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The aims of this survey are:

1. To discover the goals toward which Armenian educators
believe Armenian education should move.

2+ To evaluate these goals in order to select those which
appear most appropriate for the development of sound
modern Armenian education.

3« To study the Armenian schools in Lebanon with particu=-
lar reference to the opinions of prineipals and teach~
ers in order to discover the most promiging avenues of
cooperation for reaching the selected goals.

4. To suggest practical steps to be taken in line with the
findings.

Both the evaluation of the goals and the suggestions for
practical steps to be taken require an understanding of the Ar-
menian community and people in lebanon, as well as a familiari-

ty with the existing charascteristics of Armenian schools.

Part I of the thesis is devoted to the task of helping
the reader to-unlcratnnn the background and present status of
the Armenian people and their schools in Lebanon.

Part II is devoted %o a detalled reporting of the res~
ponses to the gquestionnaire.

Part III, using the information from parts I and II,
attempts to achieve the four aims of the study, as listed above.

Part IV puts forth a proposed organizational plan for
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an Armenian Schools Principals Association (L.S.P.A-)1 to
implement the selected educational goals.

The primary data for the study is obtained from an
analysis of questionnaire results. The questionnaire, with
an explanation of its purposes, was presented to the heads of
the three Armenian religious denominations, in order to secure
their help in obtaining the cooperation of principals and
teachers in the schoolss After their promise of cooperation
and encouragement, the questionnaire was distributed to school
teachers and principalse. Those in the city and some in the
rural areas were contacted personally; others received their
questionnaires by mail.

The shortcomings of this study are to be found mainly
in the limited extent in which our problems have been analyzed.
Several of the problems raised need more intensive study and
analysise The sample of teachers and Principals cannot be
said to be representative of all teachers and principals in
the Armenian community. It is beyond the scope of this sur-
vey to make a detailed study and careful analysis of all edu-
cational practices in Armenian schools, but the areas chosen
for study are believed to represent major educational issues
for which practical solutions may be possible.

The writer is indebted to all those instructors and

1rhe abbreviation A:5:P.4- will be used through-
out the study to indicate the proposed Armenian Schools Prin-
eipals Association.



school prinecipals who cooperated in answering and returning the
questionnaires used in the second part of this study; to Prof.
John Brubacher, who suggested the idea of preparing the question=-
naire; to Mre. Puzeant Yeghiayan, principal of Melkonian Educa=
tional Institute in Cyprus, who freely lent source books and
other valuable material in Armenien; and to Dr. Pergrouhl Na~
jarian who guided and supervised the writer in organizing the
analysis and presentation of the study.

The religious leaders of the three Armenien denomina=-
tions deserve special thanks for their unreserved cooperation.
Mre. Assadour Magarien, educational inspector and secretary of
the Armenian General Benevolent Union (4.6.B.U.)% provided
some valuable statistical notes. ’

The writer is not less indebted to Drs Habib Kurani,
head of the department of Education at the lmerioan Universi=
ty of Beirut, and Prof+ George Shshla of the American Univers
sity of Beirut, who besides making helpful éuggestians regard-
ing the selection of this subject, gave liberally of their
time as the thesis progresseds He 1§ especallly highly indebted
to Dre Frederick Korf of the Americen University of Beirut,
whose valuable suggestions helped the writer to create a much~
needed synthesis of the various parts of this study at a time
when an essential unity appeared to be lacking.

gThe abbreviation A.G.B.U. will be used throughout
the study to indicate the General Benevolent Union.



This study is concerned with educational issues and prob-
lems in the Armenian schools of Lebanon.

The aims of this survey are (1) to discover the goals to-
ward which Armenian educators believe Armenian education should
move, (2) to evaluate these goals in order to select those which
appear most appropriate for the development of sound modern Ar-
menian education, (3) to study the Armenien schools in Lebanon
with particular ror;rinee to the opinions of prineipals and
teachers in order to discover the most promising avenues of co-
operation for reaching the selected goals, (4) to suggest prac-
t1cal steps %o be taken in line with the findings.

The history of Armenians in Lebanon has been mainly a
search for refuge for their strong Christien heritage, to which
they have clung for centuries at the cost of their lives, as
members of a minority in a geographic location populated mostly
by non=Christians. These conditions have endeared the church
%0 the people, and have led to a strong bond between the people,
and the churchs A strong love for leerning, education, musie,
art and literature has become their heritage. This explains
why the Armeniens in Lebamon, as in other settlements in the
Near East and elsewhere, have almost invariably established a
church and s school as central features of their settlements.
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The preoccupation of these schools has been mainly the
teaching of academic skills and the imperting of traditioms,
with particular emphasis on their ethical end Christian charac=-
ter.

The primary data for the study is obtained from an ana=-
lysis of guestionnaire results from twenty-two Armenian educa=
torss These twenty-two educators represent twenty-ene schoolse

Each gquestion involving a two-sided issue was examined
to determine whether it suggested & significant educational
goal of a majority of the respondents. The goals thusg identi-
fied are called ™majority goals"™. Where the opinion of rese
Pondents on a tu;-sidod issue d.';.d not show a clear majority
opinion, no goal was teken as being definitely favored. Such
issues are identified as "split opinion" issues. Questions
invelving numerous types 51' possible re;ponua are called "many
sided issues”. -

-

Among the most important goals selected are the following:

le Ve should plam refresher or summer courses for our teachers.

2« We should have a night school for teachers with courses
in pedagogy and psychology.

3¢ We should have an Armenian magazine for teachers dealing
with pedagogical and psychological problems.

4+ Ve should have a monthly student megazine in Armenian
and Arabice

S5¢ A general examination should be established for the
graduates of all Armenien primary schools.
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lected goals through an organization to be called the Armenien
Schools Principals Association (A.S.P.A.)¢ Its functions are

seen as follows:

1.

We should ask for the financial assistance of the State
for Armenian schoolse

We should have an Armenian Principals Association.

.We should use Armenian newspapers to publicize our edu-

cational problems.

The individual pupil should have opportunity for self-
expressaion.

Educetion should be accessible to all Armenian children
between the ages of six and thirteen.

The study proposes machinery for implementing the se=

Improving Armenian schools on all levelse
imov:lng the financial and sogial status of teacherse

éoeking the cooperation of leading members of the com=-
mnity for the attainment of selected goals.

Establishing a two-year junior training college for
teachers which can simultaneously prepere some students
for the Lebanese first and second "Baccalaureat™.

ix
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PART I

HISTORICAL BACKGROUND OF THE PROBLEM AND THE
PRESENT STATUS OF THE SCHOOLS



GHAPTER I

INTRODUCTION - THE PROBLEM AND PROCEDURE

This thesis has four parts. The first part gives the his-
torieal background of the Armenian community in Lebanon, desoribes
the development of schools, discusses existing conditions briefly,
including some statistics. The second part is based on a question-
neire given to teachers and prineipals in order %o obtain their
views on educational issues and problems. The third part is an
evaluation of goals proposed or implied by the teachers and prinei~-
pals, with an analysis of how some of these goals may best be
reached in view of the avemues of cooperation which, through the
questionnaire, have been shown %o be the most promising ones.

Part four describes how an Armenian Schools Principals l;laooiation
(A+S«P.As) may be organized to implement the proposals made in
this study.

The idea of the questionnaire and its purpose was presented
by direct interview to Bishop Khoren Paroyan, the head of the Ar-
menian Orthodox Church, to Cerdinal Bedros Aghajanien, the Patriarch
and supreme head of the Armenian Catholic Church, and to Rev.
Hovhaness Aharonian, Supreme head of the Armenien Evangelical
(Protestent) Church, and chairman of the Central Board of Armenian
Pastorse ﬁ.y all approved and encouraged the idea and showed



their full cooperation by asking the heads of the schools under
their control to answer the gquestionnaire.

Fifty mimeographed copies of the gquestionnaire in Armenian
were digtributed to prineipals and other educational leaders both
in Beirut end in rural centers. Those in the city and some in
the rural areas were approached personally, and the purpose of
the study was described to them at some length. The rest were
maileds In all, twenty-six responded. Of these, four expressed
an inability to deal so extensively with educational problems,
and returned blank gquestionnaires.

DESCRIPTION OF THE SAMPLE OF TEACHERS AND PRINCIPALS

Of the twenty-two educators who responded to the gquestion-
naire, sixteen are school prinecipels who also teach, four are head-
teachers and two are regular teachers. These persons represented
twenty-one schools in alls Three are women teachers and nineteen
are mens Three are Catholic Fathers and Sisters, five are Protes-
tant pastors who are engaged in teaching, three are Protestant
teachers and eleven are Orthodox teachers. Out of the twenty-two
educators five hold secondary certificates, three Junior College
diplomas, six theology diplomes, four have B.A« degrees, two have
M.A. degrees, and two have Ph.D: degrees. The teaching experience

of these educators ranges from ten to thirty years of service.



Eight out of eleven Orthodox teachers belong to, or symphatize
with the Taahnagtzagans, Bnntchasianf, and Bumsnvars, parties
or points of views Thirteen of the teachers are from urban
areas and nine are from rural areas. The twenty-two teachers
are eipally divided between elementary schools and secondary

schoolse
THE QUESTIONNAIRE

The first twenty §nestions were fact finding, dealing
with enrollment, teachers, text-books ete. These did not
prove to be very useful for gathering acourate information, as
some schools failed to return the questionnaire. It was, how=-
ever, possible to secure the needed information through other
sources with more satisfactory results. These have been pre~
sented in the form of tablese

The second group of questions, remumbered 1-30, deals
with educational problems which call for expression of opinion;
these are called Opinion Questionnso Question nineteen was dis-
covered to be highly ambiguous, eand has been omitted for this

reasole

3Tashnagtzagan, Armenian National Soclalist Party.
4Bnntchngian, Armenian Social Democratic Party.

5Ramgavar, Armenian Democratic Party.

GA copy of the revised questionnaire appears in

English in the eppendixe



The answers to the opinion questions have been grouped

for discussion under five chapter headings, as follows:

CHAPTER FOUR -
CHAPTER FIVE -
CHAPTER SIX =~

CHAPTER SEVEN=-

CHAPTER EIGHT-

Responses of Teachers and Principals to Ques~
tions Concerning Educational Aims

Responses of Teachers and Principals to Ques-
tions Concerning Administration and Qurriculum

Responses of Teachers and Principals to Ques~
tions Concerning Teachers

Responses of Teachers and Principals to Ques=-
tlons Concerning Text-Books and Other Publie
cations

Res es of Teachers and Prineipals to Mis-
cellaneous Questions

The final chapters of Part III are devoted to the
identification and evaluation of the goals of Armenian educa=

tion, and en enalysis of the kinds of cooperation which appear

to be most promising for their ettaimment. Practicel sugges-

tions for ection to be taken are made on the basis of this

analysise

Part IV gives suggestions for organizing an Armenian
Schools Principals Assoclation (A.S.P.A.) to implement the
selected educational goals.



CHAPTER II

HISTORICAL INTRODUCTION = THE ARMENTAN COMMUNITY
. IN LEBANON

BEGINNINGS OF THE ARMENIAN COMMUNITY IN LEBANON

Armenian Community life in Lebanon began after the mas-
gsacres of 1895 and 1896 1n Turkey, when Armenians from Geasarea,
Adena, Sisg, Marash, Ainteb, Ourfa, Diarbekir and other cities
took refuge in Belrut. ‘

Back in 1883 there were only a handful of Armenians live
ing in Rum Khan (Beirut), mogtly engaged in commerce. Following
the masacr&s of 1895 aﬁd 1896 some German deaconesses brought
fifty orphans from Marash and Zeitoun. More young men came to
Beirut as students of the mﬁ.can’ and French Universities. By
1914 there were one hundred Armenien students in these centers
of learning, and the commnity had growm to about 120 femilles.

This small Armenian settlement in Lebanon was mostly
assembled in Beirut. Commnity life centered around St. Nishan
(the Armenian Orthodox Church), end Ste Klia (the Armenien Ca=-
tholic Chureh), and was further sustained in the two universi-
ties through the lectures and symposiums orgenized by the Are
menien students.



As the community began to increase, the need for open-
ing a school was felt. In 1902 a kindergarten with thirty
children, and an elementary section with twelve, were started
in the rooms that were aveilable within the precinets of the
St. Nishen Convent, (Beirut). This school lasted from 1902
until 1915.

Political parties and other organizations spreng up
early. In both the American end the French Universities of
Belrut there were a number of students who cherished politi-
cal ideas of progress and independence. In 1901 Missak Var-
tanien organized the first Tashnagtzagan (National Socialist)
Committee. In 1912 a Social Democratic Party, known as the
Huntehagian branch, began its activities.

The Armenians could hardly be unaware of the pressing
need for relief and seemed to have enocugh resources to organize
such societies as the Women's Association for the Aid of Con-
sumptives and the Ladies' Red Cross Soclety.

In 1910 Vicar Bedross Saradjian, who later become Ca-
tholicos of Lebanon, founded the Beirut branch of the Armenian
General Benevolent Union (A.G.B.U.), an international organiza-
tion which occupies a leading place among puilenthropie socie-
ties and holds a highly respected position in the eyes of the
members of the Armenian community in general.

When the First World Wer broke out im 1914, this little



community of Armenians lived in constant fear of the Turkish of=-
ficials then ruling Lebanon. At the beginning all the leading
Armenians were exiled to Demascus, and most of them were killed.
The Armenien Convent was confiscated and demolished. The church
and the school were closed« All the Armenian and foreign stu-
dents of the universities of Beirut were conscripted into the
armys The merchants had to give up their wealth. Homes and
shops belonging to Armenisns were constantly searcheds Relief
came only after the cessation of the greet conflict in 1918.

THE FIRST WORLD WAR AND THE REFUGEE PROBLEM

With the First World War the history of Armenians in
Syria and Iabanon‘ontored & new phases The pre-war Armenian
populationh of Syrie and lebanon grew to be about 18,000, set~
tled mostly in Aleppos After the war this number increased
tenfolde Refugees poured into these countries in three waves.
The first influx happened in the early part of the war when
the people of the Armenian provinces and other interior villa=
y:ots were expatriated by forces. The district between Kilis and
Aleppo served as an assemblage centre from where these refugees
were driven toward Deir~Zor, and deaths About a million Armen~
lans were driven into the deserts of Arabia, out of whom only
e small number survived and returned to Aleppo, or found refuge



in Homs, Demascus, the Hawran and along the railroad between Da-
mescus end Jerusalem. The second influx came when (ilicla was
occcupied by Mustapha Kemal in 1922. The third influx ceme in
the wake of the Second World Wer, during the Spring and Summer
of 1956, when the Sanjak was ceded to Turkey. The 1948 war in
Palestine caused about 2,000 Armenisns to flee to Lebanon. A%
present there are nearly 180,000 Armenians equally divided bet-
ween Syria and Lebanone.

After the First World War the refugee problem emerged
as an int.mtionai problem in which the 350,000 Armenian re-
fugees figured es only a tenth of the total number of people
recognized as refugees by the lawe Most refugees enjoyed some
gsort of protection by some friemndly local governments, but the
world at large seemed little aware of their problems.

The repatriation of refugees of the First World Wer wes
well on its way when in 1922 new refugees began their exodus
from Cilicia as a result of the Kemalist occupation of that ter-
ritory and Smyrnas. The encuatibn of Constantinople caused a
number of Armenians to emigrate. Two millions of them were
scattered in verious small countries in the Near East. The
refugees from Smyrna suffered under most pathetic conditions.

The treaty of Sevres was signed in August 1920, with
Armenia as one of the signatory states. But the new leaders
of Nationalist Turkey refused to ratify it. Later the treaty



of Lausanne (1923) was drawn up and signed, discarding all pros-
;poei;s of an .l.rmnian states The young Armenian Republic applied
for membership at the 1920 session of the League of Nations. Her
attitude was one of uncertainty, as she could not declde whether
she should take sides with the Soviets or the Turks. Before the
League adjourned the Republic of Erivan fell, end a Soviet Armen-
ia was formed by an agreement of Russia and Turkeys This event
caused many to leave their homes in Anatolia, Cilicia, Constanti-
nople and Smyrna (due to Greek defeat), and many who had not ear-
lier tasted the bitterness of o::patriition and all its evils, had
to wander hopeleasly as refugees.

On November 20, 1924, a Central Committee for Bomgoes was
formed by the League of Nations. Its function was to gather infop-
mation about refugees, to defend their legal and economiec rights,
to encourage emigration, etcs Two years elapsed without effective
resultss Dre Nansen Fridtjof (Norweglen), high commissioner for
refugees to the Loagué, proponid immigration to Armenia. This
could be rendered practical after the irrigation plans of Sarda~-
rebad were completed, demanding five million dollars which would
make the settlement of 50,000 refugees possible. Donations
failed to come, and the project was droppeds The i.uguo proposed
to Nensen to study this repatriation problem again; end he in
turn asked the members to contribute money towards reallzation
of the plan. They failed to contribute, and Nensen was handi-
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capped in his plan. Two more years passed with no definite pro-
gresse Nansen himgelf went to Armenia in 1986, accompanied by
four speclalists, and reaffirmed his conviction that the irri-
gation plan was feasibles His fallure to obtain funds evoked
his rightous indignation which he did not conceal during the
1929 session of the lLeague, when he suggested sarcastically
thet this international comedy should come to an end.

Between 1985-56, 15,000 refugees were sottlednin_lnmen~
is chiefly through the efforts of the A.G.B.Us In 1945-&7
another group of 100,000 were repatriated, 35,000 of whom came
from Syries and Lebanon.

THE ARMENIAN COMMUNITY AFTER THE FIRST WORLD WAR

The Armenians in lebanon are estimeted to number 90,000.
Those in the city represent family groups living close to their
churches or schools. Eighty-eight per cent of this population
belongs to the Armenian Orthodox Church under the Bishopric of
the Cilician Supreme Catholicossates The Catholies form seven
per cent and the Protestants five per cemt of the community.
The latter are governed by a union of pastors, but in eivil and
jolitiosl matters they are represented in the govermment through
the Arab Protestant Clureche The districts of Mount Lebanon
(Antélies, Juni, Jebeil, Ghazir, Bikfaya, Aley and Hammana) have



an Armenian population approximating 2,000 in number. In the Be-
kaa (Zahlé, Baalbeck, Rayak, Shtaura, Anjar) there live about
10,060 Armenianss Here they have their churches and schoolss The
Diocese of the Armenian Orthodox Ohurch includes also the 2,200
refugees from the Senjak and elsewhere, settled in Tyr and Sidon.

In Beirut itself there are still a great number of refugees
living in barreckss Poorly built, with bad sanitary conditions,
these wood-and-tin barracks house & good proportion of Armenian
childrens Settling them properly is one of the greatest tasks of
the communitys It was in 1933 that one of these "Camps" (Quaran-
tina Quarter) was reduced to ashes in a few hours as a result of
fire. —

The President of Lebanon, Mr. Camille Chamoun has taken a
great interest in replacing the barracks by new houses plenned for
the community through the help of the Govermment, Point IV and well=-
to-do Armenien familiess A conmittee was formed on August 22, 1954
to plan and realize the projects If practicel financial and moral
interest is shown by the local authorities and wealthy Armenians,
the A.G.B.U. Central Conmittee in America promises to add its due
contribution to this effect.

Lebanon has afforded Armenians opportunities to develop
their ooénc-yo Many have bough plots of land and built houses.
Many have developed small industries, some of which have been trans-
formed into regular factories. The Armenians were looked upon by



the French mandatory government as a real help in the industrial
mgﬁcu of Lebanon, and this is also the present attitude of the
lebanese Governmente

| In agriculture, the activities of the evacuees of the San~
jak in Anjer (Bekksa) are noteworthy, but this is elmost insigni~
rlcant compared with what Armenians have wrought agriculturelly in
the Djesireh, in Syria.

‘ There are a considerable npumber of Armenians who own gara<
ges, repair-shops and transportetion services. Not less noteworthy
are the machine-shops run by Armenians. Little machines or engines
have been devised or invented by clever Armenien mechanicse.

One is struck by the important role the Armenians play in
pugsiness. The handling of construction meterials, guch as irom,
timber, woolen cloth etco, constitutes one of the most important
branches of business.

There are appreciable numbers of Armenian professional men |
in Lebanon. There are more than 70 doctors of medicine, 40 den-
tia:tg, 20 pharmacists, 10 lawyers and 30 engineers and contractors
at presente.

The Armenians recognize that they have greater freedom to
lead community life in Lebanon then in some of the other countries
where they are presently dispersed. Lebanon affords them opportu=
nities similar to those they enjoyed in their own homeland. They
enjoy full freedom for example in publicetions, in organizing youth
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movements, in promoting literature and musiec, in organizing ex-
Positions of art and in giving concerts: The Armenians have
brought with them their language, their musie, their history,
thelr institutions, their customs, their traditions and even
their superstitions.

In this country there is a flourishing Armenian cultur~
al life. Every week, every month, we see all sorts of activi-
ties organized, such as field days, vocal concerts, dances and

festivals.
DISTINCTIVE ASPECTS OF ARMENIAN COMMUNITY LIFE

Lebanon retains political representation through reli=-
glous communitiess The Armenians have also fitted into the existe
ing system and carry on a commnity life which is centered a-
round their respective churches or patriarchates. The three de=~
nominations therefore have their unique community organizations
end thelr individual educational end cultural institutions.

In Lebenon, as well as in other countries where the Ar-
menians have settled, the community chureh is the spiritual cen-
ter as well as the preserver and emalgamator of community life
and solidaritye. The Armenians rally around the community church
to keep unified. In Lebanon, political representation and the
legal status of peéplé is still often reckoned on the basis of
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their religious affiliationse.

Therefore the community church is not only a place of
worship, but also an executive center through which the civie
rights of the people are expressed and the limits of their li-
berties are set forthe Thus the church has been the medium
through which political authorities in all countries have offi=-
cially recognized the Armenian people as a body.

The Armenian Orthodox bishopriecs of Lebanon, Aleppo,
Damescus, Cyprus end the Sanjak (before 1939) were under pas-
toral charge of the Catholicos of Cilicia now stationed at An-
téliass The convent of Antélias serves the Orthodox (Gregorian)
community with its chapel, the residence of the Catholicos, the
press, the library, the seminary, the elementary school, three
clagsses for secondary education and three classes for the train-
ing of deaconss The property of the convent belonged to the Ame-
rican. Near East Relief7, where orphanages were maintained during
the years 1920-29. After some negotiation, the American Near
RBast Relief agreed with the Catholicos Sahag II and his colleague
Catholicos Papken to lease the property at a nominal yearly rent
of $1.00¢ In 1937 the Catholicos of Cilicia finally bought the
whole property.

The Catholicossate seat is the main driving force and

7This organization was founded during First World
War for philanthropic purposes.
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center of Armenian cultural life as well as the center of admi-
nistration for community affairs. Under its patronage end lea~
dership there thrive and function many of the Armenien educa-
tiunal; cultural and youth movements.

