Number of Subjects

17
1L
2

30
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Academic Position:

Although the academic position represented
here by the rank order is mnot based on standard
scores it shows that the majority were among the

top students of their classes.

Rank in the last class Fumber of
before coming to AUB Subjects

1lst 7

2nd 11

3ra 3

5th 2

N.R. 4

30

Previous Experience of Cross—Cultural Education:

Five of the subjects have been to the United
States for study before coming to AUB, Four of the
students have spent one year and one subject has

stayed for 18 months.

Social Class:

Twenty-one students indicated that they be-

longed to the middle class, Pour students identi-
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fied themselves with the lower class, and one pro-
Fessed that he came from the upper class. Three
students have not responded and one subject has
given a vague answer as he writes: "no social

class that I see in Afghanistan",

The Locale: Anmerican University of Beirut

"In a survey study' says Mouly "it is ge-
nerally essential to describe the locale in which
the study is conducted, for the findings of a sur-
vey cannot be interpreted apart from such 2 consi-
deration.“l This is especially true in the case
of the present study which surveys the academic
problems of Afghan students at the American Univer-
sity of Beirut. A description of the characteris-
tics of the University will provide imsight into
the nature of the problems of the students that
might be rooted in the loczle. The pre-arrival
acadenic background of the subjects will be dealt
with in the mext chapter s¢ that we would be able
to distinguish between the problems that stem Ffrom

the current educational practices at AUB and those

1George J. Mouly, The Science of Educational
Research, American Book Conpany (New York, 1963)p.483.
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the students have brought witk themselves from

their respective country.

Histor::

In 1826, American missionaries in Lebanon
and Syria, under the American Board of Commission-
ers Por Foreign Missions, decided that a college
should be established with Daniel Bliss as its
president. At the mission meeting it was approved
that this college should have an American character,
should be adninistratively dindependent from the
mission, and should run the chance of being main-
tained by its own funds., Dr. Daniel Bliss resigned
from the mission, raised the needed funds, and
opened the institution, then known as the Syrian
Protestant College, on December 3, 1866. The Ffirst
class wWas composed of sixteen students who were
housed in four or five rooms of an insignificant

buildiug.l

The college gradually developed into one
of the grestest universities in the world. In 1920,
the Board of Regents of the University of the State

of New York changed the name of the institution

JFrom "The Reminiscence of Daniel Bliss" as

cited dy Bayard Dodge, The American University of
bedirut (Khayat, Beirut: 1958), p. 12.
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from the Syrian Protﬁstant College to the American

1
University of Beirut,

At present, the university has four facul-
ties: The Faculty of Arts and Sciences; The
Faculty of Medical Sciences; The Faculty of Engin-

eering; and The Faculty of Agricultural Sciences.2

Characteristics of the University

Aims: The American University of Beirut
is a private, non-sectarian, and co-educaticnal
institution founded on the premise that all men
are brothers and can work together for the common
cause of human well-being regardless of religion,
race, language or color, It is on the basis of
such values that the AUB students, numbering 3245
in 1965-1966, represent more than fifty nationali~
ties and many different religious groups such as
Sunni Moslem, Shiite Moslem, Druze, Maronite, Greek

Orthodox, Romac Catholic, Greek Catholic, Gregorian,

1&UB, The American University of Beirut:
Graduate Study Catalogue, 1965-1966, p. 12.

2Ibid., p. 10.



Protestant, etc.

Dr. Bliss, the founder, maintained that the
institution is after service rather than publicity.l
"We were not anxious to appear great, but
We were anxious to lay foundations upon
which greatness could be built."
Dr, Bliss also felt that the institution
should not be an ivory tower but it should take the
needs of the Middle Eastern countries into consider -

ation,

According to Dr ., Norman Burns the dual ob-
jectives of AUB's academic program are:

1. To meet the standards of technical ex-
cellence of good universities elsewhere in the world,

2. To respond to the particular needs of

the region.

The AUB catalogue 1965-1966 summarizes the
aims of the institution as follows:
"The University emphasizes true scholarship

which teaches students to think for them-
selves. It stresses high academic stand-

Ypid., p. 8.
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ards and high principles of character,.
It aims to produce men and wWomen who are
not only technically competent in their
professional fields but who also have
breadth of vision, a sense of civic and
moral responsibility, and devotion to
the fundamental values of human life."

Student Life:

The location of the AUB in Lebanon where
diversity, individualism, and freedom of thought
are tolerated more than in any other Middle East-
ern country; and the fact that the University is
a private, non-sectarian institution under the
auspices of a democratic seciety per se pave the
way for academié freedom and disinterested activi-
ties., The University's clubs, societies, athletic
fields, religious centers, dormitories, cafeterias,
publications such as the student newspaper "Outlook",
The University Yearbook, etc.. all are conducive to
the enrichment of the social, academic, physical and
moral life of the students. However, the very cos-
mopolitan nature of the University's social life;
the difference between the educational and cultural
backgrounds of the AUB students; the academic require-
ments of AUB to preserve the higher academic status;

and the discrepancy between the on-~campus and off-
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campus social environments may create some adjust-

ment problems for AUB students.

Cultural and Educational Background of the Subjects:

Education in @E;hanistan:

In the chapter on review of related researéh
we cited the views of Welles Hangen and Mohammad
Hashem that the academic problems of the Afghan stu-
dents in the U.S. were largely rooted in their aca-
demic background, According to Dr, Arnold Fletcher,
the Afghan students in the U.S. are well-adjusted

from the standpoint of social relations.

"After a number of years of collegiate teach-
ing as well as service as a foreign advisor

I have had the opportunity to meet many foreign
students in the U.S, for advanced education.
With some exceptions these young men and women
have been excellent unofficial ambassadors Ffor
their countries. On balance, however, I must
say that the ones who have impressed me the
most have been those from Afghanistan., This

is not only my opinion but one shared by a
great many foreign student advisors and pro-
fessors with whom I have talked ... They have
made countless friends. Afghanistan should be
proud of them and their parents and families
should know that they are cond]fting themselves
in the Finest Afghan traditiom, ™

%Arnold Fletcher, "Afghan Students in

America", Afghan Student News, Vol, III, No. 3,
March-April %967, Washington, D.C.
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As the responses to the questionnaire by
the Regional Training Office of AID in Lebanon
reveal, more than 83% of the Afghan students rated
the difference between the educational system of
Afghanistan and the academic standards of AUB as
their first major problem. Only 16 per cent of
them indicated that the social life at AUB was com-

plicated and difficult to adjust to.

In this chapter we will shed light on those
aspects of education that might have a bearing on

the academic status of the Afghan students at AUB.

Modern Education in Afghanistan:

Until about a half century age education
in Afghanistan centered in the mosque schools in
Which the village mullah taught the four "R's":
reading, writing, arithmetiec, and religion. Modern
education inspired by Western models was first
introduced by King Amanullah about 1922, The re-
actionary forces of the country instigated, in part,
by colonial powers revelted against the social re-
form and dethroned the King (1929)., Habibullah, an
illiterate robber, succeeded King Amanullah and

ushered in a reign of terror which lasted for nine
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months. The new ruler known as Bacha Saqaq - "the
Son of the Water-Carrier" - clocsed the doors of

the modern schools,

King lMohamnad Nadir Shah who was quite
familiar with the social psychology and the cultur-
al values of Afghan society started from where the
people were standing. He re-opened modern schools
and revived almost the same kind of reform because
of which King Amamullah was forced to abdicate.
Today's Afghanis tan under the leadership of King
Mohammad Zahir Shah is engaged in an all-out effort
to modernize edvcation and social and political
institutions. The new Constitution (1964) provides
for universal primary education wherever it is pos -
sible. At present, the rate of literacy is estim-
ated at between 5% and 10% of the population (ap-

rox. 15 milliomn). Afghanistan has two universities,

The following table shows the quantity of

education in Afshanistan.l

1"The Kingdom of Afghanistan", The Europa
Yearbook, Vol. IX (London: 1966), p. 3.
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Table 2

E duegcation

Year Schools Pupils Staff
1961-1962 1,346 235,301 5,983
1962-1963 1,540 263,101 6,425
1963-1964 1,860 374,854 7,386

Source: Department of Planning, Kabul.

Educational Practices:

In 1949 a UNESCO Mission of expert consult-
ants went to Afghanistan and wrote a report about
the educational problems of the country. Despite
the fact that many changes have taken place since
that time, the methods of teaching, curriculum-
making, and a host of practices related to learn-
ing experiences remain almost the same. Some of
the shortcomings mentioned by the Mission are as
follows:

1. Since the Mission was accompanied by
some officials from the Ministry of Education, the
teachers could not express their views about the
obstacles in the path of educational érowth. The

situation arose from a feeling of insecurity on the
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part of the teachers, The Mission holds that they
rarely met any Afghan headmaster with independent
views because of the highly centralized control of
education.

2. Teaching methods were generally verbal-
istic, memoriter, dogmatic, and authoritarian in
character. The typical method of instruction was
that the teacher read a passage from the textbook
and the pupils repeated it after him.

