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AN ABSTRACT OF THE THESIS OF

Rim Bazzi for Master of Arts
Major: Education

Title: An Exploration of the Prevalence of Cyberbullying, Self-Esteem and Motivation

Among Middle School Students in Private Schools in Beirut

Cyberbullying is a growing form of bullying, due to advancements in technology over
the last decade. This has drawn interest in a number of related areas such as health, psychology
and education. Despite extensive research on the perception of cyberbullying and the educational
and psychosocial development of students, the majority of previous research has focused mostly
on exploring these problems with samples from the western world. Thus, little is known about the
prevalence, causes and implications of cyberbullying in Lebanon, especially the relationship with
self-esteem and motivation. The present study explores cyberbullying victimization and
cyberbullying offending among middle school students and their relationship to self-esteem and
motivation. More specifically, the research explored the prevalence of cyberbullying
victimization and cyberbullying offending at four private schools in the Greater Beirut Area and
their association with various socio-demographic variables, and self-esteem and motivation.

The results of the research indicated that there is a high prevalence of students (80.3%)
who were involved in Cyberbullying either as victims or offenders. ANOVAs and t-tests were
used to compare the mean differences in cyberbullying victimization and offending as a function
of socio-demographic variables. Results revealed that there were no significant differences.
Furthermore, Pearson correlation was used to investigate the relationship between cyberbullying
victimization, cyberbullying offending, self-esteem and motivation. Pearson correlation results
revealed that there is no relationship between cyberbullying victimization, cyberbullying, self-

esteem and motivational levels.
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CHAPTER I

INTRODUCTION

Today, most people have access to the internet and have some kind of social media
profile, creating a space for self-exposure to a variety of predators and people from all
over the world, literally. Anyone can reach anyone with a click of a button and a person
without experience or knowledge about the world of social media is very much prone to
getting exposed to harassment. Today’s youth, the millennials, are not exempted from
these dangers. In fact, research shows that youth are more subjected to cyberbullying; and
these adolescents as young as thirteen-years-old, have constant access to online
information and social networks (Gaftney, Farrington, Espelage & Ttofi, 2019).

Cyberbullying seems to be even more dangerous than traditional bullying for
school-aged children, simply because, traditional bullying is usually confined to school
buildings, whereas cyberbullying is limitless and unconfined (Hébert, Cénat, Blais,
Lavoie, & Guerrier, 2016). This means, the numbers found related to traditional bullying
may be much higher when it comes to cyberbullying, and the dangers may be doubled,
hypothetically.

Throughout history, there have been awareness campaigns of the long-term
effects of bullying, and even the suicide rate related to this phenomenon. Different
disciplines have attempted to research and offer practical solutions to prevent the drastic
effects of bullying, today, educators, psychologists, and health specialists need to be more
aware of the world of the internet, social media and cyberbullying in order to come up

with preventive measures that may decrease the drastic impact of this form of bullying



on the lives of children. For example, research by DePaolis and Williford (2019) surveyed
530 middle school students to understand the occurrence of cyberbullying. Their research
established that 20% of sixth graders, 24% of seventh graders, and 36% of eighth-graders
reported experiencing cyber-bullying. Given these prevalence rates of cyberbullying
among middle school students, it is necessary to investigate the implications of
cyberbullying among this school population. In fact, it seems to be much needed in the
Arab World since cyberbullying in schools across the Arab World is a new trend (Al-

Saadoon, 2014).

Research Problem

Students are always “online. With the development of the Internet, the generation
of today is growing up in a digital world with access to endless knowledge through the
Internet; most have access to information on their mobile phones at their fingertips.
Research shows that 1.26 billion people had access to the Internet as of November 2010,
an increase of 249.6% since 2000. Another study in 2011 was found that 93.6% of 1,426
children surveyed, between the ages 10 and 18, used the Internet for schoolwork (Hinduja
& Patchin, 2012).

While the Internet is used by billions of people worldwide, social media platforms
are gaining attention exponentially by pre-teens and teenagers. These platforms provide
students with ways to stay connected online and less physical interactions, sometimes
anonymous interactions (Adams & Lawrence, 2011).

The prospective of anonymity is used in a new method of Bullying-Cyberbullying,
which causes a problem for students and schools. Victims of bullying can no longer

escape the harsh reality of physical or social bullying at school when they go home; with



the availability of social media and the Internet, cyberbullying can occur at home. A
recent survey found that 11% of middle school students had been victimized through the
Internet. Approximately 19.6% of students aged 12-18 years reported cyberbullying at
least once or twice a month and 71.9% reported cyberbullying at least every day (Katz,
Lemish, Cohen & Arden, 2019). Indeed, cyberbullying is a complicated phenomenon to
avoid or prevent.

Accessibility and availability to the Internet are growing at a rapid pace, causing
the avenue for students to take part in cyberbullying. The prevalence of cyberbullying
contributes to school administrators becoming actively committed to preventing this
phenomenon. School policymakers, such as the Minister of Education and Higher
Education, need to take the time to re-evaluate the bullying legislation with their
respective jurisdictions, ensuring that cyberbullying is included, and school
administrators need to create an action plan to deal with cyberbullying among students.
Schools’ rules and regulations should have anti-bullying regulations. School
policymakers and school administrators use the information to direct implementations of
policies; if administrators were aware of the types of behaviors that occur among students

in a school, they might adapt their policies to minimize cyberbullying.

Purpose of the Study
The purpose of this study is threefold: First, to investigate the prevalence of
cyberbullying victimization and cyberbullying offending among middle school students
in four private schools in Beirut, Lebanon. Second, to examine the relationship between
various types of socio-demographic variables and Cyberbullying Victimization and

Cyberbullying Offending. Third, to examine the association between Cyberbullying



Victimization and Cyberbullying Offending and other variables such as self-esteem and

motivation.

Consequently, the research study aims to answer the following questions:

1.

What is the prevalence of Cyberbullying Victimization and Cyberbullying
Offending among middle school students?

Are there significant differences in Cyberbullying Victimization according
to various socio-demographics (i.e., gender, age and grade level)?

Are there significant differences in Cyberbullying Offending according to

various socio-demographics (i.e., gender, age and grade level)?

. Is there a relationship between Cyberbully Victimization and Self-esteem

among middle school students?

. Is there a relationship between Cyberbully Offending and Self-esteem

among middle school students?
Is there a relationship between Cyberbully Victimization and Motivation

among middle school students?

. Is there a relationship between Cyberbullying Offending and Motivation

among middle school students?

Significance of the Study

This study would contribute to the cyberbullying literature in providing

information about the characteristics of cyberbullying victims and offenders as well as

the developmental outcomes of cyberbullying in Lebanon. The results may serve as a

foundation for preventive and intervention strategies to protect the well-being of

Lebanese children;



1.

Examining the demographic variables benefits researchers to assess the
prevalence of cyberbullying victimization and cyberbullying offending and how
frequently students use the Internet. This will help researchers devise solutions
and will help counselors and educators learn more about what they should look
for when they plan anti-bullying interventions or prevention campaigns. This kind
of data is also necessary to inform and educate the general population as a
preventive measure for all.

Middle school students are at an age where their self-esteem and motivation guide
their behavior and affect their personal, social, and academic performance.
Therefore, investigating a possible relationship between cyberbullying and these
two variables would be informative to the general population but it would also
guide those working directly with students in planning for prevention and

intervention sessions.



CHAPTER II

REVIEW OF THE LITERATURE

In the last decade, cyberbullying has become a topic of interest for researchers
(Resett & Gamez-Guadix, 2017). This is mainly due to the fact that the number of students
who are using technology is increasing tremendously. While traditional bullying is still a
problem and has been for decades (Slonje & Smith, 2008), the consequences of
cyberbullying are just beginning to be understood by parents, school administrators, and
policymakers. Although bullying is a continuous issue, cyberbullying poses problems that
the relevant stakeholders, including parents, administrators and policymakers need to
decide how best to deal with. Today, adolescents are growing up in a technologically
advanced world. With the accessibility of the Internet, and by using their smartphones
and computers, adolescents can communicate with their friends twenty-four hours a day,
seven days a week. Without a smartphone, adolescents tend to feel left out, and this
phenomenon is known as the fear of missing out or FOMO (Slonje & Smith, 2008).

Cyberbullying is becoming more prevalent as students spend more time online.
This was distinguished from the traditional “nonstop school bullying.” This was
identified by Mishna, Khoury-Kassabri, Gadalla and Daciuk in a study conducted in
2012, as victimized students of cyberbullying were found to have school issues, feelings
of failure and psychological distress. It is essential to identify the different forms of
bullying and understand this phenomenon operationally because the definition highlights

the fundamental traditional elements of bullying in connection with cyberbullying.



In the 215 century, the way school students communicate has drastically changed.
In 2012, the University of Chicago Consortium on School Research conducted a study on
school students and found that 98% of those between the ages of 13 to 18 years old had a
cellphone with internet access. This medium improves the way students communicate
and provides them with opportunities to develop their selves scholastically,
psychologically and socially (Ortega, Elipe, Mora-Merchan, Genta, Brighi, Guarini, &
Tippeett, 2012). Along with the positive advantages the internet has to offer, it also has
negative outcomes as a result of the increased online social communication (Ortega et al.,
2012). Seventy-eight percent of school students who attended the same school and
participated in the survey reported having at least one occurrence of some form of
bullying online (Ortega et al., 2012).

Researchers found that 97% of adolescents use a smartphone (Yousef & Bellamy,
2015). A smartphone is a cellular phone that embodies a mobile operating system, with a
more sophisticated processing and communication capabilities compared to the regular
phone. Given that most teenagers have smartphones, their ability to reach friends via text
messages, emails and social media profiles is practically unlimited. Wang, lannotti and
Luk (2011) analyzed the patterns of cell phone use in 2011 and found that teenagers, in
particular those who are between the ages of 13-17 received 3,417 text messages per
month. In comparison, the number of texts was 55% higher than those received by 18-24

years old (Wang, [annotti & Luk, 2011).

Definition of Cyberbullying
There are different definitions of cyberbullying. According to Slonje and Smith

(2008), cyberbullying involves inflicting repeated, inappropriate, or hostile behaviors



using the internet to bully others (Slonje & Smith, 2008). In addition to the traditional
forms of bullying, cyberbullying has been reported to become more common as students
involve themselves in bullying through text messaging and social networking platforms.
This, in its part, allows for increased rates of bullying outside the school premises.
Consequently, bullying can occur in one or more of the following ways: verbal, physical,
social and electronic bullying (Pyzalski, 2012).