The Armenien Catholic community owns the old convent of
Zemmar in the hills of Lebanon. The property has very produc~
tive soils The new Patriarchate on the hills of Ashrefié with
its chapel and school serves the Armenian Catholics as a center
of religious and educational lifee.

The Armenian Protestants (Evangelicals) own three churches
in Beiruts The Ashrefié Church has been built in honour of the
missionary family, Bigguao The second is located in Bourge Ha~
moud, beirut. The third one is a magnificient church newly built
in Beirut on Rue Mexicos These churches have their own pastors
and an inter-church council for commnity effairs.

The schools are the subject of another chapter in this
papers At this point it might be mentioned thet the schools have
been an integral pert and a most important aspect of Armenian come
munity life beginning with its early days. They flourished stead-
ily, so that by 1944 there were forty=-four elementary and five se=
condary schools with & total of 8000 pupilse Others were added
later bringing the total to sixty-three schools. At present these

Riggs, Former field secretary of American Board
for Armenian lvanseiical Churches and schools in Lebanon, now
deceased. :
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schools hawe an increased opportunity for indegenocus development,
since the alh_rant of Lebanese independence has served to bring ma=-
ny of the French institutions under nationasl influence. The Ar-
menian schools on the whole are able to manage their financial
affairs. Tuition fees, income from plays, conceris, donations,
and voluntary contributions are the sources which help balance
the yearly budget, which epproximetes L.L. 1,000,000. The Ar-
menien Community bears most of this burden. _

The Press. The Armenian settlement of Lebanon has had its
press since 1923, and publications occupy a prominent place in Ar-
menian settlements all over the world. Actually, out of 130 papers
and periodicals, eighty-four are published outside the motherland.
Of these, one fourth or twenty-one papers, are published in Lebanon.

The oldest paper in Lebanon was "Punig", first published in
1923, later re-named "Nor-Punig", and presently called "Aztag".
Many other papers and periodicals have been published in succeeding
years. The following are still being published:

l. AGOS - A bimonthly magazine, started in 1941, published by
the Alumni of the N. Palandjien Institute. It is
devoted to literary and artistic works.

8 AIK - An independent daily, published every day except
Monday, started in 1953,
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A monthly magazine, started in 1947. It is devoted to
art and literature.

A deily of Social Democrats (Huntchagien perty), pube-
lished three, four or five times a week, started in
1937« A weekly of the same name is also published and
is devoted to literary and athletic workse.

An official quarterly publication started in 1932.
It is mainly devoted to the activities of the Armen=
ian Catholiec Patriarchate.

An official daily of the Tashnagtzagan party, pub-
lighed six times a week, started in 1927.

A weekly athletic paper, started in 1950, published
with the Aztag daily.

BADANEGAN ARTZAKANK « A bimonthly for adolescents. Published

HASK =

MASSIS=

gsince 1936, by the Armenian Christian Endeavour So-
cieties in Lebanon.

A religious monthly, started in 1931. The official
publication of the Antélias Catholicossate.

A weekly, started in 1947. Sponsored and published
by the Armenian Catholies, Mekhitarist Fathers and
some young correspondents. It is devoted to Litarary

workse
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11¢ NAIRI = A literary weekly, started in 1949. It is devoted
o to Armenian Literature. It also deals with commni-
ty problemss

12. OUSANOGH = An occasional periodical, started in 1948.

15, PAROS « A satiric magazine, started in 1951.

14, TCHAHAGIR = An occasional literary periodical, started in 1950.
15 TZATKALOUIS = A literary weekly, started in 1953.

16, TCHANASER = A religious bimonthlye. Started in 1937 by the
Armenian Evangelical Churches and Christian En-

deavour Societies of Syria and Lebanon.
17« YERIDASART HAYOUHI = A women's monthly, started in 1947.

18+ ZARTONK = A dally of Remgaver (Democratic) partye. Published
' | every day except Monday. It atirted in 1936. It
has an athletic weekly published occasionally.

There are also students' magazines in various schools of

Beirute |

SOME ARMENIAN ORGANIZATIONS

Benevolent Institutions¢ The Armenians in Lebanon are still in
need of humanitarian assistence, especlally along hygientic and
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educational lines. This explains the existence of several beme-
volent institutions of which the following are the most impor-

tant:

The National Senstorium of Azounié. This hospital for Armenian

tubercular patients was established July 1, 1923, under the
trusteeship of the prelates of the three Armenian denominations.
It was first located in Mamultein, but was moved to Azounié in
September, 1958, The Armenian Catholics have withdrawn from the
body of trustees. The building is bygienic and equipped with
the most modern conveniences. A third of esll the expenses

(L.L. 600,000) is met by fees collected from the patlents, and
the rest by donations end subsidies of various descriptions. It
has sbout 150 beds which serve members of other communities as
well as those of the Armenian commnities.

The Armenien General Benevolent Union (A<G.B.U.)s+ This is the
lergest Armenian benevolent orgnnizatién in the-Iorld. dealing
with sanitary problems, settlement of refugees, education, so-
ciel and finencial ald to individuals and institutions in the
coomunity, etes The yearly budget for education in Lebanon is
about L.L. 250,000 It supports a girls' secondary school end
one roi boys, and hna‘started two new oldmentary schools one in
Antélias and another at Beirut nemed Démirdjian (after the donor).
In 1951=53 the Union donated a special emount (L.L. 125,000) to
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gome of the needy Armenian schools in Lebanon for improving and
furnishing their buildingse. For the last four years, during the
winter months, 1% has been prdviding thougands of needy pupils
with milk and cod-liver oil.

9
Howard Keragozien Center for the Care of Children. This organi-

zation gives medical care to sick children in Beirut end Anjar,
and provides needy ones with milk, at the same time instrueting
the people how to prevent disease, particularly trachomae. It
operates a night school and a gsocial center in Beirut. It is run
by Mres and Mrse¢ Noubar Tavitian as directorss It is very well
organized and administerede.

The Swiss School for the Blind. This school was established
some 28 years ago, in Ghazir, and later moved to Beirut, (Bourge
Hamoud~- Trad district)s Hundreds of Armenian blind children
and adults have been éiven ghelter end & practical education.
Many have become self=supporting in time and run their own busie
nesses in Beirut. The making and repair of brushes, wicker
chairs, tables, rugs and many other useful hougsehold erticles is
taught in this schooles The Belrut municipality buys its large
brushes and other articles from this schools

®Minren Karagozian now deceased after losing his
only beloved son Howard, opened child welfare centers in Greece,
Lebenon and Syria in memory of his son. His daughter Migs Lila
Karagozien now continues his father's work and visits these cen=
ters every other years -
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The Birds' Nest. This is an orphanage in Jebell, under the admi-
niatraticﬂ of the Danish missionaries for benevolence among the
Armeniange It iasltransrerod to them by the American Near East

Relief some twenty-seven years agos

To enumerate all of the philanthropic organizations is
beyond the scope of this paper, but the above may be taken to be
representative of the kind of effort thet relies on community

and other resources for meeting educational and goclal needs.
ARMENTAN YOUTH ORGANIZATIONS

le The Armenien Youth Organization, founded in 1932 after the
Near Bast League was dissolved, operates under the patronage of
the Armenian General Benevolent Union.

All of its five branches in Lebanon promote athletle
life and arrange lectures and musicel and dramatic performances.
The University Students' Union and Melkonian Institute Students'
Union are closely ussooiated with ite A Junior depertment, a

girls! group and some scouts also form parts of this organization.

2, The Genersl Armenian Athletic Union (Homenetmen)s. This is

one of the most active bodies promoting athletie life. Football
is their favorite gemee Its various branches in Lebanon hold

many contests every years



%, Armenian Athletic Union (Homenmen)e This is becoming one of
the champion football teams of Lebanoﬁ.

4., Bagramiane. A more recent athletic group.

5. Hamazkayin Union. A cultural organization composed of the
Alumni of the Pelanjian Institute, with their periodical publica-

tionse.

6. Union of the Armenian Cathollc Youth. With the Armenian Ca=

tholic Patriarchate as their centre, the youth carry on their

own educational, athletic and religious activities.

7. Christian Endeavours This is the youth soclety emong the

Armenian Evangelicalse Their activities are educational, soclal

and religlous.

SOME CHARACTERISTICS OF ARMENIANS

An outstanding characteristic of Armenians as & communi ty
is the seeking of the influence of their church and school in the
furtherance of their solidaritye Through these agencies they
have been sble to guard their centuries old culture and contri-
bute to world eivilizstion through the spreading of Christian
principless However, these agencles have not been a handicap in

adjusting themselves as good citizens of their adopted countries.



-The Armenians in general ere industrious, open-minded, humari=-
itarien and loyales, The Arabs of the Middle Eest extended a
werm and sincere welcome %0 Armenians in thelr tragic years
of annihilation by the Turks during and after the First World
War. Armenians are consclous of it%, and try %o prove them~
gselves worthy citizens by their positive contributions to the
economic, social, cultural and political life of the Middle
Bast Arab countriess In gpite of the Soviet influence over
the motherland imposed by the international gituation after
the First World War, the Armenians ebroad leen toward Western
Democratic ideas and culturee

The Armeniens of Lebanon have from the outset tried %o
cultivate a spirit of cooﬁeration end mutual understanding with
other citizens of Lebanon. Having learned from past experience,
the Armenians have acquired the hebit of adapting themselves %o
the lives of the countries where they have immigrated. In Le~
banon, where the conditions have been favourable, adaptation
was remarkably speedys Without losing their cultural identity,
the Armenisns in generel have mainteined & very positive rela~
tion with all the Lebanese Arabs, be they Christian or Muslim,
who in their turn reciprocate this feelings The liberal atti-
tude of the government has afforded them every opportunity for
free development and citizenship rightse Armenians were natu=-
ralized without much formality and enjoyed the privileges of



free citizens in individual enterprise, in trade and in the law-
courtse They are represented in the parliement, and have many
officials in the government s Having fully realized these excep-
tional privileges, the Armeniens here have gseriously set to work
%o contribute their share to the economie and educational life
of the countrys



CHAPTER III

THE SCHOOLS

The development of Armenian education in Lebanon may be

claessified under pre-war, war and post war periods as follows:

The Pre-Wer and War Periods The period before the First World
War was under Ottoman rule extending from 1902 to 1915. From
1902 to 1915 a kindergerten with thirty children and an elemen-
tary section with twelve was subtained within the precinets of
the St« Nishan Convent (Beirut)s Puplils were mostly the chil-
dren of Armenian merchants, officials or craftsmen. The school
and the church were closed and the Convent demolished during
the First World Wares The St« Nighan Church was rebuilt in 1919,
and the school reopened and was controlled until 1921 by a
mixed school board composed of Catholic and Orthodox leaders.
The monastary of Zemmar (Armenian Catholic) was noted as en
educational centers -

During the First World War, the Turkish government had
an orphahago in Antoura from 1916-1919, where about 250 Armenian
children were sheltereds The Kurdish and Armenian orpheans were
entrusted to the care of the viectorious Arab armies, who took

good eere of thems The Kurds were sent %o Constantinople, and
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the Armenian children to Aleppo end eventually to Aintabe The

evacuation of Ciliecia brought these orphans back to Beirut.lo

Post Wer Periods After the Armistice (1918), evacuation of Ci-
licia (1922), and the evacuation of Sanjak (19%9), Armenians
settled in Lebanon in great numberses This period is the time
of supreme effort to set up churches and schools which had been
started in barracks and graduelly improved. The greatest pro=
blem after the War was the training of the orphens. The poliecy
of exterminstion of all Armeniens, initiated by Sultan Abdul
Hamid, was carried to its extreme during the stormy days of the
First World War by the Young Turk regime of Enver and Talaate.
The tragic details of the grim story of wholesale massacres,
deportations, and imprisonments of the Armenian population of
Purkey constitute some of the blackest pages in the history of
humen civilization.

The contribution of the American Near East Relief %o
orphan education has been greats During its fifteen years
(1915-1930) of activity the N.E.R. spent a total of more than
$108,000,000 in the discharge of its responsibilities in the
6aro of orphans.

After the aid given to the immediate needs of the re=
fugee adults, the Near East Committee began its more enduring

ms:lua? He Varjebedian, Armeniasns in Lebanom,
(Beirut, 1951), ppe 430-436e
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work, namely, the education of orphanse. These orphans and or-
phanages were taken out of Turkish territory because of the
rise of Turkish Natiomalism. In these orphenages were taught
the common school subjects and religious subjects, because re-
ligion was recognized as the basis of good characters The our=
riculum was enrished by vocatlonal training, agricultural train-
ing end nurses' traininge

The N.i.n. was instrumental in providing shelter and
proper education for the 15,000 Armenien orphans in Lebanon who
had lost their parents during the First World Ware Their insti-
tutions were located in the coastal towns of Lebanon. (Jebeil,
Nehr Ibrshim, Juni, Ghazir, Belrut, gidon)s The N.E.R. also
taught these children such trades as talloring, shoe-making,
carpentry and bakinge Some became tin-smiths, others iron=-
smiths, machinists etcs

In 1922 and 1923 the Armenians of three denominations
wﬂMMQGnmuummﬂmﬂahﬂﬁbﬂhhgmdrwmmu
and schools in barrackse As their economic status improved their
churches and schools gradually improved end miltiplied in num=
bers The A.G.B.Us takes a great interest in bringing the qua~-
1ity of education up to desirable standardss A general survey
of Armenian schools in Lebenon in 1954 is attempted in this
chapter in order to shed some light on the efforts exerted on
behalf of its schools by the Armenian Conmunity in Lebanone.
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TYPES OF SCHOOLS

The following is & concise statistical presentation of
the types of Armenian gohools according to figures compiled by
Mre A+ Magarien in 1952-55.11

Armenien Schools in Lebanon
Parochinal (Operating under the auspices of the ehurech)
| OrthodOX o o o o ¢ o o o B4
Protestant « + o » » ¢« « 12
Catholic « o o ¢ o ¢ ¢ ¢ 10

.
@
.
=

Church of Brethren

Seminaries
OrthodOX o o ¢ & & & & o 1

Catholic « o ¢ ¢ o o o @

Non=Sectarian (Run by Armenian lay organizations)
BeGeBUe o o o 6 0o 008 B ’
Tekeyan o« « ¢ + ¢ o & & &

..b.l

Palandjian «
Aghbalian « ¢ o ¢ & o @ 1

Specials (Run by foreign organizations for Armenians)
‘h‘iﬂtilt e o o o o o @ 1 .

11, menian Teachers' Association, R et to Ar~
menisn Teschers, (Beirut, 1954), Ppe Sl T



The Trade School for Blind 1
Djebeil Birds' Nest « o o 1

60
Number of Students and Teachers:
| Pupils Teachers
le 31 Armenian Orthodox end other schools 5,860 353
2, 12 Armenian Protestant (Evangelical) schools 2,084 123
3. 14 Armenian Catholic schools 2,426 164
4. 3 special schools (Life High School, Birds'
Nest, Adventist). 505 37
10,876 677
Part time teachers 75
Totals 10,876 752

S5« Three more special schools opened since
1955 650 32

Totals

11,526 784

NOTE
a) The above does not include the large humber of Armenian
studenia and teachers in Lebanese government and foreign schools.

b) More than fifty per cent of the pupils attending the
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Cetholic and Protestant (Bvangelical) schools are Orthodox Chil-

dren.
1952-53 Budget L.L.
24 Armenian Orthodox schools 323,000
14 " " Catholic schools 150,000
12 ™ " Protestant schools 190,000
% special (Tekeyan, Aghbalian, Jemaran) schools 111,500
3 miscelleneous schools (School of Life, Birds'
Nest, 7th Day Adventist) 102,000
876,500
p————
The following schools have the largest budgets (1952-53)
1. Palenjian Institute (Jemaran), Beirut 100,000

2. Armenian Evangelical College (Elementary High
School) Beirut 90,000

3, A.G.B.U. Hovagimian-Manougian Secondary School
for Boys 73,000

4. A.G.B.U. Tarouhy Hagopian Secondary School for
Girls 43,000
The three Armenien Communities have in thelr schools ap~-
proximately 784 teachers and 12,000 students with a yearly budget
of L.L. 1.000,0000

Sources of Ingcome. The Armenian schools depend upon tuition
fees, private Armenian educational end philenthropic organi-
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zations and a few foreign sources for their budget. PFlays, ba=-
zars and other programs are also organized to help balance the
budgets As @& gingle organization, A+.G.B.U. carries the greatest
loead.

In 1958-53 the A.G+B.U. contributed to the Armenian edu-
cational institutions the following:

_ L. L.

1, To its two secondary schools and its fourty=-

eight other schools 189,870
2. To Armenian schools of all three denominations

for repairs and equipment 129,101
%, To thirty-seven high school and university

students, scholarships in the amount of 21,485

Totals 340,000
—_———

The A+G+B.U. also appropriated $80,000 for the cons=
truction of mew schools.

In eddition it distributed to schools six tons of
powdered milks It provided cod-liver oil, and gave clinical
aid %o students of twenty-four schools through its dispensaries
(medical examinations, treatments end free medication)s
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ACADEMIC LEVEL OF SCHOOIS

L. Junior and Senior High Schools:

There are fifteen junior and senior (secondary) schools
in Lebanon belonging to Orthodox, Catholic, Protestant sects and

priiate organizations, with various nomenclatures and, from eight

to twelve years of study after kindergartene.

2. BElementary Schools (6 years):

e
be
Coe

d.

Armenian Orthodox o » ¢ ¢ ¢ ¢ & ¢ 18 schools
LA Catholic ¢ ¢ ¢ ¢ o o & & @ 4 schools
®» n Protestant (Evangelical) . 4 schools

Blfdﬂ; Negst ¢« « o« o« ¢ o & & ¢ & o o 1 school

Total 27 schools

3. Schools With Less Than Six Elementary Classes:

Be
be
Ce

de

Armenian OrthodoX s « « « « & s » o 10 schools
L Catholic ¢« ¢« ¢« ¢« » ¢« ¢« ¢« ¢« 5 schools
"o Evangelical + ¢« ¢+ ¢« « ¢+ ¢« 4 schools

Sehool for the Blind (in Trad-
Bourge Hamoud ¢ ¢+ ¢ ¢+ o ¢ s s o 1 school

Seventh-Day Adventist School- Remail 1 school

Total 2l schools
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Each of the three Armenian denominations has its om
board of education which controls and governs its own schools
according to its aims and principless The three programs are
completely independent of one another. Private schools are al-

go independent of one another and have separate school boardse



EXISTING CONDITIONS IN MANY SCHOOLS

The following observations about school buildings, methods
of teaching, teachers, text~books and curriculum are made as the
result of personal contacts, interviews and observations in about

fifteen schoolse

Buildings:

In Lebanon there are fifteen Armenian Orthodox schools
that own land and buildings and sixteen which remt their grounds
and buildings. There are ten Protestant schools that own their
grounds and buildings, and two which rent thems The Armenian Ca=-
tholics own the lands and buildings of all their nine schools.
The Seventh~Day Adventist school, located in Remail quarter, Bei~
rut, has its owmn propertys The School of Life, belonging to an
Armenian spiritual movement, owns its land and building. The
Birds! Nest at Jebeil, an orphanage sheltering 200 children, owmns
several buildings and the grounds. The property belongs to the
Danish Mission serving Armenians.

There are about ten schools which have to carry on in tin-
roofed barracks. Most of the schools lack sufficient space for
playgroundss The number and sizes of the classrooms are often
ingufficients Many need better equipment.

Miss ILila Karagozian, a well known benefactress, on her
return to the U.S.A. in 1951 after a visit to the areas, under-
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took & campeaign through the A.G.B.U., to raise $300,000. The cam-
peign is almost completed nowe Out of this sum, L.L. 125,000 were
allocated to all the Armenian schools of Lebanon for repairing and
equipping the school buildingss The leading organization, A.G.B.U.
plens to build several gchools in cooperation with Armenian Educa=
tion Committees, in order to improve educational work through bet-
ter school buildings end adequate furniture. In 1954 and 1955
three new schools replaced three old ones through A.G.B.U.; two in
Beirut end one in Zehlés Since 1955 three new schools have been

openede

Methods of Teaching
In Armeniasn schools teaching methods are varied, as might

be expected. Memorizing end imitatlon are conmonly usede

One prevalent method of teaching is the recitation method,
which might aptly be called th memorization methods The teacher
assigns a portion out of the book requiring mastery by pupils;
the pupils return to the classroom and reproduce what they have
conmitted to memory.

Very often lengthy exercises are assigned to the pupil,
who tries to complete it even though he may not have the correct
understending of what he must do. Mistakes ocour end reoccur in
the work, thus adding to his weakness and making it harder to
correct ite Revision work is misused by most teachers. Material
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covered in the past is re-assigned without introduecing a new
element, and pupils often have a very vague idea of the whole.

The drematization of ecertain poems or prose work is
sometimes used to create interests This method is often used
by those teachers who have had some professional tralning in
education. Plays given for the school and the commnity are,
however, more often seen as a source of income than as a means
of instruction.

Reports (in science and social studies) and term papers °
in connection with school work ere becoming more and more po-
pular with the high schools.

Projects (trips, school periodicals, club activities
raising funds for libraries and labs) are used effectively by
some teachers and prineipals of schools with special treining
in that line.

The heavy schedules in elementary classes are a hindrance
to the ajplication of similar methodse In th secondary classes
laboratory experiments approach the project method, as do trips,
the drawing of maps end pictures, and work accomplished through
research in the librarys Girls'! schools make ample use of
handwork, home economics activ:liiu. sewing, making flowers,
hats etes

Teachers
; A study of Armenien schools in Lebanon in 1953 ghowed
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that in the sixty~three Armenian schools there are about 784
full time and part time teachers and an additional 100 teaching
in other native and foreign sohnols.la Exact data is missing
as to the preparation and experience of each.

A gathering on the 21st of Marech, 1954 in honour of
teachers of long service, witnessed the presence of over fifty
who had devoted twenty-five years to the profession. There are
about a 150 teachers who have served ten years, end 250 who have
served between five and ten years. About 250 have served less then
five years.

Approximately fifty per cent of the teachers are elemen-
tary and junior high school graduates, forty per cent are high
school and sophomore (junior ecollege) graduates, and, the re-
maining ten per cent are university graduates. (This is an ap-
proximation from the study of fifteen schools; exact data are
not available).