3. The teachers were, generally speaking,
poorly trained and badly underpaid,

4. The school discipline was authoritar-
ian in purpose and manner. Perhaps the best single
example of this was the practice of saluting.
Children saluted on all sorts of occasions. They
Wwere linedw in ranks at the opening of school and
saluted the principal or the visiting dignitaries
at the word of command.

5. The rate of drop-outs was very high,.

6. The physical equipment was very poor;
two or three boys sat on a rude bench with a rude
desk before them, or in some cases boys crowded on
the dirt or mud-brick floor with only a thin carpet

to sit on; few maps; textbooks torn, dirty and in-
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sufficient in numbar;l

These are but a few examples from the re~
port of the Mission which give an idea about educa-
tion in Afghanistan. However, there are reasons
to believe that the Mission had not visited some
of the poor schools of the country. Eighteen years
age there were insufficient textbooks, few maps,
and studente sat on thin carpets. But last summer
the writer visited Sarban Intermediary School
where he had completed hise elementary education and
found that the majority of the students still had
to sit on sand; there were no textbooks although
subjects are taught on the secondary level; and the
majority of the teachers still adhered to the old

notion that "licking goes tozether with instruction.,"

When the writer told the principal of a cer-
tain school to introduce new methods of teaching
into the school, the principal accepted the idea in
principle but he argued that he could not put it
into practice because of the centralized control of

education and a feeling of insecurity on the part of

1UNBSCG, Report of the Mission to Afghanis-
tan (Paris: 1952),
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the teachers., A teacher known to the writer was
proud of not knowing the names of his students so
that he could grade the essay type questions ob-
jectively. By doing this he intended to demons-
trate that he was against nepotism. This shows how
educational practices are affected by some of the
traditional norms of the surrounding culture. In
Afghanistan, friendly relations between teacher

and student might be interpreted by the layman as
favoritism or indicating sexual relations., The
school administration is expected not to carry out
investigation about the family background of the
students. After all, schools are governmental
agencies and their "inepections" may harm the fami-
ly. The schools in Paktia province have always
been conducted in a military fashion simply because
the governors came from the army. Classes are
still organized into companies with their captains.
The student who ranks first in his class im called
"Keptan"”, that is, captain. He is the one respons-
ible to the administration for maintaining discip-
line in the absence of teachers and réporting dis-
ciplinary problems. When a teacher or an authoriz-

ed official enters the classroom the "Keptan" com-
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mands the class to stand up.

The majority of Afghan students in the
country are quite unfamiliar with the objective
type of examinations and note-taking. In case
the textbooks are not available, the teacher reads
every sentence twice or thrice and the students
write it down. Sometimes the teacher breaks the
sentence into parts so that the student would be
able to write conveniently. Because of the lack
of libraries the Afghan students usually do not
have access to sources other than their textbooks.
Even in places where libraries have been founded,
books are seldom given to the student either be-
cause the administration is afraid that the books
will be "spoiled"” or because the student has no
idea about the use of a library. In some places
various kinds of regulations and pretensions dis-
courage the student from coming to the libraries.
For example, a library may be closed for two or
three months at the beginning of the academic year
for "reasons" such as the introduction of new prog-
ressive regulations; to re-cover the used books;

books have to be carried to new shelves; to recount
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the books; etc...

The textbooks afe full of errors in trans-
cription. Not only that, there is also disagree-
ment betweem the scholars as how to write certain
words. For example, in the Pashtu language, the
word that stands for "that" is sometimes written
o> and sometimes 4> even in the same newspaper
or magazine. The textboocks are not void of this
kind of shortcomings. Many textbooks are full of
absolescent a2nd static Facts with little attention

to basic ideas, concepts, and thought systems,

It is hoped that under the new Constitution
which promises freedom of thought, a regard for the
individual, and pluralism, teachers and educators
will have the opportunity to discuss, criticize and
modify the prevalent authoritarian, passive, sterile,

and dogmatic educatioral practices in the country.



Selection F&ocedurel

The number of Afghan students permitted to
attend the American University of Beirut is usual-
ly consistent with the skilled manpower require-
ments of Afghanistan., The Afghan government selects
the students receiving AID scholarships on the basis
of the afore-mentioned needs and signs contracts
With them tc the effect that upon return to Afghan-
istan they will work for the government for a cer-
tain period. Then, the governmment proceeds to
introduce the candidates with their academic records,
time limits, and major fields of study to A.I.D.

The latter organization, in coordination with AUB,
gives comprehensive examinations and entrance to
AUB is obtained for those who succeed, Although
competence in the English language is of paramount
importance it is not the sole criterion for selec-

tion.

The students are not authorized to change

LThe information about selection procedure
is based on £nterview with Mr. Abdo Ba'aklini, the
academic advisor of the Regional Training Office
(R.T.O.) of the Agency for International Develop-
ment (A.I.D.): Beirut, Lebanon.
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t heir major field of study. The new participants
also pledge to abide by all rules and regulations
of AUB as interpreted by the authorities in ques-
tion. The entrants are provided with sufficient
information on the educational practices at AUB

and social life in Lebanon.

B, Instrument:

The basic instrument used for this research

is the questicnnaire.

The questionnaire includes items related to
two broad categories: (a) academic problems which
deal with scholastic abilities such as note-taking,
competence in English, the types of exams, homework
assignments, etc.y and (b) psychological factors
such as worries and anxieties due to housing, finan-
c¢ial problems, interpersonal relations, home-sick-
ness, lack of motivation (apathy, fear, inferiority),
dis like of campus life (attitudes towards regula-

tions, professors, other students), etc.l

1For a copy of the questionnaire, see Appen-
didx,



- 03 =

Administration of the Instrument

The instrument was administered in such a
way as to elicit the desired responses by creating
a friendly atmosphere and by assuring the students
that the study might help them owercome their dif-

Ficulties.

However, I should mention one shortcoming
which was due to the inopportume time, The ques-
tionnaire was distributed on May 30, 1967, that is,
eleven days before the beginning of the second
semester examinations. Some of the students pro-
mised that they would fill in the questiomnnaire as
soon as the exams were over. But the examinations
were postponed because of the war situation in the
Middle East and the investigator was deprived of

the opportunity to follow-up the students mentioned.

The obstacle to a high percentage of return
for the questionnaire may also be due to the cul-
tural background of the students in which criticism,
especially in written form, and Freedom of expres-
sion are rarely practiced. The students seemed to
be interested in the topic as such but they might

have been worrying about the consequences of their



responses. For exanpie, one of the subjects has
not filled in the items related to his identity
but has filled in the items pertinent to academic
difficulties and his attitude towards regulations,

professors, and other students.

Several students told the researcher that
there were clues to their identities such as age,
sex, major field of study, etc., that could be
used for identifications. The investigator assur-
ed them that it was for the sake of the degree of
association between problems and other variables
such as age, sex, etc., that he asked these ques-

tions, not for non-academic purposes,

Reliability:

The reliability of the investigator's scor-
ing was tested by getting twenty-five responses
judged by an independent rater, The criteria for
evaluation was discussed with the co-scorer. A
high percentage of agreement (96 per cent) was
found between the investigator's scoring and those

of the co~scorer.



Validity:
The validity of the imstrument could be

tested in three ways:

(1) Checking the responses against an ex-
ternal ¢riterion such as an interview of a random
sample of the respondents to see whether their
responseés to the questionnaire represent their ex-
pressed opinions on the subject discussed.

(2) Observation of the students' day-to-
day activities in order to ascertain if their act-
wal behavior correspond to their responses on the
questionnaire,

(3) Face validity, that is, relevance of
each question to the topic under investigation,
adequate coverage of the overall topic, clarity,
avoidance of duplication, objectivity, etc. Time
and space did not permit the investigator to use
the first and second methods. So face validity is

taken as sufficient.



CHAPTER III

ANALYSIS OF THE DATA AND

A STATEMENT OF THE FINDINGS

The analysis of the data comprise: (a)
findings and (b) interpretation of the results.
In order to quantify the qualitative data such as
difficulties with lessons, attitudes toward campus
life, the nature of worries and anxieties and the
like, we will proceed on the basis of counting the
frequency of occurrence. The aggregate of the
scores %ill yield an over-all pattern of the acade-
mic problems of the Afghan students at AUB in order

of their importance.