Resett and Gamez-Guadix (2017) portrayed cyberbullying as a sly disruption
because it causes damage to victims without physical interaction. Olenik-Shemesh and
Heiman (2017) defined e-bullying or electronic bullying as a way in which individuals or
a group of individuals use electronic devices to bully, intimidate or harass others.
Moreover, they also found that cyberbullies use various forms of communication
including text messaging and social media platforms such as Facebook or Instagram to
create groups and blast hurtful comments against others (Sticca, Ruggieri, Alsaker &
Perren, 2013).

Cyberbullying was defined by Wade and Beran (2011) as a behavior of assault
that has the purpose of causing damage or embarrassment towards the feelings of others,
by spreading rumors, sending insulting or hurtful comments through the internet (Wade
& Beran, 2011). Moreover, it was also found that cyberbullying leads to feelings of
intense isolation towards the victim (Von Marées & Petermann, 2012). Katz, Lemish,
Cohen and Arden (2019) indicated that the reason for the differences in cyberbullying
and traditional bullying could be the result of unawareness. That is, individuals are not
aware that this type of behavior represents an intended harassment or bullying behaviors,
especially among middle school students (Katz et al., 2019). Nonetheless, the authors

indicated that further research was necessary to explore this hypothesis.



Hinduja and Patchin (2010) claimed that the literature about cyberbullying is
moderately insufficient and, therefore, lacking theoretical evidence. Cyberbullying was
defined by various definitions that originated from the traditional form of bullying.

Brighi, Guarini, Melotti, Galli, and Genta (2012) study illustrated that
cyberbullying involves the habit of using private messenger platforms such as email, text
messaging, instant messengers and personal web spaces by an individual or a group that
was intended to victimize others (Bringhi et al., 2012).

For this literature review, cyberbullying was defined as a violent and aggressive,
deliberate action of harmful or hurtful messages conveyed by an individual or a group of
individuals to bully other individuals or a group repeatedly through the use of the internet
using private images, videos, text messages, email, online polling websites, and social
media platforms (Facebook, Instagram, Snapchat) which were anticipated to mock,

offend, intimidate or threaten others (Yousef & Bellamy, 2015)

Forms of Bullying
Cyberbullying has proven to be difficult to define. To date, no standardized
definition exists (Desmet, Deforche, Hublet, Tanghe, Stremersch & Bourdeaudhuij,
2014). The phenomenon of cyberbullying encompasses different types of behavior.
The various manifestations can be grouped into five forms (Bauman, 2010):
1. Harassment involves regularly sending offensive messages to victims
(Bauman, 2010)
2. Cyberstalking includes constant abuse and attack, including threats or causing
deep fears in the victim. Harassment is cyber-stalking when a survivor fears

for his/her personal safety (Bauman, 2010).



3. Happy slapping includes the filming of a physical attack on victims and
the subsequent release of a video to publicly humiliate the victim
(Bauman, 2010).

4. Exclusion entails the victim not being allowed to access online "areas"
such as a particular chatroom or a discussion group by deliberately
excluding representatives of such online domains (Bauman, 2010).

5. Outing and trickery are techniques used jointly. This includes a scenario
in which the perpetrator manipulates the victims to reveal information that
the perpetrator then publishes in order to humiliate the victim (Bauman,
2010).

The lack of a uniform definition of cyberbullying and standardized measurement
techniques makes it difficult to accurately determine the rate in which cyberbullying is

occurring (Langos, 2015).

Profiles of Bullies

According to Hinduja and Patchin (2013), bullies engage in all types of bullying
behaviors, including cyberbullying. Within their research, it was established that those
who bully were the ones who were the perpetrators of cyberbullying behavior.
Furthermore, there are further concerns connected with those who bully. These concerns
include association with drugs, academic negligence, and evident aggression towards
others (Hinduja & Patchin, 2013). Such concerns are usually exhibited by children who
lack social skills, sympathy, and self-regulation and demonstrate increased levels of

enmity and depression (Lohbeck & Petermann, 2018).

10



Individuals who are victims of bullying become bullies themselves (Khamis,
2015). These types of individuals are known as “bully-victims” throughout the research
conducted by Bauman (2010). The interesting factor in bully-victims is that they tend to
exhibit characteristics of victims and bullies (Bauman, 2010). Bully-victims show signs
of fear, despair, isolation, decreased self-esteem, high level of aggression and anti-social
behavior (Brighi et al., 2012).

Children’s exposure to their environment can result in positive or negative
behaviors. Robinson and Witenberg (2013) found that children who have neglecting
parents or low parental involvement, subsequently have low levels of compassion and
affection are at risk of becoming bullies (Robinson & Witenberg, 2013). This concept has
been favored by the Social Interaction Learning Theory (SIL), which suggests that
weakened ability to participate in social interactions can lead to increased aggressive
behavior. More particularly, children who are victims of violence at their home struggle
to form healthy social relationships (Garaigordobil, 2017).

DePaolis and Williford (2019) dedicated their study in comprehending
relationships between bullies, their victims, and victimization. They collected data on
over 4,000 students ranging from 13 to 17-year-old from six schools in a one-year
research study. It was found that there was a positive correlation between bullying and
rates of victimization. Moreover, this research accomplished that bullying and
cyberbullying reciprocally impacted bullying behavior (DePaolis & Williford, 2019).

Due to the age of technology and communication, there seem to be harsher
interactions between victims and bullies (Desmet et al., 2014). According to Extremera
et al. (2018), cyberbullies hold the upper hand with their victims by the “disinhibition

effect”. This theory signifies engaging in aggressive and hurtful communication online

11



that can be addressed indirectly to the victim without knowing the cyberbully. This gives
cyberbullies an advantage as they can play the role of the perpetrator, remain anonymous
and not take responsibility for their actions (Fan et al., 2019). Therefore, their victims do
not get the closure they need to face their bully, which detrimentally impacts their
psychological self-esteem (Lei et al., 2019).
The Cyberbullying Roles
Eden et al. (2015), describe six different roles children may have in
cyberbullying. These include bully entitlement, target, retaliator, retaliator victims,
bystander supporting the problem, and bystander part of the solution. The bully privilege
retains the illusion that the person they choose to bully in some way or another is above
them. That sense of entitlement makes them believe they have the right to do or say things
to someone else. The growing sense of entitlement can be focused on even minor and
insignificant discrepancies between the bully and the victim. The target of the “privilege”
bullies is usually students because they feel they are superior to the latter. Retaliators are
people who have been abused in the past or are the current perpetrators of (traditional or
cyber) bullying. Retaliating bullies take the Internet as a way to seek revenge for the
bullying they have experienced; as a result of it, they become cyberbullies themselves.
Victims of retaliators are usually those who bully others but are now the victims of
students attempting to retaliate against bullies. Sometimes this group is made up of
students who do not bully first because the bully doesn't know who cyberbullied them.
They attack anyone they think might have done it or might have known who did it.
Bystanders who support the issue don't bully directly but remain a part of the
problem. They may know the bully and encourage them or choose not to intervene and

help. For example, if a student knows that his/her friend is sending hurtful e-mails to

12



another student, but remains silent about it, and does not tell an adult or that friend to stop
sending the e-mails, he/she becomes a bystander or a supporter. Bystanders who are part
of the solution are not bullies and are not bullying victims. They see bullying and actively
seek to stop it. They may seek the help of an adult, confront the bully, protest what is

happening in some way, or become a source of support for the victim (Eden et al., 2015).

Consequences of Cyberbullying

Olenik-Shemesh and Heiman (2017) examined the effect of cyberbullying and
bullying on victims. The research suggested that damages caused by cyberbullying are
greater than those caused by bullying because there is no end or escape. The hurtful or
embarrassing information shared about the victim can be widely spread on the internet
(Olenik-Shemesh & Heiman, 2017). Furthermore, the fact that there is the anonymity of
cyberbullies facilitates the process of bullying (Pyzalski, 2012). According to Pyzalski
(2012), 48% of teenagers reported that they are more likely to say harsh words online
than they would in person due to the anonymity and security of the firewall in the virtual
world (Pyzalski, 2012).

In a research study by Lei et al. (2019), the authors reported that cyberbullying
incidents had negative psychological outcomes on victims. Reportedly, feelings of
depression, isolation, and increased rates of anxiety are all attributed to being victims
(Extremera et al., 2018). Cyberbullying is also related to decreased feelings of social
connectedness (Fan et al., 2019). Studies by Desmet et al. (2014), and DePaolis and
Williford (2019) indicated that after suffering from cyberbullying, most victims reported

the same feelings of anger, humiliation, anxiety, and fear.
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In response to feeling humiliated from their cyberbullying experiences, victims
reported academic negligence, they began to show diminished concentration at school
and feared of attending school (Gaffney et al., 2019). Middle school students who have
been victims of cyberbullying were more likely to “act out” and gain themselves detention
or suspension due to increased fear of attending school (Lohbeck & Petermann, 2018).
Moreover, a recent study has noticed a decreased level of self-esteem by cyberbullying
victims, particularly middle school students (Mirza, 2010). Therefore, the goal of this
present study is to explore the relationship between cyberbullying and self-esteem.

Sociodemographics and Cyberbullying

Gender Differences

The effects of cyberbullying have been challenging to graph among both males
and females due to varying results (Li, 2006). According to Li (2006), males were more
likely to be victims. Nonetheless, there was no substantial difference in how males and
females responded to being bullied although males faced significantly more physical
victimization and females experienced more interpersonal victimization (Li, 2006).
According to Ortega et al. (2012), scholastic problems and increased drug use were
experienced by both genders. Nonetheless, there were different impacts of bullying based
on the type of bullying experienced by gender. Repetitive bullying resulted in greater
impact among girls, unlike boys. The literature review on gender differences in bullying
and cyberbullying experiences are limited.

Sticca et al. (2013), recently examined the relationship between gender
differences and cyberbullying. The results produced mixed results. Based on the findings,
females were more likely to report incidences of cyberbullying than males. Equally,

Bauman (2010) found that males were more likely to report cyberbullying when it occurs.
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In recent research by DePaolis and Williford (2019), the authors examined the
levels of distress on victims of cyberbullying and found higher distress levels in females
compared to males. In all cases, females reported feelings of humiliation more than males.

Researchers have investigated the effect of traditional bullying on the overall
wellbeing with respect to gender differences. Specifically, Adams and Lawrence (2011)
have found that males experience a more significant impact on well-being when subjected
to physical victimization. Conversely, their research indicated that females were most
affected by relational victimization. Similarly, Bauman (2010) concluded that repeated
relational victimization was associated with a significant reduction in self-esteem in
females, but not in males. As previously noted, research has indicated a relationship
between self-esteem and those who act aggressively or bully others (Toledano et al.,
2015). These individuals exhibit low self-esteem and yet still engage in bullying others
online. Research studies have indicated a relationship between self-esteem and those who
feel victimized; however, the gender difference still needs further exploration (Desmet et
al., 2014).

