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INTRODUCTTION

The subjeet of the thesis is "Errors Made in Spoken
English by Arable-Speaking-Students in Syria end Lebanon,"
The purpose in choosing this subject for the dissertation is
to determine which words give most difficulty in promunclation
to Arab students, why students encounter these difficulties
and what possible suggestions can be given for correcting and
preventing errors. For the sake of simplicity, all measurements
of errors are undertaken in word isolation rather than in

continuous diseourse,

Although stress 1s plainly scknowledged to be of
ma jor consideration of spoken English, this dissertation is
concerned only with the articulatory characteristics of speech
sound apart Irom complex factors of intonation.

This study consists of three major chapters:-

Chapter I deals with a synopsis of the sounds of
English, The writer relied for her information on seversal
authorities. The various sounds are discussed, how they are
produced, which ones have equivalents in Arabic, and which
ones give difficulty in pronunclation to the learmers of the
English language.

Chepter II deals with the tests given on pronuncia-
tion. The introductory part of the chapter takes up a study



II

of the schools in Damascus and Beirut from which the students
were selected for the tests. Then follows a discussion of the
method which those schools use in tesching Inglish, the quali-
fication of the teachers, and the curricula used., The pronun-
clation tests fall into five parts:-

Part I, the Auditory Discrimination Test Aj

Part II, the Pronunclation Recognition Test B;

Part III, the Productive Pronunciation Test Cj

Part IV, the Productive Pronunciation Test Dj

Part V, General Conclusions from the Four Tests Given.

Chapter III., When the errors in pronunciation are

known with apparent reasons for their occurrence, possible

methods for their prevention and correction are set forth.
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An Abstract of the Thesis

The subject of the thesis i1s "Errors made in Spoken
English by Arable-Speaking-Students in Syria and Lebanon,"
The purpose in choosing this subject for the dlssertation is
to determine which words give most difficulty in pronuncia-
tion to Arab students, why students encounter these difficulties
and what possible suggestions can be given for correcting
and preventing them,

This study consists of three major chaptersi-

Chapter I deals with a synopsis of the sounds of
English, Some sounds in English give difficulty in pronuncia-
tion to Arab students because they have no equivalences in
Arabic such as [o:] 1in "bird", [>] 4n "God", [¢i] in
"tale", [ou | in "comst", [¢3] in "air", [ 5] in "olear",
[1{] 4n "ehureb", (2] in "general", (4] in "singing",

[t] 4n "candle",

Chapter II deals with the tests given on pronuncia-
tion to a chosen group of one~hundred and seven students from
Damascus private and publie schools and from the Preparatory
School in Belrut.

Test A, the auditory diserimination teat, is to find
the ability of the students to recognize the pronunciation of
similar words through visualization, e.g,

soon saon sun



Test B, the pronunciation recognition test, is to
find the ability of the students %o recognize the correct
pronunciation of a word as they hear 1t pronounced by the
examiner,

Test C, the productive pronunciation test, 1s to
detect errors in the students' own pronunciation as they read
the list of words in the test.

Test D, the productive pronuncilation test falls into
two parts:-

Part I tests the influence of early learned words
on subsequent ones.

Part II tests the abllity of the students to dif-
ferentiate between words written with the same spelling but
pronounced differently and meaning different things, accord-
ing to the way they are used.

The following are the general conclusions of the
four tests A, B, C, and D,

The fact that English is not a phonetic language
glves rise to the basic cause for difficulties in learning
the language. Words like "women", "says", "singing", "plough",
"eough", "occamion", "psalu®, "bowl", "valuable", "ecupboard",
"foreigner", "ancient", "sword”, are frequently mispronounced
because students tend to pronounce them the way they are
written,

Words tend to be pronounced the same when there is



little difference in their spelling, such asge~

write and writ, 8it and site.

Oonruhion arises when two letters in one word are
pPronounced completely differently in another such asg-
"ea" letterss-

tear (noun), ear, hear, fear = [10]

tear (verb), bear = [e:]
heaven, breakrast, dread = [¢]

heart, = [a:]
break, = [e:r]

"ou" lettersi-

route, soup, group = [u:]
sour, our, flour = [auw]
mourn, four, pour = [o:]

The absence of the equivalent sounds in Arabic
presents difficulty in pronunclation, such asg=

[5] in "singing", "ringing", "playing", Students
tend to insert a (9] after [j] » henee "singing" becomes
[Snrﬁ-g?] instead of [s1y.y ] ,

(t§] n "echureh", "reach", "cheap". Students tend
to leave out the [t ] sound before [¢/ ].

ld3] in "gentle", "bridge", "general", 1In Syria and
Lebanon the [d3] does not oeour in spoken Arable, henece students
tend to substitute [3 ] for [d 3] very frequently.



Influence of foreign languages on the pronunciation
of certain words.

A. Arable - The words "police" and "doctor" tend
to be pronounced[bolr:s] and Ldoktoir ] just 1ike Arabie.

B. French - The long [i: ] gound used inappropriately
in words like "scissors"(s... ;. 2] , and "biscults™ [b,skwits] ,
The sounding of [w] in [biskuw.ts] 48 also due to French in-
fluence,

Some words give rise to confusion when assoclation
has not been developed between the word in the written form
and the correct pronuncilation of it. Por example, the students
haQe learned the words

choose choge shoes
but they have not connected clearly each word with 1ts proper
pronunclation. This has led to confusing the pronuncilation of
one work with another,

Early learned words influence subsequent ones. Test
D with its two parts took up this point and the results con-
firmed the statement. "Ear" and "hear" are early learned words
and from the results of Test D it was seen that they influenced
the pronunciation of "early" which became .

Certain words in inglish are written with the same
spelling but are pronounced differently and mean different
things, This causes eonfusion in pronunclation, such as "close"

(adjective) and "close" (verb), "™use (noun) and "uge" (verb),



In general, errors in spoken Inglish are due to two

basliec causes;:-

l. The teachers? pronunciation
2. Methods used in teaching

Teachers of the English language must have adequate

pPronunciation, They are the models which the students will be

stimulated to imitate, Since the native dialect of the teacher
influences the Pronunciation of the students, the Tfollowing are
8ome suggestions which can help the students and the teachers
to improve theip pronunciationg-

X. The teacher should dlseipline her own applied phonetics.
There are books on phoneties which can be of help,

II. Teachers and students ean listen to radio where pPro-
grams are given for the Purpose of teaching apoken inglish,
These programs are Prepared by the British Brondcaating
Corporation fop foreligners learning the inglish language,
Students can beneflt from the Systematic demonstration,

There are also records prepared in Bnglish to teach
correct Pronunciation, One class session per week can be
given to listoning to these Pronunciation records,

III. The third suggestion is the teachers' conscious
attacking of errors made in Pronunciation., The teacher points

student to discriminate between his wrong pronunciastion and
the correct one. Then the student attempts to acquire the



correct pronunciation with plenty of drill and praetice.
This conscious method talkes time but it ylelds good resulta.
Iv. Another suggestion i1s the direét stimulation = imite
ation method. This scheme of correeting errors in pronuncia-
tlon is widespread and is used by practically all teachers.
It deals with easier cases by correcting in a natural way the
errors as they occur in a paragraph or in conversation, The
student is stimulated to imitate the teacher's pronunciation.

This method takes a lon: time but the results can be patis~-
factory.



CHAPTER I

Although all men have simllar speech organs, the
sounds of no two languages are exactly alike, This chapter
is devoted to a study of the English sounds. The purpose
18 to find out which sounds are difficult to pronounce for

Arablc-speaking-students.

A, The English Vowels

In producing a particular sound, the tongue
modifies the way through which the breath passes., Hence
the formation of a vowel 1s chiefly done by the tongue.

[i:1. This vowel sound 1s similar to the Arablc vowel in

the words "tIn," figs, or "fIl" elephant. Since this vowel
sound occurs in Arable, Arabio-rpenking-sbudents do not find
difficulty in pronouncing 1t such as in words like "keep,"
"tree," "thief," "meat," "receive," As with other vowels,
there 18 a variety of ways in which thls vowel sound is

spelt: "ee" in "see," "ea" in "sea," "ie" in "plece," "eli" i n
"receive," mmd "e" in "Steve." Due to this varlety of writing
Arabic-speaking-students are inclined to confuse [¢:] and T.)
where the spelling is similar such as "ie" in "sieve" and
"plece," where "sieve" 1s pronounced with a short L[:Jsound
and"plece" with a long [-‘:]aound.(l)

(1)




(+] + This vowel sound is simllar to the vowel in the
Arablc word "sin," tooth. Arable-speaking-students do not
find any difficulty in pronouncing it such as in words like
"big," "fish,"” "with," "sit." There is a varlety of other
ways in which this vowel sound is spelt: "ie" in "sleve,"
"e" in "basket," "women," “protty.“(l,

Some Arablc-speaking-students are inclined to
confuse [i(:] and [\]. They do not distinguish between the
following words:-

Li:] wek wick Cel
leave live
reach rich
sheep ship
seek sick (2)

[gle This sound is often heard in the Syrlan ceolloquial
spoken in Damascus, As with other vowels, there 1s a varle-
ty of ways In which this vowel sound is spelt:= "y" in
"bury," "e" in "guest," "ay" in "says," "a" in "Thames,"
"ea" Iin "dead." Due to spelling some students diphthongize

this sound as in [teimz]and [icnz].(3)

(1)
(2)anr and Rankin, The Speaking of English. pp. 17-18,

{3);21d.| Pe 18.
Ibld., Pp. 20=22.




[#). This vowel sound is simllar to colloquial Syrian in

words like "k&n," there was, and "fuld@n," that person. In
English it is heard in words like "man," "angry," "fat,"
"thank," "bank," Arablc-speaking-students find no diffi-

culty in pronouncing 1lt.

[a:]e« In Arabiec, the words "r8da," flooded, and "nir,"
fire, have the same vowel sound as the English [3:],

Since this vowel sound occurs in Arabic, Arablc-speaking-
students do not find difficulty in pronouncing it when 1t
appears in words like "father," "calm," "half," "laugh,"
"past," "heart," 'baakot.“‘l)

[>]. This is the sound of "o" in "god] "box," "clock,"
"pot," "gone," "cottage," "knock," "often." In this sound,
the tongue 1s low, the lips are rounded, and the vowel 1s
uttered in the most backward position. Sometimes students
fail to pronounce [>] properly because they think 1t is
similar to cardinal [o]. In this particular case spelling
misleads thcm.(a)

[>:]. This vowel sound does not exist in Arabic. Arablc-

speaking-students often find difficulty in pronouncing it.
They place it similar to the long cardinal [o:]). In words

1)
(2)Ibnr and Rankin, The Speaking of English, pp. 22-2L.

Ibid., pp. 24=26.




1ike "law," "daughter,” "thought," "caught," "cause,"
"brought," the vowel sound is apt to bc(sl;)-opluced with [o:]
because [7:] does not exist in Arable.

[wle This vowel sound exists in Arablc, hence 1t offers

no difficulty., Nowever, students tend to lengthen the

sound unnecessarily making the wrd sound awkward, as In
pronouncing the following words: "put," "book," "good,"

"foot.” This error 1s made because students are confused

not knowlng when to use a long [u:])and when to use a sho rt
one especlally when the spelling ls not du‘fomntiated.(a)
Lu:]1. This vowel sound is heard in "food," "room," "who,"
"blue," "true.," It exists in Arablic such as in "sur" wall,
and "y@kun" will be, This sound 1s absolutely pure butl some
English people diphthirgl=m 11‘..(3’

[A]. This vowel sound exists in Arabic such as in "bat" [bat],
a duck, "rab" [ra,]god, and"shat" [{at] river. In English this
sound is written sometimes with "u" such as "ocut) "but," "ecup,"
"hut," and sometimes with "o" such as "come," "constable,"

"front," "nothing,” "month," "love," "blood."