The data will be further analyzed in the
terms of the subjects' age, sex, previous educa-
tional bdackground, marital and socio-economic sta-

tus, etc.
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Findinss

Table 3

Reasons for Coming to A.U.B,

lst 2nd

Reason(s) Choice Choice

3rd
Choice

No. of
Choices

b)

c)

a)

e)
£)

g)

h)
i)

3)

Simply because I
received a scho-
larship. 7 1

To see Beirut. - 2

Since the govern-

ment does not send

un der graduate stu-

dents to the U.S.

and W, Europe I

preferred AUB to

studying at home. 3 3

To learn English, - 1

Parents' or friends
decision. 1 1

AUB's high academic
standard, 6 2

The high status

accorded to AUB

graduates in Afghan-

istan. - 3

For reasons of fi-
nancial advantage. 1 3

To escgpe from
problems at home. - 2

For personal and
professional ad-
vancement. 5 4

11

12

(Cont*d)
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Table 3 (Cont'd)

1st 2nd 3rd No. of

Reason (s) Choice Choice Choice Choices

k) To be of service to
my country when I
return, - 3 7 14

1) For world peacte and
international friend-

m) Other (please spe-
cify). 2 1 - 3
81

The number of choices in Table 1 are 81 due
to the fact that there is one non-respondent; five
of the subjects have no Jrd choice, and one subject

has only one choice,

Some students specify reasons other than
those by the imvestigator. These reasons are as

follows:

"Forced by ny boss". (lst choice)

"To enjoy the honor and prestige
accorded to a man who shows qual-~
ifications among his peers", (1st choice)

"'"To get my degree before my
other class-mates do", (2nd choice)
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Results:
The three main reasons for coming to AUB
as dndicated by the majority of the subjects are:
1. To serve their country,
2. For personal and professional advance-

ment,

J. AUB's high academic standard,

Pre~Arrival Expectations

Two items of the questionnaire deal with:

1. The nature of the pre-arrival expecta-
tioms of the subjects.

2. Vthat they found contrary to their ex-

pectations when they came to AUB,

These two items plus the reasons for com-
ing to AUB provide clues to an understanding of the
degree of motivation on the part of the students or
the lack of if, Besides, the items related to ex-
pectations elicit responses about the shortcomings
in the social stmosphere of AUB as seen through the

spectacles of the subjects.
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Tabl

0 -

e 4

Pre—Arrival Expectations

lst 2nd 3rd No. of

Expectations Choice Choice Choice Choices
2) Easy lessons - - - -
b) Feasts, picnics &

entertainments - - 6 6
c) Lack of nepotism,

prejudice and dis-

crimination on the

part of professors

and administration 3 2 2 7
d) Adequate financial

aid 2 2 3 7
e) Character building 4 A - 8
Ff) Good health - - = -
g) Adeguate conditions

for learning Engl-

ish 1 5 3 9
h) Dating and love

affairs - 2 5 7
i) Concern for the in-

dividual 4 1 - 5
j) International

spirit 2 3 2 § 6
k) Freedom of expres-

sion 2 3 -1 9
1) High acadenic stamd-

ard 1k 5 2 18
mn)sOthers (please spe-

cify) L - - 1

83

socialaBRiEE. 32
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Subject (s) : Choice (s)
1 non-respondent -3
1 does not keep order -3
2 have no Jrd choices -2
1 have two 1lst choices 1
7

Results:

The majority of the students (or 60% of the
sample) expected that they would benefit from the
high academic standard of AUB, Adequate conditions
for learning English, freedom of expression, and
character building were the next important pros-—
pects of the subjects, The following table will
show what the students found contrary to their ex-

pectations when they came to AUB.

Note: The items of Table 5§ are the same as

Table 4,

Gontrast Between Pre-Arrival Expectations & Local

Realities

The subjects found the following items as

ctontrary to their pre-arrival expectations:



Tab?e 5
Contrary to Expectations Number of Choices
a 4
b 7
c 9
d 12
e 7

L]
1]

g 1L
h 15
i 7
3 6
k 6
1 3
m 1t

Results:

Fifteen students (or 50 per cent of the
sample) found that the social atmosphere of AUB
was not conducive to dating and love affairs in
contrast with their expectations before coming to
the University. The subjects alsoc anticipated
adequate financial aid (40%), adequate conditions

for learning Bnglish (36.6%), and the lack of ne-



potism, prejudice, and discrimination (30%) which

they found contrary to their pre-arrival expecta-

tions,

Adjustment Problems:

The subjects were asked to mention the

three factors that caused them the most difficulty

in adjusting tc their studies at AUB.

Table 6

Difficulties in Adjusting to Studies

Factors That Caused let 2nd _drd No. of
the most difficulty Choice Choice Choice Choices
a, Different academic
system from what I
was used to at home 10 2 6 18
b. Difficulties with
the English lang-
uage 10 6 1 17
¢c., Social life at AUB
is complicated and
difficult to adjust
to 5 6 4 15
d. Lebanese food - 3 2 5
e. Homesickness - 1 ' 4 5
f. Financial problems 2 5 ) 12

(Cont'd)
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Tatle 6 (Cont'd)

Factors that caused
the most difficulty

1st
Choice

2nd
Choice

3rd
Choice

No. of
Choices

g

Ochers (Please spe-
cify )z

"Bad health condi
tions"

"The quantity of
material™

"Lack of familiar
stinmuli"

"Feeling lost'

"Personal Problems"
(having had a bad
experience at home)

"Lack of co-opera—
tion among the col-
leagues"

"Imposing inferior-
ity to colleagues"

"Bad attitudes of
professors™

"Hatred toward
Ar abs"

"Deductive type of
education mot in-
dactive"

"Stress on facts"
Discrimination
based on national—
ism

"Using of previous
exan papers'
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Res ultss:

Bighteen students (or 60 per cent of the
sample) indicated that the difference between the
acadenic system of AUB and that of their own count-
ry vwas one of the main factors that caused the stu-
dents the most difficulty in adjusting to their
studies at the University., Difficulties with Engl-
ish (rated by 56.6% of the sample), social life at
AUB, and financial problems were the next main fac-

tors, respectively,

Dif fer ence Between Academic Systems:

The subjects were asked to single out those
factors which might account for the difference bet-

ween the two academic systems, The results were as

follows:
Table 7

Faictors Subjects
Exam 10
Note-taking 7
Teacher -student re-

lationship 5
Use of library 1
Too much reading ¢ B |

Academic advising 3
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Res ul ts :

Too much reading and exams made the differ-

ence,

Diffi culties with the Emglish Language:

Difficulties with Emglish were divided into:

reading, writing, speaking, and understanding.

Table 8
Difficulties With Subjects
Reading p
Writing 18
Speaking 6
Understanding 3

Resul t:

Table 8 shows that the subjects have the

most diffPiculty with writing.

Social Life at AUB and 4in the Surrounding Culture:

With regard to adjustment problems related

to social life the subjects responded as follows:
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Tabie 9

Factors of Difficulties

Unfriendly students

Feeling of not belonging te the

Universitcy

AUB girls rarely associate with the

Afghan stu

dents

Rigid regulations and red tape

Nocisy atmosphere

Lack of discipline

Non-Arabic speaking students are
treated differently by businessmen

Students from some nationalities
have feelings of superiority

Lack of sympathy and cooperation

Racial and/or social discrimination

Students from different nationalities
are reluctant to associate with each

other

Lack of respect for professors

The high value attached to money

Rude and aggressive students

Cultural differences

AUB students are treated

~ Others (Please specify):
"Feeling of too much belonging to the

University:

as children

being on campius, limited

activities to Post Box, class, cafe-

teria and

dorm,"

Number of
Subjects

5

10

12

@x®

@ k-



- 79 -

Results:

Of the 15 students who had indicated that
social life at AUB and in the surroundings was com-
plicaeted and difficult to adjust to, 80 per cent
felt that non-Arabic speaking students were treat-
ed differently by businessmen; 66.6 per cent rated
that they were disturbed by the noisy atmosphere,
and; 53.3 per cent mentioned that the surrounding
culture wWwas materialistic and attached a high value

to money.

Dormi to ry:

The subjects were asked the following ques-
tiom: "What do you not like about the dormitory?"

(Please lList the first three things in order of

dislike)
Table 10
Dor-mito::LProblems
What the Sabjects Do lst 2nd 3rd No. of
Net like About the Choice Choice Choice Choices
Dorm
a) Nodse 11 1 3 15

b) Overcrowding - 4 - 4
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Table l@ (Cont'a)

That the Subjects Do Ist 2nd 3rad " No. of
Not Like About the Choice Choice Choice Choices
Dorm

¢) Small roons - - 2 2

d) Lack of privacy 7 7 i 15

e) Unfriendly students - - 1 1

f) High rent 1 - ; 2

g) Rigid regulations 1 3 1 5

h) Female visitors are
not allowed in dor-
mi tory 1 "3 2 6

i) Thievery - - - ”

j) Lack of adequate
conditions for im-—
proving English 1 2 5 8

k) Sharing rooms with
strangers - 1 2 3

1) Others (Please spe-~
cify)
"™Lack of)air con-
ditioning" - - b 1

Results:
0f the 17 students living on campus, 15 stu-
dents (or 88.2 per cent of the respondénta} rated

both noise and lack of privacy as their main dormi-
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Forty%seven per cent of the respond-

ents pointed out that the dorms were lacking in

adequate conditions for improving English.

Obs tacles to Concentrating on Studies:

The sabjects were asked to point out those

Factors that turned their attention away when they

were studying a textbook.