Age Differences

Research findings on age differences and cyberbullying experiences also vary.
While research conducted in Britain and Canada found no impact on age differences,
other studies have identified differences (Garaigordobil, 2017). Khamis (2015) indicating
that bullying among students decreases by age. Older students tended to be less engaged
in bullying behaviors. Aoyama and Tolbert reported in their 2009 study that
cyberbullying peaks in early adolescence. The authors collected data from 409 teenagers
in grades six through twelfth grade and found that the age groups 11-15-year-old

experienced more cyberbullying compared to the age groups of 15-18. Likewise, ninth-
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grade students enrolled in schools in the United Arab Emirates, reported that
cyberbullying was more prevalent among middle school students (Aoyama & Talbert,
2009). Hence, the strong relationship between cyberbullying victimization and age
differences had mixed results.

Other researchers have reported that bullying decreases over high school years
(Fan et al., 2019). Although studies indicate that bullying decreases as student progress
through high school, research has found cyberbullying increases with age and grade level

(Eden, Heiman & Olenik-Shemesh, 2013).

Grade Level Differences

DePaolis and Williford (2015) surveyed 660 elementary students to understand
the frequency of cyberbullying, concluding that 14% of third graders, 15% of fourth-
graders, and 22% of fifth-graders reported experiencing cyber-bullying (DePaolis &
Williford, 2015). There is no guaranteed pattern against cyberbullying because
technology continues to "embrace younger ages" and "becomes a dominant medium for
peer interaction"(Mishna et al., 2009, p. 1224). Mishna et al. (2009) observed that school-
age students at the secondary level are the most desirable target for cyberbullying.

One in every five students in the USA and Great Britain reported being victims of
cyberbullying, whether during the time of the study or in the past (Hartley et al., 2015).
Pelfrey and Weber (2014) identified the prevalence of middle school students who were
victims of cyberbullying to be 10-40%. Hartley et al. (2015), surveyed over 3000 students
in seventh, eighth and ninth grades, and all participants reported having a cyberbullying

experience at least once in their lives. The survey was based on the Youth Voice Project
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that surveyed all the school students, which is one of the leading and most comprehensive

studies available on cyberbullying victimization.

Cyberbullying and Self-esteem

Cyberbullying has psychosocial repercussions towards self-esteem. Research has
focused on understanding the psychosocial and psychological development and
maladjustment related to cyberbullying in adolescents due to their direct relationship.
Extremera et al. (2018), examined the effects of both traditional and cyberbullying on
self-esteem, social stress, anxiety, depression, locus of control and self-efficacy. Findings
revealed that adolescent participants who experienced cyberbullying reported greater
internalizing difficulties as well as higher levels of negative self-esteem (Extremera et al.,
2018). The relationship between cyberbullying and self-esteem is one to be explored
further due to some conflicting results. Similar researchers (Fan et al., 2019; Hampel,
Mambhal & Haver, 2009) indicated that those who experience cyberbullying score high
on social anxiety and low on self-esteem.

Self-esteem or self-concept may be affected by experiences of harassment,
humiliation, or feelings of isolation from cyberbullying. This point is supported by
research and has indicated that socially excluded individuals may suffer from loneliness
and low social support, both of which are risk factors for depression (Pyzalski, 2012).
Similarly, research has demonstrated that high levels of victimization from traditional
bullying and cyberbullying are associated with lower rates of optimism about peer
relations, lower number of friendships, and lower levels of social acceptability (Olenik-
Slemish & Heiman, 2017).

Aggression is a possible risk factor for both bullying and cyberbullying. A survey
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of 223 seventh and eighth-grade students ranging in age, from 12 to 16 years old, found
significant differences between self-concept domains in relation to peer aggression.
Students who reported engaging in higher levels of traditional forms of peer aggression
(i.e., physical, verbal, or relational) scored significantly lower in the self-concept domains
of behavioral adjustment, intellectual and school status, and happiness and satisfaction.
In other words, these students felt less adequate in regard to school performance, the way
they behaved, and their overall level of happiness or satisfaction with their lives
(Toledano et al., 2015). Similar to Toledeano et al. (2015) research, Brighi et al. (2012),
concluded that students who reported engaging in higher levels of cyber aggression also
reported significantly lower self-concept in the domains of behavioral adjustment,
intellectual development, and happiness and satisfaction. Based on this research, it is
important to understand that these cyberbullying experiences frequently occur in early
adolescent students. There is a relationship between self-esteem and those who act
aggressively toward their peers, whether traditionally or through the Internet. It is evident
that there is a negative impact of cyberbullying among younger students and this is
affecting their self-esteem and impacting their emotional development (Gaffney et al.,
2019).

Recent studies have sought to understand the relationship between aggressive
behavior, self-esteem and experiences of cyberbullying. Some research has indicated that
individuals who act aggressively may display lower levels of self-esteem compared to
those who maintain control over their aggression (Brighi et al., 2012). However, other
research has indicated that there is no link between aggressive behavior, self-esteem and
those who bully (Ortega et al., 2012). Similar results emerge in studies evaluating the

relationship between aggressive behavior, low self-esteem and cyberbullying. (Whittaker
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& Kowalski, 2015).

From a general perspective, negative feelings "creates impetus for corrective
action" (Mirza, 2010, pp03). Mirza (2010) proposed that the pressure of such emotions
contributes to cyberbullying based on previously reported negative effects that
cyberbullying may have on individuals. If cyberbullying is caused by pressure, and
pressure is created by negative interactions, this experience creates a toxic cycle for
middle school students experiencing victimization and offending based on that
experience. Learning triggers are crucial to avoiding the impact of these interactions from
having detrimental consequences in the future. In reality, negative school experiences
may lead to cyberbullying, and cyberbullying can lead to negative school experiences.
With the prevalence of cyberbullying among students and the potential for victimization
at any grade, reducing this form of negative emotion for both; the victim and offender can

be crucial to moderating the pressure that can lead to illegal activity.

Cyberbullying and Motivation

Motivation in school is considered "one of the most significant educational
psychological concepts"(Vallerand, 1992, pp23). Previous researches have also
recognized the importance of teacher motivation as a predictor of student success and
learning (Christophel & Gorham,1990). However, few have acknowledged the value of
students’ academic motivation to complete school, as this dynamic can have a significant
influence on their academic performance (Vallerand, 1992).

Although multiple factors may exist for students’ perceived motivation, one of the
more primary reason explanations is the influence of middle school experiences that

affect academic achievement. Specifically, bullying experiences in school often reflect
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with students even after their graduation (Adams & Lawrence, 2011). According to
Legault, Green-Demers and Pelletier (2006), motivation among students are strongly
influenced by key social agents in the student environment such as teachers, parents and
peers.

Previous research indicates that students who lack social support (Eden, Heiman
& Olenik-Shemesh, 2013) are those who lack motivation in school. In contrast, when
influential players in their lives (e.g., family, friends, classmates) reinforce and encourage
academic success, students are more likely to pursue and succeed in their educational
experiences (Eden et al., 2013). Moreover, in accordance with Social Determination
Theory, bullying experiences in middle school likely impede the fulfillment of students'
basic psychological needs (i.e., autonomy, competence, relatedness) because victims of
bullying often doubt their self-concepts (Chang et al., 2013), lack of self-perceived
intellectual competence (Adams & Lawrence, 2011), and lack a good relationship with
peers (DePaolis & Williford, 2019). Bullying certainly prevents students from fulfilling
their basic psychological needs, and SDT specifically predicts that, if the psychological
needs of the students remain unfulfilled, they will lack motivation and will have lower
academic performance.

Cyberbullying in elementary and middle schools affects students both;
academically and socially (Myers & Rittenour, 2010; Suresh & Tipandjan, 2012). It is
clear that in elementary and middle school bullied students, have adjustment problems
(Hampel et al., 2009; Wang et al., 2011). It is not clear, though, whether these early
bullying experiences create pervasive motivational problems or not. Although research

suggests that the effects of bullying last in high school (Adams & Lawrence, 2011), it is
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unclear whether prior cyberbullying interferes with adjustment during the start of the
academic year and towards high school (Hebert et al., 2019).

The results from Ortega et al. (2012), suggest that cyberbullying victims may
follow this trend of attending school, but do so with little to no motivation. This further
strengthens the negative experiences these students continue to encounter throughout
their academic education.

When students reported more victimization in middle school, they also reported a
lack of extrinsic motivation about attending school (identified or external regulated
motivation). These students failed to perceive school and education as a positive long-
term goal (i.e., means to a career) and perceived less value or reward in school attendance
(Sticca et al., 2013). Based on their bullying experiences, students are more likely to be
bullied with interpersonal mistreatment in the school educational environments. In turn,
their dissatisfying relationships and school mistreatment may devalue the perceived value
of being in work environments around others (Sticca et al., 2013). As Von Marees and
Petermann (2012) highlighted, “because students want to fulfill interpersonal
relationships and want to attain respected roles in the social hierarchy, they gladly study
and internalize the laws, skills and values of their community” (pp.53). Nonetheless, it
seems that students who have been more cyberbullied in middle school fail to see this
benefit, as they cannot ignore the negative social experiences they have experienced. In
other words, they lack the extrinsic motivation to seek motivation for their academic and
career in the long run (Von Marees & Petermann, 2012). Such cumulative motivational
effects of cyberbullying are consistent with previous studies. As stated by Yousef and
Bellamy (2015) “Motivation is not only an intrapersonal phenomenon but also a social

phenomenon ... as other people can have a powerful impact on our motivation’’ (pp.2).
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Overall, this interpretation is supported by Adams and Lawrence (2011). They
discovered that in-school cyberbullying has long-term effects on adulthood as it creates

lower levels of self-esteem and motivation.

