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INTRODUCTION

Education in Syria, as well as in all the Arab countries, is far frem
being perfeet. Many interwoven problems have to be solved and settled
before we can say that our edueationsl system is a proper ome. Ore of
these protilems, which has not yet received emcugh consideration, is that
of establishing cooperative and friendly relations between home and school.
A subject which is considered to be of prime necessity in modern educational
and psychological studies,

The new education seeks to make life a total process instead of isolated
sections each independent of the other. Experiences should be arranged so
that the child can see the relation of cause and effect. This arrangement
¢an never be complete and positive if there is a separation between home
and school experiences. Thus, both, the home and the school should make
& wmified and harmonised environment for the child,

In the following study we are trying to discuss, as much as possible,
the necessity for cooperation between home and school, the present educa-
tional condition in Syria and its effect on home-school relations, and how
oould these relations be improved.

The study is mostly concerned with the role of the school in establish-
ing friendly and cooperative relations with the home. Reasons for that are:

1. The school, especially in Syria, is much more enlightened than the
home, thus it should take the leading role,

2. Our contacts, for informations, were mostly with schools and teachers,
not so much with parents because:



(2) Paremts are mostly illiterate and thus, to get any information
from them,they need to be interviewed. Time and other factors weuld not
permit to interview a fair sample.

(b) Social customs and traditions make it diffienlt for a girl to
interview fathers.

(¢) To substitute the interview by a questionnaire would give us the
attitude of educated parents only. Something which is not fair especially
when we lnmow that, in many cases, chiliren of educated parents are sent to
private schools, while we are dealing with government schools.

Another point to be made clear, is that, in this study we are more
interested in primary and elementary schools becauses

1. ChiMiren are still in their formative years, Habits are still being
learned or unlearned becsuse of the plastieity of that age,

2. Establishing good habits during childhood lessens later adolescent
troubles and maladjustments.

3. The child is too young to see his troubles, locate them and correct
them. He is young also to be greatly consulted in such matters. Thus the
home and the school should take this responsibility.

Unfortunately, limi tations concerning facilities and time stood
in the way of making this study more complete. However, our hope is that
this step will be followed by many others in the same field, and that the
results of such studies will take a practical form, which 1is the most

important.
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Cooperation between home & school is one of the most important
problems in modern education and psychological studies. Education
is no more conceived as only intellectual development which is to
come about formally in the school. Education is syhonymous with exy-1
perience. All experiences, no matter how simple or complex they are
have their effect on the child's behaviour and development. These
experiences are continuous and inter-related. They begin at concep-
tion and continue through out life.

Thus since experience is continuous and one with life and since
education is a process of reconstruction of experience them education
is a whole-life process. There is no time when experiences cease to
take place and hence there is no time when education ceases or stops.
Because educktion is continuous and is one with life it should take
into consideration the whole individual, all phases of his develop-
ment whether physical, psychological or intellectual. Modern psycho-
logy states that the child 1s one unit; his grouth should be total and
all-sided. We cannot have him grow intellectually one day and physicaz-
ly another day. All phases of his grouth are related and any neglect to
one of these phases will surely affect all the others.

Can this all-sided education be limited to the home or the school
alone? or can such an education take place if each of the home and the
school follow divergent ways? Both the school and the home should share
and work whole-heartedly to provide the child with unified educative
experiences. Experiences begun at home should continue in school, and
experiences introduced in the school should be practiced at home. Sepa-
ration between home and school experiences means two different worlds
for the child, something which results in frustration and maladjust-
ment.

What system of education does Syria have? Does this system help
or hinder unity and cooperation between home and school? The Syrian
system of education is very much similar to the French system which
emphasises mainly the intellectual factor in education. When the indi-
vidual is intetlectuallyi@ble he can adjust himself to all life situe-
ations. Intellectual development comes about by sharpening the mind
with selected facts chosen and designed by educational leaders. These
facts are to be studied in school, mainly through books. To help ob-
taining this educational end complete centralization is practiced in
the Syrian system of education. This extreme centralization which
limits the work of education to school and books makes a sharp separa-
tion between home snd schecol. Parents feel no need and no encourage-
ment to have any relations with the school. Noreover, the system of e
examination, which is strictly set and carried, makes the whole process
of educations a means to passing examinations. Examinations are con-
sidered to be the only measurement for the pupil's progress. Thus
passing these examinations is becoming the aim of education. This
results in limiting the work of education only to bookKs and sub ject-
matter which, in turn, widen the gap between school and every day life.



D

Moreover, tensions and worries accompanying these examinations assoe
ciate the name of school and education with negative attitudes and
feelings in both parents and children. -

Another important factor to be considered in relation to the
Syrian educational system is that of the teacher. The teacher is, no
doubt, the main element in educational success. Unfortunately, we
say that we can only depend on very few teachers in Syria to carry on
their job effectively. Most are either untrained or uninterested.
Teaching, in many cases, is conceived only as a profession to earn
a living. Because of the great need for teachers no strict measures
are taken to select them. Very few teachers are really interested
and efficient in their work to try to establish friendly relations
between their schools and the pupils homes.

All these factors result in making Syrian education formal, rigid
and remote, thus uninteresting to both the children and the parents.
Instead of adjusting the child to his every day life it is, in many
cases, creating a gap between the child and his community.

To be more sure of what is taking place in Syrian education in
the field of home-school relations, a gquestionnaire was designed and
distributed among 105 Syrian teachers. The aim of this questionnaire
was to find out teachers® concepts of the aims of education, the
necessity of home-school cooperation, their experiences in such co-
operation, and factors helping or hindering home-school cooperation.
This questionnaire was answered by 70 Syrian teachers. The following
are the mailn findings:-

1. Education should include more than intellectual development.
Therefore, cooperation between home and school is necessary.

2. Present home-school relations in Syriz are limited ©¢o disciplina-
ry and academic problems. These relations are superficial and done
mainly through formal correspondence.

3, Parents' ignorance, teachers' low salaries and over-loaded prog-
rams are the main obstacles to cooperation.

4. Lectures, plays in the school, and exchanging visits are helpful
steps to friendly relations.

However, new trends are observed, in Syrian education and among
Syrian educators, concerning aims, methods and philosophy of education.

In connection with our study in Syria there are certain points
to be clearified:-

1. In our study we were mostly concerned with government-elementary-
schools.
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2. Only the teakhers' attitudes were studied, while those of
parents were informally observed. :

Ir recomménding ways for home school cooperation in Syria certain
factors concerning the presént situation of the teachers and the
parents should be considered. However, the main hbdpe lies in the
trained teachers and the educated members of each familu to carry on
this work as effectively as possible. Cooperation can be done orally
through visits, conferences, and simple committees. Oral forms of
contact are the most effective. Contact through correspondence can be
used to supplement the oral forms but should mever replace it because
correspondence has many limitations. 1In all forms of contact the
teacher should remember that he carries the main responsibility.

When he is able to arouse parents’ interest and their curiosity all
difficulties will disappear. To arouse parents' interestithe teacher
shoudd be friendly, heipful, simple, trained, and cooperative.
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MODERN EDUCATIONAL AND PSYCHOLOGICAL PRINCIPLES

M

NECESSITATING COOPERATION BETWEEN HOME AND SCHOOL

__——u.-—_—-_-ﬂ-‘———“

I. NATURE OF EDUCATION

Is education a wet of pre-determined subject-matier to be memorised by
the student and recited befare the feacher? Is education limited to the
study of bocks? Or, is education purely intellectual? #nd is the intellectual
sbility emough to emsble the person to adjust himself successfully to life?

If education is only that, then it might be limited to school. If not,
then, what 1s education, where is it obtained and when? What is the relation
of the educational process to the child's nature?

II. NEW CONCEPTS OF EDUCATION

A. o Educa of the

The begiming of objective study of early childhood education originated
with the educational philosophers. The first of these Modern philosophers was
Comenins. Almost contemporary with Comenius was John Locke. Following these
two was Jean Jacques Rousseau, whose influence was great. In his Emile, or
Treatise on Education, he wrote, "I wish that some descreet person would give us
a trestise on the art of ocbserving chiliren, which would be of immense value to
us;, but of whieh our fathers and school masters have not as yet learned the
ndh-tn."(n He believed that "Everything is good as it comes from the hands

(2)
of the Author of Naturey but everything degenerates in the hands of man,”

(1) Leonard, Miles, Van der Kar, "The Child at Home and School”, p. 310,
(2) m’ ’o mo



Rousseau stressed a natural rather then artificial type of education, a
growth from within rather than a development from without, insisted that education
must come through experience. Thus he became the Prophet of the 19th Century .«
From his teachings ceame the so;-onllod "Modern Education" based on interest.

Two other important educational thinkers were Pestaloszi and Froebel.
Pestalozzi demanded schooling for every child, rich or poor, as a natural right,
and emphasized the new purpose in education as the harmonious development of the
povers and capacities with which the individual ie originally endowed. He insisted
that the educational process begins at birth and that the beginning must be made in
educating the mothers.

Friedrich Froebel was a follower of FPestallozzi. He velued most highly the
play factor in the educatiom of young children. He also believed that immer
nature grows and develops through the outvard manifestation of ecreative power.

The most recent articulation of these concepts and the development of modern
methods were contributed by John Dewey. Dr. Dewey emphasized two important
aspects of education:-

(1) Biucation is synonymous with growth, and growth is continuocus.

(2) Thie growth takes place through recomstruction of experience.

Thus Modetmeducation in its most liberal form is primerily concerned with
the answers to the following three major questionsi-

(1) What is the Nature of the Child?

(2) What kind of education is fit for him?

(3) How should this education be carried on?

1.WM|-Miamprodmtoftbmm1nMMm
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orgenism and its environment. Environment begins to influence the organism from
the moment it is created. This process of growth has some principles't) whicl
might be sumerized as follows:-

(a) Growth is a continuous and gradual process rather thsn a gudden one,
Every new step of growth or development should be based on & preceding one.

(b) Growth in all ite aspects is more rapid at the early years than it is at
the later years of the child's 1ife. To these years we ghould pay much of our
care bud attention. Thus guidance here becomes a vital necessity, but this does
not mean, of course, that the child should be put under tight restriction. Enough
freedom should be granted to the child to enable him to learn by his experiences.
Atthonntinthechildahouldboguidodand-wdudtomthil, in a
reasonable way, from doing acts vhich might harm himeelf or others. This guidance
and supervision must for the most part take place at the child's early years
(formative years) during which education is most effective because of great plasti-
ceity in the child.

(e) Growth proceeds from simple to complex:- It is impossible for a child to
walk when he can't gtand, or to multiply when he is not able to adde You cannot
require the child to do somethimg unless he has reached the time and age for it.
His knowledge and learning come step by step. Unless he has gone through the
right step it will be impossible for him to contime effectively. Unless he has
mastered the first basic act he can't move to the following one.

(4) Children differ in sbility from the time of birth. Each is born with
hie different personality and different abilities. As he grows these differences
tend to show more and more.

(1) Skinner, Educational Psvehology: Pe 22.



Differences in children might be due also to many causes other than hereditary
ones, These causes might be physical, social, emotional, mdp'ynhohnui.
Thus true and progressive growth camnot take place wnless it takes into consider-
ation these biological and emvirommental differences. The teacher should have in
mind that if children conform to general laws for growth and development it does
not follow that they should conform to the detalls of these laws. For example,
if a1l children have their most rapid physieal growth between birth and six years
of age, it does not follow that they all have the same rate of growth.

2. Place of Experience in Orowth - How does this growth take place? How is it budlt?

Growth is a continuous reconstruction. "Today's experience revises yester-
day's meaning and sets new contrel for tomorrow's nmt:l.en.'(n

Thus we see that the fundamental fact about education as expressed in terms
of growth is that "Life" is made uwp of experiences and that all experiences educate
in one way or another. Hence a true interpretation of education must begin with
experience, with all experiences, and with the sources of all experiences, within
the whole community. Most important here is the home, the child's first and
immediate enviromment.

Dr. Dewey defines education as "The process of the reconstruction of experience,
giving it a more socialized valuve through the mediwm of increased individuval
ofﬁ.d.cnq."(z’

"How is the meaning of an experience increased? An experience is educative,
i.e. its meaning is increased vhen we become more aware of that of which we were

(3)
unaware, when the wnperceived connections become perceived." For example, if

(1) Horne, "Democratic Philesephy of Educatiom", p. 96,
(2) Boy and Arrowocod, "Development of Modern Education", p. B865.
(3) Horne; op. cit., p. 96.
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flame is hot and will burn. He reaches and learns, Henceforth he has knowledge.
The activity of reaching for the flame has gained meaning. To that extent he

has become educated.

3, Continuity in Edueationt~ Thus we see that if education is growth, and that
Mmolmwlmdm.fhpﬂm,mmonhnham
process, a contimuous reconstruction of experience. "The end of education is the
direct transformation ofthquntydqcﬂun.'u) This end is immediate and
at the same time links the past with the present. Hence the process of edusation
is a vhole life process. "It begins as soon as the child is born, and proceeds
throughout 1ife. Iti-amormmnmgmnummuwm
process of living. There never comes a time when new experiences fail to take
place, when learning sbsolutely ceases, So long as the individual is readjusting
himself to the changes in the enviromment, just so long he is leaming and education
is going fbru?:;)l. There is, therefore, no final end or goal when education is %o
be complete.”

k. GConsequently, if education is a whole-life process of growth which comes about
bymmuormm.mnmmmmm@
&MMﬂM, dspecially the time when this individual is having
his first experiences that farm the basic foundation of his growth. That is the

time of childhood. It is not possible for education to take the right path and
give its fruits unless it is based on deep, seientiffe study of the child, in

every aspect of his being. Everything the child does, whether right or wrong,
could be related to a previous experience that affeets his present action.

n) JIbid,. p. ‘95 e O P ,,...1.-. ~ ™4 . "
(2) Eby & Arrowood, "Development of Modern Education™, p. 351,
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that of an adult in quality end quantity. For example, if wve give an old student
ten Math problems to solve we can't say that the young student could solve only
five of these problems. The question is not solved, because the kind of problems
which the elementary school student could solve differs from that which the high
school student solves.

Therefore, effective education and complete growth is based on understanding
and studying the child as a child, an end in himself, and not a means to an end.
Rousseau said that nature wants children to be children before they are men.

b. Ihe Nature of the Childt~ It should be obvious for those who are concerned with
the child's education, teachers and perents, that education cammot give its desired
fruits unless it is based on the child's nature as instincts, interests, capacities,
and capabilities. anmtplmtthingsinhhnmplmtluodhthom,
neither can we shape him as we shape a piece of mud. The child is not as plastie
as most people think, not evem in his earliest days.

A new borm child's page is mot blank. There is something writtem on it from
the moment of comception, and this writing is greatly developed by the time of birth.
So, before we add anything to it, we should read what already exists, othervise ve
destroy what is there and what is to be added.

The nev concept of education assumes that the aim of education is not changing
the child's nature or restricting his capabilities and interests. It is modifying
only, and guiding these powers, already existing, through a beneficial way which
will help the child in his social and individual life.
e+ The Child as g Hnit:- Another important point to be emphasised here, for an
effective rrocess of growth, is studying the child as a whole, a wnit which can't
be separated into smaller parts; an integrated personality. A change in any



factor which effects his growth and behavior along one line will also effect him
along many other lines. Children do not grow physically one day and mentally the
next, while the third is reserved for education and social contacts. Growth of
all kinds takes place simltanecuslys

" Phus if the child is a unit of simltaneous growth, and if education is a
vhole-1ife process it should try to develop all aspects of his wnified, integral
personality. This should includei-

(1) Pavsical Developmenkt!~ Healthy physical development is very important for
a progressive all-sided growth. In order for the children to maintain the best
physical health, they mmst have a happy feeling of belongingness both at home and
at schools Any uncerteinty or insecurity will have immediste effect upon the
nervous and glandular system of the childe For a healthy physical being it is
better that emphasis be at all timee on prevention rather than cure.

(2) Emotiona) Develommentt~ Why should education care for the emctional
development of the childs Most of the child's early behavior, his fumdamental
behavior, is built upon his emotional being. Hie intellectuval ebility is not well
dmlopodutomblohhtodepcndonhi-nnd. Ais emotions are ruling and his
behavior is & result of his emotional heing. And if he is not emotionally adjusted
he is not able to be adjusted in other fields of life.

When one sees the misery and the suffering which the human family endures throug
uncurbed emotions; emotional maladjustment which disturbs and Werps the 1life of
so many individuale, them the need for proper training in emotional control is most
apparent.

The foundation of a healthy, contributing emotiomal life is based on the sense
of security. Children need above all else to feel safely attached to a background
that is stebles To feel that they occupy a place in the family lif'e that no one



else can ever £i11, This sense of security, if not felt by the child, produces

s decidedly warped personality. Many times it results in a feeling of inferiority
or inadequacy, The ehild's unhappiness and meertainty, vhich result from a feel-
ing of insecurity, make him wmsble to establish desirsble relatienships with
people outside of his family group.