™
(z)mu and Rankin, The Speaking of English. pp.26-28.
Ibid., pp. 28-29, and

(J)len, English Phonetics. pp 128-130.
Gairdner, The Phonetics of Arable. p. 43.




[3:] « Some people use the symbol [3:) for [9:] . However,
the writer will make reference to the second symbol in her
study. This vowel sound does not exist in Arable an d hence
glves trouble to students. It is usually followed by "r"
which some people prefer not to pronounce, 1ike [wa:d ]y lwazkl],
[ba:d] .(1)

The short vowel sound of L[9] 1s not heard 1n
classlcal Arabliec, but students find no difficulty in pronoun-
cing it in words like "above," "along," "letter." The students
of English should remember that [a] occurs only in unstrell?g)

syllables, "abillty," "ahead," "among," " appear,"” " seaman,"

B. The English Diphthongs

Diphthongs are vowels so placed and 80 pronounced
that they form one syllable. English makes a great use of
them. Properly épelking Arabic has no diphthongs, but 1t
does put together two vowels and the glide between the two
sounds 1s the main essence of a diphthons.Laq y Lawl s [2) ]
are often heard in Arabic in words like "aIdi" hands ," mau j0d"
there 1s, and "bayt" a houae.(B)

[e1] « The learner often finds difficulty in pronouncing

this diphthong because it does not occur except in colloquial
Arablc. Arable-speaking-students tend to replace this diphthong
with long Le:] such as [te:l] “talo",[gva:t]“groat,“ [fFe:l]

(L)
"rail,"

{I) Wear and Rankin, The Speakl of English. p. 32.

(2) Ibid., p. 32, & Bowman, E EIEH Pronounciation Drill, p.27.
(ﬁ) Galrdner, The Arablc Phono%ioa. P. L5,

(L) wear and Rankin, The Speaking of English. p. a8.




[ow1.+ This diphthong does not exlst in Arabie. Students
find great difficulty in pronouncing it properly partly
because they do not know it 1s a diphthong, m d partly because
they eonfuse it with cardinal [o0:] . Hence [o:] sound 1s

often wrongly substituted for [ou]. Students show no difference

betweeni-
[2:1] cost —> Le:] «— coast Low]

bought boat
saw 80
called cold
law low
hall hole, whole
jaw Joe (1)

[awu]. This diphthong is not difficult to pronounce becaise
it exists in Arabic in words like "maujiid" there is, md
"galirak" a boat., In English this diphthong 1is written with
"ow" such as "bow"(verb), "now," "town," "down," and "ou" such
as "flour," "our," "hour," "sound," "doubt."

[>1]+« Although this diphthong does not exist in Arablc,
yet Arabic-speaking-students find no difficulty in learning
1t and in imitating it., This sound is heard in words like
"boy," "noise," "joy," "voice," "coin."

[+97+« This diphthong rarely exists in Arabic, smd Arable-
speaking-students often fall to pronounce it properly. The

(1)
wear add Rankin, The Speaking of English. pp. 39-40.




fipst element of the diphthong 1s short [i] followed
by [a] .

English phonetlelians, W. G. Bowman, Fe Wear, and

De L. Rankin favor leaving out the [v] sound at the end of

the words like "clear" [KLia], "ear" [13] , "beer" [bi1a ] .(1)
[£3] . This diphthongdoes not exist in Arabic md students
find 4iffieculty in pronouncing it and in learning it. They
tend to lengthen [¢:] sound and le ave outr [2] « Words like
"bear," "hair," "there" tend to be pronounced [be:v],[he:v1],
[3¢:v] . A diphthong [¢9] must be used instead of a long
vonl.{Z)

[23] « This diphthong also does not ocecur in Arabic and
students find difficulty in pronouncing it properly. The
diphthong starts at [>:] sound and moves rapldly to[3] .

[>:] is often substituted for [>3] hence "floor," "pour," "door"
becomes [Flr:v]sLp2:v] s[al2:v] + This is not a serious error and
many English speakers use long [>:] instead of the diphthong [JO]P)
(w9] « This diphthong starts with short [«] and moves
rapidly to[2]. The ma n error made by students 1s to begin

with a long [uw:], hence jeopardizing the fact that this sound

(1)
(2‘)*“ and Rankin, The Speaking of English. pp. 44=i5.
Tbid., ppe US=4b.

Ibid., pp. L4b6=47.




is a diphthong. Words like "moor," "poor," "tour" should
be pronounced with a diphthong [wa) and not a long [u:]

(1)
sound.

Cse The English Consonants.

Unlike the vowels, the consonants stop the breath
in some definite way. For instance in pronouncing "p" and
"b" the breath is stopped by the 1lips. In general, however,
we can hardly classify consonants into two groups, volced
and unveiced. The voiced consonants produce vibrations in
the vocal chords such as in making the "z" sound. The voice=-
less consonants produce no vibrations in the vocal chords
sﬁch as in making the "s" sound. The following 1; a list of

the volced and the volceless consonants in phonetic symbolsi-

Unvoiced [p) Volced [b]
LE] La]
LK1 [q]
CF1 Lv]
[O] (31
Ls1 (z]
(§1] (3]
[tf] 3] (2)

Consonants [w.], [n], Lhl, (ril, [L] s [t1, are

m

(2)!bar and Rankin, The Speaking of English. p. 47.

Ibid., p. 53.



voleed and have no unvoiced sounds corresponding to them,
[j),Lw], are seml vowels and both are volced. Lh] 1s

unvoit):od and there is no voiced consonant corresponding to
(1
it.

Consonants may be described asi-

"Ploslive, where the breath is stopped and then
:br}'xptly set free like "p% "4," "t," "b," "k,"

L)
Nasal, for sounds where the air passes through
the nose like "m! "n," Ln].
Lateral, where the alr passes at the side of the
tongue such as "1,"
Rolled, where the tongue taps against the upper
teeth ridge like "r."
Fricative, where the air makes a rubbing noise
as 1t passes the point where 1t was stopped,
This 1s the case with most of the other consonants," (2)

Lpl . This consonant 1s the unvolced form of Lb], It does
not exist in Arablic. Wear and Rankin bellieve that students

(3)
often find difficulty in pronouncing 1it.

Lbl. This consonant is the same as the Arabic "b" Students
rarely encounter difficulty in pronouncing it, However,
students sometimes do not realize that [b] 1s silent in
certdn words like "debt," "comb," "lamb," "doubt," subtle,"

"dmnb."

(1)
(2)Wnr and Ranking The Speaking of English, pp.56-57.

Ibid., pp. 52-53,
(3)

Ibid., pp. 5.



[tl » Ld]s In Arablc these consonants are formed by putting
the tip of the tongue on the upper teeth, where as in English

they are formed by putting the tip of the tongue on the teeth-

ridge. In Arabic, the tongue 1s loosely touching the upper
teeth whereas in English 1t 1s pressed tightly againat the
teeth-ridge. Not much difficulty 1s encountered by students
in adapting the tongue position to form the English [t] and
Ld] .(1)

[LK] « This consonant is almost the same as the Arabic "k"
in "kalb" dog. Arablc-speaking-students find no difficulty
in pronouncing it. ‘hen [KJ is followed by [t] , students
find it difficult to pronounce withou: inserting a vowel
sound in between, for example "asked" [2:sKt] tends to be

pronounced[>:skid] as though 1t rhymes with "basket" [ ba:skit],

L9] . This sound does not exist in classical Arable but
in colloqulal Egyptian, Iraqi, and in the Arablan Peninsula,
i1t exists. However, this sound 1s not difficult to learn
and not much difficulty is encountered in pronouncing 1t.
There is a varlety of ways in which it is written., "gh" in
"ghost," before "e" and "1" in certain words like "girl,"

"get," before "gu" in "guard," "guest," and with some words

(1)

(2)
Iblda. Pe 570

Wear & d Rankin, The Speaking of English. pp. 56<57.

(2)



which begin with "ex" such as "enmino."u)
when [n] precedes Lg], in some words the [ 91
is sounded such as in "anger" [®) g 3v], "hunger" [hayqor ],
"longer" [ [29g 3+ ] . Hence in such words, consonant [)g ]
1s used for "-ng" 1In some other words, consonant /(] 1s
used for "-ng" such as i?Z;singing" [suyg 1 s Monging" [ L2111y l,

"hanging," [h&.gln R

LF]1 . thie consonant is similar to the Arablc "f? It is
sometimes spelt with "f'), "ph," mmd "gh":- "fat," "flour,"
"flame," "philosopher," 'phrase," "laugh," "cough," "tough,"

[v] . This consonant, the volced sound of [f] , does not
exlst in Arabie, yet no diffieulty 1s encountered in learning
is.

[9} .[é] « Both of these consonants exlist 1n classical

Arabic but in the colloquial,[fJ) 1s replaced by[t] and [ 5]

1s replaced by [ol]. For instance,[fxki:L], heavy, [Hzliclz ]
snow, and[&*man~] price, in the colloquial Lebanese, Syrian,

and Egyptian, become [taki:(] ,[taelid3], and [t man],

In some other cases like [Ja2ura] revolution, the [#] sound

(1)
(2)Walr and Rankin, The Speaking of English, p. 58,

Ibid., pp. 58-59.




1s replaced by [s],[sauva]) , and [S#=nb] a fault, 1s replaced
by [z] hence 1t becomes [29nb] which is often heard in collo=-
quial Arabic. In Engllish, there is also a tende?gi to substi-
tute [t] or Ls] for [6], mdlol] or [2] forld].

vhen [B8land [5] oceur next to[sl] or [z] they glve
trouble Lo most Arablc speakers, such as "baths," months,"
breathes,” Difficulty also arises 1in distinguishing between
the pronounciation of "bath" and "bathe," "preath” and "breathe.()

[s] »[z]e These two consonants are very similar to Arable.
The dlfficulty lles not in pronouncing them but in knowing
‘when to pronounce them, Spelling glves rise to this diffi-
eculty and there are no simple rules to be taught to students

which can be of help to them,

[§] . This consonant corresponds to the Arable "sh® In
English it 1is usually spelt with "sh" as in "ship," "sheep,"
"shoot." It 1s also heard in words spelt with "gi," "eli,"
"t1," as in "mission," "mansion,” "physician," "assoclate,"

"gondition," "station,"

[33 . This consonant is the volced form of [f]. It exists
in classical Arablc and it is often used in the colloquial
languages particularly in Syria and Lebanon., It 1s heard

1)
year and Rankin, The Speaking of English. pp. 6162,

{2)
(3);\:1«1.. p. 62.
Ib,i_d,o sPPe 6‘&'65-




in "pleasure," "vision," "usual," "treasure," nnd‘{:): words
derived from Prench, "mirage," "rouge," "garage.,"
Latz],[tf]. The second pair of consonants does not exlist

in Arable. It 1s commonly spelt with "ch" or" teh" as in

" schurch," "such," "match," "kitchen,"

[d3)1s the volced sound of[t§] . This consonant does not
occur in classical Arabie but 1t 1s heard in colloquial
Iraqi. In practice it gives rise to trouble., The sound used
notably in Syria and Lebanon 1s [3 J where [d 3 Jis made very
little use of, When it comes to English the same problem
‘arises of substituting [3] for [d3 ] .(2)

[wm]s[n]s These two consonants are the same as in Arabiec.