Table 11

Problems Obstructive to Study

1st 2nd drd No, of

Obstacles Choice Choice Choice Choices
a) Homesickness 1 - 1 2
b) TFoise 6 3 5 14
c) Day dreaming 3 8 4 12
d) Sexual frustration 6 6 4 16
e) Health problems il - 1 2
£) VWorries about

exams - 5 3 8
g) Visitors 3 - = 3
h) Attitudes towards

professors - 1 : | 2
i) Financial problems iy 7 3 11



Table 11 (Cont'd)

st 2nd drd No. of
Obst acles Choice Chpice Choice Choices

j. Personal problems
not related to AUB 7 1 5 13

k. Others (Please spe~
cify)
"Getting bored soomn
after starting stu-~
dyinmg" 1 - - 1

Results:

The main factors that deviate the students!
attention From studying are sexual frustration (rated
by 53.3 per cent of the sample), noise (46,6%), per-
sonal problems not related to AUB (43.3%), day dream-

ing (40%), and financial problems (40%).

Examination System:

Questions: "In case the examination system
caused you some difficulties, what single element

caused this difficulty?"
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Table 12

ExXamination System

Factor Subjects
a) Objective 5
b) Essay type qQuestions 6
c) Specific rather than general questions 9
d) Drop quizzes 3
e) Frequency of qQuizzes 5

£) The high value given to quizzes -

g) Others: "Shortzge of time" 3

Results:

Of the 10 subjects who had already complained
of the examimation system 90 per cent (or 9 students)
indicated that they had the most difficulty with

specific rather than general guestions.

Students!' ngjeations:

Question: "What do you suggest might have
been done prior to coming to AUB or right after

arrival that might have helped lessen the difficult-
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ies of adjustment?"

Table 13

Suggestions Made by the Subjects

Suggestions

Number of
Subjects

Giving new participants sufficient
information about AUB and Lebanon
before they leave their countries

Sending new participants at least =&
week before scheol starts

Having somebody meet new participants
¢t the airport and guide around AUB
campus for the first two days

Remedial English courses before we
are sent to AUB

Academic orientation after we come to
AUB

Meeting and talking to other students
from our country

Informal meeting with professors

Other suggestions (Please specify):
"S§tudents (who) come to AUB must be
selected according to their academic
standing in their previous classes in
Afghanistan"

"Graduate students should not be sent
to this country due to: (a) homesick-
ness; (b) sexual frustration; (c¢) low
icademic standard; (d) inadequate con-
ditions for learning English; (finan-
cial problems;, and (f) more difficult-
ies of adjustment.,"

21

11

12

18

13



Table 13 (Cont®d)

Number of

Suggestions Subjects
"Encouraging students to mttend more
social activities, specielly those ac-
tivities sponsored by office of New Stu-
dent Program" 1
"Refraining from too much shopping during
the fFirst Few nmnonths" 1

"Our most difficult problem which should

be solved before we come to AUB is not
something to be dome in one or two months.

But it is to change the system of teach-

ing English in our country" 1

"A group of o0ld students of their country
should be in contact with them in order
to make them Ffeel among friends" 11

"Financiael problems faced by new students
upon their arrival should be lessened" 1

Results:

The majority of the students (in this case
70 per cent of the sample) suggested that the new
participants should be provided with sufficient in-
formation about AUB and Lebanon before they leave
their countries. Sixty per cent of the sample (or
18 students| were in Favor of remedial English courses

before coming to AUB. Thirteen students (or 43.3% of
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the sample) suggested that informal meeting with
AUB professors will be of benefit to the new parti-

cipants.

B. Associstion BPetween Adjustment and Other Variables

—————

One of the purposes of the study, as has been
mentioned earlier, is to ascertain the degree of
association between adjustment problems and the fol-
lowing variables: age, sex, regional position,
marital status, academic background, socio-economic
status, pre-arrival expectations, duration of sojourm,

etc.

Since our data are expressed in terms of
frequencies we can use chi square (xz) as a test of

significance.

Age:

A study by Khalil Ismail Gezi shows signi-
ficant association between the age and the satisfac-
tion or dissatisfaction of the Arab students with

their sojourmn in the United States.l

lGezi, op.cit., p. 44.
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A similar procedure is followed here to find
out the degree of association between the age and
the satisfaction or dissatisfaction of the Afghan

students at AUB.

Teble 14

Age and Social Life at A.U.B.

19 - 23 24 years of
Years of age age and over b L
Satisfaction 7 5 12
Dissatisfaction 11 4 15
Tota 1: 18 9 27

x’ = +16 (with Yates' correction for continuity ap-

plied)which is not significant at the .05
level of confidence.

Result:
Table 14 shows that there is no significant
discrepancy between the old and Young students with

respect to adjustment to social life at A,.U.B.

Sex:

Since there is only one female student the
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sample is small for sexes.

Marital Status:

1, The sample for homesickness is statis-
tically not significant,

2, Sexual Frustration: The investigator

presumed that the married students were suffering
from sexual frustration more than the bachelors.
The Following table is based on the subjects res-

ponses to item 21 e,

Table 15

Marital Status and Sexual Frustration

Single Married Total

No complaint 12 2 14
Sexual Frustration 8 5 13
Total: 20 7 27

2

X z .92 (with Yates' correction) which is not sig-
nificant at 5% level. d

§. Financial Problems: The following data

come from item 21 4.
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Table 16

Marital Status and Financial Problems

Single Married Total

No complaint 14 2 16
Complaint 6 5 11
Total: 20 7 27

12 for Table 16 was found to be 1.30 which is not

significant at the .05 level and thus we accept
the null hypothesis of no significant difference.

Results:
There is no significant discrepancy between
the married and single students in relation to their

reports of sexual frustration and financial problems,

Pre-Arrival Acculturation:

1., Some of the Afghan students have been in
the United States for at least one year and this led

the researcher to presume that they might have fewer

difficulties with English.
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Table 17

Pre~Arrival Acculturation and English

Students who Students who

have been to have not been Total
UlS.A. to U.S.AI
Language Barrier 2 15 17
No Barrier 4 8 13
Total: 6 23 29

2

X - .86 (with Yates' correction) which is not signi-

ficant at the 5% level.

In order to determine whether or not the in-

significance of 12 is due to the duration of sojourn,

the following table has been confined to those who

have entered the University during the academic

years 1965-66 and 1966«67,
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Table 18 ‘

Pre-4rrival Acculturationm and English

Studied 4in US Not Studied in US Total
Difficul ty
in Emglish 2 7 9
Fo dAifficalty 4 5 9
Total: 6 12 18

12 = 2.48 (with Yates' correction) which is again insig-

nificant.

2. Some of the students who have been to the
United States might have been expecting to entertain
themselves by feasts, picmics, and the like as they

did in that country.

Table 19, which is based on the data from
iten (15 b) shows clearly the difference between the
diss ppointment of the subjects with previous exper-
ience in the U.S. and of those who have not studied

in anyalien culture.
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Table 19

Pre-Arrival Acculturation & Disappointment

Previgus No Experience Total
Experience
Complain of lack
of entertainment 4 3 7
Ko complaints 2 20 22
Totals 6 23 29
12 - 4,57 (with Yates' correction for continuity
appkied) which is significant at the .05
level of confidence.
Results:

There is no significant degree of associa-
tion between the subjects' competence in English
and their pre-srrival acculturation in the United
States of Anmerica. But a significant discrepancy
was found between the above-mentioned groups in re-
lation to their disappointment regarding feasts,

picnies , and entertainment at A.U.B.

Socio-Economic Status:

In order to determine the degree of associa-

tion between socio~economic status and some variables
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from the queatioﬁnaire such as financial problems,
adjustment to social life, racial or social dis-
crimination, complaints about high rent, attitudes
towards other students, professors, etc., many
items wWere examined statistically but no signifi-
cant association was found between socio-economic

status and the afore-mentioned variables.

Regional Position:

Upon examination of the various items of
the questionnaire, there was no significant differ-
ence between the students from urban and rural
areas. The tendency of the urban students towards
character building (with X2 - 1.46) is statistical-

ly insignificant.

Duration of Sojourn:

Table 18 shows the association between the
Afghan students' length of sojourn and adjustment

to social 1life at A.U.B.
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Table 20

Duration of Sojourn & Adjustment Problems

Sojourn One Sojourn More
Academic Year Than One Aca- Total
demic Year

Satisfaction 3 13 16
Dissatisfac-

tion 7 5 12

Total: 10 18 28

12 - 2.18 (with Yates' correction) which is not sig-

nificant at .05 level of confidence.

Table 21

Association Between Duration of Sojourn
And Financial Problems

Sojourn Two

Sojourn One
: or More Aca- Total
Academic Year demic Years

Satisfaction 8 5 13
Dissatisfaction 3 13 16
Total: 11 18 29

12 - 3.86 (with Yates' correction) significant at

.05 level of confidence.
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Results:
There is significant association between

period of stay and financial problems.

C. Interpretation of the Data:

Objectives of the Students: The three main

reasons for coming to AUB as indicated by the major-
ity of the students are:

1, To be of service to their country.

