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ABSTRACT

The purpose of this thesis was to study the problems
facing the Armenian schooles in Beirut in the teaching of
English, and where possible, to make some suggestions.

In it an attempt was made to study the aims of teach-
ing English with a view to clarifying the goals set before the
schools, so that the curriculum, syllabuses and methods might
be adjusted to them.

Some of the special difficulties facing Armenian stu-
dents were pointed out in a brief account of English and Arme-
as languages. Some of these difficulties were found to be in
grammar, sentence structure, word order and pronunciation. A
study of the characteristies of Armenian as a language revealed
further difficulties caused by the present state of Western Ar-

menian.

Through observation, teaching and questionnaires it
was possible to give a brief account of the teaching situation
as it now exists in the Armenian schools of Beirut. The pro-
blems studied were connected with time-tables, syllabuses,
textbooks, methods of teéching, the preparation of teachers,
and the background of the students in these schools. An
attempt was made to point out the shortcomings in the teach-

ing of English and to make tentative suggestions.



The requirements of teachers of English were given
briefly in the last chapter, together with a discussion of
three widely used methods of teaching English - the Trans-
lation Method, the Direct Method and the Linguistic Method.
This, it was hoped, would supply some suggestions to teachers
who might be interested in modern approaches to the teaching
of English.

The four skills in the learning of English - hearing,
speaking, reading and writing - were then taken separately
in the second part of the last chapter. The suggestions
accompanying these tried to give an indication of methods
that might be adopted in making the teaching of these skills

more effective in the Armenian schools of Beirut.
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CHAPTER 1
INTRODUCTION

PURPOSE. The importance of the teaching of English
in Armenian schools both in Beirut and the Middle East in
general can hardly be exsggerated. There is no Armenian
child in our schools today for whom the mastery of a Euro-
pean language is not imperative, if he 1is to continue his
studies further than the elementary level. He has to learn
Arabic in any case if he is to be a good citizen of Lebanon.
.The fact that European textbooks are used in the Arab seconda-
ry schools indicates that Armenian and Arabic will together
take him some way, but there will come a time when he will

have to resort to a European language.

The growing importance of English in the world as an
international language, and the fact that very many scientific
and technological and other scholarly works are produced in
English make it more than likely that English will have to be
the means by which he is to acquire the information he needs
for further study. This is only one of the many reasons,
though perhaps the most utilitarian one, that the teaching of
English is of such paramount importance in our schools today.

And yet some of this teaching seems sadly deficient
at the moment, and is causing considerable anxiety to the heads
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of the schools, and the people concerned with them. The
English used by Armenian students appears often inaccurate,
unidiomatie, badly pronounced, and sometimes almost unin-
telligible to the people whose mother-tongue it is. There
are, naturally many exceptions to this, and there are ex-
cellent students who are products of some of the Armenian
schools. It is however, felt that there is a great need

to examine the causes of the weakness, and as far as possi-

hle, to try and suggest means of curing them.

It has to be admitted from the start that Armenian
schools labour under tremendous difficulties. At the moment
many of them, specially the primary schools, are ill-equipped,
poorly staffed, overcrowded, and lacking in the most elementary
requirements of classroom apparatus. It is the devotion and
perseverance of some of their teachers alone that is responsi-
ble for the results that we see. The children often come from
poor homes with scarcely any cultural background, where cir-
cumstances are anything but conducive to hard work and concen-
tration. For various reasons, syllabuses are extremely heavily
loaded, children often having to learn three new languages by
the time they are nine. Each of these languages interferes
with the others and somehow throws its shadow on the others.

In spite of this some of these languages have to be used as
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a means of instruction for certain subjects both in the pri-

mary and secondary schools.

Some of the teachers, alas, are not experts at the
languages they teach, or the languages they employ to teach
their particular subjects. Through their own faulty use of
a language such as English, they reinforce the mistakes and
short-comings of their pupils. Satisfactory textbooks are
very diffieult to obtain, and many schools labour under the
illusion that the greater the number and variety of textbooks
you "finish" the better your English will be. Given all this,
therefore, and since the entire renovation of schools, equip-
ment, teachers, syllabuses and methods is quite beyond the
realms of possibility, what 1s there that can be done to
help these schools? Bearing in mind the academic, adminis-
trative, financial and other difficulties, is it possible to
bring some help and suggestion that will, in a measure, improve
the teaching of English in the Armenian schools? This is the
problem that forms the subject of this study.
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At first the aim of this paper was the study of the
problems of the secondary schools alone. A few months of ob-
servations, however, showed that this was impossible without
taking into consideration some of the conditions and problems
that existed in the primary schools. It was therefore decided
to extend the scope of this study and include their problems

as well.

PROCEDURE. The sources of information for this

study were of various kinds, but there were four main channels
through which material was collected. These were:

a. Observation of teaching and conditions in the
various Armenian schools in Beirut.

b. Questionnaires sent to the headmasters of these
schools, and to teachers of English working in them.

c. Actual teaching in a girl's secondary school for
the purpose of studying the problems faced by teachers of
English.

d. Available and relevant literature on the subject.

Contacting of Schools and Methods of Observation. The

schools were contacted through friends who were in touch with

the headmasters or directly by the writer.

The observation in every case was arranged through the
headmaster, and it was through him that the teachers knew of

the arrangements made for the observation.
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This contact with the headmasters was very useful
because in many cases it was possible to have an informal
interview with him and to hear of some of the curriculer,

staffing, financial and other problems confronting the schools,

Observations were usually made from the back of the
classroom, and participation in the lessons was avoided. In-
vitations to ask the class questions were often declined
slnce 1t was desired to see lessons as they would normally

take place,

Unfortunately it was not always possible to avoid
taking part in the lessons, or to see them as they would
normally have taken place, There was the natural excitement
of children through having a stranger in the classroom, 1In
8 few cases 1t was felt that the lesson had been prepared
specially to give a variety of the aspects of teaching usually
done, Some teachers actually said this was the case with
thelr lessons, Sometimes the opposite of this was the case
and the teacher merely heard children recite work previously

done and learned,

Almost in every case there was a little time after-
wards for a short talk with the teacher, This gave an oppor-
tunity to show appreciation of their cooperation and ask a few
questions on the lesson, Many of the teachers expressed their

reasons for doing what they had done,
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In most cases the whole lesson was heard. It was
thus possible to see the entire process of teaching in one
period; the work of the teacher, the participation of the
class, the handing out of corrected exercises, the use of
the blackboard, the assignment of homework and the dismissal

of the class.

It was sometimes possible to-pay two visits to a
school, but even then it was not possible to see a great
number of lessons, especially where teachers were few in num-

ber.

However, it was felt that a repetition of the visit
would not always yield a sufficient amount of information to
justify the time given to it. Also, it was felt to be desira-
ple to avoid imposing too much on the kindness and cooperation

already shown.

Questionnaires. Two sets of questionnaires were

given out in each school that was visited for observation.

The first was to the heads of the schools asking for
numbers of children and teachers, the classes where English
is started, and for their opinions as to why English is
taught in their schools. Fourteen schools were visited, but
the number of questionnaires filled out was eleven, for it
was not possible to get a reply from one head, and two of the

schools had primary end secondary sections, and this meant



only one head for the two.

The second set was given to twenty five teachers all
engaged in these schools except for two - one being a former
teacher and another the director of a social center teaching

English.

In asking the teachers to fill out the questionnsires
the writer made a point of explaining the aim of the guestion-
naires and study, and emphasised how much help they would be

giving to the study of problems that were common to us all.

It was possible to get replies from twenty one teachers
out of the twenty-five. Many of these were prompt and coopera-
tive, but in a few cases it was necessary for the writer to
telephone and to go to the school three or four times before
it was possible to obtain the questionnaires. In four cases

it was not possible to get any response at all.

The questionnaires were collected from the school
heads and teachers either in person by the writer, by friends,
or by means of a stamped and addressed envelope left with the

teachers for the return of the questionnaires.

Some of the teachers took more than one year to return
the questionnaires, so that in a few cases the information
given in the questionnaires as regards numbers in classes,

and ages of children does not tally with the information re-
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corded during observation. However, it was felt that this
was a minor point since ages were approximately the same and

numbers might have varied even during the same year.

The Schools Contacted for Observation and Question-

naires. In choosing the fourteen schools for observation
and questionnaires, care was taken to make them as repre-

sentative as possible.

In making the choice from among the two types of pri-
mary and secondary schools, it was decided to take a greater
number of secondary schools. This was because the primary
aim of this paper had been the study of the secondary school
problems, and because more of their students were likely to
continue their studies in English. To make them representa-
tive, attention was paid to the question of whether they were
mixed or purely for boys or girls. This question did not
arise with the primary schools because they were mostly mixed.

The location of each school was considered carefully
because it was felt that it had a definite bearing on the
socio-economic group from which most of its pupils were drawn,
although it was realised that there were exceptions within the
schools, and that some of the town schools had quite a large

proportion of students from the eastern sections of Beirut.

For the sake of convenience Beirut was arbitrarily
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divided into three zones. The first was taken to be Beirut
proper, the town itself, containing the highest socio-economic
level. The second was taken to be Ashrafieh, still containing
a population of a fairly high socio-economic level, and the
third, having by far the largest number of the primary schools,
was arbitrarily called "Eastern Sections of Beirut." Tt spreads
over a large area, taking in the Karantina, Bourj Hammud, Sinil-
fil, Dora, and sections beyond the Nahr region. This zone re-

presents a rather low socio-economic level.

By far the greatest number of students in the Armenian
schools of Beirut belong to the Apostolie Church of Armenia, but
in the choice of schools care was taken to include Protestant
and Catholie schools in the 1list, partly because they represent-
ed a different approach and partly beceuse a large number of
their students belonged to the Apostolie chureh. One adventist
school was also included as representing a small independent

religious group.

A number of schools run by non-religious bodies was
also included, care being taken to consider the religious

backgrounds of their students.

The Schools Selected. Seven primary and seven secon-

dary schools were finally selected. For the purposes of the
observation and the gquestionnaires to teachers, the primary
sections of secondary schools were considered as separate

schools where observation was done in ﬁoth.
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Details are given in the following tables.

Table I. The Armenian primary and secondary schools
in Beirut in 1957-58.

Table IT. The schools selected for observation.

Teaching English for QObservation. This was done at

the Tarouhi-Hagopian Secondary school for girls. The Head-
master, Mr, K. Kaloustian very kindly arranged for the ine
vestigator to teach three periods of English a week for the
whole of the academic year 1956-57. One of these periods was
with the 11th grade, that is, the top class in the school, and
the other two were with the Preparatory, the youngest class,
composed mostly of new arrivals and a few repeaters from the

previous year.

This was & very valuable experience since former
teaching experience in Palestine, Egypt, the Lebanon and
England, although useful, had not been with classes of only
Armenian students. Working in this school made possible a
close examination of some of the general academic and organi-
sational problems faced by the Armenian schools, as well as
their difficulties with the teaching of English.

Literature. Unfortunately there was no available

literature pertaining to the specific subject of this study,
but the writer was able to make use of the following types
of literature in writing it.
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1. Works on language and grammer, in both English
and Armenian.

2. Works on the teaching of modern languages.

3. Works on the teaching of English as a foreign
language to other non-English speaking students.

4. Works on the teaching of English to English speak-
ing students.

5. Periodicals on the teaching of English to foreign-

ers.

In this study there will first be a discussion of the
reasons for teaching English, taking into consideration the
general aims of teaching modern languages, and the reasons
why English in particular is taught in the Armenian Schools,
and the particular objectives of the teachers in the actual
process of teaching. This will be based on available litera-
ture on the subject and the questionnaires. It is hoped that
through the elarification of aims we may know more clearly
how to organise the teaching of English in these schools.

The next part of the study is a very brief survey of
English and Armenian as languages, their similarities and
differences, the present state of Armenian, and particular
problems arising out of these that may have a bearing on the
teaching of English to Armenians.

The concluding part of the study,in the last two
chapters, relates the findings to the situation as it exists
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in the Armenian schools of Beirut today. It tries to give
accurate pictures of the existing circumstances, materials,
methods, teachers, textbooks, examinations and students.
Through these it is hoped to expose the major problems in
the teaching of English and to give practical suggestions for

improvement.,
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CHAPTER IIX

THE AIMS OF TEACHING ENGLISH IN THE
ARMENTAN SCHOOLS OF BEIRUT

- - -

Although the aims of teaching modern languages may
vary from country to country and community to community, yet,
the fact that these languages are now taught in schools all
over the world seems to indicate that educators believe that
they must confer some sort of advantage to society at large
and the individual learning then in particular, It is the
aim of this chapter to clarify in our minds what these
advantages are as far as we are concerned, and, taking English
as the language very widely taught in the Armenian schools
of Beirut, to consider why exactly we are teaching it,
Through this clarification of purpose it is hoped to have a
more definite l1dea of how to organise and carry on the

teaching of English in these schools,

Review of Literature, The first reasons given for

the inclusion of modern languages in the syllabus are often
practical ones, usually envisaging their immediate use by the
individual student learning them, for further study or in

his future career, Yet, before taking these it may be worth

while to consider a few reasons that are not so immediately

utilitarian,
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In a publication by UNESCO, called "The Teaching
of Modern Languages," which is a report on the International
Seminar held in Ceylon in 1953, there are some interesting
reasons for their inclusion, given by a group of repre-
sentatives from eighteen countries, among them forty out-

standing scholars in the field.

The role of language as the key to the understanding
of other peoples is given as one of the lmportant reasons
for teaching foreign languages, BEven 1f the exlsting atti-
tude between peoples 1is one of indifference, the study of
foreign languages makes possible the discovery of goodwill

1 npne shrinking of the world,

through better communicatlon.
and the tension which characterises the relations between

the nations have given an increased importance to the

concept of language as communication."® The good language
teacher should therefore be able not only to teach the
language, but to digress into the flelds of geography,
history, folklore, art, philosophy and music of the country
whose language he is teaching and, as is apparently the case
in many countries of Western Europe "turn his modern language

classroom into an enclave of foreign soil, rather like an

embassy, with a distinctive atmosphere heightened by the use

1. Unesco, The Teaching of Modern Languages, p. 12.
2. Ibid., p. 1_2.
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of *realia’ of all kinds."? The seminar was strongly of

the opinion that knowledge of other countries "cannot be
anything but beneficial both to the individual and to the
community to which he belongs.“h The study, however, should
avoid adulation of any kind, and be as objective as possible,
avoiding generalisations and clichés, and train the pupil

in the appreciation of a civilization different from his
own, "In this way he can be brought, through the study

of modern languages to a fuller awareness of mankind, a
richer knowledge of himself, and a clearer realization of
the place in the world community of both his own and foreign
nd

countries,

This stress on international understanding is in
keeping with the other aim which is preparing the student
to live in the world today, This has caused a great deal
of rethinking and reconsidering of methods, materials, ways
of evaluating and the psychological basis of language
teaching, The emphasis has shifted from classical to
modern languages, and to traditional teachers this has
meant a shift in values, Although there was general agree-
ment that this shift to the understanding and speeking,

beside the reading and writing of a modern language was now

. Ibld,, p. 31.
?5;. Tbid., p. 33

mo, Pe 32,
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an accepted reality, those at the seminar who were in favour
of the conservative approach to language teaching apparently
criticised the stress laid on the achievement of mere
conversational ability by some upholders of modern methods.6
However, the advocates of the more progressive type assured
the others that conversational ability was only a beginning,
and oral methods only the basis for the more humanistic

approach to follow 1ater.7

At the seminar there was apparently general agreement
that the teaching of modern languages should rank with the
classical langueges and with the study of arts and sciences
"gs an instrument of education capable of developing the
highest cultural qualities: the mastery of the physical
organs of speech; the intellectual qualities of mental
discipline, receptivity to and ceritical appreciation of new
ideas; the power of self-expression; the emotional and
spiritual potentialities afforded by access to the finest
expressions of human experience and asPirationa."B In
fact, the aim of modern language teaching should be, with
the development of self-knowledge and knowledge of other

men, "the cultivation of a sense of humen solidarity,"

6. Ibid., p. 13.

7. Tbid., pe 13.
8. Tbid., p. 19.
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One last aim, which in reality is part of the
humanistic aim in the teaching of modern languages is worth
mentioning here, The following 1s a small extract from a
peper presented by the President of the French Language
Teachers! Association,? who, summing up the part of his
paper on "Modern Languages and the Training of the Ming,"

says of the task of the modern language teacher:

"It consists in showing, firstly, without
preaching and without humiliating the child, how
difficult it is for anyone to understand the
thought of a foreigner, even when it is translated,
and how difficult it 1s to express it in one's
own language, even when 1t is understood. This
demonstration will help to foster modesty in the
individual--intellectual modesty which is the
rarest of all, To show what there is to admire
in a foreign country is a meeans of inducing
national modesty, which is perhaps the most nece-
ssary and the finest form of patriotism, Without
ceasing to exercise political vigilence, to
encourage young people to be tolerant in their
attitude, to help them to understand why other
people act as they do, to put themselves in their
place, to forgive where necessary, and above all
to abandon collective conceit and unjustified
pride in the wrong things--surely all this is within
the scope of the modern language teacher who takes
seriously his responsibilities for tEe training
of the minds committed to his care,"10

Although deliberate planning of these aspects of
language teaching is not as simple as drawing up & syllabus,
yet, both in the preparation of teachers and the planning

9. Emmanuel Handrich, Professor of Germen at the
Lycée, Henry IV,
10, Ibid., p. 28.
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and consideration,

However, as the writers of another "The Teaching of
Modern Languages“ll point out, the division or classification
of aims of language teaching into cultural and utilitarien
is rather arbitrary, and "there is much of culture in all
true utility and and much of utility in all true culture,l@
and, as they point out, a solid, basic grounding must
precede 2ll cultural enjoyment and cultural benefits derived

from the study of modern languages,

Since the more utilitarian aspects of modern language
teaching are now to be taken up, it is proposed to concentrate
on one modern language, English, which is the subject of
this study, Beering in mind the aspects of modern language
teaching discussed so far, let us consider why English in
particuler is taught in the Armenian schools of Belrut,

The Aims of Teaching English, One of the questions

that usually rise in connection with the teaching of modern
languages in such countries as England and the U,S,. is

which particular one to choose from among & number that

11, Association of Assistant Masters in Secondary
Schools, The Teaching of Modern Languages,
12, Ibid., p. 21
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present themselves--French, Spanish, German, Italian,
Russian and so on. Although it 1s interesting to note the
points raised in a discussion of the merits of these, the
question in the Lebanon, in reality is more simple yet

more complicated,

It is simple in that, given the position of English
in the world today, and the educationsl needs and staffing
facilities in the Lebanon, there 1s very little doubt but
that English should be the language chosen for the Armenian
students, The laws of Lebanon stipulate that a foreign
language shall be taught in the elementary grades, beginning
with the first year, thet is, when the child is six years
old.13 Decree No. 6998, Article II, after saying that
the Elementary Cycle courses, covering & period of five
years will have Arabic as the medium of instruction except
where the Foreign language is taught as a language, goes
on, "Teaching shall, beginning with the fourth year,
familierise the students with the scientific terms in French
or English--according to the wish of the student--in
Arithmetic and science and teach them how to use these
terms oorroctly."lu Therefore the foreign language taught

has to be one of these lengnages, and it seems more con-

13. Ministry of National Education, Program of
Studies, Program of the Elementary cycle,
_pt L]

1y, Ibid., p. 5.
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venient to choose English rather than French at the moment,
The s2bove decree 1s intended for government elementary
schools, Private schools or schools run by the different
religious communities have a certain amount of freedom
within 1limits, However, as Arabic becomes stronger in the
Armenian schools, they may adopt the regular government
schedule too. Even when they do this, however, teaching

English or French will still be enforced by law.

The complication arises when we consider that in
reality English 1s not the first but second modern language
that Armenisn students have to study apart from their mother
tongue. The first is Arabic, which, we all agree, must come
before English for it is of the utmost importance to
Armenian students since 1t is the language of their adopted
country. There is a strong tendency to strengthen Arabic
in the Armenien schools today, a number of them starting
its teaching in the kindergarten, but whatever the outcome
of this may be in the years to come; it 1is felt that English
will not come before either Arabic or Armenian and its place
will have to be that of a second modern language., The fact
that French 1s taught as yet a third modern language in most of
the Armenian schools (thirteen out of fourteen of the schools
whose heads were sent questionnaires teach it) makes it very

necessary to reassess our aims in the teaching of modern
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languages, and decide which langueges are really essentlal,
and which should take priority over others,

The situation is still further complicated by the
fact that both Arabic and English are not taught only as
languages, but are used as media of instruction in both

the Armenian primary and secondary schools.

In the primary schools certain subjects are taught
in Arabic in accordance with state laws, At the moment the
standard of Arabic is not very high in these schools, and
to make quite sure that the subjects are adequately taught,
some schools give paralld lessons in Armenian thus crowding

en al_ready overcrowded curriculum,

Some of the secondary schools teach certain
subjects in English for various reasons, One reason is that
some of their students intend to continue their education
in English, Another is that it is more convenient to teach
in English as regards textbooks and teachers, who often know
the textbooks and find it easier to use English terminology
than to translate it into Armenian, Often there are no
textbooks in Armenien on the subjects, and in spite of the
faulty English of the teachers it 1s necessary to have the
subjects taught in English., In some cases English has to
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be the medium of instruction for the students are being
prepared for the General Certificate of Education exami-
nation and have to write it in English, In a few cases

the general bias of the school makes it adopt English as a
medium of instruction. One school, for instance, definitely
stated that their reason for teaching English was connected
with their particular religion, Since all their religious
literature was written in English they felt it was necessary

to tesch it to their students,

Leaving aside these complications peculiar to
Armenian schools, let us return to English as the langusage
of our choice, end first consider its importance in the

world today, and then its importance in the Lebanon,

English is on the way to becoming & world language,
1t is the mother-tongue of over 200,000,000 people.15 Its
speakers are found in such widely scattered areas as Canada
end Australia, the United States and Great Britailn,

New Zealand and South Africa, In addition to this it 1s
spoken and read by millions of Europeans, Africeans, Chlnese,
Indiens, Pakistanis, Japanese, South Americans not to

mention the countries of the Middle Easst., It 1s now a pre-

15, F.G, Prench, The Teaching of English Abroad,
Part I, pe 9.
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professional requirement in South America,16 and many
Asisn countries are teaching it as a second language.17
Thus a knowledge of English will ensure understending and
being understood in a very great meny places in the‘world.
English is also one of the important languages used by the
Agencies of the United Nations, the United Nations itself,
It 1s used in international conferences and by associatlons

of medical men, scientists, educators and a great many

others who meet on an international basis,

The world has shrunk immeasurably in our times,
and is likely to shrink further in the near future with the
wonderful vistas that recent scientific discoveries open
before our eyes, Facilities for travel now make 1t wlthin
the means of far more people to visit other lands and see
other cultures, English is perheps the most useful language
thet Armenisn students could have for this purpose, whether
they travel for pleasure, on business, or to further their

education,

The world is becoming smaller in more ways than one,
The vast network of broadcasting stations is bringing very

close together the distant parts of the world. English is

16, A.W, Markwardt, "Motives for the Study of Modern
Languages", Selected Articles from Language

Learning, p. 9.
17. A, Cochran, Modern Methods of Teaching English
as a Forelgn Lenguage, DP. 3,
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one of the languages most used for this, Even on a mediocre
wireless set one is able to hear in Beirut broadcasts in
English from Sweden, Switzerland, Pakistan, Jordan, Egypt, and

a. number of other countriles.

One has only to glance at the periodicel material
displayed in the bookshops of Beirut to see how much 1is
produced and is available in English here, There sre news=-
papers produced in English in such countries as Egypt and
the Lebanon and Greece, not to mention the innumersable ones

produced in the English-speaking parts of the world,

English is the language in which perhaps more of
the fruits of scientific and industrial research are
published than any other in the world. Translation could
not possibly hope to keep pace with what appears every day
and every week in pamphlets, periodicals and books, so that
a knowledge of English should be an indispensable asset for
a young person taking up a scientific career, Translation
may be useful and necessary for secondary school textbooks,
but any advanced work in science is of necessity dependent
on the language in which the latest books appear, Since
English 1s such an important lenguage in this respect our
students are very likely to be unable to take up a sclentific

c areer without 1it,
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World commerce, too, has kept pace with the
development of science end transportation. Of all the
Middle Eastern countries, the Lebanon, in its own way, is
perheps the most involved in this. It carries on a great
deal of the entrepot trade of this pert of the world, and
is an important banking centre, It is not only as a seaport
that Beirut is involved in this, but the airport is one of
the most important in the Middle East and may become as
important as the port of Beirut in trade,as well as in

passenger traffic,

The economic and industrial development of the
Middle East will create a need for a greater number of
technicians and specialists in diverse fields. A knowledge
of English should be an invaluable asset in not only opening
the way to a variety of occupations before Armenian students,
but a2lso in helping them to maintein and adequately perform
the tasks allotted to them in their different occupations,
If one considers the innumerable psmphlets issued by the
various departments of the govermment of the United States
alone, many of which are available in U,5,I.S. libraries all
over the Middle Bast, one realises what a wealth of informa-
tion there is in English available to anyone, ranging from
packaging to poultry farming, from banking to bee-keeping,
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from carpentry to canning, to mentlion only a very few,

We have already said that there is much of utility
in culture and much of culture in utility., If we turn to
the cultural advantages that English may give to our students
they seem as numerous as those that are more immediately

utilitarian.

A lnowledge of English will not only keep our students
in touch with the works and lives of thelr contemporaries,
but will provide them with the means of getting great
enjoyment through reading all the great works that the treasuries
of English and American literature contain, Translations,
however good, cen never be a substitute for the works they
represent, and English literature is so rich, and contains
such a variety of different kinds of works that 1t is not

possible to have access to all of them through translations,

Because of its position as the language of so meny
people in the world, and the culture attained by the people
speaking it, a far greater number of the world's classics have
been translated into English then into Armenian, We have
elready said that a translation is a poor substitute for an
original work, but since it is not possible to leern ell the
languages in which valuable works are produced, surely it is

better to read them in really fine translations in English
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then not to read them at all, or to read some of them in

mediocre trenslations in Armenian,

Other works, perhaps of no great literary velue, but
important as sources of information on history, educatlon,
political science, philosophy, psychology, and a great meny
other subjects are also found in English trenslatlons and make

the learning of English worth while,

How much of all these aims in learning English do
the students see themselves? How motivated are they as far
as the study of English is concerned? This is a question
difficult to answer, but, although even the oldest of them
may "apprehend them but vaguely"la yet, if they are explained
to them, specially in the case of students in the Lebanon,
they mey view them with more conviction than English school-
boys apparently are likely to do.l9 Learning English in
the Lebanon, where it is going to be such an asset in what-
ever the student mey undertake, 1s quite different from the

study of French or Germany in England,

Be that as it may, the teachers in Lebanon may find
it easier to make their objectives, even the ultimate ones,

those of their students too, It may be that the more vague

18, Association of Assistant Masters in Secondery
Schools, op.. cit., p. 18,
19, 1Ibid., p. 18,
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aspects of their aims may be incomprehensible to the
students but it is a very sound teaching maxim that
children will participate in learning activities 1if they
see some relationship between these activities and the
goals they personally went to achieve, Concommitant
learning, we know, can be as important as the central
element of the learning activity. Therefore, keeping in
mind the concommitants they desire, educators should
analyse the needs and motivating powers at work within
their pupils and do their teaching of English with them

in view,

The motives of students may vary greatly, but these
variations will probably come in the later years of studying
English, It should then not be too difficult to make
students see that several aims may be pursued at the same
time in learning English, Whether they wish to prepare for
certain exams, or learn English for commercial, technical
or professional purposes, or for the study of English
literature, or only to understand certain scientific texts
rather than produce it as a language, they may all find
common ground in the classroom, and several aims may be
pursued concurrently. However, the role of the teacher is
an important one, for even the students who are only dimly

aware of why they wish to study English, the emotional
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response to the teacher 1s of great importance, What is
learned in a classroom, and how it is learned may depend

a great deal on the relationship between teacher and pupil,

The purpose of teaching English may also be viewed
in the light of many factors that the heads of the schools
have to consider. Some of these factors are the time at
their disposal, the number of years their students have
for the study of English, the length of periods and the
Importance of English in relation to other subjects on the
curriculum, Other factors are the teachers at their
disposal, the range end ability of their pupils, the
physicel amenities in both the school and the homes of
their pupils. There are also the demands of parents
to consider, the laws of the state, the requirements of
institutions of higher learning and exeminations to be

taken by their pupils, and a great many other things,

Findings., Since these are questions for the heads
to consider, it is perhaps time to give a brief account
of their opinions as to the general aims of the teaching
of English in their schools,

Questionnaires were sent to the heads of fourteen

schools, Two were heads of secondary schools with primary
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sections, so we have the opinions of twelve headmasters

representing fourteen schools,

The questionnaires con _sisted of & number of
preliminary questions about numbers in schools of both
students and teachers, and the time given to English and
other languages, The mein part of the guestionnaire,
however, consisted of a number of varied reasons for the
teaching of English, not put down in any specific order,
but including humenistic, cultural and purely utilitarian
reasons for the teaching of English., There were ten of
these suggested reasons in the questionnaire, and the heads
were asked to indicate five out of these which, in their
opinion, were the most important, At the end of these there
was space left for the addition of further reasons for the
teaching of English that they might consider worth putting

down,

Four of the twelve heads made additions to the
reasons already given, The reason for teaching English in
one school was a religious one, Apparently all the literature
concerning the particular church to which this school belonged
was 1n English, and they therefore taught it so that their
students might be able to understand it, They also prepared

their students for admission to a religious college near
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Belrut where all subjects were taught in English. Two
schools gave the importance of English in the Middle East
as a reason for teaching it, Two heads gave Anglo-Saxon
education as superior to others, One of them stressed
i1ts o irituel and logicel character, and the other said
that Anglo-Saxon culture wes more healthy and gave greater
importance to moral end spiritual values, In one school,
apparently, the reason for studying English was a desire
to emigrate to.the United States on the part of students,
One headmaster saild that through English it was possible
to get acquainted with the civilization of Europe without
the help of Greek and Latin, and that the teaching of
English was educationel 1y more simplified and made easy
for students. One headmaster said that unfortunately
they had to rely on French and give greater prominence to
it because the fees at A,U,B, were beyond the means of

their students,

The following table shows the result of the
questionnaire analysis, The reasons are put down in their
order of importance in the opinion of the headmasters, the
column on the right showing the number of approvals that

each guestion was given,



REASONS FOR TEACHING ENGLISH IN THE
ARMENTIAN SCHOOQOLS OF BEIRUT

NUMBER OF
APPROVALS

One of the Universities in the Lebanon
uses English as & means of instruction, there-
fore the study of this language is indispensa-
ble for those of our students who wish to

continue their education there,

A very important part of modern scienti-
fic literature is written in English, If our
students intend to continue their studies, the

learning of English 1s essential for them,

English is one of the most important
languages used in business and commerce, We
should therefore teach it so that our students
mey be able to use it for purposes of trade and

business,

A knowledge of English will give better
chances to our students in their lives, and

lead to better openings in careers,

English is the key to the literature of
English-speaking peoples, and through trans-
lations made into English to that of other

lands,
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REASONS FOR TEACHING ENGLISH IN THE NUMBER OF
ARMENTAN SCHOOLS OF BEIRUT APPROVALS
A knowledge of English helps 6

internationel understanding,

Books and periodicals published in 5
English are important sources for under-
standing of the news and situation of the

world,

Learning a foreign language will 5
increase the intellectual abllity of our

students -- will lead to mentel discipline,

Knowing a foreign languesge 1s the sign |

of a cultured and educated person.

The teaching of English satisfies the L

demands of parents and boards of Education,

Discussion of Findings, This table seems to

indicate that the important aims of the headmesters of
Armenien schools, put briefly, are the following:

1, To equip students for further study.