Many elements may enmter into making the feeling of seourity difficult to
cbtain, such as physical or mental handieaps, accidents, worries and tensions.
Conflicts in the home, antagonisme which are likely to arise where more than one
generation are living close together, inconsistencies of control, overconcemn and
sentimentality that hinders the child's independence, expectation of achievements
so beyond his interests and capacities that either failure or frustration results.
These and many other things detract from a child's sense of security.

"The teacher must differentiate between a child who has lacked emotional
guidance and one who is emotionally wnstable, Many a speiled child who indulges
in temper tantrum is entirely capable of governing his emotions if directed by a

(1)

firm but kind personality. This is not true of a child who 1s emotionally wstable,"

(3) Boeial Developmemt = Whenever we deal with a child we should remember
that we are dealing with a social individual. If we eliminate the social factor
from the child we are left only with an asbstraction. If we eliminate the indivi-
dual factor from soclety, we are left only with an inert and lifeless mass.

The moment the child wtters his first cry of life, his complete personal
unlnpntboginnhitlrchuontoﬂunﬂdabmm.tob.oentinuuua
process of continual growth. The child develops the eapacity to eontrol and
hhibitmﬁtenupondhamhﬂ;auphhhmm&hmbrm

(1) Leonard, Miles, Van der Kary op. cit., p. h69.



adjustment.

As he grows he should be sble to attain and maintain satisfactory human relation-
shipss In his self-adjustment ho avoids undue conflicts, stresses, and strains.

He achieves his optismum in development, and his reactionms to people, things and
experiences are personally and socially effective.

Strong, stable persomalities are not developed by chance; and the angers,
jealousies, fears, and tears of childhood are as intense as are its joy and happiness.
Therefore if the positive side of behavior is built up, the negative side will not
have to be unbuilt.

(4) Intellectual Develommenk:- As is the case with all phases of growth and
development, intellectual development carmmot be separated from other kinds of develop~
ment. If the child is not emotionally and socially adjusted there is little hope
in his having a well-developed intellectusl ability, evemn if he is intelligent or
very studious. Intellectual ability could never be limited to studying facts from
books. It is consistently inter-acting with all situatioms and all conditions. It
is very much shown in the individual's ability to flexible adjustment, understanding,
reasoning, and creative thinking.

(5) Discipline and Development of Habiig:~ The child's physical, emotiomal,
social, and intellectual development has very much to do with the kind of discipline
the child is subjected to and the kind of habits he forms. Habite of early child-
hood might become as firm and stable as instincts. Thus if education is to be
complete it should aim at establishing good and right habits in the child.

Modern education aims to reduce external discipline to & minimum and believes
that a knowledge of right and wrong is one essential to right behavior; that the
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pupil behaves properly because such behavior is right, not because someone orders him
tos It is a system of internal self-discipline which conforms with the behavior of
the adult as a free citizen, It removes the police function from the child's 1ife
to help him.

"The rapidity with which children acquire habite is amezing. Every bad habit
acquired is a barrier to better habits later; that is why the first formetiom of
habite in early infancy is so importent."(l) If the firet habits are good endless
trouble is saved laters "By the time the child is six years old moral education
ought to be nearly complete; that is to say, the further virtues vhich will be
roqniroduhmyommhttobodmlopodhythoqu-uﬂ-mhn»mh.u
s result of good habits already existing and embitioms already stimulated." (2)

In these four points and in all the preceding ones we notice that in the modern
view education is identical with 1ife. It is mostly successful when it is obtained
by a progressive growth vwhich takes into consideration all the phases of the child's
development. Thus, if true education takes the child as a whole, from birth te
death, then we should think of two major factors that contribute to making each indi-
vidual what he is, these are:-

(a) Heredity: Through imherited traits, the individual's heredity will deter-
mine, to a certain extent, the qualities of his life as he grows. Up till now man
camnot do anything concerning heredity.

(6) Enviromment: By using the enviromment man can modify and direct hereditary

(1) Ruseell, B. Education and the Good Lifa: P. 89
(2) Tobad, p., 101, i



factors.

The child lives scmewhere, in the school and in the home, he lives in a sbelal
group father, mother sister and brother, neighbours and friends. All these are
interacting parts of his whole environment. An individual's environment will exert
a powerful effect upom his future development.

The home and the school can do nothing about heredity, but camn do a great deal
with environmental factorss "All childream take what the commmity has to offers.
Adults make the commumity vhat it 1s."(1) "Enviromment may be considered as the sum
total of all the stimmli tending to develop or to destroy the imherited characteristice
or capscities of individuals 2(2)  puring pregnancy, the physical, mental, end
emotional state of the mother affect the well-being of the fetus. Thus environment
begine its effect from the period of conception. Both parents should be prepared
to receive the new born. Successful parentage is a partnership demanding more than
financial cooperation.

When the child is born his enviromment is enlarged to include his home physically
and socially. Everything the child feels or perceives becomes a part of his environ=-
ment. The home environment is accountable for the greatest percentage of differences
in children. It is the home that gives the child his way of accepting persons and
events.

As the child grows and his sphere of activities broadens beyond the limits of
his home, the community in vhich he lives becomes & second major factor in his
environment.

Accuired characteristics such as informetion, memories, attitudes, speech, and

(1) lane, Robert Fill, The Teacher in the Modern Elementary Schoolt P. 57
(2) Leonard, Miles, Van der Kar, op. ¢iti, pac18u”



behavior patterns may be socially "inherited". That is, thq mey be so repeated
in the child's enviromment that they become an important part of his personality.
A1l behavior petterns, them, are outcomes of either favorable or unfavorable ex-
periences to which the young child is exposed by people around him, his friends, and
his family. For, in spite of hereditary tendencies, the thoughts, aspirations,
ideals, and satisfactioms of & humen being are largely the result of enviromment.
When the child becomes physically and mentally ready to go to school, the school

boéonsathirdrmtorinhinmﬂrmt.

A11 these factors are of much importance in the effective child education.
They all interact in making the child vhat he is so that the child's personality is
the product of the interaction of these factors and not their sume Moreover,
there is something more to be considered in order to make the child love experience
and seek it, and thus grow and be educated. An!.:por‘bnntfactorhﬂillnmm
which leads to stimulation. -
5. Interest, Effort, and Stimmlation®- Learning can best take place vhen there is
e need or a motivation which stimulates the child and makes him interested in vhat
he is learning, thﬁl making it living and natural.

Rousseau is quoted as sayingt "Present interest is the grand motive power,
the only one vhich leads with certainty to great results." (1) wpo neve an interest
in anything means to have a personal concern with regard to that thing; one has
to that extent identified himself with itj he will find himself in pursuing 11'-."(2)
""roaukintmtbmth.pnrtoftholmhwthomhanl, to respect the

lmunpsrlmndntthomtintoutinuthobiologicaldym-ieutho

(1). KMipatrick, Philosophy of Education: Pe 271
(2) Tbid, ps 275



learning processe Thus to utilize interest in education seems psychologically

essential alike to democracy and to the good 1life." (1)
1f we vish to stremgthen a child's {nterest along any given line we should

help him to succeed for "nothing succeeds like success," Make others see and
approve what he is doing. Help him to investigate, and grov under this investi-
gations For that means prolonged interest in this type of activity. In this
way the interest will grow stronger by the reinforcement of other interests which
it absorbs into itself.

The child's interest furnishes him with motivated effort. So if his interests
are not directed in a constructive way his effort is wrongly directed to a destruct-
ive way. Here we have to take into consideration an important problem that parents
and teachers pay very iitth attention to. But yet this problem is very important
in the process of child's growth and experiences This is the Problem of 1=
6. Leisure Timet~ If education is to care for the right growth of the individual
whether physiecal, social, mental, and emotional, it becomes its duty to prepare
and help him in using his leisure time in a way which will develop his personality
and increase his skills.

The problem, umtnuthoughtoutianotmofmuutmm:. It is
more serious, asluodlnmhmouilnadodrormotherumtottho
individusl's education. Leisure time could be spent either in comstructive or in
destructive things. It might increase a person's vitality and develop his person-
ality if well used, or it might harm him and destroy his physical and mental

(1) 1eia, p.-2750 b of unatior™, pi



capacities, and nullify the good influence of his education, if vrongly usede

If we meke use of the child's interests during his leisure time many skills
might be discovered and useful habite might be established., Moreover,ve would be
helping the ehild to grow gimmltaneously, in all aspects.

One of the things which might be established through manipulation of the child's
interest during hie leisure time i{s developing his aesthetic semse and helping him
to feel and appreciste besuty. This follows a way of:

1. Appreciation 2+ Self-interest 3. Creative work.

When the child develops a well cultivated taste everything wrong around him whether
social, physical, mentel, moral, or emotional seems to be distasteful to him. He
tries to oorrect 1t end thus interscts, constructively, with life and social aspects
around.,

7. Democratic Educationt-

Considering the previous discussion, what kind of education is modern education
aiming at in its liberal form?

From all the previous discussion we can be sure that modern liberal education
aims at democratizing education in that it:-

(1) Places the tools at the child's disposal, teaches him how and when to use
them, provides opportunities for their application, and permits him to grow as
fast and as much as he desires.

(2) Recognizes that, like behavior, learning cannot be acquired by thrusting
it upon the m-willing child. Mental activities must be performed by the pupil
he must be eager to do the necessary work attached to the process of acquiring
knowledge instead of passively recelving it from his teacher.

(3) Bmphasizes the place of experience in education and the sharing of these
experiences between members of society.



(4) It takes fully into consideration the individual factor of the child)
studies his abilities and interests and stimulates him to study things suiting te
his ability. The child is not a means, he is an end in himself.

(5) The individual has his own personality. He should be free with some
guidance to help his beginning development.

(6) Emphasizes progressive change of ideas.

(7) Sharing in the school, and sharing between schools and owtside institu-
tions, especially the home. "Full sharing of interests within the group, and free
interaction between m'."(l)

If we divide society to higher and lower classes and make this divis on sharp
and constant it will prevent the communication between the two groups, thus causing
them, both, a great harm, because it limits the field of their experience, and
narrows the path of their education. If the need for things to be shared is not

satisfied the mind lacks new stimuli which renew its ability and strength.

III. WHY THESE PRINCIPLES NECESSITATE COOPERATION BETWEEN HOME AND SCHOOL
The principles discussed make it obvious that modern concepts of edueation

regard education as a whole-life process which is obtained by a contimucus pro-
gressive growth resulting from a consistant reconstruction of experience. Thus
modern education can never be limited to books to be studied at school.
Education is identical with 1ife. Life means the social as well as the
physical existence. "The means whereby a social group continues itself, remews
itself, and maintains its ideals, is, in the broadest sense of the term, education.”

(1) Horne, op. cit., P 109.
(2) Ibid, Pe 7.

(2)



And "As biological 1ife maintains and transmits itself by nutrition and reprodue-
tion, so social life transmits itself by duutim."n)

This education is carried om in two ways, formal and informal, The formal is
done in a speeially arranged enviromment set specially for this purpose. This is
the school. mmdumommlmmummmnaomwm-
cularly in the home. It involves the child's sharing of others' experiences till
mummum-mmyum. Thus experiences are carried
from generation to generationm.

Atmmntinﬁntwommlymonrﬂof education, the informal.
Life was very simple and natural, huplﬂﬁnnnlﬂuhﬂdmm
inventions. kpwimmmr-dlndm‘idﬂoﬂyfﬂ-muohﬂdrm. Nature
was & good teacher. lopﬁlmtobonlndmdnodupqunm.tobow.
Thus no need for school. This kind of education is still being carried on in
primitive tribes.

But with the increase of civilisation life becomes more ml- so that "children
ecan neither plrud.pm:lni.tﬁﬂhucphyﬂnylllhu it." Thus there is a
demanding necessity for 2 kind of education which simplifies, purifies, and balanees
mmumuaMﬂunormmmmsmm;mm
understood by children. Hence the need for school arises to bridge the gap between
th.d!ﬂdMtbmldmudhﬂ.mudnk.pouiﬂoﬂnchﬂﬂuoftﬁﬂtho
and experiences. But the dmger is that either the home or the schoel may become
remote, formal and dead. M&qmnﬂ;muhirthaﬁuludtb
home take ‘divergent paths in the education of the child, for in there the schocl
Miimdﬁmrﬂlm”tmahpmtlwmmmtﬂn

(1) Ib!.ll. P 1. ‘2) Ml P 11.



child experiences at home and vhat he learns at schoole A gap vhish is so wide as
to be impossible for a child to bridge. Thus he has conflicte end maladjustment.

Thie denger was never more real than at the present time, particularly in the
Areb World. This is because of the rapid growth of complexity and eivilization,
and the rapid cultural transition vhich is taking place. Therefore cooperation
between home and school is becoming more and more necessary to meke vital and helpful
connection between the home which gives the informal educatiom, and the school which
gives the formals By this cooperation both supplement each other making education
a harmonious construetive processs It is highly desirable to establish so strong
an interrelation between home and school that the evil which mow influences the child
can be counteracted. The only way to accomplish this wnity is by convineing the
parents of the need for nev tactics in meeting problems. The two agencies, home
and school, which are working wholsheartedly for the welfare of the child should
find a common meeting ground that will emable them to place implicit faith in cne
another., The school is the logical center to achieve this purpose.

Iittle can be accomplished until home and school work together. The need for
cooperation is urgent. How can the teacher inculeate desirable social habits and
democratic traits of character if her efforts are counteracted by contrary home
practice? It is impossible for the school to accomplish miracles without the help
of the home. Desirable character traits are taught in the classroom in the hope
that their practice will be extended to the child's activities outside of the school
enviromment vhere he spends most of his life.

mmummmlmlumdunrotmmmorﬂd
modern techniques. Meﬂ;mthsymblctoruliummmltr for changing
tunmmmmeammm.mwmunuumonmu
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assist the child, they may undo all that the school is accomplishing. Parents
have been kmown to do their child's research, write his reports, and do his projects,
honestly believing that in this way they are cooperating with the teacher.

Another reason for the coordination of school and home is that instrueting the
parents in the new ideals is only half the work. The school must also find out
how the child applies his new kmowledge in his daily contacts.

When we consider education as growth resulting from reconstruction of experience
we recognize more the importance of cooperation between home and school. Where
does this growth take place? Which factors influence growth most? Could the
influence contributed to growth ever be limited to the home or to the school separate~
1ly? Or, could we have two independent lines of growth one to be followed at home
and the other at school? This canmot be dome es long as education is dealing with
the wholewunified child from birth throughout his vhole 1ife. Edueation should
not be limited to one of these twe institutions because, if limited it is an in-
ecomplete education which does not contribute to the fullest growth of the child.

If this growth is most effective during the "formative years", the early years
of the child's life, then cooperation becomes most necessary during these years
vhen the child is plastic and can be modified. During these years he is having
his first experiences which provide the tool for his future development and behavior.
*A primary responsibility of educators is that they not only be aware of the general
principle of the shaping of actual experience by emvironing econditions, but that
tmmowlunthoommmtcmmﬂmuﬂﬂntohﬂu
experiences that lead to growth. Above all, they should know how to utilize the
surroundings, physical and social, that exist so as to extract from them all that
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they have to contribute to bullding up experiences that are vorthwhile.t (1) Thus,
we see that home and school should cooperate to!?

1. Provide the child with neaninzful and educative experiences.

2+ Help him understand and get the meaning of these experiences.

3, Make him live his experiences and learn from them.

Of great importance here is the effect of the enviromment. Any environment
which the child comes into contect with, has its effect on his growth and develop~
mente The home and the school make the most important phases of the child's
environment. The home, being the first environment after the child's birth, is
mostly responsible for children's differences in behavior and ways of adjustment.
The school should study the home conditions that meke the child vhat he is and try
to modify them and build what could rightly be built on them.

Another important need for cooperation comes vhen the child is physically and
mentally ready to go to school. Here the child goes through a very semsitive and
important stage. If the school is too different from his home and commmity a
conflict arises between children and their parents, so that the adjustment becomes
twofolde The child is not sure which is the right way to follows He loves his
parents and he respects and admires his teachers. What should he do? "“A divided
world, & world whose parts and aspects do not hang together, is at once a sign and
a cause of a divided personality. When the splitting-up reaches a certain point
we eall the person insanes A fully integrated personality, on the other hand,
exists only when successive experiences are integrated with one another. It ean
be built up only as a vorld of related objects is constructeds(2)

(1) John Dewey, wml_h 35
(2) Ib‘].d, P l‘ao 2 AT - ,'_.
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This struggle, that is taking place within the child when faced vith a gap
that exists between his home and his school, must be understood by the teachers
and the parents and they should make all the effort to lessen the gap Transi-
tion from home to school should never be sudden and new. It should be gradual
and natural, because the sudden change has a very dangerous result on the child's
personality. Children before formally being registered in the school might
visit the school with their parents to get introduced to it, and to become
familiar with it.

Considering the physical development of the child it is very important for
the school to give guidance and direction for the child's mutrition and care,
The home sometimes cannot pay full attention to this responsibility for economic
reasons, carelessness or ignorances The school here can carry out a program
which might includes-

1. Check visits to the home by the nurse or the teacher.

2. Assistance from publie or private agencies in treating children from low
income homes.

3. Immmization for preventable diseases.

When ve come to the emotional development of the child we recognise mostly
the need for this cooperation. "No parent can take care of all of their child-
ren's needs. Parents are inclined to read their own needs and desires into
what they think are the children's. Then, too, they worry for fear that they
are not doing what is best, and in their very concern defeat their ends." (1)

The teacher of early childhood has an opportunity which parents lack because the

(1) Leomard, Miles, Van der Kar, lop. cit., p. 351.. 1t F.



ehild is often so used to mother's nagging that her talks are not so much cared
for. Moreover the teacher usually studies more Psychology than the parents
and thus knows more ways and means of handling meny different types of childrem,
thus meeting this situation in a more scientific manner.