Cyberbullying and School Environment

School leaders are well aware of their duty to create a safe and systematic
environment for students to learn and grow. The 2001 No Child Left Behind Act Unsafe
School Choice Option, has defined the term ‘safe school’ and has provided requirements
for local schools to implement this strategy. Brighi (2012) explains that safe schools are
a vital part of the law, which provides a number of programs to help schools have a secure
and healthy learning environment where crime, gangs, and drugs are not present and
school personnel is trained to respond to crisis situations. Such regulations allow
principals to maintain a safe and supportive school environment and set such standards
as high priorities. To have a safe school environment and ensure equal learning, it is the
responsibility of the teachers to resolve students’ fears and complaints about bullying and
cyberbullying (Extremera et al., 2018). Failure to do so could be contemplated as
negligence, but policymakers and school leaders must be careful to refrain from
infringing their students’ free-speaking privileges, even those who might participate in
cyberbullying (Hao et al., 2019). Lohbeck and Petermann (2018) found that principals
often find that when it comes to coping mechanisms with cyberbullying, they are
paralyzed into non-action, and can cause cyberbullying to increase in frequency and
severity. Schools must have policies and procedures in place for monitoring

cyberbullying and coping mechanisms for victims and bystanders.
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Counselors know that to avoid cyberbullying, it is not enough to simply raise
students’ awareness and inform them about school policies in regard to this matter (Mirza,
2010). With many unreported events (Mirza, 2010), students are suffering from emotional
abuse through name-calling and harassment, both of which are often unnoticed by adults.
Students who are victimized, therefore, need help in processing their experiences and
need a way to address their concerns (Willard, 2007). Willard (2007) created a model that
includes the school counselor as a key member of a review team to respond to
cyberbullying incidents. Many members of the team include administrators, curriculum
coordinators, librarians, school officers, representatives of the mental health community,
and other important educational professionals. The team uses a structured approach to
collect and evaluate information, assess potential violence or suicide threats, and
determine the appropriate response from the school.

A systematic review on bullying-prevention programs (Ortega et al., 2012) found
that school-wide programs involving multiple disciplines are more effective in reducing
victimization and bullying compared to programs that only teach conflict resolution or
social skills training. Cyberbullying prevention programs must be included in overall
bullying prevention plans and have to be rigorous in their development to allow students

to attend school without fear and anxiousness.

Policies related to Bullying in Lebanon
Lebanon suffers from a lack of awareness of bullying. This is a serious issue that
needs consideration since bullying affects students in the long-run and ultimately results
in a snowball effect (Save the Children, 2018). To exacerbate the situation, such coercive

domination is often dismissed by the larger society as a ‘normal part of growing up’.
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Although there are currently no laws, legislations or rules against bullying in Lebanon,
the Ministry of Education and Higher Education (MEHE) have started to implement child
protection policies. They have started with recognizing the role of education in protecting
children’s rights for non-violent schools and non-violence communities.

A child protection policy is Lebanon's first step towards fulfilling its core mandate
in ensuring students’ learning in an environment that is protected and free from violence.
Building the capacity of academic and administrative actors within the MEHE to work
with caregivers, other ministries, and community helpers is fundamental to ensure

children’s thriving in a safe environment (Save The Children, 2018).
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CHAPTER III

METHODOLOGY

This chapter presents the research design, data collection and analysis procedure.

Purpose of the Study

The main goal of this study was to explore the prevalence of cyberbullying
victimization and cyberbullying offending among a sample of Lebanese students. This
research also examined the relationship between various types of socio-demographic
variables and Cyberbullying Victimization and Cyberbullying Offending. Moreover, the
purpose was also to determine the association between cyberbullying victimization and
cyberbullying offending and other variables such as self-esteem and motivation.

Because cyberbullying is a relatively new phenomenon, although it has captured
the attention of research, this topic still requires further investigation, according to
Kazarian and Ammar (2013). Therefore, the purpose of this study was to extend the
cyberbullying research and its relationship with self-esteem and motivation among
middle school students. The results may contribute to both local research and cross-
cultural research. They can also contribute to the knowledge of educators, counselors and
psychologists since the variables in this study can aid in building prevention and

intervention programs related to this topic.

Research Questions

The research study aims to answer the following questions:
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1. What is the prevalence of Cyberbullying Victimization and Cyberbullying
Offending among middle school students?

2. Are there significant differences in Cyberbullying Victimization according
to various socio-demographics (i.e., gender, age and grade level)?

3. Are there significant differences in Cyberbullying Offending according to
various socio-demographics (i.e., gender, age and grade level)?

4. Is there a relationship between Cyberbully Victimization and Self-esteem
among middle school students?

5. Is there a relationship between Cyberbully Offending and Self-esteem
among middle school students?

6. Is there a relationship between Cyberbully Victimization and Motivation
among middle school students?

7. Is there a relationship between Cyberbullying Offending and Motivation

among middle school students?

Research Design
The research questions for this study called for a descriptive research design
applying the quantitative methodology. The reason for choosing a quantitative method
allows for generalizations that can be drawn from the data about how cyberbullying is
understood and can aid in planning the appropriate measures to take. Therefore, the
instruments used included a questionnaire, which collected information on demographic

variables such as age, gender, and grade.
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The questionnaire also included the Cyberbullying and Online Aggression Survey
for data on cyberbullying victimization and offending, the Academic Motivation Scale
for data on motivation, and The Rosenberg Self-Esteem Scale for data on self-esteem.

Sample Selection and Procedure

The study for this research took place within Central Beirut, the capital of
Lebanon. This district was chosen on the basis that Beirut is ideal for such research
because it has a more generalized population sample. Furthermore, data were collected in
Central Beirut; a survey was used to gather the data from a wider number of students at
four private middle schools. The population of the study consisted of all the students in
6™, 7t and 8" grade, which fulfilled the following criteria:

1. Participants had to be between ages 10-13 years old.

2. Participants had to be in either grades 6,7 or 8.

3. Participants had to obtain parental consent as well as their assent to be in the

study.

The decision to start with the sixth grade was based on the fact that these students
are beginning middle school in a new school environment with older children; it is the
pre-adolescent stage of development filled with a rush of emotions and this is the age
where self-esteem and motivation are most vulnerable. As cited by Khamis (2015),
middle school is the climax of bullying, and this age group is considered the age group
for middle school in Lebanon. Specifically, these middle school students begin using
technology for schoolwork and social interaction. Therefore, the sample included all the
students in grades 6, 7, and 8 and was asked to participate in the study with proper

consent.
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Description of Schools

The aim was to contact all schools in the Beirut district, and then pick four of
those who agree to participate by random selection. In December 2019, around thirty
schools were contacted by email (Appendix I). Unfortunately, due to the Lebanese
revolution that began in October 2019, most of the schools did not respond either by
telephone or email, which forced the researcher to choose schools on the basis of “first-

come, first-served”.

Participants

The sample consisted of 416 students from grades six to eight. A consent form
was sent home to parents whose children were selected for the study, explaining the
purpose and process for data collection. Informed consent and assent forms were obtained
from 79.2% of the students who were given an equal chance to participate in the study
and who were assured of the anonymity of their responses (Appendix II, X). Therefore,
this sample is considered purposeful as all students in all sections of grades 6, 7 and 8 in
the participating schools were given an equal chance to participate.

At the time of the survey, the sixth and eighth grades had the same number of
students in each school, consisting of 32.7% and 32.2%, respectively, while the seventh
grade included 35.1% of the student body population. Surveys were completed by 79.2%
(n=416) of the students from the four middle schools. After evaluating each submitted
survey, due to a lack of details, 13 surveys were omitted from the data study. Nine surveys
did not provide any demographic information and four surveys only provided
demographic information without filling up other scales. In total, there were 416 complete

middle-school surveys after the 13 incomplete surveys were withdrawn. Complete

28



surveys were those in which a participant included demographic data and filled the

remaining scales, which provided information used for the research study.

Instrumentation
The survey instrument included 70 questions, embodying four demographic

questions regarding gender, age, and grade level as well as four questions identifying the
number of hours students spent on the Internet, what do they use the Internet on their
phone for and whether they have a mobile phone and receive and send text messages. The
cyberbullying questionnaire (Hinduja & Patchin, 2013) concentrated on two major
categories: victimization and cyberbullying offending. The part on victimization
consisted of 11 questions, 10 of which focused on offending. A majority of questions
focused on the 30 days prior to the administration of the survey. Twenty-one questions
focused on perceptions of cyberbullying; each question centered on Likert-scale answers
focusing on the prevalence of experiences. Each question, including the Rosenberg Self-
esteem Scale, had five options for answers- never, once, a couple of times, many times
and several times. The Academic Motivational Scale also consisted of a Likert-scale and
had seven options:

e Does not correspond at all

e Corresponds little

e Corresponds moderately

e Corresponds a lot

e Corresponds exactly

The aim of this survey was to collect individual responses to many of the items.

The survey instruments provided both ordinal and nominal scales.
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Cyberbullying Questionnaire

The Cyberbullying and Online Aggression Survey Instrument (Hinduja &
Patchin, 2010) were used to assess the engagement of students with cyberbullying,
whether as a bully or a victim. The survey consists of 31 questions divided into two
different categories- Cyberbully victimization and Cyberbullying Offending. The
questions concentrated on interactions, experiences, and techniques of cyberbullying, as
well as techniques used when cyberbullying, do occur to the victim. Of the 31 questions,
26 concentrates on the previous 30-day period. Sample Victimizations questions include:

“Ive been cyberbullying in the last 30 days.”

“In the last 30 days, I've been cyberbullied in these ways. Someone posted
negative or hurtful comments about me online.”

“In the last 30 days, I've been cyberbullied in these ways...someone posted a
mean or hurtful picture of me online.”

“In the last 30 days..I have been excluded from a group chat.”

Different questions in the survey, with only slight word variations, are listed under
the offending category of the survey. For example, instead of the phrase “I was
cyberbullied,”, the words are changed to “I’ve been cyberbullying others.” In the
victimization portion of the survey, the questions included “someone posted”

accompanied by various cyberbullying methods; furthermore, the cyberbully offender

subdivision states, “I posted” and lists the different methods used.
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The Academic Motivation Scale
The Academic Motivation Scale was developed by Vallerand (1992) (Appendix

VIII). It is a 28-item scale that measures academic motivation by asking participants to
indicate the extent to which a series of statements corresponds to why they go to school.
The AMS consists of seven subscales that evaluate three types of intrinsic motivation
(i.e., awareness, achievement, and stimulation), three types of extrinsic motivation (i.e.,
define, introjected, and external), and amotivation. Participants were asked why they
participate in various activities- such as why they attend school-and a list of reasons
reflecting different regulatory styles such as the following:

“Because I experience pleasure and satisfaction while learning new things”-

Knowledge

“For the pleasure I experience while surpassing myself in my studies’-

Accomplishment

“Because I really like going to school”’- Stimulation

“Because I think that education will help me better prepare for the career I have

chosen - Identified Motivation

“Because I want to show myself that I can succeed in my studies”’-Introjected

Motivation

“In order to have a better salary later on”’-External Motivation

“I can’t see why I go to school and frankly, I couldn’t care less ’-Amotivation
The AMS included four items, all of which were classified on a 7- point scale (1=Does

not correspond at all, 7= Corresponds Exactly). The scale is presented in Appendix VIII.
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Self-esteem

The Rosenberg Self-Esteem Scale (Rosenberg, 1965) is a 10-item scale initially
designed to measure the child and adolescent global self-esteem (Appendix VII). It has
a 4-point Likert response, and each of the ten items has four possible answers: strongly
agree, agree, disagree, and strongly disagree. Five items are worded in a positive manner
and the remaining five items are written with a negative connotation. The total score is
calculated by summing up responses across all ten items; scores will range from 0 to 30,
with higher scores suggesting higher self-esteem levels and lower scores indicating
lower self-esteem levels.