2, To equlp students for future careers,

3. To help them appreciate English and World

literature,
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i, To help them understand the world they live in,
5. To produce cultured humen beings,

6. To satisfy parents and education committees.

These are the wider aims of responsible heads in
the Armenien schools, In what weys will they have a bearing

on the actual planning of English teaching in these schools?®

In any discussion of the aims of teaching English
four main and definite objectives are usuaslly given now.
These are to teach people to hear and understand the spoken
language, to speek it, to understand what they read, and
finally to write it, The four abilities aimed at then
are hearing and understanding, speaking, reading and
writing, "with understanding as the main ingredient in
each,"20 Naturelly all these abilities will be within
the 1limits of a certain amount of vocabulary and sentence

patterns to e gin with,

However, bearing in mind that these constitute the
entire language sbility of a person, and also bearing in
mind the needs as expressed in the opinions of the head-
masters of the Armenian schools, let us consider how

importent each of them is as a goal, and a means to help

20, P, Gurrey, Teachi English As a Foreign
Language, pe (e
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us attein the wider =2ims set before us.

The first abllity, thet of hearing and understanding
the spoken language, is an essential part of the equipment
which the students should be given whether they wish to go
on with their studies in English or take up & commercial
career, or go into industry. At the university it will be
necessary for them to attend lectures, to take part in
discussions, and to understand their teachers and fellow
students, In a commercisl and industrial career it will be
equally important to understand spoken English in their
offices, in their relations with foreign customers, or
employers or their foreign associates, The Lebanon, as has
already been said, i1s a very cosmopoliten land as far as
trade goes, and whatever the nationality of the people
they have to deal with, English will be very useful in

establishing oral understanding with them,

To go on taking the aims of the headmasters in
order of their importance, it could quite reasonably be
sald that en oral understanding of the language will help
students in their eppreciation of literature, It is now
often possible to get great enjoyment from listening to

various wireless programmes that give readings of poetry,

plays and prose works, The theatre, the cinema, and
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gramaphone records are other measns through which en aural
appreciation and enjoyment of great literature cen take

place,

If we go on to the next aim that of understanding
the world in which the students live, the spoken word
is again of great importance whether it comes over the
radio, or in films, or whether it is spoken by people they
come in contact with, If a knowledge of English increases
the intellectual ability of a person, and is a sign of a
cultured man, surely that knowledge should a2lso apply to
an understanding of the spoken word in a modern language.,
The desires of parents and education committees appear to
be among the least important of the aims put down, and
yet they, too, would now maintein that only a book-
knowledge of English would not be sufficient,

However, there is perhaps one reservation to make
here before going on to the next point, There is no question
but that pronunciation is e very important element in
speaking, and everything should be done to improve the
pronunciation of teachers, and through that the pronunciation
of students, but it is possible to be unduly anxious about
perfection in intonation and accent, So long as students
can be helped to produce a good and understandable imitation

of spoken English, the long hours spent in endless repetitions
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of sentences to make tone snd stress and speed more like
that of native speakers of English in America or England
might be used to better advantage in drilling sentence

patterns,

The next general aim, the sbility to read with
understanding is perhaps, for the moment, a more important
part of the general language ability of students in the
Lebanon, However useful speaking English may be, it is
still through the written word that Armenisn students will
gather information in greater abundance for their studies,
thelr o mmerce and for use in their various careers, It
1s still through the printed word that thegy will get a
more representative and more true picture of Western culture
and thought, Even in international affairs, the considered
opinions of thinking men are not always available over the
wireless or through the spoken word. They still have to
rely on books and periodicals for these. If we teke the
humanistic aspect of language learning it is again compre-
hension of the written thoughts of past and present
authorities that is going to give that breadth of under-
standing of humanity that is so desirable for our students,
Not only reading, but reading with care and accuracy to

understand the exact measning of what they have before them
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will help them form the habits of concentration and

discipline which were found so valusble earlier on.

Writing a foreign languege is perhaps the hardest
sklll to attain, for it involves almost everything mentioned
so far and has other skills added to it. "To speech, liste-
ning and reading it adds spelling, handwriting, and

n2l

punctuation, says F',G, French, According to him it is

"the hardest task of all, and for many learners the least

es This mey apply to a good many of the students

important,®
in the Armenien schools, but it certainly does not apply
to those who intend to continue their studies in English,
For them, and for those who wish to take up business or
commercial careers it is a very important part of their

language ability,

It would be interesting and profitable to make a
study of the activities of the graduates of Armenisn schools,
for instance within the last ten years, It would then be
possible to know the pm portion of those continuing their
studies in English or French, those taking up business
or other careers that need these languages extensively, and

those taking up crafts and factory work, This type of study

2l, F.G, French, The Teaching of English Abroad, p.6,
22, 1Ibid,, p. 6.
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would need involved cooperation from the schools in
locating the students, and might need a great desl of

time to find out the exact nature of the activities of the
ex-students, either through interviews or correspondence.
Another way of doing it might be an extended study over

& period of five or ten years, This last method might

be more yielding in information, but whatever the method,
it was unfortunately felt that neither the involved
cooperation of the schools nor the time needed allowed

it to be done in connection with this paper. Nevertheless,
1t would be very useful to have the information for planning
not only the English course, but the whole curriculum of
Armenien schools in Beirut,

In the meantime, we have to rely on tradition,
general experience and the opinions of the heads of the
schools in determining whose needs should gulde the planning
of English courses in the schools, There is no doubt that
at the moment it is the needs of the more intellectual
students that are uppermost in the minds of most heads and
people responsible in guiding the educational work of the
community, hence the almost unbearable weight of the
curriculum on all students, It cannot be denied that it

1s desirsble for all students to have some skill in writing
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English, However, a more careful analysis of the needs

of all students mey lead to a number of different approaches,

The question, in reality, is deeper then it would
seem, Serious thinking should be done as to whether the
needs of a comparatively few students should determine the
basls for the approach to teaching English to the entire
primary and secondary school population in the Armenian

schools of Beirut,

As we saw, the laws of the state demend that a
foreign language be taught in the primary school., This
belng the case English or French will have to be taught
to all, though the wisdom of teaching both 1s & very
doubtful thing. However, if English is chosen, and it has
to be taught to all, would it not be possible to arrange
the time-teble so that several sims might be pursued by
the school at the same time? It should be possible, based
on the opinions of teachers, to make groupings within the
school and to put the children with promising langusge
abllity together so that a more academic approach might
be used with them, and a more practical approach with others,
Or, within the 1limits of the law, it should be possible to
give the required time at the language to 2ll pupils and to

continue its teasching only with those who show at least some



ability for it. If a student has no linguistic ability,
and if continued study in overcrowded conditions of both
syllabus and actual numbers 1s not going to help him much,
is it wise to continue teaching a foreign language? The
authors of "The teaching of Modern Languages" put the

situation rather neatly in the following way.

"Now there are some subjects of study in which a
little knowledge i1s better than nothing: geography, music
and botany are diffidently suggested as examples, There
are others where a little knowledge is very dangerous:
medicine and surgery. There are yet others in the middle
position, where a smattering is futile: such are Modern

Languagea.”23

The consideration of almost any problem raises this
question of the curriculum in Armenian schools, 1In the
next chapter a more detailed aecount of it will be given,
but it 1is impossible to conclude this chapter on aims without
considering the implications of its weight on planning the
English course, The fact that French, as well as English,
is taught in all but one of the fourteen sample schools
taken for this study giveé some indication of the 1ssues

23, Assoclation of Assistance Masters, op.. cit,, p. 20.
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raised., It is therefore enough to say here that
children are truly overburdened from very tender years

up to the time when they graduate from secondary schools,

It is therefore with a deep concern not only for
the health and enjoyment of school on the part of
students, but for keeping up a love of study in them,
that a plea is made here for reorganising the entire
curriculum in Armenian schools, Very serious thought
should be given as to whether it 1is essential to teach
both English and French to all students, The importance
of English has been pointed out in this chapter, and the
usefulness of French in the Lebanon 1s only too evident
to most people, To leave one out might seem an evil,
but it may be a very necessary evil, and it might be the
lesser of two evils, The greater one might be a futile
smattering of two langueges, added to an aversion to
study of any kind, at least for some of the students,
There may be other ways of dealing with the problem
such as the postponement of certein subjects, or the
omission of others, but the choice between English and
French seems to be a very practical, if rather unpalatable

way of solving part of the problem,
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A BRIEF ACCOUNT OF ENGLISH AND ARMENTIAN.
A. Some differences in English
and Armenian as languages.

B. Some characteristics of the
Armenian language.

c. The sounds of English and
Armenian,



CHAPTER III
A BRIEF ACCOUNT OF ENGLISH AND ARMENIAN

Some Differences and Similarities in English and Armenian
as Languages,

Having discussed the aims of teaching English in
the Armenian schools of Beirut, it is now proposed to give
very briefly some of the important differences in the two
languages, and the difficulties that these present to
Armenisn students, An account of the Armenian language
as it is at present will then be given, for it is felt that
this has a direct bearing on the difficulties faced by
students in learning English, and explains their attitude

towards this,

Armenien and English both belong to a group of
Indo-European languages which 1s sometimes called Indo-
Germanic or Aryan, However, thelr divergence has taken
place so long ago that the two languages, having developed
in their own way, have very little in common now, What
they have in common in vocabulary is almost unrecognisable
to ordinary people, and it is linguists who can tell that
in certain aspects they bear the marks of the same root

language,

The two languages have had very different histories,
English has grown out of the mixture of the dialects of the
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Anglo-Saxon invaders of Britain, It has been enriched
through contact with the romance langusges of the Continent,
This contact has come through the Church, the Norman Conquest,
and later through the Renaissance and the study of the
classies, The development of English has, on the whole,
been due to natural growth and change, with no conscious
effort on the part of its speakers to shape its destiny,
Armenian, on the other hand, owing to different factors,

has had periods of grave peril as a language, It has in
two Important phases of its history, through the conscious
efforts of its speakers, assured permanence for itself and

has become adapted for use by its present speakers,

The two languages, English and Armenisn have,
however, one minor thing in common which should facilitate
the learning of English for Armenians, Neither language
has grammatical gender, Therefore there is nothing like
the complication that gender presents in such languages
as French and Arabic, The only difficulty here for Armenian
students is that English has three personal pronouns for
the third person singular, "he", "she", and "it", whereas
Armenian has only one that stands for all three, A number
of teachers gave this as one of the difficulties faced by

the Armenian students,
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Armenien is still an inflected language whereas
English has lost most of the inflexions that existed in
it. The only surviving ones in the substantive in English
are the 's', and 'es' of the plural, and the ' 's!' of the
possessive case, But English has the forms "David's son"
as well as "The son of David" so that even this inflexion
is not as much used as its counterpart in Armenian., The
loss of inflections has meant a much wider use of pre-
positions in English, This, as we shall see later, cons-
titutes one of the difficulties faced by Armenian students,

English has developed a very intricate system of
tenses through the use of auxiliaries, whereas Armenian
depends far more on inflexions, Standard Armenian does
not possess a Present Continuous tense, and the suxiliary
"to have" is not used at 211, The correct use of tenses
in English is one of the important difficulties of Armenian
students, specially the use of "will", "shall", "would",
"could", "do" and "dild" in the compound tenses and in

questions, negations, and affirmations,

One difficulty about the English language peculiar
to the Middle East is that it has been taught both by
American and British people. There is great confusion in

the Armenlian schools as far as pronunciation goes, but
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apart from that there are distinct differences 1ln usage.
M, West, in an article in "English Language Teaching"
advises people to avoid acquiring a hybrid form of the
1anguage.1 Observation showed, however, that this is
easier said than done, because people seemed to be unaware
of the differences, The following are a few examples of

2
differences taken from the list given by West,

American Usage English Usage
All that much so much
baby carriage perambul ator
bar public house
biscult scone
calculate think, believe
cendy sweets ("candy" refers
to erystalised sugar,)
check bill
cookies sweet biscults
cunning eamusing, attractive
elevator 1lift
fall autumn
faucet tap
homely ugly
locate find
mad angry
mail post, letters
sidewalk pavement
Faithfully yours, Yours faithfully
Do you have? Have you got?
Have you?
Helf after six Half past six,

l, M, West, "Americen & British Usage", ggglish
Language Teaching, Vol, XII, No, 2,
Jan-March, 1958, p. L1,

23 Ibido’ Po !-Ll""h-go
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Apart from these perhaps minor differences, though,
American English presents the same difficultles as English
as far as grammar, sentence constructlon, use of prepositions

and word order in general are concerned,

Perhaps the most important thing in teaching English
1s to remember that through all the changes in its history
English has become an analytic rather than a synthetie
language. The loss of inflexions has enabled the language
to develop a wonderful capacity for clear and exact commu-
nication of thoughtand feeling, but it has made word
order of utmost importance, If a languege is inflected
it does not matter very much if the words are not
obsolutely in the right order, for the word-endings indicate
the number, tense, and person of verbs, and the cases of
the nouns, and pronouns, In a languege where nouns, verbs
and adjectives have no difference in form for these things,
sentences must be formed after regular patterns, It is
for thls reason that drill in sentence patterns is of such
paramount importance for beginners of English, in whom the
habits of a new language pattern must be inculcated as
early as possible, and with as much care as possible, It
is said that the most difficult thing in learning a new
language is forgetting the sentence patterns of your own,
and adopting those of the new language, S, Potter, in his
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"Our Language", writing for English-spesking readers
says, "we do not learn to form sentences instinctively,
as we learn to breathe and walk., We repeat sentences
from memory, and we vary them by analogy." He says our
sentences mey be varied, but basically, their forms have

come to us from other sources,

"You have inherited them from the immediate,
the distant, and the long distant past. You have carried
with you in your mind a certain number of sentence-patterns,
few or many according to your linguistic cepacity, and
into these patterns you have fitted the varied words
expressing your thoughts and daaires.3 According to
him the sentence is the most important unit of English
speech, and teachers of English would do well to bear
this in mind always, for it is slmost impossible to
exaggerate the importance of teaching sentence patterns

to beginners,

Some Characteristics of the Armenian Langusage,

The coming of the Armenians into their mountainous

land on the southern slopes of the Caucases is now thought

3. S, Potter, Our Language,. p. 90.




- Bl =

to have taken place about the 10th and 8th centuries

B,c Le

The language they spoke was an Indo-European tongue,
but the land they came to was already inhabited by non-
Aryan peoples, and the language of these people is supposed
to have had some influence on Armenien accent and phonology.
Armenian is not connected with any other specific Indo-
European tongue, being a separate branch, but it has a
number of words that are common to languages descended
from the perent Aryan langusge, Among the ones 1t shares

in common with English are the following: -

star - wung (asdr)5

foot nnl (vodn)

oy (gov)

door - gnun (tour)

cow

daughter - grivunp (tousdr)

eye - wiv  (agn)

snow - &pit¥  (tzun)

feather - {buntp (petour)

navigation - bwt (nav) meaning boat,

noun - w¥nt¥  (anoun)

b, A,C, Baugh , History of the lish Language, p. 28,

5. All trensliteration in this study has been done
according to Western Armenian pronunciation,

4%, A, Meillet, ed., Les Langues du Monde, p. 36.

.
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argent -
light -
day -
mind -
engle =
fire -
orphan -
sword -
martial-
ten -
eight -
nine -
mother -
sister -

wpdwf
Lage
whe

v pwn
wUlpo
{nup
ol {2
uaLp
Jwpn
nwu 'y
nifd
huv
Jwyp
ange

(ardzat)
(looys)
(div)
(mid)
(angun)
(hour)
(vorp)
(soor)
(mard) - fighting, battle.
(dasn)
(out)
(inn)
(mair)

(kouyr)6

From the 3rd century B.C. to the 3rd century A.D,

Armenia was ruled by a Parthian aristocracy and kings of

Parthian origin, so that there are many Iranian words in

the language,

With Christianity Armenia turned her face gradually

towards the west, towards the Greeks with whom she now

6, These words were taken from lists given by

S. Potter, op..

cit., p. 13, and Ghazarian,

S. Gh,, Hayots Lezvi Badmutyun, p. 59-60,
d off by the writer, and in a few
cases the counterpart provided.

and paire
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belonged to the universal church, This was to prove of
immense significance in her cultural as well as political

history.

Through Christianity and the work of the Translators
and later scholars a very great number of words have come
into Armenian, Adjarien gives as 916 the number of Greek
words that found their way into the language.7 Among

the ones Armenian shsres with English are the following.

episcopal - bypenynvwiwy (ebiscobosagan)
ecclesiastic - blbpbdwlud (egeghetsagan)
catholic - qu@nghht (gatoghigé)
abbot - wppw (appa)
alabaster - W wyweagp (alabastr)
academy - whwnbdpw (agatemia)
barbarian - pwppwpav (parparos)
zephyr - qbgpep (zepur)

lamp - (wdpup (lampar)

litre - | hwp (1lidr)

cherry - fbawe (geras)

quitar - {pRwn (guitar)
heretic - Sbpbaplne (hé}éhigos)

7. H. Adjarian, Hayots Lezvi Badmoutyun, p. 10,

] %



machine - Tbhgbwy (mekena)
patriarch - wwauppwpy (badriarch)
spunge - vynilyp ( sbunk)
titan - npowl (didan)

There are a great mesny others, but it is not necessary
to search for more for the purposes of this paper, Of
the Hebrew words that came in through the translations,
and which elso have found their way into English the

following are exemples,

aleluya - wglinibew (aleluya)
amen - wlty (amen)
gehenna - pb{bY (kehen)
satan - vwowbw (sadana)
rabbi - nwpph (rappi)
Abraham - Uppwéwd  (Apraham)
Anna - Uvbw (Anna)

Jacob - Suwinp (Hagop)
David - Mwopf@ (Tavit) etc.

The significence of these borrowings both in English

and Armenian, goes far deeper than similarities in vocabu-

lary.

It has meant that speakers of both languages have

the background of the Bible and Christianity for their

culture, and the influence of this on both the written

e

ST G A R Wy S
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machine - dbgbiwy (mekena)
pétriaroh - ywappwpp (badriarch)
spunge - vynily ( sbunk)
titan - hunwl (didan)

There are a great meny others, but it is not necessary
to search for more for the purposes of this paper, Of
the Hebrew words that came in through the translations,
and which elso have found their way into English the

following are exeamples,

aleluya wp bpacbe (aleluya)
amen wd bty ( amen)
gehenna pb<bY (kehen)
satan v wnwbw (sadana)
rabbi nwpph (rappi)
Abraham Uppwéwd  (Apraham)
Anna UYbw (Anna)

Jacob Swinp (Hagop)
David L pf@ (Tavit) etc.

The significance of these borrowings both in English
and Armenian, goes far deeper than similerities in vocabu-
lary., It has meant that speakers of both languages have
the background of the Bible and Christianlty for their

culture, and the influence of this on both the written
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and spoken lenguages is very great as far as imagery,
proverbs, sayings, references to scripture and allusions
to stories go. To give a few examples of sayings common
in both languages it will be sufficient to cite the
following in English, stating that they have the same

meening in Armenian:-

Deluge,

The wisdom of Solomon,
Ballaam's ass,

Tower of Babel,
Golgotha,

Carrying one's cross,
Judes' kiss,

To wash one's hands of something,
To be a pharisee,

The widow'!s mite,

The worship of mammon,

The prodigal son,

Arabic has had two stages of influence on Armenian,
One, the first, was after 64,0 when the first Arab conquest
of Armen_ia took place, but this was chiefly on literary
style, and not languasge, The second stege was the Cllician

stage, when great numbers of Armenians had migrated to

W iy
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Cilicla and founded a kingdom there, Here we get many

words, specially those to do with medicine, and botany

and here are a few that English has as well.,

hashish - wpp; (hashish)
houri - Sanph (houri)
opium - wfihnb (apion)
Emir -wlpp (amir)
Sultan -uniyPwy (sultan)

eand a few that have come to Armenian, through Arabic,

but are also found in English as

sandal wood - wwiqu; (santal)

balsam - pujwuowd (palasan)

nercissus (the flower) - Vweplpe (nargis)

gypsum - fpo (gyps)

The first Turks entered Armenia in 1021. From

then on, for ebout 900 years parts of Armenia have been

under Turkish domlnation, Turkish has had a very great

influence on the spoken language of Armenians, in fact

some Armenians lost their language completely and became

Turkish-spe=king, specislly in the West,

Others borrowed

great numbers of words but the written language was not

influenced, Turkish speaking Armeniens even produced
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some literature written in Armenian letters but it has
not survived. Turkish, however, has had influence on

modern Armenian grammar snd idiom,

Spoken Armenian., Spoken Armenlan developed

independently of "krapar", or the "written language"
though the constant use of the latter in church services,
religious and scholarly works, its beauty and sacred
charecter together with the fact that it was the language
of what came to be known as the "Golden Age" of Armenian
literature were bound to have an effect on the formation
of the spoken language. Succeeding generations of writers
used it as a model and rejected every foreign influence
from their own language, though the actual spoken language
of the people was undergoing profound changes. The
distance between the unchanging written language and the

evolving vulgar speech gradually widened as time went on.

Modern Armenian., There are, at present two main

branches of "ashkharhapar" or the "spoken language"”,
1, Eastern Armenian, used in Armenia, Russia,
and Iran meinly.
2., Western Armenian, used in the Middle East,
Burope, America, and wherever Western Armenians have

migrated in the last century or so.
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Both these langueges have become literary langueges
and works of great beauty and worth have been produced in
both, Their growth has been simultaneous, but on slightly
"different lines, We are at present concerned with Western

Armenisn for it is the language the students in Beirut use,

The Armenians in the Lebanon are mostly those that
were lucky enough to escape the great catastrophe of
World War I and to find shelter in a friendly land. They

speak the Western Armenian of Asia Minor,

The two languages, Eastern and Western Armenian

have been developing separately,, in rather different ways,

The following are some of the differences between
the two.

1. Pronunciation

There are considerable differences in this,
specially in the sounds of the consonants, There are
also a few other differences in such things as the endings
of substantives when declined, like " jbqnatp " (lezoui)
which is always "lezvi" in Eastern Armenian, but sometimes
"lezouyi" in Western Armenien, There are significant
differences in the pronunciation of foreign words,
especially European words which Eastern Armenian borrows

with great freedom through Russian,
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2. Spelling
There are differences in the spelling of

individual words such as bppnt (getron) and ybVepsl (gendron)
ptn (pegh) and ybp (bekh)s, but the main difference

comes in the new system of spelling that Eastern Armenian
has adopted. This has been ameliorated since its early
days, but is still considerably different from the

spelling of Western Armenian,

3. Grammar
There are wide grammatical differences in the
use of the article, in declentions, personal pronouns,

relative pronouns, the conjugation of verbs and in adverbs,

L, Vocsbulary

Apart from individual words which vary in form
wiwyby (emachel) and wd3Vw; (amchnal) wawiow (aravod)
and wnwnt (ardou) p¥y¥b; (engnel) and pjhuy (1yna1)9 -
Eastern Armenian has now borrowed so many European words
that, in certain instances, specially in scientific
prose, it has become almost unintelligible to Western

Armeniesns who are not familiar with Buropean languages,

Chenges in Grammar in Western Armenian, The result

8. Ibid., p. 555.
9, Thid., See lists on pp. 562-566,
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of 811 these developments has been the simplification of
the grammar of Modern Armenian, It will be useful to

give very briefly some of these changes here.

l, Substantives

There has beea a considerable amount of simplifi-
cation in the declention of substantives. There were,
in classical Armenian, twelve regular ways of declining
noung. This has been reduced to one, with a number of
exceptions which have irregular declentions, but there
are still, in the regular declention, four case endings,

They are as follows:

Singular

Nominative) No change in the wwpmtq
) form of the noun, (bardez)

Accusative)

Genitive ) Addition of 'p' (1) wwpalgp
) to the noun, (bardezi)

Dative )

Ablative ) Addition of " t" (@) wwpntqt
) to the noun, (bardez 3

Instrumentel ) Addition of "ad" (ov) wwpmiqny
)  to the noun, (bardeézov)

Plural

The regular way to form plurals in Armenian is the



addition of " bg' (er) to words of one syllable, and "ubp"

(ner) to words of more than one syllable,

The substentive normally agrees with the verb

in number,

Nominative) Addition of the suffix
) forming the plural
Accusative) only.

Genitive ) Addition of " ad" (ou)
) to the noun in
Dative ) plural,

Ablative ) Addition of "E" (é) to
) plural noun,

Instrumental) Addition of "ad" (ov)
) to plural noun,

Pronouns

ywpwn tq Vb p

(bardezner)

wwpnkqubpne

(bardeéznérou)

wwpnbqubpl

(bardeznere)

(wvnmtqbirﬂi

bardéznerov)

These, like the English pronouns, have undergone

less change, and there are six case forms, Only one

example, the first person of the Personel Pronouns will

be sufficient to illustrate this,

Singular Plural
Nominative - b (yes) Ibp
Accusative -qpw (zis) bq
Genitive -pf (im) Thp
Dative -p¥ép (indzi) Ty

Ablative -puést (intzme)  Jbqit
Instrumental - hvddayd (intzmov) Vbeday

(menk)
(mez)
(mer)
(mezi)

(mezme)

(mezmov)
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It might be useful to remind the reader here that
there is no gender in Armeniasn pronouns, and the third
person singular of the English pronouns, with its three
forms for feminine, masculine and neuter constitutes one

of the difficulties of Armenian students,

Verbs
There were four modes of conjugeting verbs in
classicael Armenian, These have been reduced to three in
Western Modern Armenian, They are verbs the infinitives

of which end in b (el), bt (il) and Wl (al) and they

differ in the endings of the different tenses,

Compered with English the Armenisan system of con-
Jugation eppears simple, in that it does not possess all
the tenses formed by the use of auxiliaries in English,
The Present Continuous, as we saw, does not exist at all,
It would teke too long to give the differences in the
two systems of conjugation here, but the important thing
to remember 1s that in Armenian there are far more
inflexions, and in English more tenses formed by

auxiliaries,

Adjectives

In Classical Armenian there was agreement between
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the adjectives and substantive, In Modern Armeniasn this
has disappeared and consequently there is no difficulty
in Armenian students grasping a similar situation in
English,

Prepositions

Prepositions do not play as important a part in
the formation of sentences as they do in English, This
does not mesn that they are not widely used, but the
inflexions are so numerous still that the precise use of
these words does not constitute such sn important element
in Armenien idiom as it does in English idiom. Indeed,
perhaps the most difficult skill to be attained by Armenian
students is the correct use of these very important but very
tricky "structural words" that help to convey such precise
and yet such subtle shades of meaning 1in English, One
interesting thing that Adjarian points out 1s that they
are not prepositions at all for they come after a noun in
Modern Armenian.10 In Classicael Armenien they always
ceme before a noun, hence the Armenian word Vwpwqpaef@fed
( nakhatroutyoun)which means what "preposition" does in
English., Adjerien says it really has no measning in Moderm

Armen ian, for there are only "postpositions" (btwugpacf@pe¥

10, Ibid., p. 291
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(hedatroutyoun) in that 1anguage.ll This reversal of
the order of words brings us to word order in Armenian
which, as we pointed out before, constitutes such a

problem to the students,

Word Order

Classical Armenian, like other ancient Indo-Europesm
lengueges, wes free to change the order of words in sentences
or phrases but, nevertheless, in ordinary writings there
was a definite word order which was followed. This order
is very 1like that of modern Europeen languages.12 In
Modern Armenian, however, this order has been completely
reversed, Before we teke any examples it should be

remembered that the inflexions at the ends of verbs often

make the insertion of the subject unnecessary in Modern

Armenian,

The following are exemples that Adjarian gives.13

French: Jal vu l'oiseau qui chantait sur 1l'arbre.

Classical Armenian: Sbup q@asna¥V ap bpglp p (bpwy dwnn ¥

(I saw the bird that sang on the tree)

11, 1Ibid.; p. 291,
123 TETH., Pe 291,
13, Ibid., p. 291.



Modern Armenian: UwapV Jpwy bpgaq Fajnihp whbew s
(The tree on singing the bird I saw)

The English, as the sentence in brackets shows,
is on the pattern of classical Armenian,

Here are a few more examples:

Classical Armenian: Uppbdlp q@vespe dbps

(Love enemies your)
Modern Armenien:  2bp Fpvw/puip uhpbd bas
(Your enemies fovef

Classicel Armenian: Upwplp dbq pupbiwdv p Julabwyt whppwinefbud:
(Make yourselves friends of the Mammon
of unrighteousness,)

Modern Armenien: Ubppwt qg.ftb p.piﬁufibs wwnpwenbd {p lbqbu"
(Unrighteous of money Iriends prepere
yourselves)
Although these are examples to show the difference
in word order in certain sentences, yet they are by no
means representative of all sentences in Modern Armenian,

and 1t would be easy to prove the opposite of this from

exactly the same sources,

Modern Armenian is such a young language, end

8ti1l1l in such a state of flux that here are a few more

1y, Both last examples from Archbishop E, Tourian's
' Parakidoutyun, pp. 17 and 36,
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sentences, the reverse of whet is normal in Modern
Armenian, They seem also acceptable, in that they are

both found in grammars written in the twentieth century.

1. bnpwype gpbg pp wwpwaelwvac@poip:
(My brother wrote his homework)

2. ko Yp whpbd pJ geypus

(I love my sister)

3¢ BV Yp Ywpnwy qbzire'l
(He reads (at) night)

and Uvon cwd wbuwi odlltd ’."16

(God saw everything)

bd whaby BhpbghV qubp wapedVbpne goeppV P

1l
(And they threw him the lions!' den into.) T

Mechanics and Punctuation., The actual mechanics
of the written form of Armenian should present few
difficulties for Armenian students when they are studying

English,

Like English Armenisn writing sterts on the left

and proceeds to the right, Each letter is formed separately,

15, All three exemples from Z, Melkonian,

Kordznagen Keragenoutyun Arti Hayeren Lezvi,p.65.
16, Tourian, op,. cit., p. 11.
17 - Ibid.y p.—gh
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/
syllable that contains the change in voice, thus,

Another sign, called a "jgywp" (yergar) is placed

(
on a sound that is to be lengthened while reading, thus,

The dash is used in the same way as 1n English, and

so are brackets,

The apostrophe 1s ealso used in the same way as 1in

English for dropped letters,

The Sounds of English and Armenian

This section discusses from a practical point of
view the sounds of English and Armenian with a2 view to
isolating some of the differences and difficulties. It
does not presume to make a scientific analysis of sounds

in either language.

One great problem which confronts us 1is not really
connected with the English language as such, but is
nevertheless a great difficulty., It 1s the fact that
English has been taught in the Middle East by both English
and Americen teschers, It may not matter very much at
university level which variety the students know, but it
presents very great problems with beginners, specially in
connection with teachers, particularly if there are two
or more teachers with differing pronunciations at the same

school, The confusion of the children at a girls!
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secondary school where the first year students came

from twenty three different schools was all too apparent,
Some of them even pronounced such words as "grass" in
both the English end Americean ways within one short
passage, It would be easy enough to decide for one or the
other if the teacher problem allowed it, but unfortunately
the teachers themselves have learned English at second

or third hand sometimes from people who were taught by
either English or American teachers, but who nevertheless
produced what was thelr own version of these different
pronunciations. So that, today, we find a variety of
aArmenisn veriations of American and English pronunciation
being imitated by hundreds of pupils in the Armenian

schools,

It is partly for this reason that a phonetlc
alphabet has not been used in the following brief glance
at the sounds of English, So long as there is consistency
in the use of either the English or the American type of
pronunciation, it does not matter very much whether the
vowel sound in "path" for instance, is pronounced one way
or the other, The ordinary spelling of words has there-
fore been adhered to, but on the whole the standard

English pronunciation has been in mind specially when
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representing sounds in Armenien which came near to

English ones,

There are, according to Fries, a great number of
distinguishable differences of sound in each language.
Yet, if one analyées e foreign language phonetically
"he will find that practically no sound of that language
is exactly like any one of his own."18 And yet, in spite
of this, most of us hear the sounds of our own tongue
even when we think we hear different ones. What people
hear in reality is not sounds of another language but
"only the sounds of their mother tongue that are neer to
the new foreign langusge sounds."l9 Pronunciation,
therefore is a twofold process, The learner must first
hear accurately, and then learn, through this aursl
perception, to produce the sounds that he has recognised

as distinet from those of his own langusge.