They present no difficulty to students learning the language.

[vy] « In Arablec there 1s no sound equivalent to this
consonant, It is commonly spelt with "ng" and it is the
spelling in this case which bears an effect on the pronoun=-
ciation of this sound. For instance, in some words, the "g"
sound 1s heard as in "ringar."[ﬂg;jgr], end "linger"[lingar].
Influenced by the spelling, students are inclined to insert
"g" sound in words like "singing" which becomes [Sinqing ],
"ringing" which also becomes [vinqing]. This is a serious
error in pronounciation due to lack of early correct phonetie

(3)
training.

‘g{%u @nd Rankin, The Speaking ol Engllsh. p. O5.
(3)Ib1dc. Pe 660
Ibid., pp.68-70,
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[(v] « There is a considerable difference between the
Arablic [v] and the usual English [v] . The Arable iv] 1s
a rolled consonant produced by a succession of tongue taps
agalnst the teeth-rldge. The unrolled [vr] 1s formed by
curving back the tip of the tongue towards the hard palate
and this 1s the [v] often found in British Engliz?s amd

in the north eastern dlalect of American English.

As to the sounding of [v], it is pronounced 1in

words where there 1s a vowel following it as in "read,"

"pide," "room," "around," "bring." It is also pronounced
-when 1t falls at the end of a word and when the next word
begins with a vowel as in "here I an," "there 1s," after ua.“tz}
[v] is not pronounced when it 1s followed by a conasonant

as in "arm," "bird," "dark," "farm," or wen it 1s final as

in "air," "bigger," "larger," "mother," or when 1t is

followed by an unsounded "e" as in "fire," "care," "before,"
"more," "hnro."(a)

[L] ,[tl. It is necessary to distingulsh between the "gclear"
and the "dark" l's. The "clear"l is formed by touching the

upper teeth with the tip of the tongue, raising the front

of the tongue to stop the alr passage at the top, and letting

 $ %
(2)
(3)

wear m d Rankin, The Speaking of English., Pp. ¢

Bowman, English Pronounciation Drill. pp¢ 59-00.

Ibid., p. 60.
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the air pass from one slde of the tongue or both. This

1s very similar to the Arablc "1," The "dark" 1 is formed

by touching the teeth~ridge with the tip of the tongue, and
the back part of the tongue which was depressed in the "glear"
1, 1s now enlsed towards the back of the soft palate, The
"dark"l is heard only occasionally in Arabiec notably in
"Allah" ggg.L{tfh:h]. or when it occurs near & back consonant
ich influences it as in "talab" a request, [taTab]

where is a back consonant and influences the "1" turning
it into a "dark" one, So 1s the case with "yuslab" to be

eruclified, [J'u.stm.b] where the "1" occurs next to [5] . .

LL] 1is pronounced only before vowels and never find ly as
in "leave," "look," "love," "learn." [+] is pronounced
before consonants and finln{ ;a in "feel," "gentle,"

2

"golve," "terrible," "able."

Arabilc-speaking-students often find difficulty
in pronouncing the English [t] as 1t ocours in words 1like
"feel," "help," "solve." The reason is that in Arabic a
neighboring back consonant (2], (1,[at]1,(%], is formed by
ralsing the back part of the tongue towards the extreme back
of the palate, If an "1" precedes or follows one of these

consonants, thy tongue position helps to produce

(1)
(2)Gairdner, The Phonetlcs of Arabic. pp. 17-19.
Ibid., p. 18.
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because the back part of the tongue 1s already ralsed
towards the palate. In Engllish there are no such extreme
back consonants to precede or follow "1" hence the students
find difflculty in pronouncing [t] .(1)

[jJ s0w]s Both these sounds are semi-vowels, They ooour
in Arabiec m d students find no difficulty in pronouncing

them,

[h]e This sound is the same as the Arablic "h" in [ha: S %]
_this. Nevertheless, there is a difference 1in usage. In
English [lh]1s used only before vowels as in "hair," "host,"
" "heart," "help," but in Arabic 1t may occur everywhere and
often finally. [h ] is silent in a few words when it pre-
cedes a vowel as in "vehlcle," "honest," "hour," "heir."(z)

This chapter was malnly devoted to a dlscussion
of the English vowels, diphthongs, and consonants. Refer-
ence was given to each English sound, how it is made,
whether it has an equivalent sound in Arable, and which
sounds are likely to give Arablc-speaking-students diffile
culty in producing them,

(1)
(Z,Glirdnor. The Phonetics of Arabic. pp. 17.19.

Wear andd Rankin, The Speaking of English. . The




CHAPTER II

Part I

A series of words was given to chosen groups of
students from public and private schools in Damascus and the
Preparatory Section at the American University of Beirut. The
words selected for the tests were either taken already by the
students in the readers or the students will be adding them
soon to thelr vocabulary. The purpose in giving the tests is
to identify the errors in Spoken English made by Arabic-speak-
ing-students and to give explanations for them. The following
-are the tests:-

1, Auditory Discerimination

2. Productive Promunciation.

The first two tests were adapted with certain neces-
sary alterations from Philip Hunter Du Bois' "A Test 0f Recog-
nition 0f Correct Pronunciation of English Words By Near Eastern
Students.” The last test was prepared by the writer herself,

Before starting the discussion of the tests and their
results it will be helpful to mention the schools from which
the students were selected for the tests, the curriculum they

have, and the method they use in teaching English particularly.

The Dawhah High School for girls is a private school
in Damascus but the curriculum is imposed by the Ministry of
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Edueation and the teachers have to follow it rigidly. At the
end of the fourth and the sixth years high school the girls
have to pass an external examination whieh 1s carried out under

the strict authority of the Ministry of Education.

English is taught beginning with the first year second-
ary school and continues up till the sixth year which is the
Bacecalaureat class. It is taught six to eight hours per week.
Dr. Michael West is the author of the textbooks used. The third
year studies in the Alternative Reader 3, the fourth year in
the Alternative Reader |, the fifth year in the Alternative
Reader 5, and the sixth year in "King Solomon's Mines" which
is a supplementary reader, grade five. Aside from English, all
the other subjects are taught in Arabic.

In this school the classes are small, The number of
girls in one class does not exceed twenty. Hence there is an
opportunity for every student to participate in class discussion
and recitation., Educationally, this method stimulates activity
in the students, better attention, cooperation, and better grasp-
ing of the subject. The pronunciation of the teacher herself
is nearly perfect for an Arab speaking the English language.

She had had her London Matriculation and has a good deal of
knowledge about the language and the effective method of teach-
ing 1t.

n

To the four classes she teaches, the third, the fourth,
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the fifth, and the sixth, she gives a composition leason once
per week, a short recitation written or oral, greammar, read-
ing with explanation of the new words, and oral questions and
answers about the chapter taken. Nevertheless, Arablic is fre-
quently used during the explanation of the lesson wherever 1t
1s deemed necessary. In general, the plan she follows has lots
of varlety and initiative., Her aim in teaching English is to
develop the four basic abilitles:-

1. The ability to speak

2. The abllity to write

‘3. The ability to read

L« The ability to understand.

The Tajheege High School for Boys follows the same
curriculum and teaches in the same textbooks as those of the

Dawlah School because they are required by the Ministry of
Education and strictly supervised by it. Besides the New
Method Readers of Dr. Michael West, Supplementary readers are
required to be read at home or out of sehool. Each pupil
reads at his own pace and when he finishes one Supplementary
reader he may be supplied with another of the same grade.

Onee a fortnight, one of the reading periods 1s devoted to
testing individual pupils in their home reading and encourag-
ing them to read these books for enjoyment. The Supplementary
reader of a particular grade is not issued to pupils until the
prineipal reader of that grade has been completed and its



vocabulary learnt. This prevents the pupils from encountering
words in the Supplementary reacher which he had not met. The
pawhah school also makes use of these Supplementary readers
since they are required by the Ministry of Education.

In the Tajheeze too, English is taught by Aradb
teachers. The third and the fourth years are taught by a
teacher who had had his London Matriculation and whose pro-
nunciation is adequate. The fifth and the sixth years are
taught by a teacher who had had his "ricence" in English
Literature and again whose pramunciation is adequate.

The mmsber of students constituting each class is
large, reaching sometimes as high as gixty in one class. This
18 a fundamental disadvantage to the students because discus-
sions are difficult to carry out. Give and take between stu-
dents and tuchor is limited. Hence a student rarely gets a
chance to contribute an idea in class. To save himself {rom
class disturbance and to obtain discipline, the teacher does
the explanation. This is a handicap for activity, initiative,
cooperation, and real grasping of the material on the part of
the student.

Composition is assigned once every two or three weeks
hence giving a very limited opportunity to the students to do
written work. The teacher explains the lesson every now and
then asking oral questions. Silent reading is frequently used
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to make every student work and have his attention on the
lesson. Written or oral recitations are held once every two
weeks, The reason written testas are not given as frequently
as they should be is that of the trouble they give the teachers
in correcting the huge number of papers.

Faced with this serious difficulty the teacher's aim
in developing the basic skills of speaking, writing, reading,
and understanding are not all fulfilled. Not mueh emphasis
for instance is given to spoken English because of limited
opportunity. What also encourages the teacher to neglect cor-
rect pronunciation and enunciation of the students is the fact
that the Ministry of Education considers only the written part
with complete disregard to the oral one.

In the Preparatory School of the American University
of Beirut, English is taught beginning with the first year
elementary. The seventh and the eighth grades were selected
for the test because of two reasons:-

1, They have had English for the same number of
years as the fifth and the sixth years in
Damascus.

2. They take the same textbooks as the other two
classes in Damascus. Hence the vocabulary of
the two groups should be at least theoretically

on the same level.
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English 1s not the only subject taught in the seventh
and the eighth grades., There are other subjects taught in
English, The seventh grade takes geography, sclence, and Arith-
metic in English. The eighth grade takes history, science, and
Arithmetic in English., Added to this, history is taught in the
eighth grade by an American teacher. Hence pupils get consider-
able practice in English whether it be in writing, speaking,
 understanding, and reading. This is the fundamental reason
why the students of the Preparatory School in Beirut are far
ahead of the students in the schools of Damascus.

The eurriculum is prepared by the Administration of
the school, But the teacher does not have to follow it rigidly.
If any alterations are found necessary the Administration does
not objeet but on the contrary oooﬁorntol with the teacher and
tries to help him in the best way possible., There is more or
less a friendly relationship between the teacher and the students.
The teacher seeks to understand his students to see where their
wealmesses lie and try to help them. The important thing 1is
that the teacher tries to adapt, as far as he can, the sub ject
matter to the students and not vice versa, taking into consider-
ation the potentialities and the ability of the students.

The classes are small, The number of students in
one class does not exceed twenty-seven. Hence the teacher and

his students can cooperate freely in class discussion and

recitation, Every pupil gets a chance in this discussion.



Educationally, this encourages active participation of the
students, better attention, cooperation, and better grasp-
ing of the subject matter.

The teachers had their education in American insti-
tutions and hence their pronunciation is quite adequate. As
to the method followed in teaching English, the teacher strives
to develop the four basic skills in language equally:-

1. The ability to speak
2. The ability to write
3. The ability to read
L, The ability to understand.

Class discussions on the reader or on grammar are
carried on every day. Much opportunity is given to every
student to speak in class to improve his pronunciation 1f
there 1s need for it, Hence by listening to thelr teachers
speak correct English and by eonscilously trying to imitate
them their pronunciation improves with time especially as they
go to higher classes and study under American teachers.

