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PREFACE

For a long time I have realized as a student, a teacher and a
community member the effects of sociological forces which neutralize
the desirable experiences that are provided children in the schools.
These forces very frequently cause the child to become a wholly or |
partly malad justed adult. IExtensive book-learning and high-pass per-
centages do not necessarily produce socially useful individuals,

It is highly probable that one of the main reasons for the
dropouts and delinquencies lies in the gulf that separates the home
from the school; and that appropriate parent-teacher cooperation can
be used both as a remedial and as a preventive measure. Other advan=-
tages of cooperation in the form of mass-enlightenment, and adult edu-
cation and the improvement of learning for all children are incidental
benefits. The significance of "West Pa.kista.l;" in the title of the
thesis is that the area under study lies in that province., Otherwise,
general discussion of social conditions refers to the country as a
whole, except where special mention is made of a particular area of
Pakistan, Before these ideas ripened during my stay at the American
University of Beirut, my view of this problem was vague and cloudy.

The thinking caused by the writing of this tiwuis, however,
would not have taken whatever form it has, without the guidance of

Dr., Roland G, Will. He has always been lavish with his time, showing
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the fondness of a real teacher, in guiding and discuseing this work.
I am also indebted to Professors Habib A, Kurani, F. R, Korf,
L. P. Cajoleas, Jibrail EKatul and Faizeh Antippa. Their directive
advice helped greatly in laying down the general lines of advance in
the beginning and in shaping out a moreharmonized whole in the end.
I am especially grateful to Professors Korf and Cajoleas who, in Dr.
Will's absence at the end of the study, gave prompt and helpful sug-
gestions for revisions, from which I have gained a great deal personally.
Thanks are also due to my friend Muberak Husain, whose cheerful
assistance and persistence in shepherding the questiomnaires through

the schools made the obJjective data available,

zaidi ? S.Z-HQ



ABSTRACT

The school aims at educating the whole child by helping him
face the experiences of a group-life, but the impressionability of
childhood, its potential for the nation, and the danger of undesir-
able influences from various sources in the society, demand that the
child's interactions with his environment be guided and controlled.

The process of control of Dewey's self-directing child is very dif-
ficult for the educator alone, Parents, because of their interest
in the child, and because of the importance of the family background
for the education of the child, should cooperate with teachers. In
a predominantly illiterate society like that of Pakistan, parents'
interests in education may also be exploited for introducing inexpen-
sive adult education programs.

Inquiries into the philosophical and 'sociologlcal ideas in
Pakistan revealed some significant facts about home-school relation-
ships., The beliefs and ideals of the people about education fully
establish the desirability of cooperation. The nature and consequences
of the child's interaction with the various social institutions coupled
with the lack of (or even sometimes negative) interaction between the
parents and the teachers can combine to limit and di;tort the growth
of the child. Cooperation can do a great deal to avoid this. The

questionnaires confirm the existence of negativistic and indifferent



ABSTRACT

The school aims at educating the whole child by helping him
face the experiences of a group~life, but the impressionability of
childhood, its potential for the nation, and the danger of undesir-
able influences from various sources in the society, demand that the
child's interactions with his environment be guided and controlled.

The process of control of Dewey's self-directing child is very dif-
ficult for the educator alone. Parents, because of their interest
in the child, and because of the importance of the family background
for the education of the child, should cooperate with teachers. In
a predominantly illiterate society like that of Pakistan, parents'
interests in education may also be exploited for introducing inexpen=-
sive adult education programs,

Inquiries into the philosophical and ;ociolog.loa.l ideas in
Pakistan revealed some significant facts about home-school relation-
ships. The beliefs and ideals of the people about education fully
establish the desirability of cooperation, The nature and consequences
of the child's interaction with the various social institutions coupled
with the lack of (or even sometimes negative) interaction between the
parents and the teachers can combine to limit and dis-tort the growth
ofl the child. Cooperation can do a great deal to avoid this. The

questionnaires confirm the existence of negativistic and indifferent



attitudes in the existing parent-teacher relationships, They also
highlight the obstacles and the avenues for cooperation which may ap-
pear while developing improved parent-teacher relationships.

In Pakistan there has been no tradition of parent-teacher co-
operation., Its initiation and development, now, means effecting
change which may involve other areas of social life too. The educa-
tional administrator, as an agent of change, should, therefore, be
warned to be aware that these areas also strongly affect the educa-
tional task, and vice versa.

Progress reports, home projects, parent-teacher organizations,
visite of the parents to the school and vice versa are a few suggested
steps to be taken. These activities, initiated and developed by the
school, will make parental and commnity participation more available
for the educative process. They will help the teachers in implement-
ing the principles of progressive education, and will help to train
all the participants in democratic principles of behaviour., These
hypotheses can be put to experimental test in the schools of Pakistan
without any appreciable cost, Such resources of money and personnel

a8 are presently available are more than adequate for a good beginning.
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CHAPTER I

INTRODUCTION

Before Rousseau came to the rescue of the child, education had
become the procrustean bed. The child was pushed and pulled to fit in.
Dickens' David Copperfield is a real picture of such a child. The aim
of Rousseau's efforts was to destroy these beds first. So "he set
everything on fire.," But the fire would not work without a revolt
against the concept of the fallen nature of man., The flag of his
revolt was a sentence, "Everything is good as it comes from the Author
of Nature; but everything degenerates in the hands of man,"

Iwo educational inferences were drawn from each part of this
sentence respectively; firstly, there grew up a respect for childhood
followed by the recognition of individual differences and of the de-
girability of a close stuﬂy of the child's needs and interests; and,
gecondly, the great force of the social environment was realized which
could cause the child to degenerate or help him grow spontaneously.
Educators began to approach the educational problems along the line of
these inferences. These attempts show ".... that in the correct social
environment the child will spontaneously feel a need to move towards
the right kind of self-discipline that is required by man in his social
sotting.'l A child educated inisolation cannot develop that kind of

self discipline,

Yernon Mallinson, The Study of Comparative Educeticn (London,
1957), pe 71.



But to provide a correct social environment is a big adminis-
trative problem. The environment of the child is no longer limited to
the study material a.mi the teacher only. The child is interacting
with too wide an environment to be organized easily for the child. The
family, the school, the church and the play group along with different
commercial and non-commercial leisure time agencies are the things with
which the child has to live. However, in view of their great concern
with the child, one can say that cooperation of the home and the school
can achieve success enough to correct the social environment of the
child and to set him moving toward the deisrable goals of education,

The concern of this thesis, therefore, is: first, to estab-
lish the desirability for greatly increased parent-teacher cooperation
in the schools of Pakistan; and, second, to suggest wvalid means for
the development of such activity in those schools.

The Problem: In other words, the problem is one of bringing
home and school actively together with a view to focusing the educative
process on the developmenf of the whole child, instead of emphasizing
rote learning as is presently the case in Pakistan. It is not the
problem of the traditional educator who thinks education is divorced
from the active phenomena of life. Rather it is the problem of the
progressive educator for whom education is synonymous with life; for
whom education is a social process; and for whom education is a guid-
ed interaction of the child with his environment con;siating of home,
school and community.

The first lesson of such an education may take place when the

mother schedules the feeding of her child, or when she practices some



sort of control in attending to the needs of the child, Different
mothers respond to the cry of the child in different ways. Some give
him food, some toys and some bursts of anger. Different mothers feed
their children in different ways. All of these things condition the
habits and behavior of the child. This conditioning is education -
a controlled process of interaction.

The older the child grows the wider becomes the circle of his
interaction with more persons, in the family and in the country than
his mother alone; hence his behavior is affected by increasingly vast
and varied stimmli. The effect of these stimuli on the child may be
poth desirable and undesirable for the society to which the child be-
longs; because each society wants its individual to conform to its
own particular value system. The function of education, therefore,
is to help the child develop into a socially useful individual. It
is because of this function of education that an educational sociolo-
gist defines it by saying, "Bducation is the consciously controlled
process whereby changes in behavior are prodt;ced in the person and
through the person within the group."z Moral values, fear of punish-
ment and the desire for social approval are some of the more important
forces that control and guide this process.

The interaction of a boy with his socio-economic environment
may appear in stealing. This is de-education for those who expect him
to respect others' rights in their property. This e;nnot be called
education because it is not the outcome of a controlled process aimed

at producing certain changes as well as guarding against certain changes

®Francis J. Brows, Bducational Sociology (New York, 1956), p. 199.



being produced in the behavior pattern of the child, Stealing falls
in the latter category of behavioral changes in the boy who interacted
that way.

For the purpose of directing, guiding and controlling, the pro-
cess needs proper agents. The question here is, who should be such
agents for the education of the child? Certainly those who are res-
ponsible for this education. That is, home and school. These two
agencies are directly concerned and strongly attached to the welfare
of the child. They have some ambitions concerning the progress and
development of the child., But, how they can bring about that pro-
gress is the problem, particularly when they do not kmow or are not
sure of what share each one of them can contribute to that effect in
the newly developing democratic society of Pakistan.

The foregoing shows that education is very much an affair of
prescriptions and prohibitions. It may not help the self-realization
of the child and can hinder an effective living of a full-life, Of
course it is an affair of prescription and pr;:hibition. But that
does not necessarily hinder effective living, nor does it bar the
self realization of the individual.

The fact is that every soclety has its own code to censure
the behavior of its members. The validity of Rousseau's Natural Man
for the membership of any society cannot be dreamed of at all. Dewey's
opinion about this aspect of the educative process 15- very valuable
here, "The natural or native impulses of the young do not agree with
the life customs of the groups into which they are born, Consequently

they have to be directed or gl:n.‘lci.ecl."'3 Life is not anarchy. It has

33, Dewey, Democracy and Bducation (New York, 195 ), p. 2k,



moral and legal codes., An education which is not divorced from life
must be aware of the demands on the child. An educator, therefore,
who allows his pupils to have free access to all sorts of useful ex-
periences in all walks of life is more concernmed with guidance than
one who teaches the children in an isolated environment divorced from
active participation in the society and thinks that nothing except his
own teaching affects his pupils.

The nature of the educative process, as is meant here, in no
way harms the self-realization of the child., Rather it aims at help~-
ing the child develop to his best because... "self realization is a
matter of balanced participation in the institutions of the society.
It is a participation, as some add, not Just in social institutions
as they are but as they are becoming, and as they ought to becoma."“
Participation in the social institutions of a particular group of in-
dividuals means conformity to a particular value system. Hence des-
pite the fact that education is life there is a need to avoid the
chances that may lead to the development of s;:me habits and attitudes
in the child which do not conform to the pattern of the society to
which the child belonzs. A little thought on such chances may bring
out further details.

At about the age of three the curious child begins to move
about on his own initiative., This marks the end of the educational
monopoly of the home. He begins to react to the acti..vities of the

family guests, visitors, children and adults of the neighbourhood

HJohn S. Brubacher, Modern Philosophies of Education (New York,
1950), p. 108,



in addition to the members of his own family. The social surroundings
of the child begin influencing him through more social agencies. The
school, too, by this time, or a little later appears as a rival to the
home. Gradually many other agencies like playgroups, religious centers
and commercial and non-commercial community agencies extend their range
of influence on the child,

Besides home, school, religion and play groups the most impor-
tant agencies affecting the child are the cinema, radio, children 1li-
terature, clubs, youth services, newspapers, welfare agencies, service
clubs and television. The idea of the relative roles played by dif-
ferent social forces in determining what type of individual a particu-
lar child is going to be in the society, needs further clarification.
The fact is that:

1) These agencies have a force of gravitation for the indivi-
dual of the soclety to influence him with their aims and activities
to produce changes in his personality;

2) The range of influence of each of i:hese social institutions
is determined by the amount of directness, frequency and utility of
its contact with the individual;

3) The effectiveness of the social influence of all agencies
is not always the same. These agencies are the social surroundings
of the child; but they do not influence him equally. The greater the
accessibility of a social agency for the individual t'he closer is the
range of its influence on him, In the home and the school emviron-

ments the child offers freer, longer and more informal participation



than he offers in any other group or gathering, His behavior pat-
tern is very much the outcome of the efforts of these two institutions,
consequently their influences are the greatest., Other institutions
have relatively less to do with changing the behavior of the child.

The access of the child to other social agencies depends on
the sociability, education and socio-economic status of the child and
his parents. Some examples are: The child of immigrant parents may
not be much affected by the play groups in the new community; tribes
in moving tents might have very little contact with the church or
religious groups, illiterate parents might not provide literature;
and a poor family is deprived of the benefits of radio-broadcasts.
Consequently the role of these social agencies on a child may differ
from individuael to individual, from family to family and from nation
to nation in different times and places. Radio was not so common in
Pakistan ten years ago, and in villages it is far less heard of than
in the cities. The relative importance of the various agencies may
also be different at different age levels of 'the individual, The
adolescents join more groups than younger children.

The following are examples of the differing impacts of the
various agencies on different children at various times and places:

1) The range of influence of the family and the school is
closer than other social agencies and institutions; because the child
spends most of his time in interacting with them, .

2) All the agencies except television are within the reach of
the city child in Pakistan., But for the rural child there is still
a smaller number of them. .Film, radio, service clubs also have little

effect on rural commmities,



3) In the cities the efforts of the home and the school are
subject to more and greater threats of being neutralized by the acti-
vities of other agents than in the villages,

4) The distinguishing feature of the rdle of the social agen~
cies for the rural child is that he is comparatively isolated from
the social milieu of the society as a whole.

The value of the foregoing discussion is that it throws light
on the relative force of the experiences which the child gathers from
different sources in the society. It also reveals the fact that some
groups and institutions have tremendous effect on the child's person-
ality. Such conditions should awaken the school administrator to a
real danger. That is, if the child's experiences in those groups and
institutions are contrary to those provided in the home, there will
be & conflict of loyalties for the child. This conflict may result
in frustrations and maladjustments. Or, even if the experiences are
not contradictory but are provided without plamning in two immediately
affecting places, like thé home and the schooi, there is every possi-
bility of these experiences being neutralized or tensions resulting
instead of their being reinforced and accelerated.

This danger of conflicting loyalties and of their possible
serious consequences becomes much stronger when the child finds him-
self in school which is authorized to stimulate, direct, control and
reinforce his development., If the function of the school is mot in
accordance with the ideals and expectations of the home, the child will
find himself between two opposite pulls; and his physical, mental and
emotional development into a well rounded personality may be hindered.



On the other hand, it can also be said that if education is
growth, as it is generally accepted, there will always be some ten-
sion between home and school. But real progress and positive growth
never means aggravating the tensions and widening the geps. The edu~
cator must harmonize such conflicting conditions for the child and
minimize the tensions., His task is to take the whole community of the
young and the old steadily and confidently towards the ideals of demo=-
cracy. If he fans the sparks of tensions and of the opposite pulls
in the situations the child confronts, the goals concerning the self-
realization of the child and hence of the society cannot be achieved.
It is about these circumstances that Dewey says:

The school has also the function of coordinating within
the disposition of each individual the diverse influences

of the various social environments into which he enters.

One code prevails in the family; another on the street; a

third in the workshop or in store; a fourth in the reli-

glous association. 5

Without cooperation of the home the school cannot serve the
function of coordinating the various social influences. Besides
these psychological considerations the democratic philosophy of life
necessitates this cooperation. Parents should not be frustrated in
relation to their ambitions concerning their children.

In Pakisten this problem of estrangement between the educated
youth and his family environment, particularly in the lower strata of
society, 18 one of the important causes of the lack of willingness on

the part of the parents to send their children to school. The immed-

511‘“07. op.cit., p. 26.
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iate loss of an assistant in the domestic affairs is not so frustrat-
ing as the expected worthlessness of the child for the father's pro-
fession, trade or business, and a consequent sense of insecurity on
the part of the parents concerning their right of possession in the
changed youth after schooling. That is, the educated youngster often
becomes too independent to contribute to the welfare of the family. In
this way the schools are creating doubts about their usefulness among
the vast majority of the poor parents particularly who want to see the
immediate advantages of education, The school, in the long run, may
lose not only all sorts of cooperation from the parents but also the
support of the commmity.

It is obvious that these conditions that prevail in Pakistan
are not in harmony with a number of philosophical and psychological
considerations; and despite its importance parent-teacher cooperation
is generally recognized as one of the most neglected aspects of the
education of the child. Its neglect is sometimes aggravated by a gulf
of non-cooperation between the school and the home. This may be illus-
trated by the following incidents:

A friend, who is serving in a public school of a city, told
the writer once, with an air of pride, that he does not like to talk
to the parents or the guardians if they come to contact him in matters
concerning the child. Rather he directs them to contact the principal
for that purpose. When the writer expressed his own views about the

importance of such contacts for the teacher, his friend expressed the
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fear that such dealings might be suspected of dishonesty and favouri-
tism by the principal. He reinforced his stand by generalizing that
the attitude of the parents leaves no desire for the teachers to meet
them twice. The writer should have added to it the expression of his
fear lest such notions of the teachers should leave no desire on the
part of parents to send their children to the schools let alone a
healthy social climte for the child., In either case a major national
cause, viz.f/oaliminato ignorance, suffers a great deal,

The writer himself has experienced an incident which reflects
the amount of prejudice existing between teachers and the parents,
"The teacher did not care for me. Please put up agrinst him," were
the underlined words of the letter from a parent, which the headmester
passed on to the teﬁcher concerned who was taken by surprise because
nothing significant had happened. The matter was that a father wanted
to pay the school fee after the school had closed. The teacher con-
cerned was on his way home and could not give a receipt for that pay-
ment to the man. conloq,u;ntly he was asked to send the money the next
day to the school. This act of the teacher annoyed the parent and in-
stead of coming himself to the school he sent that laetter through his
son to the headmaster.

The teacher concerned was in turn extremely annoyed and de-
termined to take revenge for this aggression on the pupil - the in-
nocent helpless child who was a brilliant boy in the class. But for
a sense of justice and pity he would have destroyed the whole career

of the child,



This all happened in a city like Iehore and between highly edu~-
cated persons. This parent was as well educated as the teacher himself,
But apparently thought writing a complaint against the teacher in good
Engliish,6 was the best use of his education. If such things happen in
the cities where the people are more enlightened, the discouragement
for the parents or prejudices against the teachers in the rural areas
can be well=-imagined.

These conditions are also responsible to a great extent for
the malad justment of a number of persons who happened to be in schools.
It is no wonder that when the two important agencies, the home and the
school which are supposed to work for the welfare of the child, remain
unaware of, or prejudiced against, each others enviromments, there is
malad justment, If we need good and well ad justed men we must care for
the children because, in many respects, the child is father to the man.

Many examples can be cited in this connection. But only two
case studies can be mentioned in the following pages where the child
degenerated into a failure particularly beee.u;.qe of the absenceof parent-
teacher cooperation.

The aim of this study, therefore, is to examine the educational
value of parent-teacher cooperation in its social, philosophical and
peychological perspectives for the purpose of making suggestions for
the creation of a mutually beneficial channel of communication between

school and home.

6lngliah as medium of commmnication in Pakistan, is the fashion
of highly educated society.
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The reascns for taking up such a study may be summarized as
twofold., First, throughout his period of learning and teaching the
writer has 1;ean observing keenly and closely the strong effects, un-
fortunately often resulting from parent-teacher interaction on the
child, which have been occasionally appearing in cases of malad just-
ment and delinquency. Second, the educators and the educationists in
Pakistan have not dealt with this aspect of the educative process suf-
ficiently, in view of its tremendous educational implications. Con-
sequently both parents and teachers have been blaming each other with-
out looking objectively into the nature of the problem. An account
from a leading educational journal of Iahore may be cited in this con-

nection:

It is becoming a fashion with the various groups of
our society to discuss in season and out of season the
administration of schools in the country, And, it has
been noticed that at all meeting places every member
present talks against teachers and 1nsp ctors and their
way of working...

ses @very body is eloquently ventilating his griev-
ances,..vithout, in the least, realizing his own share
of blame.

The parent's share in the training of a child is
perhaps, more important than that of the teachers and
the inspectors....

sses The teacher does his best to teach him reading,
writing and speaking, but the child's progress is not
half so good as it ought to be with that teaching and
vwe curse the administration. Only if parents made
gsure of the mood in which they send their children to
school, they will be convinced of their great share in
the educational set up. That set up is wanting for
the parents cooperation. 7

7 A, M, Yazdani, 'Why Nag the Child', The Punjab Educational Jourmal,
XIVIII: 663 (Ia.horo 1954).



This article confirms the two reasons that are mentioned for
taking up this study. It shows that there is a lot of misunderstand-
ing and want of cooperation between parents and teachers. It also
reflects that the approach is one sided and only parents are to be
blamed. But the teachers are also responsible for a want of coopera-
tion vhich is reflected by the illustrations in the previous pages
and neglect of duty to the parents on the part of the administrator
and the teacher. Cooperation is a two way street. Both should feel
responsible to bring it about. Under these circumstances it is quite
Justifiable to feel the need for taking up this problem and dealing

with it as thoroughly as the conditions permit.

Method of Study: The investigation, due to limited time and
resources, is confined to the area under the Municipal Corporation of
lahore in West Pakistan,

This city has a population of about one and a half million
people. All the taachsraa‘ and parents ca.nnot‘ be contacted. Only
nine high schools were selected for this study on the criterion of
their reputation = three schools from each of the three categories,
first, second and third. Questionnaires have been submitted to the

teachers of these schools and to some of the parents from the city
population,

BRoughly speaking there are about thirty High Schools and a hundred
primary schools in the city.
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The returns of these questionnaires will be used in the dig-
cussion of the status of cooperation and as a basis for making recom-
mendations. Efforts have been made to secure the warrant of validity
of such recommendations from the scientific studies made in the field
of the social sciences. But no such study has been made in Pakistan,
The writer has had to look to those made in other countries, particu-
larly in the United States. While mking use of such studies in solv-
ing the problem of parent-teacher cooperation, the cultural differences
between the society of Pakistan and the societies in which the studies
were concluded has been reckoned with. The reason for this is the
belief that the needs of the human societies that create the problems
of education are similar all over the world, ani method adopted to
handle a situation in one society can be a useful guide in another
for handling a similar problem, of which lack of parent-teacher coo-
peration is an example. In support of this belief N, Hans says, "The
problems of education in @ifferont countries are similar and the prin-
ciples which guide their solution may be compared and even id.entiﬁ.ed.'9

Another criterion for judging anything or for making recom-
mendations will be the financial considerations of the parties in-
volved therein; namely, the school, the teachers and the paremts., In
order to avoid expenditure the writer has always been on the look-
out to discover and avail himself of any supporting factor lying there
in any corner of the community at large, for making the recommenda-
tions a success in effecting parent-teacher cooperation.

9Ihll:l.naon. ope.cit., p. :1.



It ie also felt that a clear, cogent and balanced treatment
of an important area in the field of education demands philosophical
knitting of its different aspects. The thinking applied to this study
for that purpose will neither be subject-centered nor child-centered.
It will be based on the theory that education is life. The subject
matter of this study, therefore, will be looked at from the point of
view of the life-centered philosophy of education. The fulfillment
of the needs of a democratic society will be the guiding point for
analysis, evaluation and suggestions throughout the study.

Sources of data: Qusstionmirea.lo mgazines, journals and
other library resources along with personal experiences will be re-
sorted to when needed, to elaborate or reinforce the ideas and argu-
ments.

Delimitation: This study is limited to problems of parent-
teacher cooperation. A comprehensive discussion of all the social,
cultural and psychological factors that are involved in this narrower
field is a considerable té,sh:, especially in v;.ew of the fact that it
is being undertaken at a great distance from the society which it con-
cerns, and the time limitations are rather rigid. Thus it is attemp-
ted to discuss only the most salient features of this problem in a
suggestive rather than an exhaustive way.

Summary: To give a summary of the thesis it can be said that

it is based on three assumptions:

10p1ease see the Appendix.
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1, Parent-teacher cooperation is an indispensable factor for
a successful educative process, particularly in a comparatively un-
developed country like Pakistan., It has very limited resources to
fulfill her educational responsibilities; and requires an educational
system based on a dynamic philosophy of education. Only then, can it
bring in all the commnity members and create in them a spirit to make
sacrifices, take pains and get education for the adults and the youth.
By doing this, education in the country can neutralize the factors
resisting change and can facilitate the way to progress and develop~-
ment. All these educational responsibilities can beé done in an easier,
more effective and more economic way if the educators enlist the co-
operation of the parents;

2. The educative process in Pakistan is presently suffering
from a lack of parent-teacher cooperation. This state of affairs is
hindering the efforts of the educators for a bai;ter education of the
youth and for the ligquidation of illiteracy in the country.

3. Conscious efforts of teachers and a'.d.ministratorn can ef=-
fectively bring about parent-teacher cooperation at a cost within the
means of the parties concerned.

In the light of these assumptions the study has proceeded
through the following stages:

(1) Estimating the extent of the parent-teacher cooperation

in the area under study; .

(2) Ascertaining the nature and consequences of the existing

interaction between the parents and the teachers in Pakistan;



CHAPTER II

PHILOSOPHICAL IMPACTS ON THE PROBIEM OF PARENT-TRACHER COOPERATION
IN PAKISTAN

The discussion in the previous chapter led to the fact that
parent-teacher cooperation is lacking in Pakistan, An examination
of this fact brought out a two-fold need for cooperation for the suc-
cess of any educative process planned for the child, Firstly, the
home and the school should guard the child against the undesirable
influences of those social agencies which are not interested in the
welfare of the child and yet attract the attention of the child,
There are certain films, clubs, play-groups and types of literature
which may affect the character of the child in ways which are contrary
to what the home and the school comsider desirable. Secondly, the
home and the school should reinforce the desirable experiences pro-
vided for the child in order that he may attain the aims of education,
particularly that of helping him adjust better to the society and live
efficiently. ZXEducation for efficient living can take place only in a
social context guided and controlled by home and school together.

Consequently the conception of education will have no definite
meaning until the society, which is the social context of the educa-
tion, is defined. Defining any society means giving a systematic ac-
count of its beliefs, ideals and achievements, social demanis and
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psychological considerations which make up the philosophy of a people.
Parent-teacher cooperation, like any other factor which is involved

in the educative process, can, only then, be discussed properly. Such
a definition of the society will determine the degree, the technigues
and the urgency of the need, for parent-teacher cooperation.

A philosophy of life is the dymamic source of progress in any
society, and reflects the mational character. It may be active, ever
striving and looking forward or it may be passive and conservative.
The latter will demend from its adherents submission to, and compro-
mise with, the aggressive forces, while the fome.r will aim at con-
quering such forces and making them subservient to its adherents.
These philosophies have been demonstrated with volcanic force and in-
domitable spirit by its adherents. Such examples can be found in
the Puritan Revolt in England, in the American, the French, the Rus-
sian revolutions, and in so many other revolutions of the 20th century.

There is no revolutionary aim in referring to these upheavals.
The purpose is only to invite the attention of the reader to the fact
that philosophies of life of a people are of tremendous importance.

The dominant social order of a people might hold a philosophy
that supports the existence of a social distance between the parents
and the teachers, no matter which one of the two is held superior; it
might deprive the parents of their right to have a say in ﬁhs educa~-
tion of their children, as is the case in Russia; and it might accept
tho rights of the parents to decide what type of education is proper
for their children, which is generally the case in countries like the
U.S.A. In all three cases not only that the amount and degree of
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parent-teacher cooperation will be differently required by the educa-
tors but also the nature and practice of the techniques to effect co=-
operation may greatly differ. In the first case, the party believed
to be inferior may not participate fully in the educational programs.
Its voice can easily be neglected. In the second instance, the parents
will be made to comply with the orders of the educators. 'I'he third
example is a case where mutual understanding is required between the
parents and the teachers to make joint efforts for the achievement of
the educational goals. The teachers, because of their professional
skill and the parents because of their right to educate their children,
can demand consideration and regard for each others' positions. The
approach and techniques of cooperation will also have to be careful

to maintain the dignity and prestige of both parents and teachers. To
start discussing the problem of parent-teacher cooperation in Pakistan,
without understanding the beliefs and ideals of the people first, there=-
fore, will be like looking for some thing in 'tha darkness.

But proposing or éhoosing & philosophy of life is not an ar-
bitrary matter. Such philosophies evolve with the history and culture
of a people, It is the same in the case of an individual's philosophy
of life. Consequently it is unique with each group and with each in-
dividual. This is why Counts says:

"In its essence a philosophy is the mction.of a particular
individual or group upon experience...unless it fite the experience
(of the individual or of the group) as the glove fits the hand, it will



be acceptable to no individual or group."l Uniqueness of experience

in the case of the individuals and groups makes their respective phi-

losophies of 1life unigue,

Tive criteria

based on those suggested by Counts may be treated as the guiding points

for establishing a philosophy that would fit the society of Pakistan:

1.

2.

k.

The philosophy should be systematically empiriéal in its
foundations to give a realistic, direct and concrete view
of the problems of life, as they are here in this world,

It should be comprehensive in its outlook and not neglect
any important determinant of the particular way of life as
it has come to be in Pakistan;

It should be consistent in its several departments, That
is, 1ts beliefs and ideals are directives for the approaches
and achievements in all walks of life. A supernatural be-
lief cannot be .parent to a materialistic approach to achieve
an ideal for the society.

It should be practicable in its provisions; and,

2
5. It should be satisfying to its adherents.

In taking help from these criteria our aim here is to pick up,

systematize and unify the beliefs, ideals and forces that are effect-

ing 1ife in Pakistan; and to focus this unified whole on the problem

1@.8. Counts, "Criteria for Judging a Philosophy of Education";
School and Society 30:106, July 1929.

2Ibid.,

Pe 104,
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of parent-teacher cooperation in Pakistan. Such an approach to the
problem may help the administrators to persuade and stimlate both the
parents and the teachers to bring about cooperation.

The criteria for judging a philosophy bring to mind a sentence
from 'Democracy and ®ducation'. "One would not expect a ruling class
living at ease to have the same philosophy of life as those who were
having a hard struggle for existence."3 The vast majority of the
people of Pakistan fall in the latter category. For them, Pakistan
meant their defence, their deliverance, and their destiny. It was
the only way which should ensure to the Muslims of India their free=-

4
dom and maintenance, of their honor and the glory of Islam. It was
because of these feelings that after the establishment of Pakistan,
the first planning commission reported:
Our state represents a dramatic effort reflecting the cul-
mination of historical process on the part of a people with

& common culture to build an integrated democratic society

which will measure up to their long felt but hitherto sub=-

dued aspirations... The educational process should also be
inspired by the Islamic Ideology, emphasizing among many of
its characteristics those of universal brotherhood, toler-

ance and justice., 5

The philosophy of life which provided the Muslims of India
with the sustenance of patience and perseverance throughout the struggle
to develop a state as their home culminated in declaring Pakistan an

Islamic Republic in 1955. The present (October, 1959) Revolutionary

3Da\uy, 9p.cit., p. 382,

4Hoha.nmd Khalil-ur-Bahman, "Pearls from the Father," Wegt Pakistan,

2:3: 1959.
>Planning Commission Report (Karachi), p. 327.



Regime, in spite of abrogating the constitution framed by the previous
parties, expressed with pride its conformity to the same ideology. Re-
ference can be made in this connection to & recent speech of General
Mohammed Ayyub EKhan, the President of Pakistan. He said:
Quid-i-Azam's birthday is a day of rejoicing for every

Pakistani, He gave shape, purpose and direction to the

political and ideological urges and impulses of the Muslims

of In.di’--. oe

The decline and disruption of the Moghal Empire, had

resulted in decadence, disorder and darkness for the Mus-

lime of the subcontinent, He (Quid-i-Azam) carried the

torch lighted by Sir Syed Ahmad in the Nineteenth Century,

and proceeded to mould an inchoate mass into a nation., 6

Whatever has been said and supported by the statements of the
important persons of Pakistan aims at explaining what reactions the
people might have toward the experiences they faced in evolving a na-
tion. These experiences may be said to have conditioned their philo=-
sophy of life. To add more, we can say that the demand for Pakistan
was & movement started by the Indian Muslims, They wanted to build a
home where they could live according to Islamic ideals., The movement
created a new and independent state with an ambition to live according
to the true principles of Islam. Any philosophy, therefiore, which is
not based on the Islamic conception of society cannot be satisfying
to the people of Pakistan who have been striving hard for the achieve-
mént of such a society. At the same time it should be empirically com-

prehensive, consistent in its several departments and practicable, This

6General Mohammd Ayyub Khan, Homsze to the Quid-i-Azam; (Karachi,
1958). P' 1‘
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means that the philosophy should help the pecple of Pakistan live ef-
fectively in this age of scientific miracles when international commit-
mente and cooperation are very important aspects of their plans for
progress and development even at the national level., About the inter-
national commitments the President of Pakistan said:
"We adhere to the United Nations on the basis of theprin-
ciples enunciated in the charter and for the prupose of se-

curing world peace and intermational justice.'7

The foregoing discussion is the philosophical definition of
the soclety of Pakistan which spotlights its salient features. In
other words, it points out the aims and ideals of the society which
are to be achieved through the educative process. The educative pro-
cess is a social process through which a particular society produces
the kind of persons it needs to produce. It is time to see now, what
kind of persons the educative process in Pakistan should produce for
that society. What should be the attitudes of such persons towards
this world? What should be their attitudes towards progress and growth?
And what should be their attitudes towards the other members of the
society and of the world at large? Only then, can it be seen if de-
veloping these attitudes in the individual's needs parent-teacher co-
operation as the main factor of the educative process.

To present an account which could contain the' ansvers to the

questions raised in the preceding paragraph it seems proper to draw

"Ibid., p. 3.
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from the educational philosophy of Igbal through Seyidain for two
reasons:

First, Igbal favoured an Islamic social order whichhe thought
to be workable in the 20th century. When people criticised him for
being narrow minded he answered:

"I am keenly interested in the search for a better social
order, and this question it is impossible for me to ignore
an acturlly existing social system the main object of which

8
is to abolish all distinction of race, caste and colour."

Second, Igbal's philosophy is satisfying to the vast majority
of the people of Pakistan concerning their national and international
needs. This can be proved by the fact that throughout the struggle
for building up a state the Muslims of India had been making use of
his philosophical poetry for unity, discipline and inspiration. He
is called the originator of the idea of Pakistan,

In addition to evidence from the sources already mentioned
references have been made to the Quran through an English translation,
The aim of such an approach is to remain close to the real Islamic
spirit.

"Ultimate reality according to the Quran is apirii;ual."9 God,
the Supreme and supernatural being, is the source of the good life
which is the aim of education., This physical world 1‘9 a preparation

for the spiritual one. But the nmature of these preparations is such

K.G, Saiyidain, Educs
(Bombay 1948), p. 64.

9M¢ s De 68-
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that it demands independent thinking, initiative and experimentation
on the part of the individual, even if he wants success in the other
world. To live a full effective and happy life in the immediate phy-
sical world is the prerequisite to being able to reach the ultimte
reality which is spiritual. It is so because "the life of this spi-
ritual reality consists in its temporal activity...All that is secu-
lar is, therefore, sacred in the roots of its being."lo
Because of the sacredness of all that is secular the criterion
for judging the good of a thing is the situation in relation to the
need of man rather than a principle framed without regard to the fact
that there are things which may not hold good generally but can prove
so when required in particular situations. From this it can be in-
ferred that the need of man is the primary comsideration for judging
whether 2 thing is good or bad. When things have both advantages and
disadvantages, the decision is made in favour of those which have more
advantages than disadvantages; and the thingsotherwise are discarded.
So the Quran says:
"They question thee about strong drinks and games of chance.

Say: In both is great sin, and (some) utility for men, but the

sin of them is greater than their us?mlness."ll This quotation

along with the following one suggests that not only that God

laid down a criterion for judging the good of a thing, that

10
Abid.,

M1vid., p. 52.
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considers both its sin (disadvantages) as well as the utility of the
thing concerned for man but also provides room for the situations
where even prohibitions may be allowed on the basis of their utility
exceeding thelir harms for men:
"He (God) has forbidden you only carrion, and blood, and swine
flesh, and that which has been immolated to(the name of) any
other than Allah, But he who is driven by necessity, neither

craving nor transgressing, it is no sin for h:lm.":"2

The foregoing discussion supported by the Quran shows thet
whatever is required to satisfy a basic need of mankind is good; and
that man is allowed to decide himself if he is driven by necessity
in a certain situation to do the forbidden. These situations are not
prescribed in absolute terms. Such an attitude of the Quran encourages
research, inquiry and experimentation in a free but guided atmosphere.

To reinforce this encouragement the Quran says:

"And we have given you (mankind) power in the earth, and ap-
pointed for you therein a livelihood."> This power is the cause
of man's superiority over other natural phenomena of the world.

It enables him to grow stronger and stronger and command all that is
on the earth, in the sky and in between, created by God for Moha.mmd.m

Lyohammad M, Pitchthall, The Glorious Koran, (New York 1955), p. 36.
Yrvig., p. 122,
4

The Quran in IV, "The Beneficent", enumerates the favours of God
for man and includes the sun, the moon, the starg, the winds and
what is under the soils. It means the efforts of man to conquer
the moon are justified according to the Quran.
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Man is His viceroy on earth to live in the name of the Iord, The end
of the growth of men's strength over other forces is more growth to
reach the ultimate reality which is infinite and immeasurably great.

To provide a proper channel for the expression of this 'pover!
God says: "Lo! those who believe and do good works are the best of
created beings.“ls So work and activity are encouraged, The life of
e recluse is not advocated. It is the ever striving and restless life
of the individual to do the noble deeds which become his viceroyalty
to God on earth. To be able to do this, man requires kmowledge. Know-
ledge of that which is workable in a particular time and place. Through
this knowledge the individual is expected to do good work and to de-
velop into the best creature,

This best creature for Igbal is the "Momin,"16 the man of God,
The characteristics of this good man are courage, tolerance and Fa.qr.]'?
(perseverence in adversity). These are required of 'momin' because he
is an ever striving and progressive creature.

Despite the fact that the individual :l'a encouraged to develop
his powers and to become the best possible man, his place in the so-
ciety is not separate from that of other individuals, He is only one
bead on the rosary strung with the thread of equality and brotherhood.

But this relation of the individual to the society is, in no

way, & hindrance to the individual in accepting or creating change,

Lpicnthall, opscit., p. 447.
lssayid.ain. op.cit., p. 78.
17&&00 pas 76,
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Rather, "The social order of Islam is a dynamic order fully alive and
responsive to the great fact of change which Igbal regards the basic
phenomena of modern life."

But the best way of benefiting from the social change is not
to be adrift and at the mercy of each rising wave, but to face them
steadily reinforced by one's own cultural velued which have come down
after being sifted and experimented with by so many generations. Those
who have firm beliefs in some values will be more thoughtful while ap-
proaching the cultural contributions of other people than those who do
not have such firm belief. It is the thoughtfulness which causes Pro-
gress and growth. Progress cannot come out of changing the conditions
for the sake of change or imitetion. It is a product of the thought-
ful and creative efforts of man.

The belief in one's own values does not permit one to be at
war with othérs. It enables and demanis that one appreciate their cul-
ture better and to utilize for oneself whenever is needed, To teach
tolerance toward those who have different beliefs the Quran says:

"Unto you your religion; unto me mine."19 Persecution on the
basis of prejudices is worse than killing and killing is a great sin,
Equality and brotherhood of menkind are the common characteristics of
the ideal Islamic society with "ideals such as the dignity and supreme
worth of every human being and love of mnkind.."zo It is incumbent upon
the Muslims to work with those who are making efforts for the peace

and prosperity of man on earth. Muslim-Christian conferenc9321 in

IBMH p. 82,
19pichthall, gp.cit., p. 50.

21
Ibid., p. 452,
ZZUSIN, News Review; Vol. X; March 1959; p. 15.
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the United States of America are a proof of such feelings of the
Muslims,

Besides, Islam believes in the perfectibility of man. Every
child is born innocent and p'n:z'e.22 He can reach the highest moral and
soclal values through nurture and knowledge. He can adapt to his en-
vironment or he can also reconstruct it according to his need to live
a good life in a particular society. He can do so because he is
given a "power" by God to live in this world as the viceroy of God.
But if he sets his power against the powers of other fellow beings
his efforts will be weakened., His efforts must be reinforced and coor-
dinated with the efforts of other individuals who are striving for the
same cause. The cause is to raise the dignity and character of man
and help him become the true viceroy (representative) of God--the
Almighty, the Omniscient--on earth. To achieve that ideal, human be-
ings should work, individually and collectively, against those forces
which are hindrances in the way of humanity at. large to attain the
highest spiritual, moral, intellectual and social ideals., They may
try to excel each other in this direction. It is the result of these
cooperative and competitive efforts of the human race which have given
man 80 much power and control over nature. But most of the way to the
spiritual and moral ideal still remains to be covered. The child,
therefore, to benefit from what has been done and to be able to con-
tribute his own share to help mankind attain his perfectibility, needs
a well-guided and properly controlled social process. Home and school

in cooperation can provide that.

22 ysIN, News Review; Vol. X; April 1959; p. 12.



A dovetailed summary of what has been said, in connection with
the beliefs and ideals of life held by the Pakistanis may precede their
educational implications,

A description of the struggle of a people in building up a
nation like Pakistan and of all that has been done within a particular
religious frame-work after the partition comstitute a convincing ac-
count to the effect that these people adhere to the Islamic Ideology
of life. According to this ideology:

1) Ultimate Reality 1-. God - Infinity of power, knowledge and

wisdom;

2) The world of nature iz the manifestation of the existence
of Reality. Change in the natural phenomena is evidence of
the fact that Reality is alive, active and creative.

3) Man, among all the matural manifestations of Reality, is
nearest to the perfection of his Creator. Man could, there-
fore, ascend to the position of viceroyalty of God on earth,
This is the main reason for the belief in the perfectivility
of man,

4) Man is given & 'power' to exploit 'all that is in the earth!'
in the interest and welfare of human beings. This is the
only way to approach Infinite Reality which is not achiev-
able. The efforts to approach may have no-result except a
progress in the power of man, Benefitted by this result he
may meke greater efforts that may end in more progress. Hence

the end of progress is always more progress.
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5) One aspect of man's 'power' in earth is knowledge. Reality
is not comprehensible. The knowledge of the secular and the
changing on the part of men can help him approximate know-
ledge of Reality. Knowledge of all phenomena of God's life
in the earth is sacred and valuable.

6) The value of a thing is determined by the quality and amowunt
of satisfaction it gives to man in dealing with particular
sitvation in 1life. To benefit by all in the earth man needs
kmowledge about the nature of things and their use in par-
ticular situation by means of experimentation and creativity.

7) Creativity and initiative on the part of men brings about
change in the social order., Change should carefully be uti-
lized in the interest of the whole group., The interest of
the individual is as valuable as the interest of the family,

the nation or the world.

According to the

foreoging philosophical considerations the educative process in Pakistan
should provide the students an atmosphere of freedom, understanding and
creativity, along with guidance and control in order to acquire know-
ledge and experience. There should be much scope for experimentation
and initiative, on the part of the educand, to decide what holds good
in each situation. The controlling agencies should see that he needs
skills in cooperation and commnication which are the conditions of a
good and happy life in a particular society. The individual child is

to be made an efficient functionmary of several social organizations,
which he is going to join.



The responsibility of the individual, thereofre, to accept
the position of a mltiple functionary, should be a concern for the
educators. Their problem is to harmonize individual and sociel in-
terests or the home and school experiences which are sometimes con-
tradictory and harm the personality of the individual, They can
create misfits for the society of Pakistan. Change in any aspect
of the social life is to be welcomed but it should be exploited in
favour of the spiritual and cultural values, which come down from
God, through the home,

Because Pakistan is a relatively undeveloped society the ins-
trument of change for the progress of the society in the development
and reinforcement of many, and perhaps most, desirable ecultural values
is the school. The school is the agency to which societies have through-
out history given the dual responsibility--often with varying degrees
of emphasig—=of transmitting the cultural heritage and of modifying
and redirecting this heritqgo in terms of the need for present and
future progress. The argument presented here is that in a country
like Pakistan the leadership role of the school in the latter respon-
8ibility is much greater. No other soclalizing agencies exist in
Pakistan which are as potentially powerful in this respect as the home
and the school. Through their joint cooperative efforts much can be
accomplished for the more effective and efficient growth of the child
and the development of the commmity.

The home represents the respected and highly esteemed values
of the society., The child is influenced by both of them, He is res-
cued by them from the circle of the stagnant culture of the society,
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The schools should know what can obstruct their efforts in achieving
the educational goals set for the child., The school, by enlisting the
cooperation of the parents, can reinforce the moral and spiritual values
of the society and utilize them for the healthy development of the child,
At the same time the school and the home can guard the child
against developing the habits and attitudes which do not conform to
the high standard of values of the society., The unguided conduct of
the child can be contaminated by vested interests and cheap commercial
groups in the society.
There is another basic principle of the democratic philosophy
of life which conforms to the Islamic social order, That is, the
society exists by commmication and cooperation. The schools should,
therefore, feel responsible to preserve the existence of the society
by enhancing commnication and cooperation, They can do so by avoid-
ing the emergence of conflict and lag emong the members of the society.
Such conflict or lag mey happen between the edticated and uneducated,
between the progressive and conservative, between the young and the old
or between the youngsters and their parents. If the school's concern
a8 the instrument of progress is only the few who come to it, the circle
of its play will become too limited, particularly in a society where
80% of the people have mever been to school. Rather, the danger is that
a small number of educands will ride to progress leaving the rest of
the commmity behind, The lag will dem the channel of commmication
between these two groups. The conflict of the parents with the youth
can throw the parents into the feelings of insecurity in their old age.
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Even the members of the same family will suffer from the lack of com-
muinication amongst themselves, If commmication is threatened, a sound
foundation for the existence of the family and the society is threat-
ened. So to protect the socliety from such threats the schools can con-
tact and educate the community through parents to move all together
along the line of progress like a caravan.

A caravan approaches the destination together with all sorts
of persons, weak and strong., Some are much ahead and some far behind.
S5till others are reluctant to stay or starf when the caravan bell rings.
But nobody thinks of leaving the caravan. They feel in commmication
with the rest of the co-travellers, tied up with one another and hence
secure in the group. Thus the caraven covers its distance through
and through without bothering with the individual activities except
that they should march all together.

Keeping all the individuals together is very necessary accord-
ing to the Islamic Ideology because 2ll are held eqmlly responsible
i:o suffer from the evils or; the society. The tenet of the Quran in
this connection is:

"And beware of the conflagration which, if it bursts out,

will not be confined to those who are guilty but will sweep

all in its enbra.ce."23 So all means should be adopted to main-
tain communication amongst the members of the society. Parent-teacher
cooperation can prove one of the most effective means to keep up the
thrﬂ of commmnication between the school and the society and also

amongst the members of the society.

23Sa1y1dain, op, cit., p. 81.
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There is another very important point according to the Islamic
ideology which necessitates parent-teacher cooperation. That is the
nature of and respect for kmowledge. Not only the knowledge of God
is essential but also the knowledge of all that is secular is sacred.
Possessing knowledge was regarded a great privilege. Even the Prophet
who never indulged in self-praise said once with pride, "I am the city
of knowledge." He also ssked the Muslims to tap for knowledge what-
ever sources of learning they could, even if it were available in
China..% It may be pointed out here that in those days to undertake
a Jjourney from the western coast of the Arabian desert to China was
like attempting something in the face of death. But to the Prophet
even life was not too much to sacrifice for any amount of learning.

Such an extremely respectful attitude of the Islamic tradi~-
tions toward learning and knowledge raised the value of the teacher
for the learner equal to that of his parents. The teacher, according
to a popular belief, is the spiritual father o'f the taught. The pa-
rents on the other hand have the heaven for their child 'under their
feet'. The teacher and the parents, therefore, are two agencies who
are playing powerful roles in moulding the beliefs and ideas of the

m"!I'.'h:lll $radition can be exploited, with enough justification,

to strengthen the tie of unity between the two distant wings
of Pakistan, the Bast Pakistan and West Pakistan. It caen
stimulate the people of both the wings to study what is unique
with each of them. Resistance to the study of the Bengali
language in West Pakistan and that of Urdu in Bast Pakisten
can be neutralized by such stimmli. Pakistan to exist as it
is needs a philosophy of such valuable significance.



child, If the child is to develop good habits and sound beliefs both
the teachers and the parents must cooperate to help him do so. Other-
wise the Islamic ideology which is the ideal of a vast mejority of the
people and embraces all the minorities of Pakistan will be a dilemma
for the youngsters. Consequently a contradiction between home and
school can mar a proper development of the child's personality.

A discussion as the foregoing makes it unavoidable to conclude
that a theory of education, which is based on the beliefs and ideals
of the people of Pakistan, suggests an important role to be played
by parent-teacher cooperation in the educative process, In the fol-
lowing pages an account will be given to see what sociological needs
and principles there are which reinforce these philosophical sugges-
tions to determine a place of parent-teacher cooperation in the edu-

cative process in Pakistan.



CHAPTER III

SOC IOLOGICAL DEMAND FOR PARENT-
TEACHER COOPERATION

According to the general theory of education discussed in
Chapter II, the educative process in Pakistan aims at preparing the
individual to play his double rolo,l effectively. He is reugired to
adapt to the society as it is; and he is also expected to create a
better society out of the existing one, A good citizen, thereofre,
is one who is not apt to choose between these two roles to prove that
he can play both roles efficiently, Rather he thoughtfully chooses
the situation, examines ite nature and then fits into it the appro-
priate role of adptation, creation or reconstruction, The individuals
of Pakistan must have that habit of thoughtfulness and ability of un-
derstanding that is demanded by the occasion if the nation is to grow
into a self relying partner of the world commmity., The aim of educa-
tion, therefore, must be to equip the individual with the best abili-
ties, in rights, skills and knowledges in order that he may live in
the society and contribute to its progress,

A quotation from Greenough and Crofts comoming the aims
of education is mentioned by Saylor and Alexander. It equally holds

llhllineon. Comparative Education (London, 1957), p. 3.
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good in relation to the society of Pakistan:

If democracy in the modern age is to work, we need a people
not only skilled in the three R's and not only having a wider
knowledge, but people able to exercise judgement, capable of
thinking for themselves, ready to accept responsibilities with
privileges, willing to undertake duties commensurate with their
powers of control; that is our people must be physically fit,

mentally alert, and emotionally mturo.z

Building up such qualities in the individual needs a careful
process of discipline and control, because..."man is not only revealed,
but also made by his social sotting.'j This is particularly true when
the social setting is comprised of ignorance, disease, mmger and pov-
erty as it is in Pakistan. To say nothing about developing the above
mentioned dymamic qualities in the individual, the prevailing social
and psychologicel conditions can even speed up.the pace of degemera-
tion in spite of the schools which are functioning to-day.

A. Analysis of the Social Conditions:

Many social agencies, desirable and undesirable, are busy mold-
ing the child, The child spends most of each day out of the school,
interacting with these social agencies, These institutions generally
are the sources of all the evils of the society. The school child
feels more at home, hence more receptive, in the interaction with these
informal training centres. The family, the play-group, religion, the

27. Galen Saylar, et al., Curriculum Planning; (New York, 1956),p.120.
38. ;:!..nnoy. A Sociological Philosophy of Education; (New York), 1928,
P. . AL



cinema, the clubs and the literature can be enumerated as some of the
most important sources of the social influence on the school child,
A free and ungnided interaction of the school child may greatly hinder
the schools' way to the achievement of their goal - the goal of deve-
loping a character of high value in the child. An analysis of these
social agencies in the following pages will be evidence to that effect.

The education of the child, therefore, should be a well direc-
ted, properly guided and effectively controlled social process in
Pakistan., But it never means that education is merely a matter of
telling the child, 'do this and do not do that', This is another ex-
treme that will kill the initiative, courage and creativity in the
child., The society does not want weak, submissive and docile citizens.
The problem of the educative process is to produce balanced and self
disciplined adults, The nature of this problem is cogently explained
by Mallinson:

If the discipline is too strict there is lack of

initiative on the part of the younger members and

decay is inevitable, however slowly it may come. If

discipline is not strict enough, or is seriously

weakened, then license, selfishness, egoism and 1ji-

will abound and disintegration will speedily

follow,

The point sharpened by this quotation is that the function of
the educative process concerning the direction, guidance and control
of the child's experiences is as difficult as it is important., It

postulates a lot of tact, thoughtfulness and insight on the part of

*wallineon, gp.cit., p. 8.



the educational administrator., His task would have become easier
had it not been that the circle of the child's interaction is very
wide and varied., It is not the monopoly of the school to provide the
only life experiences for the child, The child is not living in a
vacuum, Nor is the school teaching the children from any utopia for
living in the utopian society, The children in the schools are the
representatives of different subcultural groups. They bring with
them values and habits from their groups and families and interact
with each other., Such a process of give and take is taking place in
the school even if the administrator is not interested in its conse-
quences,

The fact that there are many forces that influence the child
besides home and school, creates a state of dilemma for the educational
administrator. That is, either all such social agencies should have
the same aim for education and provide experience for the child ac-
cordingly; or effects of these agencies should be neutralized or re-
inforced by the school in the light of the aauéatioml goals, Ob-
viously the choice of a democratic administrator will be the latter
horm of the dilemma, The family which is legally and morally respon-
sible for the education of the child may cooperate with the school
in the struggle for getting the better of this dilemma. How to make
the best use of this cooperation in the interest of progress and
growth is also a challenge to the talents of the adm:ln-:lstrator. An
a.naiylis of the nature and scope of these sources of experiences for
the school child can help the administrator in meeting that challenge
successfully. He will realize, through such analysis, the value of
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each institution for the achievement of his goals; and that how far
the cooperation of home can help him coordinate or discard these ins=-
titutions in the process of realizing the educational goals.

The major institutions, with which the child is effectively
interacting, are the school, the home, the religion, the playgroups
and the films, Pakistan is a poor5 country and expensive or luxurious
institutions like radio, clubs and literature are within the reach of
only a few., It is proper, therefore, to discuss the ma jor agencies
only.

Assigned by the state and the parents, both the school carries
with it the responsibility of eduwcating the child nbt only in the in-
terest of the child itself but also in the interest of the family and
of the society as a whole. This multiple responsibility of the school
mekes it appropriate to consider it first among the several social

agencies to be discussed.

In Pakistan, as in every other society, the schools are res-
ponsible in large measure for turning out the kind of individuals that

the socliety requires. The President of Pakistan said in a recent speech:

Our present educational system is a legacy from the past.
It was designed and devised to meet an entirely different
set of conditions; it needs to be revised to meet the require-

ments of a free nation,..we have been used in the past to

SMohammed Ayyud Knan, Homge %o the Quid-i-Azan, (Karachi 1958), p.5.



thinking of education in terms of literacy to any degree
during the last eleven years. All this must change. Our
educational system should be based on an appreciation of

practical value,

The schools of Pakistan have been functioning as if divorced
from the pulsating phenomena of the social life. Their purpose, since
the British period, was to produce clerks and civil servants docile to
foreign rule. This purpose was served by the schools for a pretty long
time; and was served well,

Another aspect of the schools of the past is, as the President
mentioned, that education was thought of in temrs of 11tera.cy.7 But it
was ironically going in the opposite direction, even in terms of 1li-
teracy, during the British rule, ZEvidence to this effect can be found
by a comparison of the percentage of literacy at the begiming of the
English rule with that at the time of their departure from Pakistan.

In the East Wing of Pakistan literacy was 40 per cunta, when the English
took over the government; but when they left it was about 20 per cent.
About the other parts of Pakistan dataare not available in this connec-
tion. But Bast Pakistan has undergone the longest periof of English
rule from 1757 to 1947. Other provinces of Pakistan were taken over

by the English after 1856. These consequences of the British educa-

tional policy in East Pakistan are real features of the picture which

6Per Capita income in the year of 1956-57 was Ruppes 249, This
amount is equal to L.L. 166; West Pakistan Yearbook, 1958, p. 243.

7Ayyub Ehan, op.cit., P« 5.
®Pasal Anmad, "Adult Bducation", The Puniab Eiucational Journal;

October, 1953, p. 401.
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add further impetus to the often heard idea that the British were not
as interested in meeting the growing need of the nmation for education
as they were in producing clerks for serving their own purpose. The
result was that, although the number of literate persons increased
about eightfold during the periodg, the percentage of literacy in
Pakistan simultaneously dropped from 40 to 20 per cent.

One will not wonder at all these results of the colonial ex-
ploitation if he kmows the nature of the Downward Filteration Theory of
education that was pursued by the English in the Indo-Pakistan sub-
continent..."The fundamental assumption of this theory was that culture
and enlightenment always percolate from the upper classes to lower and
not vice versa.."lo Consequently education became very difficult for
the masses. Illiteracy dragged them into the awful mud of ignorance.
Reduced to sub-human conditions the poor masses fell prey before two
hungry wolves, foreign Imperizlism and home feudalism.

The village people, who are about 90 per cent of the total num-
ber of the Pakistanis, suffered most from the conditions created by the
English, In the words of an Indian Economist, "Having deprived him
of education, having deprived him of contacts with intelligentsia, hav-

ing tied him to a colonial economy, the Britishers expected the villager

%Baged on & conservative and generally accepted estimto of a
doubling of the population each 50 years.

10
“Desai, op,cit., pe 3.

5,0, Malaviya, Village Panchagots in India, (New Delhi 1956), p. xi.




to give his loyalty to the British Crown, s Still the conditions are
no better. Still the lot of the farmer is disease, darkness and desti-
tution. The remnants of the colonial exploitations are dying hard in
Pekistan., "About 85% of our population is engaged in agricultural
production..., the mass of this humanity is living under sub-human
c‘:f.)mi.i.'l:ioﬁﬂ."12

The foregoing discussion points out that the aim of the schools
of the past was to stremgthen the bonds of colonialism. There was no
question for education, then, to decide what needs of the individual
or of the society of Pakistan were to be met. Rather the intention
of the ruler was to use it as a drug for making the people unconscious
of their own needs. There is no wonder that the schools of the past
utterly neglected some of the important aspects of the educative pro-
cess, Parent-teacher cooperation is one of them. What creates wonder
is the fact that such a system of education survived even after the
people could throw away the yoke of colonialism, The harmful conseq-
uences, too, persist. ‘

The educated youngsters still act like strangers in the family
environments. They cannot work with their parents efficiently if they
work at all, In most cases they do not like to continue in the family
profession, particularly when it demands some skill for mammal work.
Consequently they are led to roam about for some white-collar job in
other walks of life. Generally frustration confronts them everywhere,
officeo open their doors only for a few., The bulk of these educated

people adds to the lot of the frustrated and restless class of persons.

lz.l'a.sla Imam, "Renovating Our Agrarian Economy”, w:

January 1959. Pe 9.
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Those who can find some job stick to it without bothering
about its suitability. What concerns them is only the availability of
& white-collar job., The result is that both the person and the post
suffer from each other at the expense of efficiency of administration.

The reason for the persistence of such conditions is that only
one year after Pakistan was created the Qaid-i-Azam died. Those who
remained in power were generally the product of the Downward Filtera-
tion theory of education. They could not stop the exploitation of
the masses until very recently General Ayyub came to the rescue of the
masses, The glorious Revolution dynamited the elements of the old
Regime without committing the least amount of blood-shed. Fears of
the masses are being replaced by very bright hopes.13 It 1s to fulfill
such hopes of the masses that the President expressed his determination
to change the educational system which is not suitable for a free nation.

The importance of the educational system of Pakistan for the
masses can well be understood. In the light of the fact that includ-
ing those persons who can hardly sign their names literacy is only 15
per cent in West Pakistan. It is not only the bulk of these 85 per cent
of the people that suffer from ignorance that is always attended by
poverty and disease; but the evil consequences stretch far beyond the
ignorant adults. The progress and development of the younger genera-
tion also suffers a great deal. Ignorance, poverty and disease filter
downward from parents to children. The ignorant and illiterate parents

cannot appreciate any progressive scheme for the education of their boys

' 13Hany steps taken by the new regime, such as the Iand Reforms,
are very strong reasons for entertaining such hopes.



and girls, This lack of appreciation on the part of the parents creates
meny educational problems. The attitude against educating girls is one
of such problems in Pakistan,

The problem of girls' education, particularly beyond the elemen-
tary level, is the result of lack of appreciation, and in most cases, of
resistance, on the part of ignorant parents. Leaders have been unable
to refute the archaic notions in which the people have been persisting,
namely opposition to the education of their daughters. Sending their
young daughters to sfhool meant for meny exposing their virtue and mo-
desty to irresistible temptations to immorality. Segregation of sexes
was advocated so vigorously thet obtaining any information about the
female members of a family was very difficult. Dr. Desai, while men-
tioning the causes of failure of the Act of Compulsory Bducation, says:
"It was very difficult to obtain information regarding girls, Egpecially
Rajput and Muslim parents who observe the Purdah system resented any
attempt to obtain information regarding the women inmates of their house-
holda...xu

Because of such conditions the government had to drop the ideas
of introducing compulsory education for girls along with the boys,"...
Whatever the legal position may be, one thing is, however, certain:
most of the provincial governments have found it advisable to introduce
compulsory education for boys only in the first instanpe and then to

extend it to girla."ls

ll’Dosai. op.cit., p. 176.

5mid., p. 227.
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This a.ttitud.g of the people toward the education of their girls
was prevalent among the Indo-Pakistan Muslims. It has not changed sa-
tisfactorily even in cities of Pakistan; and is in vogue in the villages
with the same old hysterical conservatism. Purdah, or veil, is the sym=-
bol of this hysteria of segregation of sexes.

This tradition is parent to so many illusions about the per-
sonality of the girls. Men seem to have lost faith in the strength of
the character of women to allow them to help themselves for the protec-
tion of their virtue and honour. Even the class of very highly educated
males is susceptible to these illusions. A passage from a Feature Article
throws a light on this aspect of the education of women.

The strongest pressure against the social emancipation

of women comes from the men themselves., In 1952 a question=
naire was distributed among 200 hundred male M.A. stuients

of an average Sge of 22«24 years referring to their opinion on
Pupdah, 90% were in favour of Purdah, many of them adding

"gstrict purdah, w16

There is really a false colour given to the Islamic value in
1
the observance of Purdah, ? or veil, The fact is that the conception

of Purdah cannot be interpreted as a signboard indicating the females'

peature Article, Nonsn's Miucatiop 1n Pekisten, ¥o. 7. 559 Jamary
59, p. 6. (Iegation of Pakistan, Beirut

1711‘ one takes into account all the traditions for and against Purdah
it seems that it is something between the two extreme notions of
it. It neither means the free and informal mixing of the sexes nor
their complete segregation. Its positive aspect is guaranteeing
a proper amount of commmication and understanding between both
the sexes to facilitate the process of growth of the society. The

:‘e‘?tive aspect of may be said to prohibit the uncontrolled
undisciplined sex acts for the protection of the wealer sex.
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absolute wealkness or of her lack of character. It must be regarded
only as expression of a boundary line that exists in the physical dif-
ferenfes of men and women; and which can be disregarded in many fields
of humen activities, particularly in the pursuit of knowledge. Neglect-
ing this fact may amount to the disregard of a famous tradition of the
Prophet that it is incumbent on every Muslim mele and femnle to be in
search of kmowledge. The Prophet has argued equal opportunities of
education for both the males and females, Islamic ideology seems to
have strong faith and full confidence in the intelligence of both and
Justifies on those bases high expectations of achievement from them in
the field of science and knowledge.

The people of Pakistan developed a resistance to the idea of
educating girls in spite of their ideological implications to the
contrary, This attitude of theirs brings out a very significant point.
That is, sometimes a society, out of ignorance and lethargy, begins to
submit to notions which are basically inconsistent with their own philo=
sophy of education. The teachers are expected ;;o be aware of the educa-
tional theory of the mtion. If there is parent-teacher cooperation it
will prove a good opportunity for the teachers to awaken the parents
at last to the reality. Through the parents they can enlighten the
commmity at large. Societies cannot progress without such enlighten-
ment,

Such enlightenment and modifications in the out‘loolc of the com=-
mmity members may bring better fruits in the field of adult education.
Adult education does not mean only skill in the fundamental processes.

This skill may help the process of adult education which really means
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enabling the adults to live a full life - a life better then what they
would live without education, Through being worthy members of their
homes they should be worthy citizens of the state and then of the world
at large. To achieve this end it is enough to enlighten and awaken
them to the new ideas, researches and techniques in their professions
besides some ability in the three R's. They should also be given some
knowledge of the political and social trends current in their country
and in the world.

But to educate adults by establishing centers for formal school-
ing is very difficult. It is beyond the fimancial means of the state.
Another difficulty is psychological. The problem is how to attract the
hard working adults towards the adult education centers., After finish-
ing the hard day's sweating toils he is "loth to undergo the painful
process of cutting his first educational teeth, especially when he has
no palpable gain in sight."la It is because of these difficulties that
in spite of a frank acceptance of its need and utility, no one in Pa-
kistan to date has been able to start a program of adult education that
deals with all the problems of illiteracy, ignorance, poverty and d.fllaeu.sme.l9

The question now posed is: Can the nation wait till circumstances
permit the opening of adult education centres which will be attractive
enough to bring in a good proportion of adults? The answer to this
question depends on what the outcomes of adult educa.tign are expected

to be. The urgency of the need of these outcomes for the national de-

18pazal Ahmad, op,cit., p. 405.
19'1‘he Village Program may be called a limited adult education
scheme that was started in 1953 with the help of the I.C,A.

But that is meant only for the development of agriculture.
V. Aid Program is meant to meet the full need of the villagers
only. It does not solve the problem of all adults.
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velopment can be the criterion to decide if the nation can afford to
vait for them any longer.
Generally speaking the aim of adult education is two-fold:
(1) It helps the ‘people develop a desirable amount of political con-
sciousness, economic efficiency, physical fitness and mental health;
(2) it can also help the state achieve the purpose of educating all
the children of primary age without introducing any Compulsory Educa-
tion Acts. ZFor the latter the reason is that
"eeee various investigations have shown that there is
a good positive correlation between the standard of adult
education and the enrolment and attendance in primary
schools, because an educated or literate parent is more
willing to send his child regularly to school than an un-
educated one,"20
In view of the value and urgency of these outcomes for the
development and reconstruction of the nation, it does not appear to
be wise to wait for them any longer. The educators in Pakistan must
look for means other than opening the centres for formal schooling of
the adults to avoid spending much money. While in search of such a
means the educators can be guided by the fact that the interests of
the parents can bery easily be stimulated to participate in the acti=-
vities that may appear _'bo them to be dming at the welfare of their
children. By channelling the drive of parental concern, the schools
can bring more and more adults into the circle of the .educative pro=-

grams, This can be accomplished through parent-teacher cooperation.

20D05&1. QE:Cit.. Pe 2‘410
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The foregoing discussion shows that by building up parent-
teacher cooperation the school can serve the nation in the following

directions:

(1) The youth and the adults both can be educated to help in
the preservation, transmission and reinterpretation of their cultural
heritage;

(2) The goels of compulsory education of boys and girls can
be realized to a great extent by persuasion;

(3) Wrong notions about women's education can be fought suc-
cesafully;

(4) Opportunities may be available to provide the masses with
the knowledge, reguired of good citizens, in the fundamentals of citi-
zenship, good health and professional efficiency; and,

(5) Inexpensive and effective means can be devised to meet the

needs of the changing conditions of the society.

All the fruits of parent-teacher coopex:ation can be secured only
if the nature of such cooperation is truly realized. Cooperation is a
two way street. This street should remain as busy between the home and
the school as it is between any two partners that are working in a Joint
enterprise. The common goal of the home and the school is a well=-round-
ed development of the child's personality. True, that these two are
not the only agencies that can produce the desirable éha.racter in the
child if they cooperate with each other. It is also true thet the rolse

of the other groups and institution should not be neglected if the



education of the whole child is in question. On the other hand, it

is the existence of so many other social agencies within the lnteract-
ing range of the child that has made the educative process an enter-
prise for the home and the school. XZducation, otherwise, would have
been a very easy affair. Consequently education is a consciously con-
trolled social process, For that purpose a conscious and continuous
cooperation is required on the part of the responsible agents of edu-
cation--the home and the school., The roles of other social institu-
tions are inevitably interwoven with any effective program of parent-
teacher cooperation.

The role of the major social agencies other than the family will
now be examined. This will help to note how the experiences provided
by these agencies can best be exploited in the interest of the child
if there is cooperation between the teacher and the parents and how,
otherwise, these experiences can seriously harm the child's personality.

Play Group: The play mates are very important for the child
and the adolescent. The approval and disapproval of these peers strongly
determines the behavior traits of any individual member of the group.
He is as loyal to his family, religion or school as he is to his 'gang!
or the group of peers as Gwynn calls it. "Obedience to these gangs
rules is of paramount importance, and punishment is swift for the of-
fenders.“20

These groups vary in activities because of the variety of indi-
vidual interests. One group is interested in cricket, another in fish-

ing; still another in bullying other groups and individuals, The rifts

207, Minor Gwynn, Curriculum Principles and Social Trends; (New
York, 1953), p. 91. :
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and shifts of loyalties are very common. Among the members of the
same group there are rifts and among the different poor groups there
are frequent shifts of loyalties. Consequently the child is involved
in mental and emotional conflicts.

Such a state of affairs necessitates proper care of the child
on the part of the parents and the teachers. Bitter consequences may
otherwise disturd the educative process. There is another possibility
of such consequences. The child might be attracted by an undesirable
group of peers. Such groups abound in an uneducated society. Should
the child be forbidden to join any play group and be disciplined strictly
to live in isolation? The answer to this question should be an empha-
tic "no"; because the education aims at developing the whole child., He
should have & training in living a full life in the society that is not
void of evils. For that the child should be so gulded as ny help him
join a suitable group engaged in desirable activities.

Another point about these peer groups is that the rebellious
nature of the adolescents finds support in thi‘s group. Adolescense
is a period when youth would like to challenge any authority in the
customs, traditions or even in religion . During this period general-
ly there is a tension between the parents and the youth. It may be
about this period of youth that Dewey said, "The natural or mative im-
pulses of the young do not agree with the life customs of the group
into which they are born. Consequently they have to i:e guided." If
proper guidance is not available and the youth finds active supporters

in the play group, he may develop into a delin quent.
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The young child picks up his playmates from the school or from
the neighbourhood population. The teacher and parents both in coopera-
tion can save the child from developing into an undesirable character.
This mey be illustrated by citing an example which the writer personally
knows:

A boy, named 0mr,21 was studying in the seventh grade. He
belonged to a rich family of high moral prestige. His father was a
manager of a big firm in a large city of Pakistan, After some time
he was transferred to another place that was far away from home. Omar
had an elder brother too. He was studying in a college and could not
look after his younger brother's education.

Until the end of the last year Omer's elder brother used to
accompany him to the school, His father too was taking care not to
leave him alone for the company of unknown characters. Now, Omar was
free to fill the gap created by the end of his brother's school educa-
tion. A school fellow from the same school was easily available to
start for and for coming from the school together.

Unfortunately the poor class record and poverty resulted in
the drop out of the new friend., But he kept on the company of Omer
gteadily, Omar's self-complacent mother believed that all to do for
the school child is to guarantee his pocket money; and did not care
for his out of home activities.

The friendship prospered very soon because of the frequent

2]".['he name is fictitious.
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pocket money which Omar received from his mother., But that was not all,
The circle of expensive friendly activities kept widening., Omar was
always responsible for covering it with his money; because the other
friend had had the privilege of being accepted as poor and incapable
of contributing anything. Omar could only seek his advice in finding
out the means to make up the growing deficiency in pocket money. "What
about stealing?" "No, not yet; let me look for some less ignoble means
first." Things like this might have passed between the two friends.

One day while passing by a picture house in Iahore Omar's
elder brother suspected that Omar had entered the cinema during school
hours, To ascertain this fact he went straight to the school and con-
tacted the teacher in charge of Omar's class. "Did Omar attend the
class today?" This question struck the teacher with wonder. In a
state of utter bewilderment and surprise he said very briefly. "Did
Omar attend the class to-day! But his name has been struck, months
before, owing to the non-payment of school feqa.' Had the new friend
been a sound and studious ;:haracter or had the teacher informed Omar's
mother of his school activities in time, most likely all this would not
have happened.

Further inquiries revealed everything which had passed with
Omar, unnoticed by both the school and the home, but it was too late.
The study habits and good conduct of Omar could not bg restored. He
is a problem boy of eighteen years of age, now.

This incident reveals the importance of the role that the

'peer group' can play on the character of the young adolescent. It
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can also awaken the reader to the importance of parent-teacher co-
operation for a successful educative process. It is not to be in-
ferred here that the peer-association was the main or the sole cause
of Omar's problem status--other prior factors in his life undoubtedly
prepared the ground for the results which have been noted.

Religion. An Pakistan, is another important social institution
that should be a concern of the educational administrator. In this res-
pect there is no exception either of the Hindus, of the Christians or
of the Muslims. All religious bodies exert great influence upon their
respective adherents. The conditions, that prevail there, create doubt
about the results of the studies made by Hartshone and May, "The indo-
ctrination of children in a religion does not necessarily result in a
significant increase in their approved ‘behnvior.“az On the other hand
the people of Pakistan, generally, seek the justification for any of
their acts of commission or omission in the religious beliefs they
hold, So much so that even superstitions, fetishism, totemism and
hero worship are rampant i‘.n the guise of religion . They do condition
the behavior of the people significantly. In the words of Imndberg
and others:

««+The great ma jority of people doubtless have interests,

wants and wishes which the world fails to satisfy. Some
plausible explanation as to why & person must put up with
these discrepancies makes life more tolerable. Indéed the
fortitude and equanimity with which deeply religious people
are known to endure the most colossal misfortune and suf-

fering undoubtedly constitutes one of the principal exhibits
of the power of religious beliefs and practices...23

220wynn, gpecite, Pe 9le
23.A. Iundberg, et al., Sociology; (New York, 1954), p. 572.
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The fact that heroic sacrifices were made in the name of
religion to build Pakistan confirms the validity of the above men-
tioned quotation in the case of the society of Pakistan,

All the countries of the world can be classified into three
categories with regard to the attitude of their governments towards
religion: firstly, those which are neutral like the United States of
America; secondly, those which are blased against religion like commu-
nist Russia; and, thirdly, those which are biased in favour of reli-
gion like Engla.nﬂ..% Pakistan falls in the third category. It is be-
cause of this fact that religious instruction in the schools of West
Pakistan is compulsory up to the middle grades.

In societies like Pakistan, most children come in contact with
a religious institution at a very early age. In most cases the family
is the first religious group to condition the child's ideas. Iater on
as the child advances in age, other institutions like the mosque, church
or the temple along with r»it‘ua.ls and ceremonies enter intc the circle
of the child's interaction.

From these institutions, in the supervision of his parents,
the child acquires certain ideas of God, of spiritual reward and pu-
nishment and of moral right or wrong. He usually accepts these con-
cepts with unquestioning faith until he approaches the adolescent period
of life, which is youth's time for challenging everything. Because of
thies inclination to challenge everything the young adolescent is involv-

ed in some imner conflicts. These conflicts are sometimes wery serious.

2#pccording to the English Constitution the King of England must
always be Protestant and accept the leadership of the Anglican
Church.
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Adolescents need security, approval and indepenience. "They
possess strong interests and urges, many of vhich have a semual as
well as a social a.apect.'25 These sexual interests can be handled and
aublimted26 through religious instructions, The reason for this is
an intimate relationship of sexual emotions to the religious ones., FPoint-
ing out such a relationship Ellis says:

«ss There is certainly, as I have tried to indicate, good
reason to think that the action and interaction between th027
spheres of sexual and religious emotions are very intimate.

The obscure promptings of the organism at puberty frequent
assumes on the psychic side a wholly religious character...

Such character can be maintained, strengthened and reinforced
by providing pleasant experiences for the youth in the sphere of reli-
gious rituals and ceremonies to satisfy his urge for action. He should
be encouraged and appreciated duly while participating in the religious
activities. In this way the youth can be relived of his conflicts.

The usefulness of religion in such circumstances in its functions which
are peace of mind, social control and guidanc‘e, and welfare and recrea-
tion.?? They are similar to the functions of education.

But all this cannot be done by the educator alone. Being well

25Lester 0, Crow, et al., Human Development and Learning; (Wew York,
1956), p. 93.

261:1 the society of Pakistan sublimetion rather than freedom of sex
is desirable.

271t 1s, perhaps, because of this intimecy of sex with religion that
Rousseau calls adolescence, the stage of morality: Rusk, The Doc-
trines of the Great Educators, p. 145.

2Byevelock Bllis, Stulies in the Psychology of Sex; (New York, 1941),
Pe 3250
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equipped with the knowledge of child psychology he can watch ths favour-
able promptings of the adolescent. He can also inform the parents of
such promptings and urges. But unless both the teacher and the parents
plan and guide the child these urges cannot be sublimated or streng-
thened, The environment of the child's activities is closer to the
home than to the school. The cooperation of the parents, therefore,

is indispensable for channeling the child's promptings constructively.

Films: More attractive, hence a more effective source of ex-
perience for the child in the society is the cinema., Here the concern
is not to explain the effects of those films which are a part of the
formal schooling. The main point is, rather, to show how the cinema
as an independent organ of the society affects the personality of the
child and, how these effects are to be utilized, neutralized or avoid-
ed to help the educative process achieve the goals of education.

The great force of the movies in impressing those who see them
on the one hand, and the impressionable nature of the youth on the other,
make it necessary for tho.ed.nca.tor to see that the pictures are not harm-
ful. There is also a need to point out to the pupil what significance
a particular motion picture has for him., Otherwise there is the danger
that the pupil as an observer would take in the whole panorame of life
and the behavior of the characters, good or bad. The reason for this is:

The people in the audience identify themselves with the

people on the screen and in that way strusgle with thenm,
conquer with them, fail with them, laugh with them, cry
with them and naturally commit crimes with them. Child-

ren all the more try to enact what they see and hear, es-
pecially when their loyalties are deeply stirred. 30

291undberg, et al., Op.cit., PP, 572-57%.

3°Za.mir Ahmad, Crime Movies; A Serious Menace, The Pakistapn Review,
(January 1959), p. 13.
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Such need for examining and sifting out the cineme experiences
is greater in Palkdstan., The films produced there are generally of very
inferior quality. Film production is based only on cheap commercial
interests. As a result of this... "A whole generation of youngsters,
especially children, is being brought up on a mental diet of brutalities,
sadism and violence."al

Not only the movies are the source of nuisance for the charac-
ter of the children but also that there are clubs, theatres, base

2
literature and the street drug-—selleroj who are demoralizing the
younger generation, While talking of such conditions one cannot help
quoting Begum G, Ahmed. She bewails these conditions of the society:

It makes one wonder how the fabric of our society is

holding together and why the nation is not overwhelmed with anti-
gocial elements. Personally I think the situation has been
gaved by two important features of our family life; (1)...

her (mothers) great endurance provides the children with

their two most important non-material needs, love and the

gense of security; (2)... it is the reverence for hearth

and home and a strong sense of family loyalty we find in
Pakistan. 33

Family: The foregoing discussion, concerning so many social
agencies, has been repeatedly pointing out that the school administrator
can effectively make use of the parents for its twofold function; for
protecting the child from undesirable experiences and, second, for pro-

viding him with the desirable ones. The child comes across such ex-

lmid., p. 13.

32.&. juggler who capitalizes on the adolescent drives and ignorance
of common people on the footpaths and roadsides.

333egan G. Ahmed, "The Role of the Commmnity," Social Welfare in
Pakigtan; Vol. 5 (Iahore, 1958), p. 18.
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periences while participating in the active life of the society. TFur-
ther study of the relationship of the family to the child will show
how it, consciously and unconsciously, builds and controls the behav-
ior pattern of a person., The family, besides being an effective coor-
dinating and cooperating agency for the gschool education, has a value
of its own to determine the personality of the child.

The importance of the family, in addition to what has been said
about the role of the parent-teacher cooperation while discussing the
other social agencies, is thet the educator has a difficult job of un-
derstanding each individual child. The megnitule of this difficulty
ig increased by the fact that even the children of the same family dif-
fer from onme another in many respects... "Mothers sometimes cause thom-'
selves and their children much difficulty because they do not recognize
the fact that their children are not all alike."y’ These differences
may be due to the relative difference in the physical, mentel and emotionmal
health or illness of the same parents at different time, which a parti-
cular human organism experiences during the ﬁeriod of its prenatal de-
velopment..." Within the circumscribed confines of the prenatal environ-
ment, there are various factors of influence that may affect the growth
process."35 Statements like this suggest that not only the different
circumstances of the different families affect the children and make
them different from one another, but, also the different circumstances
of the same family make the children different. It shows that the child
can be understood against the family background in which he was brought

up particularly during the first six years of his life.

Mcrow, et al., op.cit., p. 28.
BSMH Pe 25



Experiments were made in the United States at the earliest per-
iod of childhood from two to eleven months to see if there is any per-
iod of life when the home environment does not affect the child, "The
results show that, even at this early age the effect of the environment
is by no means nogligible."36

There is no doubt, now, that family circumstances effectively
condition a person. Much more so in his early childhood. About the
nature of the home impressions on childhood Jersild says, "...By the
time he (the child) reaches the school age he is already a highly edu~-
cated individual, Habits, skills, attitudes, modes of behavior...have
been establiahed.??

The results of many studies made by the psychologists ani the
sociologists confirm the belief that the preschool period of child-
hood is very important and highly impressiomable. The physical, men-—
tal and emotional impressions made on the child during this period will
continue throughout his life, Perhaps Wordsworth's idea about the
child's fatherhood to man was based on this fact, and by saying this
he strongly emphasized the role of the home as an educative social agen-
cy. Nearly all educators have recognized the power of the family en-
vironment in building the character of the educand. Some of them like

Rousseau, Pestalozzi and Froebel, have very much emphasized considera-

tions of the family background of the educand..." Perceiving that the

36uMEsco, The Race Question in Modern Sciemce; (Paris 1956), p. 68.

37p, Arthur Jersild, Child Development and the Curriculum, (New York,
19“’6)0 Pes Se
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whole educational edifice rests on the foundation of home training,
a few years before his death Froebel called upon the state to estab-
lish institutions not only for the education of children but also for
the education of parents anl those who were to become pa.rentc."je

Quoting other educators on the importance of the family back-
ground would be superfuluous, It needs mo further elaboration to say
that the period of the first six years of childhood, which is generally
the preschool age in Pakistan, is like iron at its hottest stage. All
through this period it is subject to a comstant hammering of the strolkes.
The hammering is done by all the members of the family., The feeding
schedule, the food habits, the family tradition of company and privacy,
the lullabies of the mother and of sisters and the night stories of
hopes and adventures are the strokes which are steadily striking the
hot iron of childhood to give it a particular shape. The strokes may
be conscious or uncomscious; but they are decisive. Never again can the
iron of a man's personality be so flexible as in the childhood} hence
the degree of eduea‘bil:lty‘ of mankind is much higher during this period
than it is at any later stage.

Having understood the importance of this impressionable per-
iod of man's persomality, the totalitarian states are bringing the
largest possible period of childhood under the influence of formal
education. The indoctrination of chiliren from the age of 18 months
have been started in Russia by the baby health visitars.”> Tor the
same reason commmist China has bluntly declared its intention to destroy

the solidarity of family life and to take over the education of the child~

Ly

~ Bomn S, Brubacher, A History of the Problems of Education, (New
York, 1947), p. 369.

35rowns and Cramer, Contemporary Bducation, (Wew York, 1956), p.382.
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ren from their birth. The leaders of Red China say with force ani frank-
ness,"...We must undermine the family built on the basis of the class
exploitation system."”

The force and fervor for exploiting the period of youth and
childhood for educational purposes is no less among the educators in
the democratic societies, DBut in such societies preservation and pro-
gress of family life is a sacred cause. The right of the parents to
educate their children has a legal and moral sanctity. The state is
expected to help the parents best benefit by this right; consequently
the only course left for the educatars to make the best use of child-
hood and youth is the parent-teacher cooperation, As Pakistan is a
democratic society, the educators and the parents there need coopera-
tion .

Need for Parent-Tea C : It is true that the
amount and desirability of parent-teacher cooperation is determined by
the nature of the society in which the educative process is taking place.
It depends on the nature -and amount of interactions which the children
are allowed to have with their parents. The kind of interaction which
exists between the children and their parents in communist countries is
different from what exists in democracies. In the former the right of
the parent to educate their children is not recognized. The parents
and the adults are indoctrinated by means of effective propagenda, All
the social agencies have the same aim of indoctrinating the people.

They always reinforce the instruction given in the schools. The parents

40p,1, Carsten, Commumnes - Mao's Big Femily, Eroblems of Communism,
Janvary '59, P. 2.
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are expected to obey the schools. Provision for parent-teacher coopera-
tion, in the educative process, therefore, is not really the problem of
such societies,

Even in democratic societies the magnitude of this problem is
not the same everywhere., It is most probable that there is one demo-~
eracy where the parents and the teachers both are more enlightened,
more satisfied and more conscientious than they are in another demo-
cratic society. In the former society the parents and the teachers
can meet on their own initiative to do what is needful for the develop-
mental needs of the child; in the latter they might need persuasive
means to bring them together. Pakistan is the latter type of society
and needs a lot of things to be done to build up parent-teacher coopera-
tion.

Parent-teacher cooperation must be built in Pakistan as soon
as possible, No society can neglect creating it without a great loss
to the character and pergomlity of the individuals. ZEducation is
meant for the whole child, His physical, mental and emotional powers
are to be disciplined in a balanced way. These powers are the product
of both the child's heredity and his environment. In both cases the
teacher should understand the amount of health and happiness of the
child's parents, only then, can the teacher understand the abilities
of the child to help him develop into a well rounded citizen of desir-
able character.

Character formation is not a matter of shaping something out

of a stuff or material, It is the result of a carefully directed and

.
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well guided social process that distills the behavior of the child
into character over a period of time, Patterson's words sound very
well in this comnection, "...Here let me repeat my belief that educa-
tion must take place at home as well as in school...that will develop
the gyro we call character. It grows and cannot be built at once."lﬂ
There should be, therefore, an understanding aml cooperation between
home and school to facilitate this process of character formation.
The home provides the most effective process for the child's
socialization. The process of this socialization is carried through
providing the child a certain amount of love, freedom, security, af-
fection and recognition as well as control and directionms. These
elements of socialization are available for the child in different
proportions in different homes and effect his personality accordingly.
Studies made in this connection found,
Youngsters who had undergone a firm but essentially
affectionate and understanding socialization were likely to
intensify constructive activities under the instigation

of frustration. Those who had not had such an advantage

reacted more destructibely and with a more hostile pnttern.uz

If the teacher knows the family background of the youth and
of the child, he can foresee and interpret correctly any umusual be-
havior on the part of that child, Such a knowledge may be utilized
in the interest of the discipline of the school and for properly guid-

4ing the child concerned.

W1y mes M. Patterson, "The Part the Parent Plays", Journmal of the
NEA, September '58, p. 371.

uzﬁnrd J. Shoben, "Mental Hygiene and Personality," Review of
Bducational Research; June '56, p. 258.



- 69 -

To summarize, it can be said that the movement for educating
the whole child is increasing the need for the educators to interpret
the behavior of the child and find its springs. Many studies in educa-
tional psychology have been stressing the importance of the family en-
vironment of the child, particularly in his early years. The need of
the educators can be fulfilled by parent-teacher cooperation.

The respect for the democratic principles also demands that the
teacher should know the economic condition, political loyalties and
religious beliefs of the parents. Only then can he accommodate economic
weakness, respect political loyelties and strengthen religious beliefs
of the child.

In a state like Paldstan where even elementary education is
not free, the economic condition of the parents must be considered.
Otherwise the children of the poor parents may meet frustrations and
develop inferioi-ity complexes in situations where pupils are required
to meet their own expenses, The teacher ah‘ould also help the child
in meking religious a.d.;);utmants not by conserving the status quo but
by beginning where people are to help them more ahead progressively.

Certainly the school will be pressing against the frontiers of
the values of every family to bring about change in their behavior and
culture patterns. But it should Dbe a slow and process with psychological
insight and understanding rather than radical with haste and antagonism.

Parent-teacher cooperation therefore, can -help the educative
process to:

(1) Utilize the desirable home experiences and eliminate the

danger of de-education by undesirable ones;
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(2) Help the parents in providing education for the welfare of
their children; thus recognizing a democratic right of pa-
rents over their children;

(3) Understand the child's needs and interests against his
family background and help him develop into a well rounded
individual;

(4) Bring about progress in the society in a peaceful and more

effective way by educating and enlightening the adults.

Functioning in the ways mentioned above the educative process
can fulfill its threefold sociological need for the education of the
whole child:
1. Paying as much attention to the building up of healthy at-
titudes as to the mastery of the subject matier;
2. Being fully awakened to the importance of the emotion of
the child;
3. Taking great care to meet the individual di:ferences of the
educand in order to help him live with a balanced participa-
tion in the social institutions and contribute to the develop-

ment and progress of those institutions in the society.



CHAPTER IV

INITIATION AND DEVELOPMENT OF PARENT-TEACHER COOFERATION

A, Hindrances and Helpg

The need and desirability of parent-teacher cooperation has been
discussed in its philosophical and sociological perspectives. The point
of importance, in relation to this respect of the educative process in
Pakistan, has been sharpened enough to make clear the status of coopera-
tion as it stands presently between the home and the school, This pic-
ture through its salient features may help in ascertaining the nature
and extent of the interaction between the parents and the teachers that
has been affecting the education of the children for better or for worse.
The estimate and consequences of the existing relation between both the
educatife agencies willl guide the activities that are going to be un-

dertaken in order to imitate and develop a constructive and positive
interaction of the two conditions of the potential wealth of the nationm,
the children.

The return on the questionnaires from the parents and the tea~-
chers will be used for the purpose of making a cloger study of the facts.
These returns can also high-light the favorable and unfavorable factors
_that may be confronted in the process of bringing about cooperation to
2 high degree of effectiveness. After this is done, an effort my be
made to suggest means for exploiting the helps and overcoming the hind-

rances that are lying in the way of "the achievement of cooperation.
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Present Status of Cooperation: In actual practice, generally,

neither the parents nor the teachers feel any need to contact each other
in relation to the matters concerning the progress and the problems of
the school child., Whatever personal or impersonal contacts they happen
to have are the results of their living in the same locality or, of
having concerns with each other in the fields that are not connected
with the education of the child, The evidence to this effect can be
found in the returns on the questionnaires,

The questionnaires were sent to one mndred teachers and sixty
parents from the city of Iahore. Only 22 teachers and LYy parents re-
turned the questiomnaires., Here, it seems proper to remind the reader
of a limitation of this study. That is, such a meager part of the in-
tended sample of teachers is likely to be unrepresentative of the re-
maining 78 who did not respond, and therefore also unrepresentative of
the population of teachers about vhich inferences would have been drawn,
But these 22 teachers do represent a class of fearless and cooperating
souls by the very fact of answering something which is so controversial,
even though their answering at all is something which probably is very
highly correlated with the kind of answers they gave.

After awakening the reader to the possible consequences of its
limited representative character the return on the questionmaires may
safely be used in examining some aspects of the present status of co-
operation., The first step in this direction can 50 understanding the

incidence of teacher-parent contacts.
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Average number of children per parent 2 -

Aversgze number of pupils per teacher who
could be contacted with full parent-
teacher cooperation 88 -

Average number and percentage of pupils
per teacher who actually experienced
parent-teacher cooperation 37 L2

Teachers who reported some contact with
parents 22 100

Teachers who care to utilize the parental
contacts for the educational welfare of
the child 8 36

Parents who reported some contact with
teachers 37 85

Parents who care to utilize these contacts
for the educational welfare of the child 19 37

One hundred teachers in Iahore were asked to state the per-
centage of the parents of their pupils with whom they had been in
contact. Table I reveals thet the average percentage of such parents
is 42, and all of the 22 teachers try %o contact the parents; where-
as the percentage of the teachers who utilized tl'_xese parents as a
source of information about the pupils' studies at home is only 36.

This state of affairs is confirmed by the answers from the parents
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which are also summarized in Table I, Forty-four of the 60 parents

to whom questionnaires were sent, returned them. Thirty-seven claim
that they contact the teacher, but only 19 admit that their source of
information about the progress and problems of the child in the school
is the personal contact with the teacher. The remaining eighteen
parents would also have made use of their contacts with the teacher in
the interest of the child, provided there would have existed a will
for doing s=o,

A darker side of this picture is the dependence of a majority
of the parents and of the teachers on the pupil and his friends for
information about the school and the home affairs respectively., Such
situations help the pupil to avoid his duties and to exploit and
distort the facts taking place in both environments. In view of such
consequences Marguerite Donoml warns both the teachers and the parents
not to allow such circumstances to prevail., "...Both parents and the
teachers, it seems to me, must be on guard against the tendency of
children to be tale bearers. They regale their teachers with stories
of life and events at home, and, in turn, tell their parents everything
that occurs at school,"

The scope for developing such tendencies of the children is
very wide in Pakistan., ZEvidence to this effect may be cited from the

questionnaires.

llla.rguerite Donovan, "Good Will Is a Two Way Street", Journal of the
NEA, Vo. 220; April, 1958.
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Table II. Ha f the S s of ropat about the Child's

Eroblems in the School and in the Home
Tumber of Percent- Number of Percent-

Parents age Teachers agze

Return on the question-
naires Ly 73 22 22

Depend only on the child
for the information 16 36 4 64

Table II discloses tlet the answers of the teachers show that
14 out of a number of 22 depend exclusively on the pupils and their
friends for any informetion about their family background., Such ten-
dencies often bring about harmful sociological consequences. Donovan's
warning may be reinforced here by relating a significant incident that
is really a concrete illustration of her apprehensions. This incident
took place in a school of the city of Iehore.

After the final examinations were over, a man called on a tea-
cher during the school hour., The teacher was taking the class, He
had to leave the class for a while to dispose of a distracting figure
at the door, He came out of the room and stood before the man to lis-
ten to him and to do the needful hurriedly.

Suddenly the sharp sound of a slap was heard. The teacher's
cheekk was red and other teachers who happened to'be nearby were
struggling with the man the next moment.

The aggressor's son, in this particular case, had failed in

the subject that was taught by the teacher., The self-complacent
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father scolded the son on this failure and threatened him with some
sort of punishments that is always in store with such people. To
save his own skin the boy attributed his failure to a personal grudge
toward him on the part of the teacher, Really his class record had
always been far from being satisfactory. The poor father was always
given a distorted picture of the facts. Had there been some sort of
commmication between the parents and the teacher the father would not
have been persuaded to act the way he did. Such situations should not
be permitted to persist that induce children to slip away from their
duties and spoil themselves in the long run. This particular boy left
one school after the other, as a consequence of this incident, and
finally dropped.

The aim in citing this incident is to show the fact that even
if it is believed that parent-teacher cooperation cannot help the child
at the secondary level, if it 1s neglected in the earlier years, it can
certainly close the door to the occurence of such incidents between the
parents and the teachers. This incident probably accelerated several
times the rate of degeneration of the pupil that had already set in
because of an irresponsible family environment.

A series of such occurrences has created estrangement, mis-
understanding and even antagonism between the teachers and the parents,
The existence of such feelings is reflected in their choices of means
that were sugzested to them for developing parent-teacher cooperation.

As will be seen in Table III, the teachers and parents were

given five choices.



Table III, Tendency to Avoid Persopal Contacts

Humber of Percent- IMumber of Percent-

Parents _aze = _Teachers _age
Chose an association and
other impersonal means 23 52 16 73
Chose correspondence and
other indirect means L 9 2 9

Chose visits of the teachers
to the pupils' homes 6 13 L 18

Chose parents' visits to the
schools 13 29 9 Lo

Only 13 parents out of 44 suggested visits of the parents to the
gschools, 31 avoided contacting the teacher in the school, anl only 6
parents favored teachers' visits to their homes.

On the teachers' side, 9 out of a number of 22 favored parents'
visits to the school and only 4 included their wvisits to the homesof
the pupils in their chosen means,

The fact is that the exchange of visits between the parents and
the teachers should be frequent and informal. Any number of parents or
teachers suggesting the exchange of visits should not be less than the
total percentage. It 1s regretable that both of them avoid frequent
contacts with each other. The trend seems toward maintaining formal
rela.tionahipzthrcugh impersonal means like the meetings of organizations
that require formalities and planning to bring about contactual situva-
tions only without guaranteeing free and informal discussioms. So the

number on both sides to choose an association is much larger than those
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who favored any other means, This trend also betrays the efforts on
both sides to avoid frequent personal contacts, which this study is
primarily concerned with developing. Hence, the idea that the willing-
ness of the majority to orgenize an association to achieve the envisaged
home-school relations hag very little utility in the present circum-
stances. The problem is how to begin organizing the parents and the
teachers into an association rather than how to make use of any such
organization in achieving the educational goals which are related to
their cooperation.

Initiation and development of formal organization in the form
of Parent Days and Associations are very useful in bringing about parent-

teacher cooperation. They greatly contribute to the success of the

20111: of 22 questionnaires returned by the teachers, 6 came unexpec-
tedly from the village schools, It is interesting to note that

the tendency of these six teachers is more toward maintaining in -
formal relation with the parents. None of them suggested a formal
association and four of them favored the teachers visits to the
parents' homes, where only 3 teachers out of sixteen mentioned the
visits of the teachers to the homes. Perhaps there is a sociolo-
gical reason behind it, that is, the village people prefer personal
relations amongst themselves and it may be utilized as a psycholo-
gical help to effect cooperation in the several areas. The case in
the cities is just the opposite.

3Th.o data to show the avoidance of personal contacts in the schools
stand in contradiction to the previous evidence that established
the frequency of contacts between the parents and the teachers, be-
ceuse the number of contacts in educational affairs falls far less
when compared with their contacts in the non-educational spheres

of 1life. This is a sign of that discouragement which is created

by the education administration in the sphere of developing parent-
teacher cooperation within the scope of educational activities;

and this is proved by the fact that no school mentioned any adequate
arrangements for maintaining cooperation and mostly answered "NIL",
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educative process. But their usefulness is more related to that as-
pect of the educative process which concerns the society than thet
which directly deals with the progress and problems of the child be-
cauge holding the meetings of these associations can depend only on
common interests, not on the problem of a particular child that must
be dealt with immediately. The side of the cooperation which is a
direct asset to the harmonious growth of the child lies with the in-
formal sittings and exchange of visits of the teachers and the parents.
The reason for this is that the problems concerning the instructions
and the emotions of the child that emerge in the homes and the schools
need immediate treatment. They cannot be neglected or postponed till
the meetings of the formal orgenizations are held through some pre-
planned procedure, Parent-teacher cooperation aims at the prevention
of the problems rather than their cure., The parents, particularly,
do not appreéiate this aspect of the child's education . This is why
their answers show that the frequency o:t: the visits to the schools is
nearly the same 1rreépectiveof the fact that one parent has ome child
and another as many as six,

The most important means for introducing parent-teacher coopera-
tion is the school administration, and the worst conditions of coopera-
tion lie with it. Nineteen schools were contacted through the question-
naires in ascertaining the nature and extent of cooperation that is main-
tained through the efforts and the plans of the administration. But |
none of these schools showed any adequate and regular arrangements that
is made to provide scope for parental contacts. Those that were men-

tioned were in the form of the routine annual functions that are held
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in the schools mainly to dazzle the eyes of the parents by their super-
ficial brilliancy rath?r than giving them light to see the actual set-
ting of the educative process,

There is a very interesting point worth mentioning in this
connection. Guestionnaires were given to the three teachers in a
school that enjoys a very high reputation in Iahore. Two teachers
answered that their school has a parent-teacher organization. The
third did not mention it at all, ZXven if it is believed that such
an organization exists in this particular case, the inactiveness of
the organization is deplorable. It was so inactive that one teacher
did not realize that it existed to say nothing about the success of
its function of bringing the parents and the teachers together.

The only feature of the educative process where some coopera-
tion is functioning is in the case of those teachers who coach their
regular pupils at home for an additional fee or who have their own
children studying in the same school. Because of greater familiarity
and umderstanding with the teacher such pupils are likely to feel
more secure and better adjusted in the social climate of the class
and the school., They may receive more effective guidance from the
teecher who also teaches at home and thus benefit more by educational
opportunities.

The wealth and fertility that parent-teacher cooperation can
give to the field of education has been presented before to the reader
through the vistas of the last three chapters. The reader, at this
place, might have been perturbed by the foregoing discussion that re-

veals a very ugly picture of cooperation at present in Pakistan., The
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conscientious educators may raise some questions spontaneously. What
are the factors that have been hindering the cause of cooperation and
mey also hinder it in future? Is there any hope of success in the task
of developing cooperation? This stage of the thesis is a ripe time to
answer such questions by analyzing the pros and cons of a move like
introducing parent-teacher cooperation in the educative process of
Pakistan.

Hindrances to Cooperation: There are many factors that do not
permit the parents and the teachers to get close to each other so that
they may contribute their share to the educationmal welfare of the child.
There are also some which may hinder any attempt to be made in that
direction. Unless these obstacles are examined from the angles of both
the parents and the teachers it is very difficult to adopt an approach
for overcoming them.,

From the angle of the parents:

Generally there are three main.hindrances that come in the way
of cooperation in Pakistan; first, the belief on the part of some pa-
rents that the teacher will solve every problem of the child alone,
They expect too mmuch from the teacher. The feeling on their part is
that they need not bother about having contacts with the teacher. ZEven
if they happen to be together with the teacher they would not inquire
about the progress of the children. Such an act may appear to them as
reflecting upon the trust and honesty of the teacher. Some teachers
really do not like to have their self-sufficiency questioned in deal-
ing with the pupils. The parents find an easy way to please the teacher

by posing confidence in hig self importance. Second, a number of parents



have developed & fear of being neglected by the school authorities
if they go there to contact the teachers; third, the fact that some
have no time for such contacts.,

Some other reasons too may be enumerated in this connection:

Most of the parents are uneducated and cannot read and write
to commmicate with the school. Illiteracy is more than 85 per cent
in the country;

Generally the parents are poor and do not want to feed their
children without making them work for their parents, even at the elemen-
tary stage. The idea of any additional bother of adopting means to con-
tact the teachers is provocative to them;

The parents do not realize that there is any importance to the
educative process beyond passing the final examination. The all round
development of the child's personality has no significance for them,
especially when it involves some sacrifice of their immediate gains.

Many parents avoid any contact with the teachers because the
latter may demand some gift or favor from the former.

From the point of view of the teachers:

The philosophy of education adhered to by the educators in
Pakistan makes no demand for the training of the whole child., The

examinations that are held as the criterion for julging the teachers'

These categories are based on the returns of the questionmaires,
particularly on the inferences from the answers to questions No.

5 and 7 in both types of questionnaires. Reference has been made
to this effect in the previous pages while discussing the attitude
of avoiding the occasions to discuss educational matters regarding
the children, on the part of the teachers and the parents.
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ability are subject-centered. A high-pass percentage of the pupils
may be achieved through memorization rather than good training. The
concern of the teacher, therefore, is with the books and the black
boards more than the in-school or the out-of-school activities of the
child, The physical and emotional aspects of the child may be totally
neglected,

Along with the duties of imparting instruction the teacher is
expected by the administration to do some clerical work which keeps him
busy with files and registers. This creates great discouragement on
the part of the teacher. He should be free from these distractions in
order to base his teaching on broader principles of education that
need parent-teacher cooperation.

The teaching load of the teachers is too heavy.s It is diffi-
cult for him to meet even his immediate duties with so many pupils., He
is unable to care fc;r any more business in the field of education.

Generally the professional training of the teachers is not
enough to help them appreciate the ed.u..ca.tiona.l outcomes of parent-tea-
cher cooperation, although their courses in the theory of education
incidentally refer to the importance of the parental participation in
the process of education. These teachers have no insight into the

techniques that may be adopted for that purpose.

STh.e average number of pupils to be taught by the teacher during
the year, according to the return on the questionnaires, is bet-
ween forty and four hundred.



The teachers generally, and particularly the primary school
teachers, have no prestige in the society and feel too inferior and
reluctant to contact the parents especially those who belong to the
high social la.dd.er.6

Since the teachers' salaries are low, they take up some sort
of side business in order to meet their daily requirements and long=-
term life-needs. Consequently they are too busy to take any initiative
courageously or to handle any situation patiently that concerns the
securing or enhancing parental interest in the educational affairs.

Through their contacts with the teachers the parents begin to
demand irrational and unreasonable favors from the teachers. They do
not realize the position of the teacher who is equally attached to so
many other pupils and their parents.

Fducation is a process of change and the subject of change is
the pupil. The tendency of the adults generally is to assume their
own habits and wishes as standards, and regard all deviations of the
children as evils to be eliminated, This tendency of the parents is
a powerful sociological hindrance for the teachers. As one writer
states, "The more the school makes a policy of giving parents a re-
port of each pupil's personal and social characteristics, the more im-
portant it becomes for the teacher, as far as is practicable, to see
the child through the eyes of the parents as well as through the eyes

of the lchool."7

6Host probably it is because of this psychology prevailing among
the teechers and the parents that the choice of the visite of the
teachers to the homes of the pupils did not seem advisable, as
was discussed in the previous pages. Rather some teachers added
before that choice, "They should come to me."

70, Arthur Jessild, Child Development and the Curriculum; (New York,
1946). p. 143,
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There is & common difficulty for both the parents and the tea-
chers 1nrthe past custom regarding schooling., The educative process
in Pakistan has had no tradition of maintaining parent-teacher coopera-
tion and exploiting it in the achievement of the educational goals,

Factors helpins cooperation. An analysis of the conditions,
as discussed above, ghows that the social economic and psychological
climate of Pakistan is wvery unfavorable for parent-teacher coopera-
tion to be initiated and developed. However, in the face of all these
difficulties there are circumstances which may contribute to the suc-
cess of the efforts for bringing about a positive interaction between
the home and the school. The returns on the questionnaires present
bright prospects in that field.

The parents were asked if they felt any need for more coopera-
tion between them and the teacher for better education of their child-
ren as in Table IV, It is to be noted fn this connection that the
parents and the teachers had to choose between the two extremes of
"No" and "Yes" through the questions iTo. 8 and 9 respectively in the
questionnaires; and what would have been chosen by them from in-between
cannot be ascertained. However their answer can confirm the weight and
intensity of the general trend toward one of these two extremes. In other
vwords, there were no parents or teachers who were completely opposed to

some kind of cooperation.
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Table IV, Parents anl Teachers Wanting More

Cooperation
Number of Percent-  Number of Percent—
Parents age Teachers age
More cooperation wanting 39 89 22 100

Parents who invite the teachers
to their homes 17 39

Teachers who would respond to
the invitations from the

parents 19 86

Parents participating in the
school functions 30 69

Eighty-nine per cent of the parents answered that they feel such
a need, All of the 22 teachers supported the move and suggested the
means to effect cooperation. The readiness to cooperate with each
other in a more useful way, therefore, is marked out on the part of
the home and the school and should be considered as the first help in
order of importan;:e. The educators need it strongly to bring the pa-
rents within reach of the educative process. The opportunities to
mobilize and exchange this readiness are abundant. What is lacking
is the motivation and technique for the fertilization of these oppor-
tunities.

For example, 35 per cent of the parents claimed to be in con-
tact with the teachers. About 39 per cent of the parents answered that
they invite the teachers to their homes, and 86 per cent of the teachers

expressed their willingness to accept invitations from the parents.
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Sizty-nine per cent of the parents participate or attend the school
functions and parties; and 52 per cent of them are ready to join any
organization that will consist of the parents and the teachers. In
addition to these contents of the returns on the questionnaires some
other points may be sharpened that will help the process of levelling
the ground for building cooperation.

1. The traditional goodwill for, and honmour of, the teacher
of every grade level is one of the strong values of Pakistani culture
which can be tapped to develop better cooperation.

2. The desire for material progress and the impacts of techni-
cal changes are also favourable sign for inducing the parents to take
more interest in matters of education . The introduction of heavy in-
dustries had brought together all sorts of working people. Their in=-
teraction is enlightening them. The masses are being awakened to the
need for becoming more decent, civilized, open minded, hence receptive
to the new ideas. Consequently the demand, for more and better educa-
tion of the child is growing among the common people. They are inclined
to develop a growing understanding with the teacher in relation to their
children. They think it will help them in their efforts to make a
career for the child.

3. Industrialization is also helping the people appreciate in-
creesingly the value of specialization in vocational education., Specia-
lization requires an effective amount of guidance by the teachers. The
parents, therefore, are generally susceptible to the reasonable demands

of the teachers,



L4, The mechanization of agriculture is bringing the farmer out
of the environment of isolation into the enlightened contact of the
businessman and engineers. He has now to deal with more clever people.
Through such dealings, he realizes the value of education. He tries
to compensate for his ignorance by desiring a better education for his
son or daughter., This desire gets the farmer interested in progress
and the problems of his ward in the school.

5. There are also the signs of a tendency on the part of the
educators and the educational administrators to improve the mature of
instruction for school teachers in the training centers. Modern theories
of education, based on sound principle of learning are being increas-
ingly introduced in the courses of the training institutions. The edu-
cators and administrators who are trained and educated in the countreis
that are following the progressive methods of education are listened
to patiently, They are holding responsible positions in the education
department and can do much for the education of all aspects of the child.
Consequently the people working to r‘ealize the educational goals of the
nation are more careful about the need for such organizations of parent-
teacher cooperation to attain success in the educative process. They
are also equipped with a greater kmowledge of the principles of humen
psychology and are not unaware of the democratic methods that are re-
quired to effect any desirable element needed for the progress of so-
ciety.

6. The service conditions of these teachers are being improved

to meke them feel more secure and at home in their professions. This
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tendency of the people will raise the status of the teacher in the
society. Consequently they will be able to handle the embarassing
situations that are caused by uneducated and ignorant parent, patent-
ly and rationally. Such an attitude on the part of the teachers is
strongly needed to create a channel of communication between the home
and the school with an ultimate aim of getting the whole community
interested in the educational system of the country.

7. The use of rapid means of transport and communication such
as airways, railways, automobiles, radio and newspapers, are greatly
multiplying the chances for interactions of the people of Pakistan with
each other and with the people of other nations of the world., Such
an interplay of ideas is making these people more and more progressive
and open minded., They are able to entertain new and modern ideas about
life. There is heard an increasing demand for the better aims of educa-
tion for the nation. Under these circumstances any doses of endeavor
that will be applied to the field of education for the cultivation of
parent-teacher cooperation are destined to meet with increasing returns.

It is also relevant to point out here that whatever factors,
helping or hindering the process of developing cooperation, have been
enumerated above, are not exhaustive, They may be treated as sugges-
tive only. BEvery individual is differnet and needs to be handled dif-
ferently. Similarly each commmity is different and requires special
treatment that takes into consideration the value system, culture and
tradition. Iocal conditions concerning the social, economic and poli-
tical setting of the group in which the school is functioning must also

be considered sufficiently. These aspects of the community life have
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a force that may decide the future of any movement once and for all,
for better or for worse. It all depends upon the skill, insight and
timely action taken by the administrator whether or not parent-teacher
cooperation will be created and developed as a moving spirit in the
process of education in Pakistan, Assuming that the educational ad-
ministrators have all the qualitiesof mind and heart that are required
to handle such situations successfully, some activities will be sug-
gested in the following pages.

These activities may serve as useful technigues in some situa-
tions that may arise while trying to supplement the efforts of the
teachers with those of the parents for the educational betterment.

The administrator will have to adjust these techniques or invent new
ones according to the nature of the situation and social or political

needs,

B, The Technigues of Cooperation.

If the vicissitudes of the ;:ourse of action have been studied
in the foregoing pages of this chapter, the teacher or the educational
administrator may enter now into the arena of activities with sufficient
self confidence. The task lying ahead is to help the teachers and the
parents provide the educative process with whatever contributions their
joint efforts can for the attainment of the educational goals in Pakistan.
But before taling up the threads of the resowrces that are presently at
his disposal and setting the available forces into operation for the
purpose in hand, he may raise some questions. How can the problem of

initiating and developing parent-teacher cooperation be approached to

reap the best results in terms of time, money and energy? What are
some of the forms that the efforts may take in being applied to the,
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so far, unexplored fields of cooperation?

The previous part of this chapter dealt with the social, econo-
mic, educational and political factors that determine the nature and
extent of the interplay of the home and the school influences on the
pupil, Some hints have also been dropped to point out the sociological
consequences of the existing quality and amount of the interaction.
Further excursions, into the educational aspects of the home-school
interrelationships, revealed that the deteriorated status of coopera=-
tion is not without some bright-prospects for its future. Along with
other favourable factors, a readiness for moving towards each other
on the part of the parents and the teachers can be utilized as a sound
foundation, This footing can help a great deal in raising the common
platform from where both will direct, guide and control the teaching-
learning process.

Having discovered the foundation for cooperation, the next ques-
tion is: Who should initiate the cooperative activities? This is a
crucial question that must be solve’d before suggesting any practical
steps for stimulating, coordination and reinforcing the functions of
the two interdependent agents of the educative process,’ The success
or failure of all the techniques and devices that may be applied to the
solution of the problem of cooperation depends upon what responses can
be expected from each of the parties. Expecting too much from a party
may defeat the cause of education. An a.d.eélmte answer to the queatioﬁ
in hand, therefore, will serve as the father technique and a key to the

discovery and invention of any other means and methods of parent-teacher
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cooperation. In order to be more objective in the expectations from
the parties, one should consider their merits as well as the shortcomings
in their proper attitude.

Reference has been made frequently to the fact that poverty with
ignorance has fallen to a terrible number of the Pakistanis as their lot.
Ignorance about things and persons on the part of some, envelopes them
in fear and strangeness. Consequently the ignorant persons are unable
to approach and handle these things and persons effectively. Generally
such people avoid coming across the unkmown and the unfamiliar with any
view of their usefulness to them. They do not want to run the risk of
experimentation, As the average parent in Pakistan is generally ignorant,
he does not lmow much about the teachers and about the importance of the
way of the school., He dreads treading it; or is toeo reluctant to follow
those who cover it and pay occasional visits to the school.

On the other hand the teacher, particularly the administrator,
is expected to have some knowledge of human peychology and of the socio-
logical forces that are working in‘ the society of Pakistan. He is also
more familiar with the parents and their needs than even the ignorant
parents themselves are. The administrator, therefore, should extend the
hand of cooperation and regard to the parent with a determination not
to fold it until it is met with by another of the parent.

The discussion to decide if the parents or the teachers should
take initiative for developing cooperatiox-z can be concluded by saying
that the teacher should first begin stepping toward the parent to meet
him somewhere in the vicinity of the home. He should also accept the

responsibility for inducing the parent to start covering the way to the
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school, The school administrator should make the parents realize that
they are a part of the educative environment of the child; and that the
school, therefore, has a great concern with them.

The symbolic expression that is used in answering the question
of initiating cooperation does not mean to make the idea more difficult.
The fact is that the approach to the problem must be according to the
principles of social psychology. The already levelled ground in the
splore of readiness for cooperation can, only then, be exploited ef-
fectively and to the best satisfaction of the exploiter, that is the
educator. For that purpose the school should feel responsible for do-
ing anything within its means that would make the teaching-learning
process more and more effective. In an undeveloped country like Pakis-
tan it is the duty of the school to create conditions under which the
pupils can benefit best by their training. Parent-teacher cooperation
is an essential elemement of such conditions, hence the educator should
not hesitate to take up the spade _alone and start making room for an
active pa.rentai participation in methods of education.

It is not of much value, therefore, to susgest only the tech-

niques of cooperation. Many are knowna to the parents as well as to

8pne evidence of this effect is found in Table III and Table IV
respectively. In Table III the teachers use their preference in
favor of one or two of the four suggested teachings. One thing
cannot be preferred to another unless’ the chooser is aware of the
comparative value of both of them. It can also be said that one
may choose only what is known to him avoiding the unknown even if
it has more adventages than the lmown one. In this case, %oo,
the fact is not disproved that all the susgested devices are known
to the parents and the teachers in Pakistan; because none of the
guggestions was left out by all, Table IV shows that matual invi-
tations and other means for parental participation in the school
functions are also practised.



the teachers and meny more can be discovered or invented by them dur-
ing the course of their action . The fact that some practicable steps
are known to both the parties, and yet they do not make use of them,
further minimizes the value of any more suggestions in that respect.
What is lacking there seems to be the resort to a sound, efficient
and comprehensive approach for making the devices acceptable and ef-
fective to the parents and to the teachers., The emphasis in this part
of the chapter is being devoted to exploring the elements of a valid
and scientific framework of any cooperative activity rather than on
enlarging the list of the susgested techniques for cooperation. Rea-
1ly the problem of the educative process in Pakistan is more to under-
stand how some means of parent-teacher participation can be implemented
than to find out what such means may be.

In order to reconmstruct a workable approach for that purpose
the administrator should observe some principles underlying the process
of reeducation. Initiation and development of parent-teacher coopera-
tion in Pakistan means introducin'g a change in the outlook and in the
pattern of the activities of the people regarding education. Success
of the process of change requires a great deal of care and caution on
the part of those who want to awaken the elements of change and stimu-
late them to action.9 Introducing change may create very serious con-

sequences otherwise. In veiw of such consequences it is very essential

7B.W. Kreiltow in his Rurel Riuestion: Commumity Beckeroupd on p. 99
presents "The Cycle of Soclal Process"., This Cycle shows that socie-
ties are never devoid of the elements of change for better or for
worse at any stage of their progress or determination. The elements
become visible and active when stimulated or reinforced by some in-
ternal or external agents of change.
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for the school administrator, as an agent of change, to see what are
the areas of involvement for the school, what are the fringe areas and
what are the areas of non-involvement.

Social competency, economic efficiency, human relations and
mental and physical health of the people are the aspects of life which
should attract the attention of the administrator; because without a
change and improvement in these areas community-school relationship
cannot be exploited in the interest of the achievement of the educa-
tional goals,

Superstitions, fetishism, totemism, hero worship and other ex-
tremely sentimental, conservative and harmful pattern of the group
and individual life should be treated with dexterously sugar-coated
bitter pills. People are gensrally very touchy regarding these mat-
ters which should apparently be respected and held in high esteem only
not to provoke more rigid antagonism. The people, however, must be
made to realize that a particular respected tree is as good for fuel
as any other ‘one; and that it commands no supernatural power greater
than that of man.

The administrator should not interfere with the fundamental .
beliefs of the subject of change. Nor should he get interested in the
party politics or in the activities of the vital groups in the com-
mmity. Blse, the people may begin suspecting the educational programs
of means desizned to serve the selfish ends of the person leading the
process of change.

Some points are, therefore, laid down to present a directive

line for guidance under the circumstances that the problems of human
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relationslo while some changes emerge from the societies.

Sometimes in a community the value system is against the impli-
cation of the scheme that is to be introduced. Spicer's Case "Corn and
Custom"ll can be cited to illustrate this apprehensions. A hybrid seed
of wheat was introduced in a commmity of farmers.

The return was increased several times., But, within the period
of three years all the farmers except one dropped the idea of cultivat-
ing the new gseed. They turned back to their old seed, One reason for
this was in the conservative attitude of the women folk. They were of=-
fended by the fact that the new corn did not have the flavor of the old
one and persuaded thelr husbands to drop its cultivation. In this par-
ticular case, it was also true that the agent did not take the necessary
followe up steps to insure that the farmers were truly aware of the cash
advantages of the new corn.

In the field of education, too, such occurences can take place
because of the wrong notions about the nature of the educative process.
For example, the educational activities which are the focus of the pro-
gressive educators efforts are looked down upon because, for those peopls,

education means book learning and the classroom lessons on ly. ZExtension

107y reader might feel that these problems should have been better
included in the "Hindrances", and really they are hindrances to be
overcome. But they are included in the process of change because
of their tremendous psychological importance. The implications
of change demand special treatment. The problems of human rela-
tions of change demand special treatment. The problems of human
relations are the problems of introducing change, hence, they are
included in the discussion of the process of education.

u‘Rdwand H, Spicer, B ze (New York,

1952), p. 35.




- 07 =

of curricular activities is one of the effective means to bring the
parents in the school, but these activities, in some cases, may provoke
disapproval on the part of the Community members as a whole, Rewards
and certificates given to those pupils who participate in such activi-
ties may win over the approval of such parents. The progress reports
of their children's achievements and excellences in academic fields
must supplement the rewards and certificates.

While proceeding to form any organization the administrator should
be aware of the rival groupsl2 in the locality. Through tacts and re-
sourcefulness he should convince both the parties, if there are any, of
the fact that the idea behind any such organization is only the educa-
tional welfare of the children and of the commmity at large. Zduca-
tional organization must not be used by the vested interests on ly nor
will the organization miss any opportunity which has some educational
value that is aveilable in terms of service or advice. It may come from
any source whatsoever.

The administrator's app;oach to the parents should not be based
on the principle of downward filteration., ZXach and every parent, how-
soever poor and meagre he may be, must feel that he is approached. 3By
doing this the administrator can provide the masses a sense of security
in and belongingness to the school environment. All parents, conse-
quently, will be induced to participate actively in the educational
programs proposed by the educators. . -

There is no doubt that the tasglk of developing parent-teacher

123picers, "The Wells that Failed" is a tragedy that was caused by
the persons involved in local intrigues. Op,cit., p. 113,
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cooperation is the test of the educators' patience and perseverance.
They should not grow impatient of the late and delayed responses of
the parents to their maneuvering for encircling them within the sphere
of educational planning. The progress of really useful programs is
generally slow.

Here again a case can be cited from Spicer, "In the Wake of the
Wheel". "The Wagon" was introduced in & commmnity of the people who
were superstitiously aseinst the introduction of any kind of me.chinery.13
Slowly and gradually the whole population shifted from using the primi-
tive vehicles over to the purchase of the wagons and submitted to the
cultural impacts of technology. The agent who was responsible for teach-
ing the people the advantages of the use of mechinery was only watching
this course of the progress carefully to be able to direct, reinforce
or accelerate it at the ripe time.

The task of turning the poverty-striken and ignorant masses of
Palkigtan into the useful participants of the educational programs is
no less difficult than was introducing the wagon in that backward com-
munity.m

The approach to change means manipulating the available re-
gources for providing interaction between the agents and the subjects

of change. <The agent consciously directs the stimuli for the subject

and wants to see the expected responses. The responses are the outcome

135picer, opscite, Pe 23.

mSome people of Pekistan are still very rigidly conservative. A
boy of 1l did not join the school scouts because his father would
not allow him to wear the pair of shorts that leaves the thigh
naked.
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of the unconscious relations of the subjects to the stimuli and are
sometimes very embarassing for the agent. Misdirected and unscientific
stimli may create suspicion in the subject only to stiffen the status
quo. On the other hand extremely superstitious, conservative and sen-
sitive subjects may render even the efficiently prepared and well direc-
ted stimuli ineffective and fruitless. It can be concluded by this dis-
cussion that an approach is effective only if it takes into considera-
tion the mature and rigidity of the subject as well as the efficiency
and merits of the agent of change. But in the foregoing pages only

that aspect of the approach was discussed which deals with the subject.
It remains to be seen what merits and personality traits the agent of
change should possess that are required to cope with the gituations
which may emerge from the stimulus-response process.

For the achievement of success in the performance of effecting
parent-teacher cooperation, therefore, some behavioral demands are made
on the educational administrator when he is in the capacity of the
agent of~change who has no J;stification for making the use of fear
and force in the realization of the educational goals, These demands
would have been differently made on the officers who have to lead the
military operations in order to meet the earliest victory in the fight-
ing situations; or on the leaders who have to organize expeditions to
bring the accused of theft robbery or murder to the court of justice;
or on the administrators who have tb operate the programs for taking
the assessed revenue to the government treasury within a limited period

of time. The leadership in the educational fields aims at producing
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changes in the behavior pattern of an individual that may effect the
whole area of his life-long activities., This aim lies within the
sacred person of the human being. The aims of the other leaders had a
short lived utility and lay outside the individual being. As the leader
of a group that is working for parent-teacher cooperation, therefore,
the school administrator should:

Respect the ideas of others. By doing so he will create his
own honour and regard in their mind. They will be convinced of his
sympathy for them and may accept change to please him even if its ad-
vantagesare not known to them. In the case of Spicer's "Corn and Cus-
tom" as cited above the hybrid seed was accepted by the farmers just
to please the agent.

Be serious, fair, and open minded in criticizing the view of
other persons. It is not proper for the leader to accept every idea
that is presented to him. This will not help him in his work of sti-
mulating the interest of the parents in education, Criticism is nece-
gsary to discover the truth of an idea; but the person to whom the idea
belongs should not feel humiliated or ridiculed. He should rather feel
that the administrator is trying only to find out a genuine ground to
admire him on the dasis of his opinion.

Believe in diversity of human abilities and interests and act
accordingly. That is, he should avaluate the contribution of other per-
gons and treat them with due rega.rd. to their desire and will to work.

Nothing sheuld be thrust forecefully upon any participant.
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Use criticism and advice to improve himself, He must not think
that all he may do will always be correct. Many times man cannot know
what is wrong with himself, Criticism of and consultation with other
persons might enlighten the leaders, sometimes, to very serious mistakes
that would have been committied otherwise.

Be interested in whatever contributions other members of the
group are able to make. In this way all the group workers will be en=-
couraged to do better.

Be modest of his own talents and avoid 2 boastful attitude. This
sort of modesty raises the leader to the position of a magnetic person-
ality that may find around him an active group of sincere and honest
colleagues for executing the details of the program. On the other hand
pretentious persons beget repulsions ani hate for even the most cooperat-
ing group member.

Be tactful in embarassing situations. He must not burst into
anger which may blind him to whatever solutions he is able to find by
remaining vigilant and considerate to the embarassing elements.

Hold no prejudice because of colour, race, religionm, creed or
handicap, These prejudices may deprive the leader of those participants
whose contributions are really productive in the field of activities
that are undertaken to achieve the goal of education.

Understand the hierarchical and status organization of the com-
mmity and consult, whenever appropriate, those individuals or groups
whose vested interests may seem threatened in order to gain their con-

fidence and cooperation.
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Understand defence mechanism and make allowances for their use
by those who need them to avoid the effects of frustrating situations.
Within the proper limits the resort to mechanisms is useful for regain-
ing confidence and spirit that is needed to do better.

Develop the ability to understand the cultural differences that
exist between ethnic groups and within ethnic groups and especially of
the sub group which exists in the immediate community.

Govern his own action in light of their social effects and be
farsighted enough not to be held responsible for any occurence that
goes ageinst the interest of parent-teacher cooperation.

Have confidence in his ability to solve the social problems that
are confronted in relation to the parents and the teacher. He should
also have a belief in the goodness of mankind that will make man submit
to the progressive plans ultimately.

Adapt to new situations easily and in time to be able to recons-
truct them and utilize them‘ in the interest of developing coopération.

Take responsibility for meking newcomers at home. This attitude
of the education administrator will encourage the parents to come to him
and listen patiently. The plans of change can, consequently, penetrate
into the groups of the parents and are destined to meet success in the
initiation and development of parent-teacher cooperation.

The two-fold aspect of the approach suggested and discussed is
conditioned by the democratic philosophy of life. Pakistan 15 a demo-
cracy and any developmental program or movement like that of parent-
teacher cooperation must be started and pushed forward with due regard

to democratic principles and methods.
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Practical measures that may be suggested in this connection are
meant to stimulate the interest of the parents in the reconstruction of
the educational system. Their interest will be utilized for the welfare
of the school children and of the commnity members. These steps can
be classified in two categories: firstly, the devices that will provide
opportunities for indirect contact of the school with the parents;
gecondly, the techniques that will bring both the parents and the tea-
chers into direct and face to face contact. Immediate steps may be
taken in the field of the former category of activities, For the lat-
ter much planning and organization are required to arrange meetings,
group discussions and assemblies of both the parties. This cannot be
done in the present circumstances without motivating them to a higher
degree. The ultimate aim of all these activities will be to maintain
a cless relationship of the school with the community by helping the
school become a centre of community life. The students can have, in
this way, & controlled, well-sifted and desirable social setting to par-
ticipate in activities for their self-realization. This interaction
of the commmnity members with the school environment may facilitate
the process of change taking together the whole community.

Means for Indirect Contact:

All curricular and extra-curricular activities can be used for
attracting the attention of the parents toward the school. A few may
be mentioned here.

The teacher should ask the pupils to show their school work to
their parents every week and invite their comments.ls

Home projects of studies can be assigned to the students. Through
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these projects the students will be required to work on some assignment
that is related to the profession of the parents. A shoe-maker's son
may be asked to meke a shoe and bring it into the class, while a doctor's
son will prepare a list of common diseases, their signs, etce The stu-
dent will complete his project at his home with the assitance of the
perents, If the school is near the home the teacher may pay one or two
supervisory visits to see if the pupil is working properly in consul-
tation with the parents or if he requires some guidance from the teacher.
Such projects will create a store of goodwill and trust in the school
and the teacher among the home members,

Full and frequent progress reports about the attendance, examina-
tion grades, character and attitude of the child should be sent to the
parents at the end of every term if not monthly. The school may also
have & committee to encourage the organization and the coordination of
different extra-curricular activities., This committee may arrange for
the inauguration of a Historical Society; a ILiterary Club, an Agricul-
ture Union and inter-scho;al tournaments and also help such societies
to cooperate in broader school-wide activities. On such occasions all
students should be encouraged to bring their parents to attend and
ghare in these meetings and celebrations. The parents who happen to
be in the school must be made to feel at home irrespective of their

gocial status and prestige outside the gchool, All the parents have

151,1, Kandel, The New Ere in Education, (Cemdridge, 1955), p. 297.
According to Kandel the pupils studying in the schools of R.S.F.S.R.
are required by a code of "Rules for School Children" to show their
clase notes to their parents, This device of the Russian propaganda
can be exploited by the democratic educational syetems in stimulat-
ing parental attention to the school.
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equally the worth and value of the educative process because they are
the trustees of the potential wealth of Pakistan - the child.

Arranging the school exhibits is another technique of coopera-
tion. These exhibits should display the students' work in drawings,
products and menual work and handéraft, sewings and carvings. Such dis-
plays, generally, do not fail to excite the interest of the parents and
challenges their admiration . for the school. 1It, consequently, coun-
teracts the tendency to think that the schools are not now as good as
they used to be in the good old days.

Such incidental and pleasant contacts of the parents with the
teachers may be very artistically turned by the administrator into the
personal, durable and frequent exchange of visits to each other. These
feelings of familiarity on their part may enhance the process of secur-
ing their cooperation for the good of the child's education.

The steps as suggested above for the provision of indirect con-
tacts may create a social and psychological climate between home and
school such as will help "both to hold informal and direct discussions
about all aspects of the educational system. This will meke it possible
and easy for them to implement their programs for the better education
of the child, Their direct discussions and contacts may be developed
through some sort of parent-teacher cooperation or organizations. A
few of them may be enumerated here.

MM; Parent-teacher associe;tions have
proved in meny countries, very useful not only for extending the fruits
of education to the parents but also for getting the whole commnity

interested in the affairs of the school. These associations are of
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great help particularly in a decentralized educational system which is
an essential of democratic life; because through them an effective local
leadership can be created for the guidance, control and modification of
educational matters. Even in Russia such participation on the part of
the parents is essential, According to Cramer and Browne:

Bvery school has a school parents' association, which elects a
parent's committee for every class and a school parents' committee
with the principal as a member, for the whole school., These commi-
ttees have been asked to help in enforcing compulsory attendance
and in popularizing educational ideas among the parents. They are
asked to assume responsibility for needy pupils, for orphans, and
for the children of men in the armed forces. They help to raise
funds for school equipment and materials, and assist in the leisure
time activities of the children., They help the teachers on school
excursions and field trips, prepare food for special occasions, and
sometimes help in sewing or woodworking classes. 16

Parents' groups and committees that may be initiated and developed
to work for the enhancement of educational activities in cooperation
with the teacher are really very useful in those societies where the
whole concept of education and the people's attitude towards education

is to be changed.

The best argument for the organization of parent groups is that,
in a period in which education is in a stage of transition with an
increase in the facilities and consequently the cost and with changes
in curriculum and methods, such an orgeanization furnishes the means
for educating the parents themselves....This end has been achieved
in the United States; in Germany and Holland school and local parents
councils are required to be established by law; elsevhere the deve-
lopment of similar organizations has depended upon the interest of
a school principal or a superintendent or director of education. 17

16G. Stepehnson Browne, et al., Contemporary Education (New York,
1956) 3 Pe 1820

71,1, Kandel, