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PREFACE

To the writer's best knowledge, the present work ie the
first attempt at the study of diseipline in the Syrimn schools,
especially in Damascus and Latakia,

The problem of school disoipline in Syria is & many=-sided
problem that needs reconsideration and solution, It is significant
in syria which has been recently emancipated from foreign domination,
and needs to rebuild itvs life, soclety and inetitutione on & sound
bagis, The new Syrian nationalistic trend makes it of the atmost
importance that the country gears ite efforts to the improvement
of education and the building up of & a8trong aharacter in the rising
generations, A young country 1ike Syria needs freedom-loving pa-
triote and socially minded citizens Who are able to raise their
ecountry to the level of great nations, fhis remote objective im-
plies that character education and diseipline are of major econeern,

Tae scope of the present study is 1imited to the primary
schoole; because, firest it would have been a big undertaking if it
had besn extended to include other inetitutions in the educational
ladder; second and more important, because primary graders are in
the tender ages of development where the process of socialization
is mostly acnieved,

The scope of the study is further narrowed to include
only the public primary schools, their pupile reprasenting the
greater majority of the primary gsohool population,
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The general outline of thie work is as Tollows:

fne first ohapter presents the philosophy of discipline
and theoriee of punishment, which provide the baesis Tor the evalua-
tion of diseiplinary measures in Syrian schools.

The gscond chapter presents & general survey of the asotusl
gituntion of school diseipline, Here factual materisle are prosented
with their interpretations.

The third ochapter presente an evaluation of the remedial
phase of diseipline, or the criticonl study of mothode of eorreotion
and rowards uged in primary schovls, followed by proposéd reoom-
mondations.

In the fourth chapter, an attumpt toward poeitive, pre-
ventive disoipline ie mmde, Tt suggosts a constructive treatmant
of the problem of diseipline,

Tois study ie merely & preliminary one which ahoula be
ecomplemonted by others. It is hoped that stulente of eduecation
and Syrian Sdueationists will make in the near future better planned
and mors comprehsnsive studies of the subject.

Finally, T wieh to express my acknowlofgment to the
Syrian NMinietry of BZdneation and to the primary teschers who helpea
me in oolleoting data for the study, and my deep indebtedness to
Dr. H. Kurani, Professor G. Shahls, ¥Mrs., B, Kerr, and Mr, L. Melikian
of the American University of Beirut, and to all those who helped
meé in rendering this work possible,.

Susd Tai'
Beirut, Septembeyr 1652,
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OHAPTBR I

PHILOSOPHY OF D LINE AND
THEORIES OF P

Before presenting a oritieal analysis of diseiplinary
measures in Syrian publioc primary and elementary schoole, a con-
gideration of philosophy : of diseipline, its types and measures

is necessary to which the preeent chapter is devoted.

A, PHILOSOPHY OF DISCIPLINE
1. What is Discipline?

School disecipline, being a phase of education, is as the
latter an evolutionary concept., In theory as well as in practice,
it underwent throughout the history of education, dramtic changes
which paralleled the evolution of philosophies of life and eduoa-
tion., Therefore, no one single definition or meaning of the term
is obtained in textbooks on edwation or dictiomaries, Diseipline
as meaning control gained by enforcing obedience or ornor(l’ is no
longer acceptable, nor as direct authoritative control of pupil’s
behavior through punishments and r'wnra-.(e) or as meaning ’Ililhl‘lt!a,

Fortunately these are not the only meanings given in diotionaries,

(1) webeter's New International Dictionary, Secomd Edition, Un-

(2) Dietionary of Bducation - Good., Cayter V., First Edition,
Second Impression, Neéw York, 1945, p. 184,

(8) webster's New International Dictionary, op. ecit,



Acoording to the writer, the best dlctiomary definition
states discipline as a persistent, active, self-directed pursuit of
gsome seleoted course of action, even in the fage of obstacles and
distractione, This definition is in harmony with the following
concept by Dewey:

"A porson who 18 trained to consider his aetions, to undertake
them deliberately, is in so far forth diseciplined. Add to
this adility a power to endure in an intelligently chosen
eourse in faee of distraction, confusion and Aifficulty and
you have the essence of discipline, Diseipline means power
at command, mastery of the resources available for ecarrying
through the action undertaken, To know what one is about
and to move to do it promptly and by the use of the requisite
means is to be atuolpllnod."‘l’

Dewey's definition implies that diseipline involves &
goal, a course of action toward the realization of this goal; whiech
demands an intellectual power and discernment to recognize the goal
and the ways leading to it., It stresses the rational element in
diseipline as well as the strength or persistence in carrying the
action out, TImplicit is the importance of the individual, his
freedom of choioce as well as hig personal responsibility.

Home and school eduscation should etrive to produce this
kind of diseiplined, self-directed and self-determined person. It

(1) Dewey, John, "Demooracy and Biducation”, The Maemillan Oompany,
New York, 1916, pp. 151-168.



is a long and might be a 1ife long process that requires the provi-
sion of conditions conducive to the individual's growth toward this
end,

Prom Dewey's definition we draw three conclusions:

1) The end of discipline ies self-diecipline, or the
ability of the {ndividual to guide himeelf and act
thoughtfully and rightly,.

2) This type of discipline is demoeratic, baused on the
freedom of the individusl eoupled with his respons~-
ivility.

8) When oearried to the roalm of education, it means the
training and intellectual development of the child in
order to be able to make choices, and the development
of his will, or persistence which is an important part
of character and personality,

Thies concept of discipline becomes synonymous with character edunoa~
tion, or the building up of worthy standards of behavior and habits
of conduet,

It is not an abstract term or something added to the

work of the school, dbut the most important characteristiec of the
school's whole program and permeates every phase of learning,
teaohing and even administration and supervieion, All conditions
within the school and outeside should lead the child to grow in

character, with freedom and responsibility and consideration of
congequences of his decisions,



Diseipline cannot be separated from teaohing an? it might

1)
be rightly said that "it is teaching of the finest type", to

quote Hockett and :aoobs?n and it ie "an incident, a phase of the
2
total school procedure.”

2. Diseipline and Order

Order is the smooth running of the school sctivities, or
the state in whiech rules are obeyed and everything goes smoothly
without trouble or confusion, It is a means to & farther end whioch
ie diseipline and a neceseary part of it. School eontrol, being
wider than school order, guides the pupils, organizes their lives
and helps them in the aequisition of desirable charagter traits
unattainable without sochool order., Thus school order and disei-
pline supplement each other, and as there is no diseipline without
order there is no order without disoipline,

8. Aims of School Control

Conceived as character sducation and a phase of education
as a whole, disoipline is not an end in iteelf, but & means toward
a remoto end whioch is the welfare of the individual and society,

We ean guote Mueller, "The purpose of diseipline is to help the
individual aequire knowledge, powers, habite, interests and ideals
which are designed for the well.being of himeself, his fellows and

(8)
society as a whole,"

(1) Hockett & Jacobsen, "Modern Practices in Elementary School™,
Ginn & Company, Boston, 1945, pp. 204-206,

(2) sears, Jesse, B., "Olassroom Organization & Control™, Houghton
Mifflin Qompany, Now York, 1928, pp. 66-67.

(8) Mueller, A.,D,, "Teaching in Secondary Schools”, The Century
Qompany, New York, 1928, p., 48,



In other worde, discipline aime at preparing the indivi-
dual to pirtlelpato effeetively in and to be a useful membor of
goeiety, A well edueated person, well developed intelleectually,
emotionally, morally and socinlly and able to live happily with
others as well as for others, It is clear that dieseipline as ocon~
eoived by Mueller is as droad as education, In fact, he coneelives
of it 88 the whole education when he gives it the following defini-
tion: "In ite modern and inoclusmive sense, diseipline means prepar-
ing boye and girle for life in a demoecratie socloty”.‘l) that
amounts to saying sochool control is synonymous with democratie
education, This definition in its deepest meaning is not in dis-
agreemont with that of Dewey which etresees making deeisions about
actione and freedom in acting, both of whieh are so needed in
demoaratiec 1ife,

In 1ine with the purpose of school control givem by
Mueller, two kinde of specific aims of discipline may be dietin-
guiened: a) Negative aime, and b) Poeitive aims,

a) Negative Aims |

They coneist in preventing the development of wrong
babits of conduet and negative character traite detrimental to both
the individusnl and society, The students should not sogquire wrong
gtandards of behavior that inverfere with the general progross of
the school or with the happiness of the soocial group whether in

the school, home or community, such as stealing, lying, harting

.

(1) Ivia,, p. 48,



others, disrespect for others, lazinese, noisiness, dirtiness, ote..
The teacher must be alert whenever such coniunet appeare and shounld
always break down wrong standarde and reform the wrongdoers,

b) Positive Aims

As stated earlier, it ie neceseary for the individual
and society that negative cgharmcter traits and antisoeial behavior
be absent, But the wolfare of both depends on more posmitive ocon-
duet, Soeial progress and security and human happiness need not
only the absence of negative destructive behavior, but, also
econstructive attitudes, Therefore, it is of the utmost necessity
that, in ohild edueation, negative aims of discipline be a small
part and that training of children in positive character traits be
of major importance, These future citizens should seguire initia~-
tive, self-oontrol, helpfulness, reliability, responsibility and
cooperation with others, or those tralts upon which healthy society
is built and whioh render man an sctive useful member of socioty,
eontributing positively and constructively to its welfare,

4. Types of School Control

Having accepted the concept of diesoipline as character
eduoation, it is pertinent to ask; how can the school make the
studente keep order, perform tnoir duties, obey sechool regulations,
profit from the school faeilities, display good conduet and build
desirable habits and moral ideals. Is there one single type of
school eontrol advoeated by educators and maintained in echoole?

Bduoators are not agreed as to the type of control, Different



philosophies of education have their applioation in differont
waye of control among which are the following:

a) Absolute control.

b) Parsonal influence or magnetism,

¢) Demooratic discipline or control through resson and

responeibility.

d4) Preventive diseipline,
The aim of the following romarks is to give & drief discussion of
@ach of these four types of eontrol.

a) Absolute eontrol

If ever you had the chanee to vieit a elase in some
traditional sechool, under an old-fashioned teacher, you would pro-
bably see the prineiples of absolute control in praetice.

Under this 0ld type of control, students are regquired
to maintain a rigid sitting position, to stand etill like soldiers
at attention when the teacher stands or oalls them, or march in
straight lines to and from the classroom, or bend their heade when
addressing the tesocher., They aro not allowsd to speak even in a
low voloe, without permission, or to move in their seats. The
well-behaved olase is the silent-passive class, A pin-drop-guiet
room whers stul ents are suppressed, passive and where the teacher
is the aotive authoritarian commander, the center of gravity.

Blind eoonformity and submission to school régulations and
orders is required and obtained through foroce, fear of punishmerits

and desire for reward... Not charsater, but a consideration of



consequences makes the good child, Rules are imposed on the pupile
who should conform no matter what the resulte on their personality
or mental health might be,

This 0ld philosophy was based unpon the dootrine of the
evil nature of the child. Fortunately, this view toward child
nature is giving way to a more humane and scientific attitude,

The concept of discipline as submission to absolute
control has no place in modern schocle,and the theory is no longer
seoeptable in such esechools,

1) It hae the element of fear at its basis., It relies om
fear for instilling desirable character traits and
eorreoting wrong conduct, The value of fear ies ques-
tionable in modern character eduecation, as it will be
ghown later in dealing with theories of punishment,

2) The traditionsl concept of discipline represses the
interests and enthusiasms of the ehildren., It is in-
jurious to their personslities, Whether in determining
the generael atmosphere of the school, methods of deal-
ing with children, methods of teaching and echool or-
ganigation, traditional methodes of control are repres-
sive and unconstruotive, Punishmente ococcupy an im-
portant place in absolute control, harsh humiliating
such as corporal punighment, and are aiministered
without regard to their effegt om the inmner life of
the ehila.



$) The effeot of mabsolute control and military discipline
is momentary. When force and suppression are absent,
chaos, disorder ani oconfusion take place, because of
the absence of a willing sincere attitude toward good
econduct in the pupils,

4) Moreover, absolute control may give birth to revolt

and resentment and thus increase misbehavior,
Sxsmples of political history show that where absolute
suppressive rnlaa,/ﬁzegfﬁ%:ghn took place and up-
heavale gave the people their freedom,

Bxperimental studies eonfirm our view that foree and rule
from above produce aggressiveness. In a study made by Llpplttl, on
the effect of democratioc and auntoeratic atmospheres upon behavior,
it wag found how the form of soeial organisation influences indivi-
dual benavior and sooial relationships. Two groups of ten and
eléeven year old boys were obgerved under conditions of authoritative
and democratic direetion. 1In the demooratie group, students were
given a voice in the pelection and planning of their activities and
the adult tried to treat them in a man-to-man fashion, Irn the anto-
eratie group, the adult director made all decisions, gave very
specifioc inetruections and prooeeded from one phase of the work to
the next without informing them of the plan ae & whole. Lippit's

study showe that autoeratioc control developed greater hostility and

(1) Lippit, R., "An Experimental Study of the Effeoct of Demooratic
& Authoritarian Group Atmospheres”, University of Iowa Studies
in Ohild Welfare, 1940, XVI, ¥o, 8,



aggressivenesgs among members and fostered personal dislikes, submie-
giveness and resentment toward the leader and prompted soli tary
rather than social activity and cooperation, The demooratic atmose-
phere was much more conducive to cooperative motivity, objectivety
and impersonal reactions, more constructive efrfort and a feeling
of group membership. %

Finally, absolute control and suppression are against the
prineciples of democracy, TIf freedom and demooracy are our aims,
we should depart from autooratiec control, and train youngsters in
the art of freedom. If we teach them blind obedience and complete
submission, we miss our objectives, Pupile who have been marionettes
in the hande of their masters cannot be leaders and live in a
demoeraey.

b) Control through personal influenge of the teacher or

personal magnetism.

This type of control substitutes teacher's influence

and magnetism for fear, Here the etrong personality of the teacher
and his direet influence on his students make him the ideal person
in their eyee, the hero to be worshiped, and the model to be followed.
Admiring and loving him, they enthusiastically try to imitate him
in every aspect from bodily gesture, to manner of speech and
character,

One ocan remember someé teacher who influenced one's life
and oharacter, whose ideal one still pursues,

Control through personal magnetism of the teacher mey be



of great value, but it is not the highest type of control. It is
true that the teacher should exemplify the moral standards and
i{deale he teaches; but personal magnetism limite the child's free-
dom and sometimes weakene him and makes him dependent on the teacher,
Students should not be slaves and mere imitators of their teachers;
they must realize that even their teacher's influence should be
gubjected to oritiecal thought,

Moreover, modern education refuses regimentation of chil-
dren or even molding them according to their teacher's model, bdut
instead, it respeocts their individualities and personal character-
istice.

¢) Demperatic control or control through reason, respons-

ibility and cooperation.

Progressive education controls through responsibility
eoupled with reason and freedom, Students aoquire positive right
standards of conduet, by participating in school aectivities, by
practicing these traits such as cooperation, helpfulness and re-
1iability, by learning independence of thought, making Aeecisions
and taking responsibilities,

They learn intelligent obedience to school regulations
and authority. They obey school rules because either they had
shared in their making or understood their necessity, importance
and usefulness to their welfare and that of the group, They behave
well, 4o not disturd others or interfere with their work, because
they realize the implications of their behavior to otherd' welfare,



They know that their freedom whioch should be wisely used, ends
where the freedom of others beginyg.

Good conduct is displayed not because of fear of punish-
ment but begcsuse of soeiaml benefit and approval,

Demoeratie eontrol substitutes gelf-gcontrol to external
control by substituting obedience to folkwaye and the group to
obed ience to personal external authority. When the ehild has

learned and reached self-discipline which is the end of demoeratie

econtrol, when he departs from submission to external eontrol, he
has grown in freedom or he is free, This growth in freedom oon-
gists in aoting with better insight and more soeial disposition
in knowing and accepting the oonsequences of one's looiatonn.‘l

In this type of control, the prineiples of demoeracy are
satisfied, mainly the respect of the student as a human being and
of his dignity. The pupile' interests, enthusiasms and personal-
ities are respected, Their sotive partieipation in sehool 1life
not their passiveness is emphasized, under the leadership and
guidance of teachere, It is the highest type of sehool econtrol
the outoome of whioch are men and women deserving to live, free from
oppression and suppreseion, responsible, reliable, coopéerative and
effieient members of sooiety.

d) Preventive, prophylaxis diseipline.
It was stated earlier that diseipline is synonymous

(1) Hockett, John A,, & Jacobsen, B.,W,, op. ecit,, pp, 207-208,



with character odnoati?n, positive, demoeratic and that it is no
more considered as punishment,

In fact, punighment in modern edueation ocoupies but a
smaller part of discipline and aims at the pupil’'s reform. ILater,
we will examine theories of punishment, but it is necessary here
to add eome characteristice of modern diseipline,

Sohool diseipline nowadays is preventive in nature, on
the dietum that "an ounce of prevention is better than a pound of
eure”, It puts the emphasis upon the enviromment, training and the
institutional facilities as an important factor in right poesitive
conduet, Bidueational and sociological leadere realize that desir-
able behavior is the outcome of good situations at sehool and at
home, and that miseonduct and unsocial attitudes are the resulte
of this environment am well, When conditions are satisfying, mie~
behavior rarely ooccurs, Thus metioculous care should be taken to
gsecurs right conditions in the school management, interpersonal
relations within it, physical conditions of school and classrooms,
teaching procedures, ocurriculum, activities, reguirements and
favorable home oconditions, Under good oonditions, the students
will be diseiplined, industrious, eager to study and perform their
duties, maintain wholesome attitudes, develop positive conduct
patteras,

According to this view, ideal home and sohool situations
wonld never negessitate the regourse to punishing an overt aot

beoasuse antisoeial behavior would not seoeour,



0f course, an ideal situation eseldom exists and misbehavior
will always oecur, In this case, diseipline consiste in attacking
the causes of maladjustment which gave birth to misconduet, by im-
proving school and enviromment in order to remedy wrong behavior,
Modern eduoators recognize that unsocial behavior is the result or
the symptom of maladjustment, Reforming misgbehavior neecossitates
doing away with unfavorable eonditions whieh lead to it and punish-
ing is a small part of the proceess,

Oometructive diseipline looks to the welfare of the indi-
vidual end nis mental health, Therefore, it doces not only coneern
1teelf with the childsovert metes esnd thoir remedy in a manner harm-
less to his mental health, but it ies interested as well in all types
of benavior, especially, in withdrawing tendencies, those that pass
sometimes unnoticed because not hurting others, The progressive
teagher will pay attention to the chronic daydreamer, the unsoeial,
the paseive and withdrawing child, whose withdrawal is bat an ee-
eape mechanism and & symptom of inner conflicte or difficulties
that shounld be removed to make the child happy. The edneator must
be alert to these types of evasion doing more harm to the child's
personality than aggressive overt behavior,

From the above discussion, we can conclude that disecipline
has twvo fundamental aspects:

1) The construgctive, proventive aspeet or indirect means

of control which represent the provision of good school
and home situations in whioh difficulties of behavior



ars not likely to arise; or even when echool situations
are not ideal, what preventive measures can be taken
by the teacher to diminish the number of undesirable
regponses by the students,

2) The remedial aspeaet, or direet means of control which
consiets of what the teacher can 4o when undesirable
behavior oecurs, that ig disoiplinary measures ani

their sdministration,

B. THEORIES OF PUNISHMENT

Punishment, as a part of school control, underwent as the
latter a drastie evolution in theory and practice in the history
of social 1ife and school eduecation. Flogging, harsh castigation
characterized the Roman school, Medieval methods of correction were
suppreseive and continued so till modern times, A maxim that pre-~
vailed in the middle of the eighteenth centary wae "A boy has a
back, when you hit it he understands", oy Whipping posts were some-
times set ap in the schoolroom. School masters used to have bundles
of switches near at nand, Fortunately, humiliation, seolding,
publieizing are giving way to measures more econsiderate of the
ehild’e personality and mental health,

The evolution of theorias ‘sna practices of punishment
paralleled olosely changing theological and ethical dogmes, beeause
the school and soeial 1ife had long been under the influence of

(1) Qubberley, Bllwood P,, "The History of Rimoation", Houghton
Mifflin Company, New York, 1920, p, 455,



réligion and ite institutions in Bastern and Western oountries,
Modern soeial, psychological and edusational theories had their
influence® in altering thie.

The following are some of the well-known theories of
punishment:

1, Retributive Theory.

2, Deterrent Theory.

3, Theory of Natural Punishment.

4. Remedial Theory.
1, Retribative Theory

Retribution or repayment was taught by religious dogmas,
retributive in ethieal coneept, from Hammurabi to Mosaie Qodes,
even Islam, BEvery asot should be either rewarded or punished., Bvery
wrong action should be penalized. "An eye for an eye and & tooth
for a tooth", and "He will vieit the sins of the fathers upon the
ehildren unto the third or fourth generations"™, are typieal maxims
of a theology of retribution east into a soeial mold., In faet,
thege religions influenced theories of punisphment in soeciety and
sohools even among western countries,

According to the theory, every wrong action on the part
of students should be punished, without exception, This theory is
no longer accepted as & prineiple of diseipline in modern education
and should not be followed by any teacher, Of eourse, retribution,
28 a natural eonsequence of error, is not refused and cannot be

eliminated altogether, but when punishment is intended and infliected



from above, it ies refused. Retribution involves the danger of
negleoting the motive to the mction and the individual pupil, The
punisher has in sight the wrong doing itself not the motive to it,
He is likely to negleet causes and be patisfied with punishing,
When motive is ignored, the penalty beeomes unjust, because first,
sometimes the oulprit éannot bde held responeidle for hie guilt
causdd by factors beyond hies control, second, his guilt may be aun-
intended or a result of ignorance and forgetfulness,

Moreover, there is a danger that the wrong doing becomes
the oonter of attention and interest when punishment is made to
fit the guilt as in retribution, Although punishment should not be
dissociated from the guilt, yst, 1t must not f£it the guilt, Instead,
it must fit the individual who needs our attention for reform and
remedy,

2. Deterrent Theory

Related to the retridbutive theory, but & step beyond it
and more regent in the evolution of edueational thought, the deter-
rent theory has taken on soeial significance, Retribution, indivi-
dual in ooncept, has lesser social values, and econtains the element
of vindietiveneas,

Deterrent theory tells that punishments muet look to one
of two resulte: (1) the prevention of the individual from a repeti-
tion of the social offense through fear of the pain and the conse-
quent penalties inflioted, or (2) and more important, the example

it bringe to members of society to remind them of the dire oconseguences



(1)
of such misbenavior,

In the schools, the theory resulted in the "dunce cmp”,
in making a pupil estand in a ecorner before the pupils and other
forms of punishment inflieted publiely. The psychological effectes
of humiliation and shame concomittant to publiecizing were thought
to have the effecgt preventing both the pupil punished and the other
studente from either repeating or committing sueh misbehavior,

In reality, these punighments are not truly edueative,
and deterrentiem ie not acceptable, The following are the moset
important reassons:

1) Experimentes made by !ﬁorndika and other peychologists
yield conflieting conelusione on the efrfeet of punish-
mént on learning.

Some studies indicate that punishment may not deter
from the wrong aection, especially when severe, It
does not leseen the punished behavior, dbut only make
the individunal more miserable, frightened or ashamed,
morseful and nnhuppy.‘z’ Thorndike’s findings show the
it is the consistsney of punishment not ite severity
that eduocates. In fact, severe punishment 1lpses ite
poteney and influenee, The exeeseive fear ani shame

(3)
aroused dull the person's sensitivenmess to the penalty.

(1) Boseing, Nelson, L., "Progressive Methods of Teamoching in Secondary
Schools", Houghton Mifflin Company, New York, p., 142,

(2) Thorndike, Sdward L., "The Psychology of Wants, Interests and

:tt{;gloo'. D. Apploton Qentury Oompany Inc., New York, 1935,
L .

(8) 1via, p. 150,



2) Usually, punishment deters from the wrong action, acoord-
ing to the law of effeot, But when it does, it failse
to indiente the right aotion, In other words, it in-
dicates to the indiviinal what not to 4o, not what to
do and how to do it,

On the other hand, when the individual is deterred from
8 spocific bad aetion by a painful penalty which usually
doas not remove causes of misbehavior, his impulees may
be Adireected to other harmful direetions, A person can
weaken or nullify the foree of painful punishment by
ohoosing as the soeciasl group whose opinions he will
value one that is to any degree liberal, unorthodex,
scoentrie, low or vloiona.tl,

&) Punishment may deter through fear, but it faile to
eonsider the remote end whiech is the deep effeet on
the person, It does not reach the deepest attitudes
of ohildren and make them willing to improve their
oonduet, At the same time it is harmful to their
personality development and mental health.