It shall be noted that the researcher was given permission to use the instruments.

Data Collection Procedure

Questionnaires in the four middle schools were conducted on January 27, 2020,
until February 21, 2020. In all four schools, each grade has physical education (P.E.) once
a week, so the principal switched P.E. from each grade so that the students could complete
the survey. On the day of administration, students were provided with written informed
assent, and the researcher orally read an assigned script to each class describing the
purpose of the study and a description and definition of cyberbullying.

Students provided voluntary participation in this research study and were given
the option to refuse participation by choosing not to complete the survey. Students who
did not take part remained silently reading, while others completed the survey. Students
were encouraged to discuss their experiences with cyberbullying among friends, teachers,
school counselors, or principals. The surveys were collected and sealed in an envelope by

the researcher after completion.
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The principals of the school provided verbal and written approval for this research
study. Additionally, the Graduate Council and the American University of Beirut
Institutional Review Board (IRB) (Appendix I) approved the researcher to conduct the
study. The researcher informed the parents with a written informed consent form, and a
description of the study in English and Arabic (Appendix II & Appendix III), with their
children to take home and sign for participation. The parental consent form and
participant consent form were used with IRB approval. An informative pamphlet about
cyberbullying was sent home with the Parental Consent forms (Appendix 1V). Dates and
times for administering the questionnaires were determined on the basis of conversations

between the principal and the teachers at each grade.

Data Analysis

To analyze the data and to answer the research questions, descriptive statistics
were used to determine the prevalence of cyberbullying victimization and offending
scores. To examine significant differences among socio-demographic variables and
cyberbullying victimization and cyberbullying offending scores, an independent t-test
was used to examine the effect of gender on cyberbullying victimization and
cyberbullying offending. In addition, Analysis of Variance (ANOVA) was used to
examine the effect of age and grade level on cyberbullying victimization, and
cyberbullying offending. Furthermore, Pearson correlation was used to investigate the
relationship between cyberbullying victimization, cyberbullying offending, self-esteem

and motivation.
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CHAPTER IV

RESULTS

Purpose of the Study

The main purpose of this study was to explore the prevalence of cyberbullying,

and its relationship with self-esteem and motivation among middle school students in

private schools in Beirut by answering the following questions:

1.

What is the prevalence of Cyberbullying Victimization and Cyberbullying

Offending among middle school students?

. Are there significant differences in Cyberbullying Victimization according

to various socio-demographics (i.e., gender, age and grade level)?

. Are there significant differences in Cyberbullying Offending according to

various socio-demographics (i.e., gender, age and grade level)?

. Is there a relationship between Cyberbully Victimization and Self-esteem

among middle school students?

. Is there a relationship between Cyberbully Offending and Self-esteem

among middle school students?
Is there a relationship between Cyberbully Victimization and Motivation
among middle school students?
Is there a relationship between Cyberbullying Offending and Motivation

among middle school students?
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Prevalence of Cyberbullying Victimization and Cyberbullying Offending
among middle school students

In order to answer the first research question, the percentages and frequencies
were calculated in relation to the gender, grade and age of the participants. The
participants in this study were all students from four participating schools in the Greater
Beirut area. The schools were four private middle schools with English, Arabic and
French as the main languages in these schools. The total number of students who took
part in the study was 416; there were 191 males and 225 females.

In total, there were 136 students from grade 6, 146 from grade 7, and 134 from
grade 8. Student age ranged from 12 to 15 years old; 160 students were between 12-13
years old, 136 were 13-14 years old, and 120 were 14-15 years old (M =1.90, SD = .816).
Table 1 indicates the different age groups and how much time is spent using the Internet.
Self-esteem Scores

Participants were asked to fill the Rosenberg Self-Esteem Scale; 73% claimed that
they are not satisfied with themselves, and 50% agreed that they feel that they have a
number of good qualities. Furthermore, 77% of the participants stated that they wish they
could have more respect for themselves, and 72% do not take a positive attitude towards
themselves. The results of the Pearson r will assess the relationship between
cyberbullying victimization and cyberbullying offending and the impact on self-esteem.
Motivation Scores

Finally, the results of the Academic Motivation Scale were filled by 416
participants, while 57.9% claimed that they like going to school (intrinsic motivation),
43% declared that they feel like they are wasting their time in school (amotivation).

Moreover, 61% asserted that they once had good reasons for going to school. Forty-five
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percent (45%) of the participants stated that they do not know why they go to school and

they “couldn’t care less.”
In regard to motivation, the highest mean score (4.04 + 2.71) was observed for the

statement, “I don’t know I feel I am wasting my time in school,” which was the subscale

amotivation.

Table 1

Frequencies and Percentage of Age and Internet Use

I use the Internet..

Total
4-6 times a week Everyday
12-13 58 102 160
Age 13-14 60 76 136
14-15 47 73 120
Total 165 251 416
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Table 2

Frequencies and Percentage of Gender and Internet Usage

I use the Internet for..

Instant Total
Social Media
Messaging
Count 96 95 191
Male
% of Total 23.1% 22.8% 45.9%
Gender
Count 116 109 225
Female
% of Total 27.9% 26.2% 54.1%
Count 212 204 416
Total
% of Total 51.0% 49.0% 100.0%

According to the statistics in Table 1, the percentage of participants that use the

Internet every day is higher 60.3% (n=251) as opposed to those who use the Internet 4-6

times a week 39.7% (n=165) regardless of the age group.

Table 2 indicates that 27.9% (n=116) of the female participants use the Internet

for instant messaging, which is slightly higher than 23.1% (n=96) of the male participants.

Similarly, the results showed that 26.2% of females (n=109) used the internet for social

media, while the male participants were much lower, indicating 22.8% (n=95) who use

the Internet for social media. There were no significant differences between age groups

12-14 years old ¢ (416) =-.390, p < .697, and 14-15 years old t(416) = - .765, p < .445,

and what they use the Internet for.
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Cyberbullying Victimization

The 416 participants answered nine questions focused on victimization with
answer options ranging from 0 to 4. The response categories were never (0), once or twice
(1), a few times (2), many times (3), and every day (4). Question 22 asked, “In my entire
life, I have been cyberbullied”. The results of this question yielded a mean of 2.43
(SD=1.117), with 52.6% who stated they had been victims at least once in their life.

Cyberbullying Victimization was calculated by the sum of item scores, which is
0-36. This was used to determine Cyberbullying involvement as a victim; higher scores
equal greater involvement. When Victimization scores were calculated within the three
grade levels in the middle school, participants in grade 7 reported more victimization than
did participants in eighth grade. The average scores of participants were 17.82 with a
minimum score of 4 and a maximum score of 30. The mode (n=19) was the most frequent
score, which indicates half the student population identify as victims (M=17.82, SD=4.5).
The results showed an increase in reported victimization from sixth through seventh
grade.

Out of the 416 participants, 80.3% received a text-message many times that made
them feel uncomfortable and 61.8% claimed that they have been afraid of using the
Internet. Furthermore, 77% claimed that they had been cyberbullied and 85% of

participants stated that they did not know who was cyberbullying them.

In regard to their experiences and emotional health, 39% claimed that they told
someone, and 80.5% did nothing in regard to the cyberbully. 81% of the participants were
embarrassed after the experience, and 58% of the participants claimed they were angry

after the experience.
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Cyberbullying victimization and socio-demographic variables

To answer the second research question on whether there were significant
differences between various socio-demographic variables and cyberbullying
victimization, an independent t-test was used to examine the effect of gender on
cyberbullying victimization. In addition, Analysis of Variance (ANOVA) was used to
examine the effect of age and grade level on cyberbullying victimization and
cyberbullying victimization.

ANOVA results indicated that there were no significant differences F(2, 1413)=
1.99, p=.13 among the three different age groups 12-13 years old (M=17.27, SD=4.55),
ages 13-14 years old (M=18.15, SD=4.32); t (416) = -1.717, p<0.87 and cyberbullying
victimization. With regard to gender, no significant differences were found between
males (M=17.80, SD=4.2) and female (M=17.83, SD=4.7); ¢ (416) = -.06, p<0.94 on
cyberbullying victimization. Similarly, there were no significant differences among the
various grade levels on Cyberbully Victimization F(2, 416)= 1.28, p= .13. grade six
(M=17.26, SD=4.55), grade seven (M=18.15, SD=4.34) and grade eight (M=18.18,
SD=4.75); t (416) =-.056, p<0.956. Table 3 displays the t-test results among gender

differences and cyberbullying victimization and offending scores.
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Table 3

Gender differences in Cyberbullying Victimization and Cyberbullying Offending

Male Female
M SD M SD 1-test
Cyberbullying Victimization 17.80 4.27 1783  4.78 -0.67
Cyberbullying Offending 988 332 10.10  3.62 -.649

Note. M=Mean. SD=Standard Deviation. Cyberbullying Victimization range from 0
(low) to 36 (high) and Cyberbullying Offending scores range from 0 (low) to 20 (high)

Score€.

Cyberbully Offending

Similar to the victimization scores, this questionnaire inquired about participant’s
involvement as offenders in cyberbullying experiences. Offending scores were calculated
by the sum of item scores, which is 0-20. Higher values represent more involvement with
cyberbullying. The overall mean of the Offending scores was 10, with a minimum score
of 0 and a maximum of 18. The mode was 9, which indicates that half the student body
population (M=10, SD=3.46) identifies as offenders. Furthermore, Question 19 stated “In
my entire life, I have cyberbullied others”, question 20 prompts “In the last 30 days, |
have cyberbullied others,” and question 21 posits the participants to answer, “If so, what

was the most important reason for cyberbullying that person?” On the same 0 to 4 scale,
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question 19 returned with an outstanding 51.9% (n=116) admitting to cyberbullying

once or twice in their lifetime (M=2.49, SD=1.11).