"The school helps parents to assume their duties more intelligently. Their
wholehearted cooperation is necessary in order to carry over methods of guidance
into the home and make the training consistemt, They need to get the proper
perspective of the young child's place in the home and to incorporate the prin-
eiples and methods of procedure used in the elementary school, thus bringing
about a functional partnership in child educatiom. ""(1)

The teacher must remember that the child entering even this first level of
school 1ife is not a novice at living. FHe has had experiences in the home and
out of it. He has acquired a system of habits, skills, and attitudes., He has
a fund of learmed behavior. His emotional life mey be moving toward a harmon-
ious pattern, or it may be already much shattered by the result of inconsistent
treatment, frustrations, and tensions. Many abstract ideas are emerging.

Even the child under two years of age has developed his own technique for control-
ling or adjusting to his world. In short he is a person with an individuality
all his omm. Our knowledge of this age is limited. We are doubtful about the
foundations of the many negative behavior responses. It is at this point that
home education and cooperation become the most wvaluable phase of our education.

The school builds upon what the home contributes, and wholehearted coopera-
tion between these two institutions is needed for the child's ideal emotionmal

and social development. This cannot be accomplished through talking. It is

(1) Toid; pe 353, &



the interaction between the child and his enviromment, the product of self-
determination and evaluated choices and decisions. The child must have a sense
of belonging. It is the lack of this Peeling that makes him stubborn and un-
cooperatives The curriculum must prcvide.enterprinee for groups where the
personal element is submerged in the cooperative contributions The child must
have a satisfaction of achievement in a united effort so that he may learn to
rejoice in the succese of others and avoid selfishness, jeslousy, personal em~
phasis, and =ocial maladjustment.

The modern school is striving to discover, examine, eliminate all fears by
studying the child's worries, his thoughts, his hopes, his adequacies and his
inadequacies. It believes that in developing a healthy emotional life it is
essential to know, understend, and appreciate just how the child feele about his
experiences and wvhat emotional responses come to him from his daily living; them,
only, it is possible for the teacher to guide him in terms of the way he feels
rather than by what he does or says.

Thuwoun‘l}hatonlythrou(hwrkin‘togethormhaumd school supple-
ment each other's needs.s To the child's teachers the parents camn clarify the
plcture of his health and personal habits and his emotional responses in relation
to the intimate life of his homes The school can help to organize, integrate,
and give points to the parents' approach to their child's training and growth.
Both together can work for & type of commmity living which will modt benefit
each individual, young or old.

Coming to social development we say that social behavior is traceable to
one's enviromment. The child learns early in life what reactions are expected
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of him in certain situatioms, and these reactions become automatic before he is
old enough to question them. Thus we see that social and emotional stability
leads directly to a consideration of the adjustment that has or is being made by
each adult who comes in contact with the children at home and schools Some
knowledge of practical psychology and mental hygiene is important for all such
persons, especially teachers who should, in turn,l give this knowledge in a simple
form to the paremts to use it. For hov can a child believe what is told him
about sharing and helping, if the person telling him feels imposed upon and is
basically uncooperative? Most of the social habits such as taking turns, sharing
toys, ideas, and materiale, understanding and appreciating others are developed
by observing those around and especially in the children's play. Thus it is
important for the home and the school to know their children's play mates and to
observe, indirectly, their play and guide them. Ideal guidance of the child
develops a confidence in his own powers of observatiom, exercises his judgment,
and gives him courage to help in the making of his own decisioms. School and
home should share in providing him with valuable and varied experiences which
make possible his participation in all the major functions of soeial 1life on his
own level of understanding and development, Experiences that, too, motivate his
thinking and reasoning, and sharpen: his creative power of imagination and flex-
ible edjustment. A separation betweem home and school is a separation of the
child's experiences and sharing of these experiences which in turn narrows his
field of creative work. ’

Right habit formation necessitates cooperation at a very early stage because
early habits are very effective and strongly establisheds This should be done
in the child's work and during his leisure time. Capacities and skills can be



discovered during the child's use of his leisure time, thus enabling the
teachoﬂmdthopamtltoc}imthilintheﬂghtw,ud.uhilmtml
interests and capacities as the best stimulating and motivating power.
Children's interest should be taken into great consideration because many
homes, especially in the East, are not so enlightened as to distinguish between
constructive and destructive interests. They might even encourage a destrue-
tive interest thinking that, "Now it doesn't matter, he is a child, he vill
change." This is very dangerous because habits and interests established in
him as a child are the most effective. The school which is supposed to be
more enlightened should direct and help the home to see and direct constructive
interest in children. These intereste should be varied and natural, and should
be in line with the continued growth of the child. The home gives the old
stimulus and interests. The child, when coming to school, has certain interest
to be developed and guided. What are these interests? How can we make use
of them? This the school can't know mless there is a fundamental cooperation
between it and the home. The school wants to build new interest in the child,
for example interest in reading. Fow can the child feel and respond to that
1f his home does not supply him with the books and stories that stimmlate his
interest, orithiopamhdow‘tmmﬂnndmmmw?
Interest might be used very effectively in building right habits in children.
Home and school should offer opportunities through which desirable qualities
may be learned and practiced until they become firmly established in the child.

Individual differences, as we said, might be due to many reasoms othex
than difference in I.Q« These reasons might be emotional, Psychological,
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Physical, and social. The way the child is brought up in the home, the way
hohubmandiubomtnndldtheﬂilnvaryhportutmmufm
his personality. To solve ihno problems the home should be very deeply
studied and investigeted to know the factors that contributed to making the
child what he is, to try and solve these problems with the parents' help, and
thus to make his growth very effective and comstructive. The home here, and
in all other cases, should be honest in giving the informetion needed, thus
ghortening the way for the school and cooperating with 1% to help the child
in 2 normal, healthy, and happy development.



CHAPTER TWO

A CRITIQUE OF THE PRESENT EDUCATIONAL SYSTEM IN SYRIA

AND ITS EFFECT ON COOPERATION

In Chapter I it was emphasized that sound education necessitates close
and fundamental cooperation between home and school, Effective education
eannot take place if limited to one of these institutions alenme,

To uwnderstand the prevailing practice of home-school cooperation in
Syria it is necessary to consider the administration and organisation of
the official program and the pri.n?iplu and practices of education followed
by teachers and educational 1-«*»-, and their wderlying philosephy. Do
these help or hinder cooperation between home and school?

I. AIMS OF SYRIAN EDUCATION

The first article of the Syrian Educational constitution of 19LkL defines
the fundamental task of the Syrian Ministry of Eduecation as: "Giving 2 good
education to the new generation in all aspects: physiecal, moral, and intel-
lectual - in order that each of its citizens might develop a streng body,
'goo!l character, and sound thinking; loving his country, proud of his nation-
ality, conscious of his duties, equipped with the knowledge which he needs
in his 1life, capable of serving his country with his mental snd physieal
powers, and with his productive offw.'a)

(1) Hatsh;a and Akkrawi,"Education in the Arab Countries of the Near East”,
Pe -



II. ORGANIZATION OF THE SYRIAN SYSTEM OF EDUCATION

To attain its aims Syrian education has a special system of organization
and administration which has many elements remaining from the political erganiz-
ation of the Turkish period as well as from the far-reaching influences of the
French mandatory system, This system is almost completely centralized, and
a loock to the chart on the following page gives us an idea of how it is

organized and carried on.

Thus the present educational system in Syria is highly centralized.
Everything has to come from the Ministry of Education whose controlling in-
fluence extends to the village as well as the city school., Appointments of
teachers, setting of policies, curriculums, textbooks, plans for expansions,
examinations, certificates, timing of class sessions and recess, dates of
opening and closing of schools, financial expenses, and even appeinting a
janitor., Regulations governing all these detaile and many others, such as
providing school buildings snd equipments, are handed down from the central
office of the Ministry of Education. Under the central office there are
regional offices which take their orders from the central ministry. The
regional offices have very limited influence on the shaping of educational
policies. The job of these regional offices is to carry the orders of the
ministry to those subordinate to them and see that they apply these orders
properly. The local communities have very little or nothing to do concerning
any educational matter, This hinders people's interest in the school, their
concern about it, or their cooperation in its running. The school is not
considered as a part of the community, but as a part of government which is
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something different from the people,

Students' parents do not share in any of the school's affairs because
everything has to come from the Ministry of Education. They have no res-
ponsibility towards the school. This, psychologically, develops in them
a negative attitude toward the schoolj they feel that it is a strange place
for them. It does not belong to them. People are usually not interested
in a thing unless they spend time and effort onm it.

The teacher, on the other hand, finds himself rigidly restricted by
regulations that make good teaching diffieult. Young children must be kept
very quiet, something against their nature. Courses of study plamned by
people far removed from children must be followed strictly. A certain
nmber of minutes of such subjects as reading, geography, and writing must
be taught each day no matter what circumstances arise., Teachers are required
to use wnscientific, mechanical systems of rating and are judged by the
standing their pupils make on these unreliable findings. A teacher, there-
fore, camnot feel secure in his position, even though he is doing a good
Job. He may find himself hindered from doing things which he knows are
for the children's good. All these result in making the teacher uninterested
in his Jeb'\rlth such 2 limited freedom and a narrow consideration to what he
may see as good for the child, People like to create and originate; this
gives them a feeling of self-assurance and self satisfaction, especially
gifted people; but when they see that this feeling hae to be kept in them-
selves and find no way out they feel hindered, wnsatisfied, snd frustrated.
Thus they cannot work whole-heartedly and spend their effort and intelligence
in their work. Article k0 of the constitutional issue on "Rules and Orders"



states: "The rights and responsibilitiecs of teachers, educational prinecipals
and chiefs of education are assigned to them by the Ministry of Education

in the form of special rules and ordcrc."u) With such a limited freedom,
which is strictly suporv!.ud, how could the conscious teacher or the good
edueator try to improve educational conditicns and begin new projects for
that purpose? How could he go deep into basic probleme of education and try
to solve them? Or, with such a rigid and stated system to be carried on,
how would he be able to realize the relations between his school program

and his students' parents? There is nothing to connect him with the parents.
On the contrary, their interference might be considered as a hindrance to
edueational success.

Oné might eay heret "But the constitution does not prevent contact
between the school and the home, On the contrary, it requires such contact,
because it states the followings:

"1. Every student's grades and warnings must be recorded in his school
record to be sent to his parents or guardimms. Comments on the student's
behavior and academic success, must be included also. A copy of this card
is to be kept in the school. (Article 38)

2. The administration of the schoocl must cooperate with the children's
parents or guardians for guidance and direction., Therefore, each student
whether boarder or day student should have - if parents are sway - a guardian
in the town where the school is located. (Article TL).

3. The prinecipal should notify the student's parents or guardians of

(1) The Syrian Ministry of Education, "Rules and Orders", P, 23, 1945,



every important school action taken concerning the student. If necessary,
the principal might ask the father or the guardian to come to the school
for an interview, (Article 75)

L. Whengver a student is sbeent from school, the prineipal should notify
his father or guardian unless the studont presenta a note, signed by the
father or the guardian, which explains the causes of his sbsence, (Article 76)

S+ Whenever possible, students' families should be invited to attend
parties, plays, and other school activities. (Article 79)

6. The school principal should be in contimuous contact with all the
students' families to cooperzte with them in guiding and directing the
students, and supervising their work and progress in a way which makes the
school a source of enlightemment, a center of social cooperation, and a
stimulus for continuous activity, (Article B0)"

These articles provide some helpful steps at the begimming, but, wn-
fortunately, they represent the ideal not the actual situation. These rules
are not put into practice. The school might invite parents to 2 play once
& year or it might not do it at all. In fact many schools do not., Cases of
absence are not reported to parents until they are numerous or serious.

Most of school principals and teachers are very rarely, if ever are, in
contact with all the students' families or cooperate with them in guiding
and directing the children. These facts are shown by infermal observation
of the writer of many schools, her talks with some teachers and parents,
and by 70 answers given by Syrian teachers to a questiomnaire distributed

(1) Sati' Al-Husri, "Hawliat Al-Sakefat Al-Arsbiat", p. 112,



(1)
to them for this study.

The ministry, which sets these regulations, does not enforce their
application strictly. The supervisor comes to the school to check feor
academic progress only. Contacts with parents are not of his concern or
interest.

Moreover, besides the neglect these rules find in most of the cases,
there are many limitations to them:-

1. These articles state, mostly, & form of school's duty towards parents
rather than strong cooperative relations to be established and encouraged.
They are not built on psychological prineciples. For example, they state that

parents should be informed about academic and disciplinary problems instead
of asking teachers to study the causes of these problems with parents and try
to cooperate with them in solving such problems. Thus the principal might
think that his work ends with informing parents.

2. Articles 7h and 80 state that contact should be done for pupil's
guidance and direction, but the statements do not go deeper to give some
help and direection to what kinds of guidance and contact are best to be
followed, how could they be followed and in what cases. Are they to be
limited to correspondence for academic affairs? All this infommations are
needed by the average Syrian teacher.

3. Article 80 states that contact should be made for the purpose of
cooperating with parents in direeting and supervising the children's work
and progress in such a way which will make the schocl a source of intellectud

(1) This questicnnaire will be fully discussed in Chapter III.



enlighterment, a center of social cooperation, and a stimulus for continuous
activity.

In order to be able to do that there are some points which have to be
included:=

a) A1l phases of the child's development should be stressed in this
cooperation.

b) The school should interact, in all its affairs, with the commmnity
and symbolize it.

¢) Contact should have as one of its aims to raise the family's intel-
lectual and social standards in the possible ways. A very important factor
for constructive school-home relations

L. These srticles limit contact to be done through the prineipzl. The
prineipal should do so and so. By such limitation the results ares-

a) That. we either expect the principal in his school, which at least
has 150 pupils, to know everything needed about each pupil in order to help
hims or, when the principal does not know enough, to have a very superficial
kind of contact.

The principal's complete knowledge of all these pupils is not possible
especially when we know that he teaches very few of them or non of them,
Thus what is actually taking place is the superficial, limited kind of contact .

b) Even with the superficial kind of eontact the prineipal might either
get tired or un-interested in the work thus dosnot carry it on always.

¢) The teacher's feeling of responsibility towards his students is
lessened when these contacts have to be done through the prineipal in a
routine and saperficial way, In fact a good mmber of the teachers who



answered the questionnaire said: "We don't take effective roles in these
contacts, They are mostly done through the administration."

Again, all these limitations of contacte and their forms are by-products
of centralization and its theoretical system.

Besides 1imiting the teacher's effort in both teaching and contacts, this
complete centralisation gives no consideration to individual differences and
gbilities. Every student has to learn the same thing, and move at the same
rate, What the ministry assigns must do for everybody. The child is not
taught according t® his abilities and capacities but aceording to what the
ministry assigns. Instead of making the laws conform to child's capacities,
sbilities, and interests, they try to make the child conform te the lawe they
assign. The fifth item of the issue on "Internal Rules" states) "No book
mey be taught in elementary or primary schools wnless it is assigned by the
Ministry of !dneat!.cn‘.(n Thus, if we seek by cooperation to diseover indi-
vidual differences and guide pupils according to their differences and gbilities,
what would be the need for this cooperation in such a system when all children

are to be taught the same and are expected to proc€ed at the same rate?

The curriculum and the method of teaching are too dry and uninteresting
to the child and often to the parents who aonot pee any use of their child's
studies in his everyday 1ife, Courses of study are very much filled with
logically organized subject matter wnrelated to the environment and too
heavily loaded and difficult for the average student to be able to master
them. The idea of making the curriculum and the standards fitting to pupils'

(1) "Internal Orders", "Al-Nizam Al-Dakhili", The Department of Education
Syrian Republic, Damascus, 1949, p. 2. ’ 4



capacities and abilities, though always mentioned in theory, does not find
much application in practice.

Such an imflexible and rigidly aseigned curriculum takes education away
from being one with every day experiences. What suits this region does not
suit the other. Education becomes uninteresting to both students and teachers
a duty rather than a pleasure, Book learning is the end of this education,
This book-learning has to take place in the school, more emactly in the class-
room. So how could the parents have anything to do here?

These assigned facts hinder the process of cooperation and make it wn-
necessary., Because, even if contact has been done, and it was found that
certain changes concerning subject-matter and method have to be made to sult
the child's ability, centralization would hinder such thing from taking
place. Cooperation has, smong its aims, to bring together the school and
the home, enable both to share in providing educational and living experiences
for the child thus helping him be adjusted to his community amd his everyday
1ife. But when education is not life like and is separated from life, when
the school seems to be a completely different world for the child, what would
be the need for this cooperation? What goal would it serve?