Let us then turn to the sounds of the English
language and try to see where the greatest difficulties

of our pupils will come,

The sounds of English may be divided into three

groups: vowels, diphthongs or double vowels, and consonants,.

18. C.C, Fries, Teaching & Leerning English as @

Foreign L;ggggge, p. 10,
19. G‘m'rgx, _02_.- CitTey P 160




Vowels
The number of vowels in English is usually given
as eleven or twelve, Some of these are short and some

long vowels, The following are lists of words containing

both lkinds,O
Short Vowels Long Vowels
bid bead
bed bard
bad board
body booed
bud bird
hood
cupboard

The very short vowel in cupboard is sometimes known
as & neutral vowel and occurs often in English, It is
best heard in the very short a of a book, a man, and

at the end of such words as painter, bettgg.al

These sounds may vary slightly from person to persom
in themselves, but in English they are distinctive sounds as far

as meaning goes,

20, Mostly tzken from S, Potter, Op.. c¢it., Table I,
Pe. 63. '
21, French, op.. cit., p. 50.



In Armenian, on the other hand, there are only

six vowels. They are the followlng:

w - found approximately in come in English,
b or t - found approximately in bed in English,
y - " » " pid " "
" w # " " hood " .
o - " s " cupboard "
A Oor o - " " n nod n

/
n (o) and b (e) are like the examples glven
sbove in the middle and at the end of words, but become

yo and ye at the beginnings of words,

We have ssid that these vowels are only approximately
like thelr English counterparts, because they are all
slightly longer than the examples given, but not as long
as the long English vowels., Also, apart from slight

variations, they are all the same length,

Armenians therefore find it very difficult to
distinguish between such words es ship and shep , read

and rid, live and leave.

Another difficulty is the sound represented by the
b (e) andt (e). These are, as we said, like the vowel
sound in bed, but Armenians tend to pronounce bad,and bed,

in the same way,
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Another difficulty is making Armenians pronounce
the long vowels in bard, board, and bird, They tend
to shorten all these and pronounce the r distinctly,

whereas it is not heard in English at all.

One important point to remember 19 comparing
Armenisn and English vowels is the frequent occurrence of
the sound p in Armenian., This sound 1is best heard in
such words as cupboard, & book, & man, in English. It
is sometimes called a neutral vowel and does not occupy
an important position in English.22 In Armenian, however,
1t is very often heard between consonants, or before
clusters of consonants, It is sometimes written when 1t
occurs in certain positions in words, but quite often
1t is pronounced without being written, especially with

clusters of consonants,

One other point, slightly connected with this 1is
the use of this sound for the vowel in such words as
bus, sun, but. Unfortunately some Armenians are under
the impression that the American way of pronouncing these
wowels is to say them using the Armenian " p" sound, that

1s, the neutral vowel in "cupboard".

22, 1Ibid., p. 49-50.
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Diphthongs

S. Potter gives nine diphthongs in English,23 and
so does PG, French,zhbut Fr19325 only gives three phonemic

ones in American English,

Here is a 1list of %“he ones most freguently used.

bayed, day hay.
bode, no, know,
bide, my, hide.
bowed, now, COW,
buoyed, Boyd, coy.
beard, hear, dear,
bared, there, mare.
bored, more, sore,

cured, hue, dew,

A diphthong is a result produced "by melting two
vowels together,“26 Potter says that it is "a whole series
of sounds uttered by the speaker as one syliable, that
is, with a single breath impulse, and heard by the person
addressed as one unit of sonority.“27 These are supposed

to be the most unstable of speech sounds and vary greatly

23, Potter, op.. cit., p. 63.
24, French, op.. cit., p. 50.
25, Pries, op.. cit., p. 11l.

26, French, op.. cit., p. 50,
27. Pottar, OP. . GIE., P 61-‘-.
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according to locality. "As you travel over the country
you will observe infinite varieties of these five diphthongs

from Scottish to Gockney26

says Potter, and concludes
that they are the least stable of the sounds of the
Germanic languages, The Romance a nd Slavoniec languages,
on the other ha nd, seem to have relatively few diphthongs

and are therefore more stgble as languages in this reapect.29

Armenian, too, has very few diphthongs. S.G, Ghazarlian
talking of Esstern Armenian says that there has beéeen a
tendency since early times to turn dirhthongs into two
distinet sounds, and this 1is still going on in contemporary
30

Armenian .

The examples he glves are:

pr = yno (you)
bw - guw (ya)

n) - aty (ouy) ete.

A, Apeghien, in his small but very useful spelling

dictionary gives the followlng as diphthongs in Armenian:31

wj - ay b - ya
") - oy, ouy bo - Yo

Pt - you.

28, Potter, op.. cit., p. 6l.
29. 1Ibidi, p. 6B,
30, Ghazaria n, op., cit., p. 422,

31, A, Apeghilan, OQughghakragan Pararan, p. 27.
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He says that they are pronounced with the ald of the

J Gy) "half-sound" .32 The sound y 1s usually taken to

be a consonant. Here it is represcnted by they (y) of
Armenian., Although Armenians in the West still go on
spelling their diphthongs in the old accepted way, some

of them have in reality also turned into two distinect soumds,
Armenisns tend to turn certain English diphthongs into

single vowels or add o "y" sound to them. They ususally

tend to pronounce road as rod -and here as heer, or hyer,

pronouncing the r after a shorter i sound than is suggested

in heer and hyer,

The consonants in English are the following,>>

b - as in bus, rubber, tub.

p - a8 in pin, nip, happy.

d - as in door, nod, fodder.
t - as in tap, mat, matter,

k - as in kill, coal, sick,

g - as in give, rug, finger,
1 - as in land, pill, pillow.
m - as in met, jam, hammock.
n - as 1n name, sand, manner.
h - as in hare, home, who.

f - as in fat, staff, coffee.

32, Ibid., pe 27.
33, Partly based on Fries, op. gcit., p. 11 and 12,
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v - as in very, liye, eyer.

w - as in wet, want, win,

r - as in rot, tar, borrow,.

s - as in some, basic, mige, cats.

z - as in zero, raise, cousin, dogsg.
th - as in thin, breath, throw.

th - as in then, breathe, other.

gn - as in singer, long, finger.

s - as in pleasure, measure, azure.
y - as in yet, beauty, you.

j - as in joke, wedge, Jjudge.

These may seem to present fewer difficulties than
the vowels and diphthongs, but in reality there are

just as many problems connected with them,

It is not necessary here to give the Armenlan
consonants which are thirty in number, and usually divided
into 21 simple and 9 compound ones .3'4 It is sufficient
here to give the difficulties as they arise in connection
with English,

Let us first take the consonant sounds that have no

approximate equivalents in Armenian.

3}y, Ghazarian, op.. cit., Pp. 420.



l, th.

Both sounds represented by this combination - thin
and then - do not occur in Armenian, The tendency, there-
fore, is to pronounce the flrst a s an Armenian t and the
second as an Armenian d,

2, W.

There is no sound that could be called approximate
to this in Armenian. The tendency i1s usually to pronounce
it as a v, In certain cases the spelling of a word in
Armenian suggests a similar sound to the W because in
early times ¢ (v) had a "yowel-like sound, and nau (ou)
was a diphthong and had an oniow) sound as, for example,
the English ow sound in “mow“.35 Now the tendency is to
insert a v between the neutral e that 1is sounded after

the consonant, and the vowel following the ou sound,

Here are three examples,
@niwpwiynifthi touaspanoutyoun.
L 0wy - loual,

pgnet - koue,

The English counterparts are transliterations, but
the real sound of the words would be better represented by
the following:

tvapanoutyoun
lval
- kve

35. Apeghian’ _O_Ro- 9_1_!;_0’ po 390



In each case, as was stated above, there is a very
slight neutral e between the first consonant and the ¥,
The insertion of this neutrasl e wlll be taken later when
we consider consonant clusters,

3. ng.

This sound, as it occurs in singer nas no equivalent
in Armenlan, where the two sounds of n and g often come
together as in wiini/ (angoum) Jwijwlwy (mangagan)--
but the g sound is always distiactly pronounced. It is not,
however, as difficult a sound for Armenians as the first
two would seem to be, because the n gets a certain
quality resembling the n in finger in Armenian words
when it comes before a g sound,

d and t.

These sounds are formed in English by the tlp of
tongue touching the pslate above the teeth, whereas in
Armenian it is lower down in the mouth, and more than

just the tip touches the teeth while sounding them.

r.

There are two 'r's in Armenian, and they are
phonemic, The first g (r) is much like the English r in
"free", but the second n 1s made to vibrate and is much
more stressed resembling the Scottish r in "circle”,

The tendency smong Armenians is to pronounce all 'r's

in English very distinctly like the first Armenian r,
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This is partly due to their own phonetic alphabet, so

that it is very difficult to get Armenian students to say
words 1like "mother", "ford", and "hard" correctly, without
sounding the r, Altogether the r sound:. constitutes a
difficult item of pronunciation because it does not
usually occur at the beginning of Armenian words and even
such words as "road", "ring" and "rebel" are not really
correctly pronounced for the tongue is usually kept rather
flat as for an Armenian p, According to Apeghian there 1s
a tendency to precede the r by a very slight neutral e (, )
sound, The examples he gives are nnt¢ (rouss - Russian)

and pryl (robe - moment),

h,

This sound is always pronounced in Armenian whether
1t occurs at the beginning, middle, or the end of a word,
whereas it is only heard at the beginning of a word in
English, and even then it is dropped in certaln words

like heir,

S.
The tongue 1= more flat in the formation of this

sound in Armenian than in English,

k.
This sound in Armenian is more like the sound in

kill than in coal, although even there the vowel coming



after it changes its quallty slightly.
i, my n, g, £, v, b, p, J, sh, ch, z, z(measure) ,
These are much the same in Armenien as in English,
I
This sound occurs very often in Armenian, as has
been seen, with the so called diphthongs. It is also
added to the letter b (e) at the beginnings of words,
and is represented by the letter ; (h) in the middle of

world, Here are a few examples,

diphthong = [nJv - louys - light
(h) - Swyng - hayots - of Armenians,
(e) - bpbuwb - Yerevan - Erevan,

There are a few difficulties connected with consonamt
clusters,

In English double letters are usually pronounced as
one souad. For instance, correct, has really one r sound,
and yellow has one 1 sound. In Armenian usually double
letters are pronounced as two sounds when they occur in
such words as " prrw; " (ellal - to be) L/vw (Emma)

and Ypppy (mrrig - storm)

When there is a consonant cluster beginning with the
sound s or sh or ch the neutral vowel 1s either added

on at the beginning or between the first consonant,



s, sh, ch and

examples:

Unb fuwd
v nwuou
vhipn g
v quumn
200y
spbun
28bn

qgbun

This is why

what follows it., Here are a few

Sdepan - pronounced Esdepan (Stephen)
sdakhos - pronounced sedakhos(liar)
spurk - pronounced espurk (diasspora)

skasd - pronounced eskasd

shrtounk - " sher tounk
chknagh - " cheknagh
shkegh - " shekegh
zkesd - . ezkesd

Armenians often say "esmall" instead

of "small", "eskin" instead of "skin" end "Espinney's"

instead of "Spinney's",

The usual tendency in Armenian is to insert this

neutral vowel when clusters of consonants occur in words,

Here are a few examples,

SFub)
%ohgnp
Rawljuy
Yywl
wd § bwy
qupdpht
Juwlp

mtnel - pronounced metnal,

Krikor - " Kerikor.
prnagal - " pernegal,
nshan - a neshan,
amchnal - " amechnal ,
garmril - " garmeril,

manr - . maner,



This is only a general tendency and there are many
cases where 1t does not occur, but we are concerned here
only with the effect it has on English pronunciation,
amd this sometimes is to do the same in such words as

transit, Providence, Christian, French, There 1s a slight

tendency to introduce the e sound between the first and

second consonants,

It will be necessary to refer back to most of the
material discussed in the foregoing three parts of this
chapter when we come to take the special difficulties in
the actual business of classroom teaching later on.
However, it was felt that even such a sketchy account of
the differences between the two languages and their sounds
would be of some use to the teacher of English in Armenian

schools.

The non-Armenian teachers of English in the
Armenian schools, and there are a few even now, will find
1t useful to have some idea of the state of the language
of their students, its structure at the moment, and the
difficulties in the oral production of the language.
Unfortunately there is no literature, known to the writer,
in the English languege on this subject. It is hoped

thet the foregoing pages will have been of some use in
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giving some of the facts and the difficulties attached

to them,

Another reason for giving even a sketchy ldea of the
state Armenian it is in at the moment is that it mekes
us perhaps understand in a measure some of the confusion
in the minds of our students, There are, as we saw,
three separate and distinct Armenian literary languages
with all of which our students are in constant contact.
Most of them belong to the Apostolic Church of Armenia,
end in church and in their worship they employ the
classical language. In school, in the books they read
and in their newspapers they come in contact with
Western Armenian., In some of their outside reading
they come in contact with Eastern Armenlan. Unfortunately
there is yet another type of Armenian that 1is the spoken
language of most of their homes and friends. This
colloquial Armenian is still full of the Turkish words
and sayings that the renovators of the language fought
so assiduously and with such gzeal, It is, however, full
of colourful and easy turns of speech that any colloquisal
language possesses, except that, in it all the slang
words and expressions are in an entirely different

langusge - Turkish., Added to this, in a number of homes,
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there are pgrandparents and aunts and uncles whe are

st111 entirely Turkish-spesking, using a sprinkling

of Armenisn words for such things as days of the week,
religious feasts and church services and so on, On the
other hand, there are homes where the older people still
spesk the Armenian diaslects of the various parts of Asia
Minor from where they have come, These are not only
different in pronunciation from standard Western Armen ian,
but have often differences in grammar and idiom and
vocabulary. Is 1t any wonder that the students ere in
something of & confusion as far as language goes? Charles
Fries, in his "The Teaching of English" says that there
are three levels of English, The first is the written
language, the second is the spoken language of the
socially acceptsble, and the third the spoken language

of the vulgar or socially unaccepta ble. He very
ingeniously illustrates these three levels with a series
of overlapping circles, showing approximately how much
36

they have in common, thus,

36, C.C, Fries, The Teaching of English, p. 130,



The three overlapping circles X Y and Z represent
the three sets of speech habits that Fries wishes to
illustrate. The following are the notes he attaches below

the diagram,

X - formal literaty English, the forms and syntax
that one finds in serious books,

Y - Informal spoken English of the socially accepted
group,

Z - "yulgar" English, the speech of the illiterate
whose native language is English,
Segments b, c, and e represent the overlappings
of the three types of English,

¢ - that which is common to all three: formal
literary English, the informal spoken English

of the socially accepted group, and "vulgar"
English,
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b - that which is common to both formal literary
English and the informal, spoken English
of the socially accepted group.

e - that which is common to both the formal spoken
English of the socially accepted group and
the "vulgar" English,

Segments a, d, and f represent those portions
of each set of habits that are peculiar to the perticular

dialect.

If one tried to do this with Armenian there would
have to be at least six of these circles to represent
classical Armenlan, Western written Armenian, Western
spoken Armenian by educated people, Western Armenlan
spoken by the careless ad uneducated, Eastern Armenlan,
and to add one more, very recent Eastern Armenian so
mixed witk borrowed foreign words that it 1s practically
unintelligible to the average Western Armenian with no

knowledge of a European language,

We shall take later on the influence of Arablc
and French cn the teaching of English in Armenian schools,
but the temptation is too great to resist mentioning them
here, just to add to this profusion and alas confusion
in the minds of some, at least, of the students in Armenian

schools,
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Armenisn, being a new language, 1s still in a
stage of rapld growth and flux, This fact, in itself,
perhaps accounts for some of the comparative indifference
towards exactness and precision in the use of English,
for the students fall to realise the importance of word
order or of using exactly the right preposition with the
right word. Although good works have been produced in
Armenian, there have been no good linguists to work on
Western Armenlan as Bradley and Jesperson have done on
the English language, There 1s no such institution as
the Academie Francaise to preside over usage and form,
and there are no public bodles like the British Broad-
casting Corporation to set up some sort of standard.
There are no dictionaries like the Oxford and Webster
dictionaries produced in Western Armenian, There are
not even works like Fowler's "Modern English Usage,"
nor the more recent and popular handbooks produced by
people like Robert Graves and Eric Partridge, nor indeed
the numerous excellent grammars that abound both in

England and America,

Although this lack of authority may be responsible
for a certain laxity of attitude towards pronunciation,

usage, i1diom and sentence structure, it must not be
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assumed that this 1s the general attitude, There are,
even smong the teachers, a few sceptical and self-
satisfied individuals, but on the whole the desire

to learn English, and to be really proficient in 1t 1is
very strong. This fact, perhaps, is the greatest

hopeful sign in the situation., There are places 1n the
world where the learning of English is actively and
sometimes passively resisted, We have no such difficulty
to contend with, The pupils in Armenian schools are
willing, and often anxious to learn it, knowing full
well of what advantage it will be to them to know English,
If teachers through understanding of their pecullar
difficulties, and a firm hold of the language themselves
can help them in their task, they will probably find as
much motivation on the part of the students as can be

expected in almost any situation,
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CHAPTER IV

THE TEACHING OF ENGLISH AS IT IS AT PRESENT

IN THE ARMENIAN SCHOOLS
AT BEIRUT

The academic year of 1957-58 opened with thirty
eight Armenian schools in Beirut, O0f these twenty six
were primary schools, eleven secondary schools and one
was a junior high school.1 The total number of students
enrolled in these schools was 11,306, The total number
of students in the schools selected for observation in
this study was }j223, comprising approximately 37.2 percent
of the entire school population in the Armenian schools
of Beirut, Although not every class in every school was
observed, yet it is felt that the teaching seen, and the
conditions under which it was being carried out gave
sufficlent information about each school, and about the

teaching of English that was taking place in it,

As it has been stated before, care was taken in
the selection of the schools to be observed to make them
representative as to type{ and also as to the religious,
social and economic groupings exlsting in Beirut,2 The

descriptions that follow, therefore, cover g great range

l, For particulars see Table I, p, 13 in Introduction,
2., For particulars see Table II p. 1l in Introduction,
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in a number of aspects, but, on the other hand, the
findings showed that a number of characteristics were
common to all of them no matter to what group they

belonged,

Languages Teaught

Arabic, English and French were being taught in
all the schools observed except for one, In this there

was only Arabic and English beside the mother tongue,

In four of the schools Arabic was started in the
first class of the primesry school, The rest started 1t

in the kindergarten,

English was started in the kindergarten of one
school, but it varied in the others, The latest class to
start it was the third class of a primary school, The

ages of children beginning it varied from four to eleven,

French was started before English in three

of the schools.

Time-Tables and Syllabuses

A study of the time-tables of the Armenian schools
reveals three important facts, The first of these is the
great number of subjects that appear on the time-table.

The second is the comparatively great amount of time givem
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to the study of languages, and third is the small smount
of time given to music, art and physical education. The
surrizulum on the whole seems to lean heavily on the
academic side leaving very little time for the development
and expression of the creative powers of children through
making things, or drawing, or painting or music, Gemes

as such do not appear on the time-tables, and the time

devoted to drill or physical training is very small indeed,

Four schools were chosen from among the fourteen
for a closer study of their curricula and time tables.
These were a primary school in town; a primery school
with three secondary classes, in the eastern suburbs;

a secondary school in town; and a secondary school which
had its own primary school attached., This last one was in

Ashrafieh.

To illustrate the number of subjects that are
included in these schools it will be enough to give the
number of different subjects listed in all, and to give
a 1list of the subjects of one school, The primary school
had sixteen subjects listed, The secondary school had
twenty nine, the primary school with three secondary
classes listed twenty subjects and the following is a
1ist of the subjects included in the time table of the
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secondary school with a primary school attached:

Scripture,
Armenian,

Arabic Language,
Arabic Geography,
Arabic Arithmetic,
Arabic Science,
Arabic History,
English,

French,
Arithmetic,
Science,
Geography,
Armenian History,
General History,
Algebra,
Trigonometry,
Geometry,
Blology,

Nature Study,
Psychology,

Home Economics,
Writing,

Drawing,

Copying,

Handwork and Drawing,
Singing,

Drill,
Typewriting,
Bookkeeping,
Chemistry,

The number of different subjects taken in each
class varled., The fewest number of subjects taken by

a class was thirteen, and the greatest number was

nineteen,

In one of these schools some of the mathematics,
the science and some of the history were taught in
French, The headmaster explained that this was really



against their own wishes but higher education in English
was so prohibitively expensive for their students that

they had to give more attention to French, Their students
could afford the French university much more easily than

A, U,B. Two others had English as the medium of instruction
in the secondary school, In the primary sections teaching
was done in Arabic for geography, history, arithmetic and
sclence, but there were lessons in Armenian, too, in these

subjects,

Table III, p. 95% glves the approximate percentage
of time devoted to languages and some other subjects in the

four schools,

In two of them the time given to languages, including
Armenian, exceeded half the entire teaching time of the school,

The average time given in all four schools to languages was Ll .8%.

The time given to langueges other than the mother
tongue was 32%, When compared with other Beirut schools
this seems excessive, In International College, for instance,
the time given to languages other than Arabic in the year
1956 was 2l,5%, at Souq el Gharb College in the same year
the time given to English and French was 23,7%, and in the
English High School for Boys (B,S.M.,) where there appeared
to be n.o French taught during that year. The time given to
a forelgn language--English--was 19%.3

<

3, This information was taken from forms filled out
by these schools, '
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The third striking point in the division of time 1is
perhaps Iirrelevant here, but it does illustrate the preponde-
rance of the academic subjects on the curriculum of the Arme-
nian schools., Thils is the very small amount of time given
to art, music and physical education. The average time
given to these in the four schools was 11.8% of the entire
time, 1In a country like England this would be approximately
the normal time given in most schools to physical training
and games alone, and art, music and some form of handwork
added to these would form between 20-25% of the time devoted
to lessons during the whole week, To this would often be
added time after school hours devoted to matches either

within the school or between the school and other schools.

A revision of the curriculums of the Armenian schools
1s a very urgent problem., This was discussed at some length
in the chapter on the aims of teaching English, so there
is no need to say much here. However, it is perhaps forgive-
able to stress again the need to rethink the time given to both
English and French when Arabic and Armenian are such important

subjects on the curriculum,

The other point which did not come up in Chepter II
is the preponderance of the academic subjects, It is only

when children of nine and ten are seen in their homes arriving
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perhaps after an hour of riding through the town in a
crowded school bus and settling down to two or three hours
of homework that one reslises the burden on thelr shoulders,
There is scarcely any time left for play even after school,
and the time, as we saw, given to any form of physical

activity in school is very small indeed,

The English Syllabus, Many of the schools had no

definite English syllabus, but followed textkbooks assigned
for each year, We shall see later that these textbooks
were not always chose¢n with care to ensure continuity of
learning the language. Some schools had very elaborate
syllabuses and others rather sketchy ones, One secondary
school, for instance, with an eleborate syllabus, included

the following items for its first year of English:

Reading (explained)

Reading aloud to ensure rhythm and correct enunciation,
Translation.

Explanation of words and ldioms,

Conversation,

Verbs, changing tenses etc,

Oral exercises on passages studied.

Vocabulary - From textbooks
From surroundings,

Conversation - o passages read
Surroundings
Sentence formation
Oral exercises on verbs,
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Grammar - Parts of speech

Articles

The verb - Tenses: Present, Past, Future,
Present continuous, Past
Continuous, etc.

Weak and strong verb.

Active and Passive,

Defective verbs.

The Infinitive.

Prepositions,

Conjunctions,

Interjections,

Dictation - Prepared,

Recitation - 2nd Semester,

Short, easy poems,

Written LExercises

One dictation per week,
One grammar exercise per week.
The textbooks given are by four different authors, and
are five in number, More will be sald about them later, but
the syllabus itself shows need for reorganisation to eliminate

what appears useless repetition.

In another secondary school, for insance, the items

included for the first year were:

Reading.
Exercises in clear enunciation,
Conversation exercises through questions and answers,

This school gave only one textbook for this year.

Different though they appear, both these syllabuses



are not really satisfactory. If the first 1s too ambitious

and disorganised, the second does not possess clear cut

goals that are so important, especially in the teaching of

language.

There is grave need for organisation in the teaching
of English in all the schools, "Finishing" & set number of
textbooks, not always wisely chosen, is not enough. The
question of textbooks will be taken later, but there must
be much closer integration of the syllabus if a waste of
time and lebour 1s to be eliminated.. There must be wise
and economical planning in all the classes, It 1s far
better to accomplish a little thoroughly, than to race through
material thet is neither digested nor assimilated by the
majority of students. It only complicates and hinders further

learning,

A few of the suggestions given by the teachers
stressed the need for better organisation of the time-table
and syllabus and asked for more time for English, The followirg

are examples,

"An organised teaching program from grades 1-11

with a department chairman to suggest methods and unify

subject matter taught, hand-writing, ete,"




"Have more time, longer periods".

"We need more time as a class,"

"To begin the teaching of French language some years
later than the English language, or not teach French at all,
since the pupils are to learn two more important languages

alongside with many other subjects."
"Start special English classes of at least two levels.”

Textbooks

The question of textbooks is one of the major
problems of the Armenian schools. It was revealed through
the questionnaires, observation, and the remarks of teachers
that on the whole & great number of teachers do not seem
to be satisfied with the textbooks in use, but they do not
know how to solve the difficulty or to replace them. One
headmaster definitely said that it was difficult to know
what to do as there was so much variety to choose from,
and opinions differed among the staff as to the merits of
the different books, Some of his teachers felt that the
newer textbooks stressing oral exercises were really not an

improvement on the old readers.

The trouble really appears to be the result of

two things, The first of these is that whatever the

textbook, it is used by some teachers as a text for trans-
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lation. This was the case in many of the lessons observed,
Even when the completion exercises were done in English 1t
wes sometimes evident that the lesson had previously been
translated end lesrnt and the exerclse was possible only
after that. This, naturally, makes textbooks prepared to
be the basis of oral work seem unsatisfactory. The second
is that too great a varlety of books is often used with one
and the same class. The result of this is much repetition
that is not realiy profitable because 1t 1is not planned,
and a general lack of organisation in the English syllabus.
One airy remark from a teacher who was commenting on the
books of M, West, C.E. Eckeruley end G, Brackenbury, all
used by him, is indicative of the preparation and attitude
of some., The remark was, "I like them. Its means for the

student's success are & lot."

The comments of teachers on textbooks in the

questionnaires showed a variety of opinlons.

Michael West's "New Method Readers for Students of
English" were the most widely used textbooks, There were
teschers who approved of them, and teachers who found
them inadequate. Those who disapproved of them said
that the stories they contained did not interest the

children., One teacher said that the vocabulary they
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contained wes not practical, more words based on the
interests of the children were needed in the readers,
Another teacher sald of these books: "Very often I meet
words and uses of verbs that is above the standard of the
class." Another teacher sald the stories were poorly
seiected and the corposition book was poorly organised and

prepared.

One teacher who teaches in a secondary school found
these books unsuitable for beginners, "Beginners in our
schools use the West Readers which include complex idioms.
Vocabulary is graded but idioms are not. In my oplnion
our students! difficulty in composition or sentence making
starts here." Those who liked them on the other hand said
exactly the opposite, One teacher found them practical,
useful-and interesting. One experienced teacher spoke very
highly of them and said that if teachers used the West method
end his books well, results would be very good. She did not
like the "companions", however, and sald they were for "guil"

teachers,

¢,E. Eckersley's "Essential English" series, together
with "Brighter English Grammar"s were the next most used
textbooks in the Armenian schools, The attitude towards
these seemed the same, One teacher said "The grammar book

is not a helpful one because it has no exercises (only a few).
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In grammar specially, I think they should have much
exercises." Two teachers in charge of older students who
were beginning English found them satisfactory on the whole.
Their one defect, they felt, was that they were "unsuited"
to this particular conditions. Other teachers, however,
spoke very highly of them. Here 1is the remark of one,

"The best books are the "Essential English" series, They
are of great help to the forelgn students because most

of the lessons are based on every day English.,"

Other series of textbooks used were L. Faucett's
?Oxrord Englisﬁ‘Series, and E,L, Gatenby's "A Direct Method
English Course.," There were no speclial comments on these
but they were much less frequently used than the first two

series,

In grammer books G. Brackenbury's "Grammr Exercises"
gseemed to be fairly popular, One teacher said "Brackenbury
is a good book, with many exercises, and 1t helps them a
lot for writing and spesking." Among other grammar books
were Oliphant's "Matriculation English Grammer" and Tipping's
A Matriculation English Course." One teacher sald, "I
dislike Oliphant first because it is difficult for my'students
and also because it does not meet their needs., It 1s not

prepared for students who study English as a foreign language,"
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Anothér teacher said that Tipping's "Matriculation Grammer"
1acked clarity and comprehension, It would take too long

to 1ist other grammar books used. Here is the remerk of

one teacher who does not name the particular grammar books

on their authors, "I dislike the grammar books especially
because they are not chosen according to their class, age

and understanding, The books are not systematically arranged

to give them a clear knowledge of the English Grammar.,"

i

A few schools seemed to do precis writing. R.W,
Jepson's "A New Guide to Precis Writing" and J.A. Bright
and XK.F. Nicholson's "Precis Practice for Overseas Students"

were two textbooks mentioned with no comments,

There was a wide variety of other textbooks used,
In some cases the teachers have not provided the authors of
these books, so it is difficult to make an estimate of the
ﬁumber of different writers whose works are used. The follow=-

ing are a few to illustrate the range,

Allen, S. - Living English structure.
French , F.G, - Self Help Exercises in English,
Leavitt, L, - A First Book of English,
Smith, - Brush Up Your English,
A Typewritten Course in English Idioms.
Vocabulary List of 5,000 Words,

Literature books included the following:

Shakespeare - Macbeth, Julius Caesar,
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stauffer Larsen - Adventures in English Literature,
Drake - An Approach to English Literature.

Collins - Treasury of Engllsh FProse.

Cross, Smith and Stauffer - English Writers,

Guibillon - La Litterature Anglaise Par les Textes,

There were far fewer American textbooks used than
English, This may have been due to their higher price, but
1t must also be due to the greater abundance and variety

of English textbooks produced for the Middle and Far East.

"Let's Learn English" by Audrey L. Wright and James H,
McGillivray was used by one school, and very highly spoken
of by a teacher who said: "I like it because 1t teaches
English, not ebout English (grammar); it teaches intonation
which is quite difficult for us, It tries to give the
netural enviromment of native speakers, Above all it puts
emphasis on practice." Another school used "The New Basic
Readers" published by Scott, Foresman end Co. The teachers
using them were very proud of them, and seemed to attach a
great deal of importance to them, However, although these
books were very brightly illustrated and could have been
used for oral work without the help of Armenian, even
with the youngest children they were teing used for
translation., In one class two pages of one reader were

read and translated over and over again, each child cha ting
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the English words and in the same tone giving the school's
version of their Armenian equivalents., "Robin", for instance,

became " [@ngaitt " {(bird) and "Oh! Ohl was translated
0 USeN, Ufes o

Suggestlions Concerning Textbooks, One immediate

suggestion as regards textbooks 1s that a variety of seriles
or authors should be avoided, For instance in one school
the same class was using the following books: -
G, Brackenhury, Grammar Exercises, B, I & II,
Eckersley and Macaulay - Brighter Engllish Grammer, BI,
L, Faucett - The Oxford English Course, B, I.
M, West - Header I, Alternative edition,
M, West - Learn to Speak by Speaking,
This can only result in unprofitable repetition and confusion,
The producers of these books are experienced teachers, and
their books are based on word frequency lists, so that each
book follows the previous one buiiding on vocabulary and
construction already learned, It is suggested that the works
of only one suthor be used speclally in the early years, It
is also suggested that the same series of textbooks be used
for a period of time in order to ensure continulty, and to
have some uniformity in the teaching of English within each

institution.