Table 4

Frequencies and Percentage of gender and reasons for Cyberbullying

What was the most important reason for cyberbullying? Total
because they
because others I have not
To get revenge they deserved it for fun picked  on I hate them
were doing it cyberbullied
me
Count 32 27 34 28 21 30 19 191
Male
% of Total ~ 7.7% 6.5% 8.2% 6.7% 5.0% 7.2% 4.6% 45.9%
Gender
Count 34 44 20 31 22 44 30 225
Female
% of Total ~ 8.2% 10.6% 4.8% 7.5% 5.3% 10.6% 7.2% 54.1%
Count 66 71 54 59 43 74 49 416
Total
% of Total ~ 15.9% 17.1% 13.0% 14.2% 10.3% 17.8% 11.8% 100.0%

The results of Table 4 indicate that out of 45.9% (N=191) male participants, 7.7%

(N=32) cyberbullied others to get revenge, 6.5% (N=27) admitted that they deserved it.

The highest percentage among male participants, 8.2% (N=34) claimed that they

cyberbullied because others were doing it and 7.2% (N=30) stated that they cyberbullied

because they hated the person they were bullying. In regard to the female participants,

54.1% (N=225) disclosed the reasons they had cyberbullied others. Among the female

participants, 21.2% (N=88) declared that they cyberbullied others because either they

deserved it, or they hated the victim.

Furthermore, male and female participants, 17.8% (N=74) confirmed that they

cyberbullied others because they hated them; 15.9% (N=66) acknowledged that they did

it to get revenge. In regard to participants who have never cyberbullied, only 11.8%

(N=49) stated they had never done so.
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Table 5
Frequencies and Percentage among grade level and reasons for Cyberbullying

What was the most important reason for cyberbullying? Total
because
To get they deserved because they I have not
others were for fun I hate them
revenge it picked on me cyberbullied
doing it
Count 21 23 19 16 12 26 19 136
6
% of Total 5.0% 5.5% 4.6% 3.8% 2.9% 6.3% 4.6% 32.7%
Count 27 25 15 20 19 26 14 146
Grade 7
% of Total 6.5% 6.0% 3.6% 4.8% 4.6% 6.3% 3.4% 35.1%
Count 18 23 20 23 12 22 16 134
8
% of Total 4.3% 5.5% 4.8% 5.5% 2.9% 5.3% 3.8% 32.2%
Count 66 71 54 59 43 74 49 416
Total
% of Total 15.9% 17.1% 13.0% 14.2% 10.3% 17.8% 11.8% 100.0%

The information displayed in Table 5 represents the reasons for cyberbullying
across grades. Across grades, the highest percentage of cyberbullying 35.1% (N=146)
was found in Grade 7. In Grade 7, 6.5% (N=27) claimed that they did it for revenge, 6.0%
(N=25) stated that they deserved it and only 3.4% (N=14) indicated that they have not
cyberbullied. The lowest grade percentage of cyberbullying 32.2% (N=134), were
participants from grade 8. In grade 8, 5.5% (N=23) revealed that they cyberbullied for
fun. In Grade 6, 32.7% (N=136) admitted to cyberbullying others, 6.3% (N=26) affirmed
that they cyberbullied others because they hated their victim. Across the sixth, seventh
and eighth grades, 15.9% (N=66) established that they cyberbullied others, 17.1% (N=71)
cyberbullied others because they deserve it, 13.0% (N=54) stated they cyberbullied others
because others were doing it. Only 11.8% (N=49) of the participants had never

cyberbullied others.
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Cyberbullying Offending and socio-demographic variables.

The third research question warranted, “Are there significant differences among
Cyberbullying Offending and various socio-demographic variables?” An independent t-
test was used to examine the effect of gender on cyberbullying Offending. Similar to the
results of the second research question, an independent t-test and ANOVA were
conducted to compare the differences between socio-demographic variables and scores
of Cyberbullying Offending. There were no differences between males (M=9.88,
SD=3.3) and females (M=10.10, SD=3.6); #(416)= -.649, p<.517. There were no
significant differences F(2, 416)= 2.56, p = .07 among age groups 12-13 years old
(M=9.90, SD=3.45), 13-14 years old (M=9.61, SD=3.47), 14-15 years old (M=10.58,
SD=3.50); #416)= -2.12 p<.028. Among grade level, there were no significant
differences F(2, 416) =1.00, p= .36 between grade six (M=9.90, SD=3.4), grade seven
(M=9.61, SD=3.5) and grade eight (M=10.58, SD=3.5); #(416)= -2.12 p<0.28 and

Cyberbully Offending Scores.

Cyberbullying Victimization and Self-Esteem
The fourth research question asked, “Is there a relationship between Cyberbully
victimization and self-esteem among middle school students?” Pearson r was conducted
to examine the possible relationship between cyberbullying victimization and self-
esteem.
The results indicated there was no significant relationship between the two variables

=04, p= 33
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Cyberbullying Offending and Self-esteem
The fifth research question warranted, “Is there a relationship between Cyberbully
Offending and self-esteem among middle school students?” Pearson r was conducted to
examine the possible relationship between Cyberbullying Offending and self-esteem. The
results indicated there was no significant relationship between the two variables = -.01,
p=.85.
Cyberbully Victimization and Motivation
In order to investigate the sixth research question; “Is there a relationship between
Cyberbullying Victimization and Motivation?”, Pearson r was conducted. The results
showed that there was no significant relationship between the scores of cyberbullying

victimization and motivation level (» =-.01, p=.82).

Cyberbullying Offending and Motivation
To check if motivational levels play a role in being a cyberbully, the last research
question was warranted “Is there a relationship between Cyberbullying Offending and
Motivation?” The results revealed that there was no significant relationship between the

two variables (r=-.047, p=.33)

Table 6 shows the results of the correlational analysis cyberbully victimization,

cyberbully offending self-esteem and motivation among middle school students.
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Table 6

Relationship with Other Variables

Cyberbullying Cyberbullying
Victimization Offending
Cyberbullying -
Victimization
Cyberbullying -0.52 -
Offending
Self-esteem .044 -.018
Motivation -.011 -.047
p<0.05
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CHAPTER V

DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS

This final chapter provides a brief description of the research dissertation. It
presents an integrative summary of the major results with discussion, conclusion and

recommendations.

Discussion
The main objective was to investigate the prevalence of cyberbullying
victimization and cyberbullying offending among middle school students and to identify
the factors that may affect cyberbullying. The following six research questions were
considered in order to address the objectives of this research:
1. Are there significant differences between various socio-demographic
variables and Cyberbully Victimization?
2. Are there significant differences between various socio-demographic
variables and Cyberbully Offending?
3. Is there a relationship between Cyberbully Victimization and Self-Esteem
among middle school students?
4. Is there a relationship between Cyberbully Offending and Self-esteem
among middle school students?
5. Is there a relationship between Cyberbully Victimization and Motivation

among middle school students?
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6. Is there a relationship between Cyberbully Offending and Motivation
among middle school students?
Percentage of Cyberbullying in this Sample

Demographics
Four hundred and sixteen students from four private schools participated
voluntarily in this research by answering a questionnaire that was composed of different
surveys pertaining to the research questions. One hundred and ninety-one males and two
hundred and twenty-five female students participated in this research from grades 6-8,
whose ages ranged from 12-15 years old (38.5% were 12-13 years old, 32.7% were 13-

14 years old and 28.8% were 14-15 years old).

Prevalence

Approximately 80.3% of the participants indicated that they had been cyberbullied
in the last 30 days, and about 20% claiming the contrary. This result seemed to be higher
than those that were presented in other studies. For example, the results from previous
research found that 64% of students in high schools were involved in cyberbullying
(Young. Hardy, Hamilton, Bliernesser, Sun &Niebergall, 2009), whereas another study
in Qatar found that 53.4% of the students in grade 7 to 9 were cyberbullied (Kazarian &

Ammar, 2013).

Cyberbullying Victimization and Cyberbullying Offending
In this study, 52% of the participants complained about being a victim of
cyberbullying once in their life. Of those, about 85% reported “they did not know who

was cyberbullying them,” suggesting that students at this age are subject to cyberbullying

47



outside the classroom. These results are much higher than previous research results in
some countries, such as 35% in Egypt, 40% in Morocco, 28% in Qatar, 7% in the United
Arab Emirates (Kazarian & Ammar, 2013), even 56% in Great Britain. However, this
number is not far from a recorded prevalence of 10%-41% found by other studies (Wolak,
Mitchell & Finkelhor, 2006).

As for the students who reported being involved with cyberbullying offending
behavior, around 51.9% reported having cyberbullied others once or twice in their life

time.

Gender and Age differences

Results from previous studies found that girls engage in cyberbullying more often
than boys (DePaolis & Williford, 2019). While the results of this study were consistent
with other studies that have found no significant gender differences in bullying
involvement (Espelage, Mebane, & Swearer, 2004; Rigby, 2004), they were inconsistent
with other research studies which showed that there was no significant effect for gender
on the cyberbullying victimization scores in which males were more likely than females
to cyberbully and be victims (Wang et al., 2011).

Nevertheless, the degree to which there are gender differences in cyberbullying
has been claimed to be unclear. Some studies have shown that girls are more likely to be
cyberbullied, whereas others have found no difference (Williams & Guerra, 2007). On
the other hand, the results were consistent with previous research on school-age children

in which there was no significant effect for age (Khamis, 2015).
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Relationship between Cyberbullying Victimization, Cyberbullying Offending
and Self-esteem
The relationship between cyberbullying and self-esteem in previous research has
formed diverse results. Several authors indicated that self-esteem is not only linked to
cyberbullying but also was impaired by it. Moreover, a decrease in self-esteem may be
one of the signs of cyberbullying victimization (Kazarian & Ammar, 2013). Other
researchers claim that cyberbullies appear to have a higher sense of self-esteem than other
students who are not interested in cyberbullying (Mirza, 2010). Other studies do not show
any correlation between cyberbullying and self-esteem, such as research conducted by
Al-Saadoon et al. (2014).

This study found that there was not a relationship between self-esteem and
cyberbullying victimization, even though the scores on the Rosenberg self-esteem Scale
were low. Cyberbullying Offending was found to have no relationship to self-esteem,
although research has shown that higher rates of cyberbullying offending and lower self-

esteem are both associated with traits of anti-social behavior (Yang et al., 2013).

Relationship between Cyberbullying Victimization, Cyberbullying Offending

and Motivation

Having the motivation to attend school is fundamental for succeeding in academia.
According to Gorham and Christophel, who conducted a study in 1990, cyberbullying
results in stress. Students who are cyberbullied may stop feeling motivated to go to
school. Although this study found that there is no association between cyberbullying

victimization, cyberbullying offending, and motivation, studying the relationship
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between motivation and cyberbullying is an important factor in building and
implementing anti-bullying programs.

