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Fig.1 Overview of Village 1926  

Fig.3 Overview of Village 1930

Fig.2 Old Market (Main Road) 
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Souk El Gharb Village

 It is a village located in the southern hills of Leb-
anon, known as Mount Lebanon. It is15km away from 
Beirut and with an altitude of 750m.

The village is known by many Lebanese as one of the 
most ancient inhabitated places in the country and the 
one of a few that suffered the most from historic violent 
conflicts, especially from the Lebanese Civil War of 
1975-1990. Over time, the inhabitants of this town have 
adapted several times to new conditions such as, new 
coming cultures and the physical character, which was 
continuously changing from several destructions. 

The town originated near by an existing spring that 
cross the entire village; it inmadietly expanded becom-
ing the commercial center of Mount Lebanon. The town 
acquired the name of “Market of the West” becoming 
the market village of the country between farmers and 
foreign traders. 
 
 Later, the village aquired another reputation, it became 
known to be the “educational center” of the Middle East, 
many scholars from around the world arrived to the vil-
lage and taught in several schools. An example of such 
is Daniel Bliss, best known as the founder of the Syrian 
Protestant College, currently known as American Univer-
sity of Beirut. Most of the schools or educational centers, 
were completely destroyed during the civil war of 1975.

Fig.4 Map of Lebanon  Fig.5 Beirut/S.E.B Fig.6t Neighbor Towns  

2Fig.7 Map of the Village  
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 The village of Souk El Gharb founded 
many schools over time, but most of them 
became destroyed during a sequence of civil 
wars in Lebanon, leaving behind the Palestinian 
Orphange School alone which is still standing 
today.  

The school suffered multiple rejections from the 
village upon its construction, even today.   
The orphanage was funded by Palestinian Arab 
Women’ s Union in Lebanon on the 15th of April 
in 1957 and remained unique in supervision 
until 1970 when it began with the Foundation of 
Social Affairs which cared families of martyrs and 
prisoners of the Palestinian National Liberation 
Movement (PLO).

The orphanage housed approximately eight 
hundred children ranged from four years old to 
eighteen.  

The majority of the children were orphans whose 
parents were victims of the Revolution War in 
Palestine; some of them Lebanese Orphans too. 
The school had a well planned education and 
vast spaces for accomodation.

The school and the kindergarten split in two main 
branches: the branch of theoretical education 
which teaches the curriculum adopted by the 
Ministry of National Education and Fine Arts in 
Lebanon, in addition to private lessons on the 
history of the geography of Palestine, and the 
branch of vocational education, which included 
sections to teach various crafts. 

Fig. 10 Contextual Map 

Fig. 9 Landmarks
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The Orphanage 

The school provided all tools, equipment,devices and lab-
oratories in order to attain the goals set for the school at 
various levels of science, culture, and sociology.

The school was named “the childhood happiness orphan-
age” after its foundation. The main goal was to improve the 
health of children who were coming from devastated situa-
tions. In 1967 the name changed to “the house of childhood 
happiness,” removing the word “orphanage.”

 Others went back to Palestine and settled at a new 
School of Jerusalem, which opened in 1968. Some of them 
stayed in refugee camps in Lebanon. The orphanage was 
later taken over by the Phalange Party, and it became the 
battle field and strategic point of the Civil War in Mount 
Lebanon. During the war the site was bordered with land-
mines for no one to access it.  Today, many of these land-
mines were found and removed, but some are still there. 
The school remains and is remembered as a symbol of war 
rather than a symbol of education in Souk El Gharb

Academics and vocations included:

-carpentry 
-medicine
-outdoor games -singing -fieldtrips -theater plays
-painting
-science

The orphanage stopped working after the Israeli in-
vasion of Lebanon in 1982 and many children went to 
Tunisia, Denmark and Syria. The Phalange political party 
took over the school, and it became the landmark of 
war in Souk El Gharb. Approximatly 150 men were killed 
inside. 
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 This project examines how the landscape 
and its elements themselves can serve as a 
mean of education, reconciliation, and remem-
brance as well, for the many tragedies resulting 
from the Civil Wars in Souk El Gharb. It will reflect 
the identity of the town as it once was known as 
the educational center of the Middle East. This 
project will be focused on a ruined Palestinian 
Orphanage building and its surroundings located 
in the same town, which passed through different 
sequence of events. The future design will pro-
pose how the long-term and short term process 
of healing and regeneration of this place can be 
manifested through environmental criterias, and 
thus at the same time a memorial landscape for 
children from any part in Lebanon and for the 
community of Souk El Gharb.

 Today the “orphanage” remains the only 
educational shadow from what Souk El Gharb 
used to be known for. Ironically, due to the 
several rejections and political clashed that it 
produced in the past, it is the only one from the 
schools standing. 
Nowadays, this acropolis of Souk El Gharb is 
completely abandoned, is known as a landmark 
in the area and “the school of the palestinians.” 
The site is monitored by villagers around the area 
and the owner’s helper. Many people are pro-
hibited to access the area, since it could cause 
some political tension in terms of ownership. 

In November 11th 2015, the Palestinians gath-
ered again to remember what is used be their 
home. This issue brought some tension between  
Palestinian representatives and the landowner.

The site could serve as a potential  for the first 
“park” or “public space” in the area of Mount 
Lebanon.  