Furtunately, these facts have been realized by Syrian Educational leaders.
One of them who is the Head of the Educational Committee and the Seeretary
of the National Committee of Education in Syria, groups the educational problems
which Syrian education needs to solve, in the fellowing requirementsi-

"], How to reconstruct the educational curriculum in the Syrisn schoel
to make it suitable for the Syrian commmnity and its needs and to make the
curriculum serve the process of child's growth and develop him into a well-



educated man.

2. How to enable the school to provide educative experiences for the
children, experiences taken from their every day 1ife and their surroundings.

3. How to make education serve its most important aim, i.e,, emphasizing
the demoeratic values which are findamental to the Syrian country" '(1)

The system of unﬂmtionu(n followed in Syria gives us another by-
product of its centralized organization. Examinations are rigidly prepared
and administered and they are stressed in every period of study. No student
can pass from one grade to the next without first passing the examinaticns.
8ide by side with the examinations held usually by teachers in the scheool in
the different stages of the educational ladder, thereare three main publie
examinations which are prepared by the central office of the Ministry of
Bduecation., At the end of the fifth year in the clementary cycle there is
the "Publie Primary Examinations". Secondary education consists of 6 years
of study. It is divided into two stagesy the first four years compose the
"Intermediate™ stage and terminate in the "Public Intermediate Examinations",
"The Brevet"; the last two years, the "Preparatory" stage, are divided into
literary and scientific sections, vin: curricula, This stage leads to a
public examination, after which the successful pupil gets the "Certificate
of Completion of Preparatory Secondary Studies", or, "The Baccalaureat",
which entitle’hinm to higher education.

(1) The Arabic Teacher, March, 1951,

(2) a) "Anzimat Al-Tmtihanat Al-Ammah", The Department of Edueation, Syrian
Republic, Damascus, 1945.
b) Matthews & Akrawi, ‘op. cif.; pp. 3if-350. - 7"



Public examinations are held under strict supervision so that thoee
who deliver the guestions to the students in the examination hall do not
have any idea of what the questions might be mtil they open the signed
envelop coming directly from the Ministry of Edueation. And those who
correet the papers cannot know the name of the pupil whose paper they are
correcting., Such a system has an element of mistrust of school athorities,
There is no dependence on principals and teachers to judge the ability and
progress of their own students, All these tend to open a gap and lessen the
feeling of friendliness and belongingness between the scheol, the teachers,
and the students. At certain times, the student does not beleong to his
school and teachers, There is something separating them,

Examinations are regarded as serious obstacles to be overcome hecause
their passing is an essential prerequisite, not only for admission to
higher institutions but to many intermediate careers, Thus werries and ten-
gions about them begin to occupy the teacher's, the parent's and the pupil's
mind from the moment the child enters the school, This worry sbout examina-
tione and their product tends to intensify the purely intellectual atmosphere
of the school, Students, as a result, do not pay attention to courses that
are not included in the public examinations and so some essential courses
which relate education to life and which are necessaxyy for life are neglected
such as Home Economics for girls, studying the curriculum beecomes a means to
get passing grades and not to give practical help for meeting new life-situa-
tions. Children are separated from their enviromment and their homees and
limited to their books whether at home or at school. Books and facts follow
the student wherever he goes, Parents are disgusted with the school which



causes their children so many worries and troubles. The name of the school
is mentioned with a repulsive and dreadful feeling instead of loving and
friendly one.

One Syrian educational leader writess "The system of examinations and
grades is a wrong one to be followed and applied. The student feels that
the ultimate aim of education is passing the government exmmination and
obtaining certain degrees. But for his vhole future, whether social,
political, or emotional, he has no preparation.

Concepts of modern education insist that examinations, as being applied
and stressed, have the wrong effect on the child's character. Their deep
secrecy; and the strict measures to conceal everything about them, put the
student in a fearful state of mind which tempts him to cheat in the examina-
tion. These attempts, no doubt, affect the child's moral cono.ptl".n) So,
how could we relate these examinations and their maladjusting effects to
modern educational and psychologiecal prineciples which insist on the kind of
education which results in an all-sided growth of the individual? The Syrian
educational constitution aims al so, besides the intellectual development.
at the physiecal, moral, and social developments, But could we say that our
system, with what has been said about it till now, is as successful as it
aught to be?

The bad effeects of this system of examination on teachers, pupils and
parents could be more realized when we are aware of the fact that less than
S50% of the students entering the examinations, have the chance to pass at

(1) The Arsbic Teacher, April amnd May 1951, p. T53.



the first session.

Thus such a system of examinations is certainly apt to affect the rela-
tiones between home and school because as long as education iz conceived as
an academi ¢ preparation for passing the examination and as long as the teacher
and the student are busy in memorizing facts to prepare for the exmmination,
the home will remalin remote from the educational process. The school is the
school, its main job is to enable the student pass his examinations., In fact
the gquality of the school is judged by the number of its students who pass
the examination, so why to put the home in something that does mot belong to
it. Parents, on the other hand, see no reason for their interference in
something that does not concern them. Thus they keep their distance watching
from far with all worries and anxiety about their children's success, All
these feelings of fear, unrest, and worries in both students and parents
widen the gap between them and the school and makes it a source of tensions
and frustrations to paremts and children.

This is a brief discussion of the centralized Syrian system of education

and itseffeet on cooperation between home amd schoel. However, to have a
better understanding of this system, something has to be said about its
underlying philosophy.

The philosophy behind the Syrian education emphasizes the intellectual
phase of education most. Intellectual development through getting of facts
is the thesis of this philosophy. This is based on the French philesophy
vhich emphasizes logic and intellect. Its main points are:-

1, Man is a rational being, by educating his mind you enable him to



solve all his problems whether social, intellectual, physieal, psychological,
and economic.

2. Bdueation consists of a body of facts which it is necessary for every
eitizen to know in order to develop his intellectual ability. These facts
ean be determined by educational leaders and put into a program which is
handed down from the central ministry, through the inspector, %o the school
prineipal, to the teacher, and finally to the child.

The best means for finding out whether the child has learned these facts
or not is by means of an examination centrally directed and controlled.

This system is greatly related to the theories of faeulty peychology,
diseiplinary theory, and the old theory of Transfer of Training. These
theories today are being questioned by modern psychology.

Thus owr educational philosophy is mostly theoretical, Mere intellec-
tual development is its most outstanding aim. Scmething wnwelcomed by modern
educational and psychological principles which strees the fact that no
phase of development can be sound and healthful if sepmrated from other
pumefdtﬂwlﬁm.mduhﬁlotoommlm-w
growth education should begin with life and continue throughout life, i.e.,
all the child's commmity is his school and all his experiences no matter
how simple they are will have either right or wrong effeet on him, Experiences
are essential part of his educative subject-matter. Thus owr educational
philosophy, with its over emphasis on fact-getting and book learning deprives
the process of education from being ocne with life.

In such a system parents feel that the main thing they should do is to
send the child to the school to sharpem his mind with facts, and test for



these facts through examinations, If he passed the examinations then his -
education is effective and you can throw him into the midst of any problem.
He will succeed.

8chool, books and examinations are the first and the last thing to care
about. Never mind another thing:. Now, what, except watching smd worrying,
could be the home's role here?

The Syrian educational system, with its underlying philosophy does not
conform with modern concepts of education, At least not in practice. Modern
education does not approve of having a generation in which all learn the
same thing by the same method at the same time. Individuals differ, and
their education should permit cultiwating these differences.

To have some view of the field of education affected by this system,
Table Ne. 1 on the following page shows us the number of goverrment elementary
schools operating wnder the present system of education in Syria, and the
mmber of students and teachers in these schools. These statistics were
taken in the year 19h8-49. H
III. THE PROELEM OF TEACHERS

The problem of centralisation and its by-products is not the only
educational problem in our system., There are many other problems, one of
which is the problem of teachers which is of no less importance than that
of centralization, Teachers in Syria should have certain qualifi cations
vwhich entitle them to teach. "No teachers may be employed in elementary and

(1) This table is taken from the "Ministry of Finance", "0ffice of Statistics ,
Syria, 19L48-19L9.
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primary schools unless they are graduates of elementary and primary teachers
colleges. In case of need, however, secondary school graduates may be em-
ployed on a temporary basis, but may not be confirmed in their posts wless
or until they have had the réquired professional preparation and have passed
a specisl examination in subjects of education and methods of teaching.

Only graduates of the Higher Teachers College or of higher institutions in
which they specialized in the subjects they are to teach may be appointed

to intermediate and preparatory schools, except in case of emergency need,
vhen temporary appointments may be made. Only candidates who have received

a doctor's degree may be appointed to teach in higher institutions. Teachers
of special subjects, such as physiecal eduecation, art, mueic, home economics,
manual arts, may be appointed regardless of the academic level which they
have reached, provided they pass a special examination of aptitude in their
luhjocta".(l) But becsuse there is a great scarcity of teachers which results
in numerous emergency cases, no strict measures are taken and followed for
teachers' sppointments. Thus the problem of teachers becomes an important
factor in our discussion.

The teacher's success in his fundamental job is not measured by the
smount of facts he stuffs into the student's mind, but by the amomt of growth
and creative thinking he stimulates in the student.

Manmy times a student comes to school for the first time with wrong social,
moral, or emotional habits., His parents did not put any effort toward correct-
ing him. They might not recognize that there is anything wrong with him,

(1) Matthews and Akrawi, op, cit., p. 3h2. -~ . S P -



And 1f they did what could they do? They don't know. Here the wise teacher
has a triple job: to see the wrong habit and its causes, to replace it by
the good habit, and to investigate the home, help it and seek ite help in
both processes.

But can we expect our teachers to realize their important role and do
it faithfully? Only few might do that, Most either do not know or are
indifferent and disinterested, Such conditions might be due to many reasonsi-

1, Lack of trained teachers which results in losing the true aim and
the right methods of education. Up till very recently, SByria used to have
only two Teacher-Training Colleges for elementary schoel teachers, One in
Damascus and the other in Aleppo. Very lately two others were added, one in
Homs and one in Latakia. There is only one Teacher-Training College for
secondary school teachers which is also newly opened. Thus with so few
Teacher-Training Colleges we can't expect all our teachers to have had courses
in teacher training,

2. Many teachers look to their profession only as a means to earn a
living. They are neither interested in the work nor in the student.

3. Low salaries and lack of appreciation for teachers, Salaries range
approximately from L.Syr. 138 as the lowest (a teacher with "Brevet") to
L.Syr. 350 as the highest (a teacher with Doctor's degree). Something which
makes teachers disinterested and unfaithful to their job. Moreover, that
affects; the quality of teachers because trained educators try to seek another
job which might give them more money or, if they keep in teaching, they look
for another part-time job to supplement it.

L. Wrong relations between teachers, students, and parents resulting



from lack of interested, conscientious teachers who seek and try to establish
good relations. Many times a student develops a feeling of fear and hatred
rather than a feeling of love and appreciation towards his teachers, He
does not want to meet the teacher outside of school because, to him, the
teacher is like a police man whose presence is unwanted. (I remember that
vhen I was at the elementary school in Idlib the most unpleasant thing to

me was meeting the prineipal or one of the teachers outside of school because
ghenever they used to meet me playing they would sayt "Playing instead of
studying! are not you ashamed?” This and many similar remarks would make
me hate to see the teachers. Their visite to our home were disturbing to me.
I would hide until they left).

S, The attitude and behavior of teachers are influenced by people's
attitude toward them. Parents usually expect the teacher to lead a life
that will serve as an example for those she teaches, to be somehow not quite
a human, They put many restrictions on her, so make it hard for her to be
the normal sort of humsn being that should live with children in the school.
It is important for the parents to see the teacher as a person with needs
and interests of her own. They must understand that a teacher's experiences
have a direct influence upon her ability to cooperate with parents and
community agencies in a friendly and active mamner.

6. The untrained teacher is not sure of himself, he might develop a
feeling of lack of self-confidence if parents are present. Thus he looks to
be formal and hot-tempered about every remark they give. He thinks that it
is something humiliating to him to have parents interfere with his job.
"How, am I not able to do my work?"



IV. FURTHER DISCUSSIONS

A1l the factors we have discussed so far in relation to Syrian education
such ag its philosophy, organization, administration, aims, and teachers, all
these as they are conceived and carried on, result in making ewr educational
gystem what it is, An education which is so rigid and unpractical to the
child that it does not serve the purpose of providing him with flexible
ability to behave and adjust. So many times the child has to unlearn much
of what he learned in school to be adjusted to his every-day life., The
child sees his school in a completely different world from his home, and his
home, in many cases, does not approve of the education he is getting out of
school. What should the helplessmees child do? How to bring the two
together? These are questions that occupy the individual's mind and, in
many cases, might lead him to mal-adjustment.

One educational leader in Syria writes: "I was chosen to be cne member
of 2 committee whose work was to choose the studente eligible to the new class
of teacher-training which was opened for those having the "Baccalaureate"
degree.

Through my discussion with those students I noticed that the edueation
they received in school did not have any relation to their present and future
1ife as citizens., Their minds were stuffed with mere theoretical facts
which were required by the system of examination we have. These facts were
memorised without any reference to thought or reason., The problems of the
community in which they live, the problems of their city or town, of their
country, and of their fellow citizens, even the problems of the whole world
which were filling the newspapers, magazines, and radioj all these did not



attract their attention and they knew nothing about them. They have never
read the Syrian constitution, and they think that the Arab League is a
university in Egypt, and that the UNBSCO is a city in America, Thus the
school in which they were enrolled was like & monastery which the students
attend not to help them in solving their every-day problems, but to separate
them from every-day life, being satisfied with book-nﬂorhlti.m.‘u)

How can the individual adjust himself to two different worlds each of
which walks in a divergent way? The home does not prepare him for the school,
and the school has nothing in common with his home. We camnot have the right
education wnless the school is a symbol and an example of the child's wider
community, unless he feels the relation between both,

The feeling of security which the child needs badly, is often lost at
school because the school is such a harsh and strange place to him. Geing
4o school is something wninteresting, but he does it because his parentis
want him to. "But", he might wonder, "What is the use of it?"

The child cen never see any connection between his play, his interests,
his vivid activity, his feeling of curiosity, and this education being fol-
lowed at school. On the contrary, the school might be a kind of punishment
to him, because there he feels deprived of everything that interests him.

A1l this need not '« happen if the school, from the beginning, tries
to establish informal and friendly relations with the home, inform the home
of its work, give the parents a clear idea about it emphasiszing their
importante in the education of their children, and asking their cooperation

(1) "The Arabie Teacher", December 1950, p. 131.



in improving and getting the best possible ocutcome of the child's all-sided
development,

If the school is to be concerned only with the child's intellectual
development what will be the case with his other phases of development,
which are of the ssme importance if not more? Weuld the child be able to
adjust himself and behave intelligently only by means of his intellect? or
would his intellect develop separately from other phases of his development,
namely: physieal, psychological, and soclal?

Surely it is not the possession of the three R's that counts in life,
but one's ability to use them widely in his every-day experience. Few
persons might fail in their business or home life for imability to read,
write, or figure, but many fail because they lack initiative, originality,
flexible adjustment, self-drive, vital interests, and ability to cooperate.
Thus education should not confine itself to subject-matter facts; 1t should
give children experience in meeting the problems of every-day livingy it
should give them a sense of accomplishment. To do that, it is necessary for
the home and the school to walk hand in hand for providing these experiemces.

Our educational system has many interwoven problems which cannot be
solved separately, The bagic need to solve them is a new, definite philosophy
of education based on a deeper study of the requirement of scciety and indi-
vidual together. Our changing world demands on the one hand an inecrease and
extension of educational opportunities and on the other hand the discovery
of the right education for the right individual in the best possible way.

School. education alone cannot well-prepare the individual teo live success-
fully in such a world of increasing complexity. There is an insisting demand
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on a whole-life education to be carried on harmoniously in both the school

and the home,

V. NEW TENDENCIES IN SYRIAN EDUCATION
However, new tendencies in Syrian education provide us with hopeful

and n\mrlg!n; factors for the establishment of good cooperative relations
between home and school. Some of these tendencies are:~

1. The new tendencies of teachers and educational leaders to study
the modern educational and psychologieal prineiples. That we oould see by
some of their writtenm articles and by a change in the concept of education
that was clearly seen in the answers given by TOIByrim teachers to the
mestionnaire distributed to them for this study. Bdueation is being realized
by some teachers and educational leaders as something more than intel lectual
development, Friendly and cooperative relations between home and school are
recognized as important for thie new concept of eduoation, One of those
educational leaders who is a teacher at the same time writes, "There are many
faulte in our system of eduecation, We all know that edueation emmnot be
1imited to either the eschool or the home alone. It should be carried om
in both together, But because many parents in Syria, especially mothers,
are wmeducated, it becomes the school's duty to take the most responsibility,
and to try its best to establish cooperative and wnderstanding relations with
the homs in order to make the sehool one with the commmity. But owr school
4111 now has not applied the practical methods which modern education insists
upon. The school graduates, having ne definite and clear way to follow, does
not kmow how to desl with his community beesuse, throughout his studies, he
has been completdly separated from it, His school has no relation to his
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(1)
home and his every-day life."