Later on, when students have acquired a fair amount

of vocabulary and familiarity with sentence patterns, other
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books might be used, Most of the serles written for foreign
students have alternstive readers, based on the vocabularies
contained in them, Some of them also have simplified classics
reduced to the limits of their vocabularies., The value of
simplified classics 1s a doubtful one as far as their literary
merits are concerned., It 1s not easy to produce works that
would have literary merits of their own like Lamb's "Tales
from Shakespesre”, but the simplified classics are preferable
to haphazard repetition of words end forms that must appear

in works not based on the textbooks in guestion, As soon

as the students are able to follow them at all, original

works within their capacity should be urged on them as
supplementary reading material, Outside reading thereafter

gshould be encouragecd as much as possible,

The choice of textbooks in the first place should
be the work of the teachers of English, The head of the
department in consultation with other members could do this,
The British Councll has a very good collection of English
textbooks, Coples may be had for study outside, or questions
asked about the books there, Close study of the series,
including handbooks for teachers, alternative readers,
supplementary readers and graemmers is necessary before

adopting it., The handbooks accompanying the series usually
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give a very good indication of th2 material to be found in
the textbooks, and the way it is intended to be used, Some

of them give keys to exercises and make further suggestions,

The n;xt suggesticn 1s that a close study should be
glven to the method that the author of each textbook intended
to te used with 1it, It 1s very unprofitable to use them as
texts for translation when they were intended to be the
basis of oral work and drill in sentence patterns, The
exercises should serve as a model tc the teacher who should
augment them with similar exercises, Although textbooks
are often useful in the existing conditions in the Armenian
schools, for focusing the attention of great numbers of
children on one particular object in front of each, it is
not wise to depend ertirely on them, The practice of going
round the class doing exactly the same thing time after time
can only lead to boredom, The textbook should only serve

as the basis for the work to be done by teacher and pupil.

There is very grest need for spscisl textbooks for
the Armenian schools, Some teachers feel this strongly.
Here 1s a suggestion by one of them, "Better textbooks
speclally prepared for Armenian school children, The
texitbooks we have are either only good for Arabs or for

English boys. Our textbooks should be written having in
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rnind our mother tongue which presents a much different
situation than the other languages." The same teacher's
comment on textbooks used in that particular school is on
similar lines, However, no textbook could replace the
teacher, Even the best textbooks could be tadly used
through lack of careful preparation and adherance to old,
though familiar, and perhaps too easy, methods of trans-

lation and reading,

Methods Used,

The methods used in the Armenian schools did not
show a very great deal of variety from school to school.
The variety appeared to be more within the schools than
between them., The latter may have been due to the fact
that only a very few lessons by each individuel teacher,
were seen, and there may have been more homogenelty if
a longer time had been spent at each school. On the other
hand several teachers said they had made the lessons as
representative as possible so that all that they usually
did might be seen, This may have been the cause for the
fact that there was, on the whole, little conscious
implementation of any particular method except that of
translation in the lessons observed, Several approaches
were usuelly tried in many of the lessons, thus giving the
impression that there was very little planning beforehand



- 109 -

as to how materisl was selected, graded and presented in
each lesson, Also there appeared to be very little overall
planning or cooperation between teachers as to how the

teaching was to teke place.

Translation., As translation was the method most

widely used, it is proposed to give an account of it as
seen in these schools, and later to take other approaches
to teaching English that were seen in the lessons observed,

or mentioned in answer to the questionnaires.

Out of the twenty seven lessons observed, eleven
were taught almost entirely through translation. Trans-
lation, or the use of the mother-tongue was also seen in
many of the others, but the extent varied. Sometimes 1t
was an occasional word or phrase translated, sometimes
snother language, such as French, did the work of Armenian,
end sometimes a considerable part of the lesson consisted
of translation and the use of the mother tongue in

explanations and instructlions.

The characteristics of the translation method as
they were seen were the following., The first was an
almost entirely one-way translation, from English to Armeniam,

Occasionally when the observer was asked to take part in the
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lesson, children were asked to translate from Armenian

into English and failed to do so in a number of cases,
although they had obviously understood the English words.
The second characteristic was the breasking up of sentences
into groups of two or three words for translation, This
often reduced a passage into meaningless word groups, SO
that it was difficult to knew if the children had really
understood the passage as a whole. A result of this was

a sad distortion of the mother-tongue in many cases, Not
only was the normel word order reversed, but auxiliaries,
idioms and expressions were turned into Armenien verbatim,
often meking no sense at all, A third characteristic was
the teaching of formsl grammar with translation. This
usually happened at the end of the lesson when rules for
plurals, tenses, comparatives of adjectives were taken and
1llustrated from the passage., However, since in all
language teaching so very much depends on the personality
and teaching sbility of the teacher, there were translation
lessons that seemed on the whole successful., Before giving
the opinions of the teachers and their own estimate of how
much they use it as a method it may be profitable to describe

briefly a few lessons observed,

In one school the lesson was being teken in a very
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crowded room., The book being used was West's New Method
Reader III, Each child was asked to stand up, read and
translate. The translation was done in groups of two or
three words, first literally into Armenian, then the
teacher put the words in their right order in Armenian,
and the child proceeded to the next few words. The class
was extremely bored and fidgety even with a visitor
present., There were several scuffles going on in different
parts of the room, As a contrast to these, a little girl,
squashed in the middle of a row of five at a desk, was
intent on the text, her little face registering torture
when the teacher did not correct or put into the right
order the words produced by her classmates. This happened
several times as the teacher could not entirely ignore the
rest of the class and failed to make the necessary
correction., The following phrases will give an idea of
some of the distortions of the mother tongue.

They had heard.

Ubnup nt¥bhYy powd

He had gone.
Ut neYlp quguwd

Without making any response.
UnwUg pYbpne nbel wwows|vwi:

It has been said earlier in this paper that Armenian is
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in a more fluid state as a language than English, but
there are certain usages in English like the auxiliary use

of the verb 'to have' which are entirely foreign to the

language.

This was one of the worst examples of the trans-
lation method seen. However, there was another class
in the same type of school, under similar conditions,
where there appeared to be an excellent atmosphere. The
children were interested, and even enthusiastic. The
distortion of the mother-tongue was far less obvious
here, the rules of grammar, the 's' of the third person
gingular in the Present Tense, in this case, seemed to
be understood by the students. Here the translation was
not entirely one-way, for the teacher asked the children
to give a few things in English. The mistakes they made
were pointed out and corrected. There was also an attempt
at making them compete with each other through dividing
the class into sections according to the columns of desks
in the room, Thus, with small variations it seemed

possible to get diverse results from the translation method.

The method is so prevalent that it is very hard for
teachers who do not approve of it to break away from it

when their students have begun English with other teachers.
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This was the case in a class where children had come from
twenty four different schools to form the youngest class
of a secondary school., At first it was almost impossible
to speak entirely in English because however simple the
instructions were, several children always said, in
Armenian, "Please I don't understand.," It was not that
they did not know the words. It was an attitude that had
been built up to expect all information about the lesson
in Armenian., It took several months, before simple
instructions in English could be followed. Even then

the most elaborate preparations of lessons were often
frustrated by some of the children, who knew the meanings
of words already, and could not restrain themselves from

giving them in Armenian,

In answer to the questionnaires most of the

teachers said that they used the mother tongue at some

time or another in their teaching. They did not all give
the percentage of time they spent on translation, but the
highest amount given was thirty to sixty percent. One
teacher gave it fifty percent, three gave it forty percent,
two gave it twenty five percent, three twenty percent,

one fifteen percent and one ten percent. Three people

gsaid theyv gave it less than five percent.



There were two guestions on the use of Armenian
in the questionnaire. The first was whether they used it

at all, and the second whether they used translation as

such,

Only two people said definitely "No" to the first
question. The rest all said they did use it sometimes,
though the amount and extent varied. The reasons they

gave included the following.

It clarifies meaning.
Without it they cannot "get the homework",
It improves vocabulary.
It helps them to understand the meaning of what
they read, hence it helps them to like it.
It helps understanding of "irregular words."
It helps to explain grammar and reading.
It relates Armenian and English grammar
Explaining words with the few words that they know
is difficult. Using Armenian avoids vagueness
and makes meaning sure.
It saves time,
Translation as such was also defended by many., Here are
some of the reasons given.
It is useful occasionally for testing.

It tests comprehension of fine differences.
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It helps the introduction of new vocabulary.

"Translation makes the student realise the beauty
and difficulty of the foreign language. In an
indirect way it steadies the basis of the mother-
tongue."

"It makes them conscious of the differences of
the languages, to avoid them, from the mistekes
that they actually make."

Strangely enough four teachers said translation
was more necessary for beginners than later on. This, as
we shall see when a fuller discussion of the method takes
place later on in this paper, is quite contrary to modern

theories of language learning.

Other Methods., Although there was a great variety
in the amount of translation used, no lesson observed was
conducted on entirely Direct Method lines. There were,
however, sections of lessons where teachers tried it. One

such lesson was in a primary school where conditions were
very difficult. Here the teacher asked the children who
were beginners at English to actually do things and then
speak about them., The teacher seemed to have an unusually
friendly way with children and they all seemed to enjoy
the lesson. However, there was no attempt at drill, and
only a very few children took part in the activity which
formed really a small part of the lesson,
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In the questionnaire the teachers were asked to
say what they did with a class of beginners. A look at
their answers will give an idea of methods used in the

early years.

Several teachers seem to be using variations of

the direct method with beginners. Here is what one says.

"The most effective way of starting is the

oral method, I started with simple sentences which
were found in their pictured textbook. First I
taught vocabulary by bringing in the actual objects
if they were objects and using action if they were
verbs or otherwise, I repeated the words and
sentences until they got used to it and let them
repeat them and do them if they were actions, and
then they read it in the book. First they read like
parrots but after a few weeks they got used to the
letters. I introduced dictation only after two
months and then only a few words. During the first
two months I gave them words and sentences to copy
mainly to get used to the letters.,"

This teacher was one of the few who were using actions and

conversation and the lesson appeared very successful. The

children were interested and eager, and there was an attempt
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at drilling the form "I have a piece of paper”.

Several teachers said they used pictures, flash
cards, objects, actions, films, the blackboard and coloured
chalk, repetition, questions and answers. These stressed
the importance of oral work at first. Some mentioned that
no formal grammar was taught although they tried to be

grammatical themselves.

However, as a contrast to these there were teachers
who believed in the teaching of formal grammar. There were
others who believed that the students being told how
important English is in their lives made lessons at the
beginning more effective. Many bemoaned the fact that
children were learning four languages, which made the
teaching of English very difficult. Here is what one teacher

Says.

"They first start learning French. They learn
the names of the letters (French names) so that it
gives great difficulties in spelling classes. When
you say (e) he writes (i), when you say (h) he looks
at your face amazingly."

This question of the interference from French in the

learning of English comes up again and again in the

guestionnaires. However, the quotation given above points
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to difficulties very different from that. It indicates
methods of teaching reading and writing which have been
extinet for a good many years even with the most
traditional teachers. Another teacher, complaining of
French again, says it makes them confuse it with English.
He also says the pupils hear no English outside. "I have
to write in Armenian the pronunciation of some words.
Usually in this matter a teacher faces difficulties in
teaching English, and I em not an exception." This, again
indirectly, raises the importance of having teachers aware
of theories of teaching speech. Linguistic science strongly
stresses the difference of sounds in two separate languages
and emphasises the necessity to dissociate, if possible,
the sounds of the mother-tongue from that of the language
being learnt. Here they were being imprinted further by

the use of the characters used in the mother-tongue.

In the older classes again teaching varied with
the teacher. Although there was much less tendency here
to use the mother tongue, it could not be said that all

the lessons were satisfactory.

There seemed to be teachers who did not really
know what they were teaching, and had not taken the trouble
to prepare the lessons., As a consequence there was no

organisation in the material of the lesson, and no conscious
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method of presentation. One teacher took all the tenses
in one lesson. It was admittedly a revision lesson, but
there seemed to be no planning, and the teacher found
herself in great difficulty over the Present Continuous
tense (which was used as the Ffuture by many), over the
Present Perfect, and the Subjunctive., Since the examples
had not been prepared, such sentences as "I have been at
you for many times"™ "I have had few clothes when I was
eight years old" were put on the board by the students,

and passed by the teacher.

There wes a great deal of asking children to use
the blackboard in many of the lessons. In another lesson
which appeared equally hastily prepared, the teacher's
lack of English was very evident. Again students were
sent to the board to write sentences. The textbook in
use was Eckersley's Essential English Book II and "since"
and "for" were the words being taught. The use of the
Present Perfect was entirely ignored and such sentences as
"T am in this school for two years" "I used to play the
piano since I was a child"™ were accepted. Negatives were
done next, in the same manner, then a number of sentences
in the passive voice were turned into the active, and
finally there was a dictation on the board, one stulent
dictating and another writing it out.
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There were some very good lessons observed in the
secondary schools., Some teachers were able to make their
students think, and express themselves quite well orally.
It is difficult to judge efficiency from the observation
of one or two lessons, and the adequacy of the work will
have to depend ultimately on the ability of their students
to do well both in written and oral work later. However,
it must be admitted that many of the secondary school
teachers have to face the difficulty of faulty beginnings
in their students.

P;onunoiation and Intonation. Both in the primary
and the secondary schools there were attempts at teaching
pronunciation during the lessons observed. Where this had
been done effectively the results were obvious in the
children's pronunciation. There were classes where th was
pronounced by most pupils quite un-selfconsciously, but
in the majority of classes it beceame d in words like then
and t in words like throw. ©Some teachers were attempting
to teach the difference between the long and short vowels,
but not with much apparent success always, In one school
the teacher made each child say the correct pronunciation

three times every time a child made a mistake.

Only in one school did there seem to be an effort

to teach intonation, but this was mere theoretical than
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practical because the teacher's own intonation was not

gquite English.

Audio-Visual Aids, It is necessary to say a few

words about the use of audio-visual aids in the Armenian
schools in connection with teaching methods, On the whole
very little was seen in the lessons observed. The time-
honoured blackboard was very much in evidence, and not
always well-used, but there was little else to be seen.
However, in the questionnaires a number of teachers say
their schools possess gramaphones, projectors, pictures,
flash cards, If this is so, more use could be made of
them, More will be said about teaching aids at the end
of this paper, but it 1s worth mentioning one instance
of lack of coordination in a school in connection with
this, The following are the answers of two teachers,
both teaching in the same school, to the question "Do you
use teaching aids such as pictures, films, gramaphones,
ete,? IList the kind of teaching aids available at your

school,"

First Teacher - "No, we lack means,"
Second Teacher - "Limited teaching aids available,
1) projector.

2) phonograph.
Have used a tape recorder of 'Peter the Wolf!
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as motivation for composition writing in 8th

grade, They listened to the tape: then wrote

the story. New words were introduced first.
Eleventh grade writes fiction suggested by pictures

given them,"

Testing. Methods of testing work appeared to
present no special problems., Both orsl and written tests
were used. Some teachers preferred objective methods and
some subjective methods of testing, and some used both.
Very few teachers sent in copies of examination papers.
Those that were sent, however, seemed to be well thought
out and balanced and representative of the work done during
the year. The answers written by the students appeared to
be carefully corrected and graded. Some of these were on
the mimeographed sheets given to the children, and some
on ordinary paper. The questions, however, were all

mimeographed and each student had had a copy to himself.

Examinations were observed in one school., Here
the organisation was very good indeed. The whole school
had exeminations, the students worked under strict super-

vision, but in very orderly and quiet circumstances.

The foregoing pages have given some idea of the

actual process of teaching in the Armenian schools, and
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the problems raised by it., These may be divided into three
mein categories, The first is the problem of the coordination
and integration of teaching. There is too wide a range of
differences within each school, especially where there are

as meny as four or five people teaching English, This is

not unusuel because it seems to be taken for granted that
people who have had their education in English can teach it

as a language, Either a supervisor for each group of schools
run by the same organisation, or, better still, a chairman

for the English department in each school could, perhaps, help
not only in organising the syllabus but alsoc in seeing that
the teaching is done with the maximm of efficlency possible

by all members of the staff,

The second, which 1s really part of the first, is
the problem of teachers with insufficient preparation,
Agein some help is necessary from a coordinating agent or
the head of a department. Some schools seem to labour
under the illusion that if they have efficient teachers in
the top classes all will be well., This 1s not so. Language
learning is a long process, and good foundations are
indispensable., Help must be given to the teachers of younger
classes if they need it. 1In the appointment of teachers
very great care must be taken to employ really good people

for beginners, This question comes up agein and again,
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It is very unwise to cut expenses on the salaries of
teachers and to be content with poor or mediocre teachers in

the primary schools,

The third difficulty is the weight of the curriculum
and interference from other languages. All these problems
have risen in connection with other aspects of the teachling
of English, but this glance at teaching methods stresses

the need to look seriously into them,

Preparation of Teachers, Perhaps enough has been

said about teachers in the foregoing pages, and more will be
said in the last chapter of this study. However, there are
a few general points that must be mentioned here before

going on to the students in the Armenian schools,

There was a great variety not only in the teaching
techniques and ebility of teachers, but thelr qualifications,
Among the twenty one who answered the questlonnaires there
were ten with university degrees, Among these there were
people who had done post-graduate work, and the universities
mentioned included American and European institutions., Five
of the twenty one had gone on to training colleges or other
institutions of higher learning after their secondary

education, and six had had secondary education.
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However, the general impression from the question-
naires and observations did not 1ndic;te that those who had
university degrees were necessarily the best teachers,
Indeed, in one or two cases the opposite was the impression,
From smong those with more modest qualifications there were
some very thoughtful answers, and their teaching seemed to

justify the impression left by the questionnaires,

There are, however, several characteristics that
seemed to be common to many, The first of these appeared
to be an ability to work under adverse circumstances with
a sense of duty, This seemed to strike the observer in a
great number of schools, The adverse circumstances were
not necessarily physical ones, They included the amount of
work each teacher was expected to do, the preparation,
background and mental ability of their students, the demands
of the community and family on their time and energy, the
little pay they had, and the insecurity of their position,
The weight of the curriculum and confusion resulting from

the study of four languages has already been mentioned.

The second characteristic seemed to be a desire to
know more about modern methods of teaching, Many asked
questions, and sought for advice and suggestions, However,

there were a few who were unaware of their shortcomings,
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and tended to take rather a self-satisfied attitude,

The third point noticed esbout a great number of
teachers was their own lack of knowledge of the language.
There were, naturally, some whose English was very good
indeed, but there were a far greater number of people who
made very bad mistakes themselves in the lessons, and
allowed bad mistakes to pass on the part of students, This
has already been apparent in some of the gquotations from
the questionnaires, and examples from the lessons themselves.,
The only way to eliminate this 1s a serious endeavour on the
part of teachers to improve their own English, and to be
very meticulous and careful in the preparation of lessons,
There is no need to be too down-hearted about it, though
Gatenby, telking of other non-English teachers of English
says:

"Don't be discouraged if you feel that you have
not a perfect command of English, or that your
accent and intonation betray you....Can you express
all ordinary ideas in reasonably correct English,
spoken or written? If you are satisfied on these
points, there is no need for self-criticism provided

i

that you continue to improve your efficiency."

4. Gatenby, op.. cit., p. 62.
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He is speaking of teachers teaching English for "practicel
purposes", Since in the aims of teaching English in the
Armenian schools we have seen that far more than that 1s
involved, this question of improving the efficlency of

teachers of English cannot be too strongly urged.,

To end this section on teachers one last remark seems
appropriate., Almost without exception there seemed to be a
genuine interest in the children, and affection for them,
Whatever the shortcomings of teachers, this quality is of
supreme importante not only in the teaching of English, but

any teaching that is done anywhere.

Students., To end this chapter some information
about the students of the Armenian schools and their back-

ground seems appropriate,

It will have been seen from the division of the
Armenien schools into categories that there 1ls a varlety
of economic levels as well as religlous backgrounds -
Catholic, Protestant, Apostolic - are too familiar to deserve
much space here, It will be sufficient to say again that
the majority of students in the Armenian schools belong to

the Apostolic Church of Armenia,

Although there is a great range in economic differences

between the femilies of students, the range is not so obvious
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at a cultural level, As far as educational background goes,
therefore, the majority of students come from homes that are
not too different from one another, The Armenlan communlty
in the Lebanon is a very young community, and therefore there
has been no time to build up a tradition of culture in
successive generations of families as one finds in countries
like England and the United States, Socisl differences are
mainly based on the money that each family has been able to
acquire within the period of time between World Wer I and the
present, There are families with very neer relatives with
whom they have much in common socially and cultursally,

living in very different circumstances from thelr own, There
are, naturally some homes thet do possess numbers of books,
where the parents are educated and cultured people taking an
interest in literature, art, music and the ideas of other
people, but the majority of the well-to-do in Beirut are not

of a very high intellectual level,

The professional class in the community 1s small,
Also, financially they are not always in a position to afford
the books, pictures, music and so on that the more moneyed
classes could afford if they were sufficiently interested,
The large class of civil servants, doctors, lawyers, judges,
business executives, army, navy and air-force officers that

form the backbone of the middle classes in other communities
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is mostly lacking here., Therefore there is not the leaven
of children with that type of background in sufficient
numbers to help raise the cultural level of students in the
schools., Also, a number of children who would come from

such homes go to non-Armenian secondary schools in Beirut.

Some of the so-called intellectuals in the community
are rather intense people bent on some political or social
ideology or other, and too much taken up with 1t to be open
to the broasder aspects of culture that help to form the
intellectual 1life of a community. Books or ideas for their
own sake are treated as trivialitlies beside the central theme
of their existence., Their children are naturally subjected
to this intensity of thinking along certain lines on certain
subjects and have not the mentzl ease and comfort that

foster clear thinking in a more balanced background,

The social pattern has been very authoritarian for
a long time in the Armenian community. Now that change
has come rapidly, the homes are not able to adjust them-
selves satisfactorily to it., Either there is extreme
anxiety to make the children do well at lessors, and there-
fore a great deal of pressure is brought to bear upon them
in their work and play, or else the parents are unable to

exert much suthority and they are left to do as they please,
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Many families pay teachers to come in the evenings and
supervise homework or give extra lessons. On the other
hand there have been cases of parents going to teachers to
ask how to stop their children going to the cinema as often

as they do.

These have been mostly children of the fairly well-
to-do homes, possessing some financial security. The propor-
tion of those who do not possess it is much larger, Some
of the headmasters had very sad stories of really acute
finencial distress asmong their students, Many of them
apparently live in homes where the net income is between one
hundred and ore hundred and fifty Lebanese pounds, and that
when the father can get employment, Many children live in
one-room houses, with sheds outside for kitchen and other
amenities, This wes driven home in a lesson of English in
one of the schools., They had been asked to describe a house
with vocabulary that they had had, One girl failed to mention
a kitchen, and was genuinely surprised when she was asked
why she had not. "It is outside the house, not insidel"
she said, Very many of them have literally nowhere where
they can do homework, This was one of the anxieties of
the headmasters of these schools, Many of them play 1in the
streets after school and get into bad habits, 4&nd pt,

among these, there seemed to be very promising material,
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and the headmasters mentioned several of thelr bow and
girls who were dolng very wel 1 either at secondary schools

or the universitiles.

Tt would, es we have said, be informative to have
a long-term investigation on the careers and achievements
of students from the Armenian schools. Pending this, however,
there 1s one pilece of information that may throw some light

on how some of them are doing in one institution.

The following table was made from information taken
from a report by Prof, W, Wyant of A, U.B. to Dean Hanania on
the results of Freshmen English for the first semester of
1957-58, As four of the schools observed were among the

ones he reported on, it was considered the information would

be useful,
ARMENTIAN AVERAGE PERCENTAGE OF DIFFERENT
SCHOOLS GRADES CATEGORIES OF WORK
(Average AUB
Grade = 67.11) Good Fair Week | Failing
First School - 62.7 14.3 1h.3 28.5 Lh2,8
Second School 66.1 - 50 33 17
Third School (
E 73 33 50 -- 17
Fourth School(
(
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N.B, The third and fourth schools were put
together because they are sister schools run by

the same institution,

It cen Dbe seen from this table that for these
particular results at leest, only two of the four schools have
grades above the average for A,U,B, students, The first
school has nearly half its students in the "Failing" category.

The second school has no students that come under "Good".
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CHAPTER V

SUGGESTIONS

The Needs of Teachers

It has been seen throughout this study that at
almost every stage of the discussion reference had to be
made to the teachers of English., Important though they are
in any system of modern language teaching, it is scarcely
possible to exaggerate their importance in the particular

case of the Armenian schools in Beirut for seversal reasons,

The students in their charge very seldom come in
contact with native speakers of English, They areg as we
saw, labouring under difficulties created by their own
language, by overcrowded conditions both in the classroom
end the curriculum, by the necessity to learn several
foreign langueges at the seme time, and by other social
and economic conditions that they or their families face.
The task of the teacher here, therefore, is a harder one
than that of a great many other colleagues engaged in the
same task, There is, however, one great advantage that
they have, Their students usually are highly motivated,
realising the usefulness of English to then,

The following pagas will give some of the qualities
expected in the 1deal teacher of modern languages, They
are mostly the suggestions of authorities from various parts

of the world, representing different systems of education,
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Following this there will be some suggestions taken from
these authorities and from a consideration of the situation
in Beirut, Finally there will be a discussion of the status,

gsalaries and retirement of teachers,

The requirements of modern language teachers may be
divided into three parts, These are the formal training
that they may be expected to have, their knowledge of the
subject they teach, and their personal qualities with regard

to their work,

The formel training which is expected of teachers
of necessity varies from country to country, The UNESCO
seminar hes divided this into three main types or patterns,
which 1t gives in its report on the training of teachers.

According to it existing systems of training for
secondary school languege teachers fall into three main

patterns,

1, Treining spread over a four - or five - year
university course, and forming an integral part of such a

course,

2, Training conducted by a university or an
educational authority subsequent to the normal academic
course and sometimes separated from it by an interval of

one or more years’ teaching,



- 135 =

3. A university course of academic studies
including an introduction to philosophy as well as the theory
of education, followed by a training period of two years in

training centres established by the educational authorities.“l

These are the qualifications expected of secondary
school teachers, but the general feeling is that the teachers
of junior classes are equally, if not more important than
those of the higher classes, and the UNESCO seminar 1s of
the opinion that at =211 stages of the teaching of modern
languages "the teacher should have the highest possible
qualifications, In particular, it is vitel that the
teaching of beginners' classes should be of the highest
quality. The seminar emnphatically deprecates any system
which puts junior classes in the hands of unqualified

teachers."2

Any of the three patterns of training seem very
remote for all the teachers in the Armenian schools in
Beirut at the moment, but a university degree and formal
professional training, though very highly desirable, are
not held as absolutel y essential even in a country like

England, The authors of "The Teaching of Modern Languages"

1, Unesco, op.. cit., p. 126,
2. 1Ibid., p. 126,
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say that sometimes "the necessary knowledge and cultural
background are found in one who has lacked the good fortune
to be a member of a university, but who is nevertheless a

skilled linguist and a sound scholar."3

The academic qualities, then, which a modern language
teacher 1s expected to have may or may not have been acquired
through formal universlity and professional training, However,
teachers should constantly be widening their own knowledge

of the language they have undertaken to teach,

The UNESCO seminar gives the following as the
requirements of the 1deal modern langusge teacher in his

knowledge of the language he is to teach,

1, High standards of attaimnment in the language
he proposes to teach: correct pronunciation,
the ability to read aloud in a clear and
impressive manner, fluent and correct speech,
facility of expression in writing, and advanced
reading ability,

2. Sound linguistic knowledge based on scientific
study of the characteristic features of the
language, past and present, such as systems of
sounds, inflexlons, sentence patterns, word order
formatlon, and the ebility to apply this knowledge
in the classroom.

3. Extensive knowledge of the literature and the
civilization of the country under study.

3+ Association of Assistant Masters in Secondary
Schools, op.. ecit., p. L2.
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i, An introduction to educationsl psychology
and to theoretical and practical problems of
teaching, with special attention to techniques
of teaching foreigﬁ langusges end the use of
sudio-visual aids,

This covers very briefly what most authorities on

the subject give as requirements,

This thorough knowledge of the subject he is to teach
is usually assumed to have been required before the teacher
sterts upon his work, but he is expected to go on perfecting
it throughout his career, He must "know" as much as his
colleagues on his subject, but he "stands in greater need than
they do of constant refreshment and revision of his
knowledge. To teach a language and a civilization 1s to
teach & growing, living subject, constantly shifting and
changing, constantly threatening to leave far behind and
hopelessly out of date people who thought they had once

mastered.it.“s

In the question of the personal qualities of the
language teacher the authorities appear to be equally
exacting in their demands,

As the development of a balanced personality is
of first importance for the teacher of modern

i, UNESCO, op., cit., p. 126.
5. Ibid.’ p. 12’-‘-.



languages, he will require for his task imagination,
tenacity of purpose, and enthusiasm, The sustained
study of the language and its literature, together
with an ever-increasing knowledge of the way of 1life
of the people whose language he is studying, will
assist in broadening Eis culture and enhance his
professional ability.
Together with this balanced personality and broad culture
he must have a sympathetic attitude towards the language he
i1s teaching., He must try to live in "two or more different
linguistic worlds",--that of his pupils and that of the
foreign language he is teaching, "He must, in a sense,
live a 1ife of carefully divided loyalties, belng at one
and the same time a normal, loyal citizen of his own country
end, in the classroom, the unofficlal ambassador of another.“T
It is through this balance that he will achieve the purpose
of the teaching not only in imparting linguistic knowledge
but promoting the wider aims of language teaching, 1In the
last few decades the emphasls appears to be on a broader
culturel outlook for the teacher, as the aims of modern
language teaching are now expected to contalin the promotion
of international understanding, Along with the older
emphasis on an understanding of the literature of the country

whose language 1s being studied, there is an awareness of

6. UNESCO, . cit., p. 12k,
7. 1Ibid., pe 220.
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the importance of the spoken language of the people,
their life, customs and their culture in general,

To achieve good results in the actual teaching
of the language the teacher "will need to use all the
skill he has, all his energies and all his ability of
voice; mind, action, will; for he himself is the instrument,
the language transformer of the cold printed word, giving
out the sound-tones, rhythms, which the new language uses
to express meanings of a2ll kinds--intellectusl, emotional,
purposeful."8 The teacher 1s expected to have a talent
for dramatisation, "and a temperament not averse to a
little exhibitionism in the cause of language instruction."9
This is needed in the orsl work which so many modern suthori-
tles advocate for the first years of language teaching,
"when day after day, week after week, he must continuelly
summon up fresh stores from ever-dwindling reserves,
until by the end of term he can hardly avoid feeling

drained and empty."lo

Beside this emount of energy and skill, the teacher

1s expected to have confidence and skill in the implementation

8. Gurrey, op.. cit., p. 1.

9. Assoclation of Assistent Masters in Secondary
SChOOlS, OD.y &Eo’ Pe l|-3o

10. Gurrey, op.. gI_E., Pe 2.
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of the methods he uses, and he is to handle them "with
perseverance and courage to carry on the work wilth good

humour and enjoyment.“ll

Beside using his own initiative and energies the
teacher should "seek advice from others if he wishes to
recelive effective help; so he should discuss language-
teaching problems with colleagues, visiting supervisors,
training college lecturers; he should invite criticism of
his plans and of his actual teaching; and he should put
his own methods of teaching languages, his procedures,
teaching habits and mannerisms, his objectives and results
under the revealing microscope of his own critical and well-
focused scrutiny,"l2 Virginia French, in an article in
"Selected Articles from Modern Language Learning" called
"Do I Do That?" suggests visits to the classrooms of
colleagues; to observe other lessons, "A glimpse of
the mote in the other fellow's eye sends the visitor
promptly to a mirror, where more often than not he finds
& similar mote in his own,"!3 1In the same article she

gives a very useful 1list of the situations in which she

11, Ibide; Ps 2+
12. IBI4., ».:3:
13, V, French, ‘Selected Articles from Modern Language

Learning’, "Do I Do That?", p. Lb.
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has had to say "Do I do that?" and to answer herself
"Yes, but it looks as if I shouldn't," Unfortunately

time and space do not allow a detailed account of it here,

Whatever his academic qualities, "the Modern
Language teacher must be more than lingulst and scholar,
Like a2ll other teachers, he must have a sympathetic
understanding of boys and girls and a genuine interest in
the varied activities of the school community. Unless he
feels that he will be able to enjoy his life as a teacher,

he will do well to choose some other profes.sion‘.':“+

Another aspect of the personal gualities of a
languege teacher is the ability to cooperate with his
colleagues on the same staff, This cooperation should
show itself in an "esprit de corps,"--"Teachers should
remember never to let a colleague down, and always to
maintain the authority of the staff.... The teacher must
beware of letting his pupils see that he 1s in any way
ceritical of another man's capability or methods, Team work

must be the rule."15

As 1t was stated at the beginning of this discussion,

these ideal requirements are perheps not attalnable by all

1L, Association of Assistant Masters in Secondary

Schools OpP. . eit. . LI-ZO
15, - Gatenby, op., oit.. p. jobe
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teachers of English at lsast for the time being. However,
to help teachers and the institutions by which they are
engaged to improve the qualities of these teachers, a number

of suggestions are made,

There is a2 very useful and practical 1list of these
suggestions in the publication of the UNESCO seminar.l6
A few of these are perhaps beyond the means of the Armenian
Schools in Beirut, but it mey be worth giving those that

seem to be within the realms of possibility.