4) Deterrentism minimizes the needs of the individusl and
makes the needes of the group paranonht. When a teaghey
punishes a student to set an example for others, he is
1likely to exaggerate the pemalty and make it out of

proportion to the misdeed, in order to make more effeot

(1) Tpid,, p. 150,



on the group, Thie means that the punisher admits the
subordination of the individusl to the group beocause
the effeete of pain upon hie personality development
are disregarded, But when we go deeply into the mattex,
we realize that publiely inflicted punishment is detri-
mental to both the person punished and the group, It
torrifies the sensitive timid pupils, produce exeite-
ment, fear, pity, anger and resentment in all, The
many are made to suffer with the one,

6) Punishment of this type has the element of fear as the
chief control of behavior., Pear is a negative incentive
to action, The writer thinks that sducation should not
be baged on fear or frightening, even though fesr ean-
not be entirely eliminated from physical and sooial
enviromment, Students should be motivated by svery
means to gain poeitive habite of conduet and develop

~ desirable emotional and soeial attitudes, not because
of fear, but for their import and usefulness to them=-
selves and society, The only kind of fear permitted
is the fear of social disapprovel which itself shoanld
be moderate 8o as not to lead to blind conformmity and
social slavery. Respect of the consequences of aotions
should replace fear of punishment,
8., Toeory of Natural Punishment
This theory peralleled the naturalistie edueational move=



ment of the eighteenth century and is the moral appliemstion of
Rousseasu's philosophy of negative eduecation, Rousseau's doectrine
of moral training by natural consequences, later interpreted by
Herbert Spencer, was a revolt against the prevailing harsh disei-
plinary methods,

Rousseau would allow the ohild to suffer the natural
results of his own acte without the intervention of human beinge
to protest or punish, According to him, the eduocator might correct
the ohild so long as he could make it appear to him that punishment
camé through natural consequences and that human interference® had
nothing to do with it, IXf the ohild overeats let him be siok; if
he breake a window let him sit in the eold. In fact, let him suffer
the natural results of the contravention of nature's laws or of his
own being.

Thie method of disoipline, as & part of negative education,
is based upon the conception of goodness of human nature, which
opposed for the firset time the prevailing religious teachinge and
old psychologies considering human nature as essentially bad,

Herbvert Spencer builds his whole system of moral training
on the prineiple of punishment through natural eonsegquenees, When
& ohild falls, he says, or runs hie head against the table, he
guffers a pain the remembrance of which tends to make him more care-
ful and by repetition of such experiences, he is disciplined into
the proper guidanee of his movements,

Spencer gives examples of natural punishments, e.g., if



n 'ohlu i{e not ready at an appointed time, the nataral result is
that of being left benind., If & ohild by oareleseness breaks or
loses something mot belonging to him, the patural penalty for him
would be to replsce it; 4f he 1lies, he will not be believed,

gSpencer denies the effeet of what he ealls artifieial,
annatural punishments inflioted by adults on the child euch as
soolding and beating, He believes that his theory holde true even
in serious cases of miseonduet, Theft, for inetanee, has restitu-
tion and the disapprovael of others as a natural consequence,

He defends his theory by givinh%ts advantages, Acoording
to him, these "unavoidable conssquences” of the child's deeds are
proportionate to the transgression, A slight accident brings a
glight pain, a more serious one a severer pain, Theee natural re-
sotions are constant, direet and certain, If a child, he says,
runs 8 pin into nis finger, psin follows and if he does it again,
he obtains the same result and hence he becomes extremely eareful
not to transgress,

One can better grasp the theory in the light of Spencer's
soientific approach to the philosophy of eduocation, When one knows
that he olaims in his "Introduction to Ethiocs" that morals should
become rational and uoularuu.( " one understands him better when

he says that natural punishment generates right coneeption of cause

(1) Spencer, Herbert, "On Bducation”. Landmarks im the History of
Bducation, F,A, Oavenagh, Cambridge University Press, 1932, P.124,

(2) Monroe, Paul, "A Textbook in the History of Bdmeation™, the
la-uiu Qompany, New York, 1917, p. 669,



and effeet. The child gaine through it & knowledge of causation
and a feeling nf conpequences needed in adult life, whereas & child
given a faotitious penalty does not care for conseguences and misees
that instruction respeet ing the essential nature of good and evil
onnluot.‘l, It 18 true that matural punishment ie in general just,
but not of "pure jnntloo"s) a8 Spencer claims, The child will re-~
cognisge its justice because of the oonnegction in matore and content
petween the action and ite consequenece, He is much less likely to
think himself wrongly treated than when he suffers an artifieial
penalty inflicted by adults. A ohild shunned by hie friende for
having insulted them, feels the penalty more just than the seblding
he received from the teacher for the same action, Therefore the
tempers of both the adults and the punished are much lese liable to
be ruffled under this system of penalties than ander ordinary system
{n whioh the adult, whether the parent or the teacher, seems to be
the ¢ause of punishment, As a result, good relations and friendly
atmosphere remain intact between the educators and the ohild who
will not develop resentment toward them, becaunse they have nothing
to 4o with the penalty ond are not but spectators. This friendly
atmosphere reduces the number of bits of misbehavior and is more
influential in their moral education,

Although this theory contains much truth, there are 1imita~

tions to ite applicability for the following reasons:

(1) Spencer, Herbert, op. eit,, p. 182,
‘!, Ibi‘-o. Po 18'.



1) Pain or displeasure, if moderate, areé useful as & tool
of charsoter training, But nature 's punishment is
sometimes not proportionats to the aetion, severe and
rude, Serious dsngers may result from leaving & ohild
burn his hand, or not preventing him from approaching
fire or going downstairs alonc, When we allow him %o
play with a sharp knife, he might out his hand or um-
willingly harm himself or other children, Nature's
punishment, then, might cause irreparable injury bdefore
the ohild oould be edusated., If the child persists
in trying to leap out of a Fifth story window, the
disoipline of natural consegquences would be absurd,

Moreover, justiee, so much stressed in punishment
ie not the most effective means of charseter training.
Polerance, affection and forgiveness have gometimes
mirsculous effeets, The child does mot only learn by
justice in punishment; he learns more from affectionate
tolerant attitudes of the adult toward his fault, When
we forgive his errors, he lesrms to be more tolerant
toward otheras,

2) Nature punishment might come late, A man addieted to
aleoholism receives his punishment iory late, perhaps
after long years, The lazy student faile in the final
examination and is not promoted, while it would have
peen better to save him earlier from this ond,

8) WNature, sometimes, inetead of educating the individual,



1esde him to be more prudent and trickful and to take
precautions against harm. e.g. If a ohild falls and
his arm is broken, while trying to get on a chair to
rench & dish of some forbidden cakes put on & shelf,
he does not learn not to violate orders; instead, he
will learn to be more careful end invent safer ways.
We can quote Monros: "Such a training would lead to
the development of prudence rather than of mnrality."lj

4) The theory of natural diseipline is negntive, It does
not set up to the child worthy standards to follow,
nor guide him or adviee or protect him or teach him
positive desiradle traits,

Nevertheless, we can dorrow the esmence and spirit
of the doetrine in our discipline, by making punishments
as few as possible, by making them related in content
and nature to the misdeed as well as the ohild, Tnnumer-
able oases of misbehavior in the sohool yield to this
kind of treatment, If a boy throws a ball at a window
and breake it, he should replace it, if he can afford
the money and offer apology. When a pupil is rude,
the natural penalty is the disliks of his associates
antil he is willing to be kind to them, When he pours
ink on the floor, he should eolean it wup, Disapproval,

isolation or exelusion from the group, restitution,

(1) Monroe, Paul, op. oit., p. 687,



reparation and apology are penalties of thie type.
4. Remedial Theory

The remedial theory does not oonsider punishment as an
end in iteself, but as a remedy, a means of restoring the individual
pupil to cooperation and harmony with the group, Reform of the
offender is one of its ultimate aims, When a teacher, for irms tance,
asks a pupil to change his seat for gpenking constantly with his
neighbor, the purposé of removal is not revengée on the pupil, nor
deterring others even though the others may later be eareful not
to speak, the purpose is to prevent constant speech which interferes
with the profit of both pupile and their clasemates from the lesson
and to help the removed child to see the eonsequencs of his agtion
and develop habits of attentiveness,

Qorrection of & recent fault is not the only objeetive to
be sought, but improvement of future behavior, changes in basie
attitudes of the student are oonsidered of greater importanee, The
penalty and its administration should lead the ohild to will whole~
hearteodly to reform himself and further good condmet, This end
should not be attained by fear, but by creating in him the emotional
disposition favorable to improvement and the intelligent unierstand-
ing of the import of the action to himself and the group, and by
making him see the reasonableness and advantages of asceptable
behavior, |

Phe remedisl theory of punishment is based upon the respoct
of the ohild's personality development and mental health. According



to the theory, punishment should not be detrimental to the eohild's
mental heslth, Therefore, penalties should ooccupy the smaller part
in diseipline and be reduced to & minimam. This newer attitude
toward punishment has its roote in the interpretation of misbehavior
in the light of the psychology of adjustment, New psychology eon-
glders misdemeanor either as useful energy directed into the wrong
channels or as symptoms of maladjustment of the pupil whether at
home or aohool.‘ Tn modern remedial diseipline great effort is
direected toward the removal of causes of malad Justmente and the
intelligent redirection of the pupil’s energy into the right channels,
Finally, the remedial theory based upon the prineiples
of mental hygiene, goes hand in hand with the new pr ophylaxis,
preventive theory of disoipline, and both represent the newest

trende in character edusation,



QEHAPTER II

THE ACTUAL SITUATION OF DISCIPLINE
IN SYRIAV PUBLIQ PRIMARY SOHOOLS

A, MATRRIALS FOR THE STUDY
Materials for the study of methods of diseipline sanec~

tioned and practiced in Syrian public elementary and primary schools
have been gathered from three sources, Firet, by two experiments,
on® conducted in Latakia and the other in Dammsecus; second, offi-
eial regulations of the Syrian Ministry of Bducation pertaining to
discipline; third, observations in schools and classrooms.

The investigation involves the genoral state of dieecipline
in theory and practice, In other worde, it rotates mbout teamchers’
conception of school control, actual school diseipline, its methods
and their application, types of misbehavior, thelr causee and the
tenchers' attitudes toward them, The major source of information

are the experimente,

1. The First Bxperiment

a) Description
The first experiment given to nearly all publioc elementary

school teachers in Latakia, in January 1951, was intended to die~
cover their general ideaes on disoipline and methods of correction
aged or approved by them,

The experiment consists of five parte: (ses Appendix)



Part I purports to give a general idea about teachers'
oongeption of school discipline,

Part IT is intendsd to give an 1dea about temchers'
opinions about the usefulness of some forme of punishmemt,

Part TII is planned in order to show teachers’ theoretioal
knowledge about the administration of penalties,

Part IV purports to discover their attitudes toward
children's benavior,

Part V is intended to obtain examples of problem behavior
with conerete ways of treating them; or to have any additional in-
formation or views about discipline, It was considered ae & chegk
on the theoretieal views of teachers on discipline, But it seems
that the experiment was long, therefore almost all the teachers did

not answer this last part,

b) Administration

Phe guestionnaire was typewritten and distributed to
almost all the public elementary and primary gchool temchers in
Latakia, 80 teachers from twelve schools, forty-two men and
thirty-eight women teachers contributed to the repults. The writer
conduoted the experiment by making visite to the schools and giving
the papers to the teachers at recess time while conversing with
them and making clear the objectives of the study. The teachers
were agked to be frank in their ratinge, Time was unlimited so
that they oould hand in the answere one or two days after the dis-
tribution of the queetionnaire, But the writer thinke that very



1ittle time was spent in answering it.

T really appreciate the frankness with which teachers
answered the gquestionnaires, even when they knew that what they
oonsidered useful among eorrective technigquee had baen abolished
by official regulations, Frankness was ensured, as teachers were

told not to sign their names, but simply to give the ir sex,

2. Tne Second Bxperiment
Phe first questionnaire administered in Latakia did not

yield reliable information about disoipline in schools, because

the last part was not answered, Therefore, I eould not have an
agcurate pieture of miseconduct and concrete treatment of specifie
eages, I felt the need for :peoiri; instances of behavior problems,
with detailed trestment, as well as a valid check on teachers'
reports about methods of corrsetion, Therefore, I planned to con-
dnet & second experiment in Damasous,

The seaond experiment eonsists of two parts:

part I
a) Desoription
part I oonsists of twp questions given to teachers.
Quéstion 1 states:
wpegoribe as accurately as you can someéthing & pupil inm
your class did which you thought was wrong and what measures d4id
you take in that case,”

This question was similar to part V, experiment I, which



was not answered, The aim was to obtain & knowledge about types
of migbenavior and punishmente used, fhe writer requested those
who volunteered to answer the question to give some details about
the situation in which the wrong aset took place, its causes, and
other information which might throw light on the {nterpretation
of the aot, such as the pupil'e age, mental ability, induetry,
grade and the lesson period during which it happened,

Question 2 1is deesigned top attain twop purposesg

1) Enowing types of behavior in schools,

2) Knowing temchers' attitudes toward them,
Pnhe question consists of a 1ist containing twenty types of ohil-
dren's behavior, Teachers were agked to rate the frequeney of

their oeecurreéncé,

b) Administration
Experiment II, Part I, was administerad in the same
way as that conduoted in Latakia, Answers were pbtained from one
punired teachers, fifty-seven meén and forty-three women teéachers,
in eighteen publie elementary sohools seleoted at random in different
quarters of the eity. To insure gineerity, names of teachers wore
not to be signed and the answers were to be given in closed envelopes.

Time was unlimited,

Part IT - Aims at having a check on teachers' opinions
and reports on treatment of cases, fn other words, it purports to

give a view of the gubjeot from the studenta' angle,



a) Desgription
Part II ie composed of the following question:

"peseribe bdriefly somsthing you d4id in your 1aet school
whiech you think you should not have fone, State what was the re-
aotion of the teacher and what measures 4id he take against it."

The idea of this form of checking upon teachers' answers
was borrowei from Outts and lulloyu) who wrote on diseipline from
the mental hygiene point of view, after an investigation of thie
type a part of which consisted in giving & similar question to

abont & thousend seventh graders,

b) Adminigtration

Phe provious question was given by the writer to 116
six graders, thirty-eight girls and seventy-eight boys in two
public seecondary schools in Damascus. The answers were writtenm
on the paper containing the question and digtributed to the students
in their olasees during one school hour, pefore beginning they
wore told that the aim was to gather facte about what we all 4id
when we were young and that they had %o be sincere, Two facte
insured their sineerity. /ﬁ::twtro nsked not to give the ir names,
and seoondly they were not regsponsible for what they wrote about
a past event in their previous sochools, The students handed in

the papers within the first twenty minutes,

(1) Qutts Norma B., and Mosely Nicholas, "Practieal School Disoi-~
{::::o ua;;ntal Hygiene”, Houghton Mifflin Company, Boston,
v Pe .



To sum up, the idea behind these experiments is not &
statistioal evaluation and study of diseiplinary devices in Syrian
public elementary schools, but to have a general idea about types
of misconduot, ways of their treatment and the type of sohool eon~-
trol, in order to study the philosophy underlying our methods of
disoipline and to give & oriticml study of these methods,

B, TYPES OF SCHOOL CONTROL

¥hat typee of control prevall in our sehools? To answer

the guestion we should consider two things:
1. Theoretieal views of teachers on eontrel,

2. Aetual type of control,

1. Theoretical Views of Teachers

Teachers' views on diseipline were mainly obtained by the
first part of Bxpseriment I, conducted in Latakia, whioch consisted in
ranking in order of importsnce seven unarranged phases and aims of
school diseipline (See appendix, Part I, Bxp. I). The experimenter,
in addition to her aiming at a knowledge of their conception of
disoipline, searched for a eomparison batween the ory and practice
and ocauses of diserepaney between them,

Table I represents the seven items arranged aecording to
the degree of importance in the experimenter’'s opinion and the
results obtained, The first two items represent the construetive,
proventive aspeets of school eontrol; the third, eorreotion of
misbenavior, denotes the remedial aspeet; the fourth stands for



the deterrent theory; the fifth for the retributive; the sixth
represents & partial by-product of control and demotes military,
absolute eontrol, The last item, not to disturdb other clasees is
a by-product of smooth sohool oontrol and a secondary funetion of
disoipline and can be inserted under item 2,
Prom the results we oan draw the following conclusions:
1) Only one phase of school control hed the majority of
teaohors, namely, the preventive construective one,
More than half of the teachéers eonceive that disei-
pline, preventive as it should be, must provide condi~-
tions faeilitating the development of desirable comduet,
Their rating ranged betwnen ranks 1 and 2, with the
greater number of teachers in the first rank, This
broad sonception is in line with modern educational
views whioh consider diseipline as permeating school
organigation, currioulum, methods of teaching, and
school atmosphere,

Peachers in Latakia recognize also that misbehavior
is caunsed by unsatisfactory sohool conditions, buildings,
seatings, playgrounds, ete,., although they are inolined
to disregard the part tuqi play in mipeconduct, Thoy
oomplain about certain school oconditions that interfere

with the moral education of the students, and urge the
educational authorities to remedy these deficiencies.

Por instance, & prineipal oomplained to the writer
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4)

about the narrowness of his school playground and the
luxury of his office furniture while the sehool is very
poor in teaching aide, Teachers feel the need for
better ehanges that would make theém more effioiont in
their work.

Wext to the preventive, the remedial aspeet had the
favored position and ranged from rank one to three by
62 out of 80 temchers with the greatest number in the
geoond rank,

Both previous renkings denote a progressive con-
eeption of diseipline as preventive and remedial,
Deterrentism, retribution, submission to authority and
non disturbanee of other olasses ranked in the lower
half of the seale, Teachers deny them the place ae~-
eredited to them for a long period of time, This indi-
oates 8 eonsiderable progress in disciplinary theory.
What place dpes self-diseipline occupy in the minds of
our temchers? Nearly half of them in Latakia ranked
self-discipline in the second and third among other
ttems, This is also a hopeful indieation of progres-
give trend, Those teachers do conceive that the pupil
ghould lead himeolf in the future, but do not seem to
have an idea about the democratie ways that lead to
this snd, Our school sducation does not permit studente

to loarn self-diseipline by practising it in situations



where they oould make ohoiess and take the responaibil-
ity for their amctions., The majority of teachers iia
not grasp the meaning of solf-disoipline, because it
geems that the torm wae vaguoe and unfamiliar, although
the writer explained in most schools what she meant
by 1it.

To sum up, the viewe of the teachers' n
Tatakia on phuses and funotions of sechool control are
on the whole progressive, Howsver practice seems to
lag behind theory. Ono would hope that in the eourse
of time, practice will catoh up with theory.

2. Actusl Type of Control
Absplute, authoritarian econtrol is the general feature

in Syrian pudblie elementary schoole, although other types such as
parsonal magnetism are found in a few cases.

Our students are oompelled to #it still in their fixead
peats, baoks rigid, and in most girle' schoole, hande interlaced
and put on the desk or behinrd the back, or with their arms foldea.
Bvery movement of hande or lege is quiokly obeerved by the tescher
who draws the student's attention to it. No speoch is allowed smong
pupils, no movement oxoept when they are asked to recite or go to
the blaokboard, One interesting thing worthy of notiece is that
whenever some teachers allow childron more freedom in movements,
gome supervisors disapprove of this practice, A supsrvisor in
Damasous visited & clase where the teachery allowed quiot speeoh,



The supervisor, while aimiring the method o? teaching, made the
remark of loose diseoipline, Some up-to-date supervisors in Latakisa,
howevar, urge teachers to allow motion as well as & number of re-
freshing breasks during the lesson,

Pupils in most girls' schoole bend thoir heades and put
thoir hands behind their back while getting in and put of the e¢lase~
room, in e very submissive attitude, When the writer asked a prin-
eipal of & school for the reason of bending hesds, she wae told
that this teaches them more respoect to authority and to sechool
regulations,

A general feature also is that when & person of authority
or another teacher gets into the classroom, all the pupile stand up
in one movement, and sometimes they are told to do po by the teacher,
in a regimented, military manner, An example of military diseipline
was observed by the writer in one class im a boys school, When she
entered one of the fourth grade divisions, the teacher told the
olase in a loud voice to stand up, The classroom had only one
window looking on another room, It was dark inside and no eleectrie
light, The ehildrem had deadly feees, interlaced hande; they stood
four pupils in one desk, Regimented manner of recoiting lesson was
followed by the teacher, He asked the pupils sitting in the first
two desks to come near his chair, A line of eight pupiles oame
pefors the olass and began to recite the lesson, one after another,
Then they turned back in one line to thelr desks., I dp not objeet

to the pupile' standing in the claserocom as 8 sign of reepect to



adult visitore; but what I do objeet %o ie the military manner of
doing 1it.

Ruleg of conduct are imposed on the pupile either by of-
ficial regulations or by prineipals and temghers, Thepe rules are
gtill harsh and do not allow the child freefom pf expression or
movement nédther 4o they esatisfy his physieal and peyehologieal
neads, Tho teacher is the dominesring person within the claseroom,
Ho makes demands on the pupile, gives orders and axpects blind
pbedieneca., In genaral, teachers tend toO use kindness in dealing
with ohildren in ordinary claseroom 1life, but they are still far
from the friendly home atmosphsare. Rarriers exist between teaghers
and pupile who still fear them rather than love and respeet,

Bdueat lon in primery schools is still on the whole of
the soademiec bookish type., Character education s0 much stressed
by offieial regulations, has, in motusl practice, a minor position
in relation to mcademiec achievement toward which efforts of both
pupils and teachers are directed, Stress upon aoademie knowledge
and suceess in general examinations urge teachers to sacrifice
character training. One Syrian educator compared our primary
sehoole to factoriss producing children nolding the "primary oerti-
fioate"., The organisation of the pchools, methods of temching, the
physical and edwational faeilirvies, end even teachers' status,
gtand in the way of effective positive moral edmeation of ehildren,

our diseipline, of course, has made & great shift toward
more eonsideration of pupils' personalitios and intereets, bdut



gti1ll 1t is far from being basged upon the eoncern for pupile' wel-
fare, Teachers show more coneern about overt aete than about paseive
traits detrimental to the stulents mental health, There is no evi-
dence that teachere pay/:ggggelon to symptome of malrdjustment in

the pupils, or to their all-round development.

Negative aims of diecipline occupy 2 great plaee, Our
teaghers try to correet negative traits, such as cheating, in their
manner which on the whole is not in 1ine with mental hygiene, Posi~
tive aims of charmcter education are ignored, Teachers rarely work
for instilling nabite of nelpfulness, cooperstion, rosponeibility,
{nitiative and honesty, eveept in theory and precept, mainly in
teaching of "Morals" during the speclal class period of religious
and moral instruetion, Neither the school soeial 1ife, nor activities
or olaserpom procedures provide oppor tunities for the acouisition of
positive charscter traite, PThe teachere themselves, in general,
do not show some of these traite in their dealing with each other
or with school prineipals and thus deny the students the practieal
example,

Punishment is still an important aspeot of diseipline,
More will be said later on punishment, but it is appropriate here
to nmotice thet it i# based upon repression of pupile' neede and
welfare,

We may conelude here by saying that disoipline in our
schools tendcto be autooratic snd negative, It needs reinterpreta-

tion and & drift towards more oonsideration of interest and personal-



{ties of the pupils., Preventive measures in partieular need to

regeive greater attention,

0. TYPES OF BEHAVIOR
In this seotion of the chapter, & general view will be

given about types of behavior, teaghers' attitudes toward them,
their causes and suggestions for remedy or prevention, The subjeect
will be dealt with under two main headings:

1. Types of behavior and teachers' attitudes,

2, Types of behavior, their causes and treatment,

1, Types of Behavior & Teaghers' Attitudes

Types of behavior were obtained mainly through teachers
reports (Bxp., II, Part I, Question 1), and Exp. II, Part I, Ques-
tion 2 eondueted in Damaseus, and childrens' reports (Bxp. IT,
part IT). Teachers' attitudes were obtained from several sourees,
namely, Bxp. II, Part I, Question 2, and Sxp, I, Part IV.

In the following pages, a deseription of some of those
parts of the experiments will be given with the interpretation of
their results,

a) Some types of behavior and teachers' attitudes

Knowledge about some types of behavior and attitudes
of teachers toward them were obtained by Bxperiment II, Part I,
Question 2, This source aimed at having information about the
degree of acourrence of types of behavior and indirsetly of



teschers' attitudes toward them, With this intention, the writer
devised a sohedule containing & list of twenty typee of bnhavlorili
Phe schedule was devised according to a similar one administered by
Itoklan", in the U.S.A, in 1928, These types represent various
forms of evasion and esoape mechanisms, suoch as shyness, unsocial;
aggressive tendencies; and immoralities, suoh as stealing and
pbseenity. One hundred teasohers in Damaseus who answered experiment
II, Part I, £i11ed in the schedule, They were told by the experi-
menter that the aim was 8 knowledge of the extent of oecurrence of
eaoh behavior trait and that ratings should be based on their actual
observation in the sohool, Teaghers rated the degree of occurrenge
of each item on a four-point-scale "does not ocecur - oceurs in
pome pupile - in & great number of pupile - in all."™ The same
conditions of anonimity as in Experiment I insured their frankness.

Resul ts are represented in Table II.

It is needless to say that data gathered by this schedule
are not an ageurate evaluation of occurrence of types of behavior,
bocause of the subjeotivity in ratinge and their dependence upon
teachers' attitudes toward these types. Ratings reflect the emo~-
tional oonflicts of teachers, their reaotion to their jobs and the

effeot of disciplinary methods on their children®s behavior,

(1) See Appendix, Bxperiment II, Part I, Question B,

(2) Wiokman, B.X,, "Children's Behavior and Teaohers' Attitudes™,
Oommonwealth Fund, New York, 1928,
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The resulte show that all the previously mentioned types
of behavior osecur im our primaery schools to a greater or lesser
extent and as rable II shows, most iteme were reported to happén
sometimas., A glance at Table II makes it clear that these types
of behavior fall into three series aecording to the pereentages
of the teachers reporting them,

PThe first seriess reported to ocour at least somotimes by
over 75% of teachers in Damasecus consists of laziness, tardiness,
{nattention during the lesson, whispering in class, talkativeness,
fearfulness, lying, cheating and deceit, These types belong to two
eatogoriocs, First, the first five are more pbserved beoauseé they
constitute obstacles and frustrations to teachers' purposes and
educati onal achievement., Teaghers are preesed by the negessity of
completing the courses of study presoribed by the Ministry of Rduca-
tion and of preparing students for the final eyaminations, There-
fore, laziness, tardiness, whispering, talking in olase and inatten~
tion {nterfere with the profit to be gained from every minute of
the olass period, Seeond, the laet two traits, lying and cheating,
are recognized decause they are against the mornl ideals of teachers
and eonstitute offenses against their personal integrity.