2., To promote personal and professional
progress,

3. AUB's high academic standard.

The first reason, that is, to be of service
to their country might be due to a moral obligation
in the sense that the students are provided with
free education on the higher level as well as on
the lower level, The Afghan students are well
aware of the fact that the expenditure on education
comes from the poor and needy people of the country
who themselves are struggling against starvation,
pestilence, and ignorance., A conscientious student

cannot ignore his duty in this respect.
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In addition, some students upon their arrival
in a more developed country tend to compare the new
environment with their homeland which, as a conseq-
uence, may arouse patriotic feelings. However, it
should be mentioned that, perhaps, the majority of
the students rank the service to their country as
a tertiary objective so that they may not be looked

upon as egoists,

The third reason for coming to AUB is based
on the subjects' assumption that the American Uni-
versity of Beirut stands for high academic standands,
According to the investigator's interview with a
considerable number of the Afghan students, those
few who succeed in meeting the high academic stand-
ard at AUB are considered to be academically super-
ior to most of the Afghan graduates of universities
in the United States. A follow-up study also showed
that AUB graduates, generally speaking, did better

than the foreign graduates of the U.S. universities.‘

Although most of the Afghan students at AUB

» Dean Cajoleas, Address to AUB Candidates
of Master Degree, May 1967,
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believe that the University is not promising access
to higher offices in Afghanistan, they are content
with their studies at AUB (Cf. responses to items

13 £ and 13 g).

Pre-Arrival Expectations: The majority of

the students expected that they would benefit from
the high academic standard of AUB whose diplomas
are recognized internationally. Their next im-
portant prospects were proficiency in English,

freedom of expression, and character building.

The high academic standard of AUB has already
been discussed in detail, As to the second point,
it should be mentioned that learning the English
language is of vital importance for Afghanistan, a
country that is in need of modern science and tech-

nology for its social and economic development.

Freedom of exipression is a new experience
in the social life of the Afghan nation which is
currently passing from a traditional autocratic
form of government to a somewhat new form of democ-
ratic government. Since the American University of

Beirut is an American institution, on the one hand,
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and the Afghaﬁ-students have been suffering from

the lack of academic freedom, on the other hand,

one can expect their longing for freedom of expres-
sion. However, the majority of the subjects (60%)
who desired such freedom were disappointed when they
found the real situation contrary to their expecta-

tions.

Contrast Between Pre-Arrival Expectations and Local

Realities:

Fifty per cent of the subjects indicated
that the social conditions at AUB were not conducive
to better heterosexual relations as they had expect-
ed before coming to AUB. Although AUB girls are
living in separate dorms under rigid regulations
and are not allowed in men's dorms there are oppor-
tunities for association between the sexes. The
main obstacle to heterosexual relations may be the
cultural values of the Middle Eastern countries.
Many a girl who is en good terms with her male col-
leagues in the classroom would.not react to their

greetings on the street.

The Afghan students who expected greater
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freedom of heferosexual relations in Beirut than

in Afghanistan where the women were unveiled only
ten years ago, did not find this kind of freedom

to be in their favor. It is often said that hete-
rosexual relations in this part of the world are
largely determined by socio-economic status and

the Afghan students in the sample, with the excep-
tion of one subject, belong to the middle and lower

classes of Afghanistan.

Finamcial problems and the lack of adequate
conditions for improving English were also found by
the subjects to be in contrast with their pre-arrival

anticipation.

It should be mentioned that the level of ex-
pectations of the Afghan students might be determined
by their cross-cultural predecessors in the United
States and Western Europe who enjoyed adequate finan-
cial aid and better positions upon their return to

Afghanistan.

Thirty-six per cent of the subjects in the
sample complained of inadequate conditions for prac-

ticing English. It seems that students from each
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nationality ténd to associate with their compat-
riots and thus have little chance to practice
English. Those who talk to students from other na-
tionalities will often learn "Arabic English" or

Pakistani English" or "African English".

Adjustment Problems:

The three main problems of the subjects
that caused the most difficulty in adjusting to
their studies were:

1l, The different academic system.

2, Difficulty with the English language.

3. The nature of social life at AUB.

1. In the chapters dealing with the educa-
tional practices in Afghanistan and the character-
istics of AUB some of the main differences between
the two academic systems have been discussed in
detail, Here, it is safe to say, as the data reveal,
that too much reading, specific rather than general
questions in exams, and note-taking are the main
factors of difficulties, The hfghan students had
rarely been assigned reading other than their text-

books before coming to AUB. Even then there wWere
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few textbooks-and the students had to take notes

of what the teacher dictated. The teachers would
break a sentence into words and repeated them two
or three times so that even the slowest student
would also have the opportunity to write them down,
Hence, their difficulties with too much reading
and note-taking appear to be related with the edu-

cational background of the students,

2. 1In mastering English, the Afghan stud-
ents faced the most difficulty in writing. The data
from RTO questionnaire show that students from Iran,
Jordan, Lebanon, Pakistan and Ethiopia had the most
difficulty in speaking or understanding. Perhaps,
the answer to this question could be found by a
scrutiny of the different educational systems of

the respective countries.

3. As to off-campus life, the subjects com-
plained of the business men who treat non-Arabic
speaking students differently. The student who
wants to buy something may ask the company of a
clever friend or he may spend a lot of time going
from shop to shop to get an idea about the proper

price.
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The on-campus social atmosphere was regard-
ed by the students as noisy, complicated, and non-

cooperative.

The subjects' attitudes towards the social
atmosphere at AUB have also been reflected by some
other observers in the University newspaper, Outlook.
For example, Manhal Ghanma refers to the noisy at-
mosphere at AUB as follows:

"Although the most common complaint asso-
ciated with Jafet Library is the unbearable
noise that students make, nevertheless,

this article is concerned with the shortage
problem there."1l

Association Between Adjustment & Other Variables:

The present study does not show any signi-
ficant association between adjustment and the fol-
lowing variables: age, marital status, major field
of study, regional position, and socio-economic sta-
tus, The sample for sex was small, With the ex-

ception of financial problems, there was no signi-

1Manhal Ghanma, "AUB Library Still Faces
Difficulties But Improvements Are Being Made",
Outh‘Dk, XXIII, NO. 6 (DeCc 2, 1967) pu 8.
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ficant degree-of association between adjustment and
duration of sojourn. The study by Gezi also shows
that the degree of association found between satis-
faction-dissatisfaction and length of sojourn was
not statistically significant.l But there is a
difference between the findings of the present

study and those of Gezi with respect to age and the
degree of satisfaction-dissatisfaction with sojomrn.
According to Gezi, the older Arab students (24 years
of age and above) were more satisfied with their
stay in the United States than the young Arab stu-
dents (19-23 years of age)., Gezi interprets this

in terms of the characteristics of the Arab family
that keeps a strict hand upon the younger members

of the family. He says: "when an Arab student under
24 years of age who has always depended on his family
comes to the United States, his foremost problem will

be to find someone upon whom to depend.2

Since there is no significant difference bet-

ween the older and young Afghan students regarding

1'Gezi, op.cit., p. 47.

Ibid., p. 44.
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the satisfact;on-dissatisfaction with their sojourn
in Lebanon, one might infer from the foregoing in-
terpretation that the Afghan family could be less
authoritarian than the Arab family. However, this
inference may still be invalid on the ground that
the adjustment problems of the Afghan students at
AUB might be rooted in the locale itself irrespect-
ive of the ages and family background of the sub-

jects.

The association between duration of sojourn
and financial problems may be due to the fact that
the new students do not know how to plan their bud-
gets wisely; they have to pay Ffor things that can
be preserved for the coming years such as files,
umbrellas, clothes, post box keys, etc.; they have
to deposit L.L.100 in the comptroller's office at
the beginning of the first semester; they are paid
some money in advance which is often spent lavishly
either because of high level of expectation or un-

familiarity with the local realities, etc.

A significant association was Found between
pre-arrival acculturation of the Afghan students in

the U.S. and dissatisfaction with dating and love
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affairs at AUB.

The following typical comment made by an
Arab student in the U.S. might explain why the
Afghan students who have been to the United States
are dissatisfied with dating and love affairs at
A.U.B.:
"It is easy for you to have a good time
with American girls, but the relation-
ship is not deep. With Arab girls it
is different. Once you take a girl out,
and once you kiss her, you must be both
in love. I do not approve of the great
freedom that the American girls enjoy."1
It is often felt that the American girls
knew many boys before they usually get married while
the Middle Eastern girls are rarely permitted to
enjoy this kind of freedom. So, it seems that the
Afghan students who had pre-arrival acculturation

in the U.S. complain with reason in regard to dating

and love affairs at A.U.B.

Ibid., p. 30



CHAPTER 1IV.

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

A. Summary:

The Problem and Its Background:

1. The Problem: The objectives of this

survey are: (a) to identify the adjustment prob-
lems of the Afghan students at the American Uni-
versity of Beirut in general, and their academic
problems in particular; (b) to ascertain the degree
of association between adjustment and the following
variables: age, sex, socio-economic status, pre-
arrival expectations, regional position, major field
of study, marital status and duration of sojourn.

2. Review of Related Research: (a) The

Significance of Cross-Cultural Studies: Most of

the studies in the area of cross-cultural education
deal with the immediate and practical aspects of
exchange programs such as adjustment problems, the
objectives of cross-cultural education, attitudinal
changes, follow-up studies, etc. Despite the fact
that some investigators feel the need of an everall

theory on the basis of which exchange programs should

- 107 -
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be modified and coordinated, no thorough study has
been devoted to the theoretical side of cross-cul-

tural education.