Project Statement Problematic 
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Fig. 11 Cycle of Memory 
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 “Deconstructivism tends to produce a sense 
of dislocation both within the forms of projects and 
between the forms and their contexts. By breaking 
continuity, disturbing relationships between interior 
and exterior, fracturing connections between exteri-
or and context, Deconstructivism undermines con-
ventional notions of harmony, unity, and apparent 
stability. However, Deconstructivism is hardly a new 
movement, nor is it a coherent stylistic development 
agreed upon by some independent architects: rather 
it perhaps exposes the unfamiliar and the disturbing 
by means of deformity, distortion, fragmentation, and 
the awkward superimposition of jarring, disparate 
grids If Deconstructivism took Russian Construc-
tivism as its starting-point, Deconstructionism was 
linked to the theories of Jacques Derrida (1930–
2004), and presupposed that, if architecture were a 
language, it was therefore capable of communicating 
meaning, and of receiving treatment by methods of 
linguistic philosophy: that raises certain difficulties, 
as it is arguable if late C20 and early C21 architec-
ture possesses any claims to a vocabulary, let alone 
a language. “

 “Nevertheless, some (e.g. Jencks) have 
claimed Deconstructivism as a new paradigm, but 
others have questioned the wisdom of pursuing this, 
mindful of the impact it is having on the built environ-
ment and on future generations of architects: those 
who are concerned about the legacy of Deconstruc-
tivism have perceived it as fundamentally destruc-
tive, because of its rejection of all that went before 
and its complete failure to provide any clear values 
as replacements. Indeed, Deconstructivism has been 
seen as intentional aggression on human senses, 
abusing perceptive mechanisms in order to generate 
anxiety and discomfort. If this is a new paradigm, it 
could be cause for even deeper concern.”

Deconstructionism Theory 

http://www.encyclopedia.com/doc/1O1-Decon-
structivism.html

Fig. 12 Theoretical Model Parc de la Villette- Rem Koolhaas
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Fig.13 Case Study 1 
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Fig.14  Case Study 1.1 
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Fig.15  Case Study 2 
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Fig.16  Case Study 2.1 
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Fig.17  Case Study 3
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Fig.18  Case Study 3.1



31 32Fig.19  Case Study 4



33 34Fig. 20  Case Study 5 
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Fig. 21  Case Study 5.1 
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Fig. 22 Base Map of Site  
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The site has an area of 8,000 sq.m
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Fig. 23 Floor Levels  

Each level was named after an importart region 
in Palestine;  as a form of learning strategy for 
geography studies for children. Each one had 
different uses, some for dormitories,  for laborato-
ries, others for classrooms, and one for an am-
phitheater.
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Fig. 24 Site Inventory I

 The topography of the site is very com-
plex, the differences in levels are huge, and 
there are rarely smooth changes in slopes. Most 
of the open spaces are not flat, they are shaped 
through several incosistent levels. In this case-
water is the mejor issue, the flow is always con-
stant and damaging, it creates a lot of erosion, 
and it floods one building floor. 



45 46Fig. 25 Vegetation Analysis  

 The vegetation in the site relates to the 
common species found on the village. Most of 
the species are native (meditarranean) and tol-
erate drought. During raining season, flowering 
plants reactivate, creating a lively setting. Most 
species found on site are invasive, constantly 
reproducing. Many wild grasses are found inside 
the building. 



47 48Fig. 26 Open Spaces Systems 

 The following diagram illustrates the po-
tential areas of intervention and ground material, 
either tiling  or soil. This could help in the anal-
ysis of water on how each space can affect the 
water flow on site. 



Proximity to the Site View Sheds
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Fig. 27 Site Section  
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Fig. 34 Concept Ideas
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Fig. 35 Preliminary Concept

The proposed design will modify certain existing 
areas on the site such as fragmented agricultural 
fields, density of invasive vegetation, water circu-
lation, erosion and the building itself as a struc-
ture. The focus will be mainly on a single element 
that will act as a spine of the site and chain as 
well connecting it all together, such as water.   
The site will be divided according to certain crite-
rias: First ecology which will mainly consist of the 
direct interaction of children and community with 
the environment, and thus environmental knowl-
ege and awareness will be acquired. Second the 
building as a memorial agent, in which will teach 
its history. 

 The concept design consists of elements 
extracted from the environment and used it as a 
the backbone of the site, in this case, the water. 
The continuous flow of water throughout the site 
serves as an ecological corridor, where fauna 
species will get attracted to and at the same time 
it will create a new relationship between children 
and the environment. 

The site will serve mainly for the children, com-
munity, and as a university dorms for students in 
the University of Balamand at Souk El Gharb. 
Children will experience an essential and unique 
type of education, where they will be involved 
directly with nature.  They will learn throughout ac-
tive and physical activities the characteristics of 
several environmental elements, such as, water, 
wind, the sun, plants and their growth, different 
types of animal species, and also the history of 
the site (palestinian children and the civil war). 
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Fig. 40 Elements/ Materials/Lighting

Fig. 41 The Five Senses 
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Fig. 43 Concept Design 
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Fig. 46 Design IIFig. 45 Design I
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Fig. 47 Program/Activities Fig. 48 Master Plan/DIII
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Fig. 49 Planting Palette Fig. 50 Planting Plan 
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Fig. 52 Lighting Plan

Fig. 51 Hardscape Plan