Once per week a composition and a written recitation
are given, Henece the teacher tries to develop all the skills
without neglecting any.



Audi Di

Source and Alm of the Testi- This test was adapted
from Philip Hunter Du Bois' "A Test of Recognition of Correct
Prommeiation of English Words by Near Eastern Students.” In
each of the following series of three words, two words are
written differently but prominced the same. This is to test
the ability of the students to recognize the promnciation of
similar words through visualization.

l. soon son sun

2. deer dear dare
3. lknow now no

L. hear hire here
Se tall tale tall
6. mate meet meat
T« Dblew blue blow
8. four fur fore
9. sees cease seize
10. hard heard herd
11. pain pane pan

12. sit sight site
13. foul fowl fool
1. flower floor flour
15. kmight Imit night
16. writ write right
17. weak wick woek
18. toe tow two
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19, ell all awl

20, sell seal cell
Method:

pifferent groups were selected for the test. From

the Dawhah High School for Girls a group was selected from
the third, rifth, and sixth years and were given the test.
¢lass four could not be given the test because of the strict
program they were following for the external examination in
June. The tested group all speak Arable at home., Their ages
range between 13-20, and they have had English from 3-8 years.

From the Tajheeze High School for Boys a group of
students from the fifth and the sixth years were given the
test. They all speak Arabic at home. They have had English
from 3-7 years and their ages ranged between 16-20. Hence the
total mumber of students tested was sixty-three. Three papers
had to be excluded because they were badly done.

From the Preparatory School in Beirut a total of forty-
seven students from the seventh and the eighth grades were given
the tests. The language spoken at home is Arabic. They have
had English from 3-8 years and their ages ranged between 11-16.

In general one~-hundred and seven students from
Damascus private and public schools, and from the Preparatory
Section in Belrut were given Test A. In explaining the re-
quirements of the test the writer put on the board the follow-
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ing three wordst-
By Bee Buy

The students taking the test were told clearly that
the first and the third words even though they are written
differently are pronounced exactly the same. She drew a line
under By and another under Buy. Next she asked them to under-
1ine in each series of three words, the two words that are

pronounced exactly the same.

After the test was administered and the result s
known, the examiner selected fourteen students from the eighth
grade at the Preparatory School in Beirut. Their results in
the test were not adequate. The examiner interviewed with
each student separately, seeking the reasons for their mistakes.
Their interpretations were recorded to serve as explanations

for errors made in pronunciation.

In scoring Test A, one point (demerit) was recorded
for each wrong choice or omission. Zero would thus represent

a perfect score and 20 a complete fallure.

Result of Test At~
The average for all taking the tests and for the

various groups and classesi-



Whole 3rd Yr. 4th bHth 6th

Tejheeze Boys' average 7.09 8,08 6,1
Dawhah Cirls' average 4,8 6.8 3.8 4.0
Preparatory Boys! average 4.8 8.0 3.6

The following tables show how many errors were made
on each item.

LA RN RN N (?)

LA R R R RN R (9)

LE LR LR RN ] (B)
R R T TR R R R RN R R R N (21)

I EE R RN AR R RN (15)

sene “’
essenne (7)
teasse (‘)

© 0o 9 6 ;& G W

IE R R R RN R RN RN R R RN RN NN (30)

10 I AR R R R RS R AR R R A R R R R R (26)

SssEseseREREN (13)
L EE TR R (10)

I R R E R R RN SRR R R R RN EE R R N (27)

N (82’

ER &R E

essssssse (9)
15 evesss (B)
17 cacssse (7)
18 seesssssssssssnssscsssas ()
19 eosssssassssesens (17)
» 20 sassanss (8)

Table 1 3 Comparative Incidence of Errors
Made by the Thirty Students of the
Tatheeze Boys' School in Test A.

# Numbers of the Word Items in Test A



ees (3)

. (2)

ssssese (7)

vese (4)
sesssesese (10)

« (1)

vee (3)

.s (8)
essssssssssssssssssecsese (26)
eeess (B)
ssesssssee (10)
sssssssssese (128)
sessssessees (12)
cecssce (7)

. (2)

sssscses (8)

ves (3)
sosesecscess (18)
evs (3)

evese (5)

G

Teble 1 ¢ cauparuttvu Incidence of mrmrors
Hade Uy the Thirty Students of the
Damheh CGivis? Schiool in Test A.

¢ Numbers of the Work Items in Test A



Humber of Errors

seve (4)

essees (6)
sessessssscssessascensse (24)
vess (4)

essesses (B)

essssesese (10)

see (3)

(0)
c0s0s0sssssssesscssesssoscscsssssseocss (38)
sscsssessns (11)

sesssscsee (10)

secssssssesessss (18)
sddssanseesessrvssesances (BB)
senssssssesinne (AN)

. (2)

ssesssesss (10)

esssss (6)
ssssssssssssassassonsensesssae (B}
sesses (6)

esssse (6)

EEREERERED o0 oo s awn

&
3

Table 1 § Comparative Incldence of Errors
Made by the PForty-Seven Students of the
Preparatory Boys! School in Test A,

# Numbers of the Work Items in Test A



- 30

Results of Test A.

Certain words in the test were not taken up because

they were not commonly mistaken by students tested. As to the

following pairs of words, they were commonly chosen by students

as sounding exactly alike:-
soon
know
sees

hard

RANS
sit
knight
writ
sell

@
o
=

8

ard

=

k|

3

'
B

Out of the fourteen students who were chosen to

give their interpretation of the reasons for their errors in

pronunciation, two who had underlined gsoon and son as sound-

ing alike, sald that they did so because of the"on"at the end

of both words.

8ix out of the fourteen chosen as a sample said that

they underlined know and now because of the letters "now" at

the end of know which are similar to now. One student put it

in another way saying that if "k" was left out in know, the

word would be exactly like now.



Sees and cease were the most commonly mistaken words.
Twelve out of fourteen tried to explain their error by saying
that the word "sees" was pronounced [si:z] with a [z] sound.
They thought "cease” must also be pronounced [si:2] with a [2]
sound because "sees" i1s written with "s" too and pronounced (2] ,
One student sald that he underlined sees and gease as sounding
alike because he thought the third word "seize" was pronounced

"size" [sarz2] .

Hard and heard were chosen only by three out of the
fourteen., Their explanation was directed towards the spelling
of the word where there was similarity in the last three letters
".ard",

Pane and pan were chosen only by four out of the
fourteen., They all said that an "e" at the end of the first
word would not make change in pronunciation especially when
the first three letters in the words are similar in spelling
"pan",

Two out of the fourteen had underlined sit and site.
When asked for their reason they said that those two words
iookod alike in spelling exeept for the letter "e" at the end
of the second word.

Por lnight and knit one student said that he just
underlined them in a way of guessing. The others sald that



the "mi" letters at the beginning of both words are the same

go they tend to pronounce them allke.

The same interpretation was given for wrilt and write,
as for sit and site where there 1s a difference in spelling
between the two words only in the letter "e" at the end of
write.

The words foul, fowl, fool perplexed the students.
Seven out of the fourteen had this mistake. Various answers
were given to explain their mistake. Most of them knew the
correct promumeiation of "fool". Therefore it was choosing
between "foul" and "fowl". "Foul” was their cholce because one
of them seid that it reminded him of "group" where "on" letters
are pronounced [w:] . Others said that they remembered "soup”,
or "poute" which led them to pronounce "foul”, [fu:L] and not
[fawal] . This was a common error where sixty-four students

out of one-hundred and seven fell into this error.

There was guessing for number ll, flower, floor, flour.
Several students objected to the fact that there were two words
in the item pronounced exactly alike. In an interview with
some of the students, they explained clearly the reason for
choosing flour saying that the word "four" came to their mind
which is pronounced [fo:r] , and this word actually led them
to pronounce "flour" which has the same ending "-our" Cfloer]
instead of [flawar].



Part II1

Source and Aim of the Test:-
This test was also adapted from Philip Hunter Du
Bois' "A Test of Recognition of Correct Promunciation of

English Words by Near Eastern Students.”

eco

Each word in the

test was pronounced by the examiner in three different ways

but only one was correct.

This is to test the abllity of

the students to recognize the correct promunciation of the
word as they hear it pronounced by the examiner.

1.
2.
3.
L.
S.
6.
T«
8.

sword
heart
southern
answer
guard
biscults
clothes

castle

gentle

scissors
choose

1
b §
1
1
1
1
1
1
1l

1

[bi:

Lso:ivrell

[han-t']

[BnSwer] 2 Lensi:v]
[cla.:ral] 2ldzaivd]
sKits ]
LKlowdz ]
LLinin]
LKastil]
Lwepon]

1 [5EntL]

1 [hawk]

1

1 [skizarz]

L"\O.‘I‘d—]

Ittjoul]

2 [swo:va]
2 Lha:vt]
[sautorn] 2 [sawdsrn]

2
2
2
2
2
2
2
2
2

[bisKits ]
f_il.ou.éz]

LL&H’LIH..]

[Kast]

[weban]
[gﬁnti]

Lha:k1
Lkt

qu..:l.]

trel ]

[s1zavz]

3 [sa:re]
3 [hi:vrt]
3 [sadern]
3 [ens ar]
3 [qasrol J taist "
3 [biskwilts]
3 [klowdiz]
3 Lic:nin ]
3 [ Kesl]

3[wi:pon]
3[dzenlt]
3 Lho:k1

3[hatrel]

3 [S'\.ilél—z_]
3Ltfu:z]



16. psalm 1 [sa:Tm] 2 [‘fsmtt—MJ 3 Lsntaml
17. bringing 1 [bringingl 2 Lbrinigl 3 Lovrinin ]
18. police 1 [bolis] 2 Lpolizs] 3 Lbolirs]
19. page 1 Lperdsz] 2 [persd 3 [peigql]
20. these 1 [Si:s ) 2 L[asl 3 Lsi:2]
21. though 1 [dowl 2 [daul g LOow]
22. bridge 1 Lbviz ] 2 [bri:d3] 3 Lbrio 3]
23. this 1 Lois 2 [ai:s] 3 Ldis]
2. breakfast 1lbreikfost) 2 [brekfost] 3 Lbri:kFost]
25. heaven 1[hi:venl] 2 [hiven] 3 [heiven]
Method: -

The same group of one-hundred and seven students
from Demascus private and public schools, and from the Prepar-
atory School were given Test 5. In explaining the requirements
of the test, the examiner put on the board the following:=

thousand 1 2 3

She explained to the students clearly that she will
pronounce the word in three different ways but only one will
be correct:-

1[tawzonct] 2[sawzond] 3 [fawzond]

If the first promunclation was correct they were to
put a circle around number 1, if the second pronunciation was
correct they were to put a circle around muber 2, and 1f the
third prommeciation was correct they were to put a cirele around

N.B. The words in ink were written only in the examiner's copy.



The following tables show how many errors were made
on each word item.