Modern technology is continually developing, and it has made a huge emotional
and psychological impacts around the world. For middle school students, the emotional
impact is motivation to compete for good grades at their schools (Eden et al., 2013). The
results of this study were aligned to that of Langdon (2015), in that cyberbullying has no

significant relationship with regards to motivation to go to school.

Conclusion
Research indicates cyberbullying among high school students is a growing
problem (Fan et al., 2019). The results of this study lead to the following conclusions.
The first conclusion concerning prevalence in the sample population is that cyberbullying
is an issue for middle school students where the study was performed. If more than one-
third of the sample population declares an experience of cyberbullying as a victim, and
almost one-fourth admits cyberbullying others, then there is a cyberbullying problem.
The second conclusion concerns that cyberbullying does not discriminate on the basis
of gender. Given the fact that the vast majority of cyberbullying behaviors are conducted
anonymously and in virtual spaces, victimizing and offending, either of the genders
online, is not farfetched. Finally, numerous participants reported being anonymously
cyberbullied in this study. Participants are enduring being bullied online because of the
lack of encouragement to speak up about such experiences.

The main question of this research was:
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What is the Prevalence of Cyberbullying Victimization and Cyberbullying
Offending among Middle School Students in Beirut?

Higher grade level predicts high participation in cyberbullying. In the early stages
of middle childhood participating in cyberbullying is low.

The final conclusion is that increased rates of victimization contribute to greater
offending rates. Results from the data showed a strong relationship between the two
groups, inferring that victims who feel helpless or harassed become cyberbullies. This
hypothesis and the perception of bully-victims leads the researcher to conclude that higher

victimization scores may result in a higher score of the same individuals offending.

Limitations

In addition to the strengths of the study, this research involved several limitations.
The first limitation involved the geographic location at which the survey was carried out.
The fact that this particular study focused on a specific district within Lebanon, the
responses are limited to the students who attend schools in Central Beirut, which does not
allow for comparison of data among other students or schools around Lebanon.

The second limitation involves technology access. There is the presumption that
all students have access to technology, specifically cell phones or access to the Internet.
If the students have minimal or no access to technology, cyberbullying experiences may
be limited. For example, if a student does not own a cell phone and does not have a home
computer, the student may not know if there has been cyberbullying against him/her or
others, thus restricting his/her perceptions and affecting the survey responses. Therefore,
there will be students who have not encountered cyberbullying for one cause or another;

unlike students without access to technology, this group may still be able to express
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cyberbullying experiences social media or other platforms within their survey
administration. Although the number of students without access to technology is minimal,
it still poses a potential limitation. Furthermore, it is important to note that some of the
results might be skewed as some students would not like to admit they have been
cyberbullied.

The third limitation is time. The instrument used in this research study focused on
the previous 30-day period. This time frame restricts cyberbullying experiences because
of the 30-day period when the survey is administered. It is likely that participants may
not have encountered cyberbullying during this particular time. In addition, there is a

limitation on participants being honest in responses to the survey.

Recommendations

The aim of this study was to add to the literature review relating to cyberbullying
research and better understand the impact of cyberbullying with other variables. Using
variables of gender and grade level, this analysis presented data that added support to
previous research. Although the results revealed there were no significant differences
among gender, the fact that students were in psychological turmoil due to bullying in
terms of lacking positive attitude towards their selves proves that problem identification
is fundamental for successful program planning. A qualitative study may explore male
and female attitudes for further examining the role of gender in cyberbullying and
victimization.

Being aware that cyberbullying is prevalent among the sample population, one
recognizes that it is necessary to decide the best course of preventive action. With the

study results, administrators might benefit from outcomes that recognize potential
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problems. The result of the first method has provided evidence for policymakers to
endorse policies and practices. Such awareness helps administrators, instructors, students,
and parents to get a better understanding of the cyberbullying issues students face.
Therefore, understanding that there is an issue that allows all the professionals to work
together with each other for the wellbeing of the student.

In addition, discussing the definition of cyberbullying will lead students to
consider their interactions and whether there was cyberbullying involved or just a
disagreement. Acts of cyberbullying activities may never stop, but providing teaching,
promoting open dialogue, and disciplining offenders have definitely had an impact.

This research study used quantitative methods to assess the frequency of victims
and offenders of cyberbullying. There are three recommendations for future work coming
from the findings of this report. The first recommendation for future research is to
investigate whether those who engage in activities of traditional bullying are more likely
to engage in cyberbullying. Further research in this field could help define the different
types of bullying.

The second recommendation involves students who are key stakeholders in the
fight against cyberbullying. A need is identified to learn the responsibilities associated
with the use of technology.

Finally, the current research data analysis focused on the entire sample population.
Although the report focused on experiences of victimization and offenders, all
participants were included in the research regarding possible prevalence. Hypothetical
research should focus solely on those in the survey who reported victimization or
offending, purposely excluding the students who did not report a cyberbullying

experience. Running data analysis only on participants with a victimization score or
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offending score and measuring that score against each variable—may help to understand
victim and offender demographics. Furthermore, a question that can be asked for future
research is whether cyberbullying is more prevalent at higher grade levels because
traditional bullying is also higher or because they have independent access to phones and
the Internet. The biggest struggle in the efforts against preventing cyberbullying in the
future is matching the rapid technological innovations with effective preventive

techniques.
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Appendix II

Permission for Child to Participate in Research
PARENTAL CONSENT FORM
Study Title: An Exploration of the Prevalence of Cyberbullying, Self-Esteem, Motivation
Among Middle School Students in Private Schools in Beirut
Researcher: Rim Bazzi
This is a permission form for your child/child for whom you are legal guardian to

participate in a research study. It contains important information about this study and what

to expect if you decide to permit your child/child for whom you are legal guardian to participate.
Your child’s participation is voluntary.
Please consider the information carefully before you decide to allow your child to participate. If

you decide to permit participation, you will be asked to sign this form and will receive a copy of

the form.

Purpose: The purpose of this research study is to investigate how often does

cyberbullying occur and to what extent does is affect self-esteem and motivation.

Procedures/Tasks: Your child will only be asked to take a survey/questionnaire.
The intended number of participants will range from 400-600 students.

Duration:

The survey will take around 30 minutes. Your child may leave the study at any time. If you decide
to stop your child’s participation in the study, there will be no penalty to you, or your child and
you will not lose any benefits to which you are otherwise entitled. Your decision will not affect

your future relationship, or that of your child, with AUB.

Benefits:

This study is significant because it aims to provide school leaders and policy makers with
information on how to proactively create policies that decrease prevalence and protect

students. When faced with consequences such as cyberbullying, it is difficult to pinpoint

the underlying cause, and therefore appropriate actions must be taken and implemented
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within the Lebanese educational policies.

Risks: There are minimal risks involved in this study. If the participant should encounter
feelings of vulnerability, recall embarrassing moments or feelings of discomfort, the

participant may stop the survey at any time and skip any questions throughout the survey.

Minimal associated cyberbullying risks can have detrimental and long-lasting
consequences for students. These might include psychological trauma form depression,

low self-esteem, limited affection, drug abuse, and eating disorders.

Referral Process: Students are encouraged to seek the aid of their school guidance
counselor They will be referred in the following ways: Self-referral to meet the counselor,
parent referral for a student to meet with the counselor, administrative, teacher or staff

referral or even a request by a friend for a student to meet with the counselor.

Confidentiality:

Your child’s privacy is our top concern. No personally identifiable information (like
the name of the participant) will be collected throughout the use of the survey. Any
surveys that might have included names or other identifying information will be

immediately discarded along with any information linking them.

Efforts will be made to keep your child’s study-related information confidential. All data from
this study will be maintained in a secure locked drawer in a locked office or on a password
protected computer. Data will only be reported in the aggregate. No names of individual children
will be disclosed in any reports or presentations of this research. However, there may be
circumstances where this information must be released. For example, personal information
regarding your child’s participation in this study may be disclosed if required by law. Also, your

child’s research data may be reviewed by the following groups (as applicable to the research):

* U.S. Office for Human Research Protections or other federal, state, or international regulatory

agencies, required;
* The AUB Institutional Review Board or Office of Human Research Protections;

» The sponsor, if any, or agency supporting the study. After the conclusion of the study, the

Principal Investigator will retain all original study data in a secure location for at least three years
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to meet institutional archiving requirements. After this period, data will be responsibly destroyed.

Participant Rights:

You may refuse to allow your child to participate in this study without penalty or loss of benefits
to which you are otherwise entitled. If you are a student or employee at AUB, your decision about
whether or not you allow your child to participate in this research will not affect your grades or

employment status.

If you choose to allow your child to participate in the study, you may discontinue his/her
participation at any time without penalty or loss of benefits. By signing this form, you do not give

up any personal legal rights you or your child may have as a participant in this study.

The Social & Behavioral Institutional Review Board responsible for human subjects research at
AUB has reviewed this research project and found it to be acceptable, according to applicable
Lebanese and U.S. federal regulations and AUB policies designed to protect the rights and welfare

of participants in research.

(L

contact Rim Bazzi (#70871817, rmb34@mail.aub.edu) Co-Investigator

Principal Investigator:

Vivian E. Khamis PhD. (#01350000 ext 3067, vk07@aub.edu.lb)

For questions about your child’s rights as a participant in this study or to discuss other study-
related concerns or complaints with someone who is not part of the research team, you may

contact the AUB Social & Behavioral Science Institutional Review Board.

If Parent/ Legal Guardian is illiterate

A literate witness must sign (if possible, this person should be selected by the participant and

should have no connection to the connection team).
I have witnessed the accurate reading of the consent form to the parent of the
potential participant, and the individual has had the opportunity to ask questions. I

confirm that the individual has given consent freely.