2, The Ministry of Education is trying to make some reformation and
reconstruction in the educational system. Authorities are being asked to
study this system and give their reports and suggestions, Students are
being sent outside to study, observe and specialise in new methods and needs,
And a good portion of the budget is set for educational affairs. The
Ministry of Education has between 20~25% of the whole Syrian budget.

3. Another new tendency is that, as a result of education and social
advancements, people on the whole, whether parents, teachers, or students
are realizing more and more the need of oﬁlostion}thus they are being willing
to do any possible thing to bring about an effective and life-like education.

(1) "The Arabie Teacher", April and May 1951, p. 753.



CHAPTER THREE

DISCUSSION OF THE QUESTIONNAIRE

Chapter II discussed the aims and the organisation of the Syrian
system of education, and the factors determining its nature, This discus-
gion was followed by a consideration of the effect of this system on coo-
peration between home and school and the forces which help or hinder this
cooperation,

In erder to discover and determine more precisely the practical methods
followed by teachers and school principals for cooperation between the
parents and the school a questionnaire was designed and distributed among
105 Syrian teachers. The present chapter is based on the answers supplied
by the teachers to the questiommaire.

I. DESCRIPTION OF THE STUDY
A. Digtribution:

Coples of the questionnaire were sent to schocls which are located in
the main centers of population in Syria, An attempt was made to choose
those schools which represent a cross section both of the teaching profes-
sion and of the population,

The following is a description of these places:

Damascus - Capital of!yrh. Situated in the southern part. Most
advanced city in Syria with the largest mumber of schools.

Aleppo ~ Second largest city, more industrialized than Damascus.
Situated in the northern part.



Latakia ~ Main sea-port of Syria with a mixed population.

Idl4d - Small, conservative town situated in the northern part of
Syria, near Aleppo.

Copies of the questionnaire were distributed as followsi~

Zlace Bumber
Damascus 35
Aleppo 30
Latakis 20
Idlib 20
Total -;55-
Number of the questionnaire answered:-

Place Number
Damascus 22
Aleppo 28
Latalds 10
Idlib 10

Total )

B. Sampling:
The questionnaire was distributed among 105 male and female teachers.
Answers were clagsified as follows:-
O snsweres received by male teachers.
30 sansweres received by female ¥eachers.
‘;;'!Mm
All women teachers teach in girls' schools., Men teachers teach in boys'

schools and some in girls' schools too.



A1l schools represented by these teachers are govermnment schools.
Their pupils come mainly from middle or low .odzoeononie level., Schools
were both elementary and intermediate.

52 of the answers were given by teachers of elementary schools. W

18 of the answers were given by teachers of intermediate nchooll.(z)

-;O“Tdtll answers.,
Then

38 of the answers were given by teachers of girls' schools.

30 of the answers were given by teachers of boys' schocls,

2 of the snswers were given by teachers of coeducating schools.

70 Total mmswers,

C. The Questionnaire:

Both the questionnaire and the directions were given in Arabic., The
following is the English Translation of the directions:

"The purpose of this questionnaire is to seek information sbout the
degree mnd kind of ccoperation which at present exists in Syrian education
between home and school. It is also intended to discover the influence of
the teacher's own philosophy of education on such cooperation. If you find
it impossible to answer any of the questions, you may omit them, 4t the same
time if you find that the space provided for each answer is not sufficient,
kindly write on the back of the questionnaire or on amother paper indicating
the mmber of the question which you are answering., It is not necessary to

(1) The elementary school takes the child from T-1l1 years of age.
(2) The intermediate school takes the child from 11-15 years of age.



sign your answers to this questionnaire if you prefer not to.

We trust that, in the interest of education, you will answer these
questions clearly, frankly, and accurately.”

The questionnaire consisted of twe parts:

Part I - Asked for general information sbout teacher and schools

Name ...

Ocoupation ...

Name of School ... location ...

Girls' or Boys' School ...

Elementary or intermediate school ...

Part II - Included the following questims:

1. Is there any cooperation or communication between your school and
the students' parents? What forms does such cocperation take? When does
it take place?

2. Do you discuss your pupils' problems with their parents? Can you
give examples of such discussions?

3. What, in your opinion, are the aims of education? Is cocperation
between home and school necessary to realize these aims? Why?

k. What means do you suggest in order to eatablish and improve cooperation
and friendly relations between the home and the school?

5. What difficulties stand in the way of this cooperation?

Because time was short and the writer could not go personally te these
places, therefore, copies of the questionnaire were sent, with the directions,
to responsible and able teachers who, the writer thought, could carry on the

work of distrituting the questionnaire and collecting the answers, whole -



heartedly. Most of the teachers who were asked to carry on this work were
graduates of the American University of Beirut.

70 out of 105 copies of the questionnaire were answered and returned
between 15-25 days after they had been sent.

D. Reactions:

Of the 105 copies distributed answers from 70 teachers were received.
The others did not answer either because they were indifferent or for some
other reasons. 39 of those who answered signed their answers while 31 did

not, Some gave very brief answers, others gave more detailed ones.

E. Limitations of the Study:
There are three major limitations to this study: First, the small size

of the sampley second, only the teachers' attitudes were studied, those of
the parents only informally observed; third, only teachers in government
schools were questioned.

To make up for these limitations as much as possible, the questionnaire
was sent to schools in representative parts of the country., Furthermore, the
system of education in Syria being highly centralised similar conditions
prevailed in all schools. Since the parents are largely illiterate, their
concern with the activities of the school is quite limited. "Yours is the
flesh and mine the bones" is a common proverb in Syria. Indicating the
indifference of the parent to what goes on in school and his implicit trust
in it.



IT. DISCUSSION OF EESULTS

In the following pages the answers to each question of the questiomnaire
will be discussed.
Question I

Is there any cooperation or comunication between your school and the
pupils' homes? What forms does such cooperation take? When does it take
place?

a) Taking the first part of the questicn: "Is there any cooperation or
commnication between your schcol 2nd the pupils’ homes"? the answers to
this part were classified as follows:

Yes Yery Little Mone Total
6 39 25 = 70
These answers followed this distributiont

Yos YeryLittle  Non

Damascus 2 15 S
Aleppo 3 15 10
Latalkia 1 5 A
Id11b ] L é

This distribution gives the probability that the larger the city the
more possibilities for cooperation betweem school and parents exist. The
causes here might be due to the fact thats (1) Mothers are less conservative
and thus they can meet men teachers, and (2) More educatéd people, in general,
1ive in large cities, and these pecple are usually more concerned about their
children's education. At the ssme time good teachers are usually sent to
big cities.



Examining the answers given by the 70 Syrian teachers to this question
we notice that all those who indicated that there is cooperation between
them and the parents did not really mean cooperation in its true sense. The
form of cooperation they talk about was only a mere contact between them and
Bhe parents, which, in most of the cases took the form of a written note to
the parents. In fact 75.5% of those who indicated the presence of eontact
between them and the parents, deseribed this contact in the form of records,
eards, or letters to parents, This form of contact takes place mostly when
academic or diseiplinary problems arise. LO menticned disciplinary problems
as a cause for contact and 30 mentioned academic problems as a cause. In
most of the cases it was only to inform the parents about the child's
problem and not to cooperate with them in solving it, becamuse most of the
answers state: "When such a problem appears we tell the parents about it".
And even for this mere contact there is nothing regular to keep it going
on. Ten teachers indicated that if they meet parents by accident they dis-
cuss with them their children's problems., One teachdr writes: "If I happen
to meet the parent by accident I take advantage of that and discuss with him
the child's affairs”. Another teacher says: "When a disciplinary or academic
problem appears we, sometimes, inform the parents about it. This informatiom,
in many cases, is done through the prineipal because he is the responsible
one". The teacher, here, will not have the chance to meet parents face to
face or write to them directly. Thus many advantages are lost which might
arise when the two perscns most concermed with the child's education meet
together, i.e,, his parent and his teacher. A female teacher in Latakia
writes: "I, personally, do not share in such cooperation or communication



because it is done only through the principal who prefers to do such things
in secret. As far as I cam observe, ccoperation does not exist. Communica-
tion is even very rare",

Psychological principles underlying every child's behavier are, in most
of the cases, not taken into consideration. Only one teacher indicated that
he discusses the child's psycholoigical development with his parents. Another
one criticises the present kind of communication between teachers and parents
becsuse it does not tske into consideration the psychological factors under-
lying the child's behavior. None of the rest mentioned amything about this
factor. Contact is concerned, usually, with the problem child, When this
child becomes unbearable, the teacher tries to have contact with the parents
to tell them about the problem and may be, in some cases, to ask them to
punish the child at home toeo so that he will no more be a spoiled child.
Punishment in most of the cases takes the place of psychological understand-
ing. "The stick was made in heaven", is a common saying.

b) Coming to the second part of question I which is "What forms does
this cooperation take?" the answers to this question were classified as
followst

LS out of the 70 smswers indicated that there is a contact between them
and the parents.

Bhgutort.m-hsarw.sioutuut.hatoomctbmmm
the parents takes the form of records, cards, or letters to parents.

8 out of LS ar 17.5 # of it said that it takes the form of meetings
with parents, these meetings either take the form of social wisits, or happen
by chance when the teacher meets the parent unintentionally. In very few



ecases the teacher intends to see the parent or vice versa, In fact only .
two teachers mentioned that parents come to discuss with them their chil-
dren's affairs. Two other teachers indicated that they go to parents
especially to discuss the child's affairs,

3 out of kS or 7 % of 45 indicated that contact takes both forms,

Thus we see that most of the exlisting contact takes the form of
letters or cards to parents which is a very limited way of contact and
should not continue to be the only means for cooperation. Written documents
can be helpful as a supplement to cther types of contact. @

¢) Part three of question I asks: "When does this contact take place?"

The following table gives us an illustration of the smswers given by

70 Syrian teachers to this question:

Cause Frequency
1. Disciplinary problems Lo
2. Academic failure 30
3. Absence or being late to school 13
k. Soeial misbehavior with others 7
5. Parents complaining about educational expenses h
6. Physical matters or uncleanliness L

7. Parents complain of child's misbehavior at home

We notice in this table that disciplinary problems and academiec
failure are considered as the most serious problems in Syrian schools.

(1) A fuller discussion of written documents and their limitations will be
given in Chapter IV,



The reasons for that might bes

1. Being & conservative, Moslem country, the word moral is very rigidly
and strictly used. Many kinds of normal behavior might be considered im-
moral such ast

(a) Walking alone in the streets (in the case of girls).

(b) Being out of heme after sun-set.

(¢) Not being completely submissive to parents or teachers,

(d) Going to movies.

(e) Talking to members of the opposite sex,

(f) Bxpressing one's ideas freely and frankly.

2. Considering man essentially a rational being whose intelleetusal
development is most important, edueation in Syria stresses mastery of
subject matter as the most important task of the school. Thus academic
failure is an important problem.

None of the teachers memtioned that he communicated with the child's
home because he was interested in the child and sought better ways of
furthering his development. What are the factors which are at work in-
fluencing his development? In what kind of home does he live? What
experiences are provided for him? How does he spend his leisure time?
What are the things he is interested in? ete...

All these questions must be answered if the teacher is to be most
helpful to the child, To promote the all-rounded development of the child
and all factors conmtributing to it, should be the teacher's first concern.
He must realise that the information and help which he can get through
meeting with parents and discussing with them their children's problems and



needs will not be provided by any other means. Unfortunately, however,
many teachers and many parents have not realized how important it is to
git down together in groups, or as jndividuals, and discuss in a friendly
way their views and practices. Both groups tend to be on the defensive
whm‘meeting each other.,

Parents seldom consnlt with the teacher except in cases of difficulty.
The difficult child is the only pupil whose parents come to school, Since
the parent of the good child rarely enters the building, he has no idea of
the kind of life his child leads for five or seven hours every day,

However, it is not the intention here to minimlge the value of what is
taking place by way cof contacts between parents and teachers; on the contrary,
guch contacts provide a helpful first step. But this step must be followed
by cther more constructive measures.
Questdon I

Do you, usually, discuss the pupil's problems with his parents? Can
you give examples?

Answers here were clagsified as follows:

Yes Little No
g o 25

The following pointe are observed in these answersi

a) Most of the teachers who indicated that there is contact or coopera<
tion between them and the parents were teachers of schools situated in
Christien districts and having mostly Christian pupils. This increased
contact might be due to the fact that Christian families are more liberal
and they meet with members of the opposite sex while Moslems are conservative.



A girls' school teacher says: "When important problemes arise, fathers come
to ask about their dsughters! difficulties. They would stay at the deor
and call the principal to talk to him.,. They consider it wrong to enter a
girls' school.”

b) L5 teachers iniioa‘ted that, sometimes, they discuss the child's
problems with his parents. 28 out of these L5 were teachers in boys'
schools and 17 were teachers in girls' schools. Conseguently, it follows
that contact takes place more in boys' schools. Such results might be due
to the fact that most of the parents in the Arab comtries are more interested
in boys' education. Thus they are more careful to know sbout boys' progress
or failure and the causes behind this failure., Besides, fathers are, usually,
more educated than mothers and thus feel more responsible for thelr children's
education than mothers do. And becaunse fathers are apt to meet men teachers
more, and because they care more for boys' education it follows that such
contact concerns boys more.

Another important factor here is that since contact concernms mostly
disciplinary and academic problems, and since girls are more strictly
observed and kept at home, they present less problems, At the same time
their being at home gives them more time to study. Thus girls' disciplinary
and academic problems become much less than those of the boys., Of course
this is only a hypothesis which needs to be verified by more study,

e) A third fact which was shown through the answers to this question
might be stated as follows: "There is more cooperation between parents
and teachers when schools are situated in higher socio-economic districts
than when they are located in the poorer commumities., This might be a result



of the fact that richer districts are mostly inhabited by more intelligent,
educated and professional people who are more interested and careful about
factors influencing their children's education. At the same time these
people have more influence in government affairs, thus they ask for good
teachers, Furthermore. g;aod and well trained teachers themselves ask to
be sent to the wealthier and more advanced districts. Less sble teachers
are left to villages and poorer places.

d) Parents' attitudes were not formally studied and observed because
this study is more concerned with the teacher's role in establishing co~
operative relations, Yet, teachers' snswers amd our informal cbservation
provide us with an idea of some parents attitudes and reactions to both
their children and the school.

One teacher writes: "When I wanted to consult the father about his
child's laziness he said: 'You are free to take whatever measure you wish
to correct him. Do not consult me. I am powerless to reform him.'"

There might be many reasons for such a parent's answer., Such parents might
be either indifferent, irresponsible, have no time because they are working
hard to maintain a living, or they feel inferior because they are intellec-
tually and socially backwardy they do not see how they can help their
ehlldren. Such help looks to be above their ability. On the other hand,
they are not prepared or accustomed to feel responsible for taking an active
role with the school. The teacher is to them above criticism. He knows
everything and he has the right to do everything. Education is his own
buginess. One teacher writes: "It seems obvious that parents, in general,
have put the whole responsibility of their child's education upon the



school's shoulders."” Such parents are used to feel that the scheol is
the school, the work of education is limited to its doors, thus they have
no reason to interfere with it.

Some parents are mainly eritical of the school. They dislike most of
the things the school does, If their child fails or is unjustly treated
(as seems to them) or behaves in a way which they don't like, they put all
the blame on the teacher and the school: "There is something wrong with
the whole school."

Being so critical and wnsatisfied with their children's schooling
might be a result of parents comparing the schools they were educated in
with the schools their childrem are being educated in., Difference in
school experience affects the parents attitude towards the schocl so that
some of them feel that when the child does not have much home work to do,
or when he enjoye going to school, something is wreng. Without recognising
it theysay, in effect, "I went to a school which was very strict and hard,
It was not very pleasant., I did not enjoy it. But look at the way I have
turned out, That is the kind of education I want for my children.”

"Be grateful to him who makes you ecry and not to him wvho makes you laugh”
is a common -m.uh’(uny parents.

The eritical attitude of some parents is also shown in their reactions
towards any activity which the school mekes. One elemenmtary school prinecipal
said to me: "We say that school-plays and activities are good means to
bring the school and the home together. The previocus principal of this
school gave a play for the parents last year, and till now they did not
stop criticising her either for giving them back seats or for giving their



daughters small parts in the play. 'She gave my daughter a servant's role
and somebody else's daughter a princess's role'. The prineipal contimed
saying: "The result was that I gave no play in the school this ymr to
avoid such a headache.”

Mmumm@m attitudes might be lessened a great deal
if the teachers and the principal entertain the parents in a friendly way
when they come to attend the play and explain to them that there are so many
people and very few places, and that the school is for them and for their
children, Providing one or two places in the front rows for each family
is a helpful way.

Many parents want their children to behave as grown ups., Other parents
neglect their children and treat them as though they are rejected and m-
wanted. One teacher says: "I noticed that a pupil is always sbsent frem
class. When I investigated the matter I kmew that his mother leaves the
house every day at the time when the child comes home to have his dimmer,
The father is at work so the poor child has to prepare everything for
himself, eat, and come back to school."