TILL AR E R N (15,
SPNssEERBRREERENSRBERERES (.‘)

Y Y T R R R A LR (n)

« (1)
sesssane (B)

cesssssesscsessssssscssccscee (89)
cessesssecssssssssessessscs (V)
csssesssssacssessssesssassse (88)
sessees (7)
csssessensesssssesessessss (B6)
sssssssss (9)

eee (3)

cesssssssssecss (18)
cesssssssssecssse (17)

secscs (6)

cesssesssssssscesse (18)

T Y I i R R R R R R R R R R R R L (m)

TEEEEEEER L (11’
can (')
sasenns ‘7)

"SRR R AR R R AR (n)

EEEE R R (7)
sanarnaew (’)
cane (‘)

¢S asREBEREIEREREERERENERDS (“’

Table 8 ! Comparative Incldemce of Errors
Made by the !hi;:zoztndnnta of the
Tajheeze Boys! 1 in Test B

BREERBRBBEEEEEERRESvovsa e uan v
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® Numbers of the Word Items in Test B.



Humber of Errors

SEsatRan e (’)
SsATEsssEREBRERERS (17)

Sesssss s (17)

(0)

eveessscossens (13)
ceessessscesss (14)
esssessscases (18)
esessssscecsns (14)
csssssssscecs (18)
sessssessssssccsccsse (1)
sacsassssss (11)
esscesee (8)

cesssssece (10)
csessssessscscssce (18)
sessennses (10)
csessesssevssess (16)
sessscscssssssscssessss (23)
sessescee (9)

eee (3)

sesesssnsesces (18)
sesesesscessces (18)
ees (3)

esssees (6)

v (8)

sosees (6)

Table 2 ¢ Comparative Incidence of Errors
Made by the Thirty Students of the
Dawhah Girls' School in Test B.

BB BB RS EE YN B E S covoonmanm

# Numbers of the Word Items in Test B.



Bunber of Errors

ssosesssessssens (3U)
sosaseesesonnsnrbivie LR
cseassssenanssesnsvensesscse (AY)

(0)

seecasasssssssas (16)
ceressssaesessttassssstEsssasesersesancanes ()
ssssseas (B)

sasssosassnnasssonssesanse (BB}
saasansess (2B}
seupuansadErvsssassansansessvennas (I8)
sessssssne (10)

sesansensesvasases (3B}

T EEEE R RN (1’)

S ABIPISBRBNERBRERERASERRERSS t”)
(R R R R R RN (1’)
T e R R R R R R R A ('7)

T I e R R R R R R L AR AR (u)

ess (3)
ees (3)
SesssRRensanER (1‘)

SemssRNsemsaneen (16)

(0)

evs (3)
sesssvsessesese (18)
sessss (6)

Table 28 1 caupsg;ﬁ%;: Innidu;::.:fsnrrurl e
onpnrutomg'aoyi! School in Test B

B R RBRBEESEEREREBocovaoasunr

# Numbers of the Word Items in Test B.



Results of Test B.

In this particular test the words "answer", "police",
"bage", "these”, "bridge", "this", "breakfast", are not re-
tained in the discussion because they were not commonly mis-

pronounced.

Sword:t Out of the one~hundred and seven students
who took the test, thirty-eight chose the pronunciation [swo:rd ]
and two chose [So:rd |« When this error was taken up in the
discussion with the fourteen students they said that they pro-
nounced the [w ] sound because they thought it was like "swim",

"sweet", where the Lw iis pronounced.

Heart: Forty-six students chose the pronunciation
Lhi:vt] and sixteen chose [ha:vLl ] . The reason that so
many students chose Lhi:vl ] 1s because the "ear" letters
reminded them of "ear" and "fear" where they are pronounced
Li:v] . One student commented in the interview that "ea"
letters always puzzle him because they are pu-oi:ounood differ-
ently in various words such as "ear", "heart", "head".

Southernt Sixty-four students chose the pronmunciation
[Sdeaan and eight chose [S aularn], when asked for the
reason they pronounced "southern" (sawdorn |s thirteen students
out of the fourteen sald that they thought it was like "south"

where "ou" letters are pronounced [au].

Guard: Thirty-six stulents chose the pronunciation
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[gatrc with a trilled "r", and one chose [d3atrd e In
Arabic the "r" 1s trilled hence students learning the English
language tend to trill the "r" the way they do in Arable.

Biscuits: Eighty-two students chose [biskw:ls jand
five chose Lbi:skits] . The examiner found that all the
students who made error in the pronunciation of this word knew
Prench. "Biscuits" in French is pronounced [biskw: ] where
the "u" is sounded, hence students pronounced "u" in English
turning the "ui" into [wi] .

In French the "i" sound is long in many words such
as "lire", "ecrire”, "livre". This was the reason given by

the students for choosing [bi:skils]with @ Ylong [i:] .

Clothes: Forty-four students chose [KlewS12] and
five ehose [9lowdz], Pour students out of fourteen sald that
they chose [Klou$12] beeause of the letters "~the-" which are
pronounced (% 1] in "the army”, or "the howr", Three students
sald that they pr onounced 1t [Kleud12z ] because there 1a "e"
before the "s" which reminded them of "washes", "watches", or
"preaches", where a vowel sound 1s inserted befare the "s".
Two students said that they encounter much difficulty in pro-
nouneing 1t [Kleu$z] without inserting a vowel sound between

the two eonsonants that occur successively.

Linent Sixty-four students chose the pronunciation
(lainin ] and four chae [Li:hin ]+ The first four letters
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"line" are pronounced [Lain ] and actually seven students out
of the fourteen who were interviewed sald that they confused

"line", and "linen".

The four students who chose [(/':nin | attributed this
error to French influence where the "1" gound 1s prolonged such

as in "livre", "lire", "ecrire".

Castle: Thirteen students chose [K=:5tl] and
seventeen chose [Kx:s5l] with a clear "1". The presence of
the "t" before the "1" was the reason for pronouncing "castle"
[kz:stl] . Three students out of the fourteen who were inter-
viewsd attributed this reason for their error. As to [K&:s(]
with a clear "1", most of the students said that they find much
difficulty in pronouncing the dark "1".

Weapon: Eighty-two students chose [w:: peon | and for

lwe ban] there was no cholece. When asked for their reason in

choosing [Lwi:pan]s eleven students out of fourteen said that

they thought it was like "weep”, "beat", or "eat", where they
are pronounced with (i(:] .

Gentle: Twenty-four students chose [-5 entt] and
8ix chose [ginlt]. It 1s a common mistake to have the Ll ]
sound left out in [(d3cntt]. Pour students said that they
find diffieulty in pronouneing the (d 3] ,

Hawk: Nineteen cholces were for [haiuk]and ten
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for [h®e:kl . Most of the students sald that the letters
"aw"” puzzled them. Some of those who chose the pronunciation
[hauk|sald that they did this mistake because the word "how"

occured to them while they were answering.

Heard: Thirty-three students chose Lhiircd] and
four chose [ha@&:¢d | « When the examiner interviewed the four-
teen students, five sald that "ear"” "hear" made them choose the
pronunciation [hi:vd ] vaere "ea" are pronounced Li¢] . Two
students sald that they chose Lhaird ] because they did not
notice the "e" befare the "a". Only one sald that he chose
Lha:ved] because he linked it with "heart" where "ea" are pro-

nounced [« :] .

Scissors: Thirteen students chose the promunclation
LsKizorz ] and forty-one chose [si:z+rz ]. The interpretation
of the fourteen students was that "scout", "seold", "scarce",
"scatter", are written with "se" and pronounced [ sK ] . This

led them to pronounce the [KJ in "scissors”.

All the students who pronounced "scissors"™ [si:z<rz ]

knew French and therefore this error was due to French influence.

Choose: Nine students pronounced it as [t fc+z ] and
nineteen [ (.:. |« When asked ﬁxy they made this mistake, four
students out of fourteen said that they confused "choose", and
"chose" because of the similarity in spelling. As to why they

pronounced "ehoose"™ [ (u:z] one explanation was given and that
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was confusing "choose" and "shoea" because they thought there
was very little difference in their pronunciation.

Psalm: This word was included in the test although
students have not taken it yet and the purpose was to find
out the tendeney to pronounce it the first time they read it.
It was interesting to note that twenty-nine students chose the
pronunciation [psa:tw ] and thirty-two chose [SA tone]. The
reason they gave for pronouncing it (psaitm | was the presence
of the "p". Six out of fourteen pronounced 1t [sAlam]because
it sounded more famillar to them than [sa:[lwm], and actually
they had taken the word "solemn" before.

Bringing: Seventy-one students chose the pronuncia-
tion Lbviyqiyg J and twelve chose Lbrinig) . This word was
among the most commonly mistaken ones. When the fourteen
students were asked why they inserted a [) sound in [briyjg¢j9 ]
eight answered that they had never been taught carefully before
how this word was properly pronounced. They always pronounce d
it [brigqiyq ] end nobody even told them that it was wrong. The
"g" made them proncunce the word [bringiy g | not realizing that
"ng" represents one consonant [/} and not two [/ 9] .

Thought Fifteen students chose [3 3« ] and thirty-five
choge [Yow ], When the examiner interviewed soms of the students,
they said that they confuse "thou", "though", "through", "thought"”,
because of the little difference in spelling.
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Heaven: Twenty-eight students chose the pronuncia-
tion [hi:ven] and eight chose Lheivan ]« When the students
were asked why they made a mistake, some sald that the "ea"
letters confuse them because they are pronounced in various
ways in different words. They gave the example "ear", "hear",
and "fear" where "ea" letters are pronounced Lit] which led

them to choose the promunciation [hi:van]for "heaven".

Part IV

e o —e——

Productive Pronunciation Test C

Alm and source of the Test: The purpose in giving
this test is to detect errors in the student's own pronmuncia-~
tion. A list of one-hundred words was chosen from the readers
in which the students study. The test was glven first as preli-
nminary to select the most commonly mispronounced words. The
following is the list of the selected wordst-

women watched pour handle
tale vine-yard valuable cupboard
chose breathe real risen
coast months ancient umbrella
won't breath quiet says
ringing occasion weary sew
cheap these dawn drawn
feel shout rough purpose
dog bowl plough drown
cost loose foreigner reagged



Method:-

A group of forty students from Damascus private and
public schools, and from the Preparatory School was selected
for Test C. It 1s an individusl test where the student reads
the 1ist of words and the examiner detects the errors made in
pronunciation. Ten students were then interviewed by the
examiner to find the reasons for errors made in pronunciation.
The ten students were chosen from the seventh and the eighth

grades at the Preparatory School in Beirut.

Results of Test C.

Women! Out of the forty students who took this test
thirty-eight pronounced this word [wuwin], Only two students
pronounced it properly L winuin ].(1) This word was among the
most commonly mispronounced words. When the examiner asked
each of the ten students selected for the -intorvin, to e xplain
the reason for this error, most of them answered that "o" and
"e" letters misled them, and they tended to pronounce the word
the way it was written.

Tale, date: Twenty students pronounced "tale" [tet¢l J
with a long [e:] , and twenty-four students did the same mis-
take in the word "date", replacing the diphthong [e¢i] with a
long (¢! ] « The examiner pronounced the words properly in

front of them [teil ] and [de L), showing them the nature of

(1) Ripman, English Phonetics, page 113.
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their mistake. Actually they had not noticed the difference
between the long vowel and the diphthong until then.

Chose: Twenty-four students pronounced this word

[tfu:2], The interpretation given by five students out of

the ten was that they confused "choose"™ and "chose" because

there is little difference in thelr spelling. Three students

sald that they thought of the word "lose" where the letters

"_ose" are pronounced [w:z | and so they pronounced "chose"

[tfusz ),

Coast, won't: The proper pronunciation for these

two words is [Koust] and [wounl], These two words were the

most commonly mispronounced words. The forty students pro-

nounced them [Ke:st]and [woitnl]with long cardinal L[o:] .