The first is a suggestion that prospective teachers
be sent to the country whose language they are going to
teach., This is perhaps too asmbitious for these schools
at the moment, but it is not outside the realms of
possibility as there are a few cases in which it has taken
place for other subjects, It should be possible to do this
for English; and the arrangement to do this might attract
more prospective teachers of good quality to the English
departments of these schools. The same suggestion 1s
made for teachers already engaged in the task of teaching
English.17 A few of the teachers whose lessons were observed

expressed a desire to do this, and it might be made possible

16, UNESCO, op., cit., p. 126-127.

17. This was also one of the suggestions put forward
by the Armenians teachers in the question-
naires sent to them,
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for them to do it through "Exchange of Persons Programmes,"
There would be difficulties in this because 1t might

not be possible to errange for the Armenian teachers to do
the work of those who will come to replace them here, but
they could be made use of in other ways in the Armenian
communities of the United States, There is one Armenien
school among those visited that gets English teachers from
the United States on a one or two ® ar basis, and a return
eppointment could be made in America for teachers from
Beirut, There are a few cases where teachers have been sent
to England or America for short periods to study conditions
or attend courses, This could be arranged for teachers

of English, Teachers could also ke given leave of absence
with pay, or their visit and stey in England or the

United States could be arranged through some other scheme,

Refresher courses at regular intervals are suggested
for teachers already in service. During the summer there are
courses at the A,U,B, Summer School which the teachers of
English could very profitably attend, The Point L Summer
School in Brummena in the summer of 1957 could have been
very useful, The schools and education authorities could

at least help in the arrangement and organisation of the
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attendance of these teachers at similar courses, There is
a great deal that could be done by the authorities in
arranging other refresher courses, perhaps within the
framework of the different educational communities, There
are some that do run summer schools for the staffs of their
schools, but much more of this 1s necessary speclally in

the field of English teaching.

A more close contact between the universities and
other institutions of higher learning is another suggestion,
A scheme whereby teachers attended evening lectures or
courses at the A,U.B, or British Council if only to audit
them should be encouraged, Already a number of teachers
are doing this on their own, but with the cooperation
and help of the authorities this could be extended to more
teaching staff, especially those teaching English, A far
greater we could be made of the universitles and other

institutions in Beirut than seems to be the case now,

A more easy access to books and perlodicals on
their subject is another point advocated, There are
several libraries in Beirut that could be made more use
of by teachers in the Armenian schools, Also their own
school libraries could be augmented with a view to the

needs of teachers. A discriminating and useful selection
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of periodicals could be subscribed to, and the names of these
or suggestions concerning them could be had from the A,U.B,
or the British Council or U,S.I.,S, libraries, There are
severesl good periodicals on the teaching of English which

are not too specialised end might meet the needs of the
Armenian schools, Even a more general paper like the

"Times Educational Supplement" might keep teachers in touch
with what 1s going in England and the world of education,

and also give them opportunities of seeing book reviews on

their subject.

Another suggestion is more opportunities for
teachers of English to hear native speakers of the language,
either through asking them to spesk on some topic of their
choice or through meeting them soclally. Beirut is
peculiarly suited for this and yet not enough 1s made of
the opportunities in which the city abounds, Not only
ere there institutions like the A,U.B., Point li, and the
British Council all with speclalists on the teaching of
English, but the city has numerous other residents and
visitors who could be asked to talk to the teachers and
students of the Armenian schools., 4 few schools do get
visiting lecturers to spesk to them, but much more could be

done on this line,
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The spoken word mey be hesrd over the wireless from
several stations in Beirut. This point was raised over the
question of audio-visual elds in the previous chapter,
but in the case of teachers it 1s important to stress it
egain, It 1s one easy and convenlent wey to hear the
language in the standard pronunciation of native speakers.
The Lebanese Broadcasting Service has now regular programmes
for teaching English to beginners, There 1is also a
programme for more advanced students, specially those
preparing for the Baccalaureat., Both these could be pro-
fitaebly used by the Armenian schools specially as at the
moment they take place after school hours and therefore
more students could be made to listen to them without

upsetting the time-table, Some are already doing this,

So far the subject of this discussion has been
the needs of teachers as far as their efficiency goes in
doing thelr work adequately. The stress has been on
improving and perfecting their knowledge of English and
thelr teaching of it, It would be well also to look at
the task of teaching from their point of view and to con-
sider what the schools offer them in the way of conditions

under which the teaching is to be carried on, and the

status and salaries they are offered.
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The problem of a good teaching staeff is not only
the preparation and qualities of teachers, but also the
conditions on which these teachers are employed. This is
perhaps one of the major problems facing the schools, From
observation in the fourteen schools it was evident that
most of the English teachers in Armenian Schools were
Ingenious in their adaptation of themselves and their
teaching to the existing circumstances. They often had
to work under very difficult conditions of both physical
environment; crowded classes, and inadeguate teaching aids.
In spite of this there was good humour, sympathy towards
the children, and a willingness to do well, However, with
all this it cannot be said that there is no urgent need
for improvement, If these teachers are to be helped to
improve their knowledge of English and their ways of
teaching, it is necessary to give them an assurance of
security, en adequate status among colleagues engeged

in the work of education, and a better salary.

It is & comforting consideration that in the
Lebanon language teachers are at least not considered
inferior in status to other teachers, which seems to be
the case in some countries where they apparently get less

paey and consideration thaa their colleagues.18 But status

18, UNESCO, op. eit., p. 124,
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smong their own immedlate colleagues is not enough, The
most desirsble situation would be one in which all teachers
in 21l schools had a similar status, It became evident 1n
the course of the observations that status varied from
achool to school, either because of the type of school or
the sociq-economic level of the area where the school was

situated,

The question of salaries concerns the whole teaching
fraternity, and is not a problem of language teachers alone,
Teachers are divided into two categories according to
Lebanese law, These are "ecadres" and "en dehors des
cadres,"!9 Those that are "cadres" are divided agein into
three categories which are "Mudarris", "Mu'allim" and
"Ustaz“.20 There is a speciel scale according to which
these receive salaries, Those that are "en dehors des
cadres" are paid "suivant des contrats particuliers."21
(According to particuler agreements,) However, this special
arrangement mey be for only two years, at the end of which
period they either become “cadrés" or are discharged, If
they become "cadrés", they are en tered "sulvant la categorie
et 1l'echelon correspondants a leurs qualifications."22

(According to the category and scale of their qualifications.)

19, "Loi sur L'Organisation du Corps Enseignant
Dens les Etablissements Prives", Article U,

20, 1Ibid., Article 6,

21, 1Ibid,, Article L.

22, Ibid,, Article 17.
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The following is the government scale for teachlng
staff in the Lebanon according to the new léw of May Tth,
1957. It constitutes a total ladder of 31, 35, and L5
years for the three cgtegories of Ustaz, Mu'allim, and

Mudarris respectively.

OVERNMENT SALARY SCAIE FOR TBACHING STAFFS, in L.L.

Ustaz Mu'allim Mudarris
1075 790 | 790
1075 790 790
1075 790 790
1000 720 720
1000 720 | 720
1000 720 | 720
930 650 650
930 650 | 650
930 650 650
860 610 610
860 610 I 610
860 610 610
790 570 570
790 570 570
790 570 1 570
720 530 530
.720 530 530
|




B TR TR — e —
Ustaz Mutallim Mudarris N .
650 530 530
650 490 490
610 1190 L90
610 4190 1490
570 450 450
570 450 450
530 1120 20
530 1,20 | 1420
1490 390 | 390
490 390 390
450 360 360
450 360 360
(Any salary for ) 330 330
(first two years.) o 535
Total ladder of 33
41 yoars, 300 300
300 300
(Amy salary ) 2175
(for first 2) | 275
years, I
Total ladder ! 250
of 35 Years.; 250
|
| 225
225
200
200
75
i 175
(Any salary for first
(two years,
Total ladder of L5 years,
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Unfortunately these salaries are not strictly
adhered to at the moment, However, even 1f they were,
1t 1s difficult to see how people teaching in the primary
schools getting 300 L.L, after thirteen or fourteen years
of work could keep up a decent standard of living, considering
the rent of houses in Beirut, the cost of food and clothes

and school fees for children,

There is thus inadequate pay and a great range in
the salaries of teachers in the Armenian schools, but even those
who are the best paild do not necessarily get their
salaries from one institution elone., They often teach
part-time in several schools, wasting precious time and
energy travelling between these institutions. A number
of teachers are engaged in other activities such as
secretarial work, night-school teaching, club-work and
other such occupations, A better and more uniform scale
of salaries might eliminate the dissipation of energy
and encourage teachers to become better qualified for
the work they do. The question of financing schools 1s
always a difficult one, but it is very short-sighted policy
to cut down expenses on the salaries of teachers. As we
saw in the last chapter, and as most experilenced teachers
and educators realise, it is possible to produce good

results in a great variety of conditions, but it is not
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possible to produce them with incompetent and dissatisfied

teachers,

Agreements between schools and teachers are
usually signed on a one-year basis. Very often teachers
do not know till July or August whether their services will
be required for the following year., Even wlth the most
well-established teacher there must be doubts as to his
immediate future and this could not be conduclve to a
happy and secure feeling which is necessary if people are

to work to the best of their ability.

The question of retirement is even more doubtful
than the present security of these teachers. Article 31
of the Law states that a teacher mey demand a discharge

on three conditions. These are:

a, if he has reached the age of sixty,

b. if he has taught for twenty five years con-
secutively, except when the interruption has
been for a legitimate reason,

¢, If he is afflicted by an illness which renders
him incapable of work. This must be certified
by the_medical commission of the Ministry of
Health,23

23, 1Ibid., Article 31,
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If a teacher leaves the school without these
conditions he is entitled only to his own contributions

towards the 5.nc1emnity.2lL

The indemnity itself is one month's salary for
every year of service at the school., This is calculated
on the average of the monthly salary, of his last three
years! service.25 When one considers that this may be
something like 300-400 L,L, in the cgsse of most teachers
in the Armen_ian schools it is easy to see that the amount
received could not possibly ensure a secure old age for them,
Since most of the schools are run by different institutions
this makes movement of teachers from one school to another
extremely difficult, Staying in the same school may have
some adventages but variety of experience would undoubtedly
enhance the teaching ability of most people. It 1s
difficult to see how a feel_ ing of frustration could be

prevented under existing circumstences.

Thus, one of the most pressing problems of the
Armenian schools at present is the question of superannuation
for their teachers, It is not only the present happiness
of their teaching staffs that is at stake, but the whole
future of the schools., The question of superannuation may

have a very strong bearing on the requirement of capable



- 15 &

teachers for the future. Unless young people can be made
to see reasonable prospects of promotion and security both
in work and for their old age, the best of them will be

attracted by other occupations,

It i1s not difficult to see the predicament of the
schools and their education committees over the question
of teachers! salaries, With almost 2ll of them the raising
of funds is a major problem, And yet, this question 1is
beyond doubt one of the most important items that need
attention., It is possible to endure a great many of the
hardships that other shortcomings impose on schools, but it
is imperative to have good teachers if any standard is
to be kept up, There must be ways of raising more funds
for the schools either through the acquisition of donatlons
and endowments, or through the activities of education
boards and the schools themselves, There are many possi-
bilities for these last two suggestions, The cooperatlion
of parents, friends, alumni and friendly organisations
might be solicited. The question of fees might be looked
into. Space in schools might be better used. One perhaps
minor point in connection with this is that there might
be a wiser spending of available funds, Whatever the
ambitions of education committees or headmasters for their
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schools in the way of buildings, equipment and furniture,

the salaries of teachers, with the minimum eamount of facility
compatible with the needs of the modern classroom are of
primary importance. Even under conditions which would be
considered far below minimum requirements there seemed to
exist a sense of vocation and duty among some of the teachers,
This spirit should be appreciated and encouraged but it would
be wrong to base a system of recruiting teachers on the
assumption of its presence in all members of the teaching
staff, irrespective of the financial awards that might be

theirs,

It would be well to consider the dangers of such
a policy. To take too much advantage of the spirit of
vocation among teachers might stifle it even in those that
possess it now. It would be short-sighted policy for
acquiring new members of staff; for apart from the few
that might feel this vocation, it could only attract
mediocre people who otherwise were not able to find other
employment. It is not difficult to see that unless
prospective teachers are assured of some security and an
adequate salary the best of them will take up some other
occupation or go to other institutions, This, in its
turn, is bound to have an adverse effect on the next genera-

tion of teachers likd y to fi1ll up posts in the schools.,
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The urgency of this problem facing the Armenien community
can hardly be exaggerated, It 1s now not only & guestion
of keeping up standerds at the moment, but the whole future
of these schools., A policy that underestimates the
importance of the preparation, adequacy end heppiness of the

teaching staeff 1s bound to prove disastrous in the future.

On the other hand, if there is better pay, more
prospects of promotion and some kind of security both for
the present and after retirement, then the schools can be
in a far better position to be discriminating in their
choice and appointment of teachers, Then they could
choose only the best and most well-prepared candidates
who epplied for the vacancies, This would ensure not
only present standards but the whole future of not only
the students in the schools at present, but those for
generations to come, The community itself would suffer
greatly through lack of adequately educated members and
leaders. Unless those responsible for the schools face

this problem now it may be too late.

Methods
Tt was seen in Chapter IV that a great number of

"nethods" were used in the Armenian schools, sometimes
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indiscriminately, but sometimes with consclous effort and

success,

The following pages will give a critical account
of a few accepted and widely used methods of teaching English,
giving the characteristics usually attributed to each, and
discussing their merits., It must be remembered, however,
that there i1s a very great difference between the best and
worst implementation of these methods, and that of necessity
they will vary in the hands of individual teachers according

to the preparation and the personality of each.

It should also be stated from the first that the
choice of a method of teaching is dependent on circumstances
existing in the classroom and the school, Very often the
number of children in a class, the range of age and ability,
and the physical conditions in the classroom are serious
factors in determining methods, The preparation of the
teacher, his knowledge of the language he is teaching or
the language of his students, are other factors that
determine method., The attitude of the headmaster, the nature
of the course, the aims of teaching each lesson, the text-
books used, the time allotted, methods used and accepted
in the society where the school functions and pressure

brought to bear on it by other members of the staff may
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211 have a hearing on how English is taught in each school.

It is also necessary to remember that the exclusive
use of any one method may tend to make it dull and
mechanical in the end, Since the object of each lesson
is a particular one, it may be necessary to adapt the
method to the immediate subject in hand, to the needs of
the class at the moment, It is easy to imagine even the most
lively and effective method palling after constant and
unrelieved use on all occasiom in every lesson, It is
therefore necessary for teachers to be aware of different
ways of approach to the teaching of English, and not to
follow one single method blindly, be it advocated by the
textbook in use or by educationists who have formed strong
theories as to what 1s the best method. "Being mere teachers,"
says A, Cochran, "with no theoretical ax to grind, we are
free to choose whatever is helpful in any or all of the
four methods of English teaching described, and to use

"26  she then makes & plea for the

the books as we please,
understanding of the materials of teaching English as a
foreign languasge and carrying out a resl programme so that
the classes are "not just a hodge-podge of pupils and

teachers occupying a certain amount of time in the classroom927

26, A, Cochran .. cit., p. 6b4.
27. 1Ibid., p. Ly



- 159 -

The word "method" generslly covers most aspects of
language teaching; but it may be divided into three main
parts, These are, selection of the language itself amd the
parts of it to be taught; the grading of the material so
that it may be taught systematically, and the actual
business of the presentation of the material.28 Some of
these points came up in the chapter on the aims of teaching
English; end will come up again in the part of thls chapter
which deals with the teaching of hearing, spesking, reading
and writing English. The merits and defects of the
methods discussed in the following pages will depend on
how they deal with the three gquestions of selection, grading

and presentation.

The Translation Method. The first method described

by A, Cochran is the Translation Method, and since this 1s
the one most widely used in the Armenian schools, it will
be convenient to take it first, It is, as she points out,
quoting Agard and Dunkel; often called the "old" method.29
It is 2all too familiar to many of us not only from the

descriptions in the 1last chapter but from our own experience

28, W.F, Mackay, "What to Look for in a Method"

1ish Language Teaching, Vol, VIII, No 2,
wgnfer ’ I§E§-!i Ba _Es_ng

29, Agard and Dunkel, An Investiﬁation of Foreign
Cochran

Laggugie Teachi§g, P. quoted in Coc =
22‘ .’ p.
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of learning foreign languages, specially French in English
end American schools, and probably English in French schools.3O
At its worst 1t 1s a word-for-word translation of a text-
elther an extract from a well known classic, or the whole
book 1tse1f; ("Lettres de Mon Moulin," by Alphonse Daudet
is one that may be remembered by some) which 1s slowly and
peinfully read and translated in small sections of two or
three lines by each student. The translation 1s often
interrupted by questions and explanations from the teacher,
usuelly in the languege of the students or the school;
or promptings from nearby neighbours who are not too bored
to take part; or admonitions from the teacher to these or
a restless and uninterested class, The students are usually
called in alphabetical order or seating order to translate
the next few lines that fall to thelr share., These have
often been calculated by the student, who has prepared only
the part llkely to fell to his share, either at home or
feverishly in class, and after their recitation he sinks
back into his seat to take no further part in the lesson,
The grammar taught 1s formal, and based on knowing rules
and excep tions by heert, It 1s often taught in a separate

lesson, although questions on it come up as the teacher

sees & chance to test or i1llustrate some point in the text.

30, For a not very flattering description of this
’ method see 0, Jespersen, How to Teach a
Foreign Languege, pp. L0-L2.
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The slower pupils take a much longer time than others,
meking the teacher impatient and even the conscientious
ones smong the pupils long for the end of the lesson.
Just before the end the teacher gives a brief translation
of the passage set for the next lesson, dictates the

meanings of the difficult words and the class is dismissed.

This is the picture of the method at its worst,
There is a picture of the same method at its best in "The
Teaching of Modern Languages." The writers recommend 1t
for the teaching of French in the Middle School.31 In it
the teacher reads the passage in French, adding a trans-
lation to each sentence, so that "the pupils have satisfied
their curiosity as to what it is sbout, and have not only
heard the correct pronunciation of a passage to which they
are paylng close attention; but have also been enabled to
appreciate its qualitles through the interpretive intonation
of the master." Then a good pupil is asked to read 1t
in French, and a series of lively and interesting questions
follow by the master., This method, they claim, tackles

the gremmer difficulty in severzl ways at once:-

31, Association of Assistant Masters in Secondary
Schools, op. cit., p. 135-136.
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1, It provides a constant revision of grammar
already known,

2. It enables the master to find out what grammar
is imperfectly understood snd to make it clear,

3., It enables the pupils to induce new grammar rules
for themselves from the examples which occur in
the text. Experience will show that this
inductive method can be of great value,

"Moreover," it goes on, "pupils are extending their

vocabulary at the same time; and the master has excellent
opportunities of finding out which pupils fail to answer
which grammar question."™ He will thus be able to help
those that stumble, and hold the attention of lazy ones,
Apart from grammar "certain words will suggest interesting
remarks; designed both to impress practical knowledge on
the minds of the class and also to awasken in them wider
interests in the life and culture of the foreign people.”
He then sets the passage for "prep". The students will be
expected to know the words explained, the grammar referred
to, and the spelling of the passage for dictation. He will
even set some seven or elght lines of the passage "selected
very carefully both as fine prose and as a repository of
valuable words and phrases" to be learnt by heart by the
pup113.33

32, Ibid., p. 135,
330 Tm., Pe 136.
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It 1s cleer that this method has many advocates on
both sides. Some of the arguments are given in the following
pages, Those agalnst it seem to outweigh the ones for 1t,
but even those who do not approve of it give sound reasons

why it should, sometimes, be used,

A, Cochran says that because it is "old" we must
not take it for granted that it is the least satisfactory
method for teaching a language. On the contrary, according
to her, if the students' aim is an "effective reading
comprehension of the language" this method may be the
best to train him to be 5.n<ile3;:~tmdent:.31‘L

There are other advantages that A, Cochran

points out,.

The method is practical because it is fitted
to the physicael and financiel limitations of
meny schools, The teachers do not need to be
masters of the language taught, Their pronuncia-
tion, grammar, and voéabulary may be very shaky,
but 211 they need to be is to follow the text-
book closely and discuss it in their own - and
the students' - langusge, It is by far the
easliest method to use in big classes., Where 1t
is necessary to have from thirty to seventy
students in a class it 1s impossible to give
each student much opportunity for individual
drill. But this method can be used in what 1s
virtually a lecture course, with students doing
their individual work outside the class without
the guidance of the teacher, For the same reason

this ?ethod does not require many hours of class
work,35

34y Cochren, op.. glﬁ.r pe. 13.
35. Ibid,, P--il- ’
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The dissdvantages of the method are pointed out
later on, but the s2bove passage refers to so many of the
situations in the Armenisn schools that it might be well
to consider our sims and ohjectives at each stage before
dismissing this method as completely unsatisfactory on

2ll occasions,

Otto Jespersen says that in spite of all the
arguments against it "trenslation might still be a very
useful and indispensable means in the service of language
1nstruction.3® Although basically opposed to the method,
he gives the following points in favour of translation,

Tt 1s a means of making the students understand the foreign
language., It is a means of testing whether they understand
1t., It is a means of giving the pupil "practice in producing
something in the forelgn language," It is a means of

testing whether he can produce it, He goes on to say

that translation is very far from heing "the only means"

of doing these things, but these are ways in which it

can be used,

F.G. French says translation "cannot be completely
shut out from the English 1esson.37 Forbidding translation,
he says, is being unaware of the fact that children may

be thinking in their own language and translating mentally,

36, Jespersen, op.. cit., p, 56.
37. French., op.. ¢it., p. 81,



although nothing is said to show it. He says this maey
happen throughout the course and go on heppening after
the student has left school., Not only does he find the
use of the mother-tongue inevitable, but he argues that

2 pleasurable feeling accompanies it when through trans-
lation the pupil has been successful in understanding
something.38 Another point he makes is that there are
words that cannot be understood without the help of
translation, and sometimes there are words that even with
trpnslation need long explanation, The examples he
gives are "ago", "quite", "neat", "to get up" "once upon
e time". Again, he finds translation useful in comparing
the two languages and explaining points in grammar.39

In fact, he says that on certain occasions it mey be very

useful and save much time,

"1t is a safe guide for the teacher to use any
method which will make things easy for the children, and
which will give them a feeling of success and of being
certain., The teacher will avoid at all times and by
every means any possibility of giving his pupils a feeling

of hopelessness, defeat and discouragement, These are

18, Ibid.; p. 82,
39. IbId., p. 82.
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golden rules, =nd apply to every branch of teaching English,
Every time a pupil makes a misteske he feels downheasrted

te cause he has goneback a step; therefore, let the work

be done so thoroughly that when the pupil has to spesak,

or read, or write anything, he knows it so well that he
gets it right the first time, If translation helps, use

it; 1if 1t 1s likely to lead to mistakes, avoid 1t."h0

However, for ell this, these authorities do not
really advocate the Translation Method, Each one of
them gives very strong ressons why it should be avoided,
specially in the early years of lesrning a lenguage, The
general feeling is that other, more up-to-date methods
should be used, and that translation be resorted to,

only in certain cases,

The first argument usually given against the
Translation Method is that % does not teach the spoken
language, We have seen in the discussion of the aims
of teaching English in the Armenian Schools that mere
book-knowledge and the ability to comprehend what is
read are not their only aim in teaching the language,
Therefore since we do want the students to be able to
understand and speak English, other methods will have
to be adopted before translation, which, though sometimes

4o, 1Ibid,, p. 8L,
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useful, has many disadvantages,

In translation the constant use of the mother

tongue will have several undesirable results,

It will be impossible to give sufficient listening
practice to English as a spoken 1language, and this is
essentisl 1f the students are to master it., It may hdp
with comprehension of a written passage if students are
given constant practice in it, but & student who taught
the language through translation will find it difficult
to understand a foreign langusge when it is spoker even
at normal speed by native speakers of it., "If he should
hear the simplest everyday sentence in a foreign
language, correctly and naturally pronounced, and he
should be asked merely to repeat it, he would in nine
cases out of ten betray the strangest perplexity, although
he would have no trouble whatever with a2 far more
difficult plece which he happened to meet with in print.“ul
The other side of this is that he will also not have much
opportunity to use the foreign language since so much

time is given to the explanation end translation of

41, JeSpersen,'gg. eit., p. 43,
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passages in the native tongue., "The most prominent
feature of the teaching is haste," says Jespersen,
referring specially to examinations, He deplores the
time devoted to trsnslation, often two or three times,

rather than reading the passage aloud,

It is now considered very important not only
to give the student opportunity in the use of the foreign
tongue, but also to drill him in its patterns so that
they finally become automatic, end the student uses them

without conscious effort.

"Every language is a closely and arbitrarily
knitted mechanism composed of sounds and sound seguences,
gremmatical devices and vocabulary items, and the
deteils involved in thils intrlcate relationship and the
inter-play among these units are fairly rigid and limited,

nlt3 This arbitrary

and vary from language to language.
mechanism of each langusge forms the fairly rigid

sentence and other patterns of that language. The constant
use of another language with these will of necessity

hamper the learning of new patterns, Indeed, according

L2. Ibid., p. 41.
43, ¥Yao-Shen, "Why No Translation?™ Selected
Articles from Lenguage Learning, p. 52.
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to French "The chief difficulty in learning a new language
is the trouble of changing from the sentence patterns
which you are used to in your own language to the sentence
pattern of the new 1mgma.g_z,e."m‘L Translation, therefore,
with the constant use of the mother-tongue which it
necessitates, 1s a definite hindrance to the learning of
English, not only in its spoken form, but the pattern

o the language as & whole,

Not only does translation hirder the learning
of the new language, but, according to Jespersen 1ts
use has an adverse effect on the native tongue of the
pupil, and brings a restraining and confusing influence
"to hear upon the pupils' thoughts by the forelgn
forms and expressions; the strange language lures him
in upon linguistic paths where he would never set his
foot otherwise, and which only lead him to a mire."hs
The following sentences heard during actual lessons in
schools in Beirut will illustrate this in the case

of Armenian pupils,
bu bv qun Sywpa wUngdlls

(I am very proud of them,)

W)y, French, The Teaching of English Abroad, p. U4O.
45. Jespersen, op.. cit., p. L6,
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Uv Lp qqu wpaip:

(He was feeling sad.,)

They are both word-for-word translations from
English and err against grammatical, structural and

jdiomatic useage in Armenlan,

Other arguments against the use of the Translation
Method are that often the texts used for 1t are not
scientifically selected, being usually English classics
or extracts from them, "No selection has been made of
practicel s d useful reading materials., The beginning
lessons, therefore, are designed to train the student
to read the English cla ssics used in English & American
schools, (George Eliot, Dickens, Irving, and Poe) archaice
forms, stylistic tricks end all; and the foreigner is
naturslly bewildered by the emount and complexity of the

structure and vocabulary."u6

It is argued that in the question of vocabulary
the same lack of careful selection hampers learning,
As the words learned are those that happen to be in the
texts used, there is no question of basing the words

learned on their frequency in English or their practical

46, A. Cochren, op.. cit., p. 1llh.
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usefulness to the student, They ere often far too
many in number to be learned at a time, and are often
given in lists with no reference to the context,
Usually no attempt is made to drill the students in the
use of these words and they feel discouraged in the
face of so much "unclassified material.“u7 This last
argument may not apply to some of the textbooks in use
in the Armenian schools, for in a number of them the
vocabulary is carefully chosen and graded, but unfortu-
nately the method of teaching with these books often
completely nullifies their careful preparation. The
most rigid forms of the trenslation method are often
epplied, with lists of words glven with their Armenian
equivalents, and the meanings learnt. "Disconnected
words are but stones for bread;" says Jespersen,

"one cannot say anything sensible with mere lists of
words."""8 Learning a dictionary could never enable

one to speak a lenguage, and words in any case have
often more than one or two meanings, especially in
English where the inflexions have disappeared and one

word may have many functions and meanings. C.C, Fries

47. Ibid., p. 14,
LB. Tespersen, op.. cit., p. 11,
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{1lustrates this very well with the word "time" in his
"Teaching and Leasrning English As a Forelgn Language,"

with the following examples,

What time is 1t?

We had a good time.

This is a good time to speak.

They consulted a time-table to find out the time
of the trains,

They made good time in the race,

The watch kept good time,

His doctrine did not fit with the times,

We run on steandard time.

He worked late to make up his time,

They receive time and a half for Sunday work.

These plays do not observe the unity of time,

This picture was a time exposure,

The director of the orchestra beat time vigorously.

The music is in compound, not simple time.

Time is in compound, not simple time,

Time hangs heavy on theidle.h'g

In the sbove examples 'time' has been used as a

noun in all but two exemple, but still more examples could

. 49. Fries, op.. cit., p. LO.
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be given of its use as a verb and adjective, The pages
of any good dictionary will be able to gilve many more
illustrations of this.

Another argument against the method of translation
1s that "There are essentisl linguistic features that lie
outside the realm of lexical equivalents such as the use
of word order in English to distinguish certaln statements
from certain questions, the presence of oneor more words
functioning as a structurel signal, the use of specific
expressions which may have lexical mean;ngs in another
language but which are used differently according to the
social patterns or behaviour of the people who speak the

language."50 A few examples will illustrate this.

The police have arrived.

Have the police arrived?

Here change in word order turns & statement into
a guestlion.

The man followed the thief.
The thief followed the man,

Here word order has completely reversed meaning,

as word order is used to convey direction of action in

50. Y&O-Shen, 92. 01t., p. 52.
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in English, In Armenian this is conveyed more by inflexions

than word order.

You like coffee,

Do you like coffee?

Here a function words changes a statement into

a question,

A word-for-word translation of idioms or specific
expressions which cannot be conveyed through translation
mey lead to absurdities such as the following sentences from

compositions of students in Armenian schools,

I was very tired and I have slept without any feeling.,
(I was so tired that I must have fallen asleep)

My grandmother had taken a smell,

(My grandmother had smelt something.)