Peachers' rating of foarfulness is specially significant.
Pearfulness is rated by one-third of them to ocour in & great
number of students, This indleates that fear is common in elementary
and primary sehools and is & sign of autoeratie absolute ocontrol
and harsh diseiplinary methods of those reporters,



The second series of behavior reported to occeur sometimes
by more than helf of the teachers oonsists of bullying, overeritioal
of others, resentfulness, stealing and shyness, Theseé may be divided
into two eategories: the aggressive and the withdrawing., The latter
is represented only in shyness, Aggressive forms are recognized,
because they are 6asily observable and constitute offenses against
teacners and their moral beliefs, At the same time, they indiocate
the existenge of frustrating situations within the 1life of the
gehool or outside, Damasous teachers' recognition of shyness shows
that they pay attention to it and realize its implications for the
future welfare of the ohild,.

Phe third series of behavior which is recognized by one-
fourth of the teachars consists of obsoene talks, insolence, traaney,
disobedience, destroying school materials, easily discouraged and
unsoecial.

It seems that truaney, insolence and disobediene® ocour
rarely. Disobedience is reported by only 58% of the teachers to
pcour sometimes, and is ooneidered by the teachers in Latakia amomg
the most serious types of hah:vtor.‘l) The infrequeney of ite
poourrence as well ag the teachers? rating of its seriousness are
probably due to its direot oonnection with the tu.ﬁhor:' authority.
Unquestioned obedience is required as an inherent characteristie

of absolute control, The same is true of ineolence,

(1) See Infra,, Table III.



The two withdrawing traits, that is easily discouraged
and unsocial are less observed, Rasy discouragement is more re-
cognized than being unsocial, heoause of its relation to the ine-
truction of students and may obstruct it. The uneoeial child is the
lemst remarked. This shows that primary school teachers notice
overt sote more than passive, negative behavior, as is oonfirmed
by teachers' ranking of unsocislness among the least serious
traits,

So much for the regults regardless of sex differences,
A glance over Table II clearly shows that lasziness, tardiness,
bullying, obseenity, destroying school materiale, truaney and
unsooialness seem to be more fregquent in boys' schoole than in

girls' schoole., The opposite is the case with gtealing as will

pe seen in seotion 2,

b) Peachers' views on the seriousness of types of behsvior.

Tenchers' views on the seriousness of some types of
behavior were obtained by EBxperiment I, Part IV, The idea of this
part of the Experiment was borrowed from llckl-ntl, who gave & list
of fifty items of behavior to 511 teachers in the U,.8.A., in 1928,
in order to raty them néoording to the degree of seriousness,
Wickman oompared their ratinge with the ratings of thirty elinieians,
which ehowed a significant difference from the mental hygiene point

of view. This part of the experiment was planned after Wiockman's.

(1) wiekman, ®.K,, op. eit., p. 98,



but on a smaller secals,

Bighty teachere in Latakia were given thirteen typee of
behavior in an unarranged form and were asked to arrange them into
three oategoriss mecording to their degree of seriousness by pat-
ting (1) bvefore each type belonging to the most serious series,
and (2) before the legper serious, and (3) before the least serious,

The items were as follows:

Cheating Regen tfulness
Oruelty and bullying Shynese
Deptroying school Stealing

materials
Disobedience Tardiness at school
Obscene notes & talk Truaney
Overoritical of others Unsooial
Untruthfulness

The experimenter had in mind the evaluation of teachers'
attitudes and their customary habits of thinking about and reaecting
to the oeccurrence of troublesome forms of behavior, im order to
compare their ratings with those of mental hygienists obteined by
Wiekman, But this faot was not revealed to the teaochers coneerned.
They were mersly told that the idea was to secure their help in
evaluating the seriousness of the previously mentioned traits, Un-
1imited time was given for the whole experiment, but as the gues-
tionnaires were very long and teachers turned back the answors the
next day, they could not have time for rationalization., Their im-
mediate reactions to probleme were segured, as represented in Table
III.
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Pable TII shows the thirteen types of behavior arranged
intop three eategories in order of seriousness according to mental
hygienists, the poreentages of teachers ranging each item into emch
sategory, and the highest rank for esch item given by teaghers and
mental hygisnists,

Wickman oompared the ratings of his two groupe of pro-
fessionals with & view to their professional interests, Teachers
are naturally concerned with edueational aghievements whereas
psychological elinicians look on these traits in terms of their
effeot on the future 1ife and adjustment of the ehild,

Tn general, the results show that the attitudes of
teachers in Latakia towsrd ehildren's behavior do not differ greatly
from thoee obtained by Wiekman, but our teachers show more progres=
siveness and their ratinge were nearer to those of eclinicians in
roui types; namely, bullying and cruelty, regentfulness, truaney
and destroying school materials,

fhe findinge suggest as Wiekman says that teachers' re-
aetions to behavior problems in ohildren are Aetermined in direeot
relation to the immediste effeet of the behavior upon the teschers.
Those problems that transgress teachers' moral sensitiveéness and
suthority and frustrate their immeilate teaching purposes are re-
garded more serious than problems which lf{:.t, for the most pars,
only the welfare of the individual child.

(1) Tvid., p. 116.



feachers consider cheating, stealing, lying, obscens talks
and notes and disobedience the most serious, becuuse they represent
{mmoralities and transgressiomsagainst their personal authority.
Whereas, mental hyglenists congider immoralities second in the
order of seriousness,

Pullying and eruslty, being overeritieal of pthers, uneo-
oial and resentfulness, both of the aggressive and withdrawing types
are not considered of firet importance by teachers, begause they do
not interfers with their educational aohisvemonts and because they
are not concerned with behavior traits affecting gtulent future
welfare, To mental hygienists those traite are extremely serious
for the child's future adjustment,

Pruaney ie given the same degree of gerioneness by both
teachsrs and olinicians, beemuse of its relation to moralities and
it might lead to delinquenoy. Furthermore it is the type of be-
havior that is mueh feared by paroents.

Pardiness at school had the same rating by teachors and
mental hygieniste, both consider it harmless to children's person-
ality, especially that its causes are often beyond the chili's
eontrol,

our teachers pay more sttention to overt, undesirable
acts than to the negative type, The unsocial child who does not
disturd their classes is rarely recognized, and little attention
is paid to the ““". of his maladjustment, This is confirmed by
the findings previously mentioned in the teachers' réports on



pocurrenee of benhavior. Shynese is oonsidered serious, as it had
alroaiv/:g::ted out, and teamchers agree with mental hygienists on
ite import to the pupil's welfare,

Mental hygienists, as oppoeed to temchers, give more im-
portance to withdrawing recesaive personality traite than to dis-
nonesties and immoralities, Transgression against authority or
violation of orderliness in class, such as talkativeness, whispering
and destroying school materiale rank lowest in the list.

To sum np; we are justified to claim that results of thie
exporiment are compatible with those of Sxperiment II, Part I, Ques~-
tion 2, Both show that personal problems of ehildren are sabordinate
to those interfering with teaching and classroom management, The
overt and dirsctly annoying conduct ie more recognized and considered
more serious than the inner emotional conflicts of children,

Teachars' attituides refleet their emptional econfliets,
thelr resctions to their jobe and frustrations in their life within
the school and outeide. Temchers' attitudes should be reeducated,
They snould realise that the ohiaf aim of education as the all-
round development of the ohild, makes it imperative for them to pay
greater attention to those unhappy, ehy and unsoecial ehildren, ns
woell ag to their treatment of problem behavior, This end oannot be
rescned if the emotional frustrations of teachers are not removed,
Improving the school conditions and toschers' status and education
will be discussed later, It may be Justifiably said now that the
teachers should be well-adjusted persons in order to be able to

take on the sacred responeibility of ohildren's eduncation,



2, Types of Behavior, Their Qauses and Treatment

Pypes of behavior obtained through both childrem and
teachers' reported cmseg are represented below, sccording to the
degree of their frequenecy. A brief diseuseion of each trait, ite
enuses and suggestions for prevention and treatment will be given,

1) Moral Transgreseions

Stealing and borrowing
Lying

Cheating and copying
Obscenity

Sex problems
Talebearing
Counterfeit

2) Breaking classroom rules
Disorderliness
Talking and whispering
Laughing and jokes
Making noise
Quarrels ani arguments
Interruption
Restlegsness
Passing notes
Bating in class
Playing in class
Inattention and daydresming



8) Physical attacks and rough play
Bullying and beating
Rough play and throwing others on the ground

4) Breaking school regulations
Tardiness
Late return from reooss
Pruancy and leaving without permission
Ignoring directions on the school yard
Property damage

6) Shortoomings in school work
Iaziness
Poor work
Irresponsibility

6) Undesirable personality tralte

a) Aggressive traits
Qontrariness
Repentfulness
Ovareritieal of others
Tmpoliteness

b) Negativistie, withirawing traite
Fearfulness
Basily discouraged
Pimidity, shyness
Unsocial



6) b) Continued
Unacceptable socinl mannors
Lack of emotional eontrol
Temper tantrums

Unusnal nervous réeactione

7) Transgressions against authority
Disobedience
Bltrolpdot to authority

Attaocke on teacherse
8) Accidents

9) No reported behavior.

1) Moral transgressions
Moral transgressiong are the most reported behavior

traits,

Cheating

Cheating is the most prevailing type of moral trans-
gression and is reported moestly by women teachere, 8 teachore and
15 pupils, moetly girle, mentioned cheating, and 784 of temchere
in Damascus reported that some of their pupils cheat,

Oheating takes the form of copying from others in
daily exercises as well as in gulzee and erxaminations, Teachers
indigats that pupils cheat when correcting dietation from the

blackboard, or may present one homework instead of another, es-



pecially in arithmetic prodlem solving, or pupils may have homework
done for them by & member of the family., Sometimes, ingenious ways
of copying are invented, especially in examinations, A pupil re-
ported to have oopied from his neighbour by means of slips of paper
and rulsrs, Precautions and preparations are taken before the
examination time, A pupil may write notes and remarks on slipe of
paper he brings with him, or on some hidden part of the body, suech
as legs, or on his clothes, or on the Jesk, Pupils sometimes se-
eure the help of others, through an open window, where another
person oan prompt them., Usually, cheating in tests i® the result
of agreement between two neighbours, that is mutual help in differ-
ent subjeot matters, 6.g., one may pass to another a solved arith-
metic problem, while the other helps in & history test., Group
cheating, or cheating on the part of & whole elass may happen,

] Unfortunately, this kind of deceit is not confined to
elementary and primary school students, It is & general feature
in secondary schools and even in the University. Its ocourrence
in higher institutions of learning might be due, among other oauses,
to previously scquired habits or to the negleet of its correotion
by primary school teachers, It takes place in gpite of severe
gupervision during exsminations and in spite of warning attempters
of being put out of the room.

Oheating, in general, results from the failure of the

pupil to cope with sohool academie roquirements. It becomes more

frequent when there is a disorepaney between the pupil'e caproity



and the mcademio standarde, A pupil with & high level of mapiration,
put of low mental ability or academic mchievement, is 1sa to copy
from others in order to rise to hie level of sspiration. Other
vensone for oopying are apparent in children's papers. The demire
to 40 well or to excel is smong oommon motives to oopying. Some-
times lnok of melf-confidence may be s resson. One pupil reported
that he gave the teacher a homework done by a clasemate in order
not to be considered lasy. His notebook had been loet snd the
father had refused to replace it., Fis desire to satisfy the teacher
and save his reputntion nas en industrious boy, together with his
father'a naglect led him to cheat,

The éypo of examination in Syrisn schoole and emphaeie on
grades are mostly responsible for cheating. Hxsminsations in Syrie
are rigid, severs and anbove the pupile' mental capueitism, They
dominante sohool eanoatlan.'l} Poth students und teschers are over-
oconecerned sbout them and strive toward success in them, They are
the orowning end of the sfforte of both parties conecerned, and
failure to panss is coneidersl a failure for both.

gtadiee have shown theat choating depends upon teschers
and pupile’ relations. It is less when these relations are free

(2)
and cordial snd a spirit of cooperation is found, In the light

(1) S8e Supra, p. 40.

(2) Hartshorne Wugh and May, Mark A, "Studies in Deceit", ¥eaomillan
Company, New York, 1928, Chapter XXITII.



of these findinge, one ie right to oclaim that cheating in omr
sohools might have among its causes the lack of cordial, friendly
relations between teachers and pupils, as well ae frustrations in
the children's lives,

Primary school teachers' treatment of cheating consiste
mainly in lowering the marks of the cheater, as it will be shown
in the seotion on methods of ourrootlon.(l) Their treatment is,
on the whole, uneducative, Fow are those who search for causes
and try to remedy them,

Oauses of cheating shonld be removed or lessensd, The
problem of examinations will be dealt with later, becsause it is
beyond the teacher's control, But the teacher should always ask
himgelf; What is the cause of cheating? Is it the ineffiecieney
of the pupil? If it is, he eshould arrange for special ocomehing
and remediml work, either by doing it himeelf or by asking =
stronger pupil to help the weaker echild, The teacher ehould
strengthen self-confidence and self-reliasnee in pupiles, On the
other hand, he should try to discover the remote caumes, the
hidden difficulties by studying the ohild, his health, his home

enviromment and thus try to remedy the causes of cheating.

Stealing and borrowing
gtealing ie one of the moral transgressions mentioned

most by temghers, 16% gave anecdotes about theft. It seems from

(1) See Infra, p. 100,



the study that girls steal more than boye; 12 out of 4% women
teachers reported cases of ltealtngg whoreas only 4 out of 67 men
teachers did, These findings are confirmed by the results om
teachers® ratings of degres of ococurrence of stealing, nnwtﬁ
that it is more prevalent in girls' schools than in boys'.

Stolen materiale, according to the experiment, consist
of money and objects, Stolen money varies in amount from half a
pound to twelve pounds. Tt is usually spent in buying school
materials, such ms pencile, fountaln pens, or eatable things,
Pupile may steal school materials from others, mostly fountain pene,
or sweets or lunches,

Stealing ariees from a great variety of causes, It is
exceedingly eomplicated in origin., Shaffer states that not one
single factor in any one case, but a wealth of contributing causes
underlies the oonduot.m)

Cases reported show that the most common oruse for steal~
ing 1is poverty. GChildren of poor families resort to stealing money
or materials in order to obtain material required for the school,
Frustrated needs account for stealing. Children have the desire
for property, and the desire to be on & par with school mates and
to have what they have, A woman teacher said:; "A girl stole a red

fountain pen from her meighbour, juet becmuse she wanted to have a

(1) see Supra, p. 44.

(2) Shaffer, Laurance Frederio, "The Paychology of Adjustment”,
Houghton Mifflin Qompany, New York, 1936, p. 116.



rod one 1ike her friend's," When one realises how urgent the
child's nesd is for satisfying his physical mm eds aes other chil~
dren 4o, one will be more tolerant toward the poor pupil who tekes
another pupil's lunch, Poverty in our communities ie algo one of
the main sourges of other types of delinquenecies, and is a great
obstacle to charsoter education and the development of healthy
personality traits,

Other environmental and family factors are mentioned by
teachers, They reported that the family finaneial conditions and
marital status had their effeets on stealing., Cases of broken
homes, or divorced parents with the ensuing negleet of the child'e
phyeieal and peychological needs were reported by some teacherse,

Prom the point of view of the psychology of adjustment,
Shorman (1934) distinguished three prinoipal types of motivation
basie to stealing end lying, First, as has already been indiented,
stealing and lying is csused by the adesire to be on a par with play-
mates, Second, to gain attention, Third, stealing and lying as
emotional ontlot- for oonflic ts and for other adjustment aiffi-
Glltltl.(l, The first and second clasees and some cases of the
third may be considered as defensive adjnstments.

Oone girl was reported as & chronic case of stealing, In
the mother's opinion, the reason was probably that her girl was

one-footed, One oase was dAneé to harsh parental treatment. She

(1) Ivid., p. 166,



was an orphan living with her severe seventy-year old grandmother,
who 414 not adeguately meet the affsction and pocurity neede of the
girl.

Stealing is sometimes due to hatred or jealousy engender~
ing revenge, A pupil may stesl because he hates another or is
Jealous of him and wante to revenge himeel? by putting suspicion
on the hated fellow,

Stealing is an individusl or group problem, One can steal
by himself or cooperate with a gang. Gange of robbers are occa-
gionally found in Syrian schools. In this ocase, imitation and the
influenee of schoolmates play their part,

In conneetion with theft, indebtedness hms been stated,
Girle bought sweets and objects from shops without paying for them,
Peachers should pay attention and see that pupile depart from sueh
a habit.

Now we come to & consideration of teachers' attitudes
toward stealing and their treatment of it.

From the osses reported by teachers, we have the evidence
of sympathetic understanding on their part, They compréehend that
chronie cases can usually be traced back to insignificant beginnings.
Pupils etart by pilfering things and sums of money and in course
of time, the habdit is aequired, Teachers understand the necessity
pf paying sttention to beginnings of theft, They follow different
methods in order to discover the one who steals, Some use threats

of suspension, others promise not to punish if the oculprit confesses,



others still follow a private guestioning of the suspected pupil,
or a publie inguiry into the problem,

Teachers are unanimous in using no punishment whatsoever
in such ecases, They content themselves with explaining to the
pupil the undesiradility of the aot, its evil consequences for him-
gelf and the mopoial group, It is mecceptable to tell the eulprit
about the future state of thoes who steal, the iisapproval of others,
and to ereate in the child the emotional disposition to 4o to others
what he would 1like them to do to him, and refrain from doing to
them what he would not like them to 40 to him, 1In other words,
appeal to social approval and dieapproval and giving intellectual
reasons are preforable to moralizing, Some teachers rely greatly
on religious temehing in instilling desirable traite and correcting
andesirable oneg. They remind thoee who stesl of Hell and of God's
anger, This mothod is undoubdtedly effeetive, but the element of
fear in education is not wholesome, Secularisation of moral educa-
tion does away with fear and opens the way to clear thinking, to
weighing of values and to rationality ae regulators of conduet.

It ie & sound practice not to publieize the act of steal-
ing, while taking positive measures to heal the ocase, Telling the
ehild before the group that he hae stolen and he should mot do it
again, is detrimental to his future adjustment and frustrates
his need for others' respect, even if no other punishment ie used,
A private conference with the stul ent is preferable,

Furthermore, explaining and appealing to reason do not



remedy the causes, FPositive measures gshould be taken, The oase
should be studied, its causes discovered and those who influence®
the 1ittle thief deteoted, Poverty must be dpne away with, end
this is beyond the teacher's job, It ghould be the conecern of
sooiety. WHere, it ie pertinent to say that teaochers some times try
to remedy the eituation partially by providing some poor pupils
with small necessities, such as fountain pens and notebooks bought
with the money of the classroom "gooperative box", Yecessities
are given to the pupils coneerned either direetly or as & reward
for exoelling in one or another gchool subjeet. Neverthelese,
these oases are rare,

Frustrated needs snould be satisfied, Our teachere are
usually wise in disoussing the problem with parents and making olear
£0 them their duty ih offering their ohildren faeilities and enough
pooket money, Whenever puontblo,'tho school® should provide free
moals and free school materisls. Xf the child steals beosuse of
laok of attention, it is better to show intexest in him and give
him & chance to exeel in some activity so as to win the attention
needied in a normal way,

fhe child does not take away things belonging to those
whom he eherishes and loves, Improving our manner of deeling with
children and giving them affeetion, may be good antidotes to
stealing,

Lying
Lying ie another type of deceit. There is a close reéla-



tion bdetween the three types of behavior, lying, cheating and
stealing; they are mostly found in the same individual, Iying
i® common in etudents and ie reported by 88% of Damascus teachers,
Lying i a symptom of eignifieance mainly becgaunse of
the motives underlying it. Tn connection with motives, seversl
types of lying are distinguished and should be recognized by teachers,
Tmaginative lying and lying resulting from econfusion between ramlity
and faney are natural and harmless, Pretension or lying in order to
satisfy the need for recognition, or to compensate for inferiority
feelings happens espscially when the child'es soclal status is below
his pnr'-.u} The child may pretent that he is 111, or that he
i parsecuted by others sop as to seek affeetion., Motives to lying
were mentioned previously in connsotion with stealing, A student
1ies in order to escape severe punishments, especially where they
are greatly used, In most of the cspes reported, lying is dune to
a desire to escmpe punishment, to avold shame, or to win some
rewards, One taamcher told of a pupil who lied to his father by
acousing his toacher of slapping him on the head and injuring him,
In the teacher's opinion, the pupil's motive was to sscape from
séhool; for he was of low mental ability and inecapabdle of getting
along with sechool work,
One kin® of defense lying is the 1lie of loyalty when the
ehild 1iee to those in authority, whether teachers or parents, in
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order to proteet another child from entiecipated punishment., Some-
times a ohild 1ies in order to geot others punished and thas revenge
himself; the cause is jealousy resulting from favoritism on the
part of the teacher,

The habit of untruthfulnese is oftemn built when lies are
neglegted from the start, A pupil usually learns to be a liar
by imitating sdult liars around him. One teacher realised that &
fatner urged his boy to lie by advancing wrong exeuses for tardi-
ness at sechool, This teacher is right in saying, "Should we punish
the ¢hild or those adult ohronie liars who teach him %o lie®"

Under such oircumstances, are we justified in holding the student
responsible for his misbehavior?

Now what oean the teacher 4o in cases of lying? Some
writers on the subjeot advise the teacher to follow some sugges-
tions, Abdel Aziz Bl Kuci says that the teacher should always
study the type of lying, and gee whether it is rare or habitual
on the part of the npu.u If habitual what are the motives.

He should in sach eape remedy the motives not the symptoms, No
unwise punishment should be used, such as beating or seolding, or
publiciszing, The teacher who was reported in this study to have
ecompelled a pupil to stand bdefore the student body and confess he
was & liar neglected entirely the detrimental effeet of publioizing
on the pupil’s mental health. The tescher should deteet begimnnings

(1) WR (0 " i ! gl e oS



of lying and lead the pupil to oconfess, not by coereion, but by
kindness and persuasion, To forece a liar to confess is an incentive
to turther untrutnfulness. To punish him after confesaing and tel-
1ling the truth minimizes the value of truthfulness in his estimation,
Prankness appears wherever an atmosphere of mutual give and take
replaces autoeratic rules, Affeotion and love must replace authori-
ty, severity and punishment, When the child lies beenuse of in-
feriority feslings, we should provide him with aetivities, in whieh
he oan exeel and get the rseognition and admiration of others,

Adults should set a good example of truthfulnees bsfore children

and refrain from lying or making absurd promises,

falabearing and Oounterfeit

Palebearing and counterfeit are other types of deceit
and have similer motives as stealing, lying and cheating.

gounterfeit is reported in a few cmses, One pupil, a8 a
teacher said, eounterfeited an exouse on the part of his father
for boing‘abaant without permission, The ilreect motive was fear
from being punished; the real causos wers personal defielencies
in school work,

Talebearing and slander are more frequent, The author,
while suparvising teaching practice, observed in a first elementary
grade striking habite of talebearing. Oonstant ealumny made the
lesson impossible, Girls reported that neighbore are laughing,
or pulling their hairs, or reading, or gleeping, or chewing gum

and pretended to have their thinge taken away,. The teacher geemed



to be blind and deaf ignoring all tales, When the turn of teaching
cam® to the students of the Teacher Training School, they were
advised by the author to make some remarks to the elass. TIn faet,
the student told the claps that they should mot report anything,
that she notiees behavior on the part of the pupils, that it
f® not niece to report about others and that she likes them all,
especially those who do not report, At the same time, a more at-
trastive progedure in teaching was followed, Talebearing decreased,
though the habit was diffioult to be broken altogether, To the
author, the main cause was constant change of elass teacher, The
teacher wag on leave on account of prolonged illness, and the subse-
titutes alternating in her plsoce did not prevent the building up

of the habit, Moreover, the pupile belonged to a very poor com~

muanity where the standards of behavior were not partieularly high,

Sex Problems

Rare oecurrences of sexual curiosity and play are obtained
from teachers' reports, (Osases of homosexuality, heterosexuality
and masturbation are reported.