Other parents gave discouraging snswers to teachers when they tried
to consult them and cooperate with them. One teacher sayss "When I con-
sulted the father about his child's constant absence from school he answered:
I cannot deal with this child."” Another woman teacher writes: "Many times
I call the pupils' mothers to meet me but they refuse.,”

However, some parents were ready to help and cooperate in some cases,
One teacher writes: "Parents call their children's misbehavier to our
attention. We try to correct them." The following answer was orally given



to me by a first-grade-primary school teacher, when I asked her"Have you
tried to have any contact with your children's parents?” She said:s "I
have twenty children in the class room, ages 5-6. After being with them
rwafu weeks I felt thn'p there is something missing in the school. I

felt the need for kmowing the parents of my pupils, So, I drew a plan %o
work with parente as much as possible, The school did not have any such
program yet the principal was open minded and he agreed to what I did.

Parents ceme in the class room during the day, I visited them at home,
I wrote them notes, I had simple conferences with them to talk about their
¢hild ren.

At first, I wasn't sure how the parents would react to my plan, how-
ever, I was so encouraged by the cooperation and interest they showed,
Some of them had very little education or none; yet, they were thrilled
to come to the school and learn about their children. They were happy to
pee how interested I was in their child, and how much I kmew about him,
The parents became my friends, The atmosphere in the classroom was a
happy one,” Here it is important to say that the school was a private
schooly and this teacher's answer is included to serve as a clue for other
teachers, However, there are three factors which helped the plan to be
successful and gave a happy atmésphere to the classroom:

1. The teacher was interested in the job., She realized the importance
of coopération with parents for her success,

2. The principal was helpful and encouraging.

3. Parents were active and willing to discuss their child,

The teacher cannot escape his responsitility whatever kind of parents
he happens to meet. He has to carry the largest share of this job. Another



important peoint for the teacher to know, is how teo differentiate between
the right and the wrong type of cooperation. Teachers' answers to the
second question provide us with the fact that, though the contact taking
place is a pleasant thing to begin with, in some of the cases it took a
wrong direction, Examples of that are shown in types of contact where
parents are definitely not welcome except when the child is in trouble or
has done something wrong, Then his mother or father, are called as though
to a police court, charges are brought against the child, and the school
insists that the child be punished., Obviously, contacts of this type are
on the lowest level and can rarely be expected to give anything except
insecurity and resentment. Such types of contact which follow a way of
accusation to the child rather than a way of psychological investigations
and help, will certainly have a very bad effect on the child's psychological
development, What would be his feeling when he finds that his home and his
gchool are conspiring against him? Parents, on the other hand, develop a
negative attitude towards the school's contact with them hecanse that is
associated with troubles and difficulties.

Thue, it is not enough to believe in the necessity of having contact
between home and school, It is more important to know what kind of contact
to have, when, and how, Full cooperation should replace superficial contact,
In fact many teachers included the following sentence in their answers:

"We have contact but not cooperation.” Which is true in most of the cases,
Question III

"What, in your opinion, are the aims of eduecation? Is cooperation

between home and school necessary to realize these aims? Why?



The following table glves detailed headings of aims of education as
conceived by 70 Syrian teachers: '

Adns Frequency
1, Building of national feeling: that is making the
individual nationally conscious. 35

2, Soclal development and adjustment: enabling the individual

to be socially adjusted. n
3, Intellectval development: cultivation of the individual's mind., 28
k. Character development: Morals and ethics. 25
5. Physical development and physical education: giving the indivi-

dual good physical eduecation and directions so that he might

develop a sound body. 20
6. Responsibility: enabling the individual to develop a sense

of responsibility. 10
7. Emotional development: helping the child to be emotionally

stable. 9
8. Independence: enabling the individual to see, cbserves think,

and decide for himself. Not to be dependent on others by

any means, 9
9. Better family 1ife: through education, the person, should get

the means and skills that will help him improve his family rela-

tions and standards. 7

10. Development of humanistic feeling: i.e., being sympathetic and
loving to all. 7
11. Development of research spirit: developing in the child the



Ains Zreguency

ability for creative thinking, and love of cbservations |

and investigation. Something related to the scientific method, 7
12. Improving the standard of living of the nation.
13, Democratic life: teaching the individual the means and ends

of a democratic society. b
1L, Better understanding of nature and enviromment: this is

related to science coursee. ]
15, Mentioned the aims found in the Syrian educational consti-

tution word by word. h
16, Growth: total and allesided development of the individual, 3
17. Knowing how to read and write. 2

18, Industrial trainings here it was meant that edueation shonld
provide the individval with industrial skille and education. 1
19. Developing the sense of discipline and love of order. 1

A new trend is noticed through these answers., It concerns the changing
ooncept in the meaning and the aim of education. None of the teachers
limited the aim of education to intellectual ability and development. All
included other phases of development, namely: physical, scoeial, and psychol-
ogieal to be important in education.

The following answer was given by a man teacher, elementary school,
Damascust "The aim of education is to enable the individusl to adjust
himself to his enviromment and to provide him with experiences necessary
to help him in meeting new situations successfully. Cooperation between home



and school 18 necessary to prevent a clash between the two most impertant
factors in the child's eduecation, namelyr his home and his school." |

Going back to the table of aims given by the 70 Syrian teachers we
see that education for citizenship appears to be of prime importance to
them, Tt was so rated by 35 cases, Thenext aim in importance was social
development and adjustment which was mentioned by 31 teachers, This might
mean that educators are being consclous of their national duties and of the
political and social chaos spreading in this period of political and social
unrest. Next to national and social education comes intellectunal education
which was mentioned by 28 teachers. Character development received 25
approvals., This supporte a former point which stated that a good percentage
of contacts between home and school was done in cases of character and
moral problems,

A general point which can be noticed in the answers given to this
question is that, in many cases, education was concelved as a preparation
for something whether social, individual, or national. Education is mostly
considered a means for a fature end. It is not an end in itself,

However, a point should be made clear here and that is we cannot be
exact in judging these answers for the following ressonsy

1. We camnot be completely exaet in interpreting the underlying
meaning of each answer,

2. Many teachers gave inclusive and comprehensive answers which might
include many more specific objectives such ast social development, national

"mbiuty! 0‘0-..
An important point to be mentioned here is that a good number of the



teachers perceived education as something mmch more than mere intel lectual
development, and thus it cannot be limited to academic work at Uchool; In
fact, all the T0 teachers agreed that cooperation between home and school
is necessary to serve the aims of true education, and to obtain better
results in education, Teachers who answered this questiomnaire, on the
whole, realize that cooperation leads to better and quicker results because
"One hand cannot clap alone", One teacher writes: "The aim of edunecation
is a full all-sided growth of the individual, Separation between home

and school is very harmful to 2 successful educational process, The school
duty and work should never be limited to the academic aspect only leaving
the other aspects of the child's personality and 1ife to the heme. We
cannot divide the child into two independent parts. ome to be taken ecare
of at school and the other to be taken care of at home, Thue cooperation
is very necessary."

These educational ideas and objectives are of great value as steps
leading towards sound education., But, if the child is to live his education,
then their valuve, as they are being taught now, is very limited, For how
could the child be really educated according to these objectives and live
them while he only studies them as theories in the school. He does not
practice them at home, he does not apply them in hies everyday 1ife, and
he sees no relation between them and his daily erperiences, Taking the
first objective "Education for citizenship” which seems, to many teachers,
to be the most necessary objective of education. The child studies ecivies
in the book. He salutes the flag every morning and he sings national songs.
But does he feel and live what he is learning and doing? Is he a good



citizen in his relations with others and with his comntry? His home might
be just the opposite to what he is studying, It might be megligent, irres-
ponsible, and indifferent. Thus how could the school succeed in its job.

The school and the home should have in mind that any side they neglect
of the child's education will be shaped by his peers who might lead him to
destructive and dangerous way both for himself and for his country.

Some of the teachers themselves are feeling that what is being done
is far from perfect. Here is an enswer given by a woman teacher in Latakia,
She says: "The educational system being followed in most of the Syrian
schools is not education in its real sense, Our students need to be re-
educated. The aim of education, as I perceive it, is only one and that
is growth. A growth which develops the individual's capacities and abilities
whether physical, intellectual, emoticnal, moral and social, All to make
him a human being before he is a citizen." Then the teacher goes on to say:
"Covperation between parenis and teachers is necessary to pave the way for
unified effective education, to prevent disharmony in which the child is
being tied and pulled by different oprosing powers each of which tends to
destroy the others. Many times the school destroys what the home is trying
to build and vice versa, Cooperation is also necessary to increase the
child's feeling of seeurity and to solve his problems,"

However, as it was mentioned, these 2ll are mostly theories and ideas,
Practice is the thing we are interested in most. The same teacher who gave
the above answer indicated, in her answers to the first and second questions

that there is no commmication or cooperation between her and the pupil's
parents, Why? Her amnswer is that because she i too busy and the over-loaded



and rigid schedule does not permit her to do anything besides lessons.

Now what could be the reasons for having most of the teachers npu
on the necessity of cooperation while, in most of the cases, they are not
practicing 1t7 Thmcgnmhmwmtthotbnoﬂnn:

1. Some wanted to show that they realize the importance of this co-
operation, and thus they are fit for their job. Especially those who
signed their answers. They might have stated the necessity for cooperation
without any tendency to earry it on. Talk is much easier than deeds.

2. Some might have felt the need for cocperation but eould not apply
it for many reasons such as lack of time, lack of facilities, and being
cbliged to follow & certain schedual. (We have to remember that these two
points are only assumptions),

3. Some of the teachers wanted to cooperate really and have done some-
thing in this direction. This fact is shown in the teachers' answers which
revealed that some problems, mostly academic, were solved through contacts
with the home. The teacher would notice the child's unsati sfactory work,
He would notify the home either through visite or through written contacts,
The home will take the second step and help the child either by improving
home conditions or by assigning a private teacher, depending on the cause
of the ¢hild's failure. In three cases the teachers stated that the causes
were instability in the family. However, as & result of these contacts
most of the cases were improved.

Suestion IV

'Mnmdomnmﬂheﬂwhmnﬁudmmu-\
and friendly relations between the home md the school?



Most of the answers to this question were similar., Answers were given
in points. The following table indicates the means recommended, bytin 70
Syrisn teachers, to obtain good relations and eooplntiemu)

1. Bimple educative lectures to be given by the teachers to the parents,

2, Visite by the teachers to the pupils' homes to see the family
conditions., This also gives the child a sense of security when he sees
his teachers in his home. Moreover, by such visits, the teachers can see
and observe the child in an environment other than his school.

3. Records to be sent by the school to the parents and retumed with
the parents' comments,

h. Communication book, they usually call it the "mailbook". It is a
special copy book to be sent back and forth between teachers and parents on
which both write their remarks.

S. Assigning a special time each week for parents’ visits to school and
discussing students' problems. This has to be followed by providing a certain
room in the school to receive parents in it.

6. Increasing the number of plays and activities given by pupils in the
school and inviting parents to them,

7. When a child comes to school for the first time it is helpful for
the teacher to ask to be introduced to his parents. That could be done by
sending a note to the parents inviting them to come to school or asking them
%o assign a special time for an informal interview.

8. Improving the conditions of the homes socilally and intellectually

(l)hutm'umcmmbru-uﬂnuoamdmﬁmwmhum
in Chapter IV,



by informal discussions and meetings, simple informations, and interesting
talks. This should be accompanied by a program for parents' education to
be carried through evening schools, newspapers, libraries and flims.

9. Establishing and increasing fathers' and mothers' days: assigning
a special day in which all pupils' fathers or mothers visit the school and
are entertained by their children and the teachers.

10. Getting the student to be interested in his work to such a degree
which will stimulate him to show it to his parents. This might emrry the
ehild's interest to his paremts.

11, Notifying the parents of all their children's problems in the schod
and assigning a unified plan to solve these problems cooperatively between
parents, teachers, and pupils too.

12, Giving a kind of questionnaire to be filled by educated parents
concerning the students' intellectual, physical, and social developments,
as they notice them,

13, Establishing of aluwmni clubs which indlude former students who are
to become future parents.

1h. Fundamental change and reconstruction of the educational system.

15. Making ccoperation between home and school ohligatery through
the constitution.

16. Getting parents to be interested in the school work and willing te
cooperate with it.

mnn1mmdnampm3mu-mmmmmm;
relations between home and school, However, the usual question comes again:
"How much of these suggestions are being put into practice?"



Not in few cases, the pupil spends the whole year at school and his
parents know nothing sbout what he is deing except through the superfieisl
gradecard on which the child's grades are recorded. Only academie subjects
are included in this card, One grade is also included for the pupil's
general behavior, Parents sign this card and send it back, Tn some cases,
vhere the pupil has a falling grade and he is afraid of his parents, he
forges his fathers signature and carries the grade-card back to school,

A point which emphasizes the stress our educational system put on grades
and the effect of this extreme stress. How much the school watches out
for sueh things, we cannot tell.

Continuous coomunications with the home are necessary to prevent such
kinds of behavior which affects the child's moralsand character, Who, in a
comtry like Syria, should earry on this responsibility except the teacher?

It is true that the teacher has an over-loaded program to keep to but
there is an impertant point to consider here, The teacher's work will be
easier, smoother, and more effective when it is built on a deep understanding
of the child and his home conditions. The teacher knows om what he is build-
ing thus he knows when and how to add each stone, and how to make it most
effective. Parents' cooperation will also have a great effect in providing
means and facilities for what the teacher is trying to do. Moreover, the
child's interest in his school work increases when he sees that both his
teachers and his parents are deeply concerned with it, and are working hand
in hand for it. On the other hand, when he sees his parents are Andifferent
and wm-interested in what he does at school, he thinks that this &® something
secondary and not important.



Thus, even if the teacher finds it difficult at the beginning to
establish cooperative relations, he will, very soom, discover that the
results are worth while,

Some of the teachers themselves put the largest share of the responsi-
bility of carrying on this job on the schools' shoulders. One of them says:
"First of all the school should feel the need for this cooperation and its
necessity. Ideas do nothing if they don't come into practice."

Suestion V
"What difficulties stand in the way of cooperation between home and

school 7"
Answers here might be classified into four major groups. Below is
this classification with some comments on it:

Ignorance, sicimess and bad economic conditions widen the gap between
the home and the school. Added to that many conservative ideas and customs,
For example, Moslems' custom of marrying a partner whom the other persen
does not know;, or marrying more than one wife might result in disagreement,
migunderstanding and hatred within a family. All hinder the presence of
a loving spirit which is necessary for cooperation.

Velling among  Moslems, and between conservative Christian families
. Yoo, 15 a great hindrance to cooperation. How could a father meet his
child's female teacher, or how could a teacher meet his pupil's mother?
nwmmuunﬂmnnuonmuwmm-m-n.

Even between mothers & female teachers, or fathers and male teachers,
contact is difficult either because there might be a conflict between a
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parent's free time and a teacher's free time, or, in other cases becm se
parents neglect the school's call for their own reasons, hollhm
says: "I am the guardian of many girls, I expected to have good contaect
and cooperation between their parents and myself. But it came out to be

(1
that only 108 of the fathers eeme onee or twice a year to ask me about

their daughters problems."

Why do so many parents hate to come to school, or participate in any
of the school's activities or responsibilities? Many answers might come
to a person's mind here. Among them are the following:

1, Parents believe that education is only the work of the school and
they have nothing to do with it.

2, Becsuse of their ignorance and low standard of living meny parents
feel inferior to both their children and the teacher. This makes them
withiraw. They hesitate to eall on teachers or to call teachers to their
home, Mereover, many of the parents are busy struggling to maintain their
living and their children's living. Thus they have no time to do and think
of other things,

3. Many parents dislike the school becsuse they feel that it is creating
2 gap between them and their children.

k. Because contacts usually take the form of complaint sbout unpleasamt
events 8o a negative attitude may develop in both the teachers and the paremts
which hinders the will for cooperstion.

5. In the case of educated parents, those might develop a negative

(1) It is taken for granted that mothers do not come to consult a man teacher.
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students. The wpleasant experiences they might have had affect them
psychologically, and make them hate to visit, or have any communicstion
with sny school. This effect of past experience might apply to all parents
too. Any parent who is made to feel vnwelcomed by the school will try to
avoid any contact with it.

6. In some cases parents do not want to see their children's faults or
misbehavior. They think that this is humilisting to them and to their
ehildren.

7. Sometimes; too, a family might have many child rem which makes it
difficult for parents to take the necessary care of them both st home and
school ,

Neny genersl or specifie factors might be added here as making it
difficult or minteresting to parents to make comtacts with the schoel.

A11 these factors make cooperation diffiecult, but they all, alse,
make it more necessary mnd wrgent to enlighten the parents and lessen
the gap between them and the school. Present conditions of the families,
whether socisl or intellectual, should be an urge rather than a hindrance
to cocperation. The schocl should try to win parents' interest and econfi-
dence by being friendly and loyal with them. Oriticism has & bed effect
on parents. Instead of pointing owt their wrong deeds the teacher should
try to show them the right method. One village school teacher writes:
"Whenever I meet with parents I try to humiliste their thoughts and ideas,”
How would paremts cooperate with such a teacher?