Collections of howlers abound in similar absurdities, and
the translation of such a sentence as "She has ideas above
her station" mey have very strange results in another
language, Greetings, polite turns of speech, and most
idioma; specially thosemade up of prepositiom used with
other words all fall under this category, in that there are
lexical meenings to the words used in the other language,

but the sense conveyed by these is utterly wrong. The very
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simple greeting of “Good.morning"; the answer to which 1s
the same in English, would be, if translated from Armeniem, ,
"Good 1light", and "The good of God". When we come to less
well-known and more precise expressions such as "lald up"
and "laid out"; or "to work by", "to work at", "to work
with", "to work out"; or, "out of pity," "out of order",
"out of sorts", "out of doors", "out of hand", "out of one's
head", "out and out", "out of print", "out of date", mere

lexical translation would lead us very far astray.

To sum up the arguments for and against the Trans-
1ation Method before considering its merits for the particuler
situation in Beirut the following points might be taken

into consideration.

This method is deficient in the question of
selection; as the materiasl for translation is usually
taken from the classics and therefore no account can be
taken of the frequency of occurrence of words, or expressions,
or their usefulness to the students. Learning, therefore,
is often not very meaningful since there is a tendemcy to
acquire vocabulary that is not elways commensurate with
the students! sbility. It is also often not related to
the background or lives of the students. Since the transfer

of learning is best produced "when the learning situation
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21l the wey through most closely simulates the way in which
ideas and behaviour will be used," ) this method cannot

be held to be educationally sound,

The trenslation Method does not allow much grading
of materisl either, Even if "easier" passages are selected
for beginners, it is still not possible to grade vocabulary
or expressions or idioms of the language. The formal
grammer which is usually taught elone with the translation
of extracts, does not take into account the difficulty of
ebstract ideas in grammer, It is usually not functional
but theoretical grammar., Here, too, learning is not
2l ways meaningful because of this lack of functionallty
and its detachment from‘the lives of students. 1In 1ts
lack of grading material this method violates the principle
of readiness for learning. Not only can it not take into
sccount individual differences in readiness in a class,
but the fact that the passages selected vary within
themselves in difficulty may meke parts of the material

beyond the comprehension of the brightest of the children.

This method may have a few advantages as a me thod
of presentation in large classes in that it makes possible
the perticipation of all in class work at least in a passive

way, It may also save time through giving meanings otherwise

5l. Blair,'JZﬂes and Simpson, Educatlonal Psychology,
p. 248,
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difficult to convey, in the native tongue. A method that
rigidly excluded any translation might prove frustrating

to children and enhance a feeling of hopelessness, specially
before a passage far beyond the abllity of the poorer
students., Understanding on the other hand, may help to
stimulate learning, On theother hand translation is in
itself deficient since lexical mesning cannot always convey

true meeaning.

One other point, perhaps not altogether relevant
here is that the prevalance of the seme method in the
teaching of French gives rise to a great deal of negative
transfer in learning, Such words as "marriage" and "mariage",
"uncle" and "oncle" "noun" and "name" appear to add to
the confusion in the minds of students. It would teke
too long here to give instances of expressions translated

into English both from French and Arablc.

As it was mentioned earlier a great deal of space
has been given to a discussion of the translation me thod
in this study because it is so prevalent in the Armenian
schools, and it is necessary to give serious thought to
1t. As we saw, it is convenient and easy to use given
some of the situations and reqﬁirements in the schools,

but the extensive use of it may have very serious adverse
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results on teaching. It should, then, be used very
sparingly, and only on occasions where it 1s necessary.

Here 1s a summary of these,

It mey be used when it will save time in explalining
a word or phrase which 1s otherwlse very difficult to explain
or illustrate, It sh_ould not be used for sentences or

long passeges, and certainly not for every word,

It may be used to compare the two language English
and Armenian from the point of view of grammear, or to

explain a point of grammar,

It may be used by older students in exercises of

reading comprehension.

It mey be used to test either understanding or
ability to express what is understood, specially in the

older classes,

Apart from these occasions it should be very
strictly avoided, Wherever possible the direct connection
should be made between the object or the idea and the
English word for it. This is very importeant in the junior
classes, and translation should be avoided there more

then anywhere else in the school.
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The whole question really, is more fundamental
than the foregoing discussion would make it seem to be,
Translation as was stated before is only a2 means to an
end, and its use as an end is limited to a very few people
who are actually going to translate books or to work as
translators in news agencies or the press or ambassies,
Apart from these, very few people really use it., We do
not wish ouwr students to be able to translate what they
hear and read but to understand it. For this purpose
it is far better to enable them not only to know the
meaning of what is said but to react to it as a native
speaker of the language would do, This is an ideal thsat
may not be easily attainable, but it is worth aiming at,
Not only should the students be trained to understand
English, but to make it part of their experience, It is
what Fries calls "contextual orientation" that should be
the goal of teaching. He says that language 1s an essential
part of every portion of the experience of people, it 1is
"inextricably bound up" with the whole of their life-
experience, If anyone wishes to understand a foreign

language, he should try to understand the situations
which give rise to the utterances of native speakers,
He urges a sympathetic and systematic observation of

every aspect of the lives of the people who speak the
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foreign langusge. For him it 1is not enough to have
valid techniques for the descriptive analysis of a
language, nor 1is it enough to study the 1life, customs
and mores of the people that speak 1t. To achieve resal
understanding of the art of communication with the
speakers of the foreign language one must aim higher,
for the "goal of languesge as & communicative art is
akin to thét of all artistic effort - vivid imaginative
n52

realisation.

Tt must be admitted that Fries is assuming that
the foreign language is being learnt in its native
setting, that is, in the land where is is spoken, Since
the situation in Beirut is very far indeed from this,
we can at least provide an atmosphere 1n the classroom
in which English is for the time being the means by
which actusl experience is gained and expressed by both

teachers and students, as far as 1t 1s at ell possible,

This brings us to the next method to be discussed -

The Direct Method.

52. FrieS, OP» _C_Lt_o, Pe 57-
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The Direct Method

The emergence of the Direct Method may be attri-
buted to several factors. With the shift from classical
to living languages there was a greater demand for oral-
sural skills in languege learning., This did not emanate
only from the nature of the languages to be learnt, but
also from reasons (discussed in Chapter II) which demanded

the use of these languages by those who learnt them,

The fact that universal education was adopted by
many countries broadened the base of educatlon, and a
method suited to the needs of other than very intellectually
gifted children had to be devised, The necessity to teach
Europeen languages to children in under-developed countries
was instrumental in devising methods other than trans-
lation. The needs of students in the Middle East; Asia,
and parts of Africa, where European methods of education
and the results of technological advances were being
adopted and used, made it necessary to revise pest methods

of teaching languages, especially English,

The better understanding of the process of learning
through the development of psychology brought new light
to the whole concept of education, and language teaching
was inevitably affected by it. New methods of teaching
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were based on a better knowledge of the chlld as a

whole, his needs and the motivating forces within him,

In language teaching the stress came to be laid on meking
learning teke place in as natural & way as possible, There
was insistence on meaningful activity on the part of the
learner, not mere oral ectivity but actual participation
in a living event which made use of the meterlal being
learnt in the way it would be used later in 1life. Learning
became more interesting and pleasant, and the artificial
situation of the translation method gave way to a

situation in which the learner could see the goal of his
learning and find meaning in it., Emphasis on oral work,
drill, and grading of material helped to make learning

more effective and permanent. The child was given what

he could understand and assimilate, and constant use of

1t made him less liable to forget 1it.

These were some of the ideas behind the direct
method, though not all followers of it worked with a
conscious understanding of what they were doing, and

there were some very rigid interpreters of it,

It is not very easy to define the Direct Method,
for there appear to be many interpretations of 1it. It

is, however, usually teken to mean that method of teaching



- 183 -

a foreign language in which no use is made of the learner's
own 1anguage.53 C.C. Fries, quoting Webster's New Inter-

national Dictionary gives the following definition:

Direct Method, A method of teaching a foreign

languege, especially a modern language, through conver-
sation, discussion, and reading in the language itself

without use of the pupil's languasge, without translation,

end without the study of formel gremmar. The first words

are taught by pointing to objects or pictures or by performing
Sk

actions,

The Berlltz Method; with its uncompromising stand
ageinst translation or use of the learner's language
is the most extreme exemple of it, However, the method
18 slso sometimes known as the "Natural Method" as it is
supposed to follow "the process a child uses in learning
to speak."ss Other veriations that go under the names
of "orel", "living" and "active" aslso seem to follow the
seme ideas. L. Faucett, one of the prominent English
advocates of the method says that the name is often very

loosely applied to varlous theories sbout the teaching

53, Cochran, op., ¢it., p. 16.
. Second Editionm, 193L, p. 738.
55, Cochren, op., cit., P. 16.
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of modern languages, To 1llustrate this vagueness he
quotes H, Watts, a writer on the teaching of English in
India, who, apparently says that in his book "by the term
'direct' method 1s intended any method reaching its end
by the fewest steps." Faucett attributes this vagueness
to the fact that it is used end interpreted by many would-
be followers of i1t who, in reality, often would horrify
the true Direct Method reformers.56 The UNESCO seminar
calls the attitude of many of its followers "veneration

without understanding,"

According to Gurrey the Direct Method can be used
in conjunction with other methods "because it is not a
method at all, It is a principle, and it is one of the
main principles of the psychology of language that can be
directly translated into classroom behaviour."s7 Although
In its simplest form 1t is an association of words with
things named, 1t really involves much more than that,

"The principle may be explained as the
association of word with thing, of thing with
context, and context with expression in the

new language. Context may be idea, or whole
situation;

56, L, Faucett, The Teaching of English in the Far
L Bast, o, 106,
57. Gurrey, o _R- cit., p. 26,
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but the fullest application of the method 1s

the association of a complete thought expressed

in words with the real experience that would W58

give the occasion and impulse for the thought.
In other words the experlence and the language belng learnt
are essential parts of one another, so that the child
learns to associate the two as it does in its mother-
tongue, and learns to think in the new language rather than
to translate. The providing of this "econtextual situation",
and the participation of the students in a living event
{s expected to rouse their interest, attention and
pleaéure and to strengthen their learning. There is then
no need for translation, for they have participated in
e living action., By seeing, sometimes touching, and
watching a situation built wp end talked about in English,

end themselves taking part in it, the words and sentences

are indelibly inprinted in their memorles.

Through the skill and ingenulty of the teacher
there 1s constant repetition, so that the patterns finally
become sutomatic in the minds of the children and they

react to the objects, situations and ideas in English as

58, Gurrey, op. cit., p. 26,
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they would do in thelr own language. Drill is emphasised
in the method, but since interest, attention end pleasure
are to accompany the experience and use of the language,
a great desl is demanded of the skill and energy of the
teacher in avoiding monotony. The oral work demands
very good discipline in class, an ability to be 1n
complete command of the situation so that the en joyment
and fun may not degenerate into license and disorder,

The first seven chapters of Gurrey's "Teaching English
as a Foreign Languege" give very good examples of how
this may be done by competent teachers. Oral work 1is
carried on through demonstration; conversation, question
sequences, gction chains, the chorus method, mining and
play-acting., Songs, nursery rhymes, poetry reading may
also help, The idea behind 1t all, as we saw, is
"co-operation of action with thought and its expression

in 1anguage.“59

It is usually assumed that prolonged oral work
of this type preceeds reading and writing of the foreign

language being learnt,

59. P. Gurrey, "A Study of Teaching English as a
Foreign Language in Countries in Aslia,
Africa and the Mediterranean," Extract in
UNESCO, op.. cit., p. 61.
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However, there seems to be disagreement even among
the ranks of those who preach the metﬁod. Michael West,
for instance, does not agree with the theory that reading
and writing should be deferred for st least a year or
two after the beginning of the course, His Readers, which
are so widely used in the Lebanon, assume that both reading
and writing start fairly soon after the beginning of
the course, Gurrey, on the other hand maintains that
the satisfactory results in English teaching in the Gold
Coast are a direct result of two Years of oral work
preceeding reading. "If only one year of speaking 1is
possible before reading begins," he says, "an intensive
course of listening end spesking would be necessary, with
no less than eight lessons a week."éo This, as we saw in
the previous chapter is a physical impossibility as far
as the Armenisn schools are concerned. Not only can they
not afford this amount of time for oral work, but even if
they adopt a less uncompramising attitude towards it,
elght periods a week for English in an already over-

crowded time-table seems impractical,

A characteristic of this method, as we saw, is

the avolding of teaching eny formel grammar, Since the

60, Cochran, op., ecit., p. 18,
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language is being learnt as a native language, "naturally",
there is no need to teach it for a child does not learn

to speak grammatically through the learning of rules,
However, this, too, 1s not accepted by all followers of
the method; and many liberal interpreters feel that the
understanding of the gramme tical structure of the new
language is necessary for the mastery of it.61 They

favour a more functional study of grammatical material,
rather than the traditional form., Gurrey says that it

is much more important to know how to use plurel forms

of nouns and tenses of verb than to produce accurate

lists of them.62 Many of the textbooks produced by the
followers of the Direct Method do include grammar, but
unfortunately thereis a great deal of "blind" using of
these books. They are often used as texts for translation
in the Armenian schools, As a result there is neither

the drill that they indicate, nor are they used to explaim
and build up structural forms in sentence patterns,
However, apparently this is not a fault that is unique

In the Armenian schools as we shsll see later, in the

discussion of the shortcomings of the Direct Method,

2

61, Cochra?% op.; cit., p. 17, and Gurrey, op.
c ¢y Da B
62. Gurrey, op. cit., p. T70.
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The 1liberal interpreters of the method also often
concede that the native language may, occasionally, be
used in connection with the teaching of grammar, and the
comparison of the two languages when necessary, and for
certain tests.63 This point too, will be taken later
more fully in the discussion of the criticisms aimed at

the Method.

Thus, in the hands of liberal interpreters of
the Direct Method the teaching of modern languages has
become much more scientific and efficient. By applying
more consciously and directly the psychological principles
of learning it has facilitated learning for a greater
number of people, There was a time when the Direct
Method was regarded as a fad by traditional teachers,
who scorned it and would have nothing to do with 1it,
"The day has not yet come to reject the Direct‘Method;
even 1f we reject its undiluted form; end it is
regrettable that many teachers ignore the advantages
which 1t has introduced,"6l Actually most traditional
teachers now do adopt some of the theories introduced
by the Direct Method though they may claim to have no
use for it, It 1s difficult to believe that any

responsible teacher today would seriously base his

63. French, op. cit. p. 82 and Faucett, op,
‘ cit., p._IIE: o
6L, Association of Assistent Masters in Secondary
Schools, op.. eit., p. 89. '
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teaching on the old theories of training the faculties
or teaching through books and translation alone so that
skill in speech may result,

The division between the two camps of teachers,
the conservative on one side and the progressive on the
other, seems to have been evident at the UNESCO seminar
in Ceylon, but the traditional or classical camp seems
to have lost the battle, '

"The seminar participants seemed to be of one
mind in agreeing that this quarrel of the ancients
and moderns has definitely been won by the latter
In that almost no one now contends thet the aims
of modern-language study should not include the
understanding and the sgeaking of a foreign
language or languages,"65

Since the Direct Method by its very nature promotes this
oral understanding, there is no doubt that it is an
improvement on the rigid Translation Method that existed

before it,

Th 1s ideal picture, however, is often far from
the reality of the situations in which the method is used,
The following pages will show some of the criticisms aimed

at the method, The point to remember is that the Method,

65. UNESCO, op.. ecit., p. 12.
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in its undiluted form scarcely exlsts now, and the
divergences that have come from its uncompromising form
seem to have made it a far more valuable way of teaching

English,

Extreme advocates of the Method avoid translation
at all costs, This tends to waste a great desl of time
which wquld be saved by the discriminating use of the
mother-tongue, especially in the later years of teaching
when demonstration and "realia" are not so eessy to use,
This was once extremely well illustrated in a class of
Arablc in a Berlitz school, where a group of adults were
mystified for about ten minutes by the teacher's efforts
to explain the word for "fruit" in Arablc, Most of the
students spoke English, and the mystery would have been
solved in the fraction of a minute through translation,
but the teacher refused to do this, and Qs he had not
foreseen the word, he had not brought one to demonstrate,
Even the demonstration of one fruit might have been
insufficient unless he had had a whole tray of fruit
instead of an apple or a pear, It must be admitted that
the Berlitz Method 1s a very extreme form of the ﬁethod,

and even ardent supporters of it, as we saw, advocate
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the use of the mother-tongue on certain occasions..66

A further point connected with translation, which
was not emphasized before, is perhaps more fundamental a&nd
important. It is argued that whatever the conditions or
methods used, translation takes place in the mind of the
child in any case., By ignoring it the teacher is neglecting
a fundamental fect 1in the learning situation. L, Faucett,
quoting "Modern Studies", a Government Report in Great
Britein, writes: "Even if the native language of the
pupils is studiously excluded from the lessons, the
puplls cannot be prevented from translating in their
minds words and phrases which they learn., If only six
periods a week can be given to it, 1t is 1llusory to
hope that children can be got to !'think in French' "7
The authors of "The Teaching of Modern Languages" say
that many teachers flatly deny that the Direct Method
teaches immediate knowledge of the word symbolising the
object in the new language., "The habit of thinking in a

66, M, West has published Arabic and Armenian
companlions to his Readers, F.G. French
advocates discreet use of trenslation
(op.. ecit., p. 85) and L, Faucett gives
uses for it in op.. ecit., p. 116,

67. Government Report. ‘Great Britain, Modern
Studies p, 183, quoted in Faucett, op. .

cit.,, p. 115,
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foreign language is normally formed only after considerable
practice and certainly very few beginners possess it",
In sny case, they say, since the child has growing powers
of reason at this stage, failure to make use of them is
an error "certainly serious, and perhaps most serious
of a11."% The contention, therefors that through the
Direct Method the new langusge 1s learnt so that 1t
becomes part of the thinking of the child like his mother
tongue is unacceptable to a great meny people,

This question of learning the language in the
"ra tural™ way so that children can be made to think in
it ralses an even more serious issue. It is argued that
it is not possible to learn a second language in the way
one learnt one's mother-tongue, for the situation at
school is entirely different from thatof the home, Where-
as the child learning his own language in a house surrounded
by several adults has that number of teachers, the situa-
tion in a classroom with one teacher and a great many
pupils is quife different, Further, the child takes
long years to master his dun language, and even at twelve
or thirteen cannot be said to be completely proficient

in it. How, then, could a few periods a week, "sandwiched

68, Association of Assistant Masters,in Secondary
; Schools, op., eit., p. 88,

—
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between history, mathemetlics and the rest, which at once
banish the necessary atmosphere,"69 hope to create condi-
tions comparable to the home? Moreover, and most important
of 211, the child learning his own language has no previous
langusge patterns of sound or structure which are such a
stumbling-block in the path of both teacher and pupil in
the school situation., Thereforg the assertion that a
comparable situation 1s created to that of learning a

a mother-tongue is false, It is desireble to make it

as near that as.poasible; but to base the teaching on

this principle, critics feel, is to be unaware of the
situation in the mind of the child. Thus, the argument
that by the Direct Method the new language 1s learnt in

a "natural" wey is not borne out in practice really.

The next point that comes under the fire of
criticism is the insistence on prolonged oral work,
(This, the supporters of the Method feel, will create
the "1live" situations that are needed for the "natural"
way of teaching a languege, and to drill the forms of the
new lenguage into the minds of the learners,) The critics

feel that much of this is time wasted, especially after

69. Association of Assistant Masters in Secondary
Schools, op. cit., p. 87.
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the esrly stages of the course, when "live" situetlons cannot
be created, however ingenious the teacher., Time therefore,
has to be spent on long explanations of ideas and situations
in the vocsbulary snd sentence patterns that the students
know. It is contended that uncompromising Direct Methodlsts
who reacted asgainst the old-fashioned systems "tended to
make langusge the end; thelr thesis, at its worst, became
the contention that is mettered very little if the words
were trivial, provided they were uttered. Thus, these
teachers found themselves in slmost the seme positlon aé

the gremmar-grinders whom they had ousted, except that

their pupils said, instead of writing, whet was worth

neither speech nor script."TO

Tt should be stated, here, perheps, that this
insistence on prolonged oral work is advocated for
leerners in under-developed countries by people like
Gurrey. It seems to have given very good results in
Africa, and it is understendable that the teachers in
Europe where there is a2 long tradition of teaching
foreign lenguages, and where it is thought of as "e closely

integrated part of secondary education, a discipline

70, Assoclation of Assistant Masters in Secondary
Schools, op. cit., p. 88,
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whose methods have been evolved over & long period of

time "1% should fear that mere conversatlonal ability

mey be the result, rather thsn a humanistic education

in the language field, They neither reject the importance
of oral ability nor do they adhere to old theories of
treining the faculties. They feel, rather, that a more
humanistic approach would form good habits of critical
understanding of what is learned, and an attitude towards
fanguage which is thoughtful rather than superficial

which mere conversationel ebility might be,

TIts efficiency as a method of teaching, its
ability to meke learning pleasant, interesting and
permanent make the Direct Method a double edged tool,
Becsuse it is a more effective method than the Trans-
letion Method, in the hands of teachers whose own English
is faulty it will be a dangerous means of impressing,
perhaeps indelibly, & distorted and incorrect form of the
language in the minds of the learners. Therefore,
unless it is used by expert teachers, or by people who
are very careful and conscientious in the preparation
of actusl lessons it can have disastrous results.,

Teachers who adopt this method should be aware of this

71. UNESCO, op. cit., p. U7.
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danger, and if they feel that their own preparation is
inadequate they should then put more care into the prepara-
tion of every detail of their lessons, It 1s only through
this, and through constant effort to improve their own
English that they can prevent the learning of a faulty
form of the language, in their students. More will be

sald about this later in this chapter,

A further eriticism of the method arises out of
the dislike of teaching grammar on the part of some.
adherants of the method. As we saw, the assumption that
language is learnt in the "natural" way led to this
distaste of grammar, but apparently there are hardly
any upholders of the Method who maintain this strictly
now, "In spite of their professed scorn", says Cochran,
even the extremists "often base their textbooks on outlines
of traditional grammer in its least helpful aspects.“72
The more liberal followers, however, have produced very
practicel works on grammar, and have no hesitation in

teaching it, though not in its most formal way.

One of the most serious criticisms of the Direct

Method, that of grading, 1is based on its dependence on

720 Cochran, OpP. cito’ Pe 8 &
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demonstration end the learning of English in "live"
situationa. Tt is contended that this allows nelther

good orgenisation nor grading of materials in vocabulary,
sentence patterns or sounds. Cochren points out thet the
beginning material must be governed by what is demonstrable,
and such words as "chalk“; nen", nplackboerd", "map"

must be taken, rather than more useful or more frequent
1tems of vocabulary. This applies also to sentence
structure; she says, and also to the grading of sounds,

and to students' difficulties in handling grammatical
materia1.73 gince the learning 1s supposed to be "natural“;
1t is often assumed that English can be taught by anyone
who speaks it as a native through conversation, without
organisation or understanding of English structures.

Many different forms are taught, with no realisation on

the part of the teacher that they are different. This
confuses the students so much "that they never get the welter
unscerambled, and all sorts of books have to be written

for correcting "typical errors" which are really the fault
of presentation rather than that of the 1anguage."7h One

of the examples given by A, Cochran will be sufficient to

73. Cochren, g&.'g_i_t_., p. 18.
h. Ibid., pP. 19
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§{1lustrate this, Her exampk is from a "Complete Course
in English Book I." by Robert J. Dixon.75 Among other
questions on the subject of going to school, and with the
gsame vocebulary items occurs the following question.

" Maria, why don't you use the street car instead of the
bus?“76 The other questions also use the Fresent tense,

so that this is supposed to be "gimilar® to them. Yet

this similarity 1s only on traditional gremmatical lines,
This question needs a "pecause" answer and has a negative
form, The actual pattern of the answer expected is full

of pitfalls for the child and difficulties for the teacher.

And yet, it is the English experts working with
the Direct Method that have produced perhaps the most use-
ful and practical material on the teaching of English for
students in the Lebanon and other countries of the
Middle East as well as Africa and Asia, Some of these are
H.E. Palmer, M, West, L. Faucett, E.V, Gatenby, F.G, French
and others. Their textbooks often have vocabularies
carefully selected from word frequency lists and graded
with additions that they think may be useful., Thelr
books avoid traditionel greammar in its rigid form, but

enalyse usage and present forms thet can be learnt easily.

75, Latin American Institute Press New York, 1951.
76. Cochran, op. ¢it., P. 19.
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Their books, though much more scientific then any before
them, have weaknesses which modern American linguistic
theories have exposed,27 but they are still much the most
practical among those used in the Armenian schools. So

that again, although the rigid Direct Method is unpractical,
its liberal, understanding use on the part of its supporters

seems to produce good results,

The strongest argument ageinst the undiluted use
of the Direct Method hasbeen kept to the end, This is
the question of teachers, As we saw earlier in this
chepter, a great deal 1s asked of the language teacher
in any case, but the i1deal Direct Method teacher must
surpass even this, Not only must he have a sound knowledge
of the language, 1ts sound system, & perfect pronunciation
of it and the art of teaching this, but he must have
inexhaustible resources of energy, livellness, skill,
good humour and patience to do the oral work in large
classes, If the Method 1s to be true to its theory and
effective, drill is essentiel for all the children., When
there are thirty-or forty in a class, with no textbook or
exercise book to keep individuals busy, one may well

imagine the magnitude of the task before the teacher.

27. Ibid., p. 23.
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Even with these, discipline is no easy matter in large
classes, end most teachers know how exhausting it is to
concentrate on the business of teaching when there 1is
inattention, and there are very few whose lessons are so
absorbing and interesting that the attention of the
children never wanders, It is easier for producers of
educational theory to advocate 1deal methods than for
those engaged in teaching to carry them out. "The
nervous energy of teachers 1s not inexhaustible: 1t is,
indeed; far less than will satisfy non-teaching advocates
of the Method.“78 Further, it 1s not possible to expect
ell teachers in a school to teach with the same degree
of efficiency, and as this Method depends so very much
on the individuasl teacher and his sbility, there may be

a great deal of difference in achievement in the school.

All this has assumed that the teacher knew the
languege well, It will be interesting to contemplate
the results if teachers are deficient in their knowledge
of English, both languesge structure and pronunciation,
Even 1f these use the textbooks produced by advocates
of the Direct Method, the results are not usually

satisfactory, These teachers, according to Cochran,

78. MAssociation of Assistant Masters in Secondary
Schools, op. cit., p. 88,
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"hecause their own English is too shaky to use in their
teaching, use what 1s reslly the translation method with
direct method textbooks, As a result the students have
ell the disadvantages end none of the advantages of either
method, Often, after six years of sitting in English
classes, they know practicelly no English, either spoken
or written, "7 If, on the other hand, we can imagine
the Method used by lively teachers who are unaware of
their own deficiency in the language, drilling children
in mistakes, and making their own conception of the
lenguage automatic in the children the magnitude of

the disaster can be understood,

To sum up this discussion a short evaluation of

the Direct Method would be the following,

In its undiluted form it is too rigid a method
and may have as many disadvantages as the Translation
Method. In the hands of expert and liberal teachers who
have a thorough knowledge of English it will give excellent
results, Its insistence on oral work makes the language
more alive and usable, It is, however, a better method
for beginners than advanced classes, for learning through
"demonstration" and "live situations” makeslit difficult

79. Cochran, op. cit., p. 21.
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to b used exclusively for long. It is somewhat deficient
in the questions of selection and grading because of

its insistence on what is demonstrable, It is a very

good method for presentation but it asks for expert

teachers and small classes,

The Linguistic Method

This method of teaching foreign languages is based
on the studies of modern linguists, mostly in the United
States, 1Its first widespread use was in the Armed Services
Training Program during World Wer II, It is the most
scientific of the approaches to the teaching of modern
languages, but as et it is not very widely used in the
Middle East or Asia, owing to reasons that will be seen
later, Reference was made to it in Chapter III in con-

nection with the sounds of English and Armenian,

The science of linguistics has made great contri-
butions to the study 6r language, approaching it through
sound and form rather than through the traditional approsach
of meaning.ao It meintains that language is a "systematic
arrangement of speech-sounds by which meaning is signaled

from one human being to anot;hezr."81 These sounds, they

80. cochr&n ° . 01".'-. p. 390
81, Ibid., p. B,
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say, operate within a smell group, and are arbitrary sl nce
there is no apparent reason why a certain sound should

be the symbol for what 1t represents. For instance, there
1s no apparent reason why "house" should represent what it
does in English, and "down" and "beit" should do the

same in Armenian and Arabic., Thus, they say, "A language

is a system of arbitrary vocal symbols by means of which

R . o ihonn aBlERRTY: ‘thens

a social group cooperates,
groups of sounds are systematic within each language, and
can be analysed, The linguists analyse them into meaningful
units called "phonemes", which make "a distinctive difference
between meanings of words in a given language." Phonemes

do not convey meaning in isolation, but are "combined to
form larger units which convey a limited meaning. Some-
times we call these words."83 According to Cochran this
theory of the phoneme is the most helpful contribution

of modern linguists to the study of foreign languages,

Anoth er aspect of learning the sounds of =& lenguage 1is

the understanding of the "stream of speech," Fries says

that in the first stages of understanding and production,

the phonetic differences between a native langn eage and

82. B. Bloch and G.L, Trager, Qutline of Linguistic
éﬂﬂllgiﬁyépo 8, quoted 1n Cochran, op.
cit., p.

83. 1Ibid.; p. 8.
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a foreign tongue are not the chief problems. "The

chief problems,"™ he says, "arise out of the patterning

of the sounds of the two 1anguages."8 Cochran says that
chenges "in piteh, intensity (loudness), speed, and
timing (pauses) also convey grammatical meaning., Such

sound units in English mey be called secondary phonemes,

as they distinguish gremmatical meaning while the sounds
which distinguish lexical meening may be called primary
phonem,es."85 It is punctuation that symbolises these secon-
dary phonemes, spelling symbolises the primary phonemes.86

For instance, in the sentence

"The captain says the colonel is a fool," mesning
and grammatical functions of words may be entirely changed

when we turn it to:

"The captain", says the oolonel; "is a fool."
Cochran glves an example from Palmer where even punctuation
could not indicate change of meaning which intonation
would convey: "I don't lend my books to anybody."
Pronunciation could meke this sentence mean both "I lend

my books to nobody", and "I lend my books to only a chosen

8., C.C. Fries, Teaching and Learning English as &
Foreiéﬁqf§%guage, P. 15,
85. Cochrﬂn’ . g_-, Pe 9.