Not one student pronounced them correctly. The reason they

gave for this error is that they did not know that a diphthong

[ou ] was used.

Ringing: Twenty-two students pronounced this word
L*!']‘]l']‘jl with "g" a separate syllable instead of Lrl']”j b »
The reader 1s referred to page 13 to see the reason given for

mispronouncing this word or similar ones.

Cheap: Twenty-eight students pronounced this word
L Sf.-p] . PFour students out of the ten said that they encounter
difficulty in pronouncing [tf ] sound. Two said that they were
careless while reading the list and sc did not pay good attention.
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Feel, handle: Both these words should be pronounced
with a dark [t] . But out of the forty students who took the
test not one student pronounced them with a dark [ tJ, Most of
them said that it was difficult for them to pronounce the dark
Lt].

Dog, cost: Thirty-seven students pronounced the two
words with cardinal [o] instead of (>] . Eight students out
of ten said that the letter "o" led them to pronounce the two
words with cardinal Lo ] .

Watched: Nineteen students pronounced this word
[w>tfid]instead of [woifcl ] and inserting a vowel sound before
the [d] . Most of them said that they find difficulty in pro-
nouncing those two conscnants successively [t{Jand [d | without

inserting a vowel sound in between.

Vine~yard: Twenty-seven students pronounced it
Lvai n_jol:wl] . When the examiner asked them to explain why
they pronounced it [Vdm‘j attd ] and not LV'“Jd.:rd]’ three
students out of ten said that the word "vine" is pronounced
LVain |which made them use the same pronuncistion in "vine-yard".
Four others sald that they thought of "wine”, "line”, and "five"
which led them to pronounce "vine" like wise in "vine-yard".

Breathe, breath: Nineteen pronounced "breathe"
[brg 0] , and thirty-three pronounced "breath” [sr/:3J. The
reason they gave for making this error was that they were confused
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as to which was which, especlally because there was little
difference in spelling.

Months: FPifteen students pronounced this word
[man0Oiz ] even though there was no "e" before the "s". The
explanation given by students for doing this mistake was that
they encountered difficulty in pronouncing those two conson-

ants successively without inserting a vowel sound.

Occasiont Pifteexi students pronounced this word
wrongly. Three pronounced it [o K®2jon] which showed the
influence of French. The other twelve pronounced it [okeifin].
‘fho reason they gave for mispronouncing this word was that they
remembered words like "mission"”, "confession”, where "sion"

combination in such words is pronounced [ {in] .

These: Twenty-nine students ;ronounped this word
[§i:5]. When the examiner interviewed the ten students, the
explanation they gave was that the presence of "s" misled them.
They did not realize that "s" is pronounced [z ].

Shout: Thirteen students pronounced this word [ f«:l],
Three said that there 1s little difference in the spelling of
"gshout" and "shoot" which they did not notice while reading the
word, Four students sald that they remembered "group" or "soup"
when they came to this word, where "ou" are pronounced [u: ] .

This led them to pronounce "shout" [ fu.t].
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Bowl: Thirty-six students pronounced this word
[baul]. Most of them sald that they thought of "bow", "how",
"eow", or "now" when they pronounced it which led them into this

error.

Says: Forty students mispronounced this word. They
all fell into the error of pronouncing it [Setz]. They inter-
preted this mistake as due to the influence of the word "say"
which 1s pronounced [Set], hence leading them to pronounce

"says", [Seiz].

Loose: Thirty-one students pronounced this word
U.u-; ). The examiner asked ten students to explain the reason
for this error. Six students said that they confused "lose"
and "loose" where there was little difference in their spelling.
Three said that "loose" should be pronounced [lu«:z | because

1t was like "choose" where "ocose" are pronounced [w:z ] .

Pourt Thirty-eight students pronounced this word
wrongly. Fourteen of them pronounced it [px«-r] and the other
twenty-four [pwir] . Those who pronounced it[p~usr] sald
that "-our” reminded them of "our" which is pronounced [ausr].

Four students attributed this reason to their error.

Those who pronounced it [pw:r | , some of them said
that there was little difference in the spelling of "pour" and
"poor" which confused them. Others thought that it must be



pronounced [puir] 1ike "route", "soup", or "group", where

"ou" are pronounced [w:) .

Valuables Twenty-seven students pronounced this word
(v ljuxbl]+ Most of them sald that the presence of letter

"a" before "b" led them to pronounce it as such.

Real: Thirty-seven students mispronounced this word
by replacing the diphthong with a long vowel and so [riot]
became Lv-i:t] . Students sald that they did not know that a
diphthong should be used instead of the long vowel.

: Quite, Quiet: Thirty-four students pronounced "quiet"
[Kwail]. They falled to distinguish between "quite", and
"quiet". Two students sald that they find difficulty in dif-
ferentiating the pronunciation of those two words because they
are somewhat similar in spelling. Four students find diffi-
culty in making the diphthong [a19].

Weary: Thirty-one students pronounced this word
[weivri]s. The examiner asked the reason for this error. The
answer was that most students assocliated the word "weary"
with "wear", and since "wear" 1s pronounced [w¢:r] it led them

to pronounce "weary" [we:ivi].

Dawn, drawn, drownt Nineteen students chose the
promunciation [daun Jfor "dawn". Three students out of ten
said that it was due to the word "down" which was similar in



spelling to "dawn". Four attributed the error to the presence

of "a" before the "w".

Eleven students pronounced "drawn" Lhkvraun]. One
student interpreted his error as due to the presence of "a"
before "w". The majority which was seven out of the ten sald

that they confused it with "drown".

Thirty-four pronounced "drown" [droin]. When asked
for the reason, most of the students said that "o" misled them
because it gave them the notlon that the sound should be [o:] .

Rough, plough: These two words puzzled the students
mainly because the way they are written does not indlcate thelr

pronunciation.

Twelve students pronounced "rough" [ro:]. The ex-
planation they gave for this is that it resembled in spelling
the word "ghough", and they were trying to guess.

Thirty-seven students pronounced "plough", LPI.A FJ
or Lple:]. when 1t was checked with the students the examiner
found that those who knew the pronunciation of "rough" [ra [ ]
pronounced "plough” QoLAF ]+ There were six of those who made
this type of mistake and they did that because the spelling of
"slough" was very mach like "ecough".

Foreigner: Nineteen students pronounced this word

Lforeinor]s 81x of the ten who were asked to give their reasons
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for mispronouncing this word said that they were trying to
pronounce the word the way it was written hence letter "e"
before "i" gave them the notion that the sound should be
[et], [Foreinar].

Cupboard: Thirty-nine students fell into the error
of pronouncing "cupboard" [Kapbo:rd]. The explanation they
gave for this error is that they were trying to pronounce 1t
the way it was written.

Risen: Twenty-one students pronounced this word
L\'auun,l. All the students said that they associated "risen"
with "rise" which 1s pronounced [r a)z], hence they fell into

this error of pronouncing "risen" [vraizinj.

Umbrella: Thirty-eight students mispronounced this
word, They put a stress on the "1" which 1s rarely done in
English, hence "umbrella” became [Ambr¢llx]. Most of those
who made this mistake have taken French and they attributed
this error to words like "villa" which is pronounced [villx |
in French or "village" LwLLa.;j].

Sew: Thirty-nine students pronounced it [sw«w: ] ,
This was among the most commonly mistaken words. The examiner
took it up with the ten students to find out the reasons under-
lying this error. She found out that students assoclated the
word with "drew", "blew", or "grew" which actually led them



to pronounce it [sw: .

Purpose: Thirty-six students pronounced this word
Lperpoiz]. Three students said that they made this mistake
because of the letter "o" after "p". 8Six others thought of

such words, "suppose"”, "propose" where "-pose" are pronounced

[po:&J-

Ragged: Thirty-seven students pronounced this word
'rongly,[raa:gcil leaving out the vowel sound [1] between the
[q] and the Ld} . The only explanation that the students
gave for this error was their ignorance of the proper pronun-
clation. They did not lmow that such adjectives "ragged",
"eursed", "wretched", "blessed", are all pronounced with a

vowel sound (] before the [d ].



Part V

Productive Promuncilation Test D.

Aim and Source of Materlal for the Test:

The purpose in giving this test iz mainly to show
the influence of early learned words on subsequent ones.
The test was prepared by the writer herself. The words were
selected from the reader books in which the students study.
The test was in two partsi-

I. A series of three words are prepared where the first
word is an early learned word and gquite familiar to
the student, followed by difficult ones to show whether
that early learned word bears any influence on the
subsequent one,

II. Certain words in English are written exactly the same
but pronounced differently ;nd mean different things
according to the way they are used. This test consists
of sentences introdueing such homonymes to see whether
the students are able to differentiate between thelr

pronunciation.
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The following are the two tests I and II:-

I. Read the following series of three words carefully:-

l. ear hear bear

2. how cow slow

3« Eroup soup pour

4. svore swollen sword

5. blew drew sew

6. brown crown grown

7. 1line mine determine

8. mind kind kindling

9. foot food flood
10. our hour flour
11. hear ear early
12. rough cough plough
13. good stood food

14, pearl heard beard

II. Read the following sentences carefully:-

1. The mother advised her son.
2. The boy wound the watch.
3. The boy scout played with the bow.
4. The thief had a wound in his hand.
5. The people bow to thelr king.
6. The students tear thelr exam paper.
7. He 18 a close friend of mine.
8. They used their copybooks.
9. The mother closed the door.
10. The use of the verb is common.
11. A tear fell from the eye of the father.
12. The teacher gave me advice.



Method!

The same group of forty students from Damascus
private and publie schools, and from the Preparatory School
in Beirut was given Test D. It is an individual test where
every student reads the words and the examiner detects the

errors made in pronunciation.

The examiner interviewed ten students to find the
reasons for errors made in pronmunciation. The ten students
were selected from the two classes at the Preparatory School,
the seventh and eighth grades.

Results of Test D.

The examiner interviewed ten students to see why
they made mistakes in this test. The answer from them all
was that the first word In the series of three influenced the

promunciation of the third or even the second words.

I. l. ear, hear, bear.

All the forty students pronounced "ear" correctly
which was easy for them, "hear" was easy too but when it came
to "bear" they sald [b)or ] « Thirty-seven students made
this mistake.

2. how, cow, slow.

The word "slow" occurs very often in the reader and
in daily conversation, yet 1t was pronounced [ slaw |by nine-
teen students.



3. group, soup, pour.
Twenty-seven students pronounced "pour” Lpwiv) .

This word gives trouble to students very often.

li. swore, swollen, sword.
Twenty-one students having pronounced "swore", and
"gwollen" correctly proceeded to "sword" and proncunced 1t

[swo:ird ] with the [w [ sound.

5. blew, drew, sew.
Thirty-nine students pronounced "sew" [s«:] instead

of [Sow) for the same'reason.

6. brown, crown, grown.
Thirty-three students pronounced the third word
[qraan] instead of [g rown ] . Evomhough the word "grown"
occurs several times in the reader, the students never hesitate
to 1ts proper pronunciation, yet when it was preceded by "brown",

and "erown", it's pronunciation was influenced.

7« line, mine, determins.
Thirty-one students pronounced "determine" [dolormain J
instead of [di:lo:rmin]|, Again 1t was due to the same cause

mentlioned on the previous page.

8. mind, kind, kindling.

The word "kindling" is not included in the vocabulary
of the students, It was put in the test to see what the students
will be likely to pronounce it the first time they come across
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1t when it 1s preceded by "mind" and "kind". Forty students
pronounced it [kaindli | instead of LKineligl.

9. foot, food, flood.