Mmmhchdﬂﬂ-tmmﬂmmt’u-‘u&.



or are careless to help the result will be twofold:
1. The teacher himself will be careless vhen he believes that the

parents are indifferent.
2, The teacher, even unconsciously, might develop a negative attitude
which affects the parents and makes them withdraw,

A good mmber of the teachers put the blamme on the present educational
system and the heavy emphasis on memorisation. One teacher says: "Our
school pute too much emphasis on studying subject matter leaving other phases
of education.” Then he goes on saying: "May be they have their reasons to
do that because when the supervisor visits a school he never asks about the
érild's gocial, physiesl, or psychological development. The only thing he
is interested in is the subject matter and how much of it did the child study?
Are the pupils up-to-date with the assigned schedule?

With such rigid schedule to follow, the teacher has no time to care for
anything beside the subject-matter. In disciplinary problems for example,
he finds punishment easier and shorter than studying causes and trying to
solve them,

One teacher says: "In our school it is not allowed for any persen,
except students and teachers, to enter the school. So how can parents come
to ask vhen they are umwelcomed?™ In connection with this point a brief
reference to the educational eonstitution might be of value, Though the
educational constitution encourages contacts between home and school, it
linits these contacts to a superficial form as was discussed in Chapter II,
Moreover, article 99 of Chapter 12 wnder "Internal rules for Primary and



Elementary Schools", statess "It is forbiddem for any person, who does not
WHOMJﬁhWMIG'QOMUMdWhﬂ.h
Mths&dcnwamuuldmw(:{tmmw
mma«mummumamm' This article might
count parents among those who have a special business and interest, At the
same time teachers might carry it into extreme, as in the example mentioned,
or some of them might not wnderstand it well, thus excluding parents out of
it or including them only in very rare cases which makes & parent's visit
very difficult and uhwelcomed by both the teacher and the parent. The parent
4s not free to visit the school when he feels there is a need to. The
teacher, who is not accustomed to such & visit might get a "headache and
become nervous" because of it.

However, to be more practigal, we should think of means within owr
present limits and abilities. (3mmwb1’mmhimnh
done in owr present situatiom. A fundamental change in the present system
as & whole, which many teachers recommend, cammot be obtained now for many
reasons., Long time and deep studies are needed before this reconstruction
takes place. Such an essential change and refom will come gradually.
Improving educational outcomes might be & very helpful step towards it.

1. The msatisfactory condition of teachers, as to lack of training,
over-loaded schedule, and low salaries. The teacher has to adjust himself

(1) Syrisn Mini of Bducation, "Internal Rules for Primary and Secondary
WO’:?O - ’

(2) Refer to Chapter IV,



to Mis work, home, and society before he tries to adjust his puplls.

2. Lack of cooperative spirit and enthusiasm in socisl welfare and
service on some teachers' part.

3. Unfamiliarity of the teacher with the school's commmity., Many
teachers come from outside towm or e¢ity. They know nothing and nobedy in
the school's commnity, snd when a teacher has spent enough time %o be
soquainted with parents and make contact with them, he is suddenly trans-
ferred to some other place which, again, he is unfamiliar with,

However,; the teacher is the first person depended upon to carry on
the program of establishing friendly relations with the home, He has to
feel Ms responsibility and learn how to break the professionsl barrier

between him and his students' homes.

1. Mo room is available in the schodl to receive parents, No meney is
assigned for this program, which makes even sending a letter to the parents
a source of perplexity to the teacher. "Who is to pay the postage?”

2. Fo assigned person in the administration is responsible for any
arrangement of that kind,

3., The school is afraid of interfering in family affairs.

k. The large nuwber of pupile in each class which makes it diffieult,
if not imporsible, for the teacher to deal with each separately and have
contact with each home,

CGoncerning the first two points the teacher, as mentioned before, can
do a lot even within narrow limits, Money is not so much a hindrance as to
make Mm stop trying. Bvery teacher has to feel responsible towards himself



and do hs job as faithfully as possible. When it is difficult to deal
uﬁumﬂmm:hmnmmymtumnﬁlunml
information: to pavents by which every one can benefit. Specific problems
might be taken up when possible.
mumnﬁu-mmp-ummaﬁ. One teacher gave
the following answer: "I dom't think that there is any difficulty which
hinders cooperation, if both, the school and the home are willing te

cooperate.”

III. NEW TRENDS EEVEALED IN THE ANSWERS TO THE QUESTIONNAIRE
¥hat are the new trends found in the answers givem by the 70 Syrian

teachers to this questionnaire?

Answers reveal that there are some new trends in the minds of those
teachers who answered the questiomnaire., These trends may be classified
in the following pointe:

1. The first is a change in the concept of education. They are consider-
ing education as something much more than mere intellectual development. It
is physiecal, soeial, and psychologicsl as well as intellectusl, This trend
415 shown in the fact that nons of those snswering the questiomnaire limited
the aim of education to intellectual devel opment.

However, it has to be made clear here that Syrian education has never
1imited its aim only to intellectual development., Thus the new trend shows
a difference in the degree of emphasis only.

2. The second trend is 2 eritical view of the presemt system of education
in Syria whether to its organisation or philosophy, and a tendency to improve
it. This point was included in some teachers' smswers., One teacher writes:



"Our school is becoming a factory machine which tries to shape all children
the same regardless of their skills and capacities.” Another ome writes:
"e don't have education in its real pense, Our children need to be re-
educated.”

3. The third trend is the recognition of the necessity of cooperation
between home and school in order to cbtain effective educational results.
Teachers are beginning to realise that the parents of their pupils have an
important role to do comcerning children's educstion. One teacher says:
"The home might destroy everything the school tries to build if there is
no cooperation between the twe." Ancther one writes: "My conmtact with
parents proved to be helpful to the child's development."

k. The fouwrth trend is & feeling that the teacher's respensibility is
not limited to the classroom. It is more inclusive. This was mentioned in
some teachers' answers, However, it is not a general tremnd. May be some
teachers do not like to admit it. or are not conselous of it.

5. The fifth is a tendency and willingness of some paremts to cooperate
with the school for theit children's education. They are ready to help when
guided or asked., Children's education means very much to parents, and they
realise that providing money mnd physieal necessities for their chil rem
are not enough. One teacher says: "When we inform parents sbout helpful
means they ask for more help and guidance.® Another ons says: "Parents
inform us about their childremn's problems and ask for cooperation.”

These new trends are very promizing for edugational reforms in Syria,
if they take a practical form. But, unfortunately, most of them are still
in the form of thoughts which were not put inte practice. And, as it was



mentioned in a former place, practice is the thing we are interested in
mostly, '

However, our great hope lies mostly in those trained and interested
mmnmmmmun simplify most of the difficulties
even the financial one, and in those eduecated and open-minded members of
each family, These have to take the leading role.



CHAPTER FOUR

HOW 70 ESTABLISH FRIENDLY RELATIONS PARENTS

I. IMPORTANT FACTORS NECESSITATING COOPERATION IN SYRIA

In Chapter I it was emphagized that the child is a mified individual,
A1l phases of his development should take place simultanecusly, at the same
time., When we recognise the child's unity as an individuval, it becomes
of first necessity to recognise the importance of a wnified enviromment for
hin, Disharmony snd splitting of child's enviromment will surely result
in nal-adjustment and tensions leading to frustration, The home and the
school should procede together mmoothly and helpfully to provide this
ity for the child and to make as much use as possible of his eapscities
and abilities, thus emabling him to grow effectively and be intelligently
and flexibly adjusted. Only vhem this takes place, education is said to
be sownd and effestive.

Can the school or the home, separately, do a suecessful job in such a
complex world? Consider; especially Syria which, in its present situvation,
hag many relative, important factors necessitating this wmity of enviroment
for the oMld's growth and develeopment. Among these factors are the following:

8) The diffienlt transpitional period Syria is wndergoing now, Politieal,
social, economic, and cultuwral transition. The youths in all the Arad world
are facing a great, many-sided difficulty. They are searching for political
freedom, social improvement, intellectual enlightemment, and ecomomie
stability. The kind of education they receive determines their philosophy
and the ways they are going to take according to this philosophy, thus this
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eduecation should be complete and sll sided. It should develop the whole
personality of the individusl. Such an sll-sided eduestion must, surely,
include the school as well as the home, It cannot be fully effective if
limited to school only.

b) Parent-children relations in Syria, which are mostly built on fear
rather than love and respect; are in many cagses resulting in children's
frustration and maladjustment. Parents are not as creatively interested
in the welfare of their children as they should be. They don't share their
children’s interest, play, and difficulties, A child cannot come to his
parents in a friendly way and talk to them sbout his difficulties and
problems. He has strict limits to keep to in his relations with his parents.
Thus he develops an attitude of either perplexity and inferiority or hatred
and agression.

Guidanes to such parents is very important to bring them nearer to
their children and thus save the child many troubles and maladjustments,

¢) On the social side, the pattern of the family 1ife 4is changing and
the relationships between its members are changing too. New conecepts of
democracy, freedom; equality and mutual respect are manifesting themselves.
This movement is strongly opposed by the conservative members of the soclety.
Gooperation between home and school will tend to lessen the gap between
nenbers of society, betweel old and young pecple, between children and
parents; and between the school and the heme.

d) Not all children in Syria go to school, not even the majority,
And of those who go to school very few continue for higher education. The
school, in these few years, cannot give all the education mecessary to the
child, He needs something more comprehensive and inclusive. Here the



home's responsibility is growing larger. The home should harmenise and
supplement the school. It should also continue educating the child after
he leaves the school. But since most of the paremts,; especially mothers,
are ignorant, how could this home education take place? It needs the warm-
mmaot&umumm-nmu.

o) Parents in Syria, are, usually, very dominant, they want to decide
their children's future and fields of education. They don't try to giw them
any freedom of cholce thus lessening their sense of responsibility snd self-
confidence., The child might grow rebellious, inferiocr, or maladjusted.
The school's cooperation is needed to inform the parents of such things
and lead them in the right direction. Moreover, when homes are directed,
parents experience and appreciate knowledge, thus they help the school in
making their children love school and be ready for it.

f) Coocperation helps to establish friendly relations between the
school, the children, and the parents. In our present conditions; the school,
in many cases, becomes an object of punishment to the echild. A mother would
sayt "If you rest gquietly I'll permit you to stay at home temorrow, but if
you become naughty I'1l send you to schoel.” GCooperation will bring both,
parents and teachers into understanding relations which make the child feel
easy and happy both at home and school.

II. KINDS OF CONPAGT FOUND IN STRIA

Chapter III discussedl the ways of contact already taking place in
Syrian schools. These ways are very simple and they usually take the form
of':

a) Rare social visits between teachers and parents in which the child's



difficulties and problems might never be mentioned, or, might accidentally
oome into diseussion, |

b) Letters to parents that are sent only in special cases, such as
scademic failure, behavieral problems, or constant absence from school.

¢) Orade-cards with some notices of academic progress are sent to the
parents to be migned and returned.

Mmdmua.hnﬁo!tbms.mmndnndof
1imited value becazuse they are:

(1) Not based on psychological prineiples and wnderstanding of the child.

(2) Mere and shallow, they don't go deeply into studying causes and
effects,

(3) Wot comtimuous. The teacher will inform the peremts now and then
forget all about it.

(k) Not constant. Do nmot take place always, in all cases, there is
nothing regular sbout them.

(5) They might develop a negative attitude in the paremts, because,
mwamm.mmumnmormmum-
culties which disturb parents.

III, RECOMMENDATIONS FOR BSTABLISHING COOPERATIVE AND FRIENDLY RELATIONS

“NITH THE HOMES
In recommending ways of cooperation we should take into consideration

the present state in Syria where many parents are uneducated and thus may
Mﬁ&mﬁ.w“mﬂ“mm-lm&qm
mmmum-ummcm/mmn. We
have to take into consideration also the present social and economic eonditiome



which hinder the tendency for cooperation. Cenflicts between teachers’
values and parents' values, which result from the unstable social lai..
economie conditions, hinder the process of cooperation in many cases,
Principles learned in a good school might seem to have no place in life
outside the school. There is a deep clash between the kind of values given
through the home and the school.

Thus in the midst of all these obstacles, and in the midst of our
present educational system we have to find our way through for establishing
a program of cocperative and friendly relations with parents, This program
should begin just where we are, within our possible means, It should be
stable, continuous, interesting and effective.

How to establish these cooperative and friendly relations?

There are many occasions where parents and teachers might happen to
meet such as soclal visits, social gatherings as plays, parties, movies,
or such cases where parente come to ask sbout the child's affairs,or come
to accompany the child to school because they are afraid of an ageident
which might happen. or becsuse the child refuses to go alome. The teacher,
in each of these events, might take advantage of the situvation and get
introduced to the parents, A short moment for greeting and exchange of
questions will do much to build up an understanding which will help both
parents and teacher to establish friendly relstions. In each case, the wise
teacher; will try his best to get the paremts introduced to the school, teo
their children as pupils, and to teachers as the other important side in
their children's education. It is amasing to see how interested and
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confidence and friendly relations with its authorities.

Inereasing the mmber of plays and activities given by the pupils
themselves serve as a very helpful means to attract the parents to the
school. Inviting parents to social programs in the school, at which those
parents are emtertained by their children, is of special interest to parents.
When social customs do not permit the mixing of the two spexes, these
programs can be limited to mothers in girls' schools and to fathers in boys'
schools,

In some schools when there is a play given by the children, parents
might be asked to help in preparing clothes, setting the stage, providing
what is needed, etc. (Such things were used when I was in the primery school,
they are still being used in some schools and prove to be helpful.)

School picnies to which parents are welcomed to join, serve as good
means to introduce the school to the parents. With educated parents some
oceasions may be created far them to cbserve the children in thely class-
room sctivities. (This ecould be done mostly with first primery grades.)
Seeing the work of the school at first hand will be of greatest assistance
to understanding and spprecisting it.

In each of these occasions parents should be made to feel that they are
urged and welcomed to have continuous relations with the school, and that such
relatims are of great help to their children's growth and happiness. When
parents feel that their cooperation is needed and that they are being helped
in directing and bringing uwp their childrem, their interest in the school,
and their whole-hearted will to cooperate with it are very much increased,



B, Oral Brus of Contact

Bven though the ways mentioned are good opportunities to meet parents
and be introduced to them, chanee and rare meetings should not be the enly
means depended upon to be introduced to parents and have comtact with them,
Deeper and more effective ways of contact should go hand in hand with these
to give their expected, helpful results. Such effective devices might take
the form of

1. Home visits = The teacher might make a special, arranged schedule
to visit his students' homes at least once a month, These visits are very
helpful in making the teacher get more acquainted with the paremts of his
pupils, and with the envircrment which contrilutes very much to making
these pupils what they ave.

In all his visits the teacher must be simple, hhmble, helpful, friendly,
sinecere, and understanding. His sincere interest in the child's affairs will
make parents happy and enthusiastie,

Visits should not take place only when a problem arises. So these visits
might become doubtful and wnwanted by the parents. They might tend to increase
parent's fear of the school. Visits should be of a social not a business
type. Their aim, at the begimning is to allow parent and teacher to know
each other as human beings, not to emphasise the fact that one is & teacher,
and the other a paremt. Discussion of child's preblems and affairs, will
enter the conversation naturally and smoothly. In this way parents are
encouwraged so that when a special, sudden need to diseuss a child's problem
arises they may go to the school and settle the matter with the teacher
and the child,



2. Sghool visits - Special dates might be assigned, at least, once or
twice a month to receive parents in the schoel. It is advisable that some-
times children participate in entertaining their paremts. All teachers must
be present at these meetings so that each might have the oppertunity to meet
her pupils' parents and exchange ideas with them. Some genersl advice and
directions concerning child care and guidanee might be given simply and
indirectly. Parents should be made to feel easy and st home, They should
be encouraged to share ideas and suggestions no matter how simple these
ideas might seem to be. Everyone's idea counts.

Some sketches or exhibitions of children's work might be given in these
meotings to arcuse paremts' interest,

ﬁmncﬁmﬂﬂp‘mhto.htﬁlﬂrﬂ&t&onﬁdntﬁt
they feel interested and welcomed whenever a special, private visit to the
school is needed. Besides, school visits by the parents are somevhat more
practical in our present situation because:

(2) Some parents do not have to feel shy and perplexed because they
are poor or socially backward and cannot receive the teacher often at their
home.

(b) The teacher might have a large mmber of pupils in the class about
(b0) so it becomes very difficult for him to have regular visits to parents
with his overloaded schedule,

3. Osnersl conferences - The school might assign three dates per year
first before the opening of the school, at mid-year, mnd at the end of the
year; to hold general conferences with parents for guidsnece and directions,
These conferences might take a session of three days each, during which simple



talks, educative films, illustrating pictures and small plays, might be
used as helpful devices to give perents a general and useful kmowledge in
bringing up their children, "If the teacher, because of deeper study into
child growth and mv;w. has insights or techmiques which can help parents
to understand and deal more with children, the conferences provide oppor-

(1)
tunity to share them for the benefit of the child."

k. Private conferences - In every occasion and meeting a friendly
relation and trustful atmosphere should be felt by parents to get them more
and more interested and have confidence in the school.

Each parent should be made to develop the feeling that 1t is both a
pleasure and a right for him and far the school to have him come, at any
time, for discussion and guidance and that the teacher will be pleased to
see the parent both in group or in privateconferences concerning private
matters, It is also important that each parent be made to feel that his
own or his child's private affaire will be kept in deep seereecy.