86. I_b__i_g-_o’ poggo
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few,"87 These have been teaken is some detail because
there is a tendency in the Armenian schools to ignore
Intonation altogether., Pronunciation of actusl words
needs much more care as it is, but it is chiefly because
of the intonation of both teachers and students that the
English they speak is almost unintelligible to native

speakers of 1it,

Since language 1s approached through form rather
than meaning, some advocates of this method insist on the
spoken language being learnt before reading or writing,
but apparently they do not all agree on this point.88
They do agree, however, that the spoken language 1s of
utmost importance, and since learning it 1is based on
Imitation, it is essential to have native speakers teaching
1,89 This in 1tself 1s not enough, and must have
explanation, careful comparison and drill to supplement
1t, but the basic problems in the early stages, according
to Fries, "are first, the mastery of the sound system--
to understand the stream of speech, to hear the distinctive

sound features, and to approximate their production--snd

87. Ibid., p. 9.
88. Tbid.. p. 9.
89. mc' Pe '.I.O.
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second, the mastery of the features of arrangement that
constitute the structure of the language." This, however,
cannot be left to chance, or any haphazard selection, and

can only be arrived at through careful analysis.go

This careful analysis then applies to both the
learner's language and the foreign tongue. The reason for
this is that they helieve that foreign language teaching
is "always a matter of teaching a specific 'foreign' language
with i1ts specific structural features to students who have
a specific 'native' language background with fundamentally
different structural features,"’» For them there are no
"better" or more logical languages, since they are all
arbitrary; the comparison, therefore, is on a "fair and

n92 They compare sound structures, vocabularies

equal basis,
and grammatical structure, They also believe that there
are no difficult languages per se, "Ease or difficulty of
pronunciatidn turns out to be a matter of patterning
distinctive sound features in the characteristic sequences
of the language."93 a1l this, of necessity, means that the

stress is on the form of the language. Oral work is very

important,

90, Fries, "As We See It", Selected Articles from

Language Learning, p. 35.
91, 1Ibid., p., 30,
92, Cochran, op. cit., p. ll.
93. Fries, op. ci%., p. 38.
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The chief reason for the careful analysis is to
expose difficulties that the learner is likely to encounter,
"Only comparison of this kind will reveal fundamental
trouble spots that demand special exercises and will separate
the basically important features from a bewildering mass
of linguistic details."4 The linguists also believe that
beside its use for comparison, the native tongue should
8lso be used for explanation and clarification of points,
This they believe saves time, and gives satisfaction
specially to the adult learner who likes to understand the

system of the language he is studying.95

This comparison of the two languages leads us to
perhaps the most Important feature of this method, Because
it is so scientific in the analysis and exposure of diffi-
cultles, 1t makes grading of material to be learned really

possible, though agein it is in sounds and form.

The most important principle underlying the work of
the English Lengusge Institute of the University

of Michigan is the belief that only with satisfactory
basic materials cen one efficiently begin the study
of a foreign language. No matter what heppens later,
the ease snd speed of attainment in the last stages
of the learning of a language will depend primarily
upon the seagction and sequence of the materials to
be studled,

9. Fries, op, eit., p. 36,
95. Cochran, Q.E. E}_E-, Pe 1]-0.
96. Fries, op. cit., p. 35.
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This grading needs special techniques, and it is a
trained linguist that can "efficiently and accurately arrive
at fundementally significant matters of structure and sound
system amid the bewlldering mass of details which constitute
the actual rumble of speech," He cen have the reslly
Importent items of language "selected and arranged in a
properly related sequence with special emphasis upon the
chief trouble 3pots."97 Textbooks, therefore must be
speclally prepared by experts, and the teaching must be
done by native speakers of English,

Having compared, analysed and graded the new
language, the linguists attdck the task of teaching it,
Though the mother tongue is used for clarification, it has
no place in learning the foreign languege as this is done
through exheustive drill, till the patterns become autometic,
and the response comes without conscious effort, A great
deal of attention is paid to the oral-aural skills, The
theory that no language is more difficult than others once
the component sounds are analysed, makes supporters of |
this method say that sounds can be mastered even by adults
through enalysis and understanding of how they are made,

The organs of speech are studied with great care, diagrams

97. Fries, Teaching and Learning English as a
Foreign Language, p. 5.
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are made, trouble spots for the learners located and the
students shown exactly how to use the tongue, llps, and
other parts of the organs of speech, in order to produce the
right sounds, Gramaphone records, tape recorders, ear-
phones, and any evailable alds are used to enable speakers
to hear the sounds they must produce, In language laborato-
ries they are enabled to hear their own volce back to see
what mistakes they mgke, and are given long periods of
correction and dr111.98 The drill is a very important

part of the whole process, "and must be continued to the
point of 'over-learning', where the action becomes
automatic."?? The sounds must be incorporated in useful
sentences so that these are practised and repeated, but
although structural patterns can be pointed out, studied

or explained; yet making them matters of consclous

knowledge "must never be =2llowed to become a substitute

for constant practice and accurate repetition of the
sentences themselves,l90 oOne drawback of this is the
monotonous work it involves for the teacher who must be
constantly listening, correcting, and helping as this

repetition goes on in the laboratory or classroom.

98, There are sets of these aural aids in the English
Laboratory in the Special English section of
A, U,B. An intensive course with these-aids is
given for one year to students who come with
- practically no knowledge of English,
99. Cochran, op.. eit., p. LO.
100, Fries, op. cit., p. 39.
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C.C, Fries, one of the most important suthorities
on this method, 1s not content with this mastery of the
sound system, stream of speech, and vocabulary of a
language. Even when production has become an unconscious,
automatic habit through continuous md careful drill,
there is yet more to learn, He calls this "contextual
orientation.," By this, as we saw earlier he means a
knowledge of the lives of the speakers of this language,

"A thorough mastery of a language for practical
communication with real understanding demands a
systematic observation and recording of many
features of the precise situations in which varied
sentences are used, Such a systematic observation
and recording must be minute and sympathetic not
for the purpose of evaluation in terms of one's
own practlice, or of finding the 'quaint' customs,

but in order to understand and to feel and
experience as fully as possible,"101

Fries is assuming that the language is being learnt
in the country where it is spoken, This is very far fram
belng the case in Beirut, but nevertheless, there are a
few features in the situastion which might be useful in this
respect, As was pointed out earlier in thils chapter,
Beirut has numbers of English and American residents and
institutions, What applies to the teachers also applies
to the school situations, Further, the advice of Fries

might well be taken and systematic presentation made to

101, Fries, op. cit., p. 57.
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the children of such things as the places and times of

play, particular games, particular stories, songs, schools,
formulas of address and so on, that are common in English,
One further point in this connection 1s that although

very different, the two cultures do have certain things

in common through a heritage of Christian civilization,

This was pointed out in Chapter III, The similarities could
be a sterting point in presenting different aspects of English
or American culture and through this perhaps more of the
"contextual orientation" which Fries desires might be had,
Unfortunately the conception of American, and perhaps
British, culture in the minds of many Armenian children
seems to be based on films and comics, To compete with
these might be a formidable task, but it is one thst

is well worth undertaking if we are to give them a more

fair and true "contextual orientation™ in teaching English,

Although this; too; sounds an excellent method for
teaching foreign languages it has weaknesses even on the
theoretical side, 1Its practical difficulties are as yet
quite unsurmountable for its adoption by the Armenian

schools,

On the theoretical level some of its weaknesses

are the following, Since there is so much stress on the
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pronunciation of words and patterns, extremists stress that
the choice for grading should depend on form alone. Apart
from the function words, the choice of other items of
vocabulary depends on form rather than meaning.loaThis means
that the words chosen will not depend on their usefulness

or the frequency of their occurrence 1n the foreign language,
but on the difficulty or ease of their form, Again, many

of the words chosen depend on thelr occurrence in the situa-

103 This will

tions which will be encountered by students.
not allow basing them on word-lists that depend on frequency

or usefulness.,

Another criticism is that the mastery of oral-aursal
skills does not necessarily make learning the language easier,
as "certainly in English the written language i1s so often
different from the spoken,"lO4 As was stated at the beginning,
this method was first used in the Armed Services Training
Program, where, in a sense, i1t was an emergency measure,
and the aims were often a guick mastery of languages by the
adult students of the spoken langusges of certain lands,

The objectives here end those of the students in the Armenian

schools are not exactly perallel, But it must be remembered

102, Cochren, op. cit., p. 42.
103. Ibid., p. 42.
104, Ibid., p. L3.
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that oral skills are at the very least an essential
beginning, "By 211 mesns let modern language teaching

be something more than the imparting of a skill, but the
skill must be there as a solid foundation," Otherwise,

1t is pointed out, all the finer aims of language teaching
will not have much chance of being realised.lo5

This brings us to the question of practical draw-
backs as far as the Armenian schools are concerned, The
description of the method, with all that it entails of
scientific linguistic analysis, prolonged and expert study
in locating, analysing, grading the difficulties, elaborate
oral-aural aids, and sbove all expert teachers that speak
the language as natives, make it quite beyond the means of
these schools., Since, for the moment at least, the Armenian
schools have to work through non-English-spesking teachers,
under conditions described in Chapter IV, the Linguistic
Method remains an unatteinable measns of teaching English

in them,

However, there is much to learn from the method
although we may not be able to use it in its perfectionist
form, As the 2ims of the Armenian schools do not demand an

oral ability that would enable their students to speak

105, UNESCO, op. cit., p. 46.
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English as natives, there is no need to dwell too much

on the practical difficulties raised by this method. But

the comparison of two languages, the analysis of difficulties
and classifying of these in order to overcome them should
give teachers many useful ideas, Although they may not be
able to do it on the sclentiflc level, yet even a practical
analysis, and understanding of the structure of the two
languages even on the traditional level should be very

useful,

The three methods of teaching modern langusages
discussed so far give a brief idea of the main means of
teaching English used by a great many teachers, There are
other methods, not unlike these, but time and space do not
2llow a detailed discussion of them here, The two other
methods discussed by A, Cochran are "the Languasge - Control
Method", and "the Graded Direct Method," She really takes
the latter as part of the former, and puts them in one
chapter (Chapter 5), The first is a method using 2 cons-
clously controlled part of the language for beginners.

This is what is lmown as Basic English, which reduces the
language to a 1ist of 850 basic words, which, with structural
units "can be made to express all mesnings,"106 Tne

learner's own language is used, but not for comparison

106, Cochran, op, cit., p. 26.
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since the basic words are used for all leerners no matter
what thelr language. The system is carefully controlled

and regulated and has certain advantages, but it is not

of very great use to Armenian students in Beirut because
their 2ims in learning English are much broader than this
system would allow, The sixteen verbs it uses and the
selected vocabulary would not go a very long way to fulfill
all the needs of the students, and the transition from

Basic to full English would have to come fairly soon,
Because one of the aims of Basic English is its use as a
universal language, a great many books have been produced
for its use., Therefore there is cheap, attractive available
materlisl which, apperently, eliminates "much of the waste
found in a good many classes in beginning English."l07
Cochren gives a very clear evaluation of it as a method, and
teachers interested in this method could get this information,
as well as the bibliography for it in Chapter IV of her
"Modern Meth ods of Teaching English as a Foreign Language "

The Greded-Direct Method is very like the Direct
Method, and adopts many of its principles but it grades
material to be taught rather like the Language Control
Method., The grading, however, is neither based on vocabu-

lary counts and frequency lists as it is by followers of

107. Cochran, op. cit., p. 28.
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the Direct Method proper, nor on a comparison of the
learner's langusge with English used by the followers of
the Linguistic Method, %% It 1s, rather, based on the "nature
of 1anguage"; end 1t 1s assumed that it is possible to
select "a vocabulary carefully chosen to include all the
working parts of speech,” The words will be of high
frequency end widely useful in order to express "almost
any concept or mekeuse of any formal construction in
1anguage."109 Again Chepter V in A, Cochran's book will
glve 2 good account of this method for those interested.
It 1s enough here to end the description with her question
as to whether it is not easier for the foreigner to learn
the word peel than to resort to such an expression as to

take the skin off with a knife.llo

Before concluding this discussion of the methods
of teaching English, it is necessary to return to the idea
expressed at the beginning, that the question of method is
a very 1lndividual thing, and may vary very greatly from
teacher to teacher., Whatever the method used, the persona-

lity of the teacher is of paramount importance,

108, Cochran, op., cit., p. 30-31.
109, 1Ibid., p. 31.
110, 7Ibid., p. 38,
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"In the teaching of Modern Lengusges, perhaps
more thean in any other teaching, we find completely
opposed methods of instruction working with success,
There 1s the grammar-grinder of the old school who
derides phonetics, gramaphone and oral work,
rejects-all the more recent findings of teaching
methods, treats his language as though it were
dead--yet fills his pupils with an enthusiasm for
language and culture that many others, playing records,
Realien, dramatics, correspondence and epldiascope,
can but partially attain, Some men can succeed
in thelr own highly personel approach, however odd
and unworkeble this mey appear to others. Thus
it 1is well to be sparing of criticism of any
methods, the success of which may depend upon the
men who wield them, None the less, we feel com-
petent to make suggestions as to methods, confident
that these methods are efficient in themselves,
end capable of ready application by those who
may not wish to apply grammar-grind, or may not
have the considerable gifts re%%ired for the
uncompromising Direct Method,"

Many of these suggestions have already been

incorporated into the preceeding pages. However, it is now

proposed to summarise the points that are perhaps the most

useful from all the preceeding discusslon, and to see how

they may be applied in the Armenian schools,

There are certain principles thgt emerge as important

from the foregoing discussions, In spite of their differences,

the followling points are perhaps common to most of them,

and are important as principles,

111, Association of Assistant Masters in Secondary
Schools, op, cit., p. 87.
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Perhaps the most important point that emerges is
the linking of learning the language with action. Although
book-learning is of importance in the Armenian schools later;
at the beginning at least activity methods should be used as
far as possible, These will vary in form as the course pro-
teeds, and it is possible to use them in a less obvious
way even with advanced classes; but they are very important
with beginners. As was pointed out before, they are
educationally sound, and even if translation is taking
place in the heads of the students, the fact thet experience
is linked with the English word will meke its learning much

more effective than mere translation.

It follows from this that much of teaching should
be in oral form at the beginning at least, Oral work could
be used throughout the course; but it is especially important
with beginners, However, it may be supplemented with reading
and writing even fairly early in the course, One very
important point with non-English speaking teachers, however,
is the absolute necessity of careful preparation of
material so that mistakes may be avoided. It is very wise
to base teaching on the patterns of the textbook, even if
the immediate classroom situation is being used for vocabu-

lary items, It is also very important to make pronunciation
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accurate, For this, again, very careful preparation is
necessary on the part of the teacher, The first task is
to make his own pronunciation as correct as possible, and
the second is to make his students hear it accurately eand

reproduce it,

Translation should be avoided as far as possible,
and English should be used throughout the lessons unless
the use of Armenian, as indicated before; is absolutely
essential, This, again, is more important in the younger
classes than later on; but no classes should be allowed

to be only translation lessons,

Selection of material, and grading it according
to difficulty, especially with a view to the problems of
Armenian students is important., However, this may be
rather a difficult task for individual teachers as they
probably have to follow a set syllabus or textbook.

In spite of this, however, it 1s possible to see the
difficulties that the students are likely to have and

to plan the lesson accordingly. Most of the textbooks used
in the Armenian schools have their material carefully
selected and graded, It may be necessary to choose from
emong these, and adapt them to the needs of the class,

Th e important reasons behind this are psychological. The
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children proceed from the easy to the difficult without being
frustrated or downhearted, They have a feeling of achievement

and success when they can learn easily and use what they learn,

The teaching of formal grammar should be avolided,
However, most of the foregoing discussions seemed to indicate
that it is necessary to teach some form of grammar later on
1f the students are to understand the structure of the
language, It is functional grammar that should be taught,
end not mere mechanical knowledge of rules with examples,
The aim in teaching it is to help students understand sentence
patterns, and to see the differences or similarities of the
two languages, so that they may more consciously understand

correct form in the language being learnt,

Modern methods of teaching langumage assume that
language is a srill for the communication of thought. To
acquire th_is skill many aids are resorted to, and many methods
used in the classroom. Constant drill, the use of audilo-
visual aids; memorisation of songs; rhymes, are all aids

to the teaching of language skills,

The rest of this chapter will be dBVOtedrto the
teaching of the four skills in language: hearing, speaking,
reading and writing, with understanding as the most important
element in each, It will be mostly in the form of suggestions

for each, with a special regard to the difficulties of

Armenian students,
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Teaching the Four Skills.

The aims of teaching English in the Armenian
schools of Beirut, as we saw, were to foster in the
Armenian students an ability to speak and read and write
English so that they might be equipped for further study
and for their future careers. Their knowledge of English,
it was hoped, would be sufficient to enable them to read
and appreciate English literature and to keep them aware
of what was going on in the world around them. It was
also hoped that the learning of English would enable them
tobecome more cultured human beings, and would satisfy the
expectations of not only their parents, but also of edu-

cational authorities and themselves.

These were the general aims, but it is important to
remember that although these must form the basic assumptions
of all English courses, there must be very definite and
concrete objectives for each teacher in each lesson. This
has been referred to before, but it is scarcely possible

to overemphasize it.

Most modern authorities now state that the learn-
ing of a language consists of learning the four skills of
hearing, speaking, reading and writing the language. It is
absolutely necessary for each teacher to know exactly what

skill, and what aspect of it he is trying to teach in each
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lesson. Not only must the teacher be aware of this himself,
but it is very desirable that the students themselves know
what the immediate objectives of lessons are. In this way
both teacher and students can move with consciousness towards
the set goals they are trying to attain. This will simplify
the preparation of lessons, focus the attention of students,

and improve teaching.112

More than this, it will help to
eliminate the mistakes on the part of both teachers and
students which seemed so serious an aspect of the teaching

of English in the Armenian schools.

Teaching to Hear. All the'foregoing discussions have point-

ed to the importance of oral work at the beginning of the
course.

Speech is the groundwork; all the rest are
built up on it. Through speech, the pupil
learns to make the direct connection between
the English word or phrase and the object,
action, or idea it bears. He learns the habit
of using words in the correct sentence patterms
and phrase-patterns; and he can learn this in
no other way. 113

Oral work is a two-fold process. It is necessary
to hear the right sounds before being able to produce them.

Gurrey says speaking should come after a period of listen-

ing. He suggests a week or two of listening before the

112. French, op. cit., p.1l1
113, Ibid., p.6
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new sounds are attempted by the students, 14 DPut some

teachers may wish to allow their students to start

attempting the sounds soon after hearing them. The
important thing is to make sure that they hear them
correctly. Gurrey points out the extreme importance

of this, and of starting correctly.115

Apart from the difficulty of hearing sounds
different from those in their own language, the students
in Armenian schools seem to be lacking in the ability to
listen with care. The importance of training them in
this form the very start cannot be over-emphasized.
Experience in a secondary school with a class of eleven
to thirteen year olds, who had come from twenty four
different primary schools in the Lebanon pointed to this.
The following are mistakes made by these students in a
prepared dictation at the end of five months of instruct-
ion. It must be admitted that the lessons were taught
once a week only by this particular teacher, so that even
though some of the words had been constantly used for =
period of time, this period had not been continuous. The
words opposite their correct forms are mistakes made by

8ix different students in the same class.

114 Gurrey, op. cit., p. 17,
115 Ibid., p. 1l4.
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About - amowt, abound.

Rooms - rouse, roofs

Likes - lackes

Them -~ than, day.

Always - alwise, olowes, alwas.

Reads - rives.

Jane - Jeck, Jame.

Teacher - teather, theachers.

Question - soustion, cuequeus.

Means - mins, mens, lives.
Some of these mistakes are due to the sounds in the mother
tongue, but it is difficult to explain the others by any

other way than a lack of ability to listen.

Other teachers with similar experience attribute
it to insufficient thoroughness and accuracy as fundamentals

of learning in the primary schools.

The first step, then, is to train students to
listen with care from the start. It is very important to
begin right. The next step involves aural receptivity and
recognition of sounds in the foreign language. As we saw
before, phoneticians say that whet we really hear are the
sounds of our own language in another language. The Armen-
ian students in Beirut have yet other difficulties. A num-
ber of teachers gave instances of Arabic and French sounds
being heard in English, and being produced by students. The
French u sound was one, and the Arebic b sound was another
for the English p. One teacher said his students confused
the e, a, 0, 1, and u sounds in French with the English
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vowels. In a prepared dictation the following French forms

were given for English words by eleven to thirteen year old

gstudents.
a book = et book.
aunt = tante.
uncle = oncle.
name = nome.
tiger = tigre

elephant = éléphant.

Here it is necessary to point out again the extreme
importance of the teacher's own pronunciation. Gurrey, falk-
ing of the same problem says that the imperfect pronunciation
of teachers may be due to various causes, chiefly the lack of
insistense on correctness on the part of their own teachers.
Then he goes on, "To some extent this may be true, but it
is alsc because they themselves did not make up their minds
to train their own ears to hear correctly, and to learn how
the sounds were really made. The ultimate responsibility
rests with the individual."ll6 But, as Gurrey himself says,
most teachers are unaware of the shortcomings of their own
pronunciation. It is ironical that most of the teachers
in the Armenian schools complained of the pronunciation of
the children, and yet their own in many cases was not very

different from it. Since imitation is "the only way in which

116. Gurrey, op. cit., p. 14.
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most learners can learn a forelgn languaga"l17 the extreme
urgency of improving the teachers’ pronunclation can be

understood,

The question of stress on English words was one of
the difficulties mentioned by teachers, "More attention is
paid to stress in English than any other language.*!18
Armenian has not nearly as much stress on the different
parts of a word as English has, A good dictionary will be
of great use to the teacher in showing stress in English

words,

One other very important question is intonation,
There are ways of 1lndlcating this on the printed page by
dots or lines thus:

Good.i mzhi_ng_._

or by arrows, the position of words, thus:

Have yet?

\\\:ou hij;//ﬂ
seen

Other devices may be employed to point it out, but perhaps
it is too difficult for teachers to learn intonation from

117, Gurrey, op. cit., p. 15
118, French, 3_%: ©I%., Da She
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the printed page themselves. As we saw there were attempts
at teaching it in the Armenian schools, but until the tea-
chers can be given expert help themselves it is difficult
to see how they can help the student. This is one of the

pressing problems facing the schools.

Por this, and for other reasons of pronunciation
and stress it would, therefore, be very advisable to make
use of gramaphones, the wireless, and native English speakers
as much as it is possible. Hearing the words and sentences

in another voice will be of great help to the students.

Something has already been said about differences
between English and American pronunciation. The important
thing is to be consistent at least within each school.

The particular sounds that are difficult for
Armenian students both to hear and produce are given below.
They were collected from observation, experience, and the
answers of teachers in the questionnaires. Here are some
of the difficulties. These were taken in greater detail
in chapter III.

1. The ng sound in sing.
There is tendency to pronounce the g distinetly.
2. The r at the ends of such words as father,

motor.
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Both teachers and students tended to pronounce

these words as they were written, sounding the r distinetly.
3. The th in thin and then.

Bother teachers and students tended to pronounce

these as tin and den. These sounds do not exist in Armenian,

but learning to say them should not be too difficult if there

is insistence on correctness from the beginning.
4., The w sound in well.

This seemed to present greater difficulty when
it was near a v then on its own. This should be remembered
when teaching, and constant drill on its own should be
given before it is introduced in such combinations as "very

well" or words like "vowel".

5. The initial s before consonants, and s in
clusters of consonants. This seemed a very difficult

fault to hear for both the teachers and the students.
6. The difference between bad and bed.

This, too, appeared difficult to hear for both
teachers and students. One teacher gave these two words
as "Similar words having different meanings", constituting
a difficulty in vocabulary.
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7. The long and short vowels in ship and sheep,

live and leave.

The teachers did try in several lessons to point
these out, but they appeared very difficult to teach. The
following are mistakes made in a prepared dictation by the
class mentioned before.

means - mins, mens, minse.

need - nid, nide.

pleased - pliced.

listens - leacenes, laissons, leassens.

reads - rids
live = leave.

8. The diphthongs.

These are perhaps the hardest to hear and produce.
Constant practice and careful pronunciation on the part of

the teacher may help.

These sounds will be referred to later in connect-
ion with teaching to speak. Listening and speaking are
8o closely linked that it is difficult to separate them
in discussing their teaching. Listening will have to form
part of the course throughout, and speaking will depend on
it to a very great extent. In teaching both, however, the
fundamental principle of keeping the association between
the word and object or action it represents in English
must be kept in mind.
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Teaching to Speak. Speaking at first will have to take

rlace within a limited vocabulary which the students have
already heard. These should be used in the most useful

sentence and phrase patterns. The textbook will help in
this as both vocabulary and sentence patterns are usually

chosen with care in the better textbooks.

Since direct association is the most important
principle in the early stages of learning English the
choice of vocabulary will be limited by the children's
immediate surroundings. This may be supplemented by

pictures, objects, wall-charts, and so on.

F.G. French gives a good analysis of the process
by which objects and actions are associated with the
English word in the mind of the child. This may be

reduced to the following.llg

1. Listening. The child uses ears and eyes.
Hears the sound of the word and watches the teacher make
it.

2. Trial end practice. Repeated use of the
word fixes it in the mind of the child.

3. The word is heard with the object or action

in sight. It is always heard in a sentence.

119. Ibidc’ P.24—26.
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4. The child learns sentence patterns in the same
way as words.

5. Reading and writing come after he has learned
the words. These fix the words still further in the mind

of the child.

Thus, the mother tongue is not used at all, and the
process relies entirely on direct association. Children
do not only hear and see, but also participate in the

action when possible.

These are very good examples of how varied oral
work can be done in the first seven chapters of Gurrey's
"Teaching English as a Foreign Language". He illustrates
how situations can be built up to introduce words and
phrases. He explains how to use "question sequences", in
which such questions as "Where is.....?" "Why is.....?"
can be used on different occasions. He illustrates
"action chains" in which a series of actions can be per-
formed and spoken about. He deals with the "chorus method",
giving its advantages and pitfalls, and takes miming and
classroom play-acting as means of doing varied oral work
in class. It would take too long to give these in detail
here, but there are some very valuable suggestions in these

chapters. .

Before taking the questions of vecabulary and
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sentence patterns in more detail, something must be said

about pronunciation.

Pronunciation. A great deal has already been said about

pronunciation. The sounds in English that Armenian students
find difficult have already been given. The technique in
teaching pronunciation appears to fall into three sections.
The first is the locating of the difficulty. The second

is teaching the students to hear and produce the sound,

and the third is giving them sufficient drill in it.

One example of how this is done is given in an

article by Betty J. Wallace.lzo

The sounds in question are
the long and short vowels in "live" and "leave". To enable
the students to recognise them pairs of words with these
two sounds are taken, and pronounced before the students.
They are then arranged on the blackboard in columns, the

long ones under one another on one side, and the short on

the other, thus;

1 2
leave live
seal sill
lead lid
beat bit
seat sit
sheep ship

120. B.J. Wallace, "Pronunciation as a Two-fold

Process", Selected Articles from L e
Learn P. 128-129,
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The teacher pronounces these till she is sure that the
students cen hear the differences. Then the students

can participate in the exerecise. This is done by asking
the students to say which column the words pronounced are
from. The words are then used in short sentences like
"He bought a ship". "He bought a sheep" by the teacher,
and the students are asked to recognise them. Then the
students imitate the teacher in pronouncing them. Then
the students give the contrasting sounds alone, and the
teacher or other students identify them. Drill then
follows by various devices such as making a student say
aa word, and another give the contrasting peir, and so on.
These techniques can be varied to avoid monotony till all
the students both recognise and are able to produce the

sounds.

This technique can be used for various other sounds,
and adapted by the teacher to all of them. The ingenuity
of the teacher will find ways of drilling all of them till

the children can really produce them with ease.

At the beginning, when the students are still un-
able to read or when their vocabulary is too small for this

more simple technigques on the same lines can be used.

The Vocabulary. The difficulties named by most Armenian

teachers as regards vocabpbulary did not appear peculiar to
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Armenian students alone. They included such things as
confusion of similar words with different meanings, such

as "there" and "their", confusion of synonyms, lack of care
in the choice of words, and an inability to see fine diffe-
rences in the meanings of words. The difficulties appeared
to have more to do with pronunciation, because the examples
of confusion between words such as the following can only be

explained in that way.

bad and bed
what and where
want and went
on and on
her and here
cold and cloud

Other difficulties named were a tendency on the
part of students to consider each word in English as having
an exact equivalent in Armenian, and a tendency to take the

word as the linguistic unit rather than the sentence.

The conclusion from all this is the necessity of
the application of thorough methods at the very beginning
of teaching English. Therefore, not only the choice of

vocabulary, but how it is taught is very important.

The immediate surroundings of the child will supply
suitable items of voeabulary only for a short time. After
that it is necessary to ensure that the vocabulary learnt

is useful and interesting to the students.



- 236 -

Much work has been done on vocabulary selection
in English. The most used list in English textbooks is

121 The words

"The Interim Report on Vocabulary Selection".
are chosen for their frequency in use, their usefulness in
any country, their usefulness in explaining other words

and so on. They include all the structural words.

These structural words are some of the most difficult
to teach, and yet of the 100 most useful words 95 are structur-

al words, including such words as other, what, any and of.

The following are given as the 24 most useful words
in English by F.G. French.

a be is that will and
are but it the with you
,a8 for not this have your

at in of to on me122

There are no nouns among them at all. As we saw in Chapter
ITTI, ZEnglish has lost most of its inflections, and is de-
pendent on structural words to show relationships in a

sentence. These words then are very important in the word-

order patterns of English.

121. Revised by M. West, Published by longmans,
Green and Co., London, 1953,

122. French, op.. cit., p.1l5.
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Prepositions in English are some of the most
frequently used words. In 100 ordinary sentences apparent-
ly there may be as many as 300 prepositions.lz3 These are,
as we said, perhaps the nardest to learn for Armenian stu-
dents. The following sentences from examples given by tea-
chers show how these words can be wrongly used through
translation.

"I think at him."

"He is better from me."

"I am afraid from him."

Most of the teachers said prepositions were the source of

a great number of errors.

The only way to ensure their correct use is to
teach theﬁ in phrases and make the students practice them
constantly. Dril can be done in many ways. French gives
examples of diagrams which would help the teaching of

prepositions.124

However, the most difficult use of pre-
positions is their idiomatic use in sentences. All learn-
ing of words of any kind should take place in sentences
and phrases, so that the idiomatic patterns can be taught
as easily as the more obvious patterns in prepositional

phrasés.

123, Ibid., p.l4
124. French., op. ecit., p.18.
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F,G, French has some very useful suggestions about
teaching new words, and adding to the vocabulary of students
in chapters III and IV of his "The Teaching of English
Abroad." His practical suggestions for meking charts,

movable strips and using pictures are very useful,

Word Order and Sentence Patterns., Here are a few

examples from Armenian students of sentences produced in

the usual Armenian word order,

In the forest a men I saw.
I school go.
What your name is?

I Hovig saw.

It will be noticed that the verb 1s invariably
at the end of the sentence, It so happens that in three of
these sentences; (the ones with I as the subject,) the verb
would indicate the subject in its conjugation and it would
not appear in the sentence., In the fourth example "what"
is in its right place; at the beginning of the sentence,
The rest of the predicate; the object or other extention

of the verb comes in the middle.

The greatest difficulty therefore is with the
position of the verb, However, as we have already said,

the normel word-order in Armenian is not as important as
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it is in English, Armenian 1s a more inflected language,
and therefore the functions of words are more apparent from
their forms than in English, This is true of tenses and
persons in verbs English, as we saw in Chapter III,

has an elaborate tense system which uses auxiliaries,
These make word order very important, and a great number
of teachers mentioned tenses as one of the difficulties
Armenian students face. We also saw that Armenien in its
present spoken form 1s a newer language than English ;
and therefore more subject to influence and change from
i1ts surroundings., Therefore, as we saw in Chapter III

word order may vary occasionally in it,

It 1s therefore important to remembe r that
word-order is fixed in English, There may be certain
changes possible in the structure of a sentence, but the

basic patterns of senten_ces are also fixed.125

Some of the Armenian teachers complained that the
textbooks they used had vocabularies that were well-selected;
but th at sentence patterns were chosen at random, and did
not appear to e very useful, Chapter V in "The Teaching
of English Abroad", by F.,G., French has some very useful

suggestions as to sentence formation and the most useful

125, Ibid., p. 13,
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patterns for practice,

He divides simple (not complex or compound)

sentences into seven groups., These patterns can be

changed by changing the words, but the basic pattern

remains the same, The patterns are:

1.
2o
3.
L.
5e
6,

Te

126

Two-part patterns: He laughed,

Three-part patterns: Mary sang a song,
Four-part patterns: She told me a story.
Patterns with there: There are meny colours,
Questions beginning with a verb: "Has he come?"
Questions begimning with an asking word: "Why
did you do ite" |

Commends or requests: "Sit down". "Please go

away".

All learning should teke place in sentences from

the beginning, The question is which patterns to begin with,

Apparently out of 100 ordinary English sentences 97 are

usuelly statements.la? But since oral work demands asking

students to do things or to answer questions, F,G, French

says they

should be taught at the same time as statements,

The most frequently used patterns in English, according to

126, French, ép. ¢it., p. 13.