Gradustes of the American University of Beirut and more
particulerly those who have taken courses in education, are
holding important positions as head-teachers, prinecipals or res-
ponsible directors in Armenian schools. Beirut College for Women
is enother institution that furnishes leaders in the field of
education. Many of its graduates are serving as teachers, parti-
cularly in elementary and high schools.

lglnlnnicn Teachers' Association, Respect to Armenien

Teachers, (Beirut, 1954), pp. 52-60.
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The Armenian secondery schools that provide some teach-
or—trainins on the elementary level are the seminary of Antélias,
the Palandjién Institute, the Armenien Evangelical College, Ta=-
rouhy Hagopian Secondary School for Girls, and the Armenian Evan~
gelical Teachers' Training College (Haigazian College) s

Text~Books

' Before the Pirst World War Constantinople (Istanbul),
where sbout 200,000 Armenians lived, was the center of Armenian
intellectual life as well as a center for the publication of
text-bookss Some text-books published fifty years ago are still
reprinted and used without revision. A good many unnecessary
and detailed subjects are to be found in the text~books of the
elementary schools, such as the square roots end cube roots of
numbers, compound interest, etec. Geography text~books lay exces=-
sive stress on physical geography. Sclence books go into un=
necessarily detailed treatment of blology, botany, zoology and
chemistry. History books are a collection of numerous proper
nouns, dates and high-sounding literary expressionse

In the preparation of text<books for Armenien children,

text-books written in English snd French might be of immense va-
luee During the last two decades some text-books have been pube
1ished more or less according to modern requirements by Leon
Shant, Simon Simonian end otherss History books have been pube=
lished by A+ Marashlian, V. Kévorkiasn, Ghazar Teharekh and others.



Sclence books have been published by A+ Arslanian end arithme~-
tic books by A+ Hovhannessian and otherss

The former Academic Dean of the Seminary of Antélias,
Mrs Puzant Yeghiayen, at present Principel of Melkonian Educa=
$ional Institute in Cyprus and an eminent educator, has several
muaori;pta of text=books ready for the presss While he and
others have menuseripts ready, they lack the financial means
for publication.

Some text-books sre published in Syria, Calro, France,
Palestine and the U.S.A. Among these books there are few that
are £it to £ill present-day Armenian educational needs.

Revision and improvement of the quality of our text~
books is of the utmost importances

Curriculum

The Armenian schools in Lebanon do not have a distinet
educational system or philosophye They have mostly adopted el~
ther the Anglo-Saxon, or the Latin and European Continental ays=-
tem, trying at the same time toalapt their education to the lo-
cal educational demands.

Armenian schools still follow, with some adaptations,
the type of education and curriculum laid dowmn by the Board of
Education of Constantihople before the First World Ware

After the war in 1914, the Armenians taking refuge in
Lebanon under French mandate gave a very important place %o
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French and Arabic in their curriculums When the French mandate
imdod, French remained as an important languages -lngliah became

a new néocuity, and Arabic became more prominent so that Armen~
ian atudents could be prepared for the Lebanese "Certificat™.
Thus, most Amanian elementary schools teach either three or four
languagess The same kind of heavy schedule exists in almost all
secondary schoolss

The Armenian schools of Lebanon rally around their churches

(the cutholi.o, the Orthodox and the Protestant)s There are pri~-
vate and special schools tma:l.(lau.:"s The mnﬁt tendency is for
the Orthodox schools to follow their distinetive and Anglo=-Saxon
curriculums The Evangelical schools are bent toward an Anglo=
Saxon emphasis, whereas the Cathollc gschools prefer the Latin
emphasise

1.58“ Appendix B for the list of Armenisn Schools in
Lebanone ‘



PART II

THE QUESTIONNAIRE RESULTS



INTRODUCTION TO PART II

In part I of this study a brief historical background of
the Amanian commnity in Lebanon was given, and an attempt was
made to bring out its distinctive characteristics. Statistics
concerning the schools were given, together with a digscussion of
pertinent prevailing conditionse

In this part the responses %o the questionnaire are pre«
sented in details

Tt will be remembered that the questions were answered by
tmty-tio persons (six teachers and gixteen teaching prineipels)
out of rfifty who were requested to glve answers. Twenty-one
schools are represented by the twenty-two respondents.

The questions are grouped in this pert under five chapter
hndingi. as follows:

CHAPTER FOUR
Re of Teachers and Princi%'l_.s to Questions Concern-
%m%%l#hﬂrﬁ%“n ered 1, 3, 6, 9, , 28, 29,

CHAPTER FIVE

R nses of Teachers and Principals to Questions Concern-



CHAPTER SIX
Responses of Teaohers und Princi to uestiona Congcern-
%Eg)TeacEers [Questlons numbered 4, ,_in Appen-

CHAPTER SEVEN
nses of Teachsrs and Prinoipgls to estions Concern-

%gg_Text and other Publ Quea ions numbe
23, in Appendlx

CHAPTER EIGHT

Responses of Teachers and Princi s to Miscellaneous Ques-
tiong (Questions nﬁihere% 17, 18, 24, Iib endix)

It should be borne in mind that in the reporting of results,
the total number of responses to a question is considered. That
is, if twenty-two principals and teachers gave, in all, forty
different responses, it is the frequency and percentage of res-
ponses which is reported after each individual response listed.

In the case of two sided issues (yes-no questions, for example),
the numbers and percentages reportad are, of course, equal %o

the numbers and percentages of persons responding.



CHAPTER IV

RESPONSES OF TEACHERS AND PRINCIPALS TO QUESTIONS
CONCERNING EDUCATIONAL ATMS

Table I presents the responses received on the lssue of
whether our schools can assist in solving our educational and so-
cial problemss The great ma jority (seventy per cent) of Armenian
echildren go throagh our elementary schoolss It is the most im~-
portant institution we have for training children and inculcating
in them our common ideals and aspirations, and for leading them
to see the need for solutions of our educational and soclal prob=

lemss

TABIE I
RESPONSES TO QUESTION 1

Cen our Schools Assist in Solvi our Bducational
d Social Problems?

ant

o snswer 4
No 2 a
22 100

—— e

43
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Table I shows that & large majorlity of the teachers ead
prineipals are of the opinion that our gchools can assist in

golving our educational and gocial problemses
To pursue this guestlon further, the twenty-two teachers

and principals were asked to answer the following question:

How Can Our Schools Assist in 80112%5 Qur
Fducatlonal and Soclal Problems

The responses, in order of their frequency, follow:

Responses Per Cent

1. Through Adequate Teachers 12 a7

The following are examples of the res-
ponses in this grouping:

Peachers and leaders adequately tralned
along escademic, moral, social and
religious lines should be employed.

Memorization as a teaching method
ghould be discarded.

2+ By Making the Gommunity's Social Problems
3§§fﬂ%§3hrn of the EEEEbIg 10 22

———————  S— —

The following are examples of the res=-
ponses in this grouping:

Economic and political security is
needed for the solution of our so-
cial and educational problems,
and should be an aim of the
schoolse
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Responses

Partisanship education should be
omitted because it 1s dangerous
and harms wholesome and sound
educations

Direct contact with the commnity
_ is desirable through school ac-
tivities.

Fostering good femily relations
~ and attention to civic educa~
tion are functions of the
schools

3¢ Through Curricular Changes 4

The following are examples of the res-
ponses in this grouping:

The curriculum cught %o be simpli-
fied.

Only one foreign language should be
taughte.

Additional periods are needed for
Arabic teachinge.

4, Through Extra-Curricular Activities 4
The following are examples of the res-
ponses in this grouping:
gtudent activities end performean=-
ces should be encouraged.
Chapel talks should be encouraged.
A cereful selection of movies,

films, and %rips should be made
available.

Per Cent
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Responses Per Cent

5. Throsgh Improte Iyprovement of Buildings
and n 3 6

The following is an example of the
responses in this grouping:

gSchool buildings ought %o be
adequate and equipped with
libraries, laboratories

and playgroundse

6+ By Working Toward the Following Alms
The following are examples of the
responses in this grouping:
Social and economic improvement.

Cultural progress (Library, artis=-
tie, racial, religious).

7« Through Competent School Boards

Be ;gnrovun.nx Not Possible

The following is an example of the
regponses in this grouping:

We cannot improve our social and
educational problems unless we
are better settled and have

political security.

Qe _lj_g_ Angver
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The responses to the question may be summarized brief-

ly as follows:

Questioni=

Responses:-

Per Cent
1. Through adequately trained teachers 27
2. Through concern with community problems 22
Se Through curricullar changes 9
4., Through extra-curricular activities 9
5. Through well-equipped school buildings 6
6. Through social, economic, cultural improvement 6
Te Through competent school boards 6

Bs Improvement not possible without political security
and better settlement 6

9. No response 9

These responses indicate a strong belief in the ade~
quate preparation of teachers end in the school's concern with
community problems. Few adhere %o the view of the writer that
the need for eurriculir changes (especially the introduction
of more science) is very 1nmortaﬁt for the solution of our

educational and'aooial problemss This 1s probably due to an
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established belief that literary gtudies are distinctively
humenistic, and that the study of science 1is merely material-

istic, and therefore not of immediate concernes
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Question 3 was asked in order to diseover educational
aims proposed by school teachers and principalse Clear aims
facilitate the search for methods to be used in reaching them.

% Should Be the Aims of Armenian
il Primary Schools?

—————————

Responses Per Cent
1. Preservift{z_g Armenian Traditions and

gtian Life 18 34
2. Develo Good Citizensghip and Family
: e 18 34
3. Teaching of Languages 5 10
(Teaching of Arabic, English, French,
Armenian)
44 Providing a Sound Education 4 7
5. Preparing for Higher Education 2 4

(High Academlc Standards)

6+ Providing Practical §cient-1ric Bducstion 2 4

No Answer 4 7
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The bulk of the responses (sixty-eight per cent) are

grouped under two main aims, namely:

l. Preserving Armenian Traditions and Christian life.
2. Developing Good Citizenship -and family life.

It is noteworthy that only two responses indicated a
concern with the preparation of studemts for higher education.

In this connection it should be noted that approximately forty

per cent of high school students proceed to eo;legg, but that only

ten per cent of primary students proceed to high schools.
This low percentage of continmuation after the primary

school may perhaps best be explained as due to a number of factors,

among them the following:

l. The quality of instruction in the primary schools is gene~
rally poor.

2. Teachers and principels often feel that primary schooling
should be regarded as a terminal experience.

Se Parents are often satisfled with a primery education, and
want their children to earn money early in life.

4. The secondary schools can take only a limited number of
students due to lack of space.

5. The fees in the secondary schools are far higher than
those in elementary schools.
Recommendations for the improvement of this state of
affairs will be made later in this study.
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Table II presents the responses concerning whether the
schools follow particuler sehools of educetional philosophy end
psychologye.

TABLE II
RESPONSES TC QUESTION 6

Does Your Institution Follow a Particular School
of Educational Philosophy or Psyehology?

Yes 4 18
No answer 4 18
22 100

Qualificetions attached to these answers permitted
the following esnalysis:

Christian Principles. Fourteen respondents (sixty-four per
cent) replied in the negative and made reference to Christian
prineiples as their guidepost in the psychology and philosophy
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of education, without reference to any previous or modern
school of educational philosophy or psyechologye Chureh and
evangelical principles prevall, and the program is drawn up
by the school boardse

School of Thoughts. Four respondents (elghteen per cent) gave

affirmative answers, following up with "empirical methods"™,

"morality"™, "psychological approach™s

Tﬁe ;eqponaes leave considefabla doubt as to whether

the reqpéndentn really understood these terms.

No Answer. Four respondents(eighteen per cent).

These responses demonstrate that most of the schools
follow no particular school of educational philosophy or
psychologys The sehool programs are drawn up mainly by school
boards, which believe in teaching through church and evangelic~-
al principless The rest follow whatever they mean by "empiri-
cal methods"™, "moral principles™ and "psychological apﬁroach",
without giving‘mnch evidence or—haviné an understanding of '

these termss
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Since, at present, education is accessible to only
seventy per cent of the Armenian children between the ages of
slx and thirteen, often because the parents of the other thirty
per cent are unable to pay the fees, are disinterested etc.,
Question 9 was asked in order to get an idea of what methods
the educators believed could be used to raise the percentage
of these children in the schools.s

How Is It Possible to Make Education Accessible
3o ALY Armenien Children Between the Ages Of 6-137

Responses Per Cent
l. Through Government Aid 14 32

The following are examples of the
responses in this grouping:

By government aide By intro-
duecing free and compulsory
education as in other coun-
triess By stressing the
respongibility of na-
tional education.

2e More Numerous and Adeguate

e LG i Magan 20
Se th‘ A. G‘oBtUo. 9& Inf-er-DenO-

, ional Council, and Benefactors 8 18

The following are examples of the
. responses in this grouping:



4,

Se

Be

7

8e

104

An inter-denominational body should
be formed to tackle the probleme

More benefactors should be founde.

Through Night Schools

(Presumably to instruct children who
must work in the daytime)

ouft_l Work Provided Yo Parents Through
Official Ch _;.tn_n_e__a

Through the Abolition of Child Labor

moﬁﬁl'l Arts and Crafts to be Taught in
chools

Through the Press

By means of publicity about the need.

Ihrough a Specialized Education Board

(A proposed group of educators composed
. of the three Armenian denominations)

Through the Hir of an Adeguate Number
 of Teachers Eod—Prengrat on

No Answer

Responses Per Gent

3 7
2 5
1 3
1 3
1 3
1 3
1 3
h | 3
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The various suggestions given to make education acces-

sible to all Armenian children may be summed up es follows:

Per Cent

Through govermment aid 32
Through more numerous and adegquate school buildings 20
Through an A.G.B.U., inter-demominational council,and

through more benefactors 18
Through night schools 7
Through work provided to parents through official

channels 8
Through the abolition of child labor 3
Through arts and crafts instruetion in schools 3
Through press publicity conecerning the problem 3
Through & spcialized education board 3
Through an adequate number of well=trained teachers 3
No answer 3

The responses to this question demonstrate that, real=-
izing the aim of education for all Armenien children, there is
a considerable tendency on the part of the respondents to de=
pend on govermment ald, the building of appropriate school
buildings and the resources of Armenian private and group co=
operation.

It 1s rather surprizing that "“abolition of ehild labor™

-



56

was mentioned by only a few as being important in universalizing
education. Through more and adequate school buildings it is
doubtful that the problem can be solved thoroughly, elthough
this might help to a small extent, since some schools are over=-
crowdeds On the other hand, some schools have places for more

students then are presently enrollede.
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Question 27 was asked in order to discover the opinions
of teachers and principals as to what constitute Armenian social

needs in Lebanon at present.

¥hat Are the Social Needs of Armeniang in
iyt

Responses Per Cent

1. The Develo t of Citizenship and Social
 Leaders 10 23

 The following ere paraphrases of the
responses in this grouping:

Lebanese culture, Arabie language,
- and loyal cooperation with the
natives should be encouraged.

Conscientious instruetors, editors,

civil servants and trained leaders

in all gpheres of social life are
neededs

24 Qgiigfi in Industry, Employment, Child
or

The following are examples of the reg=
ponses in this grouping:

The industrial phase of education
ought to be developed.

Full employment should be provided.

Child labor should be prohibited.



Responses
3¢ Provision of Youth Centers 5

The following is an example of the res-
ponses in this grouping:

Youth centers should be provided
for sports, concerts, etcs

4+ Improvement of Civic and Family Life 3

The following are examples of the res=
ponses in this grouping:

Birth control should be taught to
parentss

A moral and attractive enviromment
should be maintained for young~-
sters at home and in places

where they worke

5+  Encouragement of Higher Learning 3

The following is an eximple of the resg=
ponses in this grouping:

Primary, secondary and especially
higher learning should be encour=
aged for students who show un=-
usual aptitudes

6s Changes in Moral Values 3

The following are examples of the res=
ponses in this grouping:

Cinema ettendence should be prohibited

Per Cent
11
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Responses Per Cent
to children.
Effective measures should be taken

to stop gambling, smoking, drinking,
immoralily end extravagance in

dress.
7. Abplishing of Soclal Classes 3 7

The following are examples of the res-
ponses in this grouping:

Soclal classes should be abolished.

Better and higher positions in the
political life of the country
should go to competent leaders
on the basis of merit.

8. Avoiding Assimilation 1 2

The following is the respohse in this
grouping:

We should avoid being dissolved and
made indistinguishible from the
rest of the population.

9. Provision of Planned Towns for Laborors 1 2
No Answer 9 20

Briefly summarizing, the ideas expressed in answer to
"What Are the Social Needs of Armenians in This Country"™ were

as follows:
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Per Cent
More citizenship and social leaders 23
More industry and employment, less child labor 14
More youth centers 11
More civic and femily life 7
More higher education 7
Inculcation of moral values 7
Abolition of social classes 7
Avoidance of assimilation (loss of identity) 2
Provision of planned touna-for laborors ' 2
No answer 20

The results from this question are encouraging. There
is considerable awareness among Armenians of their social needs
in Lebanons The importance of the development of citizenship,
ndeﬁuste preparation of social leaders and the need of indus~
trial education are acknowledged by a considerable number of
school teachers and principals« These may serve as guideposts
in planning further social developments such as the prohibi-
%lon of child labor and the creation of youth centers for the
physical, mental, social, and aesthetic development of the

new generations
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Question 28 was asked in order to discover how individ-

ual differences were met by school teachers and principels.

How Are Individual Differences (Aptitudes,
clinations) Met in Wour Schoo

Responses Per Gent

ls Through Spedial Motivations 8 40

 The following are examples of the res-
ponses in this grouping:

By noticing special talents and
granting scholarships.

By giving special motivationg~
prizes, pralse, chastisements.

By allowing students to skip classes.

By reward and punighment through the
grading systems

By demotionse

2+ Through Guidance and Measurement Teghnigues 2 10

 The following are examples of the res-
ponses in this grouping:

Each child is studied separately with
the help of a gquestionnaire sent to
parentges

By kind treatment, personal approach,
private interviews, student tutoring,
following up after sechool hourse

By placement testse



Responses Per Cent
S¢ Through Suit Activities to the Abi-

224y lOVe 2 10

The'rolloting are examples of the
responses in this grouping:

Providing opportunities for
better development.

By assigning extra work to the
brighter ones, and encouraging
them to attend better organ-
ized schoolss

By assigning duties in proportion
to ability.

4. By Private Tutoring for Backward Students 2 10
No Answer 5 25

A negative response:
' Curriculum ' 1 5
Curricula. are built for the average students; the

gifted ones and the weak ones camnot be adequately cared for.

Summary: Individual differences (aptitudes, inclinations)
are met: | '
Per Cent
Through speclal motivations 40
Through guldance and measurement techniques 10



Per Cent
Through suiting activities to the ability level 10
By private tutoring for backward students 10
No answer 25
The  cannot be adequately met 5

The overwhelming majority of school teachers and prine
cipals(seventy per cent) appear to recognize the importance of

individual differences, aptitudes and inclinations.



Table III presents the responses received about the
place of the individual in the school and the opportunities
granted him for self-expression.

TABLE IIX
RESPONSES TO QUESTION 29

¥What Is the ce of the Individual in Your School?
" Does His duallty Have rtunily for Self-

ssion?

No 4
No answer 23
100
—_ o — e e e e e ]

The respondents were then asked to give their views
on the rélloﬁng question:

In What Weys Does His ﬁ%dd&tg Have Opportunity
: - 28R



Responses Per Cent

1. Through Individual Expression 18 64

The following are paraphrases of the res-
ponses in this grouping:

The student is encouraged to have
freedom in his thinking and expres-
sion, within prescribed boundaries.

The student is taught how to live in
societys The teacher acts as a gulde
only. Social activities are encour-
aged.

The student can object to any decision
passed.

Bducation is individualized.

A sense of justice through orderly
processes is encouraged. Student
complaints go first to the teacher,
next to the class teacher, then
to the head-master, then to the
school board.

2 Thro Encouragement of Responsibilit
rtsmanship, Iiagerﬁhli 3 12

The r011011nsA13 an example of the res-
ponses in this grouping:

By teaching and inculcating in child-
ren a sense of responsibility,
sportsmanship and leedership
through clubgs and other extra-
curricular activities.

3 There are Hendiceps in Achieving This Purpose 1 4
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Responses Per Cent

The following is an example of the
responses in this grouping:

Since we adhere to our commnity
traditions end have a crowded
academic schedule, individ-
ual development according
to ability is hampered.

No Answer S 20

Summarizing the answers to the question:

"What Lgﬁ_h_oﬁ:& of the Individual in the
. t Ways Does His Individ-
%_n’ Em_r_,;r m y for Self-

on

Responses:
' Per Cent
Through encouragement of self expression and free-
dom of thought _ 64
Through sportsmanship, leadership 12

Self-expression is hampered by the handicap of hcaﬁy
currioulums 4

No answer 20

The result demonstrates that the great ma jority of the
respondents (sixty-four per cent)is aware of the individual's
need for self expressions The measurement of the extent to which
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this awareness is carried over into sotual practice with pupils
is, of course, not within the scope of a gquestionnaire study,
but might make a useful field for further research.



CHAPTER V

BESPONSES OF TEACHERS AND PRINCIPALS TO QUESTIONS
CONCERNING ADMINISTRATION AND CURRICULUM

Question 2 asks how the progreams of the schools can be
adapted to the Lebanese Baccalaureat program, so that Armenian
students may obtain the Lebanese Certificat.

Armenians who can pass lebanese Certificate examinations
have the following advantages:

ls The Lebanese Certificate Examination is & Govermnment re-
guirement ehabling a child to continue his studies in a govern-
ment secondary school and enabling him to sit for the Baccalaureat
regardless of his type of secondary school. Actueslly the govern=-
ment enforces this requirement only in its own schools. A general
confusion arises from the fact that a child from e privete ele-
mentary school can pass directly to a private secondary school,
obtain his certificat in any year of his secondary schooling,
and sit for the Baccalaureat exsmination at the end of his se~
condary schooling. A child from a govermment elementary school,
however, cannot enter a government secondary school without hold-
ing a Lebanese Certificate.

2. The Certificate is the first certificate whioh will lead
later to the Lebanese Baccalaureat. Any Lebanese who desires to
enter a proroﬁaional school and later practice his profession in



Lebanon is required by law to pass this Baccalaureat.
3« The program leading to the Certificate strengthens the
Armenian student in Arabic.

The main point of difference between the Government pro-
gram leading to the Certificate and the program in the Armenian
school i1s that the language of instruction is Arabiec in govern=-
ment schools, and Armenian in Armenian schools except for the
Arabic language clesses.

How Do You Propose to % the Pro in
$he Armenien Schools to Lebanese ca-
Frogream?.

Responses Per Cent
By Means of Additional Training in Arabie 15 42

The following are examples of the responses
in this grouping:

By adding courses in Arabic but keeping
the community spirit.

By adding daily additional periods in
- Arabic.

By assigning one day when only Arabic may
be spoken during each week.

By eliminating less 1mfortant sub jects
. and introducing Arabiec in their place.

By beginning the teaching of Arabie in
- the kindergarten instead of at various
later times.



70

Responses

By dropping either French of English
from the programe. .

By teaching sclences and arithmetic in
Arablce

By adding Lebanese history in Arebie,
Arab geography and Arab literature.

By Adopting the Govermment Curriculum

The following are examples of the responses
in this grouping:

By adopting officially the Arabic pro=
gram of the Lebanese governmente

By respecting and following the instruc=-
tions of the government®s inspectors.