Print name of witness
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Appendix III

Arabic Parental ‘Consent Fo_rm
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Appendix IV

Cyberbullying Information Sheet
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Appendix V

Demographics Questionnaire

ABOUTY AND THE INTERNET
About you:
Circle One Race:  Circle One
Male or Female Age __ Grade Caucasian Native American Hispanic Asian  Biracial/Other

About you and the Internet:

CIRCLE ONE
1. I use the Internet... | Never Rarely 1-3 times a week | 4-6 times a week | Almost Everyday
Everyday
CIRCLE ONE
2.1 use the Never [ Less than 1 houra | 2-3 hours a 4-6 hours aday | More than 6 hours a day
Internet... day day
CIRCLE ALL THAT APPLY TO YOU
3.1 use the Homework or E-Mail | Chat Instant Online Creating Chatting on
Internet for... Research Rooms | Messaging | games web sites | MySpace or
(IM) other
socializing sites
I have a cell phone Yes No
I text message others Yes No
I receive text messages from others Yes No
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Appendix VI

Cyberbullying and Online Aggression Survey

How often in the last 30 days have you experienced the Onceor |Afew Many Every
following? Never | twice times times day

1. In the last 30 days, have you been made fun of in a group 2 b e d .
chat?
2. In the last 30 days, have you received an email from a b c d e
someone you know that made you really mad?
3. In the last 30 days, have you been excluded in a group chat a b c d e
on purpose?
4. In the last 30 days, has someone posted something on your a b c d e
Instagram/ Facebook that made you upset?
5. In the past 30 days, has someone something on another a b c d e
website that made you upset or uncomfortable?
6. In the last 30 days, have you received a text that made you a b c d e
upset or uncomfortable?
7. In the last 30 days, have your parents talked to you about a b c d e
being safe using the Internet?
8. In the last 30 days, have you been bullied or picked on by a b c d e
another person while online?
9. In the last 30 days, has a teacher talked to you about being a b c d e
safe using the Internet?
10. In the last 30 days, have you been afraid to use the a b c d e
Internet?
11. In the last 30 days, has anyone posted anything about you a b c d e
online that you didn't want others to see?
12. In the last 30 days, has anyone emailed or texted you and a b c d e

asked questions that made you feel uncomfortable?

Never Once or A few Many Every

How often in the last 30 days have you done the following? twice times times day
13. In the last 30 days, have you lied about your age while

. a b c d e
online?
14. In the last 30 days, have you sent someone a text that mad 2 b c d e
them angry or to make fun of them?
15. In the last 30 days, have you sent someone an email to a b c d e

make them angry or to make fun of them?

16. In the last 30 days, have you posted something on
someone's social media account to make them angry or to a b c d e
make fun of them?

17. In the last 30 days, have you taken a picture of someone

a b c d =
and posted it without their permission?
18. In the last 30 days, have you purposely excluded someone
from an instant messaging group chat? a b c d =

Cyberbullying is when someone repeatedly makes fun of another person online or repeatedly picks on another
person through email or text message or when someone posts something online about another person that they
don’t like.

19. In my entire life, | have cyberbullied others:
a. never b. seldom c. sometime d. fairly often e. often f. very often
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20. In the last 30 days, | have cyberbullied others:

a. never b.once ortwice c.afewtimes d.manytimes e. every day
21. If so, what was the most important reason for cyberbullying that person?
a. to get revenge f. to vent my anger
b. they deserved it g. to demonstrate power
c. because others were doing it h. | hate them
d. for fun i. other reasons
e. because they picked on me at school j. I have not cyberbullied another person

in the last 30 days
22. In my entire life, | have been cyberbullied:

a. never b. seldom c. sometime d. fairly often e. often f. very often
23. In the last 30 days, | have been cyberbullied:
a. never b. once ortwice c.afewtimes d.manytimes e. every day

If you have ever been cyberbullied, tell us about the most recent experience.
24. Did you know who it was who did this to you?

a. friend f. stranger

b. someone else from school g. many people

c. ex-friend h. other

d. ex-boyfriend or girlfriend i. no one has ever cyberbullied me

e. someone | knew from a chat room
25. Was the bully someone you have met in real life?

a.yes b.no c.don’tknow  d. No one has ever cyberbullied me
How often in the last 30 days have you experienced the Never | Onceor | Afew Many Every
following? twice times times day
26. Were you cyberbullied by another student at your a b c d e
school?
27. Were there any hurtful words made online carried out a b c d e
at school?
28. Did you tell someone about the cyberbullying a b c d e
experience?
29. Did you tell your parents about the cyberbullying a b c d e
experience?
30. Did you tell a friend about the cyberbullying experience? a c e
31. Did you tell a teacher about the cyberbullying a b c e
experience?
32. How did you respond to the cyberbullying experience?
a. logged off computer e. did nothing
b. blocked bully f. did something else
c. changed screen name or email g- No one has ever cyberbullied me
d. left site
How did you feel about this cyberbullying experience? | Never Onceor |Afew Many Every
twice times times day
33. Were you sad? a b c d =
34. Were you scared? a b c d =
28. Were you frustrated? a b c d =
29. Were you embarrassed? a b c d e
30. Were you angry? a b c d e
31. Were you not bothered by it? a b c d e
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Appendix VII

Rosenberg Self-esteem Scale

Instructions: Below is a list of statements dealing with your general feelings about yourself. If you

strongly agree, circle SA. If you agree with the statement, circle A. If you disagree, circle D. If

you strongly disagree, circle SD.

1. On the whole, I am satisfied with myself.

2.* At times, I think I am no good at all.

3. I feel that I have a number of good qualities.

4. I am able to do things as well as most other people.

5.% I feel I do not have much to be proud of.
6.* I certainly feel useless at times.

I feel that I’'m a person of worth, at least on an equal plane with

others.
8.* I wish I could have more respect for myself.
9.* All in all, I am inclined to feel that I am a failure.
10. I take a positive attitude toward myself.
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Appendix VIII

Academic Motivation Scale

WHY DO YOU GO TO SCHOOL ?

Using the scale below, indicate to what extent each of the following items presently corresponds to one of
the reasons why you go to school.

Does not
correspond Corresponds Corresponds Corresponds Corresponds
atall a little moderately alot exactly
1 2 3 4 5 6 7
WHY DO YOU GO TO SCHOOL ?
1. Because | need at least a high-school degree in order to
find a high-paying job later on. 1 2 3 4 5 6 7
2. Because | experience pleasure and satisfaction
while learning new things. 1 2 3 4 5 6 7
3. Because | think that a high-school education will help me
better prepare for the career | have chosen. 1 2 3 4 5 6 7
4. Because | really like going to school. 1 2 3 4 5 6 7
5. Honestly, | don't know; | really feel that | am wasting
my time in school. 1 2 3 & 5 6 7
6. For the pleasure | experience while surpassing
myself in my studies. 1 2 3 4 5 6 7
7. To prove to myself that | am capable of completing my
high-school degree. 1 2 3 4 5 6 7
8. In order to obtain a more prestigious job later on. 1 2 3 4 5 6 7
9. For the pleasure | experience when | discover
new things never seen before. 1 2 3 4 5 6 7
10. Because eventually it will enable me to enter the
job market in a field that | like. 1 2 3 & 5 6 7
11. Because for me, school is fun. 1 2 3 4 5 6 7
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12.

13.

14.

15.
16.

17.

18.

19.

20.

21.
22.
23.

24,

25.

26.

27.

28.

| once had good reasons for going to school;
however, now | wonder whether | should continue.

For the pleasure that | experience while | am surpassing
myself in one of my personal accomplishments.

Because of the fact that when | succeed in school
| feel important.

Because | want to have "the good life" later on.

For the pleasure that | experience in broadening my
knowledge about subjects which appeal to me.

Because this will help me make a better choice
regarding my career orientation.

For the pleasure that | experience when | am taken by
discussions with interesting teachers.

| can't see why | go to school and frankly,
| couldn't care less.

For the satisfaction | feel when | am in the process of
accomplishing difficult academic activities.

To show myself that | am an intelligent person.
In order to have a better salary later on.

Because my studies allow me to continue to learn about
many things that interest me.

Because | believe that my high school education
will improve my competence as a worker.

For the "high" feeling that | experience while reading
about various interesting subjects.

| don't know; | can't understand what | am
doing in school.

Because high school allows me to experience a
personal satisfaction in my quest for excellence
in my studies.

Because | want to show myself that | can succeed
in my studies.
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Appendix IX

Script for Email Message to School Principal

Dear [Principal’s name and Address]
[November 6, 2019]

Object: Consent to collect data for an AUB graduate thesis dissertation entitled
[“Exploration of the Prevalence of Cyberbullying, Self-Esteem and Motivation Among
Middle School students”].

To whom it may concern,

I am writing to request permission to be able to collect data from your middle school grades
(all sections of grade 6, 7 and 8). I am a graduate student in the Department of Education at
the American University of Beirut and would be visiting your facility only in order to
complete a graduate thesis dissertation to what is the prevalence of cyberbullying among
middle school students and if this affects their self-esteem and motivation.

The data collected, which is based on a 30-minute questionnaire (attached to this letter) will
be kept anonymous as well as the school name will not be used for any other purpose.

Please do not hesitate to contact me should you need any additional information.
Sincerely yours,

Rim Bazzi, Co-Investigator

[Rim Bazzi, Graduate Student]
Faculty of Arts and Sciences

Department of Education
Tel. +96170871817
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Appendix X

Participant Consent Form

AUB Social & Behavioral Sciences Assent to
Participate in Research

Study Title: An Exploration of the Prevalence of
Cyberbullying, Self-Esteem and Motivation Among Middle
School Students in Private Schools in Beirut

Researcher: Rim Bazzi

* You are being asked to be in a research study. Studies are done to find better ways to
treat people or to better understand how kids think about things or how kids and adults
may behave at different times.

e This form will tell you about the study to help you decide whether or not you want to
participate,

* You should ask any questions you have before making up your mind. You can think
about it and discuss it with your family or friends before you decide.

e Itis okay to say “No” if you don’t want to be in the study. If you say “Yes” you can
change your mind and quit being in the study at any time without getting in trouble.

e Ifyou decide you want to be in the study, an adult (usually a parent) will also need to
give permission for you to be in the study.

1. What is this study about?

This study will investigate how often does cyberbullying occur and to what extent does

is affect self-esteem and motivation.

2. What will I need to do if I am in this study?
The participant is required to answer a survey/questionnaire.

3. How long will I be in the study?
The survey/questionnaire will take around 30 minutes to complete.

4. Can I stop being in the study?
You may stop being in the study at any time.

5. What bad things might happen to me if I am in the study?
There will be no associated risks while taking the survey/questionnaire, if however,
you feel discomfort you may stop at any time while filling the survey.

6. What good things might happen to me if I am in the study?

There will be no direct benefit in the participation of this study.
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7. Who can I talk to about the study?

For questions about the study you may contact Rim Bazzi at 70871817

Signing the assent form

I have read (or someone has read to me) this form. I have had a chance to ask questions before
making up my mind. I want to be in this research study.

AM/PM

Signature or printed name of subject Date and time

Investigator/Research Staff

I have explained the research to the participant before requesting the signature above. There are
no blanks in this document. A copy of this form has been given to the participant or his/her
representative.

Printed name of person obtaining asseat Signature of person obtaining assent

AM/PM

Date and time

This form must be accompanied by an IRB approved parental permission form signed by a
parent/guardian.

The attached pamphlet will help you recognize some signs of cyberbullying and what can be

done to help prevent cyber-bullying incidents.
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