127,

Ibid., p. 41,
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him are the three-part pattern, and the "there" pattern,

Therefore, the patterns to btegin with are.lae

1, The thpee-part statement,
"Mary saw a book,"
2, The !'there! pattern.
"There are two books"
3. Question patterns,
"What is this?"
i, Command patterns,
"Sit down",

"Please take the chalk,"

Later on these patterﬂé can be augmented to by
others, but they provide for a great deal of variety
themselves,

One example, taken from page 39, and in which four

sentencas may be turned into sixty four example of pattern
is 1nteresting.129 Here 1t is,

At the beginning in the middle | after the verb |
' \

A noun or words e verb 47’ & noun or words
like nouns. like a noun, ‘
I took this. }
Kazi will not buy the other one, ‘
|
Two of the men tried to make a wooden box, -

The woman and her refused to take a small lorry.

husband . B |

129. French, op. cit., p. 39.



All four subjects can take any of the verbs or the rest
of the predicate, thus, "I will n_ct buy a small lorry"
makes just as good a sentence as the first one on this

pattern,

The phrase patterns are as important to teach as
the sentence patterns in English, Since most of these are
dependent on prepositions, this gives good practlce in the
correct use of prepositicns, Again F, G, French has very
useful patterns and suggestions on pages L2 to Ll in book
mentloned above., Hls practical suggestions to tcachers,
showing how to use movable strips, disgram and matelstick
men on the blackboard or charts are very useful, Apart from
these, pictureu that hgve clear, interesting subjects might

be used very profitably,

Important though pattern practice is, it 1is
bound to give way to more free oral work in the end, Its
wide use at the beginning, however, will have made many
useful patterns automatic in the minds of students so that
a great many of the un-English constructions which now
are found in the oral work of Armenian students will hgve

been eliminated,

One point that erose in a parents' meeting in one

of these schools 1s perhaps worth mentioning here, Some



- 243 -

of the parents suggested that the students be made to

speak English during recess for a few days a week, Some
teachers have made similar suggestions, The reasons given
are usually "to give them practice at English", It is
hoped that the foregoing pages have shown that uncontrolled
and uncorrected "practice" may be far worse than useless,
There is grave danger in "practising" mistakes, Even when
more free oral work succeeds pattern-practice the teacher
should be on the alert to correct mistakes and to polnt

out faulty construction and idiom,

The questlon of expression will be taken up with
writing., It will be sufficient to end this section by a
reminder that pattern practice should be confined to short
spells, and that interest should be maintained through

variety.

Teaching to Read, When Armenlan students begin to

reed English, they already know how to read their own
language. The mechanics of reading, therefore, the fact
that letters stand for sounds, and the fact that they must

begin on the left and go on, will be familiar to them.

Some will have started French, therefore the

Latin characters will be familiar to them, This, however,



was mentloned as a drawback by several teachers, There

are two reasons for this, The first, a legitimate one, 1is

that the students confuse the French sounds with the

English., The second, unfortunately points to a grave error

in teaching reading, Thesa teachers say that the students
confuse the names of the French letters with their English
names, Obviously the letters are being taught not only

one by one, but by their traditional names of ay, bee, cee,

dee, This is a practice for which there can be no justification,

as we shall see,

The immediate goal in teaching reading is to

enable the students to read quickly and with understanding,

The first stage of reading must constitute the
recognition of the symbols or letters that stand for certain
sounds, At the beginning this is necessary, but modern
methods discourage their being taught in order, aﬁd by
their names., They should, rather, be taught in words,
There are good reasons for this, Reading usually takes
place in whole phrases, and the eye jumps from one group
of words to another, taking in several at a time, Words
are certainly read as wholes, not letter by letter., There-
fore it 1s better to teach children to read in words and
phrases, rather than letter by letter, Good textbooks

usunally take this into account, There sare, hLowever, ways
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of grading the first words that students should learn,
grouping them with words containing similar letters or groups

of letters,

Th 1s helps the prchlem of pronunciation which,
according to some teachers, makes reading difficult for
Armenian students, Part of this difficulty is the phonetic
character of the Armenian slphabet, To drill the different
uses of letters like a flashcards could be used, or columns

could be put up using such words as:

cat fat hat sat
car far star Jar
made fade late date
ball hall fall tall

or tiia diphthongs could be drilled in such words as
coat goat boat float

F.,G, French has some very helpful suggestions along these
lines in 'Chapter IV of his "The Teaching of English Abroad",
There are some very useful suggestioas for flasheceards, movable
strips, plctures, dlagrams and other audio-visual aids to

help reading in this chapter,

It is very important to remember the close connec-
tion of orel work with reading. All words to be read

should first be learnt orally, and used as spoken words by
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the students, When reading begins a great deal of choral
reading in imitation of the teacher would be very useful,
Later thls could be decreased and more independent reading
could be done by students on their own., It will have
helped both in speed of reading and the problem of pronun-

clation,

A number of teachers, specially in the primary
schools, complained that the reading of their students was
slow and hesitating. Thorough oral work before, and
familiarity with words before they are read would help in
this, Even when it is their native tongue, more children
"seem to have difficulty with reading than any other school
subject."130 There may be psychological causes for slow-
ness or other difficulties in reading which the teacher

would do well to look into.

After the initial stage of reading, more attention
should be given to the important stages that come later,
than appeared to be given in the Armenian schools, The
teachers complained of the various shortcomings of their
puplls, but not very much appeared to be done to help
them, One teacher said h 1s students were poor at grasping

the meaning of material read and picking out important

130, Blair, Jones and Simpson, op., cit., p. 303.
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points., Another complained that fine differences in
passages were not understood, Yet another saild his
students were poor at following arguments, Some said

their students did not grasp the meaning of passages because
they were too rreoccupied with reading fast., Many blamed
these shortcomings on the primary schools; or the lack of

time in class,

P, Gurrey in his "Teaching English as a Foreign
Lenguage" deals with most of these difficulties, and has
some very good suggestions in chapters 11 - 15, He gives
five necessary skills which are to be taught after the
first stages of reading, and gives detailed ways of
teaching each one, The following are the groups into
which he divides them,131

1, Reading aloud.

2, The skill of grasping the gist of the passage
read,

3. The skill of deducing information and ideas
from what has been read,

lio The skill of being able to find facts and
information in books or other printed matter,

5. The skill of being able to note exact

information when one is reading,

131, Gurrey, op. cit., p. 85,
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Bearing in mind the asims of teaching English 1n
the Armenian schools, 1t seems very necessary that more
consclous effort be made in teaching the above skills,
There was préﬁis writing in some schools, and there was a
great deal of oral questioning on passages read, but perhaps
a more organised and well-thought-out method that could
help them with better comprehension of passages might be
more useful than elaborate paraphrasing of every sentence,
phrase and word in every passage, which was what the oral

work amounted to in some cases,

Silent reading, which the students will have to
do later, might be given more attention, This may help
the enlargement of a passive vocabulary which the few
Armenian students in A.U.B, seem to be somewhat deficient in,
One important point here is the use of the dictionary.
Students should be taught how to use one, preferably an

Enzlish-English dictionary.

Reading outside class should be encouraged as much
as possible, This can be guided through giving lists of
books to the students, out of which they may choose what
they 1like, It would be best to base these on the students'
interests, as well as the intrinsic value of the books

Book reports in class can be useful, This was tried in one
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secondary school, and was met with good response, but the
students needed guidance in what to look for in a book.
These particular ones were novels and the tendency was to
retell the story only, rather than think about the different
aspects of plot, characterisation, theme, background,

atmosphere and so on,

Some ways of arousing interest in outside reading
might be occaslonal reading by the teacher from books
which he would like to recommend., Speaking about books
of speclal interest in connection with topical subjects,
f1lms or subjects of special interest to students might be

other ways,

A school library is an essential feature of any
good school, A number of Armenian schools have fine
little libraries, and spend a considerable amount of money
on them in proportion to their funds., If a library does
not exist in the school the English teachers might help
to build one up for English at least, It does not matter
how small the beginning is, A class library to which
each member of the class contributed one book for a year
had very good results, though this was not done in Beirut,
The students had the benefit of reading twenty books,

and had thelr own book at the end of the yesr,
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Where schools do have libraries one "library
period" a week when the students can nave free access
to the books (unfortunately they are kept in locked
shelves in some schools) would be very useful, There
will be opportunity then to recommend certain books to
individuels and to discuss them after they are read,
The students could also be encouraged to use outside
libraries that lend books to students, There are several

in Beirut to which it would be easy to subscribe,

If the students by the time they leave secondary
school have attained 2 few basic abilities in reading, they
will find their further study on other work much more
easy to do., These may be summed up as the ability to
read falrly fast and with understanding, both orally and
silently, thg ability to pick out important points in
what is read, This will, naturally, be within a certain
amount of vocabulary, and with the help of a dictionary

for more difficult passages,

Teaching to Write. The problems connected with

writing which the Armenian teachers spoke about fell into
two groups, The first had to do with the mechanics of
handwriting, penmanship, capitals, punctuation and spelling;

and the second had to do with grammar, expression and idiom,
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The specific difficulties faced in the mechanics

of writing were the following:

Handwrilting. Many teachers complained of poor
handwriting, six of them attributing it to a lack of good

training in the primary schools,

One difficulty, the teachers said, was confusion
between similar shapes of letters in English and Armenian,

The following were given as examples,

Armenian V¥ confused with English r,

Armenian [¢ confused with English p,

Another difficulty appeared to be eonnected with capital
letters, One teacher complained that his students put
cepital letters in the middle of the word, rather than at
the beginning, and many said capital letters were either
badly used or not used at all, One said their French

forms were used,

Observation and comments revealed that more
then this was wrong with some, though not all, of the
handwriting, Letters were badly formed usually, the lines
on the exercise books not well used, and there was little
attempt at making the letters even or the strokes parallel,

However, 1t 1is possible to improve handwriting even 1if
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children have written badly for years, Careful teaching
and insistence on good, careful work a2lways, will make a
great deel of difference., Unfortunately time and space

do not allow much to be said about it here. F.G, French
has some very useful suggestions concerning this at the
beginning of Chapter VIIT. 132 meachers of beginners should
be especially careful in the teaching of handwriting,

Punctuation, This was the next problem mentioned

by teachers. Two general mistakes appeared to be the use

of the colon for a full stop, and the omission of the
question mark, These as we saw in Chapter III are due to

the Armenian system of punctuation, Beside these there
éppeared to be general carelessness 1in punctuation in both
written end oral work, The only remedy that can be suggested
for this is patient teaching and insistence on good

punctuation,

Spelling, Spelling, as we saw in connection with
pronunciation, was a difficult problem, This is not only
due to the difficulty of Armenian children in hearing
English vowels and diphthongs, but the unphonetic character
of English spelling, Some difficulties mentioned by

teachers are i1e and el in words, and the doublling of

132, French, op. cit., pp. T1-Tlk.
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consonants. There is the further difficulty of differences
between English and American spelling, both of which will
have to be accepted within 1limits of consistency. The
difficulties apart from these, however, were not peculiar
to Armenian children., There are certain basic rules for
English spelling that might be taught profitably, but
insistence on correctness in what the children write, and
avoiding mistakes through care in preparation of the
children for writing can be of great help. The improvement
in hearing English sounds and pronouncing them will help
in the end even if English spelling seems so "different

from pronunciation", as one teacher puts it.

The next group of problems, as we said, were wider

and more concerned with how students expressed themselves

in English,

These again fell into two groups, The first
group covered grammatical usage, the most important of
which seemed to have to do with tenses, As we saw in
Chapter III the tense systems in the two languages are
different and some of the difficulties can be explained
through this, but others are not specilally peculiar to
Armenian students., They include the sequence of tenses,

the use of the Future and Conditional tenses, gareless
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use of the Past Tense, the Perfect tenses, the use of the 's'
in the third person singular of the Present tense. Curiously
enough, the Present Continuous tense which does not exist
in Armenian was not mentioned. Its existence in Turkish

and colloquial Armenien may account for this,

Other difficulties were mistakes in sentence
structure, reported speech, and an inability to apply
rules. The question of grammar will be taken later, but
1t 1s doubtful if good usage can be taught through teaching

rules of grammar,

The next group of difficulties mentioned by

teachers included the following:

"A tendency to shun simplicity in the pursult of
involved expressions". This was considered to be due to
the fact that the written word was traditionally associated
with " higher" thinking in Armenian, and that simple
language was not a sufficiently sultable medium for lofty
jdeas. Other teachers thought it might be an attempt to
impress the teacher, or that it was due to the influence
of orientel ways of feeling, Whatever the cause, it is a very
prevalent characteristic, and should be discouraged., At
1ts worst it produces pompous nonsense and 1t is very

difficult to make the students see that the long words,
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vague generalisations, circunlocutions end soulful questions
in their compositions do not really mean enything. Early
training in simplicity and directness in talking about
things they are really femiliar with will do a great deal
not only in improving written work, but in promoting clear
thinking,

Tendency to go off the point, to deviate from
the subject. This again is due to lack of early training
in thinking clearly on the subject at hend. Students from
these schools at A,U.,B. have been known to deviate completely
from the subject because in their opinion it was too trivial
to write about, or to digress into the evils of society
from as simple and direct a subject as the description of

an incident in the summer holidays.

Lack of orgenisation, and an absence of the
logical sequence of ideas in written work. This is perhaps
sgain due to vague thinking and a too ambitious attitude
towards work, Difficult and vague subjects ere given
before the students are ready for them, and not a sufficient
emount of preliminary work in sentence and paragraph writing
1s given in preparation, Only a few teachers seemed to

be doing work on paragraph writing md planning of written
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work, Observation showed that students on the whole were
poor at it., Either the whole composition was one paragraph,
or it was divided into paragraphes of two or three lines,
The senior students in one secondary school were very
sceptical 2bout plenning written work. They sald thelr
thioughts came when they took up their pens, and they wrote.
There was no need for planning it on paper, they could do it
in their heads, they saild,

"Tendency to translate qguaint expressions", This
is a very strong tendency which is the result of thinking
in Armenian end writing in English., Some are very obvious
translations, as in "He does not make my word twice",
meaning he does what I say without forcing me to repeat it,
Others; h_owever, though not so obvious, result in very
odd and un-English constructions, The following 1is an
extract from the composition of a student in the senior

vear of a secondary school,

"It is a reality that everybody walking on the
street thinks sbout a subject which occupies his
mind, that sometimes these subjects take us to
such extremes that the person even csnnot see the
bilg car approaching or cannot hear the glaxoning of
the driver, and when the damage occurs the driver

is the responsible,"
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Apart from the misuse of one preposition, one definite
article, a shift in pronouns, and the use of a French word,
there are no glering mistakes in this, and yet 1t cannot
be said to be good English,

Very long and careful preparafion is necessary
before "free" composition 1s attempted, Both Gurrey and
French stress this very strongly. Unless the words to be
used, and the 1ldeas to b put down are cleer and familiar
in the minds of the students, they are bound to think
in their own language end translate, For this reason
free composition should come late in the course, and
should be preceeded by long, careful oresl and written
work, so that the sentence patterns, as well as the words

and 1deas are familiar to the students,

Authoritles seem to be agreed that {irst attempts
at written work should be in the form of transcription,
the completion of sentences by single, or at most a few
words, and the answering of simple questions. The object
at the beginning 1s so to plan the work that mistakes do
not occur, In every case much oral work is to precede
written work so that what is put down is really familiar
both in words and sentence-patterns, These can be graded

and increased in difficulty as time goes on, but even
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towards the end of this preliminary stgge difficult sentence
construction should not be left entirely to the students,
The subject or the predicate can be provided and the students

can be asked to give the rest.

The next stage may be the reproduction of short,
simple narratives., Here egain oral work precedes and
prepares for writing. In this way, the subject - the story-
is familier, and the words that are important and new are
explalned and written on the board. All that remains for
the student is to follow the sequence of the story and

write it out.

The next stage may be easy questions on a
paragraph or story that has been read and understood., At
first the questions will need as answers the sentence
patterns of the passage itself, Gradually the passages
can be made more difficult, and the questions can demand

more independent answers,

When students are fairly good at constructing
sentences of their own, it is very important to start them
on writing short paragraphs, Very few of them seemed to
realise that a paragreph was a unit in itself, with a
beginning, a development and an ending, It is best to

insist on the topic sentence coming at the beginning of



- 259 -

a paragraph, and the logical sequence of ideas following
that in each paragraph, If the subjects chosen are really
familiar to students, and they are discussed and the
students are made to understand that they must deal with
that one topic end only its own development, they may be
able to organise their work better than they seem to at

present,

This stage 1s preparation for the most advanced
stage in writing - "free" composition. As soon as the
students begin to write down their ideas there is danger
that they may do their thinking in their own language
and translate, Therefore very great care is necessary
to give them a sufficlent amount of oral discussion of the
subject before they begin to write, This will make the
subject more clear; guard against digression, and ensure

familiarity with terms and words that are to be used.

The subjects given at first should be familiar
to students, preferably to do with their immediate surround-
ings, the school or their life at home, Other help such
as plctures, films, a walk, an-event that they all know
about would be of help, It 1s always a help if there is

a purpose for the composition, For instance, if they
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are describing their playground, it might be for the

purpose of giving their parents an idea of it. Research
has shown that students write best about subjects within,
133 '

and to do, with thelir experience, General subjects,
which need deductions, conclusions and the following up
of relationships need facts and knowledge. It would be
best to postpone these to a more advanced stage, and even

then to demand preciseness and exactness of information.

Paragraph writing will have given an idea about
planning written work, It is far more important that the
composition itself be planned. It might be wise to make
a common outline for the first few compositions wlth the
help of students, on the blackboard, This has proved
to be more fruitful in ideas than single plans from
individual students, The fact that it 1s possible to have
several plans, and several points of view can then be
1llustrated., The importance of openings, logical order
in development, and endings can be stressed and illustrated,
The discussion that leads to thlis common plan can show the
importance of coherence and unity in the composition, and
can be a valuable exercise in sorting out a number of ideas

and putting them in logical order, The students can thus

133, Gurrey, op. cit., p. 141,
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gradually be trained to make their own outlines and learn
to avold the vague generalisations and repetitions that

are found in their work,

The Teaching of Grammar. Previous discussions

seemed to indicate that it is necessary to teach some form
of grammar in a foreign langusge. Even the most ardent
followers of the Direct Method advocated it or used it in
splte of disapproving of it. The question that arises is
not whether to teach it or not, but what to teach, snd how
to teach 1it,

The first principle to remember is that grammar
1s not a separate subject, but part of the language being
taught. The next principle is that not the rules of
grammar, but usage is the most important thing to teach,
There is a tendency in the Armenian schools to think that
"knowing" grammar will help their students to write good
English, 1In fact one teacher said grammar should start
In the first grade to enable his students to use the

tenses more correctly.

In beginning to teach grammear, as well as the
other aspects of the languege, the most important thing
to remember is to make the learning take place in as natural

& way as possible, A child does not learn rules when he
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learns how to use plurals; pronouns, tenses and so on in

his own language. He hears and imitates correct usage,

It is therefore important not to teach too much grammar, but
to be gremmatical in teaching English, Curiously enough,
English grammar itself is not very difficult since 1t has few
inflections, no gender, and no agreement between adjectives
and nouns, Usage, however, 1s very difficult since word
order and the "structural words" are so important, This

is why grammatically correct sentences may still sound un-
English, "Therefore explanation can do little, wherees

134

practice can do much,"

Most Armenian children, however, are femiliar with
grammatical concepts in thelr own language, It would be
unwise not to make use of this in comparisons and
explanations should it be necessary to do so., For this
reason it 1s slso not necessary to postpone the teaching of
grammar till the third year of learning Englishlas some
authorities suggest. The important thing is not to make
too much of 1t, and stress correct usage rather than learning
nemes of cases, types of pronouna; transitive and intransitive

verbs and so on,

From the very first lessons the children will
have to be drilled in the use of the Present Continuous,

134. Gurrey, op. cit., p. 78,
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the Imperative, the Present Simple, and the Past. They will
have to be taught how to use plurals, and the possessive
case, They will be using adjectives and adverbs soon,

and the phrase patterns will drill the prepositions into
their minds, If comparison with Armenian grammer will
clarify their use, then it mey be resorted to. The important
thing is not to teach formal items of grammr, but to drill

their uses through oral and written work,

In the higher classes it may be necessary to meke
the teaching of grammar more formal, If students are
expected to be able to do clause anelysis, parsing and so
on, and they may have to because of external examinations;
then some formal grammer will have to be taught. For this
reason it seems advisable to start on the simple parts
of speech fairly early in the course., Both the insistence
on correct usage, and their knowledge of Armenlian grammer

will be of great use,

It would be best to base the greammar taught on
the material covered in the class reader; so that the
examples and 1llustrations may‘be within the vocabulary
and experience of the students, The more ambitious and
traditional grammar textbooks, if used, can be adapted
to this,
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the Imperative, the Present Simple, and the Past. They will
have to be taught how to use plurals, and the possessive
case, They will be using adjectives and adverbs soon,

and the phrase patterns will drill the prepositions into
their minds, If comparison with Armenian grammar will
clarify their use, then it may be resorted to., The important
thing is not to teach formel items of gremmer, but to drill

their uses through oral and written work,

In the higher classes it mey be necessary to make
the teaching of grammar more formal, If students are
expected to be able to do clause analysis, parsing and so
on, and they may have to because of externel examinations;
then some formal gremmar will have to be taught.' For this
reason it seems advisable to start on the simple parts
of speech fairly early in the course, Both the lnslistence
on correct usage, and their knowledge of Armenlan grammer

will be of great use,

It would be best to base the grammar taught on
the material covered in the class reader; so that the
examples and illustrations may be within the vocabulary
and experience of the students, The more ambltious and
traditional grammar textbooks, if used, can be adapted
to this,
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The most important point to remember in teaching
grammer is teaching grammar that is functional, Even the
requirements of external examinations like the General
Certificate of Education examination could be met with this
in mind, If the material being taught is helpful in clari-
fying usage and making it easlier, then it is safe to teach 1t,

The Teaching of Literature, It has not been possi-

ble to give a sufficlent amount of time and space to the
teaching of literature in this study. This was partly
because the primary aim of this paper was the study of the
teaching of English as a language. Another reason is that
very little space 1s given to the study of English or :
Armenian literature in the Armenian schools in general,
However, 1t should form a very important part of the
English course in providing material for reading and study,
The two aspects of English teaching - language and literature -
ere really interdependent, It would be very difficult

to eppreciate literature without a falr lknowledge of

English as a language,

There are, as we saw, a number of simplifi ed
English classics for use as supplementary readers, These,
however, cannot be said to possess any literatury value, or

to be representative of their authors' works, as the adapting
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of thelr vocabuleries to the number of words femiliar

to students must, of necessity distort the books. Shortened
versions, if availlable, would be much better. In the

higher classes the reading of such books as "A Tale of

Two Cities", "David Copperfield", "Pride and Prejudice",
heve given very good results. They provide meterial for
reading to be done at home, reading sloud in class,
discussions, written exercises, and so on, Thus, the

study of literature can further the study of language.

Simple rhymes, &s we saw, could be used from the
earliest stages of teaching English, Poetry that 1s
suiteble and easy can be made to supplement these, 1Its
teaching can go on throughout the course, An appreciation
of poetry on the part of the teacher can be of great help
in teaching poetry. It is, however; perhaps the most
difficult thing to teach in English, for irreparable
damaege could be done to the apprecistion of poetry in

children if it were badly handled,

Some schools were teaching the plays of Shakespeare,
but there seemed to be no other drama studied, Flays could
form the basls for languege teaching just as well as novels

if they were well-selected and well handled,

So far literature has been regarded as a help in
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language study. Ite teaching, however, would end in benefits
far greater than this, It would provide enjoyment, enlarge
the ideas of students, and bring them in contact with great
minds, Unfortunately time and spece do not allow more to be

said about it here.

Conclusion

The main aim of this study has been to reveal, as
much as possible, the underlyling problems in the teaching
of English in the Armenian schools of Beirut. The suggestions
that have appeared have been tentative and on the whole
rather theoretical. A great deal of work is needed to make
really concrete suggestions, with illustrations and examples
in every case. If, with the problems in mind a practical
handbook for teachers, with accompanying textbooks could be
produced it would be of very great help in the teaching of
English,

The problems themselves appear to fell into three
maln groups. These are; curriculum problems, problems
to do with teachers, and problems connected with the actual

teaching of English.

The problems connected with curriculum include somé
of the most serious facing the Armenian schools. However,
this thesis has not taken the study of the problems connected
with it as a primary aim, and an exhaustive analysis of them
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and suggestions concerning them cannot be given here. The
emphasis in this paper has been rather on problems connected
with language, teachers and teaching methods. As these cannot
be separated from the aims of teaching, and as aims touch the
curriculum, it has been dealt with only to the extent that

it is connected with the general aims of teaching English.

At present by far the greater mumber of schools are
teaching four languages. These languages are taking a pro-
portionally large amount of space on the time-table, but not
always getting sufficient time to make their teaching effective,
The necessity to teach some subjects in Arabic as well as
Armenian makes the time-table lean heavily on the academic
side.

It is suggested that in the primary school only one
European language be taught - either English or French. The
teaching of this need not start till the fourth year of the
primary school. In the secondary school it may be possible
to teach both French amd English, but it is suggested that
this be done only when the linguistic ability of the
students justifies it. It may be necessary to do some
grading of students in this as was suggested in Chapter II.
Those with less ability could then go on with one language
at their own pace, and the more gifted students could be

glven a more academic approach.,



The problems connected with teachers are also
serious. It appears that many teachers need help in extending
thelr own knowledge of English, and in using educationally
sound methods in teaching English. On the other hand there
are problems connected with the insufficiency of teachers'

salaries, securlity, and old-age pensions.

The third group of problems is connected with
the difficulties that Armenian students face in learning
English, end the ways of teaching it at present.

The differences between English and Armenian present
some difficulties. The main difference is that English has
lost most inflexions while Armenian is still an inflected
language. This, and the present condition of the Armenian
language seem to foster an indifference to fixed patterns of
word~order in English. There are specific difficulties connected
with hearing, promunciation, spelling, reading and writing
English, These do not appear unsurmountable but need great

care and constant drill in overcoming them,

On the whole, perhaps the greatest problem facing
the Armenian schools 1s that of teachers, Reorganisation
of the curriculum axd syllabus probably come next. With
these two problems solved, the question of methods, specifiec
difficulties in language learning and the attitude of students
will be comparatively easy to deal with,
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APPENDTIX.

Questionnaire to headmasters.

Questionnaire to teachers.



QUESTIONNAIRE TO HEADMASTERS

(Translated from Armenian)

Name of School
Primary or Secondary
Number of students
girls
boys
Number of teachers
rermanent
visiting.

I. In what classes do you start the teaching of the follow-
ing languages?:-
1. Arabic
2. English
3. French
4. Other.

II. What are the subjects taught in the following langusges,
and in which class does each start?:-

a. Arabic Subject Class

English Subject Class

ITI. How many of your teachers teach English as a language?



IV. How many of your teachers teach other subjects in
English?

V. Below are given a few reasons for teaching English.
Kindly indicate 5 of these, which, in your opinion,
are the most important.

If you have further reasons to add to these, will
you please write them in the space provided at the
end.

l. A very important part of modern scientific litera-
ture is written in English. If our students intend to con-
tinue their studies the learning of English is essential
for them.

2. A knowledge of English helps international under-
standing.

5. Books and periodicals published in the English
language are important sources on the news and situation
of the world.

4. A knowledge of English will give better chances
to our students in their lives, and will lead to better
openings in careers.

5. One of the universities in the Lebanon gives ins-
truction in the English language, therefore the learning
of this language is essential for those of our students
who intend to continue their education there.

6. English is the key to the literature of the English-

speaking peoples and through translations made into English,
to that of other lands.

7. Learning a foreign language will increase the
intellectual ability of our students, will lead to mental
discipline.

8. The teaching of English satisfied the demands of
parents and boards of education.

9. English is one of the most important languages
used in business and commerce, we should therefore teach

it so that the students may be able to use it for purposes
of trade and business.

ii



10. Knowing a foreign languege is the sign of a cultured
and educated person.

11. Other reasons:-

iii



QUESTIONNATIRE

TO TEACHERS OF ENGLISH IN THE
ARMENTAN SCHOOLS IN BEIRUT.

-

The following questionnaire is intended to get
information on the teaching of English in the Armenian
schools of Beirut. It is not necessary to have the
teacher's name, but we would be grateful if you could
supply the information asked for as it will help us in
studying some of the problems connected with the teaching
of English in Armenian schools.

-

l. Name of school

2. Type of School
a. Primary
b. Secondary

3« At what age do children start to learn English at your
school?

4. For how meny years does each child study English at your
school?

iv
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5.

6.

Kindly fill in the appropriate information into the table

below.

Classes that you
teach

Number of
children in
each class.

Age of children

Number of pe-
riods per week
you teach in
each class.

from.....to....
froMeceeetOeces
from.....t0....
from.ccsetoec..
from.cc..t0.see

Trelsseost0csce

What are some of the difficulties that you face in teaching

English?

b.

C.

d.

f.




Te

What are the most common mistakes that your pupils
make in learning English as a language? Will you please
list them under the headings given below, and indicate
whether you think the mistake is due to their mother
tongue, some other language, or some other reason.

SUBJECT

MISTAKES

REASONS FOR MISTAKES

Speaking
a. Pronunciation

b. Vocabulary

c. Sentence
structure

d. Idiom

vi




B.

SUBJECT

MISTAXES

| REASONS FOR MISTAKES

e. Colloquialisms

=

Reading

Speed

b.

Accuracy

Ce

Understanding

vii




C.

SUBJECT

MISTAKES

REASONS FOR MISTAKES

Writing
a. Handwriting

b. Spelling &
Punctuation

c. Grammar

d. Tdiom

viii




8.

SUBJECT

3

MISTAKES REASONS FOR MISTAKES

e. Expression

f. Planning of
written work

If you are a teacher of be
pPlease tell briefly what yo

ginners in English in your school,
u find to be the most effective

ways of beginning the teaching of English.

ix



9. Do you find it necessary to use Armenian in Teaching
English? If so, what are your reasons?

10. About what percentage of time is devoted to trans-—
lation as a method of teaching?.......% What are your
reasons for using translation?

11. What forms of oral work other than translation do you

do in your classes? What percentage of time does this
take? c.....%

1.




2.

Je

12. Do you use any teaching aids such as pictures, films,
gramaphone, etc. List the kinds of teaching aids availa-
ble at your school.

13. What English textbooks do you use in each of your classes?
Please give them below.

1. Class Texts
2. Class Texts
3« Class Texts
4. Class Texts

xi



14. What comments have you on the textbooks that you use?
If you like or dislike any one in rarticular, could you
please give your reasons, naming the book first?

15. Do you teach English Literature? Yes. No.

If so, to what classes?

What textbooks do you use for this that you did not

mention under "Textbooks".

l. Class Text
2. Class Text
3. Class Text

16. Can you make any suggestions that would help to make
the teaching of English more effective in your school?

xii



17.

18.

What forms of testing do you use?
a. Objective.
b. Subjective.

Do you use oral tests?

Is it possible to send us a copy of your last
written examination questions, and some examples of
quizzes or other evaluation materials you have used?

Information About Teacher

A. Education
ease Till in the names of schools, colleges,
ete., you have attended, and any certificates,
diplomes, degrees, etc., that you hold.)

1. Primary school

2. Secondary school

3« Training college

4. University

5. Other gqualifications

B. Experience.
Iffeaae fill in the names of schooles where you heve
taught, and number of years in each.) '

1. School Years

xiii



2. School Years

3. School ' Years
4. School Years
5. School Years

19. Have you been to England or the United States?....00u..
If so, what length of time did you spend there?........

20. Have you been in any other Englishrapeaking country?
If so, what length of time digd you spend there?