The vowel sound in each of the three words 1is
different. The first word "foot" [ful] was properly pronounced
by all. As for "food", thirty-three students pronounced it
[fud ] instead of [fu:d J. Still more interesting is "flood"

where twenty-one students pronounced it (flud Jinstead of

LFlacl] «

10. our, hour, flour.

Those three words have the same vowel sound, The
word "flour" did not give much difficulty to students in this
test. Thirty-five pronounced it correctly (Flawar ], and

only five pronounced it wrong [flo:r 1.

1l. hear, ear, early.
lo difficulty was encountered in pronouncing "hear”,

and "ear". But for "early" sixteen students pronounced 1t

Leorle 1 -

12. rough, cough, plough.

Some students found no difficulty with "rough" and
so went on to "ecough" and pronounced them properly [vrA f] ana
Lkab] . When it came to "plough" they pronounced it the same
way [plAb ] . Thirty-six students had this error.



13, good, stood, food.
Twenty-six students pronounced "food" [Fud] with the
same vowel sound [« ] used in the two preceding words "good",

and "stood".

1. pearl, heard, beard.

Most of the students had no difficulty 1n gounding
the words "pearl” and "heard”. When 1t came to "beard",
twenty-eight pronounced it [bo:rd ]J1like the two preceding words.

Results of Test D.

II. The main purpose in giving this test was to see how
well students can differentiate between words written exactly
alike but pronounced differently in various occasions accord-
ing to their usage. For the method used in administering the

test, refer back to page 56.

1. The mother advised her son.
The teacher gave me advice.
Four students out of the forty pronounced "advice"
[edvaiz ] just like the verb. When the examiner interviewed
ten students for the possible causes underlying this error,
she found out that those four students had learned the verb
"advise" before the noun "advice" which led them to pronounce

the noun just like the verb.
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2. The boy wound the watch.
The thief had a wound in hls hand,

- Thirty-seven students pronounced "wound" (verb)
[wwinelJexactly like the noun hence showing no difference
whatwoever in their pronunciation. The explanation for
this error given by eight students out of ten selected for
the interview, was that they knew the noun "wound" and they
eould pronounce it properly, but the verb "wound" was pro-
nounced [wuwind]because they were not corrected by their
teachers when they did pronounce it as such hence they
assoclated this promunclation to the wverdb "wound".

3. The boy scout played with the bow.
The people bow to their king.
Fourteen students pronounced the word "bow" (noun)
Lbawl, when asked why they did this mistake the students
answered that they had learned the verd "bow" before which
made them pronounce the noun "bow" just like the verb, One
student sald that he thought of "how" while reading.

Twenty-one students pronounced the verb "bow" just
like the noun. The reason they gave [or this error was that
they thought 1t was pronounced like the noun Lbe: ] . Two
students sald that they remembered "blow' while reading this
word which Iinfluenced thelr pronunciation.



l,. The students tear their exam papers.

A tear fell from the eye of the father.

The noun "tear"[tiar] presented no difficulty in
pronunciation to any of the students. The verb "toar"” [LE:vr ]
gave students much difficulty where thirty-three fell into
the error of pronouncing it just 1ike the noun [ t: ar] « The
examiner interviewed ten students and four sald that knowlng
the noun "tear" made them pronounce the verb "tear" just like
the noun Lti1ar]. Two said that "-ear” letters reminded them
of Mear" which 1s pronounced [(or]. Hence it led them to

pronounce 1t [tiar].

S. He is a close friend of mine.
The mother closed the door.
Thirty-seven students pronounced the adjective "elose"
[klowz] with a [z ] sound [Klciz] just like the verb. They falled
to differentiate between the verb and the adjective. Most of
them said that they had never been told before that the adjective

[Klows ] was pronounced with [S] sound not with [2] .

6. They used their copy books.
The uge of the verb is common.
Students found no difficulty in pronouncing the verb
"use" [ Ju: 2] . But thirty-eight pronounced the adjective of
"use" [ju:s] with @ [2] sound [ju:z ]. HMost of them attributed
this error to inadequate teaching saying that the teacher never



corrected them when they pronounced "use" just like tle verb
[J'u.az j. As a matter of faet they sald that this was the
first time they hear [ uis] pronounced with an [s] sound.



general Conclusions of the Four Tests Ay B, Cp and D.

L The fact that English is not a phonetic language
gives rise to the baslic cause for difficulties in learning
the language. Words like "women," "plough,” "eough," are

frequently mispronounced because students tend to pronounce

them the way they are written.

2. words tend to be pronounced the same when there
is 1ittle difference in their spelling, such as:-
writ and wrlte, sit md site.

3. confusion arises when tw letters in one word
are pronounced completely different in another such as:

"ga" letters:-

tear (noun), ear, hear, fear, = Li12]
tear (verb), bear = Le:]
heaven, breakfast, dread, s L]
heart, = (a:]
break, = [€]
"ou" lettersi-
route, soup, group = [uw:]
sour, our, flour, e [ awl]
mourn, four, pour, = Lo: 1]
e The absence of the equivalent sounds in Arable

which presents difficulty in pronouncing them, such as:



[n1 in singing, ringing, playing.
[(t§) in chureh, rearch, cheap.

[d3)in gentle, bridge, general.

Se Influence of foreign languages on the pronoun=
ciation of certain words.

A, Argblc, The words "police" and"doctor" tend to
be pronounced Lbolt:5]1 and [doktoir] just 1like
Arabic,

B, Prench., The long [i:] sound used inappropriately
in words like "sclssors" [St:22rz ] , and "biscuits"
[biskwits].7he sounding of the [w]l in [LbisKwils]
iz also due to French influence.

6. Some wrds give rise to confusion when assoclation
has not been developed between the word in the written form
and the correct pronounciation for it, The students have
taken the words

choose chose shoes
but they have not connected clearly each word with its
proper pronounciation, This led to confusing the pronoun=-
clation of one wrd W th mother,

Te Early learned words bear influence on subsequent

ones. Test D with its tw parts took up this point and the

(1)
See p. 13.



results confirmed the statement. "Ear" and "bear" are
early learned words and from the resulits of Test D it was
seen that they had influence on the pronounclation of
"early" which became [1or lt],

8, Certain words in English are written in exactly
the same way but are pronounced differently and mean
different things. This causes confusion in pronounciationge

Yerbd Adjective Noun

bow [baul bow [ bouw ]

tear [t :r ] tear [ Lior J
o.lou [Klouz I close LKlous]

advise [odvaiz ] advice [od vars ]
use [ juiz ] use L[ ju:s ]

wound [waund ] wound [ wu:nd |
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CHAPTER III

The two previous chapters were devoted to a s tudy
of the sounds of English whether they be vowels, diphthongs,
or consonants. Reference was also made to how those sounds
were produced and whether they were difficult to the students
of English to pronounce, Words were then selected for a de-
talled study and some reasons were suggested for their mis-

pronunciation.

Since errors were discussed as to how and why
they occur, the present chapter will therefore be directed
to the methods by which those errors can be corrected,

Errors in spoken English are due to two basic
reasonste
1. The teachers' pronunciation.
2. Methods used in teaching.

Teachers of the English language must have adequate
pronunciation. They are the models which the s tudents will
be stimulated to follow and imitate.

The teacher should bear in mind that preventing
errors in pronunciation is far easier than correcting them.
Hence her aim should be to use efficient methods from the
very beginning when the students are only starting to learn
the English langusge. Once the students are drilled in
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correct pronunciation from the beginning, they are apt to
have no difficulty in speaking the language correctly with

the least errors in pronunclation.

In all schools the writer visited whether Damascus
private and public schools or the Preparatory Section at the
American University of Belrut, English is taught in the first
year secondary or in the elementary school. Wo highly quali-
fied teachers are employed to teach the begimners. This is
a basic cause leading up to difficulties in pronunciation in
later years. It should be made a point that children who
are beginning to learn the English langusge should not be
taught except by qualified teachers whose pronunciation is
adequate.

The teacher should have some speclal knowledge
about the various sounds of English: which ones are easy,
which ones are somehow difficult, and which ones are very
difficult to acquire. The following is a table showing
the degree of difficulty of the sounds of Englishie-



V.De means difficult to learn
L.D. means moderately difficult to learn
N.D. means not difficult to learn

The Unvolced.
Vowels Diphthongs Consonant
T VLD, TL.D.'H.D,! T W.D.TL.D. "Hela' ' VWD 'L.DI'H.D,!
e '-S—-l-'-l—l.'-!—-&' '[_e_.]' v '—-&'-J—&' ' '—&—-l.' '-..l_.l'
p Lezd oy ; v Y ’ ' : ' vorplt ' 't o !
' IR ' . v S ' ' '
:L'l : ' ' ' '[_g,u;]' ' ' t 1[t)e ' LI |
' ; v ' ' . ' tor ' ' '
: el , : ' : MELD N ' v 7o KDY v g o B
' ' 1 v o, 0 ' ' . ' " T ) ' 1 '
y (2] ' ' ' plowdy « ' vor(F] ' v o
' ' ' : ' ' ' ' ' I ' ' '
1(3:] s ' v 7o Wl y ' v Y (8] 0 ' .
' ' ' ' ' ' ' ' ' vt ' ' '
1[(2] v v ' ' gy ¢ ' vo1[5) " ' ' '
' ' ' ' ' ' ' ' ' (| ' ' r T
N1 B ' ' 1022) t Yo 't ' v
' : ' ' ' ' ' ' ' s -8 ' ' '
' ' "[wd v 1 ' '
:[u'] : : v '[ ]: : ' t :“’St w: ' :
' ' ' ' ' a7} ' ¢ Y ' '
y Cu:l : ' v i[w]: ' ' ' : '
' ' ' ' ' ¥
1[Ad ! v v Other Mixed Consonans
' ' ' ' '
1 [8:] v, ' The Volced Consonants '  'VeDe'L.D,'H.D,'
' ' ' ' t 'L ]: : ' '
WL, ' t “ 8
'  menar T | y ' ' ' '
b1y ' v w1 abndy ' v T
' ] ] ] ' 1 ' ] ] ]
l[d] ' L ] Yy lL‘]]t o L '
1 1 ] 1 1 ! ] 1
.[‘]] : e : ' l[“'] § o2y ' '
L ' '
:[V] : : : v : o[l ' v - :
' ' ' ' v ! ' ' '
Jél 'Y 9 ' ' t[t]t A ' '
' ' v ' '
WL2] :v : v L : Wl ' ' :
' ' " "I ' v o
HESN ' v v twh ' ' o
1 ' ' ' I ' ' '
a3l 0 ' v oLk ' v, ot
t ' ' ' vy v ' ' '
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This table is based on the results of the teats
that were given to students in pronunciation. While taking
up words separately or in sentences the teacher should con=-
centrate on the difficult sounds giving them more attention
and striving for their perfection from the beginning hence
preventing errors in spoken English,

There is a conscious effort which the teacher can
use to correct pronunciation. This method is to introduce
the word embodying the difficult sound. The teacher should
pronounce the word infront of the students distinetly and
carefully, then let the students pronounce it separately
the way 1t should be. The next step should be to drill the
students until they get the correct pronunciation of the
various difflicult sounds that need concentration.

The sound [y ] 4s the moat difficult to learn
and to pronounce. The teacher should clearly indicate to
the students that this sound 1s nasal where the air passes
through the nose and it 18 a continuant. In taking up
words like "sing," and "ring," the teacher should pronounce
them several times and prolong the [y ] sound to show how
the alr passes through the nose. Then she can introduce
sentences or words to drill the students until they acquire
the adequate pronunciation.

Another step may be included and that is to em=
phasize that the student discriminates himself between the

error he makes and the correct pronunciation. For example,



the student should be asked to pronounce the word [ 319949 ]
with [9] sound inserted after [y ) , then he should attempt
to pronounce it correctly as the teacher shows him. This
helps him to see the difference himself by pronouncing both
the correct and the incorrect.

As a demonstration, the writer selected a Syrian
student in the seventh grade at the Preparatory School whose
pronunciation was inadequate. The (/] sound as well as others
were discussed with him., The writer explained to the student
first that in words like "sing," and "bring," the [/ ] sound
1s nasal and there is no [4] sound at the end., She pronoun=-
ced the two words several times infront of him. Then he was
asked to pronounce them like the teacher. When words were
taken separately, the student pronounced them well because
he was careful, but when he read a certain passage out of a
book, he mispronounced the words again, falling into his old
error of inserting a [q) sound after (4] . The writer did
not allow such an error to pass without correcting it at the
very minute when it ocourred. With practice the student be-
came more careful and could pronounce the words without dif-
ficulty. Helping him to overcome this difficulty took over
three weeks of dally sessions,

This case involved correcting errors already
acquired. The teacher should have used methods to prevent
errors from the very beginning by instructing the students
in the correct pronunclation of the word. It would have
been easier for the students learning the language to get



the adequate pronunciation from the start, than to use mea-
sures of correcting the errors after the students had develop-
ed a hablt of mispronouncing various sounds,

There are certain errors made in spoken English
which are due'not to the diffieulty in pronouncing the sound,
but to lack of knowledge, The words "use" (verb), and "use"
(noun), "elose" (verdb, and "elose" (adjective), "sees" and
"cease! In the tests on promunciation given to students these
wordas showed a high frequency of errors, The students de-
finitely could not have had difficulty in pronouncing "use"
(noun), and "cease" with an [s] sound, but it was their
ignorance of the word which led them to pronounce "use"
(noun) [ju:2] and "cease™ [si:z] , When the writer took
up the matter with the students and explained it to them,
they simply seid that this was the first time they had
heard "use" and "cease" pronounced both with an [s] sound,
This error was due to inadequate instruction, After the
writer pronounced each word clearly, she took up with them
a paragraph in their reader books where some of these
words appeared, They found no difficulty in differentiating
between the following words:-

use (noun) use (verb)
close (adjective) close (verbd)
loose (adjective) lose (verb)

Therefore teachers should give part of their time
to training in correct pronunciation,



There are other errors in spoken English which are
due to the difficulty encountered by the students in sounding
them, The words "e¢lothes" and "months" were commonly mis-
pronounced by inserting a vowel sound before the [s] in
each case. According to the students' own interpretation
this error was made because of the difficulty they encounte
er in pronouncing [3] and [B] followed by [s1 or [z ]
successively without inserting a vowel sound between them.

Bearing this in mind, the writer took the first
step in correcting this error by showing the student who was
chosen for this demonstration, the difference between his
inoomct pronuneistion [Klow$iz )] and [maAnbBiz] gand the
correct one [Klsw5z] and [uanbs], The second step was to
get him to pronounce "month" correctly by imitating the
writer, After he had done that several times and seemed
positively sure of his promunciation, the writer inserted
an "s" at the end and pronounced the words distinetly
three times, [nan0§]. The student, after watehing how
the 1ips and the tongue were moving to produce this word,
was asked to attempt 1t himself, Iis first attempt was
not adequate, Again the writer pronounced it distinetly
for him, The second attempt was a little better. With
practice the student eliminated the old way of pronouncing
the word and established a new and adequate one, The
following questions and answers were taken up for practicer«



Teacher: How many months in the year are there?
Student: There are twelve months,

Teacher: What do you put on?

Student: I put on my clothes,

This interview with the student took twenty
mimites, The second day the writer asked him in class to
read a passage from the reader book, and while reading,
she attempted not to let any error in pronouncing these
words escape her, The student did much better than usual
and with more drill and practice he mastered the right pro-

mnciation for these words,

Another case was taken up, A seventh grade stu-
dent from the Preparatory School found difficulty in pro-
nouncing [3] and [O] in words like "thank yow' "this,"
and he substituted (2] and (S J for them, It was not easy
to help him in overcoming this difficulty. The writer first
pointed out where the error was, but it gave no result,

The best method proved to be that of showing the equivalent
sounds of [3] and [0 ]1in Arabie, and pronouncing them dis-
tinctly several times in front of him showing the exact
position of the tongue, After repeating those sounds the
student was asked to pronounce them himself, The next step
was to use words with [3] and (0] such as "think," "thank,"
"the," "this.," Even sentences were constructed orally by

the student for drill:-



"I think that it 1s true."

"I thank you for this,”

"The boy thinks 1t is true,”

"This is the thier,"”
With practice the student was able to overcome this diffieulty,
but it was not easy nor accomplished in a short time, Four
weeks of dally sessions were given to drill, until the stue-
dent eould read and speak without making an error in those
particular sounds [3] and (O] ,

This method of correcting errors in promunciation
is the individual method which cannot be used extensively
by the teacher, But the same method can be used by giving
instruetion to a whole group of students with certain
necessary adaptation, The teacher must have special know-
ledge about the words and sounds that give most trouble to
students, Few mimutes of every class period can be devoted
to instruction in ecorrect pronunciation, The teacher can
take [d 3] sound, for example, and explain plainly and
specifically the error mede in pronouncing 1t as it occurs
in words like "general," "geography,”" "gentle." She should
also emphasize that in such words there is a [d] sound which
mist be heard clearly. The students may then be asked to
repeat after the teacher the sound guietly and see that it
is adequately done, The next step is to drill the students
by using sentences where words with [d3] sound are used
frequently. When the lesson passes to the reader or to
grammar, the teacher should never sllow her attention to



promunciation be deviated, but should endeavour to correct

mistakes whenever they oeccur,

Since the language 1s not phonetically written,
the teacher 1s faced with this other basie problem, Words
1like "women," "eough," "plough," are not pronounced the
way they are written, hence they present difficulty to the
Arabiec-speaking-students, The teacher's duty 1s to explain
to the students that such words in English are not pronounced
the way they are written, Repeating the promuneciation of
such unphonetiecally written words 1s efficlent because of
the drill that the students get in learning how each word
ia pronounced, Such 1s the case also with words like
"weary," "dread," "early," "have," "heard," where the letters
"ea" in each word are pronounced differently., The influence
of spelling on pronunciation again enters here and the best
method of overcoming 1t is to practice end use each word
frequently. The teacher should encourage class discussions
where the students get an opportunity to put their thoughts
into words pronounced adequately., Through such discussions
the teacher can detect the errors made in promunciation and
attempt to correct them with the help and participation
of the whole class,

Students sometimes feel embarassed if they were
corrected whether in promunciation or in the usage of the
language, It is up to the teecher not to allow such a
feeling of embarassement get @ strong hold on the pupils



and interfere with their learning. The writer had such
an experience in teaching the eighth grade at the Pre-
paratory School. She stopped a student once to correct
his pronunciation of the word "cease;" The other members
of the class laughed at the student and he got embarassed,
If this incident were left to pass without anything being
done about it, in later situations the students would not
have liked to be corrected fearing the ridicule of others,
The matter was put to an end by a serious talk to the
students telling them that everyone is apt to make a mis-
take and it is the responsibility of the teacher to
‘correct any discrepancies because the aim of the teacher
is to help the students in their written and spoken Eng-
1ish, This did help the writer later, when more errors
were taken up in the discussion to correct them and
acquire the adequate pronunciation for them, There was
general participation from all members of the class and
they were ready to improve their speech if it were deemed

necessary,

It was mentioned earlier in this chapter that
the dialeet of the teacher influences the promunciation
of the students, The following suggestions can help
students and teachers to improve their pronuncilation:=-

; The teacher should diseipline her own applied
phonetics., There are books written on phonetics which ecan
be of help.- See the bibliography on page 83.



II. Teachers and students can listen to radlo where
programs are glven to teach spoken English, These programs
are prepared by the Eritish Proadcasting Corporation for

the foreigners leaming the English language. They teach
English by radio and students can benefit from the systematlc

demonstration.

There are also records prepared in Inglish to
teach correct promunclation, These records are avallable
at the British Council and the teacher can make use of them
in her class, One class session per week can be glven to
_luunlng to those pronmunciation records, With practice,
the teacher should require from her students correct speech

and promuneiation,

III. The third method 1s the teacher's consclous
attack of errors made in promumnclation, This was dis-
cussed elaborately in the first part of this chapter,

The teacher mainly points out the error made in a certain
word and helps the student to diseriminate between his
wrong prommeiation and the correct one, Then he attempts
to acquire the correct promunciation with plenty of drill
and practice, This conscious method takes time but it
yields good results,

Iv. Another method 1s the direct stimulation -
imitation method, This scheme of correecting errors in



promunciation is widespread and used by practically all
teachers, This method deals with easier cases by correct-
ing in a naturel way the errors as they occcur in a pare-
graph or in conversation, The student is stimlated to
imitate the teacher's promunciation, m- method takes a
long time but the results can be efficient.
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CONCLUSION

- The teaching of English as a secondary language
has become quite extensive both in Syria and in Lebanon,
Therefore, the duty of the teachers is to strive to pere
feet the English language both in usage and in pronunciation,

This study revealed the difficulties in Spoken
English encountered by Arab students, The difficulties
were due to the unphonetie writing of the English language,
unfamiliarity of the students with particular sounds, con-
fusion arising out of spelling similarity of words, and
" the influence of other languages, whether they be French

or Arable, on the promunciation of particular words,

The four tests on pronunciation determined the
words that give most diffieculty to students. As to the
methods of eliminating such errors, it is basically and
primarily the duty of the teachers, The teacher 1is
responsible for the oeccurence of errors, and by all means,
the one also responsible for overcoming such errors, If
her methods in teaching are adequate and effecient right
from the start when the students are only beginning to
learn English, there would be little possibility of
errors occuring. If they do oceur, it is her duty as a
consclentious teacher to put all her effort in using
measures that would help students toc overcome their
difficulties,



In teaching English some schools lay all emphasis
on the written part, neglecting to a large extent the oral
one. The public and some private schools in Damascus follow
this system, The Ministry of Education does not consider
oral English in the external examinations, This is one basic
cause for inadequate pronounciation because not much emphasis
is lald on oral English. In fact, the Ministry of Education
has been studying the question of whether or not oral exami-
nation in English and in other courses should be required.

If they do come to a decision of adding oral examination to
the program, they would be taking a large step towards
better speaking of English. Once this is done, the teachers
will direct their attention on oral English, encourage dis-
cussions in class, md seek for suitable methods to apply in
teaching the language which will prove efficient in the
improvement of pronounciation which is an essentlal step in

the perfection of the language,

In Damascus, English is taught beginning with the
first year secondary school., Aside from English, all other
subjects are taught in Arabie, Hence the small number of
academic years given in teaching English, together with
the limited opportunity available to practice and learn
the language, are a handicap to students for speaking and
writing adequately. English should be taught from the
elementary school and continue up till the last year

secondary school which is the Baccalaureat class,



This will raise the standard of English by leading to better

usage and to proper pronunciation of the lenguage,

Finally, the writer hopes that in the near future
there will be enough teachers well qualified, and conscientious
to help the young generation effectively in giving a better
mastery of English for all its uses.
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