-~

By Adopting an International Curriculum

The following are examples of the responses
in this grouping:

By introducing intermational curriculums
for sciences as well as Arabic.
By adopting the French system which fits

the government system more easily than
the Anglo~Saxon type of education.

By Obtaining Qualified Teachers

No Answer

Per Cent

le

17
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The Problem Cannot Be Solved 3 9

It is difficult problem. The government
- 1s not clear about her expectations.

Briefly summarizing the responses to the question "How
Do You Piopose %o Adapt the Program in the Armenian Sehools to
the Lebanese Educational Program?®, school Prineipals and the

teachers suggested:

Per Cent
By additional training in Arabie 42
By adopting the Lebanese govermment curriculum 14
By edopting "International Curriculums™ for science
sub jects ‘ - 9
By preparing qualified teachers o
No answer 17

The problem cannot be solved ]

The bulk of the answers demonstrates that many of the
teachers and prineipels feel that additional periods in Arabic
teaching ought to take the Place of less important subjeets in
Armenian in order for students to be able to Ppass the official
Lebanese Certificate Examination.

Very few mentioned adequate preparation of teachers and
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no one, surprisingly, mentioned improvement of text-books.
Three respondents(nine per cent)suggested the adoption of an
"International Curriculum®™. It was possible to contact two of
%hou who suggested an 'Iﬁterimtlonal Gurriculum™ and to ask
what was meant by this terme Both held the concept that there
exists a specific international agreement defining minimum ocur-
riculum requirements for all the schools of the world.
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Table IV presents the responses received on the issue
of the establishment of Armenian nursery schools in Beirut.
By "Nursery School"™ is meant a school for children between
tuoqtnd four or ri;o years of ages These schools are seen as
having no official programs The felt purpose of the nursery
school is to create a happy atmosphere for the children. It
1s to inculcate acceptable habits of eleanliness and social-
izations These are pre-kindergarten years and should not be
confused with kindergartens

TABLE IV
RESPONSES TO QUESTION 12

is It Desirable to Establish a Few Armenian Nurs-

ery Schools In Beiru%?
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The respondents attached the following reasons to their

affirmative and negative answers:

Nursery Schools Are Desirable 9 41

The following are faraphrasaa of the res=-
ponses in this grouping:

Because they may be useful.
Because the scheme and practice is desir-
able. (It should be done, not just
discussed)

Because nuraeiy schools are needed in
poor districts.

Because working mothers benefit from
nursery schoolse

Nursery schools should be a state project.

Official authorities should administer
nursery school programse.

An experiment should be made by attaching
a nnigeiy school to a regular primary
8CNL00.Le

Nursery Schools Not Desirable 8 36

The following are ixnnplas of the responses
. in this grouping:

Because 1t is not practical; very few
appreciate the value of nursery schoolse

Because the establishment of nursery
schools is beyond our financial means.
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Responses Per Cent

Because great financial sacrifice
is needed, and the result will
be negligiblo. In any case
orphanages are doing it.
Because better organizstion in
kindergartens and elementary
sohoois is a more pressing
neede.

Because it is a social problem
rather than an educational problem.

Because kindergartens can achieve
what the marsery sehools would.

Because parental love and sympathy

are needed more than socialization
at this age.

No Angwer 5 23

The respondents are about equally split in their judge~-
ments about the desirability of establishing nursery schools.
The result in general demonstrates that many have confused ideas
regarding the functions of nursery schools, and sometimes com=-
pare them with orphanages and kindergartens. The respondents.
who are opposed to nursery schools mention the lack of financial
means, deprivation of parental love, and lack of appreciation
on the pert of parentse It is likely that more dependable re=-
sults would have been obtained if the gquestion had been more
specific in giving a clear concept of what was meant by "Nurs-

-

ery School™.
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Table V presents the responses received on the issue of
the establishment of Armenian centralized versus decentralized
school administration. At present, the schools are more or less
centralized around three religious sects (Orthodox, Catholic,
Protestant), and there is a fourth group which is edministrated
by various Armenien organizations, political, non-political
religious and privete types. There is, however, no centraliza=-
tion of these four groups; each one acts guite independently of
the others.

A.G.B.U.'s two secondary and two elementary schools are
of the non-political type. Neshan Palendjian Djemaran (college)
is administrated by the Tashnag party. Toknyuﬁ elunnntiry school
by the Ramgavar party, Life High School by a religious group,
named "Brotherhood"™, snd Armen Gharib's New High School (opened
in Ootaber, 155?) is a private entarpilae.

TABIE V
RESPONSES TO QUESTION 14

Do You Rec d A Decentralized School Administration or
Pant e for MiTfrienlan Hchoolst Wiy

Decentralized 6 a7
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The respondents advocating a centralized system of school
administration far outnumber those adhering to the idea of a de-
centralized system. The question was pursued further:

"Ihy Do You Recommend & Centralized or De-
-"gentrallzed School Adminstration?

The school principels and teachers gave the following

reasons in snswer to this question:

Regponses Per Cent

Centralized Administration of Education
Favored 16 73

. The following are examples of the respon-
ses in this grouping:

Because centralization is useful.

Becsuse centralization unifies the
student body and leads to assimiletione.

Becaugse it is desirable to have cen-
tralized administration.

Because centralizaetion is desirable
~ in case of transfer of students.

Because centralization harmonizes the
mentality of the growing generation,
and leads to cooperation between
teachers and students.

Becauge centralization is necessary
until dependable leaders are available.

Because centralization saves time and
effort.

Because one-man rule may beneflicial under
present conditions.
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Responses Per Cent
2:;22&:!%&!!&.Aﬂ!éaézsznzlga;ez.!ﬁusn&ésa
. Favore ] a7

" The following are examples of the res-
- ponses in this grouping:

Because it is desirable to have cen=-
tralized standards, programs and
curriculums, but free administration.

Because a centralized system is de-
trimentale

Becauge private schools can experiment
with new methods and ideas only if
decentralized.
Because existing denominations and
political organizations need de~
centralizations

Because centralization tends to kill
initiative.

Becauge centralization requires great
numbers of competent administrators.

The adherents of the centralized system of school ad~-
niniatrnﬁon(uventy-thru per cent)are anxious to have a unie
fied system of education to "harmonize" (meke uniform?) the
mentality of the growing goniration. Mty-sevm pei' cent
are anxious to leave room for new practices in teaching methods,
and some feel that the existence of political and denomina=-
tional groupings makes centralization unworkable. It should
be noted here that while principals and teachers appeer general-
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ly to favor centralization, it is unlikely that the religlous
leaders of the various sects would view centrelization as
deairables



Table VI presents the responses received on the issue
of artioﬁlatinglthe kindergarten and the primary school in the
same educational ladders Articulation in a problem because
there is a great deal of confusion about the relation between
kindergarten and elementary school.

The first confusion is the absence of an age limit.
Some children are admitted to the first year of kindergarten
at three, others at four, five or six years of age. They all
spend the same number of years in the same kindergarten.

The second confusion is the lack of uniformity about
the number of years to be spent in & kindergarten. Some kine
dergartens offer a two-year program while others may offer
as much as a four-year programe

The third confusion is a lack of agreement about the
kindergarten curriculum. Some kindergartens do a great deal
of formal teaching, (reading, writing, arithmetic) in the last
one or two years, while others do very little or none at all.



TABIE VI
RESPONSES TO QUESTION 15

Is It Possible gg% iculate ﬁg%lgindor ten and the Pri-
" mary Sehool ca er? a) Kinder-
M‘Eﬁ%ﬁ_ﬂég%’?ﬁ%& ol 6-12

Years of Age

The respondents support their negative and affirmative

snswers with the following reasonst

Per Cent
It Is Not Possible 46

' The following are exsmples of the responses
~ in this grouping:

Because our classes are too erowded.
Because pupils register at widely differing
agese

Because teaching practices in our schools
are poors
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Cent
Because two years of kindergarten is not suf-
ficlent as foundation work for elementary
schoole.
Because two years is not enough for kinder-
garten. (From four to eight years for kin-
dergarten and from eight to thirteen for
elementary school recommended)
Because three years of kinﬁorgartmﬁis essential.

Because some schools are operating on a business
basise.

Because it would mean an improper education.

It Is Possible 36
 The following are examples of the responses in this
grouping:
Because promotion depends upon a pupil's aptitude.

bomu standardized classes will raciiitato
transferse.

Because all are likely to cooperate.
If we have a centralized system of educetion.

We must do it to save the situation from in-
competent kindergarten teachers.

It is possible, but not easy to realize.

No Answer 18

The results demonstrate that thirty-six per cent of the



regpondents believe it is possible to articulate the kindergar-
ten and the primary school in the same educational ladder, and
forty-six per cent do not.

The reasons given bespeak rather confused concepts of
articulation versus non-articulation: Recommendetions regarding
this state of affairs will be made in a later section of this
study.



Apropos of the problem of articulation discussed in the
preceding section, respondents were asked what they thought of
a general examination which could test the leval of achievement
of pupils after approximately equal amounts of schooling.

Table VII presents the responses received on the issue
of the establishment of a general examination for all the sixth-
grade graduates of Armenian schools, in the Armenian language,
Arabic, English, or French, Science, mathematics and Armenian
history. _

TABLE VII
RESPONSES TO QUESTION 16

Estab ed for the duates
Is m—%—% Lo,

end Armenan

Response Number Per Cent

No & 18
Conditional 3 14
No answer \ 2 - 10




The positive and negative respondents support their an~
gwers with the following reasonings:

Besponses Per Cent
A Generel Examination System Is Desirable 13 58

The following areparaphrases of the res=
ponses in this grouping:

Because it is practical.

boemn entrance examinstions to se~
condary schools will then be un=

necessary.
It is duirable! but we must have a

. proper ng body for oral and
written exams.

Because it will improve the curricu=
lum and the guality of teaching.

It is desirable, but is it possible?

It is possible if competent boards
. work on it (e.ge. State or A.G.B.U.)

It is duir-bio, but general hiatory(
also should be added.

It is possible with standard measure~
. ments.

It can be achieved through the cooper=-
. ation of the three denominations.

A Ceneral Examination System Is Not Desirable 4 18

The following are examples of the i-eaponus
. in this grouping:



Because it is . very difficult under
present cirocumstances.

Because the Catholic Armenian schools
follow the French lLebanese schedule

Because different schools have differe
. ent purposes and secondary schools
are varied.

Because only the State can do it.

‘gt et e 4y
'ﬂa;n r:ﬂ:ﬂ;gu ;i:s:mples of the responses

It is desirable, but practical only for
. similer religlous sffiliation (the
schools of each religious denomina-
tion should have freedom to set
their om examinetions and
examiners)

Because the same eui?rienm and same

standards are not kept in the three
types of denominationsl schools.

No Answer

Responges Per Cent

Fifty-eight per cent of the respondents support the
idea of Gattblilhins a general examination system for the grad-
uates of the primary schools in certain subjects, planned by
competent planning councils, in order to facilitate the transe



fer of the students to secondary schools without examination.
On the other hand the negative respondents (eighteen per cent)
feel that there is an obstacle in the existing political and
religious factions in the community. Some fifteen per cent
approve the idee of a separate general examination system
for each of the three religious school groupingse.



Question 23 asked, "What Disciplinary Problems Do You
Have and How Do You Deal With Them," but only one teacher
gave omlea-or diséiplino problﬁ. All but six, however,
responded to the last half of the question:

"How E You I_)gg Diaoiw Problems?"
Responges Per Cent

Dhci%l.ﬁ Problems are Treated as In- i 59

The following are e les of the res=
. ponses in this gr?ﬁﬁng

Disei problems are solved
e vidualiye

Digciplinary problems are solved
. by a sympathetic approach.
Disciplinary problems are solved

. by the teaching of Christian prin-
oiples~ apprecistion, chastisement.

Ry e e,

(Ve surmount many difficulties by super=
Rt Tiliono)

-

Disgei Probl lved by Teach: *
WJB&M.&M‘ 5 14

Bigelplinary Problems Ars folved by fomen :



Responses Per Cent

Disciplinary Probl Are Solved by Cultiva- -
. er S

Diioim goblm Are Solved by Parent~ . .
MR PR Rl e L

S5
Eﬂu_ngz;ﬂr___c ection is an Insurmountable " .
(A corrupt envirémnent makes the task in-
. _surmountable)
No Disoiplinary Problem Exists . 8 10
No Answer 6 25

The individual approach (eighteen per cent)and preventive
uuporviaion (fourteen per cent)are believed by a plurality of the
respondents to be effective measures for the solution of disel~
Plinary problems. Teacher-to-teacher cocperation in diseiplinary
matters was mentioned only twice in a total of twenty-two res~

ponsess
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Table VIII presents the responses received on the issue
of the establishment of a business school parallel with the two
top classes of the high schoolse

The following facts are pertinent:

1. All existing Armenian secondary schools are of the
academic type.

2¢ Not all Armenian students have academic inclinations
or capacities.

3« There are no Armenian-owned or Armenian-operated
business schools in Lebanon.

4. It is generally believed that academic types of

schools are the only channels for college pre-
paration end employment.

TABLE VIII
RESPONSES TO QUESTION 25

P e e gl e

Response Number Per Cent
Yes 9 41
No 6 27
No answer 7 32

100
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Reasons given were as follows!
Responses
Parallel Business Schools Are Desirable 9

The following are examples of the responses
in this grouping:

Because they are useful for students who
seek employment.

Because they are good for commerce students.

Because they areuseful for people of
. business ability.

Becaugse many go to business after se-
condary education.

Because it is a necessity for those who
cannot afford higher educations

Parallel Business Schools Are Not Desirable 6

The roliodns are examples of the responses
. in this groupingt

Becauge business schools are a waste of
energy, and take advantage of existing
business schools run by non-Armenians.

Because there is no great demand for
business schoolse

Beceuse it has its shortocomings.
Because it is beyond our meanss
Becsuse it can be done by existing schools.

No Answer 7



The positive respondents (forty-one per cent)believe that
business schools are useful as & guarantee of employment for
business-minded students, and believe that such schools offer an
spportunity for those who cannot afford a higher education. The
negative respondents (twenty-seven per cent) consider business
schools to be a waste of energy and a duplication of existing
schools which can be used profitably (although there are no
Armenian ones). :

The rc;lloﬁng actual case illustrates the positive side
of the issue: a student felled in the ninth grade. The school,
on an extra=-curricular basis, guided her to learn typing in six
months. After six months she got quite a good job, and her
family's anxieties were dissipated.

T It is generally observed that by the time first year
secondary school students attain the graduating class, they are
reduced to forty per cent of their original number. This is
partially due to finamcial difficulties of parents, but more
often to the fact that not all students can do well in the type
of academic sehool program which is now offereds The need for
vocational $raining to supplement academic offerings is self=-
evident under these conditiomnse



Table IX presemts the responses received about the re-
lationahir between Armenian end State Schools. The Lebanese
Government sends one or more Arabic language teachers to every
Armenian school which requests one, and the cost is borme by
the Govermment. Almost without exception, the Armenien schools
request and receive the services of a Government Arabic teacher.

TABLE IX
RESPONSES TO QUESTION 26

Wat King of Relstionship Doss Tour Sehool Have Eith

Response Number Per Cent
—— — ——— — ——
No relationship 14 684
Some relationship 2 9
No answer 6 27
100

The positive respondents attached the followlng answers:

Responses Per Cent
No Relationship u 64



Besponges Per Cent
Some Relatiomship 2 9

We send official reports (answers of
questionnaires in the form of report)

Information about what is going on in

. Government schools is obtained through
the Government teacher.

The responses demonstrate that most of the Armenian
schools (sixty=four per cent) have no relationship with State
schools end only a few(nine per cent)reported having some
relationship, such as sending the answers of Govermment gues-
tionnaires in the form of reports, (although in fact every
school mpst return the quutimir&s of the Government) and
in getting some information about what is going on in Gdurn-
ment circles from Government teachers assigned to Armenian
schoolse



CHAPTER VI

RESPONSES OF TEACHERS AND PRINCIPALS TO QUESTIONS
. CONCERNING TEACHERS

Question 4 was asked in order to discover the opinions
of Armenian school teachers and principals about the preparation
of trained teacherss The provision of adequate numbers of trained

teachers is a great need at present.

ggg;gggg;gi!!,ggiégaigigknrfggg: Efficient and

Responses Per Cent
By Training Courses or College 20 54
. The following are examples of the responses
in this grouping:

By adequate preparation of devoted, well
educeted, teachers with sound character.

By establighing pedagogy courses and
. special training.

By requiring prerequisites in paychology
. and education.

By establishing two years of teacher
“training college after secondary school.

By arranging lectures for teachers
 on educational subjects and teats.

By having our teachers visit other schools
and travel.



Responses Per Cent

By Encouraging Christien and Spiritual Values 5 13
Establi Pedagogical and Psychological
c S5 13
By Organizing A Teachers®' Association 2 6
The feollowing is an en.,mplo of the responses
in this grouping:
By organizing a teachers' association
. from three different denominations, with
three inspectorse
By State Grant 2 6
' By asking for government aid.
By Discharging Weak Teschers 1 2
No Answer 2 6

The result of this question demonstrates that a majority
of the r'upondontn (fifty-four per cent) propose adegquate academic
preparation of teachers. The emphasis is on professionalized
courses rether than on xauro subject-matter, and there is an aware~
ness of the importance of school visits and travel for teachers.

Fourteen per cent of the respondents acknowledge the im~
)ortmu"of & regular periodical treating educational and psycho=

logical subjects. Thogse who believe in the idea: of organizing
a Teachers Assoclation are few(six per centi.
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Question 5 was asked in order to seek the opinions of
Armenian school teachers and principals about how to render
the teaching career more attractive. Responses would also
cast some light on the problem of how to avoid the departure
of meny of our efficient teachers from their teaching careers
because of the present unenviable financisl and social status
of the profession.

ttractlive

How Can the Teac Career Be Made More
e under
en

Responses Per Cent

In d ial t 1e2¢
By Inoreased Vingaeial Support leee T 20 w0

The following are onnii;a of the res-
ponses in this group H

By a fair scale of salaries and re~
. galar paymente.

By better payment end less work.
By providing finamcial security.

By adopting & pension scheme.

By Increased Moral Support to Teachers 18 35

The following are examples of the responses
- in this grouping:

rai the standard of teachers
anhiilnr.a



Responses Per Cent
By granting greater freedom to teachers.

By giving due respect to teachers on
- the part of school boards and parents.

By inculcating respect for the teacher's
personality.

By Better School Buildings 5 10
By building good school buildings.

By Improved Classification of Teachers 3 5

The following is an example of the res-
ponses in this grouping:

By classification of teachers ace
cording to preparation and experience.

mﬁnmmmmm

By Establishing sn Educstion Tax 1 2

The following is an example of the responses
in this grouping:

By esteblishing an education tax on every
. male member of the community according
to his incomes

No Answer 2 4



The responses indicating the need for financial support
( forty par cent) and the need for moral support (thirty-five per
cent) for teachers are almost equally splits The school teach-
ers and prinecipals are aware of the importance of moral support
which might be extended to them by school boards and parents,
and which would add to their prestige and social positions It
should be noted that all of those who urged greater moral supe~
port for teachers also urged increased financial supporte.
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Table X presents the responses received on the question
of the establishment of refresher or summer courses for teachers.
By refresher or summer courses 1s meant some special training
for beginning teachers or teachers in service which would ac~
gqusint them with educational philosophies, the psychological
development of children, and newer teaching methods. Such a
course is probably not of great value unless it has at leest a
month's durations However, in answer to this question, a
wrefresher course" may have meent as little as a two-day confer-
;noegto many of tfm regpondentse.

Teachers teaching in Armenian Evengelical schools have
held ton-ilay sunmer conference for the last twelve yearse. They
take up Bible study, lectures on the teaching of certain subjects,
teaching methods in general etc., and hold discussions on them.
Armenian Orthodox (Gregorien) schools attempted three-day con=
ferences for three l—mecou.tnﬁnarm The late Karékine I Catho~-
licoss took the initiatives The main topics discussed were:

l. How to organize a teachers meeting for all Armenian
Orthodox (Gregorian) schools.

2+ How to teach lpeeiﬂc‘subjeota. (Armenian, Arithmetic)
3. How to promote the financial and soelel status of teach-
erse
These conference ended in failure becesuse of existing
purtiaanihi;p spirit and insufficient planning. Party feelings
disrupted the last meeting and it was postponed to a later date,
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which has not yet been sets

The American University of Beirut's Bducation Department
organizes summer refresher courses and gr;nxs financial facili-
ties for secondary school teacherss Very few Armenian teachers
take asdventage of this unique opportunity. Some lack informa~
tion sbout the facilities granted and others simply lack the

necessary interest.

TABIE X
RESPONSES TO QUESTION 7

Response Number Per Cent
Yes 14 64
No 6 a7
No answer 2 9

100

The negative respondents attached the following reasons

o their answers:
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Responses Per Cent
Refresher and Summer Courses Not Planned 6 a7
The following are parsphrases of the res-
ponses in this grouping:
But sumer studies and resumes are
required by the institutions.

But clerical teachers have time and
facilities for independent study.

But weekly lectures are arranged.

It is noteworthy that a great number of school prinei-
pals end teachers (sixty-four per cent) plan some sort of summer
or refresher courses, although there is no information on the
extensiveness of such courses. The negative respondents (Twenty-

seven per cent) also plan some work, studies and lectures for

their teachers during the summer.
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Table XI presents the responses received on the issue
of the establishment of a night school with courses in pedago-
gy and psychology for Armenian teachers.

The importance of a night school is great. Many of
the young men and women teachers (and some of the teachers
with many years of service) do not have even a minimum acquain-
tence with educational philosophies end developmental psycho-
logy, to mention only two important aspects of the educational
task.

TABLE XI
RESPONSES T0 QUESTION 8

_iDg_ % ﬁmn of f'ﬁ é giggt o&l Ii:h co¥gcg

Response Number Per Cent
Yes 15 68
No 5 23
No answer 2 9
- — ——

The respondents support their affirmative and negative

answers is follows:
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Responses Per Cent
It Is Desirable 15 68

 The follouing are paraphrases of the res~
ponses in this grouping:
But summer courses are preferable.

Because our trial proved a success.
(Evangelical High School)

Ir‘orgnniscd by qualirfied and un-
. selfish personnel.

But school boards should require it
by compulsory attendance.

Because better standards will be created.
If efficient lectures are provided.

If a curriculum is well organized.

If it leads to the grenting of a

. ecertificate, promotion and inecreased
remuneration.

It Is Not Desirable 5 25

The folléting are examples of the responses
in this grouping:

Because it will have few adherents
since no tangible results affect
promotion would be acheived.

Because it is not practical for women
teachers to go out at night in our
conservative communitys
Because it is better to hold symposiums.

ﬁeeauac there are no suitable means in
the villagese
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Responses Per Cent
No Answer 2 9

The results demonstrate that the majority (sixty-eight
per cent )have falth in the attainment of better standards
through a night school offering courses in psychology end edu-
cations They believe generally in efficient lectures, good
organization, compulsory attendance and the granting of some
kind of certificate which will affect promotion and remunera=-
tions.