Some teaghers consider sex curiosity and play as & natural
aotivity and impulse, while others eonsider them as bed inelina-
tions learned from & corrupt enviromment, In e2ither ease, the
teachers on the whole tried to remedy the situation with toleranee®
and understanding without the use of penaltiee, Few teachers were
indigmnt . and showed an extremely severe attitude, expelling the
pupil from school ii order to protect the group against corruption.



gex ouriosity and play are parts of the growing-up proeess.
All cases reported were harmless, Sex problems are gometimes symp-
toms of emotional maladjustment and hidden eonflicte. They consti-
tate & kind of release to the child from frustrations ani adult
suppression, The eauses should be removed and the teaehor should
redireet the pupil's intereet into eonstruetive ehannels, and die-
cover or develop in him interest in reading or writing or drawing,
or any other hobby, Discussion of the problem with parents or
ehange of school is helpful,

Adult sex perversion e¢ould sometimes be traced to normal
childnpod and adolescence sexual play, Our society is suffering
from sexual attacke and perversion, The school should partake im
speinl reform by remedying cases from the start, If the school
rejeots ohildren and refuses to reform them, 86X eriminality will
inerease,

obscene talks and notes, a disguise for this tabood sexusl
{nterapt, are aleo rare and ranked first in the degree of serious-
ness by teachere and second by elinieians, Redirection of pupile’
intereste into better channels is to be preferred to the use of

govare punishments,

2) Breaking Classyoom Rules

Palking and whispering in class
falking is reported by pupils more than by teachers,

and séems to be & common trait in schoole. 794 of teaehers in

Damasous mentioned it in the list and 19 teaghers stated that it



poeurs in a great number of cases, It seoms that teascherse 4o not
econsider talking and whispering as serious as moral transgressions
but eonsider it a natural tendeney when it does not distard otherse,
In fact, children and adoleseents 1like to communionte their ideas
and feelings to others, Talking is then a normal asetivity, or it
may be a sign of a desire to receive attention, For the most part,
it represante the need to borrow somé objects from neighbors,
gometimes it 18 due to lack of intereet in the lesson due to un-
attractive materials and dull methods of teaching, The lesson
might be above the mental level of the eohild,
Punishmente given for tslking vary. Among the most common
{s writing such 1lines as "T should not talk in olass™,. Talking may
be remediei by simple eontrol; & look to invite the attention of
the talker will 4o, Sometimes removing him from his seat is better,
ohronic talkers should not be sgeated near each other, The talkative
ohild 18 best at oase when given some setivity that needs talking,
8.8., making speeches and reciting poetry. Methods of tenching
should stress students’ participation, The discussion mathod
decrosses the need for constant speeeh, ¥Modern tesehers in our
sochools favor giving the elass more than one break of ome or two
minutes each during & olase poeriod,
¥Whispering is inevitable and takes place sven when for-

bidden, A girl said, "We were told that we ghould not whisper in
olass and threatened with severe punishment if we did, When the

tescher oaught a friend of mine whispering in olass, ®he punished



her harshly by depriving her from partieipation in lesson discus~
sions for several days." When whispering does not interfere with
school work, especially when moving in or out of the room, prepar-
ing materiale for work and taking thinge out of desks, it should
be ignored,

Laughing and Jokes

Jokes of different kinde take place in the classroom,
Sometimes they are signs of boredom, or of a sonsse of humour, but
are rarely sn indication of resentment against the pupil vietim,
One girl wrote that she pricked her neighbour with a needle, just
{n order to laugh on a very hot afternoon period, Our primary
olagses tend to be severe and to kill the spirit of echeerfulness,
Peachore 40 nmot allow jokes and laughter and whem they do oeecur,
they meet them with punishment. Jokes should be eneournged every
now and then; they throw an atmosphere of joy in the classroom,
after waich pupile are ready to work again, and return to a quiet
state. Oapable teachers &o not have to fear children's laughter;
it does not deorease the children’s respect for them., Om the
contrary, it makes for a more friendly atmosphere and strengthéns

the pupils' love for their teachers.

Noise and confusion

¥oises and confusione sometimes happen, especially with
beginning teachers, or when the teacher is put of the room, They
might be a sign of autooratiec control when pupils feel the need to



relieve the tension under the suppressive atmosphere, Noiess are
usually group action, The troublemakers should be located mand re-
moved from others, Teachers should always remember that when the
elass is working on interesting activities, there will be no room

for noise,

Inattention

Inattention has several causes, The physiological state
of the ohild has its influence, for the 1ll ehild ie unable to
soncentrate. Ohildren's minds may wander when the lessen is aifei-
oult, or too easy, or uninteresting. Dull students as well as
bright ones may not pay attention to the lesson, Inattention as
suoh dpee not exist; 4t is rather attention to something other
than what is going on in the olass; such as daydreaming about
some past or future trip.

gauses of inattention may be discovered and remedied,
Usually, & word, or a look, or calling the child's name mey bring
back to the lesson the wandering mind, A question asked to the
{nattentive calls him to the world of reality. The teacher should
not econsider inattention a personal offense but should ask himeolf
whether his method of temching is efficient; he should not be
angry and punish the ohild, He should be skillful in disoovering
the inattentive from thoee who may seem to be extremely interested
in the lesson, with a flash of understanding in their eyes.



Bating in class
Bating in oclass is not rare; ochildren eat oranges, sweets

or chew gum, It mirrore lack of manners and boredom, Some times
the eating pupils pass unnoticed, at other times they are severely
punighed, To deprive pupils of theseé things with proper explana-
tion is sufficient, The teacher should always remind himeelf that
'ho may be the main cause of such misbehavior,

8) Physical Attacks & Rough Play

Physical attaoks and rough play are very common in our

primary and elementary schools, and are reported by 41 out of 116
pupile, moetly boys who reported incidents of bullying, fighting
with others, attacking others and throwing them on the ground,

Bullying begins usually with a disagreement and discussion
about & problem, 8.g, 18 studying better than playing at recess?
or with disputes in gemes, or with mere practiecal Jokes and play,
guch a8 throwing water on eaech other's face., Pupils report throw-
ing others on the playground or in the pool; or by tripping others
while running, A considerable number of reporters confess to have
done it on purpose to harm their playmates, Real injury sometimes
resulte as the attaocked boy may bleed in some part of the body,

Physiocal attacks stem from two general eources, First,
the need of children to release surplus physical emergy. BSeoond,
they may be symptoms of inner frustrations, This second source

agoounts mainly for bullying, The fregquenoy of baullying and harmful



physical attacks is probably due to suppreseion of children within
the olaulroan.(l, Peachers must have in mind that fighting may be
a echannel by whioh the pupil gote what he desires, and a means of
revenge, It is sometimes natural with the boy who wants to display
hie museular strength,

Physical attackse are met with harsh penalties, such as
‘sntponlion of the pupil for three days, or lowering standing. In
most cases, these punisiments d4id not work, but also, were the
cause of further fighting,

A8 an immediate measure, 8 conferenee with the pupil is
helpful, in which dangers of attacks are explained, A necessary
preventive measure is to provide econditions for physical outlets of
onorsw.‘g) Gymnastios and physioal games are badly needed in our
schools, Boxing games between matches may be organiged under &

referee,

4) Breaking School Regulations
Under this heading oome unexcused absences, such &a

tariiness, truanecy, leaving without permission.

Tardiness
Oommon observation and teachers' estimates show that

tardiness is common, especislly in the first morning hour and in

(1) see footnote on p, 9, and Kurt Lewin, Ronald Lippitt, end Ralph
K. White, "Patterns of Aq;ro-sivo Behavior in I:periuontall;
oreated 'Soecial Olimates'", J. Soe. Psychol, 1989, X, pp. 2 1-299.

(2) Outte, Norma ®,, and Moselay, Nicholas., op. eit., p. B85,



winter time when pupile are detained at home by rain, The same
pupils are nearly always late, Those pupils who live near the
sohool might be late as well as those living far from it, often
beeanse they are late to rise or to have breakfast, or beecause they
are indifferent, Inatances are obtained whenm pupile are late bhe-
cause they have no clocks at home, This is especially true of
childaren 4n the low economie group.

Oocasional tardinese is a shorteoming but not an unpardon-
able sin, Pupils must not be severely punished for being late,
Some temchers keep pupils who are late outside the room for the
whole period, or allow them to enter with a word of advice or re-~
proof, When a pupil comes late, he should bds allowed to enter and
a eonferenc® with him will take place later, For chronic cases, it
18 effeotive to assign responsibilities, or early morning duties,
such as oaring for the cleanliness of the elaseroom, bringing ohalk
eto.... This would induee the ohild to come earlier, Ome teacher
oursd a oase by asking a neighbor to pass by and accompany him to
sohool, BExoiting olass work in the first morning hour is an antidote
to tardiness., Motivation of school work makes pupils eager to

comé early.

fruancy
Pruanecy rarely occurs, beenuse teachers and parents are

oareful about pupils' attendance, Pupils cannot escape punishment

(1) Ivid., p. 97.



and are easily deteoted when playing truant, for, they have to
present their guardian’s exouses for their absences, The community
{tself disapproves of it and teaehors consider it eserious.

Many factors lead to truanoy; following are some of them:

1) Usually, the lsck of desire to ettend school, as
Paul Landis said, is likely to be gymptometic of
educational ulaﬁjumonta.u’ The diffioculty of
leseons and lack of interest made one child flee from
school and go to the movies, Fear of teacher and
harsh disoipline are mentioned by a boy who went to
a near garden instend of going to school., TLack of
authority at nome is another faotor,

2) Pruaney is often not an individual offemse, It bringe
into question the character of the ehild's play group
or the ms.‘g, Imitation of peers accounts sometimes
for leaving school to another place where the gang
learns petty delinquencies,

fruaney should not be ignored, because its seeretive natare

makes eortain kinds of delingueney eassy., It may be regarded as the
kintergarten of delinquency. Therefore doing away with truaney is
to take & long step in the direetion of doing away with del ingueney.

OQur teachers deal differently with truants, Wise were

(1) Landis, Paul H., "Adolescence and Youth", MeGraw Hill O
New York, 1947, p. 220, : e

(2) Tvid., p. 221,



those who d4id not punish but disoussed the problem with perente,
Others reported harsh penalty. One boy told of three faye of sue~
pension and lowering conduot marke; another of flogging before the
gtu ent body. Some teachers appoint spies on suspected pupils and
thus keep an attitude of a policeman, This would develop an atti-
tude of defianee toward school which may generalige to the eivil
authority, to say nothing about the avils of espionage in sohool,
The remedy is not punismment, but a stuly of the child's home con-
ditione and sehool achievemant, his interests and play group. The
teacher should cultivate the child's friendship, develop hie in-
terests and praise him for some achievement, Parente should eo~-

operate in the ourse,

6) Shortoomings in School Work

Lazinese is rare in our elementary and primary schoole.
Pupils do their best in etudying and doing homework, not so much
vpecause of interest ae beocause of fear of punishment, Poor work
and laziness are usually the resalt of lack of interest in the
gubject matter which may be either too diffioult or too easy. In
oither oase it is not commensurate with pupils’ menmtal ability amd
ashievement, Methods of instruction are often boring and devoid of
teaching aids, The lecture method is very common although it e
not suitable for elementary classes, Sometimes, poor work and
laginess are due to the pupil's poor health, irregularity in glandulsr
funotioning, feelings of inseourity at home, or immer emotional

diffioulties, Some teachers punish the laszy pupil harshly. Othars



ghow more understanding., A teacher roported the following cases
"one boy was weak in arithmetio problem solving, I knew that he was
harshly treated at home, X cured him by strengthening nie polf-
confidence and giving him affeotion and emcouragement, I fear that
he would not succeed in his future 1ife if he is continually denied

affegtion,”

6) Undesirable Personality Traits

Aggressive tendencies and sotions show themselves among
pupile. Oontrariness, resentfulness, overeritical of others and
impoliteness are concomittant with absolute eontrol and guppression,
Resentful girls tore their examination papers because of undeserved
gero as a8 penalty for being guspected of cheating, Regentment in-
duees the child to refuse to reeite the lesson snd to be impolite
or even to attack the teacher and {nsult him, Hetred, jealousy and
{ll-treatmeént may maks pupile overeritical of others,

Timid, shy, unsocinl and eagily discoursged pupils are
not rare in Latakia schools, although tenchers fail to notice them
end when they do, they do not take positive measures in order %o
ragtore them to mormal soeisl vehavior, Recessive traits are symp-
toms of diffioulties in the child's life, Teachers usually consider
the shy, timid ochild the model ehild, In moderm diseipline, the
problem ochild is not the troublesome actively disturbing pupil, but
the pagsive, quist ome Who f£inds in shyness and unsocialness &
rofuge in which he escapss from real 1life, These recessive traits,
1f not ohecked are likely to lead to personality disintegration.



Panchers must bring those pupile to nomal gocial life by
giving them responsibilitiee and duties that put them into contaect
with their fellows, sueh as gathering money for the cooperative
box, or eneouraging them to recite pleges of poetry, or play with
others in teams, or asking to give special help to weak pupils in
gsubjeets in whioch they excel, But this process should be gradual,
i{n order not to harm their personalities.

Rare eases of unusual sensitiveness and nervoue réactions

are reported, The teachere met moet of them with punishment,

7) Transgressions Against Authority

Disobed ience which is the most important transgression
against aathority is not common, @ince teachers insist upon eomplete
oompliance with school regulations and authority. The few eases
were refusal to pray in school, to carry out teachersg' orders or
to do & required task.

Knowleige of causes is & step toward remedy. Disobedience
has v@rioul causes, One cause is the lack of consistent tralning
at nome, According to Gessell, disobedience is not inheront, it ie
learned and is frequently a good impulse turned into & wrong direc~-
tion, Ohildren are often not intentionally disobedient, but have
puilt & oarser of earelessness which results in absent mindedness,

a negative attitude tuwsrd‘{gllgatinnl. Usually those ehildren

come from unorderly homes. The formality of the classroom on-

(1) geesell, Arnold L., "The Normal Child and Primery Bineation",
the Athenseum Prese, Boeton, 1912, p. 25l.



courages disobedience, The teacher who overburdens the pupils with
rules and regulations invites rebellion, A nataral impulse toward
order is frequently inhibited by rigild preseription, Too much home-
work generates disobedience or at lenst resentfulness,

Peachers should not require overcompliance, but should
realiz® that the continually obedient ohild mast bde looked upon
with suspioion, Hie passivity and lack of independence might have
their roote in hidden fears,

Intelligent obedienee oannot be attained under absolute
control. Therefore, a change in the autoeratie rules is neeessary.
Pupile should be allowed to partieipate in the formulation of elase~
room rules; and the teacher shomld replace commands by kind re-

quests which are more willingly earried out,

8) Accidents
gages show that accidents happen greatly during play,

guoh &8 breaking windows with balls, or unintentional rush ageinst
other pupils from whioh real injuries result, or hitting teanchere’
heads or back with balls, or throwing ink on the floor.

garelessnoss and inattention ae well ae the narrowneéss
of playgrounds uoounf for necidental hurte, The child who has
frequent acoidents may be suffering from mervous disordere and
should be examined by an expert,

By definition sccidents are unintentional, This implies
that omses of the kind should not be punished except with reparation



and rectification of the damage and & promise for future carefulness.
Students report repairing damsge ecoupled with penalties such as
peating, or extrawork.

To prevent aceidents, schools must have unbreakable materiale,

fixed inkwells and epacious playgrounds,

Tn oonelusion, the teaghers on the whole are of the opinion
that the behavior patterns that characterize the problem child are
those metive iisturbances that frustrate thelr teaching purpomses,
or transgress echool rules and routine and violate moral standards,
gages of overt benavior are either gimple such as tardiness and
whisporing in olass, or serious problams involving multiple undesir-
able traite such as stealing, lying, cheating. The latter cases
need the help of mental hygieniste and experts, for, they represent
symptome of maladjustmente in the 1ife of the pupils.

Phese types are met with penalties; rare are those
teaghors who remedy causes rather than symptoms, Teachers' atti-
tudes should be redirected towards more consideration of the pupile’

mental hoalth and welfare,

D. METHODS OF OORRBOTION
No one ean deny the drastiec ohanges that took plsee in

mothods of eorrection of mishehavior in Syrian pudblie elementary
and primary schools during the last deonde, School control, as &
part of the whole edueational organigation, in our country was

gingce the FPrench Mandate an of fieinl matter, It was and ie still



regulated by the Ministry of Bducation which sanotions the penalties
to be used by teachers and prinsipals and gtrives to make sechool
conditione more condncive to charmcter training.

Phe writer will deal with methods of correetion under
the following headings:

1, 0fficial diseiplinary system.

g2, Thaoretionl views of teaschers on punishments,

%, Pananltios actuslly ueed,

1, 0ffiecial Dllctglinazz System

offieial Regulations on discipline were iesued during
the last educational reform in 1949 and published by the Ministry
of Bdueation in the "Organization of Primary aml Elementary
Sehools.,” The official regulations presented below, are & trans-
lation of Chapter VI on disecipline in the above mentioned Organis-

ation,
(1)
"Discipline”

Artiole 50 : Imstruction and education in elementary and primary
gohools should be based on reform and motivation.
Prineipals and teachers should txy their best in order
to reach the desired end by using methode of appeal

and persuasion rather than restraint and fear.

(1) Ministry of Bducation of the Syrian Republie, "organization
of Primary end Blementary Schools™ (Deeree 624 - November 28,
1949, Chapter VI).
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Article bl @

Article B2 :

Article B :

Article 54 :

Po the end of reforming the stuient and keeping order

in the school the following penal ties may be used when

necessary.

1, Admonition in private,

2, Reprimand before the stw ente without humiliation.

%, Standing in the classroom during the lesson, or
reprimanding in the principsl's office in the
presence of the prineipal and the teaching bdody.

4, VWarning the etudent's guardian,

5, Suspension for a period not exceeding thr ee days.

6. Transfer to another school,

7. Bxpulsion in ecase of groes violation of order and
morality.

Penalties of admonition, reprimand and standing may be

direetly inflicted by the teacher himeelf, Ae to the

penalties of warning and suspension, they eould omnly

pe inflieted by a deeision of the echool prineipal,

The transfer of a stuient from one school to another

and -+ evpulsion may only be inflieted mpon the recom-

mendation of the school board and the spproval of the

Dirsetorate of Bduneation in the Muhafasza,

¥Whenever the Direetor of Eduoation in the Muhafaza

approves of the expuleion of a stuient, a eireular

should be issued to all primary schools in the Muhafaga

forbididing his admission into these schools.



Article BB : Students who have been expelled from a primary school
may request their admission im another one, after the
elapse of one year at least, Oomplianee with this
request or ite deelire rests with the Directorate of
Biduocation in the Muhafasga,

Artiele 66 : Special instruetions will be issued in order to guide
teachors in methods of motivation and rewarde that
should be used in primary and elementary sehools,

Article B7 : In reprimanding the students, it is not rermitted %o
resorts to corporal punishments, wethods of publieizing
and humilistion and killing of personal pride, Teachers
ghould not send students out of the elamsroom exeept
in oases of gross violation and after baving imme-
diately informed the sehool sdministration.”

The oritieal study of these regulations will be made at
some length in Chapter III of this study. But it may be justifisbly
sald here that they refleet a progressive philosophy of education
based on & sound psychology of the ohild and respect for his per-
gonality and mental health,

Unfortunately, the spirit and philoesophy underlying the
offiolal diseiplinary system are not fully grasped by teaehers who
do not only apply different dlsciplinary measures exceeding the
restrioted number of penalties sanetioned, bdut also display some

abuses in their application in & manner detrimental to the child's
mental health,



2., Theorstical Views of Teaghers on Punishments.

Peaghers' views about punishments approved and their
manner of administration were obtained by Bxperiment I, Part II
and III, conduoted in Latakia,

a) Teachers' views on the helpfulness of punishmente
peaghers' views on the helpfulness of penalties were

obtained by Bxperiment I, Part II, which consists in giving teachers

a 1ist of ten penalties, namely, beating, sarcasm, kind reproach,
redueing school marks, sending out of the classroom, sending to the
prineipal, additional work, detention after school, suspension and
non-promotion, Teachers were asked to indiecate the extent to which
these measures are useful, by putting a mark before each item, on

a five point scale "not useful, sometimes ugeful, often, most often
and alwaye". (See appendix)

Phe experimenter wanted to know indirectly the teachers'
attitudes towards these penalties, on the ground that the belief
in the helpfulness of each meapure® may be indireetly indicative
of a favoring attitude toward its use,

Pable IV showe the resnlts of Experiment I, Part II, in
pereantages, The interpretation of results will oome in the next

gseotion on penalties actually used,

b) Teachers' yiews on the sdministration of punismmonts
feachers’' views on the administration of punisiments

were obtained by Experiment I, Part III. Teaohers in Latakia were
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given ten statements about the administration of punishments and

were asked to indigate whether the statements were trus or false,

by putting (T) before the item they think true end (P) bvefore the

one they belisve to be false, "Resulte in pereentages are represented
in Table V.

TARLE V - Teachers' Views on the Administration of
Punisiment, Given in Pereentages.

) 3 3 )
3 8 t a t e m o n ¢ s True :Palme;
H H 3 H
[ s s s
+ 1. The teacher has the right to avenge himself on 3 $ s
‘ tn .tu.nt °rf'n‘1n‘ hl‘ @ % @ e & s sEew P N I A : al : " :
g $ $ :
: 2, The teacher can realize the desired end of disei- : $ H
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: 3., A good disoiplinarian makes much use of punishment: 9 : 91 :
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An examination of Table V denotes progressive views on
the administration of punishments, The rosults are in 1ine with
teachers' conception of phases and aims of diseipline previously
discussed in seotion B of this ohapter, both of which indieate a
modern philosophy of discipline,

Phe groater majority, that is 92% of teachers in Latakia,
agree thet the immediaoy of punishment is better than its delay,
for the advantage of establishing the conneetion between misdeed
and penalty, Privaey of punishment is recognized to be sometimes
desirable by 82% of them, The statement on privacy was aotually
{ll-oonstructed; it states that "sometimes 1t is desirable not to
punish the pupil before the group", whereas "as pften as possible
should replace "some times”,

The general agceptane® on the part of the teachers of
the desirability of the pupil's understanding of the reason for
the penalty indieates that punishment in their view ains at rofomm
whioch ecannot be attained without the notion of causation between
misdeed and penalty, Our temchers believe that punishment should
be rational, impersonal and free from the spirit of vengeance,

Two thirde of them ﬁllovo thet punishment and reward should be of
the nature of the misdeed, But the experimenter thinks this result
is not reliable, as the statement must have seemed to the teaochers
rather vague and confusing, Teachers, on the whole, are against
saerifioing the group for the individual in punishment, Tt is
sound on their part to believe in the oertainty of punishment. 1In



connection with threats, some proportion of teachers do have faith
in et 0ffeotivencss in character education and eoonsider them nearly
equal to appeal in this respect, Those reporters recognize in-
direotly the importance of fear in education, But teachers are
almost unanimous in that the application of & mild penalty is better
then & threat of s severe one not put into effeot.

The majority of temchers have the notion that punishment
should not be prevalent, The good diseiplinarian, in thoir opinion,
is not one who relies greatly on the use of penalties, Nevertheless,
894 of the teachers believe in terrox as condneive to the realiza-
tion of the desired end of diseipline, Probably, those exponents
of terror did not have the right coneeption of the desired end of
discipline,

In sum, teachers in Latakia have, on the whole, progres-
sive ideas on the aiministration of punishment, But unfortunately,
their theory in this respeet, is not applied,

8, Ponalties Actually Used
Reporte of both pupils and teachers indiente teamchers’

reaotions to pupils’ misbenavior, These renctions are listed below
according to the order of frequenay of their occurrenee ag roported

by 116 pupile and 100 teachers in Damaseus,

1) Verbal Punishments
Admonition and giving adviee
Reprimand and seolding



1) Continued
Threats

Sarcasm
2) Qorporal Punishment

3) Bxtra work
Writing lines
Copying lessons

4) Lowered standing
Redueing sohool marks

Redueing conduet marks

) Sending to the Prineipsl
For eonference
With penalty
Referring to the disciplinary oouneil

6) Removal from the situation
Standing in the olassroom
Changing seat
Sending out of the room

Removal from one division to another

7) Deprivation
0f lunch period
0f leesons

0f play and regess



8) Suspension
Expulesion

Remowal to anothsr school

9) Detention after sohool
With extra work
Simple detention
Multiple detention

10) Informing parents
11) Reotifieation and reparation
12) Apology

15) Constructive sotions
Giving responsibility
Trusting the pupil
Sharing aetivity

14) Ignoring
15) Teacher did not discover the misdeed
16) No punishment reported.

Before proceeding to the detailed presentation of eome
of the above mentioned corregotive techniques, someé remarks are

necessary:



(1) Strictly speaking, the penalties liested in order of
frequeney cannot be taken statistically. In other
worde, they are not a statistieal npreunt::tn of
the sctusl situation, For instance, it ie/right to
olaim that corporal punishment, which is second in
the 1ist comes in the same order in actual practioce;
or, it is not true to say that among 216 eases of mis~
conduot, 47 students are astually beaten because 47
studente reported physical penalty.

One may ask why the resulte obtained in the ex-
poriment are not valid, that is are not a true estimate
of the extent to whioh each ecorreotive teommique is
aetually used, in spite of the fact that the sample
of students and teachers who answered the questionnaize
was enough and satisfied the required random quality,
The answer is that the reporte were subjeotive in
nature and dependent on the reporters' memory. One
tends usually to remember the striking faots in his
past, When the ptudents were asked top deseribe "a
wrong action they did and what the teachers 414 about
it", they reealled the penalties which were pevere
and painful to them,

(2) There is a great disorepancy between metual practices
in eorrecting misbehavior and the offioially sanetioned

ones, While some are in line with the new regulations



of 1949, others are not, such as physiocsl punishment,
seolding, sarcasm, deprivation, detention after sechool
and extra-work, It is evident that teachers etill
regort to the measures sllowed in the educatiomal
deores of 1938, smong which are deprivation from play,
detention and extra-work, either beomuse of the laeck
of knowledge of the new diseiplinary system, or becaunse
it is a matter of habit, Technigues prohibited by both
pld and new regulations are still found in sohools.