On the theoretical level various kinds of
research into the problems of cross-cultural educa-
tion are possible. For example, an investigation
of the following questions will contribute to the
theory of social and behavioral science:

Are foreign visits effective means of social
change?

What are the main principles and cues that
can be of use for the counselors of foreign
students?

What happens to people in an alien culture?

Can people really "change" once their ori-
ginal cultural personalities have been
shaped?

What are the various qualities of responses
to new environment?

Is it possible to predict, and therefore
control personality integration or dis-
integration?

What happens to individuals moving abruptly
from an autocratic to a democratic setting?

On the practical 1evei, cross-cultural stu-

dies can contribute to:

1. The academic growth and well-being of
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the foreign gtudents.

2, EBnrich the theoretical side of the var-
ious branches of social and behavioral sciences by
surveys that usually lead to hypotheses and, then,
to theories.

3. Promote international understanding and
good will by finding proper solutions to the prob-

lems of foreign students,

(b) The Goals of Student Exchange: The

expressed goals of the United States' exchange pro-
gram are:

1. To advance the candidate's personal and
professional development.

2, To prepare the candidate for service to
his home country.

3. To promote international understanding.

4. To contributé to the advancement of
knowledge through cooperative study and research
with professional colleagues in the U.S.

5. To develop friends for the U.S.

6. To advance knowledge throughout the

world for the general welfare of mankind.

The expressed goals of the USSR's exchange
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program are:
1, To maintain useful ties of mutual char-
acter with the capitalist countries.
2, To develop and expand culturzal and scien-
tific ties between countries through mutual under-
standing among peoples.

d. To strengthen peace throughout the world.

The Constitution for UNEBSCO states: "...
since wars begin in the minds of men, it is in the
minds of men that the defences of peace must be con-
structed.” The main educational goals of UNESCO are:

1., Collaboration in the work of advancing
mnutual understanding.

2. Popular education.

J. Diffusion of knowledge.

(c) The Objectives of Individual Students:

The objectives of the individual students alroad are
not necessarily commensurate with the goals of their
home country and/or those of the host country. Some
of the common motives of the students are:
1, Personal and professional advancement.
2. Service to home country.

J. Travel,
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4., Learning a foreign language.

5. International understanding.

(d) Academic Problem of Foreign Students

in the U.S: A study by Cora Du Bois shows that the
adjustment problems of the foreign students in the
U.S. are rooted in the inadequate opportunities or
abilities to communicate whether because of faulty
English, racial barriers, or cultural distance;
inability to achieve the expected educational goal
whether because of language inability, educational
background, poor placement, or restricted freedom

of choice; inconsistency of experiences with regu-
lations, study experiences, and persocnal regulations;

and, to a lesser degree financial stringencies.

Edward C, Cteslak holds that the on-campus
problems of the students are due to cultural differ-
ences, prejudice or discrimination, association with
non-English speaking students in the dormitories,
noise, lack of privacy, American food, too much home-
work, segregation of foreign and American students,

thievery, etc.

Selltiz found sigmificant correlations bet-
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ween living arrangements and academic achievement,
and between English-language facility and adjust-
ment. She also maintains that the more the foreign
students had extensive and intimate social relations
Wwith Americans, the more they enjoyed their sojourn

in the U.S.

A report by the Committee on Admission,
Selection, and Pre-Departure Planning (ed. Mesten-
hauser) indicates that the foreign students face
the following kinds of problems in their first days
of sojourn in the U.S.A.:

1. Denouement of idealized expectations.

2., Differences in food and language.

3. Gaps in their knowledge.

4, High cost of living and many unexpected
extras.,

5. Nostalgia and loneliness.

6. Feeling of being conspicuous because of
color or dress.

7. Uncertainty about the rules of behavior,

etc.

The Committee on Academic Achievement and

Counseling reprots that the causes of academic fail -
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ure are: insufficient academic background, object-
ive tests, differences in value concepts, defensive

stereotypes, and so on.

Khalil Ismail Gezi in his study entitled
"The Acculturation of Middle Eastern Arab Students
in Selected American Colleges and Universities"
enumerates the merits and shortcomings of the U.S.
educational system, as seen by the Arab students,

as follows:

Curriculum:

1. Merits: Broader and deeper, well-
defined in terms of objectives, characterized by
the system of elective courses and up-to-date text-
books (indicated by 90% of the sample).

2. Shortcomings: emphasis on quantity and

cold facts (10%).

Professors:

1. Merits: Cooperation, democratic, and
unbiased behavior (80% of the sample),

2. Shortcomings: Prejudiced against Arabs,

indisciplinarian, and reluctant to do research and

counsel his students (1l0% of the sample).



- 114 -

Methods of Teaching:

1. Merits: Democratic, cooperative and
competitive at the same time, and well-equipped.

2. Shortcomings: Objective type of exam,

frequency of quizzes, and toc many regulsastions,

(e} Recommendations: The Committee on

Educational Interchange Policy suggests that foreign
students should have remedial courses in the language
of instruction, and an orientation program before
leaving for the host country. The special needs of
the students' home country should also be taken into

consideration.,

The American Council on Education Studies
suggests that students from abroad should be select-
ed on the basis of:

l. Outstanding academic record.

2. Proficiency in English.

3. Good character.

4. Health,

5. Willingness to work for the social and
economic deve lopment of home country.

6. Proper age, i.e., between 18 and 35

years.
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(£) Afghan Students in the United States:

According to Mohammad Hashem, the main obstacles to
the academic progress of Afghan students at Teachers
College, Columbia University, are incompetence in
the English language, discrepancy between the educa-
tional backgrounds of the Afghan and American stu-
dents, unfamiliarity with the use of libraries, and

objective type of examinations.

(g) Students' Problems at AUB: The data

from a questionnaire by R.T.0, A.I.D. reveal that

the three main problems of AUB students are:
1. The difference between academic system

of AUB and that of the students' respective countries.
2, Difficulty with English,

J. Complexity of social life at AUB.

(h) Problems of Pakistani Students at AUB:

The study by Nasim Ahmad shows that the difficulties
confronting the Pakistani students at AUB are rooted
in the social, cultural, and educational background
of the Pakistani students, inadequate selection pro-
cedures, worries about financial problems, and mis-
conception about foreign universities, and the aca-

demic requirements of AUB.
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3. The Place of the Present Study: The

present research differs from the foregoing studies
in many respects, especially in design and in the

cultural and educational background of the subjects.

This investigation will serve as a link in
the series of studies on cross-cultural education,
problems of AUB students, and acculturation of

Afghan students.

The present study tends to generalize some
of the findings that coincide with those of prev-
ious investigations in the area of cross-cultural

educaticn.

Design of the Study

(a) Sampling:
1. Description of the Semple: The sample

was intended to embrace all of the 42 Afghan stud-
ents who were studying at AUB in the academic year
1966-1967. Of the 42 students 30 subjects (or 71.42
per cent) filled in the questionnaire and returned

it to the investigator.

The sample is composed of one female and
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twenty-nine male students. Their ages range between
19 and 33 years with ¥ = 24 and Mo = 22. Nineteen
students come from urban areas and nine from vil-
lages. Twenty-two subjects are bachelors and seven
of them are married, Their period of stay at AUB
ranges between one and four years with ¥ = 2.03
years and Mo - 1,

2, The Locale: The American University

of Beirut which stands for high academic standard
expects of its students true scholarship, honesty,

and self-control,.

One of the unique characteristics of the
University is that it "represents a venture in in-
ternational education". This uniqueness of charac-
ter, desirable as it is from the standpoint of
international understanding and co—-existence, leads
to the complexity of social life that exists at AUB.
The cultural, social, and educational backgrounds
of AUB students differ so much from each other that
they bring the problems of adjustment to the fore.
Besides, lack of proficiency.in English and the aca-
demic system of AUB which differs from the educa-

tional systems of the students' home country in
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many respects, add to the adjustment problems of
AUB students.

d. Educational Practices in Afghanistan:

Mo dern education inspired by Western models is a
recent plenomenon in the lives of the people of
Afghanistan. The rate of literacy is estimated
between 5% and 10% of the population. The main
problem of education is more its scarcity than
quality. With an estimated population of 15 mil-
lion, Afghanistanhad 374,854 pupils in 1,860 schools

with 7,386 staff in the academic year 1963-1964.

The educational system of Afghanistan,
generally speaking, is characterized by a higher
pupil/teacher ration, low qualifications of teachers,
a traditional pattern of education incommensurate
Wwith the economic and social needs of the country,
higher rate of drop-outs, low salaries, and scarcity

of well-equipped school buildings.

The methods of teaching are usually authori-
tarian, verbalistic, dogmatic, and based on rote
learning and convergent rather than divergent think-

ing.
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4, Selection Procedure: Students are sel-

ected on the basis of academic achievement, compet-
ence in English, health, and the social and econo-

mic needs of the country.

(b) Instrument:

1. Questionnaire: The questionnaire inc-

ludes items related to: (a) academic problems such
as note-taking, the type and quality of exams, home-
work assignments, etc.; amd (b) psychological as-
pects of adjustment like worries due to housing,
food, interpersonal relations, home-sickness, finan-
cial problems, lack of metivation, amd so forth.