The negative respondents fear that the night school
will attract few teachers, because it is unlikely to be able
to affect promotion and remuneration. They also fear the so=
oial pressures which would obviate the attendance of women
teacherse It is felt by some that such a program, for lack
of mrsonnoi, would be impossible for village teachers.
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Question 19 was asked in order %o discover whether the
promotion of Armenian teachers was made according to any basiec
understandings about preperation (degree), experience and merit.

On Wnat Basis Are Teschers in Your School

Responses FPer Cent
No Definite Rule 5 23
According %o Merit, Degree, Experience 5 14
No Angwer 14 63

A majority (sixty-three per cent)of the school teachers
and principals did not answer this question, and a considerable
number (twenty~three per cent)have no definite rule for the pro=
motion of the teachers.
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Table XIT presents the responses received on the issue
of the establishment of a United Teachers Association to in-
clude the three sects (Orthodox, Catholic, and Protestant) and
the private schools in order to improve the education nnd‘riu
nancial status of teacherss An earlier asttempt to form a se~
parete association :for the Armenian Orthodox sochools met with
partial success, but was abandoned in 1955 due to lack of in=
$erest and partisenship spirit. Catholic schools do not have
a teachers association. Armenian Evengelical schools have a
teachers association, but its constitution was epproved by
the religious authorities only after the setting of strict
controls which grant the association only limited rights.

TABLE XII
RESPONSES TO QUESTION 20

c§ We gtab%ﬂ A United ﬁmd&ﬁohui' ggioch:ion“

Response Number Per Cent
e ——————— m—— = ——
No 11 50
Yes 10 45
No answer 1 5
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The positive and negative respondents support their an-
swers with the following reasons:

Responses Per Cent

A United %&n Teachers' Association Is
Not Possible . 11 50

The following are examples of the res=
ponses in this grouping:
Because political and religious
groups will clash.
Because it is not practiecal.

Because each denomination should
have ones

Because educational boards will
oppose it.

A United Armenlian Teachers' Association Is
Fogsible

The follo are paraphrases of the
responses this grouping:

If influential Armenians unite and
cooperates.

If teachers and men of soelial and
. economic standing back 1it.

If sohool authorities agree.

No Answer 1 5
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The result demonstrates that the majority (fifty-five
per cent)of the respondents express doubts about the success
of & teachers association because of existing religious and
political factions in the commnity. Optimistic views(forty-
five per cent)almost balance the pessimistic views, however,
with the provision that the problem be epproved with a spir~
it of cooperation, with the backing of the authorities con=-
cerned, and with the help of influential Armenians.
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Table XIII presents the responses received on the issue
of the ostablith of a principals' association for discussing
means of improving educational standards.

A principals' association might eliminate a great many
prejudises and nimd&rstandingsuhich exist among various reli=-
glous sects, political groupings, teachers, and parents. Such
an organization might help in the successful organization of a
teachersd assoclation as wells A prinecipals' association might
create u constructive atmosphere among soh061 boards, religious
leaders, teachers and parentse It is surprizing to note that
no serious plans have even been made along this line.

TABLE XIII
RESPONSES TO QUESTION 21

Would It Be Desirable to Establish A Princ ' Associa-
Tfon for Disoussing Wesns of Dipsoving Miucetional Stanfaras?

g .
s e e e

—— — —__———— -

Respondents qualified their eanswers as follows:



Responses Per Cent

It Is Desirable 17 77

The following are paraphrases of the
responses in this grouping:

If denominational eamd party leaders
. allow it ‘
If A.G.B.U. does 1ts

It Is Not Desirable 5 23
The rollduing are examples of the resg-
. ponses in this grouping:
Because it 1s not practical.
Because it was practiced but failed.

Because political parties hamper it.

The overwhelming majority of the respondents(seventye
seven per cent)favor the idea of establishing & Principals’
Associations The negstive respondents fear the opposition of
the authoritiese The positive respondents maintein that the
approval and cooperation of the same suthorities must be ob=
tained, as well as the moral and finencial support of the Are
menian General Benevolent Unions There is a confusion about
earlier aﬂqti made, Some earlier attempts were made to
establish en association of principels of the same sect, but
none has ever been made to establish an assoeiation of gll
principalse



CHAPTER VII

RESPONSES OF TEACHERS AND PRINCIPALS TO QUESTIONS
CONCERNING TEXT BOOKS AND OTHER PUBLICATIONS

Question 10 was asked in order to discover the opinions
of Armenian Teachers and principals about how to meet the inad-
equacy of text-books, and to try to discover means for the so-
lution of this important problems

How Cen We Meet the Inadequacy of Our Text-Books?

Responses Per Cent

BI stablishing A Permsnent Body of Bwb= .

The following are e les of the res=
ponses in this gﬂg;{ns:

By establishing a permanent body
of publishers.

By capable teachers publishing
books in their subjectas.

By having the board of education
supervise publicationse.

By establishing a publishing
. companye

By organizing a central board of
. publications with funds.

By organizing a general union of
. teachers for education.

1z



Responses Per Cent

By opening a competition among authors
and supplying them with fundse.

By Reducing the Prices of Books S 20

The following are examples of the responses
in this grouping:

By donations from wealthy benefactors,
which could help in reducing the
prices of bookse.

By cooperation between intellectual
and material forcese.

By help from A.G.B.U. to a group of
. professorss

By granting prizes for new publica=
tions and by undertaking printing
expenseses

By establishing special funds.
By seeking government alde.

gt Erggmemmmm

The following are examples of the res=
ponses in this grouping:

By training more educators.

By asking government alid in the pre~
. paration of educators.

Through the joint efforts of scheol
. prineipals encouraging capable
teachers morally and financially.
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Responses Per Cent
By Annual Publications 3 12
| The following is an example of the res-
ponses in thias grouping:
By publishing text-books for kinder=
gartens, and for instruction in
science, history and Frenche
Not Pogsible of Political and
act 1 4
No Answer 1 4

The overwhelming majority of sechool teachers and prine-
cipnla(ninoty—tn per cent)have responded positively and have
offered concrete suggestions in answer to this questions The
responses in general can be grouped under stabli g a per=
manent body of publishers(forty-eight per cent),reducing the
prices of books(twenty per cent), preparation of good writer-
educators, (twelve per cent)and publicstion of text-books an~
nually (twelve per cent). The following suggestions are note~
worthy:

1. Encourage capable teachers to publish books in their
subjects.

2. Encourage the creation of a special board of educa=
tion supervise publications.



4.

Se¢

Be
7s

115

Provide funds to authors and put publications in compe-
tition form.

Encourage cooperation between the financial and intel-
lectual forces of the community.

Seek A+G.B.U.'a financial assistance to help & group of
professorss -

Seek govermment aide

Grent prizes for new publicetions and undertake printing
expensess

Encourage the treining of pedagogists who can write text~
bookse
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Pable XIV presents the responses on the practicabllity
of the establishment of an Armenian magazine dealing with peda=-
gogical and psychological problemse.

TABLE XIV
RESPONSES TO QUESTION 11

Do You Think It I Praetictl o Publilh,%g

Respondents justified their answers as follows:

Responses Per Cent
HBM 18 82

The following are pnrnfhranes of the res=
. ponges in this grouping:
If the majority of schools participate.

ﬁoccn-o it increases the effieciency of
. both undergraduates and graduates.
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Responses Per Cent

Because it is indespensable especlal-
ly for village teachers.

If competent leaders and suffioclent
. funds are available.

But paid staff is needed.

But a teachers' treining course should
procede its -

By the financial help of elementary
and secondary schoolse

If the distribution is gratis.

It Is Not Practical 3 13
The following are on:ﬁ;n of the res~
ponses in this grouping:
Because no one would be willing to
meet the cost.

Because very few would read it and
subseribe to it.

Because there are many pedagogical

and psychological periodicals a-
vailable in foreign languagese

No Answer 1 5

It is encouraging to note that the great majority of
school teachers end principels (eighty=two per cent)are in fa-
vor of publishing an Armenian magazine dealing with pedagogi~
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cal and psychological subjectse Some affirmative respondents
have conditioned their answers with such remerks as: a) with
a majority of the schools participating, b) with competent
leaders and finamecial support, amd e¢) tith'gratis distribu=~
tion. There is, however, a clear maJdrity who desire to see
the publioatlon of an Armenian pedagogical magazines
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Table XV presents the responses on the establishment
of a monthly magazine in Armenian end Arabic for Armenian stu-
dents in Lebanon.

The publication of such a magazine would encourage CO=
operation of Armenian schools with one another, and help %o
interest students in the learning of Arablc. Students could
get better acquainted with Arab culture, and Arab students could
learn about Armenian culture.

TABIE XV
RESPONSES TO QUESTION 13

el oy Ty oty

Response Number Per Cent
Yes 17 ™
No 5 a3

Responses were supported as follows:

Responses Per Cent
It Would Be Possible 17 77
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Responses Per Cent

The following are paraphrases of the res-
ponses in this grouping:

Becauge it is uaqrule

But first of all, it is necessary to
develop a taste for reading it.

But the language should be simple.

If it is free of charge and a good
. budget is provideds

But a lnrrioicﬁt number of subscribers
is needed.

If it is well managed.
But good cooperation is needed.

Becsuse a good link will be established
among various student bodies.

But capable men and financial means
are needed.

But correct language and well chosen
gubjects are neededs

It Would Not Be Possible 5 23
The following are examples of the responses
in this grouping:
Because it will distract elementary
. boys' mindse
Because of its high cost, few would
_ benefit and it would be difficult
to find publisherse.

Because it is not usefuls
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Because, first of all, Arabiec teaching
should be improvedes

This question was responded to by all twenty-two res=
pondents, seventy-seven per cent on the affirmative side and
twenty~three per cent on the negative.

Although some of the positive responses have been some=
what conditional, they nevertheless offer valuable suggestions
such as: a) the language should be simple, b) the magazine
should be free of charge, ¢) it should be well finenced, d)
it should be well ocgnnlud,- e) the cooperation of schools -
should be guaranteed, f) its sﬁbjcotl gshould be wellechosen.
The idea is appreclated u a good means for creating a link
emong various student bodiess The negative respondents (twenty=-
three per cent) fear the high cost, the possible lack of in=-
terest, and the difficulty in finding publisherse. Further,
they fear thaet elementary school boys' minds will be distracted
from their studies, that such a msuino will not be useful
end that Arabic teaching should be improved before such a ma=
gazine is made availables
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Table XVI presents the responses on the establishment
of ralntiona with Armenian deily newspapers to publicize our
educational problems (programs, curriculums). There are four
Ammenian dailies in I.;lnnon. three are ofﬁ.ihl publications
of three political groupings and the fourth, which was semi-
independent, has since 1955 become partisan of one of the three
political groupings. These papers are widely read by teachers,
parents and students. They may serve to give wide publielty to
our educational problems and affect public opinion about thems

Additional comments were as follows:
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Responses _Per Cent
It Is Advisable 15 68
The following are paraphrases of the res-
ponses in this groupling:
But definite plan and rule should be
established.

But no political and party spirit should
control it.

If free advertising colums are avallable

Because it is a very effective means to
create public opinion.

Because people will appreciate our schools
more.s

It Is Not Advisable 4 18
The following are oxaﬁplea of the res-
ponses in this grouping:
L]
If they choose to write independent of
each other.

Because teachers are seldom interested in
their own welfare.

Because it is impractical due to politi-
cal and denominational blases.

No Answer 5 14

The majority of the respondents (sixty-eight per cent)
favor the use of newgpapers for geining desirable publicity



for our educational problems. There is a definite feeling,

however, that a very careful control is needed so that poli-
tical or other factions do not attempt to use the publicity

for the advancement of nonweducational interests.



CHAPTER VIII

RESPONSES OF TEACHERS AND PRINCIPALS TO MISCELLA~-
NEQUS QUESTION

Table XVII presents the responses on the desirability
of asking for the financial assistance of the State. The
State presently helps the Armenian schools by sending, on re-
quest and free of charge, one or more Arabic teachers to each
schools It is more financisl help, especially in providing
schools with buildings, playgrounds and repairs, that is needed.

TABLE XVII
RESPONSES TO QUESTION 17

A

The respondents supported their answers as follows:
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Responses Per Cent

We Should Ask for State Financlsl Ald 18 82

The following are p.rnjhrnsen of the res-
ponges in this grouping:

Yes, but no results have been forthe-
coming from former attempts.

Yes, because with state ald we can have
our own Arablic teachers.

Yes, because as lLebanese we have the
t to ask for it.

Yes, but it shouldn*t curtail our
educational independences

Yes, because 1t is important, especiale
ly in the case of village schoolse

Yes, because it is a legitimate claim
and the result will benefit the state.

We Should Not Ask for State Financial Ald 3 14

The following are cxlnplea"or the responses
in this grouping:

No, because it would mean demands for
more conformity with the Government
curriculums

No, because the independence of Armenian
schools will be jeopardized.

No, because the less Government subsidy
%ha greater independence we have.

No Answer 1 4
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The overwhelming majority of school teachers and prin-
cipals(eighty=two per cent)favor the idea of asking for state
ald for our schools.

The negative respondents (fourteen per cent)fear that
a state grant might jeopardize the independence of Armenian

schoolse
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Table XVIII presents the responses on the establisiment
of an educational office which will study statistical findings
about the schoolss Such an office would register what is actuale-
ly being done by our schoolss It would provide an opportunity
to reevaluate our programs in the light of modern educational
and psychological findingse It would also provide an opportuni-
ty to intercommnicate the findings of different schools, thus
enrichening the experiences of each schoole

TABIE XVIII
RESPONSES TO QUESTION 18

Opinions were expanded as follows:

Responses Per Cent
It Is Desirable 10 45



Responses Per Cent

The following are paraephrases of the res=
ponses in this grouping:

If schools have discretion to withe
. hold certain types of informations

If A.G.B.U. and religious leaders
can solve the problem.

If a government executive committee
is formed.

If we coordinate our work through
. reliable statistics.

If we cooperate, make some sacrifice
. and become toiorant.

It Is Not Desirable 10 45
The following are on:?lu of the res-
ponses in this grouping:
Because of religious and political
schismse

Because an educational board can do
it without a new offices

No Answer 2 10

The responses to this question are equally split,
for and against the establishment of an education office
to keep and make a study of statistical findings for the
use of schoolse



Question 24 was asked in order to discover how much the
Armenien teachers and prineipals were aware of the most important
needs of their schools for rendering their educational programs

more efficient.

What Are Your Uriigﬁ Needs for Render Educa-
cient in your School?

——

Responses Per Cent
Our Urgent Needs Are:

l. Teachers 19 36
The following are examples of the res-
ponses in this grouping:
Preparation of gualified teachers.

Preparation of well educeted and
spiritual teachers.

Pr ation of conscientious teachers
th good character.

Preparation of Arabie teachers to
meet the requirements of the Govern~-
ment.

Preparation of teschers with vision and
calling.

2. School Buildings 10 19

3. Finenciasl Assistance 5 9



4+ A laboratory 4 7
5. Text-Books 4 7
6. n_%m and Elementary School Equip- . .
7. A Playground 2 4
8 4 Library 2 4
9+ lore Moral snd Religious Training 1 2
10+ More Parent-Teacher Meetings 1 2
11s A t gﬁulgo:or %ﬁtm; Ele~ 1 "
No Answer 2 4

The needs for adeguately prepared teachers (thirty-six
per cent) and for adequate school buildings(nineteen per cent)
appear to be most urgent.

These taken together with the need for financial assis~-
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tance make up the bulk of the responses (fifty-five per cent).
It 1s notable that only two regpondents considered moral and
religious needs and improved Parent-teacher relationships as

among the most urgent needse.



133

Question 30 was asked in order to discover the felt
weak and strong points of Armenian schools, so as to know in
what areas financial or other help is most likely to be wele
comed and efficlently applied.

.y P B o s

Responses Per Cent
The Strong Points of Our Schools Arve 15 64
The following are paraphrases of the res-
ponses in this grouping:
Our teachers have a high sense of
self-esteem.
Most of our pupils are intelligent.

Our teachers have a self-gacrificing
spirit of devotion to their worke

Our schools try to give a sound edu~
cations

Our schools are comnected with churches.

Our schools try to promote conmunity
ideals, culture and tradition.

Our schools try to cultivate community
spirit in spite of great difficulties.

Our teachers try to inculcate Armenian
culture (music, art, literature).

Our schools impart religious tuching.
Our students are studious.



Responses Per Cent

Our students are clean in spite of
Povertye.

Our students are diligent.
Our students show decency and polite-

ness.
The Wesk Points of Our Schools Are 4 18

The following are paraphrases of the res-
ponges in this grouping:

Most of our children are poor and
undernourished.

Our poor children cannot be taught
good taste.

Our schools do not have playgrounds,
hai:a assemblies, sufficient toilets
water.

Our system of coeeducation is really
detrimental to present day youths

Our health care is not effective.

Our teachers have no opportunity to
travel to foreign lands.

Our schools do not have enough maps
charts, pictures, toys. -

Our gehools do not have sufficient
relations with parents.

Our teachers have political affiliations.
Our teachers have poor personalities.

Our curriculums are crowded and do not
concentrate on essentialse
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Responses _Fer Cent
There isn't sufficient community spirit.

A brotherly spirit with regard to the
Lebanese does not exist.

Our teaching of foreign languages
starts too early and inadequately,
which weakens Arabice
Our school buildings are poor.

There 1s a lack of cooperation among
our teachers, principals and schools.

Qur salaries are low and dispropor-
tionally givene

We do not have a teachers' training
colleges -

We have a scarcity of good teachers and
text-books.

We teach too many foreign languages in
our primary and secondary schools.

We have too few qualified men on our
school boards.

Our schools do not have enough funds.

Our schools do not have proper school
buildingse.

We don't have a central organization.

Our noﬁoolu do not have enough space
and furnitures

Our glasses are crowded with forty to
fifty pupils.

Our teachers change very often.
Our children have poor family education.
Our language teaching is poorly done.

No Angwer 4 18



PART III

The functions of this part of the study are:

1)

2)

3)

4)

To identify the educational goals of the sample of Ar-
menian teachers and prinecipals.

To evaluate these goals and select those which appear
most appropriate in the light of modern educational
thought and a familiarity with Armenian sehool and cul-
tural patternse.

To seek avenues for cooperation in attaining the goals
selecteds

To give practical recommendations.

Goals were identified in the following ways:

Ie

I1.

III.

Each gquestion involving a two-sided issue was examined
to determine whether it suggested a significant educa~
tion goal of a majority of the respondents. The goals
thus identified are hereafter called "Majority Goals".

Where the opinions of respondents on a two-sided issue
did not show a clear majority opinion, no goal was ta-
ken as being definitely favored. Such issues are lden=-
tified hereafter as "Split Opinion Issues™.

Questions involving numerous types of pon&iblo responses

are called "Many Sided Issuea™. Goals were identified
by plurality responses. 5

Promising avenues of cooperation were identified by ta=

king into account the number of responses of various kinds which

were made in connection with each issue.

Practical suggestions are the natural outcome of the fore=~

going analysis and the experience of the writer in dealing with
Armenian school and community problemse
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EDUCATIONAL GOALS TOWARD WHICH ARMENIAN
EDUCATORS EELIEVE ARMENIAN EDUCATION
SHOULD MOVE

QUESTIONS ON TWO-SIDED ISSUES SHOWING A CLEAR MAJORITY RESPONSE

Question Number estion Restated in Goal Terms as Answered
by ﬁiorgﬁ

1.

7.

134

14,
16«

17.

21s

Our schools should assist in solving our educational
and soclial problems.

We should plan refresher or summer courses for our
teachers.

We should have a night sehool for teachers with courses
in pedagogy and psychologye.

We should have an Armenian magazine for teachers deal-
ing with pedagogical and psychological problems.

We should have & monthly student magazine in Armenian
and Arebie for our schoolse.

We should have a centralized school administration.

A genersl examination should be eatablished for the
graduates of all Armenisn primary schoolse.

We should ask for the financial assistance of the State
for Armenian schools.

We should have an Armenian Principals Assoclation.

We should use Armenien newspapers to publiecize our
educational problems.

The individual pupil should have opportunity for self
expressione.

Questions 6 and 26 were rejected after eritical examina~

tion on the basis that the majority response did not clearly
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imply any goals Restated in majority terms, these responses

saild:

6¢ Our institutions do not follow a particular school of
educational philosophy or psychologye. They depend,
rather, on Christien principles.

26+ Our schools have little relationship with state schools.

In the following sestion, the implied goals will be
numbered with the number of the question from which they were
takens Questions 16, 19 and 23, ere not discussed because the
responses were ambiguous, scanty, or both.



CHAPTER IX

THE IMPLIED GOALS; THEIR EVALUATION AND SELECTION}
IDENTIFICATION OF AVENUES FOR COOPERATION}
PRACTICAL RECOMMENDATIONS

Goal 1
our %ﬁu fsza in Solying our

Evaluation of the Goals The belief of the overwhelming majority
of teachers and principals(eighty-nine per cent )that the schools
can assist in solving our educational and social problem suggests
an avenue for cooperation among all the members of the community
for the realization of our proposed educational purposes.
It is heartening to note that several sound suggestions
were made to help in solving our educational and social problems:
1. Adeguate preparation of teachers end social leaders |
along ucadnio moral and religious lines. This is
supported b tﬁcmu'kl of Melvin Ms Tower in his
article "Orientation and In-Service Education Prace
tices %lmty«m School Systems in the United
States™'‘%,

2 lhkins‘tho community's social problems the concern
of the schoolse p

3¢ The omission of partisanship education form schools

in order not to hamper wholesome and well integrated
education.

Avenues for Cooperation: The fact that most of the respondents
1A ‘
e R ATRLEE B 2 el
(Baltimore, Md. ' ork, Incs, s PPe 181«190.
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recognize the need for adequate teacher preparation, more con-
cern of the school with conmunity problems and, omission of
partisanship education implies that a readiness exists to ac~
cept suggestions for improving our social and educational pro-
blems through schools.

Prastical Suggestiongs. It is therefore recommended:
To establish a training colleges It is only through

a trt.tnhng college that we can expect adeqimto training of
teachers. The college should have a two year course after se-
condary school and, should provide not omly teacher training,
but also a liberal arts program which, at the end of two years
would enable studentsto tranafer to s university sophomore
classe It should come under the supervision of the Education
Committee designated by the Executive Committee of the A.S.P.d.,
which is proposed in part IV of this study. This committee,

on a representative basis, ‘should be in charge of administering
the training college. Special facilities should be granted to
studenis desiring to become teachers and else to new teachers in
service without training. Their expenses should be covered by
the religious suthority under which they operate. The Executive
Conmittee with the Education Conmittee can plan the curriculum,
the buildings end the staffing and finaneing. In the absence of
adequate financial resources, one of the school buildings pre«
sently in use could be used temporarily from 6.00<9.00 pem. If
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it is well planned end administered a great many Armenian bene-
factors would make donations to such an institution for teachers,
amd them the A«G.B.Us. also could be expected to make a contri-
bution. There have been guite good donations for teacher~train-
ing in the past by individuals and organizations. The attempt
to establish a training college has failed in the past, mostly
due to unqualified student body, poor administration, and lack
of cooperation even among the authorities of the same religious
affiliation.

Short of finenciael means for the immediate establishment
of a teachers college it is recommended that our secondary school
graduates and our teachers ine-service attend as part~time students
of the Americen University of Beirut, Beirut College for Women
or "Ecole Superieur des Lettres™. Scholarships can be secured
by Armenian education suthorities, religious muthorities, and
the A.G.B.U., which has special funds for this purpose. Some
grants might also be secured from university suthorities and in-
dividual benefactors, on the recommendation of the sehool prine
cipals and the Finance Committee of the proposed A.S.P.A.

The community*s problems are not or ought not to be dif=
ferent from that of the schools. The core of the sehool currie
culum should be born of the community's need. The school is a
miniature of soeiety with a simplified, purified and graded en=~
vironment. Since the great majority of children go through
schools, each child should have the opportunity to learn to solve
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his own problems by active participation in the activities and
curriculum of the schools It has been rightly said that, "the
individual's normal growth lands him in essential ulidu-iiy
with his 1‘8110“, and that through the performance of hig so=
clal duties and privileges the individual advances to his
highest and purest individuality®.l®

It is the school that can take the leadership in ore
ganizing extra=curricular activities and in organizing parent-
teacher meetings. If the right atmosphere is created, education-
al problems raised can be tackled appropriately by their mutual
cooperation. _

The religious and education suthorities should take
concrete steps to hinder their teachers and students from engag=-
ing in partisanship propaganda and political ectivities. The
A.GeB.Us authorities requires their teachers end prineipals to
sign contracts spesifically indicating that they will not
engage in political activities.

15
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Goal 29

The Indivi uld Have Hig Place and
B SPportunit; for elf Expresston

Evaluation of the Goals It is encouraging to note the posi-
tive responses of nemtyélix per cent of school teachers and
principals indicating their concern with the individual and

the opportunity granted him for self-expressions

While the result appears most satisfactory, the writer

does not conceal his doubt as to whether the question was cor=

rectly comprehended for the following reasons:

1.
Be

Se

4.
Se

The classes in general are crowded.

Tho teaching methods are mostly of the recitation and
memorization typees

Most of the teachers in kindergartens and elementary
schools have no special training in education and child
developments

Sehool curriculums are not made by competent agencies.
School builldings and equipment, especially in the kine-
dergartens and elementary schools, do not provide ade=~
quate means for taking care of individual pupils®' problems.
There are no selective courses according to abilities,

aptitudes and interests. An identical curriculum is
offered to all students.

The solution of these and other problems will help to

give the individual his proper place and increase his opportu-
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nity for self-expression.

Avenues for Cooperation. The fact that most of the respondents
recognize the need for student self-expression hnpliea‘that a
readiness exists to accept suggestions for improving pupils?
opportunities in this respect. Better school buildings, equip~-
ment, teaching aids, laboratories, librdries, workshops, domes=-
tic, sclence laboratories, competent staff, will serve better to
meet individual differences. It is herd to make all these

changes at once. However, the positive concern of school prin-
cipals and teachers for the individual and his self-expression
suggests that they may be ready to accept some practical proposals.

Practical Suggestions. It is recommended that the interests of
students be encouraged in such club activities of the school as
| drama, plays, sports, social gatherings, and debates. Students
may be expected to take pasrt of the finamciel responsibility by
contributions for the things that satisfy their curiosity and
interest. Every student night contribute twenty-five Lebanese
Plastres per month with great pleasure for these activities.
The creation of laboratories, libraries and kindergarten equip-
ment can begin to materialize by means of a special yearly fee
of five Lebanese Pounds per student.
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Goal 14

A Centralized School Adminigtration Is Desirable

Evaluation of the Goal. A centralized school adminigtration is
recommended by seventy-three per cent of sehool principals and
teachers and a decentralized system by twenty-seven per cente.

The adherents of a decentralized achool administration
offer strong arguments on behalf of the importance of unfeitered
initietive in educational matters.

Welghing all the evidence, it appears unlikely that a
centralized system of education will open an avenue for coopera-
tion aemong different religious denominations for the solution
 of our educational problems. It is more likely that & centrale
ized system will be workable for the schools of the same reli~-
glous affiliations It is therefore not recommended that a cen=
tralized system of education be set up for all Armenien schools
for the following reasons:

l¢ While principals and teachers appeer generally to favor
centralization, it is unlikely that the religious lead-
ers and party iosdors of the various sects and parties
would view centralization as desirasble.

2+ Centralization most probably would result in the rule
of one party, and there is no single authority (religious

or lay) that cen order the rest. Thus, many schools
would not abide by the orders issued.
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Centralizetion would tend to accentuate existing reli-
gious and partisanship hatreds.

Centralization might mean the lowering of educational
standards, because private schools are presently get~
ting better educational resultse

A decentralized system has open channels for initlative,
t?u practice of new methods, and deliberate experimenta~
tione.

Too much uniformity would tend to obliterate the demo-
eratic conception of education, and the place of the
individual might easily be forgotten.
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Goal 16

Lumer-l%m tabli. d%m

Evaluation of the Goals It is encouraging to note the follow-
ing constructive ideas of teachers and prineipals infavor of a
general examination: a) It would facilitate the transfer of
students to secondary schools, b) It would tend to improve the
curriculum and teaching methodsg ‘¢) It would work if it were
administered by competent personnel on a representative basis.
It is felt that this goal is an appropriate and desirable one.

Avenues for Cooperation: The positive response of the respond-
ents implies that a general examination system can be rendered
practicable.

Practical Recommendations: A competent Examining Conmittee
assigned by the Executive Comnmittee of the A.S.P.A., on a re-

presentative basis should prepare and administer the examina~
tions. It should seek the help of the Education Department of
A.U.B. or similar competent agencies on teohniul'prohlm.
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Goal 8

A Night School With Train Courses Should
L oS0hiet For irmenten Teachiers

Evaluation of the Goale The positive response of the respondents
in form of establishing a night school with courses in pedago-

gy and psychology is heartening. Constructive ideas were expressed
such as: (1) Organization by competent and unselfish personnel.
(2) Cmpulsory attendance of teachers: (3) The granting of a

certificate affeecting promotion and remunerations

Avenues for Cooperatione The fact that a majority of the res-
pondents recognize the need for a night school with treining
courses implies that a readiness exists to accept suggestions
for improving the preperetion amd training of teacherse

Prectical Recommendationge The initlative both for preparing
and administrating the curriculum should be taken by the Edu~-

cation Conmittees This committee should be formed en a re-
presentative basis and designated by the Executive Committee
of the A.S.P.A. This should be 1o¢a.ted in one of the existing
schools which would demand no rente The lecturers ought to be
paids The finance of the project niglit be expected from the
A.G.B.U. religious denominations, school boards and govermment
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and individual donors. The principels' Executive Committee
should contact the Govermmemt and the A.G.B.U., for financial
resources.

A sub-committee should supervise attendance and ex-
aminations and observation of actual teaching, and increments
in salary and position should follow whenever possible. It
is imperative to secure the cooperation of school boards in
the metter of salary inerements, and in urging the compulsory

attendance of the teachers.
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A A ologi sl Prob R T e
__...l.__._...__‘_

Evalustion of the Goal. There is a clear majority desire
(eighty-two per cent) to see the publication of an Armenian
pedagogical magazine.

In the opinion of the respondents such a magazine
will be a great help to villege teachers, and will increase
the efficiency of graduate and undergraduate teachers. The
fear that it will not have many gsubseribers is not necessari-
ly a valid one. A competent paid staff is needed, but is not
imperative at the begimning. Many self-secrificing teachers
will write articles without pay. Further, the writer thinks
thet an educational megazine will keep the teachers up to
date with their profession. They will have a professional
approach in ereeting skills and attitudes in children. The
publication of such a magazine is of the utmost importance to
beginning teachers and teachers in-gservice without professional
training, if teaching is to be a oreative rather than a routine
affair. This ides is supported by Sam M. Lambert in an article
named "Beginning Teachers end Their Bducation", in the Journal
of Teacher Educetion.l® Intercommunication among teachers will be in-

"'01 22, (Published at Ann Arbor
Michigan ‘Eﬁlﬂﬂ Do 26 e :
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oreased, along with parent-teacher cooperation.

Avenues for Cooperation. The fact that most of the respondents re-
cognize the need for the establishment of a pedagogical and psy-
chological magazine implies that steps in this direction are quite
likely to hear fruilt.

Practical Recommendstionss It is necessary to solve the following
problems before the zcali:ation of the project:

1. How to administer it
2+ How to distribute it.
3. How to ecover the expensess

The following solutions are proposed:

a) It should be administered by a representative Publishing
Committee designated by the Executive Committee of the A.S.P.As
A proportional number of pages could be available for each of
the three denominations and the private schools.

b) Its distribution should be through the subscriptions
of schoolse Sehools principals in their turn cen secure the
cooperation of teachers and parents for subsoeriptions.

e¢) The cost could be covered by subscription income. A
great many well-to-do Armenisn femilies will subseribe and make
donations to encourage further the cooperative spirit which is
most needed and which would be tangibly expressed in sueh a
publications
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Goal 135

s s iy Sty Jempn

Evaluation of the Goals The vast majority of the affirmative
respondents (seventy-seven per cent) point out that & students’
megazine must be wellemanaged both financially and morally, )
and rightly believe that it will create a link between various
student bodiess It is felt that this goal is an appropriate
and desirable ones

Avenues for Cooperstions The faet that most of the respondents
recognize the need for a monthly magazine in Armenian and Arabic
implies that the publication of such a magazine will inerease
interconmunication and will serve two purposes: (1) Cultivating
more and better relationships among different Armenian schools
and among Lebanese Armeniens and native students, snd (2)
keeping an open avenue for larger cocperation, eamnd onatii:s an
emotional and intellectual climate in increased tolerance and
understanding smong the citizens of this country. This ldea is
supported by Alexander Frenzier in his article "Interaction as
the Bnis for Intergroup m»;mm '1 Y )

o T S
(Baltimore, ork, m.., 95=103.
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Practical Recommendations. It is recommended that a Publish«
ing Committee of teachers be formed on a representative basis,
appointed by the Executive Committee of A.S.P:A« This committee
will be in charge of the magazine's administration, distribution
end finances. Each school should subseribe for a certain number
of copies; the collection of money and its distribution should
be performed by each school, thus facilitating the task enere
mouslye The price should be as low as possible in order to

have a great number of subscribers. Students will be proud to
subgceribe and pay for its One of the printing presses will be
glad to publisgh it if sehools guarantee their subseriptions.
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It Is Degsirable to Encourage Armenian Ne rs
= “Ayo Publfolse Uur Mucational Problems

Evaluation of the Goale It is very encouraging to note that
the majority of the respondents(sixty-eight per cent)favor
the use of Armenian ncu‘pqpei‘s for gaining desirable publi=-
eity for our educational problems. The need for careful
control end free advertising colums is pointed out by teach=-
ers and prineipals, and reflects the remarks of Fine and
Anderson in their study of School-Press relations in their
article "How to present School News which Editors Will Usge."™

-

18

Avenues for Cooperation. The fact that most of the respondents
recognize the need for publicizing our educational problems
through Armenians newspapers implies that steps in this di=-
rection are quite likely to bear fruit.

Pragctical Recommendations. Because of existing denominational
and political biases it is recommended that an impartial repre~

sentative controlling Publishing Conmittee of examiners be formed.
A sub=committee should be formed by and under the supervision of
the Executive Committee of the A.S.P.A., for the control of the

18
Bl chool J. Vol. 56, (Chicago
Uninrli'ﬁ,eﬁgﬁogﬂ, Pe .ﬁ. ’ .
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articles to be published. Well selected articles should ap-
pear in all dailies. If the dailies do not have available colums
free of charge, some payment should be made. A part of the
membership fee to the A.S.P.A., should be used for this pur-
pose. This conmittee should be authorized to find its owm

funds with the help of the Finance Committee.
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Goal 17

We Should Ask for the Finenclal Asslstance of
B e e I e

Evaluation of the Goale The vast majority of the respondents
(eighty~three per cent)are rightly in favor of asking for the
State's financial assistance+ This is felt to be a just
olain; as Armenians-are citizens of the country. State ald
is seen, however, without the curtailment of educational in-
dependence. The expressed ideas are sound and timely. This
idea is supported (NEA Research Bulletin)in an article "The
State and Sootarlan.lancation.'l°

-

Avenues for Cooperations The fact that most of the respondents

recognize the need for State ald implies that a readiness

exists to improve relations between the schools and the State.
The State sends one or more Arabic teachers to every

Armenisn school, end pays theme It gives some financial assist-

ance to the three religious heads for educational purposes,

but very few schools profit from this. Since 1956 the State

has granted gratis to elementary schools twenty-five Lebanese

pounds per capita, and quite a good number of lchooll'prorit

ation g%§$g§, Vols 28, (Published at Ann Arbor
lichignn ii 111 s D,. 4 - .
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considerably from this grant. However, it appears that addi-
tional financial aid is both desired and reasonables

Practical Recommendationge It is recommended that the state's
financial assistance be requested to defray the costs of re=-

pairing the wear and tear of our school buildings, for the im-
provement of the school buildings, for playgrounds and for
scholarships for poor studentss This aid should be asked
through the Armenian deputies in the govermment, who would be
approached by the A.S.P.A: and 1ts Finance Conmittee.

The Armenian schools spend more than one million Le-
banese pounds per year for educational purpogses; the amount
of government aid is small in proportion. The Armenian communi-
ty has four deputies in the Parliament and one for minorities
whereby the Armenian evangelicals (Protestant) are represented.
It is through them snd in the parliament that this demand should
be presented. Once the financial aid is guaranteed, it ought
to be divided equitabily according to the need and educational
work achieved by each denomination and special educational insge-
titution.

It is sad but true that our deputies take very little
interest in our educationsl problems and the financial diffi-
culties connected with thems It is up to the religious autho~
rities to push the problem ahead, end it is up to all of us
in a position to do so to publicize our educational require=-
ments through the dailies, gulded by the A.S.P.A.
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Goal 7

We Should Flan Refresher or Summer Courses
£ cher

ﬁ_

Evaluation of the Goale. Although the response te this guestion
appears encouraging, due to lack of sgpecificity in the question
itself, it is difficult to judge the understanding of the res-
pondents from the positive responses given (sixty-four per centJ).
The intent of the guestion was to propose several training
courges in education, child development and teaching methods
with at least one month's duration.

Avenues for Cooperation. The acknowledgement of the importance
and need of Summer courses encourages the search for ways to
provide them. |

Practical Recommendations. It is therefore recommended to the
religious authorities, education authorities and Education Com=
mittee of the A.S.P.A. to render this goal feasible by aiding
financially and seeking the financisl assistance of the A.G.B.U.
and to & limited extent that of teachers. A month's summer
course need not cost very much. Some of our eminent teachers
will be glad to lecture without pays We do not need to pay

for the building if the course is held in the ecity. If it is
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held during the summer, there is the Shouar Center or Christian
Endeavour Center where the boarding prices are moderate, The
A.S.P.A., should administer and finance such a course. It should
also seek the help of the Education Department of the American
University of Beirut which rogultrly'organizea summer refresher
courses and gives financial assistance to teachers in- service.
It is sad to say that very few Armenian teachers benefit from
i;his unigue opportunitys School principals bear a great part
of the responsibility for this failure. They should contact
the sohool boards in order to secure aid and encourage their
teachers to attend these courses regularly. This may be made
more systematic through the efforts of the Education Committee
of the A.S.P.A.
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Goal 21

A Principals Associastion Should Be Established

Evaluation of the Goal. This goal is considered to be a primary
one, on the successful attaimment of which many of the other
goals may depends It is therefore felt that it requires special
treatment in a section of its own, which follows in a separate
chapters

A vast majority of achool principals and teachers (seventy-
seven per cent)are in favor of establishing a prinecipals associa=
tion for discussing means of improving education if religious and
party leaders allow it and the A.G.B.U., takes the initiative to
organize its In part IV of this study it is proposed to the
prineipals of iooondary schools to take the initiative as a group
to organize the suggested principals association.

Any new group, at the beginning, will be considered as
a diversion from old practices and opposed to the established |
suthority of religious suthorities and party leaders. However,
it is believed that school principals can expound and disseminate
sound, self-evident educational goals which will have their
effect on education authorities and on publiec opinion through
dallies, periodicals, lectures, parent-teacher assemblies, etc.

This assoclation could be useful in organizing a teachers
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organization, which has not met the approval of a ma jority of
the respondents to the questionnaire. The mosgt competent and
appropriate group for leadership in securing the cooperation
of religious leaders, school boards, teachers and barents is
the proposed Principals association.

Avenues for Cooperation. The fact that most of the respondents
recognize the need for the Prineipals association implies that
@ readiness exists to accept suggestions for its organization.
In 1957 and 1958 it was possible to have three informal meet-
inga with secondary school Prineipals and representatives

from religious education boards to discuss how to face the
government's demand for treining leading to the Lebanese Bacca-
laureat as a Prerequisite for Professional work. The repre=
sentatives were Very cooperative and decided to meet at oppor=
tune times to consider our educatiomal problems. At other
times (as in answering the questionnaire) the seven secondary
-chool‘prinomla have ghown a most cooperative attitude.

fractical Recommendstions. Part IV of this study presents in

detail the practical recommendat iong Pertaining to the Proposed
A«S.P.A.



EDUCATIONAL GOALS TOWARD WHICH ARMENIAN
-EDUCATORS BELIEVE ARMENIAN EDUCATION
SHOULD MOVE

RESPONSES TO MANY-SIDED ISSUES

ti Numbe lied by Answers Given by the lar
AR Bumbes. I—"%vrg ver fIfty per cent] of rem
an

2e The adaptation of the Armenian Program to the Le-
banese Educational program should be a) by addi-
tional training in Arabie, b) by adopting the
govermment curriculum. 5

Se The aim of Armenian teachers and principals should
be to preserve Armenian traditions and christian
prineiples and to develop good citizenship and
family lifes

4. The training of teachers to make them efficient and
ready to serve in our schools should be a) by es=-
tablishing teacher training courses, b) by inecule
cating in them Ghristien and spiritual velues, ¢)
by publication of Paychological and educational
Periodicalse

Se The teaching career should be made more attractive
and sought for by increased finenecial and moral
support of teacherse.

P Education should be accessible to all Armenian
children between the ages of 6mlS. It should be
secured through government aimmgh more adequate

buildings, through A.G.B.U. gh an inter=-
denominat council and :{ndivmual benefactors.

10. The inadequacy of text-books should be met by
establi a permanent body of publishers and
by reduecing the prices of bookss

162



163

Goel 3
The Aim of Armenian Prine and Teachers Should Be
e F
%o ¥re :‘:ﬁi&% and p Blael

Evaluation of the Goale The respondents in gemeral have em=-
pPhasized the aim of preserving Armenian traditions and christian
life, and developing good citizenship end family life( sixty-
eight per cent).

In this connection it should be noted that very few(ten
per cent)of Armenian pupils proceed from elementary to seconda=-
ry education. The reasons for this state of affairs are most
probably due to (1) poor quality of instruction in elementary
schools, (2) limited horizons of teachers and parents about
education, (3) financial needs of parents, (4) limitations
of space in ieéondary schools and (5) high fees of some se-
condary schoolse We need to adopt more specific aims than the
ones enumerated. More specific aims should be based on the
known activities and needs of the individual to be educated
end should comprise, as recommended by Chempman and Counts,
"care for health, family life, citizenship, economic life,
recreation and ethical (moral and religious) life.?® As gims,

19:0”1”121'! of Education, (Cambridge, Mass., 1924),
PPe . .
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Christian prineiples and Armenian traditions are very often re-
peated mechanically, and are remote, divorced from the means by
which they are to be reached. They are too abstract from under-
standing end practice. The aims should have an immediate meen-
ing to the student so as to create an interest in him end gein
his eooperation in their achievement. In the proposed aims of
teachers and principals the importence of recreation for cha-
racter building, and education for a vocation are surprisingly
overlooked. Esther M. Anderson in an article on "Study of
Hobbies of Pupils in the Junior High Sehool®,2 support this
idea.

l. The poor guality of instruction in primary sehools and the
lack of deliberate pnporatioﬁ for secondary education is mostly
due to the inadequate preparation of teachers, crowded classes,
the laek of proper equipment (laboratory, library, teaching aids)
and unsuitable school buildings. These difficulties can be over-
come by long range plans and cooperation of all the responsible
members of the community. It is true thet finanecial facilities
will greatly help to solve these problems, but it is also neces~-
sary to acknowledge our wesknesses and seek a solution for them.
If we really mean to solve our problems then cooperation be-
comes imperative. Most of our difficulties are psychologiecal-
Good will for real cooperation will pave the road for

(Baltimore, Md., ok and York, Inc., ~1956), DP- 487-434.
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overcoming finaneial difficulties, as several schools have real-
i{zed within the last decade. It has been rightly said that
»Character formation implies the development of certain hablts .
of conduct and behavior, intellectual, emotional and moral,

and the cultivation of certain ideals. Through cooperative ac~
tivities the pupils are to be trained to discipline themselves
and to become sensitive to the meaning of duty for themselves

and soclety. w82

Avenues for Cooperation. The fast that most of the respondents

recognize the need to preserve Armenian traditions, christian
principles and to develop good citizenship and family life
implies that a readiness exists to accept suggestions for im-
proving aims in education. Therefore greater emphasis in pri-
mary education ought to be put on common ideals and on charac-
ter building as mentioned by the respondents.

Practical Recommendations. The poor quality of instruection in
elementary schools can be improved by & group of trained teach-
ers conscious of the responsibilities of their ealling. Pending
the establishment of a two year training college, more scholar-
ships can be secured through various channels and from present

benevolent and compatriotic organizations, for those who want

28
I. L. Kendel, Comparative Education, (Cambridge,
Mass., 1933), p. 371. it



166

to be teachers, end for teachers in-service who want to conti-
nue their studies at higher institutions. This ought to be
pursued through the Education Committee of the Executive Comit-
tee of the A.S.P.A., in cooperation with the Finance Commitiee
and existing religious and education amthorities. The initia~-
tive for securing financial aid should be teken by the Executive
Commi ttee.

Parents are very often satisfied with a primary educa-
tion and want their children to earn money early in life, ignoring
the age of science and technology in which they live. A general
education of secondary school standing is very important i&f one
is to follow numerous modern vocations or get preparation for a
job as a technician. Parents should be instructed to see the
demands of the present age, as recommended by William J, Micheels
in sn article "Industrial and Vocational m-.'” This problem
can be publicized in parent-teacher meetings emd in dailies. The
A.S.P.A. may find other effective measures to publicise the idea.