(8) There is also a diserepancy between the metions re-
ported and the penalties inflieted om the wrongdoers,
whieh is denoted by two outstanding eharseteristies
in the administration of punishmente:

(1) The abuse displayed by some teachers in the
application of painful technigunes,

(11) The use of multiple penalties for one single mis-
deed, e,g., & pupil who has misbehaved may be
submit ted at the same time to beating, detention,

extra work and other types of correetion,

1) Yerbal Punishments

By verbal punishmente, we mean any kind of punishment
expressed in words, ranging from mild admonition to hareh scolding.

Admonition is the firest correotive deviece listed in the
offieial regulations, Teachers mdmonish their pupils and give them



adviee, oalling their attention to the wrongness of their aotion
and its evil consegquences, Papers of both teashers and pupils show
the popularity of admonition applied either in private, as is re-
quired by offieial regulations, or before the group which is by
far the more freguent, Verbal admonition is usually ecoupled with

punistment or followed by forgiveness,

Reproach is aleo popular in our primary schools, It is

roported by 26 out of 116 students of whom 8 suffersd seolding.

13 oaut of 100 teachers used rebuke, and out of these thirteen,

4 mentioned scolding., It seems from the papere that kindness in
reproaching pupils is more prevalent than harshness, This is also
deduced from teachers’ vptnionsr about mild reproof, which show
that 95% of them in Latakia have faith im it, as it is elear in
Table "51) The majority of teachers in this town believe that
kind reproach is mogst often or always useful,

Reprimand is applied before the students in accordancs
with Article 61, No, 2, in the offieial regulations. This is done
sometimes before the class, and sometimes before the student body
with the ensuing humiliation of wide publieity. Papers show that
reprimand is often coupled with other penalties, as one may see in
the following case reported by a girl:

"In my fourth grade, I came one day to school without having
prepared my nature study lesson, When the teacheq agked me
to recite it, I remained silent., She beat me with a ruler,

rebuked me for my lapginess saying 'you are lasy'; and in

‘1, See Supra, p. 8.



addition she ordered me to write five hundred lines, This
led to my repentance.,"

Peachers 1o occasionally use words hurting pupils, sueh
as "you are & liar", or "you are impolite”, or "you are an animal”®,
PThese humiliating phrases are painful and kill the pupil'e personal
pride, the respect of which is 80 mueh stressed by the regulatioms,

When reprimand is loasded with painful words, it becomes
seolding whieh is reported to be administered in publiec and with
other penalties, An example of seolding is given by & boy who said
that the teaoher had oursed him, He said:

“A gtudent spanked me while coming to sohool and ran away.

T looked behind me, and eeeing & boy nearby, mistook him for
the offender, and so Y spanked him back, The teacher who
knew about it, frowned at me making me afraid, He ealled me
and said:; 'Stand up, may God make your legs unable to stand
any more', and he scolded me, I wished the earth could open
up and swallow me, I never d4id it again,®

Humiliation secompanying scolding in public is shown
in a student's report whioch indicates that the prineipal of the
sohool made two students stand in the middle of the sehool yard,
for having fought eaech other, The reporter said:

"He seolded ue and beat ue with a stick and then ordersd us
%o walk to our classrooms, like prisoners, We reached our
seats in the midst of the ehildren's laughter and mookery,
This was painful and reminds us not to repeat the aet.”



One boy stated that his teacher compelled him to confess before the
student body that he wae a liar,

Threate are very likely to slip into the mouth of an angry
person when seolding another, This faet is econfirmed by ite ooour-
rence in the reporte, 6 pupils and 6 teachers gave evidences of
it, But common observation in the school denptee that threatening
i® more common than ie indicated in the reports, Perhaps the ease
with which it is made stems from the fact that it does not neees-
sarily imply the application, Our view about the fregueney of
threats in practice is supported by the opinions of teachere in
Latakia, 48% of whom believe that they are not lees effective then
appoal in the formation of good habits,

Threats with different penalties are reported by children,
But it seems that there is a tendenoy on the part of teachere to
threaten with the most severe of approved penalties, such ap sus-
pension and expulsion, although they fully realize that suoch
penalties 4o not 1ie within their power,

It seems that sarcasm when compared with other devices,
is not favoured in primary schools, However, one may occasionally
hear sarcastic phrases in the upper grades of the primary school,
where the mental level of the pupiles enables them to understand
their subtle meaning, Sarocasm is oonsidered by temchers in Lataki
to be of little helpfulnesge and is ranked low by their majority.



2) Corporal Punishmont
Although ecorporal punishment ie offieially prohibited,
temchers seem to rely on it and use it in its different forme, as
can be gathered from children's reports, 44 out of 116 astudente
reported to have been submitted to physieal penalties varying in
kind and degree,
The most prevalent type of physical penalties is beating.
The number of strokes reported varies from 4 to 16 at a time; the
greater majority of reportere gpecified 10 strokes, Some pupils
414 not specify the number baut simply said they were seversly
beaten, To them, the gquantity does not matter 89 much a8 the
quality and cruelty. 8 students out of 44 experienced very pain-
ful flogging or slapping. One boy wrote:
"We had & difficult lesson in the afternoon., I thought it
would be nicer to go to the movies instead of going to
gsohool and I 414, The next day, when the prineipal asked
me about my father's excuse for my absence, I gave him a
counterfeited paper I signed for my father, which he soon
recognized, He slapped me on the face 80 harshly that I
was about to faint and I was suspended from echool for
three days."
Some cases make it olear that beating is sometimes abused and is
extremely painful, Some boys were so pained that they wept. Ome
of them who was sensitive wept all day, beoause the teacher flogged
him for having a fight with another fellow. Real injury ies reported



as a result of physieal pain, Ome boy, for instance, had his ear
injured becmuse he had been glapped on it, The old-fashioned
bastinado is occasionally found in some schoole. Omé of the re-
porters suffered it in publie; he was tied to & pillar in the
school yard and flogged on his lifted feet,

Physical punishment is infliected on different parts of
the body, the head, oheeks, earse wﬁloh may be ggueeszed, arme,
open or olosed hands, legs, fset and on the back, The most common
deviees used for this purpose are stiecks, rulers, and teachors'
nands, Beating is actually administered either by the prineipal
or the teagcher, Bat strangely enough, one teagher said that in a
visit to her clase, & supervipor who Was & man slapped a ten-year-
old girl because she was quietly lsughing,

It seems that corporal punishment is used in boye' sechools
more than in girls' schools, 40 out of 44 boye gave accofint of 1%,
whereas 4 out of 38 girls d4id.

The greater majority, that is 86% of the teachers in
Tatakia believe in the usefulness of this corrective device; most
of them are moderate and conelder it useful when pecagionally
applisd, This might be an {ndication of a favoring attitude om
the part of teachers toward physical punishment, if not 1ite aotual
use, even though only 3 out of 100 Damascue teachers reported to
pave used it. The reasons why teachers 4id not report cases of
beating may be the following:

(1) ®Bither because they did not want to reveal their



transgreeeion of official prohibition of this measare,

(11) or, because they sought to show ednocative ways of

treatment of their ocases,

(111)or both reasomse,

Some teachers, then, apply the dietum:; "Spare the rod
and spoil the ohild”., They Jjustify beating on the ground that
disoiplinary methode in schools should be consistent with those used
at home and in the community, Therefore, it is sometimes the best
effeotive means of rofomm with some pupils, Sometimes, parente
urge them to beat their children, What would you eay, they argue,
to a father who tells yous "Here is my son, his flesh is yours,
and his bones are mine™; that ie you c¢an beat him harshly, Teachers
¢laim that parents in some gquarters of Latakia acouse them of soft-
nees when they are kind with their bdoye.

But it i far from true to ¢laim that the community and
publiec opinion are not eoneiderably moving toward revolt against
oorporal penalties, Parente usually realize the injustiece of beat-
ing and complain about it to the educational authorities,

5) Bxtra York
Bxtra work or work beyond what ig required in the
classroom is & popular diseiplinary measure, in spite of ite offi-
oial interdietion, Teachers who apply it are prodbabdly following
the old regulations of 1988, 19 out of 116 cases are reported by
students and only one out of 100 by teachere, From teachers' ex-

perience in Latakia we oonolude that additional work as a punishment



works well with their pupile, for 764 of them mentioned ite help=
fulness; o eonsiderable percentage of them eonsider it often and
always useful,

Students' accounts reveal that extra work is used in
girlg'more than in boys' sehools. 15 out of 38 girls testified it
whoreas only 6 out of 76 boys d4id, This is probably dmue to the
faot that men teachers resort to other penalties, such as beating
and that boys revolt against wasting their time with writing lines
and detention with whieh extra work is usually allied,

Additional work eonsists in writing sentences, lines, or
eopying from a textbook an entire chapter or & portion of it, or
ocopying the multiplieation table, verses of poetry and dietums,

The number of lines required varios from fifty to one thousand.
smounte of one, two and five hundred lines were reported; bdbut it
geems that, on the average, one hundred is the moest frequent.
Whenever additional work consists in oopying & lesson, we have
instances of eopying it tem times, although nothing is said about
ite length, kind or the textbook. But usually summaries of lessons
are ocopled, especially in the lower elagres, Some cases mentioned
ecopying a summary fifty times, Tuis punishment may be aecompanied
by other penalties and is sometimes abused as in the following boy's
reports

"While my friemd and I were running at reeess, I bumped sudden~-

1y into him, He fell down and bdled, I flushed with shame

and fear and was sure of punishment. The teacheér on daty

took me to the principal who wanted to flog mé on my feet,
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Put somé temohers plemded for me on condition I would not
do it again. The prineipal beat me with hie stick four
times on my hands und made me stand up one whole hour and

write one thousand linee.”

4) Lowered Standing
Loweredi standing includes reduction of sehool marks

and conduet marks, non-promotion and demotion, Only the first two
types are reported by 24 out of 116 studentes in the following pro-
portion: redusing school marke (15), and deportment marks (9).
Only three teachere testified lowering marks.

School marks are reduced aither in daily exerciees, or
in tegts and examinations, In the latter, it is applied in cases
of cheating or attempte at cheating. In the former, it may be due
to any other reason, such as being noisy, talking during the lgnnnn.
ete... The reduction, as shown in the papers, varies from 1 to 25
marks out of 100, with the majority of pupils mentioning ' marks,
Sometimes, pupils receive a gzoro when cheating or misbehaving,

one ineident ie reportod of raising the marks of one
pupil snd a simultaneous lowering of the marks of another who took
part in the amction, A pupil was prompting his friend whils reeit-
ing; the teacher lowered his marks and raised thoee of the pupil
roceiving the help, It is needlems to say that this is ridiculously
absurd,

Ooneerning teachers' viewg about reducing school marks,

the majority of them consider it holpful, as is shown in Table IV.
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Lowering school marke, usually, goes hand in hand with
lowering condw t marks or any other penalty, as is elear from the
following girl's report:

"Phe teacher caught my neighbour copying from my paper in a
nistory test. She called both of us and told me not to lo¢
ner do it again, B8he explained to my friend that if she
eould cheat in that test, she would not have the chance to
do 80 in the finsl examination which ie closely supervised,
When the prineipel was informed of the act, she ealled the
diseiplinary council, whioh deeided to reduce our test marke
by 26% and our conduct marke by 10%., T felt I deserved the
puﬁuant; nevertheless, my heart was torn up with eadness,
and T wished to die lest somsone should know of my lowered
behavior mark, I wept for a long time."

In the previous eamse, the pupil does not demerve to be
referred to the diseiplinary eounecil, or to receive this painful
multiple penalty. The case show the psyechological effeote of lower-
ing deportment marks on the pupil's personality. 1In fact, conduot
marks are considered by pupile of more importance than marks earned
by scholastlie achievement; for they are the teacher's astimate of
the pupil's character, and as euch they are an important faetor in
their reputation in sohool and outmide of it., Parente are eoncerned
with the deportment mark of their childrem, too. No wonder, there-
fore, that pupils are anxious about it, as is revealed by the case
proviously reported.

Someé teachers are mopderate in lowering conduet merks,



whioh may be anything between 1 and 2 marks, Bvidence is obtained
of reducing 25 marks out of 100, Some teaechers keep & special note-
book to write down the namee of those who misbehave and the bad
marks given for each bit of misbehavior, which are taken into ac~
eount when the mid-year deportment mark evaluation is made, Mont
pften, these bad marks are recorded before the pupils and ruled
out later and sp they sesm to be mere threats,

Non~prorotion for reasons of migbehavior is not usunal,
¥o sueh casesg were ment ioned by teachers or by pupile. And in
teschers' ratings, it ranks smong the lowest types of correction

on the soale of usafulness,

5) Sendiing to the Prineipal
gen iing to the prineipal is reported by students more

than by teachers, It seems that roferral takes place in serious
cases of damage, herm or moral transgression, such a8 gtealing
whenever the teacher ocould not discover the ioer, cheating in
examinat ions, sex offenses, and bullyingz. Novertheless, some begin~
ning teachers use it in cases that ocanm be treated without the
help of a higher authority.

When & pupil is sent to the prineipsl, the latter may do
one of several things; he may handle the case either by himself,
or in oooperation with the teamcher coneerned, or he may in rare
cagoe agk for a meeting of the diseiplinary council, Usually, he
eonfers with the culprit, and the meeting may end by forgiving the
offender and giving him advies, or by inflioting punishment either



in private or im publie, Thus, the principal does not only apply
the penalties assigned to him by the regulations, such as warning
the student’s guardian and suspension, bat also any other penalty.
He deeides about the punishment, or approves of those inflicted by
teaghers, and sometimes he acte as mediator petween teschers and

pupils often siding with the former,

6) Removal from the Situation

Removal from the situation takes the form of sending
the pupil to the prineipal, sending him out of the cleesroom,
gtanding or changing seats.

gending the pupil out of the room is not freguent and
is not favored by tesmechers for several reasons, First, it is of-
fieially forbidden exeept in grose violation of order (Article B7
in the O0ffieial System on Discipline). Seeond, the same artiele
states that teamchers should inform the principal before sending
tho pupil out of the classroom, Teachers refrain from sending
pupile out, because they do not alwayse want to get the prineipal
involved in their disciplinary affairs, Third, it is & loss of
time for pupils and teachers,

Making tao'pnpn gtand in the corner, before the black-
board, by hie seat, or stand still during recess time is less
reported than sending him out of the room; but in practice it is,
to my mind, not uncommon, because 1t is permitted by the diseiplin-
ary system (Artiole 61, No, 3). Some extremists may make pupils
gtand more than one class period, One boy gnid that hie teacher



forbade him to attend the lesson for some weeks, then reduced the
punishment by allowing him to atteni on condition he would stand
all the hour for a whole week,

Ohanging seats ie mentioned by teachers who changedthe
place of the wrongdosrs to the front or baek or to the sides of the
olgssroom, or removed pupils from one division to another in the
same e¢lassroom, One boy said that he had baen roemoved from the
division of the intelligent pupile to that of the lagy for having
once negleotsd hie homework, Removal, in the previous case {s un-
sound; and the existence of sueh divisions in the g¢lassroom is not

agoeptable because of its psyechological and edueational harms,

7) Reprivation
Peprivation from play, lunch or any activity is rarely

found in our sehools and wae ruled out in the new system of sehool
eontrol, Teachors sometimesg deprive the misbehaving pupil of lessons
for one, two or more periode; but in gemneral, tesehere do not apply
this device, Nothing is mentioned in the regulations about depriv-
ation from lessone; but the faot that sending pupils out of the
elagsroom {is penf.tteld only in serious cases is & clear recognition
of the undesirability of keeping students from profiting of instrue-
tion,

Wrongdoere are sometimes deprived of partieipating in
gchool aectivities, such as reciting lessrons, answering and asking

quéestions during clase discussione and writing on the blackboard,
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8) Suspeneion, Expulsion and Removal to Another School
These three measures sanctioned by the offieial regul-

ations are very rare in metual practice., Their use, sccording to
these regulations, is restriected to gross violation of order and
morality. For this reason, the regulations make their use an ad-
ministrative affair allowing their appliecation only to principals
and the Director of Bdueation in the Muhafasza,

Suspension is very rare although reported by twelve out
of 116 etudente. And in conformity with the preseribed ragulations,
it is earried out for three daye, although it is reported that, in
some eases, the perlod is extended to five days thus exceeding the
period officially allowed,

Bxpulsion is the rarest and most pevere penalty inflicted
in very serious cases of sexual play and moral transgreseion,
Removal to another school as & reform device is aleo uncommon in
our primary schools, More will be said about these devices in

Ohapter ITII, Seetion A,

9) Detention
Days are gone when official statements on discipline
allowed detention whieh maant "keeping ths student after sehool
for fifty minutes in summer time and isolating him from his fellows
in the elassroom for thirty minutes before lunch in winter time

(1)
with extra work", It used also to take the form of deprivation

(1) Mintstry of ¥duoation - Syrian Republic, "Organisation of
Primary Schools", (Deeree 1094, Article 58-4), 1988,



which meant "oompelling studente to come to school on FPriday morn-
inge to do extra work in the presence of temchers who alternate in
the supervieion in the daye when deprivations are annonnood."l)
But old practiees are not uncommon, A visitor to schools at moon
break before lunch may observe youngstors detained for half an hour
or more in their classrooms without supervieion, weeping, studying
and doing sadditional work,

In general, children are asked to remain in the school,
in order to complete a taek or write naglected homework; but deten-
tion may bs the punishment for any type of misconduect, When abused
and earriesd to extremes it may beeome deprivation of the ehild from

the noon break and lunch,

In the present section of the chapter, the most prevalent
or sevare penalties were presented, The remaining types of corree-
tion, namely, informing parents, rectification and reparation, and

apology, will be iiscussed later,

(1) Ivid, Article 58-e,



CHAPTER III

A CRITICAL STUDY OF METHODS
OF CORRECTION AND OF REWARDS.

In the previous chapter, a general view is given about
the situation of diseipline in publie primary schools of Tatakia and
Damascus, The present chapter, devoted to a eritiecsl study of methods
of correction and of rewards used conesists of two main parte:

A. A COritical Study of Methode of Correction,

B. Rewards,

A, A CRITICAL STUDY OF METHODS OF CORRECTION
The oritiecas atudy of methods of correction will be made
under three headings:
1. A eritical study of the official diseiplinary syetem,
2. A oritioal study of the penalties actuanlly used,

2. Recommended corrective measures,

1. A Oritical Btudy of the 0fficial Disciplinary System

The actual official regulations on disecipline, issuned in
1949, having their roote in the disciplinary system of 1938, re-
pregent a great improvement from the psychological and educational
viewpoints,

The official regulations of 1949 eliminated some previously
psanctioned penalties such as deprivation of pupils from play for
one or two recese periods, detention after school, detention during

half a day on Friday mornings, all of which are disregarded in modern
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discipline, Other penalties were modified in the interest of the
pupiles; for instance, the maximum length of suspension was rednoed
from one week to three days., The pudbliciszing of mipdeeis has been
abolished., Thege alterations denote a ochanging philosophy of dis~-
eipline, more considerate of the child's mental health,

The chapter on diseipline in the "Organigation of Primary
and Elementary Scohools™, Deeoree 654, November 28, 1949, comprises
eight artioles divieible in three parts, Article 650 is a general
statement about eduocation as being based on motivation and reform,
Artiocle bl states the purpose of punishment and allows seven pen~-
alties. Articles 62 to 57 are concerned with the administration

of these panalties,

8) General Evaluation of the Diseiplinary System
The official diseiplinary system in Syrian pubdblic

primary and elementary schools mirrors a progressive philosophy
discipline in the following respectss

1) In the first place, thie philosophy leans toward the
constructive and preventive type of diseipline, as is implied in
Article 50 of the deoree which makes it imperative that education
and instruction be based on motivation and reform, although nothing
- ie speeified mabout the ways of this motivation and reform.

2) In the second plaee, the negative phase of discipline
or the remedial aspoot satisfies the prineiples of mental hygienme,
In 1line with the new conception of punishment, the system states
elearly that the purpose of punishment is to reform the student,



Thie reform is to be attained by kindness, eympathetic understand-
ing and persuasion, rather than by restraint and terror, Thus,
iisoipline as oonceived by the offieinl syetem im not retributive,
deterrent or absolute, but an intelligent diseipline based upon
the democratic prineiple of the individual's worth, dignity and
happiness.,

8) It hae been stated earlier that whenmever appeal and
motivation, psrsuasion and kindnees prevail in the school, misbe~
havior decreases and henoe there is no need for a great numbsr of
punishments, Thues one of the merits of the system unier considera~-
tion ie the redustion of penalties to a very small number, among
whieh some can hardly be considered as punishments proper, such as
admonition of the pupil in privete, removal from one school to—
another, both of which are educative and wholesome,

4) Finally, these penalties and their administration are,
in general, harmless to the pupil'e growth and mental health, The
roformars of the system seem to have had these factors in mind in
prohlbiting all punishments whioh interfere with the pupil's welfare
and 40 not 1ead to changes in his attitudes, suech as corporal
punighments, methode of publieising, humiliation, killing of per-
sonal pride, and sending pupils out of room exoept in ceses of
grose violation of order (Article 57).

But the offiecisl dieseiplinary aystem, though progressive,
is not free from weakneeses which should be remed ied:

1) In the first place, the system does not give an idea
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about the meaning and aims of school disoipline, Does diseipline
mean oharsoter education, or does it aim at self-disoipline, or
does it eonsist in the development of positive conduct patterns?
S0 long ae nothing of the port is stated and the aim and meaning
are not elarified, teachere and principals will apply the articles
of the system without a full understanding of its spirit,

2) In the second place, the system concerns itself mainly
with the most severe penalties, namely, warning the student's
guardian, suspension, expulsion, which are used scarcely and only
in serious cases, It does not give positive, practical suggestions
to help the teachers in the solution end treatment of everyday
school problems of behavior, It leaves to teachers the freedom to
handle their own problems according to their common sense, ex-
perience and the situstione in which the probleme oecur., Of course,
this freedom is desirable, and the system is not supposed to givenm
cure to every wrong action, but the faet that a large proportion
of primary and elementary school teachers in Syria lsek profes-
eional training, makes it a weakness in the offiecial regulations
not to give suoh suggestions,

3) There is in my opinion a eertain smount of inconsis-
teney in the system, For instance, it places great stress upon
the respect of the ohild's personal pride, and thus sbolighes
humiliation and the publicizing of misdeeds, At the same time,
it allows some penalties whioh cannot be applied without causing
humiliation and shame, such as reprimanding the ohild before the
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group or in the prineipal's office in the presenece of the school
board, or making him stand in the classroom,

4) Some terms in the articles on disoipline are wvague
and the situntions in which severe penalties are allowed are not
clarified, For instance, Article 61, No, 7, states that expuleion
may be used in oages of gross violation of order and morality.
Teachere' evaluation of the seriousnese of violations is subjeetive
in nature, Thus, the vagueness of the term accounte for the mie-
interpretation of the items and misapplioantion of this punishment
asg 1t will be shown in the following pages,

6) Pinally, Article 66 of the regulatione states that
speoial instruetions will be ispued to guide teachers in methods
of motivation and rewards to be used in the primary sehool, Thie
would be of groat benefit, but so far nothing of the kind has made
its appearance, But, in spite of ite weaknesses, the offiecial

system ropregente a large step toward modern disecipline,

o) Bpecific Bvaluation of Individusl Penalties

We now oome to a consideration of individual penalties

suggoested in the disciplinary system,

1) Admonition of the pupil in private
Admonition of the pupil in private takes place in
a conferene® batween the teacher and the pupil, daring whieh mie-
bohavior is disoussed., The teacher aske about the reasons for the
wrong action and the pupil gives the explanation, The teacher
leads him to see the seriousnese and import of the misdeed to both
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the pupil and the group., This disciplinary measure is most ef-
feetive and may be coneidered as a form of guidance.
2) Reprimand before the students without humiliation

Reprimanding the student bafore the elase, sven though
aiming at the reform of the individual student and the group, e
not devoid of weaknesees, It eannot be applied without leaving
bad effeote on the personality of the stadent, for, it is extremely
diffienlt to apply it without the humiliation inmherent in publieis~-
ing., Thie penalty smacks of the deterrent theory where the interest
of the individual ie saorificed for the alleged benefit of the
group. Reproof before the olass might be acceptabdble only in rare
¢ases and provided the teacher does not address the culprit him-
eelf, but contente himeelf with making general comments about the
misdeed and its 1nplloationl.'1)

8) (1) standing in the classroom during the lesson

This penalty, often thought by tesochers to be
mild and harmlese, i{s motually detrimental to the child as well
as to the group, It does not work with the extravert ohild whose
misbehavior may be caused by denial of attention; beoause it
gives him the satisfection of boaing the center of attention and
as such may be a further tnoontlQo to the repetition of the misdeed.
The introvert, sensitive child is harmed by standing in the clase-

(1) Neddur Ellias, "Penalties and Rewards”, The Arad Teacher
Review, Damascus, 1962, p, 846,
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room, for it produces in him feelings of shame and guilt,

Moreover, thie penalty allowe troubles in the course of
the lesson., The standing child may try to draw the attention of
the clase by making faces, gesturee and causing the class to 1augh,
In the opinion of the writer, thie penalty should be dispeonsed
with,

(11) Reprimand in the principal's office in the presence

of the prineipal and the tesching body.