5. Organised groups - Visits and conferences may become the bases for
a group organisation in which parents and teachers discuss the affairs of
children and reach interpretations and assumptions of developments, problems,
and procedures. Such groups might, in most of the cases, serve as the most
helpful and stable ways of cooperation.

How to start the work? The mucleus of such groups might begin with
well trained responsible teachers. Each of those will start his contacts
with parents within his commumity no matter within what limits he has to work.

(1) Kilpatric, "Philosophy of Edueation", p. 33k.
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The work might begin with a mmall, informal committes made of/few teachers
and some educated and interested paremts, Regular meetings might be held
either in the school, after the studying hours, or at some of the parents
homes, mwh.mmumummurnuyu
in an interesting and simple form. Parents should not be made to feel that
they are joining & tiresome and cbligatory program, but a friendly snd
interesting group which is of great value to them and to their children.
To establish a varm, mnd friendly atmosphere is one of the first and most
wmumdmormomummn.
mmgawupm-putmhmmmwa
parents who join these groups. As they work, they can see more clearly
what their cooperation gives, recognising more definitely how impertant it
is for the commmity to help and support the schools. They are stismlated
to share ideas and experiences with the school. _

After this small association is fimmly established and its results are
effectively shown, other teachers and parents are urged and emcouraged to
come and sttend the meetings as a first step. mwmnﬁm
enough, the second step will be their joining the conmittee as regular
members, lm;m-&«uumurunuummd
any person. Informationg have to be given simply and interestingly. A1l
munwunnmhmmmmw.

hmthuoﬂtmamﬂyﬂmnuvdyqnm-
members might be elected to earry on routine works and some additionsl
responsibilities. Spedial prineciples and policies might be set to be followed
by all, nmm-mm--wmhmmm



associations in other countries because what is useful there might m ha ve
any use here, Prineciples and policies should be taken from our needs, our
community, and the aims we seek to attain, The National Congress of Parents
and Tuoh;rl. which is the largest Parent-Teacher-Agsociation in the world,
states, in relation to its policies and prineiples; "The guiding principles
outlined here were not developed arbitrarily or quidkly but by the slow
process of trial and m."")

However, a helpful step which might be takenhere is to correspond with
mrent-teacher-associations in other countries, study their programs and
procedures to see which parts of them could be helpful in & country like
Syria and, in the 1ight of our present situstion see where, when, and how
to o&rynthouﬂ.

These associations, when well established, can earry om a program of
comselling and guidance to other parents.

In all farms of contact whether visits, conferences, meetings or asso-
ciations there are very important points to keep in mind in order to get ot
the best possible results of such home-school relations;

1. Contacts with parents should always have the stmosphere of:

(a) Simplicity - everything should be made plain and easily understood.
Parents should feel informal and at ease,

(b) Friendliness and belongingness,

(1) See, appendix for more information, p. 10l.
(2) e Parent-Teacher-Association Manual of 1950-1953, p. 39.



(¢) Sincerety and confidence.

(d) Unity - Bven though each one might come from a different back-
ground, this difference should be looked at as a means for enriching of
wﬂ*ﬂ“m. ‘ltthlﬂt!.l.m“uldf“lthﬂmmng
to one thing and serve one purpose,

(e) Understanding - All should try to understand and love each other,

(f) Cooperaticn - Sharing of experiences and interests.,

(g) Stability - Cooperative measures should be constant and centimuous,

2. Parents' interest and enthugiasm should be brought about by the
followings

(2) The language of discussion and lectures should be very simple and
easily wmderstood. Very few parents are well educated, The majority have
either very simple, or no edusation at all,

" (b) Meetings should not take the form of eriticism and pointing out
@.SO. Hwble, informal, and loving spirit should rule,

" (e) Parents should be made to take as much an active role as possitle,
pesive hearing is tiresome to them,

(d) Parents should get the feeling that they ean do & lot in edweating
their children, even though they are not educated, and that their help is
greatly important and appreclated,

(e) Children should take as much share as possible im these meetings.

(£) It is interesting to parents to hoar good comments showt their
child, Necessary criticimm ghould be at privacy.

3. Special care should be taken for sele cting topics of discussion,
These topics should be:



(a) Of immediate use, for example, the topic of thumb-sucking might
uthodmmuchpm-mmummEMT-ﬁ.

(b) Of genersl nature which might appear with most children, However,
while the topie is being discussed, the speaker might give a hint that
private conferences md meetings are welcomed for special cases.

(¢) Simple and conerete - Parents who are not highly educated ecan
neither understand nor be interested in such topiecs as the "Structure of
the Mind" or "Philosophy of Ethics".

(d) Well {1lustrated by films, pictures, stories ete,

(e) Related to community needs and taken from everyday life.

D. ¥ritten Forms of Contact

Besides the oral forms of contact which were discussed in the forms
of visits, econferences, social gatherings, and organized meetings, there
are other types of contact which are carried on by correspondence such as
eards, reports, letters, popularised informations, ete. These types emn be
used to supplement the oral types, but sheuld never replace them,

A short discussion of those written types of contact might be helpful,

1. Orade cards - These are being used in Syria. They are very limited.
Academic progress, as judged by examinations and grades, is the only informa-
tion they give sbout the child. A grade judging the child's behavior is alse
indiuded. Parents sign them and retwn them.

These grade-cerds are being substituted, in some advanced countries,
by oral descriptiwe accounts to parents of the child's academic, social,
and psychological adjustments,

2. Teacher's records - m‘muknpmmum
following:



(a) Past Mistory of the child = Here parents and teacher can cooperate
to give all the necessary information sbout the child's past whether physieal,
sogial y psychological or intellectual, All the important events and ex-
periences which affected the child are included.

(b) Present eonditions of the child - This includes parents' and
teacher's present observations of the child,

(c) Records of specific problems that arise whether physical, social,
psychologieal, or intellectual,

Copies of these records are sent to the paremts, New observations
are recorded and exchanged both at home and school,

3. Communication book - The teacher keeps a special copybook for each
dﬂ.ﬁ on which he writes his observaticns of the child's physical, soeial,
psychological and intellectual developments. This copybook is sent to the
parents at the end of each week. They read it, write their remarks and
retum i%.

h. Letters - Letters might serve as the best type of written contacts
because they are more inclusive, more friendly, and less formal, tims parents
feel more at ease. It is advisable that letters take the place of reports
especially in dealing with young children.

These reports and letters, in order to be of help to parents and
teachers should be simple, friendly, and informal., Merecver, they should
not present only the academic condition of the child, Something of each
phase of the child's development must be included.

5. Questionnaire = A kind of questionnaire might be helpful to give
the teacher some information of the child's home 1ife, his interests, habits,



and skills, mrmm;rnumnmumuo.ornaam-

naire, to be answered by the childs
1, Name?
2, Parents occupation?
3. Are your parents both alive?
k. Do you like your parents?
S« Do you spend a lot of time with them?
6. Number of lrothers and sisters you have?
7. Do you like them?
8. Do you like your home?
9. Why or why not?

% 10. Do you like your school?
® 11, Why or why not?
12, Do you want your mother to visit your school?
13. Do you want your teacher to visit your home?
k. Which of your lessons you like most?
# 15, Do you enjoy reading?

16. Do you have a 1ibrary at home?
17. What kind of books do you like best?
18. Do your parents help you in studying your lesscns?
19, Do your paremts like the school?
20, Are both of your parents educated?

® 21. Gan you play mueie, paint, drav, or sing?

# Taken from: Schmeddman, "Democratic Bducation Tn Practice"; p., 76.



® 22. What are your hobbles?
23. Do you love other children?
2h. Do you like to share playing with them?
# 25. What time do you get out of bed every morning?
% 26. What time do you retire?
% 27. Do you eat everything served to you?
28, Do you prefer to play or to rest quietly?
29, Do you have any physieal trouble or pain?
% 30. Do you help your parents at home?
31. What things you like to have now?
® 32, What would you like to be when you grow wup?
33. Wny?
Othnit-l;m“lmnyboﬂd.

Pmli.muamtt:pooftuﬁqmmathm
items concerning things which the teacher wants to lmow,

6. Popularised informations = Helpful informstions and directions might
hmﬂwhﬂmﬁﬂdﬂbﬂdhmnt&hﬂohﬂohmm.
These informations should be in & very simple and interesting form of language,

In using any form of these written contacts the teacher should have in
mind that even the most ecomplets written report camnot be an adequate subs-
titute for personal contacts. Questions reised in the parents' minde over
certain remarks can be clarified only through discussion, Becsuse of that,
and because written contacts have certain limitatioens, they might be used

% Taken from: Schneidmen, "Democratic Edueation In Practice™, p, 76,



only as supplement to oral forms of contact.

T. Limitetions of written forms of contact

(a) They are limited, deal only with what the teacher wants to know
at the moment. Parents and teachers have limited area to work in,

(b) They give no place for informal and intimate discussion which brings
out the parents interest.

(e) It is more difficult to take informations in a written type than
to take them arally. After writing a thing, the parent might think that
he should not give this information to a stranger, and thus cross it out.
The information might be necessary.

(d) The friendly spirit can be shown better in informal talks than it
esn be shown by rigld writing, This friendly spirit affects the parents’
attitude.

(e) Only educated parents can share in these forms of comtact. So, in
a state like Syria, contact will follow 2 very marrow way if limited to
written forms.

In 2all forms of contact whether oral or written, it is the teacher's
responsibility to earry on the leading share, If the teacher is sincerely
interested in the child, a good relationship with the parents is easily
established. When the parents know that the teacher likes their child, and
is interested in his welfare, then, there is nothing to worry about,
Friendliness, hmanity, and good understanding of the paremts make everything
eagy. It is interesting to know that once the idea of cooperative plamming
for the education of the child is believed in, many concrete ways in which
parants and teachers can contribute to a more desirable educational experience
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for children will become apparent.
E. Steps to Accompany The Process.

These cooperative steps, as mentioned, have to be started with
interested, and well-trained teachers, However, few simle and encouraging
steps have to be taken by the highly responsible men of education to help
the teacher doing his work successfully. Some of these steps were mentioned
in Chapter III as, reducing teachers' burden, inereasing their salaries to
make them interested, and giving them some directions of the subject.
Other peints might be added heres

1. Including the subject of cooperation between home and school among
the subjects given in Teacher-Training-Colleges.

‘2. Oiving some financial help to the schools to carry on the job,

3. Calling teachers' and parents' attention to the impertance of the
problem,

k. Assigning women teachers for primsry and elementary schools becauses

(a) A female teacher can understand the child more than a male teacher
can do.

(b) A female teacher is more loving, interested, and patient with
children.

(e) A female teacher can establish contact more easily with mothers
who are of prime importance in the child's life.

S. Setting special sessions, for example, a summer session to give
teachers general and important informations and guidance in matters of
education.

6. Opening some model schools in which trained and interested teachers



are appointed and new prineiples and methods of education are practiced.
Teachers from other schools will observe and follow.

F. =T : a the P, T.A,
1. Bstablishment - "The Nationsl Congress of Parents and Teachers
which was fownded in Washington, D.C., in 1897, is an organisation of
parents, teachers, and other citiszens who are interested in the welfare,
education, and protection of children and youth. The local wnit of the
organisation is known as a Parent-Teacher-Association or to shorten the
title, a P.T.A."u) In 1897 the movement emrolled 190,000 people. In
1952 the number of members reached 6,582,516 and the mmber of P.T.A.'s
Jumped to 37,000.

2. Mjects ~

"To promote the welfare of chili ren and youth in home, school, church,
and community.

To raise the standards of home life.

To secure adequate laws for the care amd protection of children and
youth,

To bring into closer relation the home and the school, that parents
and teachers may cooperate intelligently in the training of the child.

To develop between educators and the general publie such united efforts
as will secure for every child tla;)huhut advan tages in physical, mental,
soclial and spiritual education."

(1) Mamal , op. cit., Pe 3 (2) Ibid, Pe 12.



The dbjects as set forth in the local bylaws state the purpose of the
organisation and form the basis of its program. ﬂnobjutlu'.th.o“
for all divisions of the congress - local, state, and national - thus
povtdmﬁnityorpm_'pou.

3. Policles -

"Section 1 -~ The purpose of this association shall be educational and
shall be developed through conferemces, committees, and projects,

Section 2 - This association shall be noncommercial, non-sectarian,
and non-partisan. No commercial emterprise and no candidate shall be
endorsed by it. Id.th{rthn-oefthlmd.au-mtbmofiu
officers in their official capacities shall be used in any commection with
& conmercial comcern or with any partisan interest or for any purpose other
than the regular work of the association.

Section 3 - This gssocistion shall not seek to direct the administrative
activities of the school or to control its policies.

Section k4 - This association may cooperate with other organisations and
ageneies active in child welfare, such as conference groups or coordinating
comeils, provided they make no commitments which bind their member groups.

The parent-teacher assoclation is the voice of the people, spesking
for all children. It is the implement for action in behalf of all children;
it is democracy at work - making a place for all citisens regardless of coler
race; religious belief, political preference, or economic and soeial status," ¥

k. Structwe - The work of the Congress is carried on through its

(1) Manual 1950-1953, p. 12.



37,000 loeal parent~teacher associations, in which there is a total member-
ship of 6,589,516 men and wemen., BEach loeal mtuuulf-pmm
that plans its programs and activities to meet the needs of children and
youth in the commmnity, thus promoting the fundsmental purposes of the
Congress.

National committee chairmen and the corresponding state chairmen promote
interest and stimulate activity in all general fields of parent-teacher
endeavor, such as family life, health, safety, child welfare, and school
education.

State branches are responsible for the supervision and direction of the
local units within the state. National parent-teacher: The P.T.A. Magazine
is the official magasine of the organisation,

The P.T.A. follows a parliamentary procedure and their rules and
policies of order are based on "Robert's Rules of Order”.

Prineiples and policies are put by the proecess of trial and error.
"The guiding principles here outlined were not developed arbitrarily or
quickly, but by the slow process of trial and error, Nor have these organis -
ational policies been fixed by any central group werking toward wniferm
lﬁlnhtrtﬂm.'u) Prineiples and policies come about as a result of long
experiences and observations. If they prove to be helpful and can be
adopted in other local units they are adopted. When a prineiple or a
policy proves to be unuseful it is crossed out after it has been tried for
a certain time. Problems and difficulties concerning a principle or a policy

u) Manual 1,5"’1’53’ Pe 39.



are put forth to be discussed by sll members. Special committees are usually
elected by the members to diseuss and arrange plans of work. |
S« Permanent platform of P.T.A. =~ To provide for children and youths:
"(a) Good homes. |
(b) Sound health,
(c) Safety.
(d) Equalized educationsl opportunities.
(e¢) Conservation of human values and nationsl resourees,
(f) Vocationsl adjustment.,
(g) Construetive leisure-time activities.
(h) Civie responsibility.
(1) Active spiritusl faith,
(3) Vorld ntl.oat."(n
Forms of P.T.A, have been organized in Scotland, Oreat Britain, Germany,
France, Cyecho-Slovakia, Switzerland, Finland, Canada, and other countries,
6. Limitations of P.T.A.'s - Results of practices and investigations
show that such huge organizations as the P.T.A. have certain limitations
which in their twn limit the benefit that is hoped to result from them.
The limitations of the P.T.A. as conceived by some educators and as mentioned
in some writings about the P.T.A. might be summerized in the following points:
(a) Not infrequently, groups of P.T.A. become so interested in the
"workings" of the organisation that they give little time and attention to
the development of the kind of activities and relationships most likely to

(1) Mamual, p. 176,



muummmmumumm-m
commmity. Suggested types of activitiesare given in various publiecations
as "helps”., Although the orgmisation urges that each program be developed
to meet the local needs, many loeal associstions follow these "helps" with-
out making the adjustments that their local situstions eall fof'.

(b) In large associations like the P.T.A., special specific problems
night not come to discussion because the organisation has to follow a general
program which might be of use to all. And even if such problems happen to
take place in discussion, that might come too late for ecertain parents
because the organization cannot teke every problem just when it appears.

(e¢) P.T.A, has no authority over the other agencies having educatienal
influences. But 1% con cooperste with them when they share aims and interests.
(d) Large P.T.A.'s are not as interested and familisr to parents as
amall, informal groups where all know each other, snd where every member

feels that he is important and well recognized.

7. Publications of P.T.A. = One of the major services maintained by the
National Congress is the preparation and distribution of parent-teacher
publications such ass

(a) National Parent-Teacher: The P.T.A. Magasine - This is the official
magazine of the organization,

(b) Mational Congress Bulletin - Contains timely news and information,

(c) Paremt-Teacher Manusl,

(d) The High School Parent-Teacher Associatien.

(e) A Reading Ouide for Parents.

(f) Everybody's Schools.



() How To Organize Parent-Teacher Associations ami Pre-school Sections
of P.T.A.'s,

(h) A Civil Defense Plan for P.T.A.'s,

(1) Stay-Discussion Group Techniques for Parent Education Leaders.

(3) Where Children Come First: A Study of the P.T.A. Idea.

(k) The P.T.A.'s Coneern for Schools and Health in Rurel Areas.

These publications are designed to assist local associations in develop-
ing effective plans, programs, and activities,
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