2, Administration of Instrument: The ins-

trument was administered in such a way as to elicit
the desired responses by creating a friendly atmos-
phere and by assuring the subjects that the study
might help them surmount their difficulties.

5. Reliability: The reliability of the

scoring was tested by getting twenty-—five answers
judged by an independent scorer. A high percen tage
of agreement (96 per cent) ﬁas found between the
investigator's scoring and those of the co-scorer.

4. Validity: The wvalidity of the instru-
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ment could be tested in three ways: (a) checking
the respenses against an external criterion such

as an interview of a random sample of the subjects;
(b) obserwvation of the students' day-to-day activi-
ties, and; (c¢) face validity. Time and space did
not permit the investigator to use the first and
second methods., So face validity is taken as suf-

ficient for the purpose of this study.

Analysis of the Data:

(a) Major Findings:

1. Objectives of the Individual Students:

The three nain reasons for coming to AUB were: (a)
to be of service to home country; (b) personal and
profeseional advancement; and (c) AUB's high aca-
demic standard,

2, Pre-Arrival Expectations: Sixty per-

cent of the subjects expected that they would bene-
fit from the high academic standard of AUB. Adeq-
uate conditions for learning English, freedom of
expression, and character building were the next
important expectations of the students.

3. Contrast Between Idealized Expectations

and local Realities: The subjects found, contrary
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to their pre-arrival expectations, that the social
atmosphere of AUB was not conducive to friendly
interpersonal relationships (mentioned by 50K) .
Forty per cent of the subjects complained of finan-
cial problems, thirty-six per cent mentioned the
lack of adequate conditions for learning English,
and thirty per cent indicated that the University
Was not void of shortcomings such as prejudice,
discrimination, and nepotism.

4. Adjustment Problems: The main factors

that caused the subjects the most difficulties in
adjusting to their studies at AUB were found to be
in the following sequential order: (a) different
academic system from what the subjects were used

to at home country (indicated by 60% of the sub-
jects); (b) difficulties with the English language
(56.6%); (c) complexity of social life at AUB (50%);
(d) financial problems (40%); (e) homesickness

(16.6%); and (f) Lebanese food (16.6%).

Academic Problems:

The subjects were further asked to specify
what mattered in the difference between the afore-

mentioned academic systems. They specified too
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much reading (61% of the respondents to this ques-
tion), exams (55%), and note-taking (39%). With
regard to the examination system at AUB the subjects
were discontented with specific rather than general

questions,

As to the language problem, the subjects

had the most difficulty with writing.

Social Life:

Of the 15 students who had indicated that
social life at AUB and in the surroundings was com-
Plicated and difficult to adjust to 66.6 per cent
professed that they were disturbed by the noisy

atmosphere.

Dormitory:

Of the 17 students living on campus 15 stu-
dents (or 88,2% of the respondents) rated noise and
lack of privacy as their main problems. Forty-
seven per cent of them pointgd out that the dorms
were lacking in adequate conditions for improving
English., Nobody complained of thievery, and very

few were discontented with small rooms, high rent,
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and sharing rooms with strangers.

" Obstacles tc Concentrating on Study:

The main factors that turned the students!'
attention away when they were studying a textbook
were found to be sexual frustration (53%), noise
(46.6%), personal problems not related to AUB
(43%), day dreaming (40%), and financial problems

(40%) .

5. Students' Suggestions: Seventy percent

of the students suggested that the new participants
should be provided with sufficient information
about AUB and Lebanon before leaving their count-
ries., Sixty percent of the students were in favor
of remedial English courses before coming to AUB,
and forty-three percent suggested that informal
meetings with AUB professors would be of benefit

to the new participants,

(b) Association Between Adjustment and Other

Variables: The present study does not show any sig-
nificant association between adjustment problems and
the Pollowing variables: age, marital status, reg-

ional position, major field of study, and socio-
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economic status. However, two kinds of associa-
tions were found to be significant:

1, Pre-arrival acculturation in the U.S.A.
and dissatisfaction with boy-girl relationships at
AUB with X° - 4.57.

2, Duration of sojourn and satisfaction

with financial aid with X2 - 3.86 which is signifi-

cant at the 0.05 level,.

The sample for sex is small since there is
only one female student and twenty-nine male stu-

dents.

B., Conclusions:

The major adjustment problems of the Afghan
students at AUBR fall into onme of the following
categories:

1, Academic Problems: According to their

expressed opinion, the major problem of the stu-
dents in adjusting to their studies was found to
be the discrepancy between the academic system at
AUB and that of the students' home country. The
Afghan students are not used to so much reading,

specific rather than general questions in examina-
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tions, note-taking, and the use of the library.

2, Language Problems: One of the main pro-

blens of the Afghan students that obstructs their
academic progress is their lack of proficiency in
English, The students have the most difficulty with
wr iting rather than speaking , reading or understand-
inga

3. Social Problems: As [for on-campus life,

the students eomplain of the noisy atmosphere, lack
of prdivacy, and inadequate conditions for learning
English in the dormitories, The students professed
that campus life was characterized by the lack of
associstion with co-eds, rigid regmlations, absence
of sympathy and co-operation, and to some extent by
prejudice, discrimination, and mnepotism. The Afghan
s tudents who have been to the United States are more
discontented with the boy-girl relationships at AUB

than those who have not been to the U.S.A.

The expressed opinions of the students also
indicate that they are disturbed because local busi-
ness men treat the non-Arabic speaking students dif -

E‘erently.l

lsee "Interpretation of Data", p. 62,
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4, Economic Problems: The majority of the

sample was dissatisfied with the financial aid pro-
vided by the govermment of Afghanistan. However, a
significant association was found between duration
of sojourn and fimancial problems: the new students
complained of financial difficulties more than the
0ld participants. The fact that the new entrants
have to pay for many unexpected extras and do not
know how to plan their budgets wisely, partially ex-
plains the association between the above-mentioned
variables, It is possible, however, that some other
variables such as extravagance, gambling, socio-
economic status, level of expectation, etc., may be
responsible for their complaints about economic pro-—

blems.

Discussion of the Findings in the Light of Related

Research: The findings of the present research are
commensurate with those of the previous studies in
the following areas:

1. The data derived From the RTO's ques-
tionnaire, the study by Ahmad, the terminal report
by Hashem, and the present study all suggest that

the major problem of the Afghan students at AUB and
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the Teachers' College of Columbia University, of
Pakistani students at AUB, and of AUB students in
general, is the difference between educational sys-
tems.

2., With the exception of Pakistani and
Ethiopian students at AUB, the findings of the
above-mentioned studies are in agreement with regard
to the second major probdlem of the subjects, that
is, the inability to use the English language fluent-
ly .

3. The complexity of social life at AUB is
the third major problem of the subjects of the pre-
sent study as well as of the subjects of the RTO's
investigation. Since the Pakistani students ex-
pressed the least difficulty with English, they
rated the complexity of social life at AUB as their
second major problem. The competence of Pakistani
students in English is due to the fact that Pakistan
has used English as the medium of imnstruction.

4. The Afghan and Pakistani students at AUB
professed that economic problems obstructed their
academic progress at the university. The RTO's ques-
tionnadire excludes questions related to financial

difPiculties.
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5. The main reason of the Afghan students
for coming to AUB are in line with those indicated
by the Committee on Educaticnal Interchange Policy,
i.e., personal and professional advancement and to

be of service to one's home country.

While the study by Cieslak shows that the
main reason of the foreign students for coming to
the U.S. was to travel, or to see that country, most
of the Afghan students declined to show interest in

travelling to Beirut,.

C. Suggestions for Further Studies:

1. A survey of the problems of the Afghan
students who bave withdrawn from AUB, whether be-
cause of academic failure or because of maladjust-
ment, would further contribute to an understanding
of the nature of the adjustment problems of the
Afghan students at AUB. In addition, interviews
with the subjects of the present study and with
their counselors could have yielded better results.
Time and space did not permit the investigator to
carry out the survey to the fullest extent.

2., A comparison between the academic pro-
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blens of Afghan students at AUB and of those who
sturdy in other countries such as the United States,
the Soviet Union, France, etc., would provide a
deeper insight into the nature of the difficulties
of the Afghan students that are rooted in the cul-
tural and educational background of the éubjects.
It night also elucidate the distinguishing charac-

teristics of an education at AUB.

D. Recommendations:

To_AUB

1. The University Orientation Program
should train the Afghan students to be competent
in note-taking, rapid reading, giving answers to
specific rather than general questions, writing,
and in the use of the library.

2. The University administration should
encourage the Afghan students to participate in
extra-curricular activities.

3. There seems to be a need for non-au-
thoritarian or non~jndgnentél counselors to help
the students overcome their problems of adjustment.

4. Something should be done about the

noisy atmosphere of AUBR dormitories.
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5§, The very cosmopolitan nature of AUB
appears to be a hindrance to the development of
better interpersonal relationships. The Univer-
sity administration could have arranged for more
communication and mutual ties between the various

heterogeneous groups at AUB.

To AID

1. A pre-arrival orientation program that
places emphasis on the educational practices preva-
lent at AUB, remedial courses in English, familiari-
ty with social and cultural differences, and the
technique of establishment of rapport with their
future colleagues would be highly desirable.

The new participants should also be taught
some colloquial phrases in Arabic to facilitate
their shopping in Beirut.

2., The Afghan students coming from an au-
thoritarian milieu are usually reluctant to visit
their superiors. The Regional Training Office
should encourage the students to consult with the
authorities should the circumstances demand coun-
seling.

J. AID should have somebody at the airport
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to meet the new participants upon their arrival and

conduct them for at least two days.

To the Government of Afghanistan

1, The Afghan students receiving scholar-
ships for AUB should be selected on the basis of
academic success at home, ability to use English,
national goals, good character, health, proper age,
interest in the homeland and the major field of
study.

The selection procedure should be based
on the merit system - open to all candidates who
meet the afore-menticned criteria for admission.

2. The authcrities in question should dis-
cuss the economic problems with grantees on a real-
istic level to avoid unnecessary questions in the
future.

3. The candidates [For admission to AUB
with their pre-arrival acculturation in the U.S.
would likely encounter problems of sécial adjust-
ment. The govennment shoulg take this problem into
consideration,

4, The Afghan Cultural Office in Beirut

should be encouraged to provide a greater measure
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oFf supervision for students, Such problems as
ganbling, disputes, laziness, etc., might be alle-
viated if more guidance for Afghan student were
made available.

5. The government could provide the Afghan
Students' Association in Beirut with newspapers,
musical instruments, boocks , pamphlets, and films
about Afghanistan to keep alive the students' in-
terest in the homeland and to introduce Afghan cul-
ture to the people living in Beirut. Conceivably
this would also help to raise the sense of unity
and to strengthen mutual friendship among the sub-

jects.

To the Afghan Students:

1. The subijects of the study should be
aware of the fact that some of their main problems
such as the different academic system at AUB, lack
of proficiency in English, inadequate conditions
for interpersonal relationships, etc.,, are not
peculiar to the Afghan students but are shared, to
a tertain extent, by other AUB students as well.
The mere knowledge of this Fact might help the
Afghan students overcome their aljustment problems

at the University.

2. The new participants should refrain
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from spending their money on unnecessary goods and
services, especially during the first three months
of their sojourn.

3. The new entrants should seek the advice
of the well-gdjusted and success Ful students other-
wise they may be misled by some prejudiced, malad-
justed, and desperate colleagues.

4, The Afghan students shtould participate
in extra-curricular activities which might enable
them to practice English, share their views and
experiénces with students from different nationali-
ties, and adapt themselves to the social milieu at
AUB.

5. The Afghan Students' Association which,
for the time being, exists in name only can be made
inte an active organization for mutual understand-
ing, co-operation, self-criticism, and recreational
facildties.

6. Fimally, every Afghan student should
remind himself that it is his responsibility to
devote his attention, his time, and his energy to
the acquisition of knowledge; to conduct himself in
accordance with the spirit and guidelines of the
University; and, to remember that he is the "unof-
ficial ambassador" of his country which requires of

him r efined manners asnd gentlemanly behavior.
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May 30, 1967

Dear Afghan student,

] am writing a thesis entitled "Academic
Problens of Afghan Students at AUB" to identify
the mature of difficulties confronting the Afghan
students on the AUB campus. It is hoped that the
Finddimgs of this research will be of much benefit
to the AFghan students. It was, in part, my
counting upon your sincere help and cooperation

that lLed me to undertake this investigation.

¥ill you be so kind as to fill in the at-
tached questionnaire and return it directly to me

or to the following address:

M.S. Rohi
P.0.B. 236/96
A.U.B,

No attempt will be made to identify you
With your answers.

Respectfully yours,

Mohammad Siddiq Rohi
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Age
Sex: DNale ——- Female —-=-

Date you came to AUB

Marital status: Single --- Married ——-
Widowed —--- Divorced --- Date of Warriage ---
Regional Position: City —--- Village —---

Major field
Class at AUB
Res idence: On-campus --- Off-campus —--—-

Acadenic background: Graduation rank =---
Rank in the last class before coming to AUR ---

Have you ever been to a foreign country before
you came to AUB? Yess —-- NO ===

If your answer wWas yes, to which country ---
For how long ~=- For study? Yes --- No ---

Which social class do you belong to? Check one:
Upper -—- Middle —--- Lower ---

For what reason(s) did you come to AUB? (Please
list the first three reasons in order of importance)

1l -— 2 - J —=-

a) Simply because I received a scholarship

b) To see Beirut

¢) Since the government does not send undergraduate
students to the U.S.A. and Western Europe, I
pre ferred AUB to studying at home.

d) To learn English

e) Parent's or friends' decision

f) AUB's high mcademic standard

g) The high status accorded to AUB graduates in
Afghanistan

h) For reasoms of financial advantage

i) To escape from problems at home

j) For personal and professional advancement
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k) To be of service to my country when I return
1) Fcr world peace and international friendship
m) Others (Please specify) =cecmecemammaeaoo

What were your pre-arrival expectations of how
you wculd profit from the future experiences at
AUB? (Please list the first three items of
your expectations in order of importance)

1 e B 2 - — " 3 -

a) Easy lessons

b) Feasts, picnics, and entertainments

c¢) lack of nepotism, prejudice, and discrimina-
tion on the part of professors and adminis-
tration

Adegquate financial aid

Character building

GCood health

Adequate conditions for learning English
Deting and love affairs

Concern for the individual

International spirit

Freedom of expression

High academic atandard

(thers (Please specify) ——-c—ccecmmmmeaa-

S eRFwHPTR B0 e
N T S i Sl St il i et St

Which of the above-mentioned items did you find
contrary to your expectations when you come to
AUB?

8) ===  b) ===  €) === d) ===  e) -=-
£) === g) ===  h) === i) === j) ===
k) === 1) ===  m) —-—-

What three factors caused you the most diffi-
culty in adjusting to your studies at AUB?
(Please list them in order of difficulty).

QP 2 w—e  JE—

a) Different academic system from what I was
used to at home

b) Difficulties with the English language

c) Social life at AUB is complicated and dif-
ficult to adjust to

d) lLebanese food
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e) Homesickness
£f) Financial problems
g) Others (Please specify) --——cecmmmeeea-

If your answWwer was number (a) what factor(s)
caused you the most difficulty?

- Examinations at AUB ——-—-=-

- Note-taking —-vce—ee——

- Teacher-student relationship ----=e--
- Use of library -—-—=-———-—-

- Too much reading —--—-——-—u==

-~ Academic advising —-———-c—ne—--

If your answer was number (b) in which area(s)
did you face the most difficulty?

Reading ——==-—-
Writing ——--=--
- Speaking -——---
Understanding «-—=—=——

If your answer was number (c¢) what factor(s)
caused you the most difficulty?

- Unfriendly students

- Feeling of not belonging to the University

- AUB girls rarely associate with the Afghan
students

- Rigid regulations and red tape

- Noisy atmosphere

- Lack of discipline

- Nom~Arabic speaking students are treated dif-
ferently by business men

- Students from some nationalities have feel-
dngs of superiority

- Lack of sympathy and cooperation

- Racial and/or social discrimination

- Students [rom different nationalities are
reluctant to associate with each other

- Lack of respect for professors

- The high value attached to money

- Rude and aggressive students

- Cultural differences

- AUB students are treated as children

- Others (Please specify)
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What do you not like about the dormitory?
(Please list the first three things in order
of dislike)

; — - % o

Noise

Overcrowding

Small rooms

Lack of privacy
Unfriendly students
High rent

Rigid regulations

Thievery

Lack of adegquate comnditions for improving
English

Sharing rooms with strangers

Others (Please specify) -=———ccecmmee-—aa

WS Mmoo a0 O
et S Nt S o gl S St S S
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What factor (s) turn your attention away when

you are studying a textbook? (Please list the

first three factors in order of importance)
1 ——= 2 a-- 3 ---

a) Homesickness

b) Noise

c) Day dreaming

d) Sexual frustration

e) Health problems

f) Worries about exams

g) Visitors

h) Attitudes towards professors

i) Financial problems

j) Personal problems not related to AUB
k) Others (Please specify) -—-—-—-----

In case the examination system caused you some

difficulties, what single element caused this
dif ficulty?

- Objective quizzes

- Essay type questions

- Specific rather than general questions
- Drop quizzes

- Frequency of quizzes

- The high value given to quizzes

Female visitors are not allowed in dormitory
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What do you suggest might have been done prior
to coming to AUB or right after arrival that
might have helpedlessen the difficulties of
adjustment? (Choose these in order of import-
ance)

- Fiving new participants adequate information
about AUB and Lebanon before they leave their
countries.

- Sending new participants at least a week
before school starts.

- Having somebody meet new participants at the
airport and guide around AUB cempus for the
first two days.

- Remedial English classes before we are sent
to AUB

- Academic orientation after we come to AUB

- Meeting and talking to other students Ffrom
our country

- Informal meetings with professors

- Other suggestions (Please specify) -—--—-=—---
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