This seocond type of removal should aleo be ruled
out, True that it mey be effective snd may correot the child, but
it doee not reach his deeper attitudes, On the other hand, it is
barmful to nie personality becmuse it is buged on fear and feelings
of shame,

Sending to the principal, without reproof, ie per-
mitted in rare ocases, whenever he can help in the remedy of the

situations causing the trouble.

4) Warning the student's guardian

Warning the student's guardisn is eound when it is

not considered as a penalty to be followed by mnother at home,

This diseiplinary mensure should be positive; that ie, it should

be followed by a conference between the parente, the teacher and
principal, in which the student's misbehavior and ite causes are
disoussed, The soundness of this device stems from the faot that
the student's family or community conditions are, to a great extent,

responsible for hie actions and thus parents should cooperate in



- 114 =~

his edueation., In point of faet, cooperation between home and
school should take place not only in cases of serious miseonduct,

but alsp periocdieally during the school life of the mtudent,

§) Suspension

The dangers of suspengion for misbehavior are manifold,
In the first place, it is usually uniemocratie, for, it violates
the principle of equality of educational opportanity by depriving
the pupil of instruetion, Teaching is a continuous procese any
broak of whioch, whether great or small, retaris the acsdemie pro-
greseg of the pupil, iorecvcr, the pain acecompanying suspension
does away with the affection of the suspended pupil for the teagher
and school, 2nd thus destroys the friendly atmosphere necessary to
edueation, But more important, is the harm resnlting from publieim-
ing euspension, whieh makes for difficulties in the emotional and
social adjustment of the pupil who suffers the feelings of guilt
and the loes of his peers'® ocetoem ae well ae that of teachere and
family,

Therefore, suspénsion may be applied under very rare
eiroumstances, where the overexcited misbehaving pupil needs some
daye of relaxation., It is specially helpful with hypomanie chil~
dren, and should be administered after an arrangement between the
parents and the prineipal, withoat revealing it to the other students,
During the period of suspension, more positive measureg must be
taken, o,g., the child may be referred to a physician for treatment.

In our echools, suspeneion ie applied as a paniehment not
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ag a poeitive measure consisting in remedying miseonduct, The
Syrian system of diseipline in primary schools, realizing the
sovarity of suspoension and in order to ensure ite right applica-
tion, makes it an administrative affair confining ite applieation
to the prineipel, But as the syetem doee not give an idea ambout
the situations in which it may be used, mieapplication somotimes
takes place, Children's papere show that it i sometimes un-
rolated and disproportionate to the misdeedi, ae when a child is

suspended for breaking a window during play.

6) Tranefsr to another school

Transfer to anothar school is & valuable maasure of
reaform in very serious bshavior problems, those that seem untract-
able when the school enviromment ie not quite cdnaue'ive to the
reeducation of the pupil, It is specieslly helpful when the causes
of misconduet 1ie within the school boundmries, The pupil will
probably be better restored to normality when removed from the
milisu in whieh nis difficulties mrose, to another miliesu where
the new group and classmate®s do not have any knowledge about hie
bad raputation, ‘

One objection to the pupil’e removal to another school
is that it may harm him academioslly, beemuse of change of teachers
and methode of teaching, For this and other reasons, the system
rogtricts its application and makes it possible only when a deei-
geion is taken by the school board and approved of by the Director
of Sdaeation in the Muhafaza (Article b53).
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7) Bxpulsion

Bxpuleion ie the most mevore penalty in the system,
and has weaknesses, TIn the first place it is againet the principle
of equality in educational opportunity, because it deprives the
student from instruction for one year (Artiele 55)., Moreover it
is unjust beeause it oharges the pupil with aomple te responsibility
for his behavior, wheresus modern discipline conceives of the child's
behavior ae the outcome of a multitude of faotore, hereditary and
environmsntal, moet of which are beyond his control. On the other
hand, eaxpulsion not only d9es not correct the pupil, bat also
leavee him to the effects of bad oonditions favoring delinguenoy
and parnape criminality., It {e probable that the expelled pupil
develope anti-social behavior by affiliating in bad gange and
indulging in their activities., Teschers réport that pupile who
have baen expelled becams Aelinquent,

The official regulations recognising the seripunsness of
'oxpultion. limit ite period to one year and ite applioation to
earious violations of order and morality. Decision about expuleion
of the pupil 1ies in the hands of the school board provided the
decision is approved by the Director of Sdueation (Articls 58).
Readmiesion of the pupil may be deoided upon by the Director of
Bducation in the Muhafasa (Article 58).

The papers show that expuleion is sometimes misappliel
and used £n casee of obscene notes and ineulte to tesehers whioh

eould have been remedied without this painful punishment.
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The writer is of opinion that removal to another school
may very well replace expulsion in most cases of moral transgres-
sions, Hxpulsion ig sometimes nooeseary to releave the clase from
peychotie children, epiliptics with fraguent attecks, the feeble-
minded and those oversctive children suffering from the aftereffects
of onnyphaltttl.‘l)

In oonelusion, among the psnmlties allowed by the offi-
cial diseiplinary system, we approve of private admonition, warn-
ing the student's guardian, removal to another school, and of eome
of the others in very rare oases, Now let us pase to a eritieal

gtudy of the punishmente actually used.

2, A Critiosl Study of the Penalties Actually Used

In Chapter II, Section D., a precantation of disciplinary
measures actually used in Syrian public primary schoole has been
made, Now, a eritical evaluation of each will be successively

mede,

1) Yerbal Punishments
Among varbal punishmente, seolding, nagging, threate,

ani sarcasm are oonit-nel by modern education,

Our system rightly dropped scolding out (Artiele 50),
It brings to the foreground the personal element, réedunces pupil=~
teachers relationship to quarreling, and it hurte the pupile by

(1) cutts Norma B,, and Moseley Nicholas, op. eit., p. 75,



« 118 =

the accompanying angry worde, Furthermore, it is not courteous and
may contain impolite language which the pupiles may learn and apply
to others, A child, for instance, may easily call another "an

asa" if the teacher uses this languapge,

Seolding hae different sfrsets on children mccording to
their teomperament, A sensitive child may not stand it, A woman
teacher reported that she seolded a girl for looking at a photo=-
graph during the lesson; ¢the girl wept abundantly, and fainted,

A tough-minded ohild may not b® correeted by scolding, The teacher
may well remember that seolding, if frequent, loses its effegtive-
ness, espocially with tough-minded children,

Negging ie condemned beosuse it is a constant reminder
to the naggzed pupil of hie miedeed, and, as suech, it ig a prolonged
panishment not at all in proportion to the misdesd,

Tareate trouble the friendly relations between teachers
and pupile., Therefore tegchers should not use threatms, especially
those involving severe penalties as is obtained in the papers,
and whenever a threat is mede of an ordinary peénalty, earrying it
out is necessary, Threats may not be effective as in the case of
the following girl:

"While ranning and playing at recess time, I dashed against

a little girl who consequently and her head injuwred, I was
gent to the prineipal's office trembling with femx., The
principal beat me, orderea me to write two-hundred lines and
threatened to suspend me for three days if I played anymore,
But next perioed, forgetting the prineipal'’s threat, I playsd
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with the ball and accidentally broke a window, I received
gimilar punishments”,

Sarcasm is never justifiable, and as Luella Cole esaid,
it is impolite on the part of the teacher, a lack of eourtesy and
good manners; 1t is bnd taste to adulte, especially ohilaron.u)
Moreover, it ie unfair and eruel bhecause it causes the class to

laogh at the offender,

2) Qorporal Punishments

The abolition of physicnl puniehments is a praise-
worthy event in our progressive edusational reform, which does
away with eoareion,

In mild forms, physical punishment dose 1little harm
though no good, ae Bertrand Ruesell said, It is true that it
often produces no resentment against the person who infliete 1t,
and where it is customary children adapt themsalves to it as &
couree of natura.(” The writer once asked a young girl of her
acquaintance 1f she 1likedi her temcher who beats her sometimes,
and was aurprized to know that the girl did like and respeet the
teacher., But the danger here is that it may accustom ehildren to
the idea that it might be right and proper to infliet phyeieal peinm

in order to maintain authority, a dangerous lesson to teach to

(1) ools Luella, "Teaching in the Flementary School", Rdnehart
and Company, New York, 1946, p, 221,

(2) Russell, Bartrand Arthur William, "Sducatior and the Good Life",
Boni uai Livaright Ine., New Ynf‘. 1926, p. 176,
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(1)
those who will be in power, Moreover, pupile accustomed to

beating will alwaye keep this awe and respect to phyeieal force,
This is speoially significant in & young country like Syria whieh
hae recently been freed from long periode of oocro}on and submie-
sion, We need courageous freedom-loving patriots who are able to
fight suppression, whether external or internal,

In severe forms, physical punismment generates cruslty
and brutality., It causeés resentment and aggressivenees on the part
of pupils, The teacher who hits may be thought of as a bully, A
boy reported that he beat the teacher becsuse he eould not bear
to be beaten, Another said thnt he took a clasemate as a soaps
goat and slapped him, because the former was slapped by the teasher,
Usually not aggressiveness but fear and hatred to the tesacher
regults., Thus beating destroys that relation of joy and open eon-
fidence which should exiet between teacher and pupils in order to
achieve educational ends, Tho sanse of guilt and despair caused
by harshness and publie inflietion of beating injures the pupil'se
personality. One boy wept all the day for being flnggol;‘a’ not
to say anything about physioal injnrv.(a)

Besides, corporal pain, sdministered in public is detri-
mental to the mental health of othar pupils, and thus it is against
the intereate of both the individunuel and the group. Sensitive

(1) Ivid,, p. 176 (2) 8ee Supra,, p. 96,
(8) See 3upra,, pe 927.
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ohildren may not bear its sight, specially shaking othere,

3) gxtra Work
@xtra work as a punighméent for misbehavior ie un-

justifiable bocnuse of its inherent relation to school work and
its indirect interference with the acedemie instruction of the
pupil, Motivation is an important corner ston® in learning and
eongists in making sochool work pleasant and interesting, Extra work
ae & punishment aesociates subjeot matter with unpleasurable ex-
perience, for, it produces the pupil's dislike for the lessone he
is asked to copy, whether verses of poetry, the multiplication
table, or any other material,

This penalty does not only reverse the law of learning,
but also it may hinder the future growth of the child., Dielike
of adults for intellectual pursuite may be dne to the aesnciati on
of school work with punishment, Again, asking a pupil to write
goveral pagee or five-hundred or a thousand linee at a time in-
ducee him to do it hurriedly and thue he develops habite of care-
lessnese in 'rlting.‘l) Moreover, extra work wastes the pupil's
time which should be occupied with construetive activities, either
gtudying or play and hobbies, It is illogieal in our schools where
curricula are still overloaded and pupils' academioc duties need
much effort, Any additional work may lead to the neglect of these

duties and hence to school retardation, not to mention fatigue of

(1) gutte Norma B., and Mosely Nicholese, op., cit,, p. 69,
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the pupile hands or bouuz egpecially when the number of lines to
be written is exaggerated, ..

Informal oonversations with pupiles reveal that extra work
ie sometimes harmful to moral development; for it leads them to
degeit, Pupils told that when they were asked to copy several
times a chapter from a textbook, they wrote only ite beginning and
oend without the teacner notiecing the deceit,

Some teamchers ask the pupil who neglects to study his
lesson, to write it several timee in order to learn it, This is
unsound; for either he often writee it mechanically, or the idea
of being oomp2lled to do it interferes with comprehension essential
to learning, It would be better to ask the pupil to restudy it at

home, and make sure he does,

4) Lowered Standing
Lowering sechool marks for misbehavior is inadvisable

beoause it makes learning disagreeable, In other worde, to lower
a pupil's marke in reading if he is noisy dwring the reading period
is educationally indefensible, for, it associates an anpleasant
emoptional tome to what is supposed to be an enjoyable performance,
Feoling the unfairness of the penalty, the pupil will develop &
dislike for reading.

Subjeot marke are earned by the pupil through intelleectusl

achievement and should represent that and nothing else, Most

(1) see Supra., p. 99.



educators insist that academic achievement and conduet are two
separate matters and should be kept upanto.“)

Redueing subject marke for misconduct dpee not reach
inner attitudes nor transform the inward man; it produces outward
superficial confomity not inward loyalty that results in conformity,

From children's papers, we have numerous instances where
reduetion of marke is neither related to the misdeed nor a logiecaml
conséquénge of it, e.g., a boy's marks were reduced for having
accidentally broken a window, The natural puniehment in this case
is mere reparation, Some cusos denote thet marke are reduced for
truaney. 1In these oases, it aggravates the causes of misbehavior;
for it inoreases the pupil's dislike of the school, whieh is pro-
bably the onuse of his truanoy.

Redueing marks in easo of cheating and attempts at cheat-
ing is unjust; <for, the amount of cheating is not easy to estimate;
and hence the reduced mark would not represent a true evaluation
of the pupil's achievement. In such oases, the cheater may be
agked to repeat the examination on the understanding that cheating
should not be ignored, Lowering examination marks, popular in our
schoole, d0es not deter pupils from cheating even in public examina-
tions and under rigid supervielon, because cheating is largely due

(2)
to the diffioulty in subjeot matter and type of examinations.

(1) cole, Luella, op. eit,, p., 223,
(2) see Supra., p. B7.
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Lowaering conduct marke should be dispensed with, beocause
it is specially signifieant to the pupils who are eager to have a
good reputation, Conduct itself phould not have numeriocal evalua-
tion, ae it is the actual pracotiece in Syrian gohools, &nd instead
of marks, a citisenship record may be used, on whieh the pupil ie
rated in each personality and behavior trait and which helpsin
evaluating hies progrese along these traita. In Syria, we must do
away with competition and comparison of one pupil to others, whieh
18 implied in the type of determining the pupil's rank in the olass;
or his promotion by averaging hie academiec and conduet marke at the
end of the year, Article 41 of the "Organization of Primary and
Blementary Schools" statee: "Conduect and activity marke are added
to the finnl total marks when the general avernge is computed &t

the end of the year,"

6) Deprivation
gome types of deprivation found in our schoole should

be avoided, namely, deprivation of pupils from attending oclasees
and keeping them in at recess,

Depriving a pupil from attending classes is rightly
dropped in our official system, but still applied end eometimes
not only inefrective but also harmful, A pupil playing truant
cannot be reformed by being deprived of attending classes; Iif a
pupil hae s liking for a subject, preventing him from attending
to it deprives the school of an opportunity., This penalty is very

artifioial in the csse where a boy was deprived of a class period
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for having fought a c¢lassmate during play.

Deprivation from recesses is a cure® aganinet education,
especially in cases when misbohavior arises from fatigue and bore-
dom. Recess periods relax the child and make him lese nervous,
less tonse, and more willing to sit quietly, They are of great
help to the overactive e¢hild who will be worse than ever in mis-
boahaving when denied the satisfaction of hig needs for physieal
eotivity and play.

The dangers of keeping pupils in at recess etand elearly
in our traditional schools where instruetion, on the whole, lacks
the element of motivation and is not based upon the prineciples of
activity, freedom, play and self oxpression as in the newest methode
of education, Moreover, the physical econditions of our claserooms
are not encouraging; and pupils wait impatiently for the bell to
got ont to the fresh air and sunshine, Therefore, it is unhealthy
to deny them these pleasures,

In the following cmse reported by a boy, deprivation is
abused and unfair:

"I tripped a schoolmate while running in the playground. Hse
foll down and was injured, When the teacher agked me why I
d4id eo, I bent my head, wishing the earth to swallow me and
I apologiged, He decided to deprive me of all recesees and
detain me far one hour at mnoon every day and he spplied the
ponalty for one week, after which he forgave me., "

One has no objection to segregating a ehild for a short while if he
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habitually and intentionally causes injury to hie sehoolmates, but
what one objecte to is the abuse of segregation and deprivation

from play as in the case oited above,

6) Dotention

petention of pupile after sehool is unseceptable,
Keeping them for about thirty minutes before noon to do extra work
{s harmful to their health and frustrates their meed for physieal
and mental relaxation after four periods of work, It aleo makes
pupils restless in the afternocon periods, Teachers should not
detain lasy pupile defore lunch in order to study negleeted lesmoms,
one ean imagine the difficulty of studying in an excited emotional
gtate and the loss of mental energy involved in the process, Under
such oirocumetances, the wiee teacher asks the pupils to restudy
the lesson at home and be sure thay do.

The teacher who kept & girl in after echool in order to
restudy her lesson because she stammered in reciting her leeeon
summary did not realize that stammering, probably fue to the girl's
foar of the teacher, or to emotional difficulties, is likely to
inerease with punishment,

When detention is prolonged to include all the lunch
break, it becomes & grave educational orime; it harme the pupil's
health and deprives him of luneh, A girl told of a bad headaohe
beoause detained and deprived of lunch, Detention in the afternoon
prevents ohildren from enjoying their leisure time 6K in addition
to its harm to thelr health after gix periode of work, This
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Pénalty hae aleo practical dieadvantages, Some parents need their
ehildren at home, or get worried about them. Phis iisadvantage
stands olearly in girls® schoole, Parents are usually serupul ous
about their girle and do not like them to be late in coming home,
Keeping pupile after sochool involwes two compliocations; first, of
the necessity of notifying parents beforehand, seoond, of the
negessity of supervising the dotmnined pupile, To require sdditional
work from teachers for thie purpose would be unjust., Detention is
sometimes not effeotive, and some detained pupils manage to esoape
from sohool. This measure is justifiable only on one ocondition;
when the onhild is asked to stey for ten or fifteen minutes for a

conforence with the teacher during which misbehavior is disonseed.

8. Rocommendsd Qorrective Momsures

Having ruled out a large proportion of the penalties
actually used in Syrian publie primary ec hoole, what measures ean
the teacher uge in order to troat ocases of miebohavior, or, how
ean he remedy the nincananot/enry day school life, especially with
ordinary cases? The following measures are applied in progressive
Sehools, for they have proved to be effective and to satisfy the
prineiples of mental hygiene, The reader will notiee that they
are positive and some of them belong to the series of natural
punishments, Teachers should be wisre in deciding about their in-
flietion in the right situsntions and with the right pupils.

Before going on to & detalled disonseion of these practieal
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méasuras, some remarks are negeéssery coneerning their application.

The moat important is that in the correection of misbe-
navior as n phase of moral eiueation, individual 4iffereonces hatween
pupile should be taken inte ameccount. Tn other worde, punishment
should be individualistic. This implies two thinge:

(1) No given particuler penalty for a particulsr break
of a rule of oonduct, unlees the penalty ims related in nature te
the misdeed. In this conneotion, one may claim thet correction
Should be adjusted to the offenee, in order to help the eulprit to
gein an idea of the relative value society placee apon varioug
agpects of behavior, The dangers of adjusting the penalty to the
ofronao/};othat those whose serious misgbehavior is the ountcome of
immer difficulties and emotional maladjustments, are badly in need
of positive help. If they receive the most painful penslties they
will be orushed by them, The temcher should realige that the
application of punishment depende upon the ciroumstances im whieh
the misbenavior took place, and that every pituntion of overt mote
is unique, and hag ite special characteristics, causes and oondi-
tions,

(11) The svcond implication ie that eorrection should be
ad juated to the emﬁur. In this oonnection two general faotors
should be oonsidered. First, what formm of correction will prove
moat effootive to the individual concerned? Bvery case should be
fully studied vefore a penalty is applied, the tomperament of the
eoffonder, him mood, age, physical and mental conditions. A look to



- 129 =

a seneitive ohild is enough to make him aware of his wrong action,
whereas a toughminded child may need several conferences in order
to win nis cooperation 4in his reform, Second, the intention of
the offender should be considered; it is a eontributing element to
the justice of the penalty, Somotimes misbehavior réesulte from
ignorance and mistakes may ocour with the best intentions; {n
these cases, teachers should be tplerant, Concerning intentions,
oné may objeet that they are difficult to determine Leeamuse all
culprits may declare their good intentions, True that the detor-
mination of intentions is subjeotive, but the wise temcher sees the
oscurrence in the light of the general temor of the ohild,

The teacher should be sure the penalty is desorved;
students are quick in deteeting injustice in correotion and thoy
fdentify undeserved punishment with vindictiveneses, Reports of
pupiles show olearly that taney folt the unfairnese of ammerited
pénalties, because they were innocent and temchers could not detect
actual wrongdosrs, Others reported that there was no proportion
batween their actions and the penalties inflieted., Unmerited eor-
réction produces grudge in pupils that might embitter them toward
the school and the teacher,

Finally, punishment should be impersonal, objective or
rational in order to be fair to the pupil and effeotive, and enable
him to oomprenend the educational values intended in the gorreation,

In the 1light of the previously mentioned prineiples, the
teacher may apply the following meamsures:
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1) Ignoring
Ignoring or conniving at the behavior in question is

recommended by theorists, but not very much applied in schools.
If used in its proper place, it saves time in the olassroom for
work, for if the teacher would pay attention to evory act or gesture
of every pupil, instruction would be impossible, In this connee-
tion, we may quote Raleigh Schorling addressing the teacher: "Do
not nako an issue of something trivial., Once, one wae asked what
makes 8 great adminietrator; he roplied, "you have to be blind in
one eye and deaf in one ear.'"‘l) However, one should not go to
extremes, The wiee teacher, for instanee, will ignore uninten-
tional 1little mistakes of the oversensitive ehild, small errors
causad by a pupil's ill-health, forme of normal rogtlessness,
gotting up in seate on the part of the pupils eitting at the back
or on the sides of the classroom, changing glitting position and
occasional inattention for a few seconds, Ignoring is an effective
moans of control for the show~off pupil, An indifferent attitude
on the part of the teacher denies him the satiefmction he searched
for in unwholesome ways. Punishment in this case makes him feesl
the hero. Of course, the teacher needs to control himeelf and at
the same time he should not allow the pupil to go far, Positively,
he should give him some activity that enables him to esrn praise

and recognition,

2) 8imple Qontrol

8imple control is sometimes sufficient to bring about

(1) Sehorling, ﬂhloi;h "Student foaohln.' MeGraw Hill Qompany Ine,
New York, 1940, p."l. y ;
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wholesome attitudes and bring the pupil baek to schoolroom guiet-
ness, A look to the inattentive or gleepy or goseiping pupil, or
a fixation of sight on him for a few seconds, a pteady, kind look
is often effective, Some pupils may need a more firm, reproaching
look, But teachers should beware of angry or disgueted looks whieh
make the heart of some pupils beat rapidly. Pupils report that
tney fear such looks and feel their heart sinking, 0Oalling the
student by name will eall his attention to the work being done,
Toachers should also avoid angry tone of volee, A auist and
ploasant tone ie more effegtive, A smile is very significant; 1t
shows the pupil that you have confidenee in him though you know
hies action., On oocasions, a simple request or suggeetion may be
of groat help, Requestse should be positive rather than negative,
Oné should not shout at the pupil "don't, stop, or come down";
One might tell him kindly to go on reading, invite him to perti-
cipate in olass discuseion, erase the blackboard, or draw the
eurtain.,, ete, ®rrands may be useful when they do not caunse him

to mies a portion of the lesson.

3) A Qonferenge

A oonference with the pupil in which the error is
dtlonlnol‘i’ the next step after simple eontrol if the latter dpes
1
not work, It 1s the pame penalty indleated in the offieisl sy s~

tem by admonition of the pupil in private, and thie may take place

(1) Outts, Norma B, and Moselwy Nicholas, op, eit., p. 41,
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immediately either during the class period when the rest of the
class is oocupiesd with an agtivity such as writing exereises, or
Just after the olass period, or after school, An immediate econfer-
ence has the advantage of having all details fresh in the minds of
both pupil and teacher mnd of satiefying the oriterion of swiftness
in puniehment, the value of whieh 1ies 1in fdentifying cause and
effeet in memory. The merit of an after-sochool conferenge is that
it allows emotions to eool, Now how oan the teacher determine
whether the conference should he immediately held or delayed, 1In
this matter the situntion in whiech the miebehavi or oceurred, as
well as the pupil's temperament, constitute the determining fectors,
Usually, a delayed panalty consists of two parte: anticipation

and realization., For a sensitive pupil, to wait a whole iay for

an aftor school conference is painful, beeause of the prolonged
worry about the anticipated punishment, Some pupile may prepare
plans to defeat the teacher, an immediate conference is battar for
thom. 1In the conference, the temcher and the pupil telk directly
about the incident; the pupil explains hie eotion and the tescher
explaing why he should not have done it, The teacher's explanation
should be olear and éducative; he must appeal to the pupil's
seneitiveness to sooial approval and disapproval and the interest
of the group, and beware of giving uneduemtive explanc tione, as one
of them did when she toll.a girl who ocheated in an examination that
8he should not do it egain becanse she would not have the chance of
cheating in the official primary exsmination under closer supervieion,
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or because her examination would be disregaried, Such explanations
teaoch the girl more refined waye of cheating 4n the one eape and
induce her to stop choating for fear of failure in the other case,
The wise teacher does not 1ot anger and gcolding have their way

in the oconference, Angsar prevents elear thinking on the part of
the teameher and detracts him from séarching for a solution of the
pupil's difficulties, On the other hand, it stimulates 4n the
pupil an emotional exoitement which prevents mhim from grasping the
explanation negeseary to his roform.

Most of the time, the conference should bs privete in
order to preserve the pupil's pelf-respeect neceseary to self-control
and proper conduct, But on oscnsions, where the publie opinion in
the olassroom shows much disapproval and the group ie disturbed, it
may be useful to confer with the whole class, and agk the other
students to help improve the attitude of the disturbing pupil,
especially when they make the standards of conduct and are anxious

to met them,

4) Removal from the Situation
Among various forms of removal, changing seats, and
divisione and sometimes sending to the prineipal's office, are
agoeptable, The advantages of removal as an immediste measure
outweigh its disadvantages, 1if carefully planned and executed, In

its simplest form, changing thorpnptl'a seat aims at removing causes




of misbehavior arising from the poor sitting position or poor
distridbution of pupils in their seate, Usually in our schools,
pupils are assigned to their ssats at the beginning of the year
agcording to their height, Sometimes changes are needed when twop
neighbors are either oversctive, talkative or on bad teyms with
each other, or when they are very intimate friends and try to have
fun by playing or whispering, writing notes, laughing, or any other
undesirable aetion, The teadher should change the seat of the more
disturbing neighbor to & better environment, by seating him near

a dofinitely quiet, obedient, attentive pupil, s0 that by contagion
he may be restored to desirable conduct, It is desirable to peat
problem children next to the teamcher or in the front rows so that
the vigilant eye of the teacher prevents temﬁtation. One teachsar
reportead that a certain pupil 1liked to move eonstantly and sttack
others. After vainly warning him several times, the teacher as-
8igned him a front seat in order to kaep an eye on him, The puapil
improved and became industrious, The pupil removed from his seat
should recognize that the change is in order to holp him improve
his behavior.

Sending the pupil out of the elassroom should not be
resorted to exocept in serious enses of disturbanee, such as when
frosh air helps the exeited pupil to regain his eguilibrium, At
the same time, the class and the temcher will be relieved of dis~
tarbance and the latter is better able to think about the next step
and propare for a conference with the child, It may be used in
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such overt aots as shouting at a olasemate and quarreling with
othéers or outbursts of laughter and weeping, The official, dis-
eiplinary syetem requires that the teacher should immediately in-
form the principal lest sending out oreates difficulties outside
the olass or with the pupil’s parents, Unfortunately, whenever
somé principals are informed they make matters worst by inflioting
unwise punishments,

Two other types of removal are also helpful ander certain
eiroumstances., They are removal of the pupil to another eclase
division and to another school, The latter measure has already

been dealt with in Part A, No, 1.

6) Sending to the Prinecipal

This measure has ite advantages and disadvantages
acoording to the situation in whieh it is used, When applied in
ordinary oases of olassroom misconduct, 1t may mean an admiseion
to the entire olase that the teacher is weak and unable to handle
kis own problems, The teacher must always remember that he should

be responeible for his own diseipline, Moreover, prineipales usually
4o not have time to solve the individual pupil's problems except
by punishing; often they get annoyed to mee their time taken.
Therefore, only serious oases may be referred to the prineipal and
only when the teacher feels he is right, ®0 as not to lose the
respoot of both prineipal and pupils. In general, the determining
factor in deeiding when to refer a pupil to the prineipal should be
the capability of the latter to help the ohild and teacher, Of



course, long experience and broad perspective as well as olose
eontact with and knowledge about the community enable the prineipal
to 898 the diffionlty in a different light than a beginning teaecher
can. And it is very natural to get his help in probleme whioch need
consultation with parents, where the source of the child's airei-
oulty lies at home or is related to basie school regulations, (ases
of stealing, truaney and other serious moral transgreesions may be
referred to the administration of the school, QOases that eould be
handled by the teacher himself shounld by no means be referred to
the adminietration, as in the following case of a boy:
"One day, I quarrelled with a friend of mine at recoese time,
In the following class period, he said some unbearable worde
to me which made me angry; I got up from my desk and slapped
him on his neok., At the end of the period the teacher sent
us both to the principal who beat us both with & big stiek,
Thie made me furious and I made up my mind to take revenge
on my friend., After school we quarrelled again, "
In the previous case, the principal mamde matters worse,
Teachers should acquaint themsolves with the principal:point of
view on diseipline befors referring cases to him., This is parti-
eularly true in Syria where some primary sohool principale dp not
hold modern views on the subjeet. It is needless to say that the
prineipal should be regarded not as a policeman but a® a father
who understands the pupils problems and fully sympathiszes with them,
Some writers on the subjeot rightly believe the sohool morale 1is



very much lifted by sending pupile to the office for pruu.u)
espscially if they have been previously sent for misconduot,

6) Depriwation

Deprivation from claseroom pleasures, a privilege,
a responsibility or a posseseion is often the logieal natural
result of the overt act,

Deprivation from claseroom pleasures or isolation and
exolusion, permits the child to take part in mcademiec clase work
but deny him the participation in its plouuu,‘z, such ae
enteoring into clase discuseion, This method s useful when the
olase is ruled by reoiprocity and where the membere degide about
their affairs, and Judge the pupil's behavior aoccording to the
standards they set up, The isolated ohild feels that the speinl
oond between himself and the gzroup is temporarily brokem and that
he will not be back in family eirele until he proves willing to
live harmoniously with others. The effeotiveness of exclusion
depends upon the nature of the misbehavior, the work being done
“nd the oharaoteristies of the ohild. It is effeotive in direct
proportion to the socimlity of the moment and the soeial tenden~-
eies of the child. The withdrawn and the introvert child shoula
not be isolated, for isolation takes him away from reality., What-

soever the situation may be, deprivation from classroom Pleasures oy

(1) Tvid, p. 62,

(2) Sohneideman, Rose, "Demoeratie Diseipline im Practice”, New
York, Harper and Brothers, 1945, p. 899,
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aotivity should be short becnuse it creates an unpleasant atmos-
phere in the room, Deprivation should not be abused as in the
following examples; a girl reported having been deprived of reoit-
ing her lessons for three daye because of cheating in dictation;
and 8 boy reported that he wag deprived of writing on the blaekboard
for one week because he gopied from others his arithmetie homework,
Lose of privilege may be applied when the pupil fails to
fulfil his obligations, A monitor who is not ap to his poeition
must be replaced by a more competent one, until he proves ready to
take up responsibility. The advantage of loss of privilege is that
normal pupil-teacher relationship ean readily be restored a2s soon
a8 the pupil proves to be worthy again of taking responsibility.
The effectiveness of this disciplinary measure stems from its nature
a8 & rociproeal punishment implying the social A isapproval of the
group 80 influential in the pupil’s 1ife, And as Jean Flaget said,
it means the termination of the soecial eont;ct in the group owing
to the oonaitionalof the contraet not having been obuorvo&.'l)
Deprivation of privilege, however, should not be abused. In con-
nection with privileges, it may be right to notice that they are
very rare in our schools. Teachers should run their classes and
the school on a demoeratic basis where authority is delegated to
pupils who should be afforded more opportunity for taking responsi-

bilities and participating in school notivit&ol.

{1) Plaget, Jean, "The Moral Judgment of the Child"™, translated by
l;::oril cabain. The Free Press, Glencoe, Illinoia, 1948, p.
2



The loss of a possession 1ike the lose of a privilege
may be regarded as consequence of the overt act, and as such it is
effeetive, A teacher told thet he took from a pupil a story book
whieh he was reading during a clase period, If a girl looke at
Som® snapshot during the lesson, it shonld be taken from har, A
girl who chews gum in olass should be asked to throw it into the
waste paper baskat, Loss of a possession should not be mecompanied
by other penalties, as is reported in children's papere which show
that it is coupled with scolding, beating and additional work,

7) Placing on Honor or Probation

When the culprit promises to correet his waye if given
the chanee, he may be forgiven and placed on honor or probation,
The teacher, then, must show confidenoce in the pupil, and at the
sam® time make him feel that a watohful eye will be upon him during
the probationary period., Myers shows the affeet of trust and con-
fidence in saying that the law of confiding expectation states
"When we show the student that he will be a good or bad child, he
will not disappoint n-."‘l, This also implies éncournging the pupil
and strengthening his eelf-confiddnce and respect, Meanwhile the

teacher should search for causes and nelp the pupil to remove them,

8) Restitution
Restitutive punishment consists in paying for or re-
Placing a broken or stolen objeet, in restoring or repairing damage,

(1) Myors, Roger ., "Poward Mental Health in Sehoole™, The Univer-
8ity of Toronto Press, Canada, 1939, p, 965.
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in cleaning up after an accident, or in doing over correotly some-
thing that has been done wrongly. It is used in the categories of
accidents, practical jokes and property damage, If a ohild breaks
a window, he should pay for it; if he pours ink unintentionally
on & neighbor's notobook he should replace it, 1f he can afford
the price, Restitution is a natural consequence of the oecurrence
and satisfiee the oriterion of immediaecy, On the other hand, 1t
ie a good training for future mdult 1ife where every person is
requaired to reetify wrong actions, If the sehool is to bring
ehildren up to a refined social life, rectification should not be
coupled with another penalty. One is not fcolded or beaten if he
breaks a window in a hotel, he may be simply asked to pay for it.
The papers show that restitution is usually inflieted with other
pPenaltise as in the following boy's case;

"One day, I tore up a sheet of papér to pieces and threw

it on the playground, The teacher on duty looked at me dis-

gustodly, gave me a bastinado before all the studente, and

told me not to do it again, After ten minates he apologized

to me,"
It goes without saying that the punieshment inflicted by the teacher
is vory far remowed from the offense, A more saitable punishment,

approaching natural punishment i asking the pupil to clean up the
spot,

9) Apology

Oné function of training the individual toward social



cooperation is to develop in him an attitude of willingness to

behave properly toward others; therefore, he must rogrot and

apologize for having interfered with their righte. An apology

carriss with it an assumption of inward recognition of wrong done

and an eager deeire to atone for the injury done another, The

pupil should feel regret before apologizing. Teachers and prin-

oipals must refrain from foreing apologies, especially in pudlie,

When they do, they will obtain lip-service apologies not a trans-

formed spirit, which is acquired by kindness and proper sxplanation

of the imports of the misconduot, not ae & result of harsh penalties,
Our students should be trained to apologize to their

pesrs in everyday life and learn the ways of good social life,

Most of reported apologies were made to temchers not to the offended

students, and after a punishment which lessens their value.

B. REVARDS

Rewarde as opposed to punishments are sources of pleasure

and positive incentives in human condmmt.

Three guneral types of rewards may be distinguished:

1) The approval of a respected imdividusl, (Ohildren are
usually hero-worshipers of some regpeoted adult in
their enviromment, Approval may be given by the
teacher by several means; praise, a smile, a look to
show that the act is commended, a bit of humounr, or
material prizes,
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2) The approval of the group to which children beloeng,
usually the olass., The good opinion of the group is
one of the greatemt rewards the normal individual ean
hope to recoive, Thig is usually expressed in chil-
dren's liking to associate with the well-bohaved
ohila, to play and work with him.

8) The nighest type is personal approval or self-gatig-
faction or plessure which comes from following the
ideal,

In the Syrian publie Primary schoole, rewarde and priszes
of different kinds are available, Owing to the fact that the new
official diseiplinary system has not glven the promieed ingtrue-
tione on reowards to be used in Primary schoole, the types of priges
in common use are those allowed in the educational lawe of 1958,
According to Articles 54 to 56 of this law, prigee consist of a
graded system of four eploured earie varying in the degrae of
attractiveness and value, They are; Marha o o Intihsan <. =
Imtias s\ , and Takdir S, followed by two grades of priges
Aljai'sah 3¢, and Al-kitabd s._Jl:;. and by writing the pupil's
name on the honor's 1ist., The takdir is of fored to the pupil who
is first in nie clase; the imtiasz to the 80cond and the jaiga to
tho first in the final oxamination, Writing the pupil'e name in
the nonor's liet is reserved for thos® whose total average ipg
eighty 1in sonopl oxaminations, To my mind, such rewards are not

9duoative because they éneourage individual competition ana seem



t0 overemphasize academic achievement,

NMaterial rewards, such ag elothes and notebooks have
their place in some schools but are rare, Praise is mainly used
by teacners who lean toward kindness Aand encouragement, especially
graduates of primary teachers colleges, Delegating responsibili-
tiee to well-benaving pupils is also Practised on a small seale,

Qur belief is that self-satisfaction or self-approval
i the most educative type of reward, But the actual situation
in homes and sohools, and the nature of ohildhood have their dte-
tates, Wuen school conditions are ideal and when the nature of
instruetion is extremely appealing to the ehildren's interests,
it may be the dominant tyre of reward, sSitustions in Syrian primary
schools, as well as the liking of children for recognition of others,
make for the neceseity of using some kinde of approval shown by
the teacher, in sddition to group approval, The growth of self-
approval as & dominant mode of motivation will be helped by the

following rewards;

1) Pratse
Praise is one of the positive incentives commendsa by

educators and psychological éxparte, From the Los Angeles Chila
Guidance Clinie, we have several statements about ite necessity
and effect, Olinloians rightly olaim that it satiefies one of our
greatest neede and 1t is necessary for the child'es development,
It spurs on the ohild to farther acoomplismment and effort, for it
satisfies his need for recognition and raises his opinion of himgelf,



Pherafore, it should be given generously, and teachers 4o not have
to be afraid that ohildrenm beoome spoiled or conceited, when praige
is deserved, The wise temcher always looks for Bométhing to praise,
In praieing, he observes individual di1fferences in pupils' temper-
ament, To a sensitive pupil, a word of praise may cause embarrses-
mént, so that he may prefer to o the wrong thing than to bear
public oommendation. To another pupil praise is not a spar to
Rroater effort; on the eontrary, it may lead him to rest on his
laureles, Sometimes, it is madvisable to have the prineipal praise

& pupil who hae been sent to him for troublesome bshavior,

2) Giving Responsibilities

@iving responsibilitiss is an intrinsic natural eonse-

quene® of benavior and s greatly affeetive when deserved, It oan
be given to evsry pupil mccord ing to nie interests and capécities,
Children may be given lcahﬂhip, monitorship of school aotivities
and soecieties, traffie duties, or may be asked to be responeible

for the claseroom .., 8 to.

8) @roup Appr oval

Group approval as expresped by elase applause when a
ehild shows eigns of coopsration or other desirable traite,

In oonelusion, as few Punishments as poessible and as much
praise ag poseible, will be helpful in bringing the pupilse up to
&coeptable sooial standards, But eomplete effective socialigation

of the pupil s not Possible when causes of misbehavior are not
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remedied, when preventive measures are not taken, and when sohopl
and home conditions are not improved,
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CEHAPTER IV

TOWARD CONSTRUCTIVE, PREVENTIVE DISCIPLINE

If the Syrian publiec primary schoole are to achieve
their objectives in producing future eitizens - méen and women able
to serve their country with their sound bodiee and minds, un-
favoumble oonditions in school, home and community should be
improved, Thie would involve mainly the reorganization of primary
education, ana the redirection of teachere, which will be our main

ooneern in the praesent chapter,

A, REORGANIZATION OF PRIMARY EDUCATION

The reorganigation of Primary Rdncation is neesseary so
that effective all-round development of pupils may be possidle,
In spite of the great improvement which took place in Syrian
primary education during the last educational roform, there is
8till mueh to be done, The aim of primary education and its or-
ganisation should be reviewed in terms of the pupils' welfare,
Primary instruetion, school 1ife and facilities must bde recon-
sidered in terms ot’pqpilu' mental health and his all-round devel-
opment, A guidance program must be established in our sechools.

In the present chapter, we do not propoe® to suggést &
oomplete reorganization of primary education, but merely to deal
with those probleme most signifieant to ehildren'es education and
school disoipline, namely:
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1, Primary instruction

2. School physical conditions

6. Pupile' health

4. Ohild study

6. Cooporation botween home and school

é. Demoeratic rule

1, Primary Instruction

Instruetion and its methods constitute an important faetor
in the moral development of pupils., In ite broadest meaning as
conceived by Dewey, moral development consists in the development
of the soeial intelligence, soocial power and social mteruta.(”

In connection with primery instruction we have to deal
with the following problems:

a) Primary currioulum

b) Co-ourrioular activities

e¢) Methods of teaching

d) Bxaminations.

a) Primary Qurrioulum

The currioulum of the school, whether in guality or
quantity influences charaoter development. As to gquantity, a
barren, meager cours® of study as well as an overloaded one does

not permit the development of a vital, moral-soeial .pirit, not

(1) Dewey, John, "Moral Prineiples in Bdueation”, Houghton Mifflin
Oompany, Boston, 1909, pp. 42«43,



to say anything about eausing misbehavior, Therefore the course

of studies should be long enough to oceupy constructively the
academic year, As to guality, the currioulum should satisfy two
eriteria: (i) the needs and intereste of the ehild; (11) the needs
of the oountry or community, The course of study in the Syrian
primary school has been submitted to a reorganization which was
accomplished in 1951, with the view of satisfying the above men-
tioned eriteria, Many modifieations were made in the curriculum
of each grade in order to make 1t interesting to children and oom-
mensurate with their mental level, Materiale, on the whole, are
now more ro2lated to the children's 1ife, Pupils and teachers have
been releaved from overloaded curriculums, eveept in the upper
grades of the primary school where the need for preparation for
examination is more urgently felt, Tn general, the subject matter
can be achieved by pupils without overstrain, The Ministry of
Bduoation has issued direotions to teachers in relation to each
eourss, emphasizing quality of subject matter ratner than quantity,
and urging teachers to pay greater attention to pupile’ thinking
rather than to memorizing,

It ie fair to remark that the trouble in the Primary
sehool is lees related to curriculum than to the teacner and me thods
of instruction which may be faulty or unattractive, Nevertheless,
We hope for better modifications in the course of study,

Speaking about the currieulum, we should give some con-

gideration to ethiee or moral instruetion. It has been nocepted
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by moderm educators that the influonee of moral inetraetion, even
at its best, is comparatively small when the whole field of moral
growth is taken into account, In line with this new educational
trend, the new program of studies of the primary school has eli-
ninnted the periode given to ethies in the three lower primary
grades, and assigned two weekly periods for ethice-eivies in the
two upper grnlo-.‘l) Hence, moral instruetion in the lower grades
is given along with other subjeets, mainly religious instruetion
and "object lessone &nd environment observation":iJ.y. . S ods
. The teagheérs are urged to profit from all lessons to
teach pupils moral ideals, This indireet approach 1is undoubtedly
helpful; at tne same time, it is well to remember that pregepte
are ineaffeetive if not exemplified by adulte in the school and by
pupils themselves, There are many things that are eaught, not
taught; attitudes and appreciations are of the kind, Tt has been
gaild earlisr that moral inetruction should be soeulariged; now it
may be added that in our schools, the teaching of morals should be
given in more attractive ways, in order to produce the smotional
disposition of children and to resch their dewpest attitudes, Tn
general, the lesson on othics is not interesting and usaally enids
by & summary of the lesson written down om the pupile’ notebooks

in order to be memorised and reeited,

(1) 20 2 -‘,.‘,J/V'__,,\,_-. Aaall SLUS Sl Vs W S wopdl
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b) Qo-gurricular Activities
Where oan the ohild prametise the precepts and moral
idens he 1is taught? How can he build desirable echaracter traits$
Of ocouree, the 1ife of the school as a social institution should
enables him to become & socialized person, It ehould provide him
with suitable opportunities, the most important of which are co-
ourricular agtivitioes,

These activities put into effeet the modern eduecationsl
prineiples of play, freedom and self-realization, They allow ochil-
dren to 1ive in the preosent and to enjoy childhood, They make pos-
8ible healtny socisl relationship and thus favor soeial growth.
Positive ocnaraeter traits are apquired in a normal way. Moreover
co-ourrieular activities constitute occesions where demooratic 1ife
is practised; they allow pupils to make decisions and plans and
thus leading them along lines of solf-determination and self-
reliance. Finally, as they provide outlets for emotional drives,
thoy deerease misbehavior and permit redirection of pupils' energy
into useful channels,

In the reorganization of the primary education, astivities
were introduced for the firet time in the primary schools., The new
pProgram of studies, aspigning two weekly periods top "free setivities"

(1)
in each primary grade, was put into effeot since November 1945,

(1) Prom Matthewe, Roderic D. and Akrawi, Matta, "Bdueation in the
Arab Oountries of the Near Bast", Ameriecan Council on Edueation,
Washington, D,0,, 1949, p, 569,



- 151 =~

Generally speaking, however, the spirit and aime of free
activities are not well grasped by teachers, A great number of them,
gtill velieving in the superiority of academic subjecte, consider
the free agtivities secondary and a logse of time, When pressed by
examinations or the need for covering ground, they usually borrow
the periods of free activities filling them with academiec lesmons,
egpecially arithmetic. Hven first gradere fall vietim to this un~-
wise practice and are thus denied the pleasure and profit of free
aetivities, These temchers unintentionally 4o harm to their pupils
in many respects, even in agademic mchievement, Probably they:
wonld chang® their attitudes if they kmew that the effeet of parti-
eipation in metivities upon scholarship has proved to be always
favorable.‘l’ In other words, the pupil who has an integral part
in the social 1ife of the school does better ascademie work than the
pupil of equal ability who does not,

We therefore need more activities than is usually avail-
able in our schools, namely musieal, drawing, painting, mechaniesl
arts, homemaking, marketing ... 2te, We also need the redirection
of the attitudes of teaschers and prineipals toward reereational
programs as woll ae equipment and such facilities as gardens, work-
shope ... ete.

e) Mothods of Teaching
Methods of instruction are more significant to the

(1) Oole, Luella, "Psychology of Adolescence”, Rinehart and (ompany
Inc., Now York, 1948, p, 266,



problem of disoipline than the curriculum, Although good teaching
and teaching aids are found in somé schools of Latakia, yot methods
of teamching are, on the whole, not suited to primary pupils. Oon-
gisting mainly of the leoture method, or the formal Herbartian five
stepe, they render the process of learning a dull one, and mecount
for some types of misbenavior resulting from boredom, Moreover,
these methods do not meet pupils' needs for activity, or their indi-~
vidual differences, \!ho poareity of teaohing aide makes learning
abstract and d4ifficult, Bmphasis of teachers is, generally speak-
ing, on memorising rather than the development of thinking, observ-
ation and practical skille.

The improvement of temching methods is possible when more
trained teschers are supplied, and in service teachérs are given

further training or expeérience,

d) Examinations

Bxaminationg oonstitute a serious prodlem in the Syrian
gystem of educati on, Primary Public Examinations toward whioh the
efforte of both pupils and teachers are directed bloeck the way to
effvotive eduncation, Annual grade examinations are no less detri-
mental %o education in many respecte, They injure the pupilas’
health because of the stress on the memorization of material needed
in the examinations., The overstrain and worry, espécially before
exanination time, arv detrimental to the mental health of the pupils.
Moreover, the stress on marks encourages the developméent of un~

desirable traite, such as deceit and egoistie tendencies resulting



from individual competition among pupile, Poeitive character traits
are difficult to build under the unfavorable conditions ereated by
thie type of examinations., Therefore, examinations should be re-
considered with a view to improving them and introdueing more ob-
Jeotivity into them,

In order to leseen the evil effects of primary publie
examination, the authorities ooncerned will do well to study the
reorganigation of the primary examination in Western countries, and
to see the poesibdbility of replacing them by & report given to the
pupil showing that, in the judgement of his teacher and prineipal,
he has satisfactorily completed his primary education., A ecitizen-
ship record may very well replace the conduet mark and show the
pupil's progress in this respect,

Moanwhile, teachers should be led to realize that examina-
tions are not ends in themselves but means of diagnoeing the pupils'

achievement and difficulties and of improving methode of teaching.

2. Sehool Physical QOonditions
In general, the primary publie school bduildings in Syria

do not favor effeotive education, A large number of them, parti-
oularly in citiee were originally built as houses to accommodate
familiee, The greater number of these buildinges have small rooms
and small oourtyards, Only a few school builldings, owned by the
govermmont or muniecipalitios satisfy the sanitary conditions and
eduocational negepeities. Small courtyards limit the play of the



pupile at regess, and sccount for most accidents during play. BEven
in some schoole in Damaseus, playing and running at recese are for-
bidden., Toilet roome are sometimes not emough for a well populated
sehool,

Sanitary coniitione in the c¢classroome, lighting, ventila-
tion may be fair in govermment-owned buildings and in some of the
rented ones, but they are often inadequate and detrimental to the
health of pupile,

The inorease of school population in the last few yeare
has resulted in the inorease of the size of classes, Over-numbered
clasees are commonly found, for instance, some fifth grades in
Latakia have (46) pupils, and some first grades (75) pupile. Sueh
numbers in a class render education and diseipline dAiffieult, Im
an overerowded room, a desk for two pupils may be oeccupied by three
or four, which makes some school activities imposeible, not to mén-
tion troublesome behavior, such as squeezing others, talking, and
eheating,

The need is for better schools, with good sites, spacious
playgrounds, large olassrooms, ag well as for the deerease in the

number of pupils in each elassroom,

8. Pupils' Health
Health is an important factor in ohild'e behavior, ILaeck

of vitamine in the body, insufficient sleep and reet or exerciee
affeot the general health of pupils, Bad health comnditions are
reported by teachers to be the cause of poor work amd irritability.
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Malnutrition, light clothee in winter time are also reported. It
is recognized by psychologists that normal behavior depends upon a
balanced endoorine seeretion, and that irregularity in this secre-
tion acoounte for some undesirable traits, For instance, thyroid
overactivity is often the cause of restlessness. Its underaetivity
may produce sullen dispositions, ineffisient work and laek of con-
eentration,

In addition to bad general health, phyeienl defects may
lie at the root of some troudlesome behavior, Visual or auditory
defects, specch defeots, oarious teeth or inflamed toneils and
adenoide may lie benind some problem behavior, These cases often
pase unnoticed in our schools and henee are not cared for.

The Minietry of Bdueation tries to promote pupils' health
in many waye, such as improving school oconditions, introducing
lessons on Hygiene, and making the curriculum less overloaded,
These attempts are roally praiseworthy, but insufficient., In my
opinion, these measuros should be supplemented as follows:

1) Provision for physical examinations of the pupils in
the sochool, The pupils' general hemlth and sensory
organs must be examined at the beginming of the year
and periodioally after that,

2) Well-to~do parents must be asked to oare for the trest-
mént of their childran's defects, Those of the low
sconomie group must be treated without charge,

8) Provieion of poor pupile with milk, f£ree meale, olothes
and soap,
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4) Building up of health habite in the pupils,
6) Batter faecilities for physieal training and games,

4. guua Study
It is an outstanding charneoterietic of the progressive

sochool in some Western countries to atudy the pupil in all regpects,
Data eoneerning his all-round development and family conditions are
kept in school records and conesulted whenever negeseary., These
regordes inelude data about hie health status, acasidemic and social
aghievement, family social and egonomiec statue, home facilities,
past experiences, intereste, and all that may help in studying him,

It seems to mé that in the Syrien primary schools there
ie great need for studying the ohild and keeping records of this
study., At the present time, pupil's file contains only his birth
eertifioate and a record of his attendance,

Serious cases of behavior need the assistanee of experts,
both psychiatrists and psychologists., In Syria we need ohila
guidance® elinics which should in the course of time be established

at least in big Sowns,

6. Qooperation Between Home and Sehool
Primary sohool children come from different soeial baok-

grounds, with & host of habite mgquired at home, They are largely
the product of the egonomie and soocisl status of their families,
The teaoher who is asked to eontinue their education and to correct

educational errors committed by their families, eannot set up to
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his responsibility unless he knows the family background of eash
pupil, Hie dest source of information is the parents, The necessity
of parent-teagher cooperation oomes olearly to the fore in cases
of troublesome behavior which may show itself even under satisfactory
school conditions,

Home-school relationship i essential not only in cases
of misbehavior, but also in ordinary school 1life, So far as the
Syrian sehool i ommeerned, this relationship is usually confined
to the former situation., Even in ecases of behavior problems, eo-
operation between parente and school 4# rare, Parents are mostly
informed about gross violation of standarde of benavior. Inform-
ing parents is sometimes not accompanied with positive measures
ealeulated to work out a solution for the echild's difficulty. Some-
timee, the intorview botween the parent and the teacher or prineipal,
held in the school, ende by & harsh punishment of the ohild at home,.
Sueh interviews aggravate the oauses of misconduct, and strike
torror in the heart of pupils., Someé teachers, however, reported to
have advieed parents to use kindnees with their children rather than
punishment, Under suech circumstances, teachers have priceless op-
portunities for the modification of pirontul handling of ohildren,

Usually, 4in disciplinary cases, the pupil’s guardian i
asked to oome to school for a conferenes. Teachers meet with two
types of guardians: the cooperative and the uncooperative, Qo=
operative ones discuse the problem with the teacher or prineipal,
find out the caunses of misbehavior, and offer their wholehearted
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ageistance, Uncooperative guardiens, on the other bhand, display
indifferent attitudes and even refuse to oome for a conference. In
the latter oase, the teacher should visit them at home, and eoura-
geously persuade them and solicit their help.

| Normal relations between the school and the home must be
estabdlished in ordinery school 1ife, The teacher must be asked to
meet with the guardian of each of his pupile during the firet days
of admission, to converse with him, and to gather information about
the family conditions and methods of diseipline used at home, He
should ask the guardian about the ohild's interests, experiences,
past illness and accidents.

Other ways of establishing good relations are giving
parties to parunts in the school on the oecasion of national holi-
days, providing visiting days when parents may comé to school, and
viesits to pupils' homes, These wayse break the barrier that existe
between parente and teachers, and make possible the harmonization
of their joint efforts in the interest of the rising generations.

Teaghers should be 1led to realise the importance of
establishing susch cordial relations with the parents,

6. Demogratic Rule

We stated earlier that autoeratic rule is the prevailing
type of control in the Syrian primsry schoel., Autoeratie relation-
shipe between prineipals and toachers on the one hand and teaghers

and pupils, on the other, have their dad influence on the school
morale, They are a souree of frustration of the needs of both
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teaghers and pupils for freedom of expression and of action., We
stated also that studies revealed the effeet of the autoeratie
atmosphere on ohildren’s behavior, and that misbehavior inereases
in a suppressive social climate and deoreases in democratieally
ruled groups,

If our aim is to improve pupile' behavior, prepare pupils
for & demoeratie life, and develop in them self-control, schools
and olassrooms should be run on s demoeratic basis. Democratie
inter-relationships 1ift the group morale and spirit in the sehool,
making for better discipline based on freedom and eoopéeration,

It is high time that the Syrian primary sehools make their
first approach toward demoeratio life by estabdlishing a more friemdly
atmosphere and by delegating to the pupils the responsibility of
making their standards of worthy conduct. In our sechools, rules
to be obeyed by pupils are imposed either by the offieisl regula-
tions or by prineipals and teachers, For instance, the official
regulations stress, on the positive side of comduet, that pupils
#hould build up desirable moral traits, oome to school on time,
should be olean, industrious, and eareful about sechool materiale.
On the negative side, they state that pupils should not be abesent
from sohool without exeuse, nor attend publie places exoept the

(1)
cinema,

(1) ":‘:l’.:l': Wl =l ‘.‘1:"“‘“ ('&.-"" - Ll SN ws ! v
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Usunlly moet rules are set up by prineipals and teaehers,
and are obeyed, If however, the standards of the olass are sot up
by pupils, they will he more willingly obeyed, begaume they are not
imposed from above but pupil-made, They will be also a constant
stimulus to group morale and individual pride, and they will enlist
eooperation, wnereas imposed rules may provoke opposition, More~
over, standarde emphasize the pqlitivo, desirable thing to do;
rules stress prohibitions and inhibitions,

Pupile in every classroom may meet at the beginning of
tne school year, and work out their code of standards under the
guidance of the teacher, who beginse by challenging them to think
earefully about all problem gituntions., He asks the pupils ques~
tione and allowe them to ask guestions for discassion like the
following: What would you do if yoau stepped on someone's foot?
What wonld yon do 1f you broke a window? How wonld you bohave in
elasgs? ... 0to., After discuseion, they agree on a code of standards
such as:

1) T will be prompt.

2) T will exercise self-gontrol.

$) T will have regpect for other people's rights.

4) T will respect people's property.

) T will be neat about my person.

6) YT will be gquiet when necgessary.

7) T will bve friendly and ocourteous,

8) I will try to be a good eitizen of my school,
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the process of setting up atanuards, the tomoher must

obsarve the following romarks:

1)

2)

8)

4)

The standards set up in the senool muast not he arti-
fieial, that is, they must have much in common with
the best standarde in the community.

The teacher must have in mind the degree of diffionlty
in standards, For instance, the above mentioned
standaris would not be easily understood by first or
seocond primary graders, Standards for the latter
must be more spacific and formulated in their own
words,

Standards must be expressed positively. In other
words, emphasis should be more on the rightness of
eonduet rather than on the wrongness, ®.p, the statement
"T will be quiet in the classroom" is better than Y
should not talk in the olassroom."

The practice of setting up standarde by pupile should
be gradual; otherwise it would be ineffective with
pupile accustomed to autoeratie rule, This practice
may be begun in the firet prlurj grade, and continued
in the upper grades. When other classes show willing-
ness to adopt the same procedure, they may be allowed
to set up their own eode, and they will succeed on

condition grevat pregantions are taken,

In relation to standarde, some schools have maxime written on
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special boards in halls or olassrooms. This sound practice should
be popularigzed, Some schools nave their "maxim of the week" written
by teachors alternately. It would be very helpful to have a eiti-
zenship report in elassrooms, written by pupils and containing sug-
gestions tnat make for a good day: "be truthful, 4o your best at
work, be on time, be neatr.” This may bring higher standards and
each one strivea to make esach day a good one.‘l)

All teachors in the sehool should sée that standards
be practised, so that oonsisteney and harmony in their efforts
make the establishment of good habite possmible,

If we claim that demoeratice inter-relationships should be
established betweon pupils and teachers, it goes without saying
that they should be established in principal-teagher relationships.

Supervigors and principals muet deal with teashers in &
more friendly, brotherly manner. They should all work in an atmos-
phere of cooperation and mutusl give-mnd-take, Not & small pro-
portion of primary teacnars f00l insecurs in their relations to
their superiors. They are afratid of sxpremeing their ideas and
making requests and suggestions, Some newly trained teachers fina
their freedom limited in trying to apply their progressive views,
becanse their prineipals happen to b® econeservative or sutoeratie.

The dangers of autooratiec administrative proeedure 1lis in that

teachers tend to apply antoeratio procedure in their classrooms,

(1) Hoekett, John A, and Jaeobsen, B.W.,, op, oit,, pp. P2R-285,



or to develop dielike for their work, When more freesiom of expres-
gion and experimentation is given to teachers, and when & more
friendly atmosphere is available, the school will work more har-

moniously for the welfare of all, sspecislly the pupils,

B, REDIRSQTION OF THACHSRS

The eignificance of the teacher's role as an instructor
and eduoator is mabove gquestion, The Syrian primary teacher occupies
the most important position in children'’s education, Even under
unfavorable home and school situations he ean, by his professional
compsteney and strong personality, compensate for other factors in
the ochild's 1life, Therefore the greater attention im our program
of improving discipline must be directed toward his re-sducation,

Tmproving school conditions and organization would be
ineffeotive if teachers' attitudes toward discipline are not
direeted, The need for resducating teachers is made clear when we
regall what we previously eaid about their unwholesome attitudes,
Teachers' attitudes toward charancter education, as subordinated to
aoademic achievement, must be redirected, Teachers should be led
to pay groat attention to the development of positive character
traite in the pupile as well as to the correction of undesirable
ones, The type of absolute control, which ie applied in schoole
and classrooms, and is repressive of pupile' intereste and freedom,
needs to give way to a more friendly home atmosphers, Somé teachers
ghould be motivated to depart from using fear as a dominant type

of control and correetion, and to lean more toward kindnesa,



Teachers should also be motivated to adopt the mental hygiene point
of view in cnild's education, Their attitudes toward specifiec
types of benavior are, on the whole, unwholesome from the viesw

point of mental hygiene, The problem child i conceived by them

as the ovortly disturbing one, and 1little attention is paid to the
passive traits detrimental to the pupiles' future adjustment, Tesach-
ers muget be led to pay greater attention to these traita,

When we comeé to serious capes of misbehavior, teachers
have more or lessasympathetic understanding., They understand their
causes but in trying to remedy the situation, they generally follow
unedneative proecedure, Handling of disciplinary cases is sometimes
not only uneducative, but also detrimental to pupils’' mental health.
PTherefore, teachers muet know more about the nature of childhood
and the psychology of the child, and must realize that misbehavior
may be normal activity, or misdirected energy or a symptom of mal~
adjustment, Moreover they must learn to handle eases in the light
of the psychology of behavior, Teachers should not only know about
the detrimental effecte of harsh punishmente but should also know
abont wholesome methods of correction and motivation,

Attitudes of teachers toward instruetion and organiza-
tional matters need reconsideration, Their attitudes toward their
job, examinations, oo-purricular metivities, child study, and the
establishment of normal relations with homes should be reeducated,
This being the case, the problem of discipline becomes to & con-

giderabdle extent a problem of reeducating teachers,
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Bofore suggesting a remedy for thie situation, the causes
of the pregent teachers' attitudes must be made clear,

In my opinion the main cause of teachers unwholepome at-
titudes is insuffioient proper professional training, The state of
diseipline is better underetood when we know that the mejority of
primary teaschers in Syris are merely nolders of the Qertifieate of
Intermediate Studies or the Certificate of Secondary Studies,
Graduates of the teachers' training eolleges ;ro by far less in
number than untrained teachers, BEven the graduates of teachers'
training institutions are not receiving enough professional pre-
paration, even though they display more considerateness toward the
mental health of the pupile.

It has already been pointed out that teachers have, on
the whole, sducationally acceptable viewe on the administration of
puanishments as well as on the aims and phases of diseipline, that
thore is & great discrepancy between their theory and practioce,
and that this is largely due to frustrating situations in the life
of temchers, Therefore, any program of reeduoation of teachers
ehould involve twop aspeots:

1, Professional training,

2. Provieion for teachers'security and recognition,

1, Professional Training
Professional training may be effeeted in two basiec ways:
a) Training of in-service teachere,

b) ¥raining of prospective teaechers,
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8) Training of In-service Teachers

The movement for training of in-service teachers with
a view to developing the professional spirit of teachers while at
work should be carried out more widely in Syria, under the guidance
of the Ministry of Bducation and the sponsorship of educational
supervisors and professors of education and paychology. It should
include the following measures:

1) Provision for summer sessions, where legtures are
delivered by able and experienced eduncationists on such subjects
ap education and its newest trends, methods of inetruection, pey~-
chology of the child, adolescont psychology, the peychology of ad-
justment and mental hygiene, Rducational problems may be raised
and discuseed, These refresher eourses should be well planned and
earried ouat over & period of time not less than two months,

Fortunately, the Ministry of Education, aware of the need
and importance of training in-service teachers, has been ocarrying
out such a program sinee 1960, In the summer of this year a teachers'
eonference was held in Damascus, which lasted for fifteen days,
Anothey summer session, held in Latakia in 19651, espeecially for
untrained applicants to the profession, extended over & period of
ten days., Such programs should be more encouraged and supported
by professors, supervisors, teachers and principals,

Farthermore, provieion should be made for training teachers
in practical subjects and co-curricular activities, The program

must be diversified in order to meet various interests of teachers.
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To our great pleasure, a session was held in the summer of 1961 in
Damascus in order to train women teachers in home-economigs, An-
other was held in the summer of 1952 for training men and women
teaohors in physical eduocation, It is hoped that suech programs
will be extended,

2) Provieion for more model teaching programe than is
usually available in Syrian primary schools.

8) Provision for school libraries which contain mainly
books and periodicals on education, psycnology and sociology.

4) Provieion for more educational radio-programs,

6) Peachere must be motivated to organize themselvee into
committoes and associations for the purpose of studying problems of
edngation in Syria, especially diecipline, ite status, ite aime,
and the factors influencing children'’s benavior, These comrmittees
must undertake to issue articles on the subjeet in periodiecals and
Journals so that other teachers and the oommunity may become aware
of these probleme and take practical steps toward their solution,

6) Teachers in every school must harmonige their work
and hold periodical meetings during whiech probleme of diseipline
may be discussed, 1In searching for a solution, prineipals and
toaghérs must profit from the experience of the moet able among
trained teachere.

7) Pinally, supervisors and prinecipals must give individual
help and guidanee to teachers, especially bdeginners, on the proper
handling of disciplinary cases, 1In the process of individaoal

guidenee, oare should b@ taken that teachers feel secure and not
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be agccused of ignorance or weaknesa.

These responsibilities delegated to the supervisors and
prineipals cannot be efficiently earried out beemuse the number of
supsrvisorse ig relatively small and boocauseé most ©of them are not
saffielently trained, Some prineipalm of primary schools are aven
lese professionally qualified than their teaechers, Therefore, the
efrfioient training of both supervisors and principals should rece¥ve
more attention,

Supervisore and principals already in the service may be
given a leave for one or two years to gét farther professional
training, either abroad or in the Syrian Univereity. Fortunately,
the Ministry of Bduoation has sont in 1951-52 a number of primary
puparvisors for one year's professional training in Franes, It
would perhaps be better if thie period is extended, and if some
supervisors are also sent to the United States of Ameriea or England,
80 that the Anglo-Saxon point of view in education should inersae~
ingly be brought to bear on our practices,

Wohen sueh refresher courmes are available, profeseional
standard of supervisors, prineipale and teachers will be raised and

a tremendous improvement in sducation will result.

b) Training of Prospective Teachers

It ie beyond question that a good profeseional prepar-
ation of prospective teachers must parallel the movement of training
of in-pervice teachers,

Preparation of teschers involves two things., PFirst,
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supplying primary schools with a sufficient number of trained
teachers; second, giving thespe teachers profeseional preparation,
The Ministry of Bdunoation, in ite attompt to remedy the shortage
of well-trained teachers, opened in 1951-52 six additional one~
year-gourse teachers oolleges, two in each of Hama, Home and Latakia,
one for women and the other for men, These teachers colleges are
intended to supplement already existing ones in Damascus and Aleppo.
The gquestion that calle for reconsideration is that
professional preparation in primary teachers colleges ig not suffi-
cient, and does not enable prospective teachers to be entirely
effeotive in their work as educators, At the present time, two
programs are available in teachers oolleges: the oné-ysar program
admitting graduates of the secondary schools, end the three-year
progrem admitting graduates of intermediate schools, Although the
latter has proved more helpful in preparing teachers than the
former, yet the professional oourses offered do not give their
graduates the mental hygiene point of view in ohildren's education,
This is c¢lear from the following table representing the professional

(1)
eourses available,
=

H

Periods gir week olt;ot 54
lst year : End year : 3rd year

Peyohology and logiec 2

Methode of teaching @

S S8 S8 =% NS s % as =k

se =8 50 a8 se ws =} =8 s

(RE 8% A% w8 =8 b

[a% &% W% S0 &8 8 a2 =

- S WS B B8 8 SR a8 s =8

Practice teaching

(1) From Matthews, Roderic D and Akrawi, Matta., op. oit., p. 586.
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It becomes olear from the aforementioned table that professional
oourses are taught only in the last two years, and that they are
not sufficiently diversified to give student teachere & deep know-
ledge of education and of the child psychology and development,
Therefore, the program of teachers' colleges must include the
following items:

1) More diversified pasychologioal and educational subjectse,
_such as elements of child psychology, the psyehology of adoleseence,
the peychology of adjustment, social psychology, mental hygiene,
andi ecounseling and guldanee,

2) More training in various practical subjects, such ag
manual work, musio, drawing and co-ocurrioular sctivities,

) More emphasis on the handling of diseiplinary cases
during the periode of practice teaching. 7Tn thie connection, it
is neceseary to initiate student teachers in guidance, by assigning
to each one a pupil in the practice schopl, The student teacher
should be held reeponsible for his guidance and the solution of his
problems under the pupsrvision of the professors concerned, Student
tenchers are thus led to make practical obeervatione on ohildren
and to get agquainted with practical problems of education,

4) Intttating student teachors in the teehnigues of vieit-
ing the home of their respective pupils, thue teaching them the right
approach to parents,



- 171 =

2, Provision for Teachers' Security and Recognition

The second aspect in the redirection of teachors' atti-
tudes and diseiplinary technigues consiste in giving them security
and rocognition which are egsential to their mental health,

Physical as well as psychological well-being of the
teagner is a prerequisite to success in hie work, The teachor with
a weak body, or who is not emotionally and socially well-adjusted
being possessed by worry and anxiety, is a curse againet sdneation.
Therefore, the Ministry of Bducation se well as the community
should strive to provide teacherse with living oonditions condueive
to their mental and phyeical health.

Finaneial security on the part of teachers is mostly needed
in Syria and conetitutes the basis for other types of seocurity.
Financial insecurity causes the overconcern of teachers about mat-
ters of living and drawe their energies away from their work,

\ A glance at the following figures is enough to give us
an idea as to how low teachers' salaries are, at the beginning of
their professional carrier; Gradnates of primary teachers' col-
leges start with a total salary of L,8.,190; gradustes of specondary
schools, 1,.8,147; graduates of intermedimate schools, L,8,150,

These salaries are no donbt inadequate to provide teachers
with good living conditions, They even deny them the bare neces-
eities of deoent living, especially when they are responsible for
large families, Raising teachers' salaries would spafeguard them
against worry and ensure their physical and mental health.

In sddition to finaneial security, teachers should be
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given gecurity in their relationships with their superiors, whether
supsrvisore or prineipals, Furthermore, teachers' gense of security
will not be complete 1f they are not provided with recrestional
aotivities waich permit them to develop well-balanced personalities,

Finally, recognition of teachers' efforte by their super-
vieors ie absolutely essentisl, and is conducive to a greater meseure
of devotion to the profession, Teachers should receive more reeogni-
tion not only from their superiors, but also from the community at
large, This recognition may be expreseed either orally or in writing.
Porhape the best means of encouraging teaecheres ie to improve the
system of promotions, 80 that not only years of service are taken
into econsideration, but also efforts and devotion may be given

their right values,

Gonelusion

In oonclusion, when in an improved school organization,
teachers adopt the mental hygiene point of view in dealing with
pupils, when they refrain from using uneducative punishments and
handle pupile more sympathetically, when they show more coneern
with the development of positive character traits in pupils, and
embody the moral ideas they preach, when they can oreate a whole-
some home atmosphere and follow demooratie procedure rather than
autocratie rule, when they acquire more skill, and adopt the
practice of studying the inmdividuasl pupil in eooperation with the
parente and under the guidance of sympathetic and professional



administrators, when they are happy, secure and daly recognised,
then and only them will irregular behavior be reduced top & minimum,

and pupils' all-round development be ensured,
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APPEENDIX

Questionnaires
of the
Bxperiments.
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Experiment I

sevess Teacher

e«ess. Woman Teacher

The aim of the following guestionnaires is to know the
teachers' opinions about diseiplinary problems in schools and

their treatment.

part I

Below you have seven opinions about the aime of disei-

pline, Please arrange them in order of importance, putting 1
befors the most important and continuing on till 7, before the
least important,

a) Retribution,

b) Deterring the wrongdoer through fear of punishment.

¢) Formation of habdbits of obedience and submiseion,

d) Provisions of conditions helping studemts to acguire
knowledge and habits conducive to theirx welfare and
that of the group,

@) Not to disturd other olasses,

f) Self-disoipline.

g) Gorrection of misbehavior by making the student under-

stand ite personal and soeial harme.
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Part II
Do yon consider the following corrective measures useful?
Please put a oross mark before each measure, in the brackets corres-

ponding to ite degree of usefulness in your opinion,

not aome times most

upeful use ful pften pften alwaye
1. Beating () () () () ()
2. Sarcasm () () () () ()
3, Kind reproach () () () () ()

4. Redueing school marks
for misbenavior () () () () ()
6. Sending out of the
classroom () () () () ()
6., Sending the pupil to
the prinoipal for
eorrection () () () () ()
7. Giving additional
work for misbenavior( ) {3 () () ()
8, Detention after school( ) () () () ()
9. Suspeonsion for gross
misconduct | () () () () ()
10, Non-promotion for

misbehavior () () () () ()



Part IIIX

Below are some opinione you may or may not approve,
Please write the letter (T) bvefore each statement you think true,
and (F) bafore each one you think false,

1., The teacher has the right to avenge himeelf on the student
offending him,

2. The teacher oan realize the desired end of dlseipline by terror,

&, A good disciplinarian makes much uee of punishments,

4, Threats is as effective as appeal in the formation of good habitse.

6., Panishment is effective no matter whether the student under-
stands the reason for it or not,

6. A mild punishment applied is better than & severe one throatened
but not applied,

7. In most cages, an immediate punishment is better than a delayed
one,

8, Punishment and rewarde should be of the nature of the misdeed,.

9, Sometimes, it is desiradle not to punish the student before
the group.

10, There ig no harm in puniehing the olass for an offense commit-~

ted by one of 1ts members,

Part IV

The following list represents types of irregular behavior
falling into three categories, acoording to their degree of serious-
ness. Plense arrange them into these categories, by putting (1)
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before each type you think most serious, (2) before the lesser

porious, and (3) before the least merious,

Cheating Resentfulness
Cruelty and bullying Shynees
Destroying school materials Stealing
Disobedience Tardiness at school
Obsoene talk Truaney or unexcused
Overeritieal of others absence
mtruthfulness Unsoeinl

Part ¥

Deseribe brisfly a disciplinary case you met in your
elass, and state its ocauses and your treatment of it, or, give

your remarks or views about diseipline,



Experiment II
csssss Teacher

ssssse Woman teacher

Taachers in the slementary school encounter difficulties
and probleme on the part of pupile in the claseroom and outside of
it., Our aim is to study these problems, We ask teschers to eo-

operate with us by answering the two following questions:

Notes Please answer the questions frankly and without discuseing
them with other teachers, Do not sign your name; it is
enough to write "teacher” or "woman teacher”, so that we
oonld distinguish between girls® probleme and boye', Please

hand in the paper in a olosed envelope,

Question 1

"Désoribe as amgccurately as you can something a pupil in
your olass did which you thought was wrong and what measares did

you take in that cape”,

It is desirable to give the pupil'’e age, mental ability,
industry, economic status, the situntion in whioh the setion took
place, ite causes, the lesson during whieh it oeourred, the grade,

and a&ll that you think may throw light on the eituation,
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and ®0 on,

Below 18 a 1ist containing types of pupils' behavior.
know the extent of their ccowrence. Ve wish to have yowr personal opinion based
on your actual cbservation in the school. Put a oross mark before each type in
the ecolumn corresponding to your opinion., For instance, put a cross mark before
the item "cheating” in the colum "does not ccour®, if you think that teaching
does not occury; and in the colum "occurs in a great mmber of pupils” if you
think soj

ooy

9
&
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1
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If there are other types please report them.

Note:
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wDegoribe briefly something you 414 in your last school

ou think you should not have done, State what was the re-

A
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