The secondary schools should inerease their capacity
to hold more students. It iz a sound idea, although it has
only few adherents, to tax the male members of each denomination
socording to their incomes in order to enccurage the elemen-
tary and secondary schooling of many young boys and girlse

m‘l_]_%a;* a_'hgg; J Vol. 56, (Chicego
University, -1956) , pp%. y
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The fees of secondary schools should be kept fealble, and Edu-
cation Boards with their religious authorities and the proposed
Executive Committee of the A.S.P.A., should try to secure Go=-
vernment grants and more scholarships from individuel donors
and benevolent organizationse
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Education Should Be Accessible to All Armenian Children

ween s of 'E-'-IS':!E;" Go"ﬁrnmnitﬁd ﬁfm-
. eUs an e en na=
quate Sohool Pullflnas, t3e b tren b atert

Evaluation of the Goal. The mast valuable suggestions by the
respondents in general (seventy per cent) center around making
primary education acecessible to all children through govern=
ment aid or national education, sdequate school buildings, the
A.G.B.U., an interdenominational couneil and individual donorsd
assistance.

Through an interdenominational educational agency the
competetive and duplicating afforts of different education
guthorities might be curtailed. A sincere cooperation among
the denominations will fire the zeal of some and make them
benefactors. The A.G.B.U. might give more aild. A government
law of compulsory education, and supervision for its execution,
would be the most effective measure after solving the employ-
ment problem. The introduction of an education tax among the
adult members of the commnity (all three denominatioms collected
seperately) would greatly facilitate the solutiom of the problem.
Helen N. Robinson in her article "Civic Responsibility, Illiteracy"
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treats this problem adequately.

Avenues for Cooperatiome The recommendations of school teach=
ers and principals are promising avenues for cooperation to
reach to the proposed goal such as: (1) Seeking the State's
assistance, (2) seeking the L.G.B;U.;apaasisMoo, (3) for=
mation of a aﬁeéial committee to this‘orteot, (4) seeking _
donors to adopt several children and grant them'néholarahips.

Practical Recommendations. The most effective meesure could
be the creation of a representative Finance Committee under
the supervision of the Executive Committee of the A.S.P.A.,
for raising funds to this effects Its functions ought to be:
(1) To administer (and avoid duplication of) scholarship
é:'ént. with the mn of helping all exiatins education
coomittees in this effort. (2) To raise funds from the

state end from different organizations (A.G.B.U. end compa=
triotic organizations) for the adoption of more pupils. (3)
To find Armenian donors to adopt a certain number of pupils;
This committee ought to work in cooperation with education
authorities of different religious sects, and collect complete
information from the religious heads about the number of
children who do not attend schools This conmittee ought to
take account of all practical susgeutions made by school teach-
ers and principals in harmony with other existing committees

24
Ibiﬂo. Ps 389.
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s0 as to avoid duplicetions and misunderstendings. Statlsti-
cal information should be collected by this committee and dis-
tributed through the Executive Committee of the A.S.P.A. to

all authorities concerned.
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?-.

The Arme Program Should Be Adapted to the lLebanese
_ $1o 2 1n
-nu—nﬁ ong %o - r%_gﬁb 1afys Tn frebls

Evaluation of the Goale The respondents to this question of
adapting the program in the Armenian schools to the Lebanese

educational program suggest mostly,addtional training in Arabie
and adopting the govermment curriculum (fifty-six per eonf)..

This seems a practical suggestion if it is done gredually and
without losing the unigue features of each denominational school.

Avenues for Cooperation. It is on the basis of recommendetions
made by school teachers and principals that some avenues for co=
operation cen be sought. Additional periods in the Arabic len-
guage (through the elimination of some less important subjects)
is a p&sslblo adjustment for reaching the selected goale. The
suggestion to adopt officially the Arabic program or French
progrem is not likely to bear fruit because schools have conflic-
ting orientations and philosophies.

Practical Recommendationse Valuable ideas have been expressed
for the solution of the problem, and in addition the writer
suggests the following: One-third of the teaching hours in
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elementary schools(twelve hours per week) ought to be devoted
to teaching Arebic and some other subjects in the Arebie len-
guage, such as history and geographye Some science and arithe
metic cen be temght in Arabic to get acgquainted with the sub-
ject-matter terms. It is a sound jidea to reduce the number of
hours of less important subjects such as hand writing, reli-
gion, Rgeneral history and one foreighn languages Only Ara=
bic and Armenian ought to be taught from kindergarten up to
the fourth grade. One foreign language should be introduced
in the fifth and sixth grades of elementary schools in accord=-
ance with the government law (This is not being enforced and
practised in private schools) s

An elementary school graduate, at the end of the sixth
grade, ought to sit for the "Lebanese Certificati". The extra
year that Armenisns have in elementary schools (sixth class)
plus one-third of their program from kindergarten on devoted
to teaching in Arabic will prepare students adequately for the
"Lebanese Certificat™ and entitle them to go to secondary schools.
i\ipila from Goverm:it and most private schools sit for the
"Lebanege Certificat™ at the end of the fifth grade. Secondary
Qohooln may start pr;pcring their students for the "Lebanese
Baccalaureat.” » The leaders in the community auglit to give
the necessary time, effort and thought to the solution of this

85'!110 Baccalaureate is the Lebanese Government Regiire~

ment for University Entrance and for the Practice of a Profession
in the Country.
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problem; otharwise many of our potentially excellent citizens
will be deprived of professional education and will emigrate.

The need for adequate preparation of teachers was not
mentioned by many respondents in this connection, but it is
felt to be the greatest and most important factor in putting
into practice the educational program of the Government. We
are not sufficiently aware of this urgent needs There are
only a few Teachers' Training Colleges in the country. To
enforece "Lebanese Baccalasurest” for admittance to professional
schools 1n universities prosnpiionu the mmltiplication of the
number of training colleges with a baccalaureat sectlon.

On the recommendation of the A.S.P.A.'s Executive
Committee the government requirememnt of Lebanese Baccalaureat
from Lebanese Armenians should be postponed for five yearss
Within this period it should be possible to establish a two-
year training college with a Baccalaurest section through the
efforts of the A.S.P.A.'s Education Committees

-
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?E

The Tr Teachers to Be Efficient and Rea

The e or Sehools Shoulf Be al by Es otabiTskin
?@%ﬁ . —Inouloiti_ﬁ-’s'rﬂﬁ e
8 alue ca on [s)

chologle an ucational Pericdicals

Evaluation of the Goal. It is encouraging to note that the
vast majority (elghty-two per cent) of sehool prineipals and
teachers acknowledge the importance of special training in
education along with training in subject-matter, training in
Christian and spiritual wvalues, and publication of periodicals
for teachers. The need for the organization of a teachers’

association has, suprisingly, only a few edherentse.

Avenues for Cooperatiom. The acknowledgement of the need for
and the recommendation of school teachers and prinecipels for
the esteblishment of training courses indicates that coopera-
tion in this direction may not be difficult to obtain.

Practical Recommendations. It is recommended thet a two-year
training college (to follow a full secondary schooling) be
established under the auspices of the A.S.P.A., %o prepare
teachers for kindergartenu. and elementary sechools. In

"Comments on Two-Years collogo"'z“ gsome remarks are made

26
Education Digest, Vol. 22, (Published at Ann Arbor,
Michigan, April 19 s De 40.
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supporting the two-year college idea in the Journal of the Ame«~
rican Association of University Women. Some'oouma in ethics
gshould have a place in the curriculum. Secondary school teachers
can be trained directly at the American University of Belrut or
the Beirut College for Women.

It would be a luxury and waste of energy to propose having
another i'our-ycar training college with such meager finanecial
means as Heigazian College is presently attempting. All sorts of
facilities are being granted (scholarships, loans, student em~
ployment) at A.U.B. and B.C.W. They are better staffed and
oq_ni:pped;

In the proposed two-year training college, teachers in-
service ﬁay profit by attending part time, at night or in summer.
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Goal 5

The Teac Career Should Be Made More Attractive
and Sought-for by Increased Finanslal

" Support of Teachers

Evaluation of the Goale The majority of the respondents(seventy=-
five per cent)express clear ideas about meking the teaching ca=~
reer more attractive and sought for in Armenian schools« The
extension of more moral and financial support to teachers is most
reagonable under the circumstancess The classification of teach-
ers according to their preparation and experience has surprisingly
few adherentss One suggested means of obtaining financial sup=-
port whiech is worthy of note is the establishment of an education
tax on every male member of the community according to his incomes

Avenues for Cooperations The faet that most of the respondents
recognize the need for moral and finaneial support to teachers
to make the teaching career attractive implies that a readiness
exists to accept suggestions for improving teachers' status.

Practical Recommendationss It is recommended to educatlon au-
thorities to raise clemontary school fees ten Lebanese Pounds
per pupils Secondary schools (exeept those charging the highest
fees at present) should raise their fees twenty-five Lebanese
Poundse The A.é.P..l. should secure State grants and scholar~-
ships from the A.G.B.U., and other compatriotic organizations
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for poor students. With the income from fees and grants se~

cured from the government, teachers' salaries should be raised.
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Goal 10

The Inad;-ggcg of rm-nogi? Should Be l_ﬁ g ::g:;

Evaluation of the Goals School teachers and prinecipals by an
overwhelming majority (ninety-two per cent )suggest a permanent
body of publishers made up of capable teachers under the super-
vision of a board of publishers. It is suggested to reduce the
prices of books by means of donatlons from the A.G.B.U. and
other donors. The suggestions made do not seem easy to realize
immediately. It is not easy to find donors for individual

enterprizes.

Avenues for Cooperstions It is self-evident that the Armenian
text-books are in general inadegquate for uses It 1s true that
there are religious and party divisions in the community. Yet
we can see from the responses that there is a sincere desire
for cooperation in the publication of text~books.

Practical Suggestionss The writer suggests translating from
the existing English and French text-books, especially in the
field of sclence and mthi-aticn. with adaptation to local
needss A Publishing Committee, on a representative basls
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designated by the Executive Committee of the A.S.P.A., can help
a great deal to meet the inadequacy of our text=books with new
publicationss This conmittee may encourage individual subject=-
tescher efforts in publications. It may raise funds from speclal
organizations. A further suggestion would be replacing the Are
menisn text=books with English emd French text-books in secondary
schools for geography, history, science and mathematics, because
the English end French text-books are superior to the Armenian

ext-books. The cormittee to this effect again may raise funds
from the government and from the sale of books through the
Executive Committee of the A.S.P.A.

+ Simon Simonian (owner of Sévan Pru-) has expressed
his willingness to publish books recommended by tho Executive
Conmittee of the proposed A.S.P.A., and even pay for the mamu=-
gsoripts. The conmittee could agree with him on a partnership

basis or other arrangement.
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GOALS IMPLIED BY RESPONSES TO QUESTIONS ON

MANY-SIDED ISSUES

Question Number
24, To render Armenian education more efficient, we

30.

should ove teachers, school buildings, finances,
laboratories and text=books.

The main social needs of Armenians in this country
are the development of citigenship, the preparation
of gocligl leaders, the provision oi‘ industrial edu=-
cation, the provision of employment, the prohibition
of chiid labor, and the provision of youth centers.

Individual differences (inclinstions, aptitudes) should
be met by special motivations, by gu.{unoo and mea=
surement technigues and by activities suited to the
ability levels of pupils.

The prine strong points of our schools should be
oﬁmtms upon, and the weak points systematically
e ted.

The main strong end weak points were given as follows:

Strong Points (forty-eight responses)

Self esteem of teachers
Intelligence of pupils

Strong consciousness of community spirit, ideals
and spirit :



T.

8e
be
Ce

d.

b
8.
h.
i.

Je

181

Self-sacrificing spirit and devotion of teachers in
their work

Schools! connection with churches

Studiocusness of students

Weak Points (twelve responses)

Presence of many poor children

Lack of school playground

lack of opportunity for teachers to travel
Lack of teaching ailds end equipment

lack of relationships with parents
Existence of political parties

Existence of inadequate school buildings
Lack of & specisl training college

Lack of good text-books

Lack of good teachers



Goal 27
ial Needs rlmnimlnm
Be i sin tere 2
Ef_:axrer er,___ on
[
of Child on of out_____._

Evaluation of the Goale There is considerable consclousmess
about our social needs in this country and the opinions expressed
center mainly around development of citizenship, preparation
of social leaders, improvement of industry, solution of the un=-
employment problem, prohibition of child labor and provision of
youth centerss

Social needs such as the prohibition of child labor and
the ereation of youth centers for the physical, mental, moral,
social and esesthetic development of the growing generation were
not mentioned by many respondents, but they may serve as guideposts
in planning further social developments.

Avenues for Cooperatione The fact that most of the respondents
recognize our soecial needs implies that a readiness exists to
accept suggestions for improving our status in this regpect.

Practical Recommendationss The A.S.P.A. ought to bear in mind
the social needs suggested by teachers and prinecipals, seek so-



lutions for them by publicising the problems, establish long
range projects, and secure the cooperation of the authorities
concerneds. The measures and methods to be used for higher
civic consciousmess can be discussed in our dailies and perio-
dicals and in the classrooms by competent educators. The
A.S.P.A. can take its share of the work by taking the leader-
ship and the initiative in showing our social needs and pro=-
posing methods for meeting them.
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Goal 28

Individ Differences (:‘.nclinntiona titudes) Should
Be Vet % ec vations an -
B, T R TE At I Sy

Evaluation of the Goales Individual differences in schools are
met through special mtiﬁtions. guidance and measurement tech=-
nigues and sctivities provided on ability level, according to
the responses given by the majority of school prineipals and
teachers.

Although it is encouraging to note the favorable bias
of respondents gbout meeting individual differences, we must
acknowledge that our crowded classes, memorizstion and recite=-
tional teaching methods, teachers without educational training,
and inappropriete school buildings are barriers to the job of
meeting individual differences adequately. Individual differen=-
ces would be better met with a varied curriculum in elementary
and secondary schoolss This 1s supported by Earl W. Seibert in
his erticle "Educational Psychology on Two Lenls.'n Libraries,
workshops, d&ustic science laboratories, ‘lhbonto;'ios‘ (physics,

chemistry, blology), and competent staffs are important in this
connections :

27
ToL TR, Verdd ok wnk Vork, “rhe, BSET-tnms 01050, 2"
(Blltimr.. . or » 00’ a mo 93‘9’0



185

Our schools at present do not concern themgelves much
with individualizing education. The exceptional child and the
slow learner are often entirely forgotiem. Lewis M. Terman
end Melita He Oden, in an article entitled "Major Issues in
the Bducation of Gifted Children,"2S and Anna M. Angel in her

article "Challenge of the Slow Learning Child"® trest these

-

problm- extensivelys

Avenues for Cooperation. The recognition by school teachers
and principels of the need for meeting individual differences
by special motivations, guidance, and activities suited to the
ability level is a first step toward acceptance of additional
activities designed to meet this need.

Prectical Recommendetions. Some technical vocational and busi~
ness learning ought to be introduced in our schools. This idea
is supported by the remarks of William J. Micheels in an arti-
cle "Industrial and Vocational Arts, Selected References on

ncn;htary School Instruoti.on."so

-

aaldnoation Digest, Index to Vol. 20, (Published
at Amn uer,' ohlgan, Decs 30, 1954=1955]«.

29paucational Leadership, Vols 11, (Washington 6 D.C.
Oet.-lhy,_ms:%, Decs 15)e pp. 151156

30g) chool Jou Vol. 56, (Published by
the Univerelty oF ¥ o obl cass %ﬁm with the Department of

Education of the University of Chicago, 1955-1956), ppe 132-133.
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The funds needed can be raised from increased fees, special fees
for these courses, Armenian organizations end individual donors.
Special motivations, guidance, and activities suited to ability
levels presuppose a varied curriculum so that each child, es-
pecially in secondary schools, may choose at least some courses
fitting his own capacities and interests. This ides 1s sup=-
ported in Teacher College Record in an article entitled
nSelective Education Versus Education for A11."31  Guidance
%rain.tng for at least one teacher in each seho&l is very muech
needede It is proposed that the A.S.P.A. attack this problem
in eoopcrdt.ton with the existing Armenian education authorities
in the various religious and private groupse

51
Bducation D Vol. 28, (Teacher College Record, .
Published et Ann Arbor. Michigan, May 1957) e Sée :



Goal 24

To Render Armenian Education More Efficient We

Evaluation of the Goal. It 1s encouraging to note that the
school principals and teachers have a keen awareness of these
most urgent needs of their schools. It is rightly stated
that the most importent need is preperation of adequate teach-
ers with sound character traits end calling. The need for
teachers of Arabic is imperative. Next to adequate prepara«
tion of teachers, emphasis is rightly put on the convenience
of school bulildingse

The concept of a good teacher cambining academic and
professionsl preperatiom with a devotion to his calling and a
good character is sound. The importance of this problem is
demonstrated in a report entitled "How Can We Get Good Teach-
ers end Keep Them,"52 )

-

Practical Recommendations. The creation of a two-year training
college both for new and old teachers will be a great step to=

ward the solution of the problem of the inadequate preperation of
teacherss In solving the problem of inadequate school buildings,

s‘rblﬂ.o s P 150
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equipment and playgrounds, the State's financial assistance
is imperative. It should be sought ﬂy religious suthorities,
Armenian deputies and the proposed A.S.P.A. The question of
text-books is treated separately in amother chapter. Each
school can create its own library and laboratory through la-
boratory and library fees, with the school board providing a
yearly budgetes

A conselousness and scknowledgement of the need is
the first importent step which is very often ignored. The
Armenian proverb says: "Where there is a good will there 1s
a good way to solve ﬁo; In securing finsmcial aid, for the
improvement of school h\iildins. and playgrounds, the coopera-
tion of religious suthorities and Armenien deputies is most
important. The A.S.P.A. can be helpful in suggesting ways
in which the problems may be presented convincingly to the
Gon_rmnt.



Goal 30

The Prine Stro ts of Our a
St f G
- 8

Evaluation of the Goal. The weak and strong points of our
schools have been frankly and clearly indicated by an over-
whelming majority of our school prinecipals and teachers in
chapter VIII of this studye The most important problems await-
ing solution are felt to be the following:
1. Inadequate preparation of teachers
2. Inadequate text-books
Se Inndequate school buildings
4. TInadequate playgrounds
5. inaﬁoqu.to school libraries and laboratories
6e ﬁnnnitary conditions
7. Incompetent school boards
8. Lack of moral and financial support of teschers
Qe iaok of a pension plan for teachers
10« Lack of communisation and cooperation with parents
11, Lack of a unifying body to deal with basic problems

. systematically
Avermes for Cooperation. Subjective impressions gathered in the

course of this study indicate strongly that a sincere spirit of
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cooperation among religious leaders, school prineipals, and
teachers exists. Parents show great interest and a spirit of
cooperation when they are invited, trusted and guided. The
A.S.P.A.'s Executive Coomittee can provide a nucleus for co-

operation among the many different groupings of the community.

Prectical Recommendations. Each of the problems listed above

has been treated separately earlier in this study, and prac-

tical recommendations have been made at the appropriate places.
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The guestion on the desirability of
establishing a few Armenien Nursery
schools in Beirut resulted in a

*Split Opinion™ as follows: 41

. .

The questlion on the desirability of
articulating the kindergarten and
the l{r!.my school resulted in a

t Opinion®™ as follows: 36

- -

The question on the desirability of
establishing a united Armenian teach-
ers association remalted in a

®*Split Opinion™ as follows: 45

-

The gquestion on the desirability of
establishing a business school pa=-
rallel with other studies in the

two top classes of schools re~
sulted in a "Split Op " as

follows: . - 41

46

50

No Answer

18
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QUESTION 12

The ion on the Desirability of Establl "
8 __'_fo % Egﬂ ﬁc%g _En &Iﬁ Eom_&%e
- ina Respondents

Evaluation. The idea of eatablishing nursery schools has not met
the approval of the majority of the respondents. Neverthless, the
plurality response may later serve as a guldepost in working toward
community cooperation.

Practical Recommendationg« The suggestion of experimenting by
attaching a nursery school to a regular primary school is sound

and most feasible. It is felt that the dearth of trained teachers
for this work is the most serious problem of alls However, the
experiment might start with two schools, and, with success, the
number could be multiplied: One of the nursery schools could be es~-
teblished in en area where there is a large number of working
mothers, and a second one in an area where well-to-do families

are settled. Both could be connected with a regular primary

school in the areas A well established nursery school can create

a happier environment for children of from two to four years of

age« This 1s supported by Francis Prindle in an article entitled
“Contribution of the Nursery School to Child Developmente"o

“.ﬁy%%ﬁ ggo%" Vol. 56, (Published by the
Univer mo s Junetion with the Department of
Bducation of the University of Chicago), ppe 292-294,
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The shortcomings of many perents in their home education acti-
vities may be compensated for, at least in part, in a nursery
gchoole

The training of teachers for nursery schools may be
aehiond‘ here or abroad, financed by the school board 1n charge.
We have good non-Armenian nursery schools here, and these have -'
shown a willingness to cooperate in training, by providing op-
portunities for observation. Cooperation with: these schools
could be extended and made worthwhile to ell concerned. The
British Syrian Treining College offers two years of teacher
training for helping in the understanding of young children.
B.C.W., the Government school in Beirut and others have nursery
sections, and are ready to help teachers who show speciel in-
terest in the training of young childremnes
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QUESTION 15

A e e

Evaluation of the Goale Positive and negative answers given by
teachers are varied and in the main non-consistent: Kindergar-
ten practices are too formal and the buildings are not properly
equipped with teaching aids. Children spend from one to four
years in kindergarten, which is often a sheer waste of time

and energys Elementary school graduates are generally thirteen
to fifteen years old. Other countries in general articulate kin-
dergarten and elementary schools, and limit the age for entramce
to eachs Thus confusion in nomemnclature and waste of time

and money is greatly reduced.

Avenueg for tions The fact that most of the respondemnts
do not recognize the need for cooperation on this problem does
not mean thaet it is not an important ones The Executive Commig=
tee of the A.S.P.A. can deal with this problem and give recommen=~
dations about its importance to religious and education autho=-
ritiess The importance of proper articulation is emphasized in
en article by Arthur C. Hearm, entitled "Increasing the School's

- —~
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Holding Power Through Improved Articulation."S4

Practical Recommendationss Two years of kindergarten (from ages
four to six)without formal teaching is sufficient. Another six

years artcrﬁnnde.rgnrten ought to be enocugh to cover the school
program and the state requirement for the "Lebanese Certifioat ™.
Five years are allocated by the Government for the state certi-
fice after kindergarten, and six are proposed heres Children
below four ought not to be accepted unless nursery schools are
adequately run and equipped.

Homogeneity of age in classes is a great ald in rendering
edneat!.oh efficient. A wide age range among the studemnts of the
same class brings great frustration, emotional instability and
feelings of inferioritys It also enccurages aggressive dominance
among the older studentse

Deliberate profiteering is carried on through the absence
of an -g. 1imit and the intentionally vague nomenclature of classes,
thus, wasting years in kindergarten and elementary schools.

This leads directly to lowering educational stemndards. The A.S.
P.A. can tackle this problem adequately by explaining the dis-
advantages of the existing situation to religious and priveate
education boards. It can make practical recommendations for sol-
ving this problem without any additional financiel burden. The

*Eaucetionsl Mministretion st Supersision, Yol. 42,
(Baltimore, Md. ok end York, Incs, s PDe 214-218.
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normal age to sit for the French or Lebanese "Certificat"™ is
eleven or twelve. The educational standerd of Armenian irimry
schools approximates this standards The majority of those who
sit for the "Certificet™ are twelve, thirteen, fourteen and
sometimes fifteen yesrs of sges In most of the civilized coun-
tries the age sixteen is the toininnl age of secondary education.
The loss of time in Armenian kindergarten and primary schools

is thus self-evident, and the problem demands an adequate solu-

tion.
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QUESTION 20

Th t1i Establish A United Armeni

opInion™ of the Respondents

Eveluation of the Goal. There is no one authority, religious or lay,

which can hold the entire membership of the Armenian community
together. The Armenian Evengelical schools have a Teachers'
Union; it holds a few lectures during the year for its members
and a week's summer conference more of a religious nature. It
is watched carefully by the authorities to see that it does not
go beyond its limits end raise financial and non-religious sub-
Jects for discussion. The Armenian Orthodox teachers have a
Union. It proposes big projects but achieves very little, and
only a small fraction of the teachers are members.

Avenues for Cooperation. Although the establishment of a teach-
ers assoolation does not meet the approval of the ma jority of
teachers and principaels, it is felt, nevertheless, that it may
ultimately materialize and benefit Armenian education in Lebanon.

Practical Recommendations. The initiative for its organization
ought to be taken by some school principals and efficient professional
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teachers. The principals of the three different denominations
and representatives from private schools ought to bridge the
gep between teachers and education boards, so that such an or-
ganization may be of tangible help to its members end religious
groupings. This orgenizetion ought to cooperate closely with
the teachers association of private schools in Lebanon. It
should stay entirely aloof from strikes and political concernms.
The Govermment's new stipulation of laws about teachers'
finsnciel remmneration, classification, salery increments every
two years, and indemnity when discharged—these and other issues
create an unprecedented number of problems which need to be
tackled as soon as poaaibi; in order to avoid further complica~
tions and burdens.
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Evaluation of the Gogle The school prineipals and teachers are not
quite aware enough of the importance of business sechools. A nega-
tive approach based on finamecial considerations is not realistiec.
The positive answers make more semse, such as improved opportuni-
ties for employment, encouragement of business-minded people, and
the fact that everybody camnot afford the expenses of a profes-
sional schooly Those who presently undertaeke secondary education
must, after graduation, either enter professional schools or seek
employments Business is well asdvanced in the country, and not

all students in secondary schools are egquipped with the ability,
aptitude and finencial means to enter professional schools.

Practical Recommendationge It is becoming more and more necessa-
ry to run a business school jprnllol with the two top classes of

the high schools: Students who are not fit for higher studies
and lack financial means can have certain courses in common with
others, but they should take less science and mathematics and more
courses in typing, shorthand, book-keeping, correspondence and
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business arithmetic. If such students are very anxious to con-
tinue their studies in higher institutions, they might follow
two-year commerce courses at the American University of Beirut,
or Beirut College for Women.

Secondary schools in general provide an academic type
of curriculum, and very often sechool teachers and principals
complain that the great majority of students are not fit for
this kind of preparation. Secondary schocls have their school
buildings, their staffs, their budgetss Introduction of a busi-
ness section parallel with the two top classes need not be a
great burden financiallys It needs a few additional pert time
teachers and pertinent cocoﬁodttion, which will be compensated
for by the fees of new students attracted by the offering.

The Armenian Evangelical College is running a parallel
hnainou'oou.rn, and the A.G.B.U. secondary schools are offering
some business courses in addition to their academic types, and
they both report excellent results in guiding some of their
graduates into profitable business employment.



PART IV

This part of the study proposes organizational meschinery
for implementing the selected goalse It is proposed that such
an organization be called the Armenian Schools Prineipals Asso=-
ciation (A.S.P.A.), the nucleus of which will be an executive
committee made np"or the principals of the seven full secondary
schools now in opuationoss

The functions of the proposed A.S.P.A. are seen as follows:

ls To improve Armenian schools on all levels.

2+ To give technical aid and advice on educational problems.
Its functions are advisory and consultative to existing
. education authorities, without unwelcome interferénce

in their affairs.

. 3¢ To improve the financial and social status of teachers.

4. To explore avenues of cooperation leading to educational
improvement emong various groups in the commnity.

5« To establish a two-year Jjunior training college with a
. special devision for preparing students for the Lebanese
first and second Baccalaureat who propose to go into
professions.

6+ To implement the attaimment of the educational goals
. 1dentified in this study as well as to attack such
other educational problems as may be identified
in its meetings.

ssny "Full Secondary Schools"™ is meant those schools
that have recognition by the American University of Beirut for en=-
trance to their Freshman class without examination, or which offer
the Lebanese Baccalaureat, the General Certificate of Education,
the Syrian Baccalaureat, French Baccalaureat, etc.
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CHAPTER X

A PLAN OF ORGANIZATION FOR THE PROPOSED ARMENIAN
 SCHODLS PRINCIPALS ASSOCIATION u.s.r.a.)

A Ré of Fact nent to the Development
a - he Proposed me an S¢
1 w Community in Lebanon Counts Nearly 90,000 indi-

The powers of the religious authorities are religious,
administrative (ecivie) end educationals They are the supreme
heads of their denominations in their bishopricse They are the
nominal presidents of all councils in the denomination according
to their constitutions (economic, educational, religious, ju~
diciary)e Each takes his orders from the supreme head of his
Church or its central committees; the Orthodox from Antélias
(Lebanon), where the Catholicos, the supreme head of Armenian
Orthodox Church sits; the Catholics from Rome through an as-
signed Cerdinel in Beirut; and the Protestants from the Cen~-
tral Committee of Pastors in the Middle Eaat.

2. The Three Religious Denominations Are

a) m_m( Orthodox Dmmimt;gg): These
roproaont nearly etghtr-nm per oent of the Iabtnese Armenian
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community. They have three deputies in Parliament, who directly
uphold their religious and eivie rights in the Govermment. They
have elementary and junior high schools with sepsrate education

authorities and a central suthority.

b) Armenian Catholics (Catholic m.gh These re=
prennt nearly seven per cent of the euumity. Thq are re-

presented by a minorities deputy in the Government, who is
charged with upholding their religlous and civiec rights in the
Government. They have elementary, junior and senior high
schools with seperate educetion authorities end a central autho-
ritye.

¢) Armenian Evangelicals (Protestant Demomination). These

roma;nt nearly five per cent of the eommi.tt;ro They have no
special deputy in the Governments Their religious and eoivie
rights are upheld in the Government through Areb Evangelicals
(Protestants)s They have elementary, junior and senior high
schools Iit.h-up-rate educat ion suthorities and a central autho-
rity, but this is on an advisory and consultative basis only.

S¢ ZPrivate Organizationg. These are the A.G.B.U., Tashnag
Party, Hunchag Party, Remgaver Party, end the Brotherhood. REach

has one or more elementary and secondary schools with special
education boards. They are not commected with religious sutho~
rities, and each is edministered separately.



THE PROPOSED ASSOCIATION

The main obstacles to ecooperation among the members of
the commnity as judged from the questionnaire results are (a)
rivelry between religious sects and (b) rivalry between poii-
tical organizationse 0

Fortunately, at present there is not muech need to inte~
grate rci:ls:l.m sects and parties and create a unified educa~
tional systems Lebanon, as a democratie country, provides ample
opportunities for the development of independent schools and
churcheds Any attempt at present to integrate or change the
existing orders would be quite likely to incresse tension and
add fuel to the fires of hatred and mistrust emong the various
groupings of the commmity.

What appears to be needed most at present is a means
of cooperation through a combined group of educators, to be
called the Armenian Schools Principals Association (A.S.P.A.)e
Its functions should be primarily advisory and consultative.

It should have the prineipals of the seven full secondary
schools on its executive conmittee as the nucleus of the orgen-
ization. It should have a written constitution.

A beginning should be made by sssembling the executive
committee and adopting some initial Plans with respect to some



self-evident educational problems, such as: (1) Lebanese Certi-
ficat problem, (2) Lebanese Baccalaureat problem, (3) Govern-
ment requests to mtroduce Armenien as a second hnguago for cer~
tificat examination, etec. The meeting will doubtless reveal that
the cooperation of other educators is needed for the solution of
our many self-evident educational problems. The executive Come=
mittee of the A.S.P.A. might then invite for membership the prine-
eipals of junior high schools and elementary schools. Later this
assoclation should aim to drew in as members all of the eminent
educatdrs of the community. As the Associstion grows, many per-
sons will be needed in forming committees and sub-committees to
prepare the ground for the solution of our numercus educational
Problems. One further aim of this association ought to be to
Pprepere an objective and feasible plan for the formation of an
Armenien Teachers' Assoolation. Both associations should assid-
uously avoid the discussion of religious problems, and the pro=
Pagation of partisanship spirit. Their coherence should be based
on eooperation emd mutual understanding.

It is up to the Executive Committee of the AS.P.A. to
form, under its auspices and supervision, representative commit~
tees and sub~committees as needed, made up of Prinecipals, educa-
tors and (in case of financial or technical problems) experts
from other walks of life« The committees and aub-omitteu
should be formed as mocilliud agencies. Friction and conflicts
with existing religious authorities and educetion commi ttees



206

should be avoided wherever possible. 1In case of conflict the
Executive Committee should give its judgements on an advisory
and consultative basis without enforeing the execution of its
decision: It might suitably arbitrate many matters if its none
partisan position becomes eclearly established in the community.
It is proposed that the Executive Committee and four other
femanmt conmittees be set up to discharge the following func-
tions suggested by the goals and problems identified through
the guestionnaire:

ls Executive Committee+ The function of this committee should
be to discuss and gain favorable publicity for educetional pro-
blemss Examples of its proposed activities are!
a) To seek the State's financial assistance through the
~ . Mnance Committees

b) To discuss and propagate the aims and the educational
" problems of Armenian schoolse.

¢) To publicise the urgent needs of schools.

-

d) To publicise the weak and strong points of sehools, with
- . recommendations for strengthening the strong points and
eliminating the weak points.

e) To emphasize and publicize the importance of a teachers
organization.

2+ Education Conmittee« This committee with a sub~committee
should have the following jobs to do:

']
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a) To work out the planning and functioning of a two-
-~ . year teacher-training college with a division
preparing students for the first and second
Baccalaureat programs so that they may enter
profession.

b) To organize a night school for teachers.

¢) To advise teachers on how to meet individual differ~
ences by making practical recommendations aveilable
through the activities of the Publishing Committee.

d) To establish a few nursery schoolss

ei To try to articulate kindergartens and elementary
) schools to avoid confusion and waste of time.

f) To study and meke recommendations concerning the ade~
5 vantages of establishing business schools parallel
with the two top classes of high schools.

g) To establish summer or refresher courses for teachers.

~

3. Examining Comnittees This committee should;

a) Prepare a genersl examination in certein subjects that
A are recommended for elementary schools:. In its pre-
peration, it should secure the cooperation of the au+
thorities of A.U.B.'s Education Depertment for
technicel purposese. !

b) Supervise the correction of the examinations by a re=
- Ppresentative and competent sub-committee.

¢) Make official recommendation on the results of examie
a nations to education anthorities for inorements of
salaries and promotions of teschers through A.S.P.A.
wherever possible.

d) Recommend to the Executive Committee of the A.S.P.A. the
A names of those teachers who ought to receive diplomas
or certificates end additional remuneration for having
successfully accomplished the requirements of the
training college, the night school and the sum-
mer refresher coursese.
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4. Publishing Committee. This is a specialized agency, and
may require sub-committeess Its functions would be:

a) To publish a monthly magazine for teachers.

bj To publicize our currieulum experiments and special
" education problems.

e) To supervise the publication of a monthly students?
- magazines R

d) To publish and to eneourage the writing and publica-
tion of text-books.

3. Finance Committee. This committee should be a specialized
agenc,{r for the consideration of financial problems end should
make recommendations to the Executive Committee of the A.S.P.A.
Some of its activities might be:

a) To find funds to make education accessible to all
A children between the ages of six and thirteen.

b) To seek a State grant for our educational needs through
- the A.S.P.A:'s Executive Committee.

e) To h?rcm the status of teachers through fineneial sup-
- Porte

d) To raise funds for the other coomittees.

~



CONCLUDING STATEMENT

The experiences of the writer with Armenien community
problm‘ in Lebanon, and the active cooperation and expressed
desire of roiig.‘laun heads and eminent educators for more co-
operation, encourages him to take the initiative in organizing
the Armenian Schools Principals Association as a nucleus for
systematic educational reform.

The writer had informal personal interviews with eaeh
one of the secondary school prineéipals. It has been possible
to bring them together informally twice (in 1957 and 1958) to
discuss a few of cur most important educitionnl problems. In
these meetings a most cooperative spirit was demonstrated and
it was proposed to meet again at opportune timi. In April
1958, five secondary school prineipels (two were unavoidably
absent) with four school board members from two religlous de=
nominetions had @ long interview with Mr. Adel Osseirane,
President of the Chamber of Deputies. The object of the con-
versations was to prepare m-omo:lul request for the post-
bomment of the requirement of the Lebanese Baccalaureat for
Armenian students for a period of five years, so that they
might not be hindered in entering professions. The interview
was very constructive, end a written request was handed as a
Petition to the appropriate suthorities. On July 7, 1958,
four Armenian sohool principals with two education board members
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(Armenian Orthodox and Protestant) and an Orthodox deputy

(Mrs Khe Babikian) met Mre Farid Cosme, Minister of Education,
Mr. Fuad Sawaya the Director of Education and a junior govern-
ment education orﬁodr on the same problem. We were told that
serious thought is being given to our request.

As may have been gsensed in the finsl chapter of thig
study, the writer is most optimistiec about the functioning of
the A.S.P.A. From the beginning, it should ban from its agenda
the discussion of all religious snd partisenship problems. T+
should avoid as well any unwelcome interference in the affairs
of exiasting religious or lay educatiomal authorities.

The writer proposes to offer the findings of this study
to the school prinecipals and educators who responded to the
questionnaire as well as to other interested and influential
Persons. He proposes to publicize the educational Problems
raised in this study through Armenian dailies and periodicals
to make them the commnity's owne He proposes to send a sum=
mary of the findings of the study to the three religious heads.

The next informal meeting of the secondary school prin-
cipals has already been planned for the second half of October,
1958+ The proposed agenda for this meeting is: (1) The Lebanese
Baccalaureat problem. (2) The problem of the acceptance of Are
menian as a second hngﬁaéo for lebanese certificat examinations.
(3) The problem of the shortage of adequate teachers. (4) The



Problem of meeting teachers!? basic salary and inerements ac-
cording to the requirements of the Lawe (5) The problem of
extending moral and finemeial support to teachers. (6) Other
problems thet the principels may wish to reise. o

Cereful consideration of these and other self-evident
educational problems will render the need for the Proposed
A:S.P.Ae more evident. It will be 8een as a way to solve our
educational problems on a scientific basis rather than carrying
on "as usual."™ m::hthcboginningornstudy,m:nom
challtn@e to mr old and new ¢olleagues in the career. Tt is
@ challenge as well to Armenisn education students in the Hni-
versities to give further creative thought to the educational
Problems of their commnity and to undertake deeper analyses of
our common problems: It is with the solution of these and the
Other educationsl problems raised in this study that we shall
be rendering greatest Possible gervice to our communi ty.
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AFPENDIX A

THE QUESTIONNAIRE

Can our schools assist in solving our educetional and soclal

Problems? How?

How do you propose to adapt the program in the Armenian Sechools
to the Lebanese Educational Program?

What should be the aims of Armenian Primary schools?

How should we train teachers to be efficient ang ready to
serve in our schools?

How can the teaching career be made more attractive and sought
for in Armenian sechools under the present conditions?

Does your institution follow a particular school of educa~
tional philosophy or Psychology?

Do you plen eny refresher Or summer ecourses for your teachers?

Do you approve of having a night school with courses in
Pedagogy and Psychology for our teachers?

How is it possible to make education accessible to all Ar-
menian children between the ages of 6-13%

How can we meet the inadequacy of our text-books?

Do you think it is practical to Publish an Armenian maga zine
dealing with pedagogical and psychological problems?

212
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14.

15.

16

17

19

20.

Is it desirable to establish a few Armenian nursery school
. in Beirut?

Will it be possible to publish a monthly magazine in Are-
menian and Arabie for our studemnts?

Do you recommend a decentralized school administration
. or a centralized administration for all Armenien schools?
Why?

Is it possible to articulate the kindergarten and the pri-
. mary school in the same educational ladder?

a) Kindergarten 4-6 years of age

b) Primary school 6«12 years of age

Should a general examination be established for the grad-

uates of all Armenian Primary schools (VI grade) in Are

menian, Arabie, English or French, Science, Mathema=-
tics and Armenian History?

Do you fell that we should ask for the financial assistance
. of the State?

What is your opinion about establishing an educational
office which will collect and study educational statis-
tics about our schools?

Is 1% possible to guarantee a better moral and financial
- eondition, ineluding pensions, for all our teachers?
What is the highest and lowest salary in your school?
How is promotion made?

Can we establish a United Armenian Teachers'®' Association
to improve the education and financial status of teachers?

Would it be desirable to establish a Principals' Associa-
. %iomn tor?di-maing means of improving our educational
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Is it desirable to encourage Armemian Newspapers to pub-
licize our educational problems?

How do you deal with diseiplinary problems?

What are your most urgent needs for rendering education
more efficient in your school?

Do you believe in having a business school parallel with
. the two top classes of the high schools?

What kind of relationship does your school have with
. State schools?

What are the social needs of Armemiens in this country?
How are individual differences (eaptitudes, inclinations)
- met in your school? a -
What 1s the place of the individual in your school? In

what ways does his individuality have opportunity for
self-expression?

What are the prinecipal week and strong points of our
. schoolg?



AFPENDIX B

ARMENTAN SCHDOLS IN LEBANON
1951-1952

NAME OF SCHOOL LOCATION PRINCIPAL DENOMINATION
1. Fnruoun Mangatz Nor-Marash Beirut Sétrak-Zavén Or;‘l;g:::) (Gre-
2+ Loussinian Nor-Sis " Shavarsh Magarian ’9
3¢ Sahag Messropian Nor-Hajin * Garabed Chalekian "
4+ Messropian Quarantina " Ghévont Der-Bedrossian "

- . ;W . . ® » :
e Sahagian (High School)Nahr " Benjemin Jemgotchiem  *
7+ Roupinien Remail " Armén Gharib "
8 Apkarian Trad " Antrenik Dzarougian "
9. Nationel Sehool Ashrafié " Ghazar Toharek "

104 * Cilieian Nor Adana * Aghavni Keoshgerian )

11. * Torkomian Zeitounié  * Khorén Mgdessian "

124 * Haigazien Mazraa n Madatia Serkissian "

13, * Noubarian Tiro " Mihran Séférian "

14, ® Aremian Sinéril " He Der-Hagopien "

154 * St. Nechan Zekak Blat * Edward Daronian "

164 * Hersh-El-Aza- Fourn-Shbek * Mrs. Marie Imassdounian "

174 " llouro;éu” Antélias Armen Der-Bedrossien "

18+ * Khrimian Tripoli, Miné Antrenik Ourfalien "
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NAME OF SCHOOL LOCATION PRINCIPAL DENOMINATION
19. National Noubarian Aley Vahan Neccashian Ortlég:i::n ;t}re
20. - School Sidon S - - 90
21. " - Rayak Miss Boyajian »
22, ™  Noubariem  Tripoli (sown) Antrenik Ourfalian "
23. *  Haretch Ainjer Kévork Kerekian .
24. ®  Balekjlan  Zahlé Dr. Melkon Krichjian »
25, ®  Knrimian Bikfaya Noubar Yacoubien "
26. *  Aremien Juni Krikor Mahlebian .
274 n Aghpalian Shtawra Arshagouhi Derderian "
28, ®*  Tekeyan Sanjak Beirut Vahan Elmayen Orthodox (Pri
29. Pal#njian Beirut Simon Vratzian . m::)
30, Eov;gnmian-lhmguan - (Boys') Ara TopJjian " A.G.B.U,
3ls Tarouhy Hagoplan " (Girls?®) Ardashess Serkissian " "
58¢ Arm. Evange. School Tra& Beirut Avediss Hassesslan Eﬁngeiical
(Protestant
33+ Central High School Ashrafié " Kégham Migsissian "
34, Arm. Evang. Elementary " iﬁaa. Y. Heldossian ”
35, " - St. Michel® Kegham Mississian "
36, ® . " Zeitounié ® Rev. V. Salibien .
37, ® ® Guértmenian Nor-Hajin " Pastor He Gurlekian "
38, ® " Nor Amanos® Aznive Goegoezian "
30, * Gr. High  Nor-Msrash" Reve A+ Hadldian "
40, ® " College Beirut Rev. P. Roublan "



217
IL NAME OF SCHOOL LOCATION PRINCIPAL DENOMINATION

e —— —— —

41¢ Arm¢ Evange High School Poimt _l]utoher mmatim m:ﬁ:;%

42; Messropian Nor-Marash Pére Boghos Aris Catholie

43, Ste Agnds » " Soeur J« Tcholakian "

44, Mkhitarist Beirut Pére Krikor Heboyem "

45, St. Hripsimiantz . Soeur Anna "

46. St. Gregory (The Illumina-  * Pére Hett Jesuit

47, Ste Famille " vor ) - - Catholie

48. lourde-Asdvadzadzin n;'dnr Soeur M. Jermazian ot

49, Arm. Cetholic School Zahlé » Y. Bolalian "

50+ School of life Remail Pastor Ae Jismejlen Brother-

51. Arme Evange School Stawra Miss Ovss Kalayjian e ™

52, " " " Zahlé Rev. Avakien 11?:1

53, = ® " Tripoli Miné  Zénas Ilandjien "

54¢ ® " . Ainjar Sister Hedvig "

55¢ St Joseph » Pire H. Gharibian  Catholie

56. Birds' Nest Jebail Miss Jacobsen Evengs

57. Arm. Adventist School Remail Miss. H.' Keoshkerian 03#"3:%"

_ Day Advent.

58, Clerical College Antélias (g%m.;; (Azeh.  erthodox

59. Clerical Col. Mkhitarist  Beabdat Pére Clement Morits Cetholic

60s " " . Bikfaye ® Monouel Teshjlam "

6.  ® a . Samear, Juai - -

62, Demirjian Elementary School Beirut Parén Kazenjien Private

65. New High School . Armén Gharib .
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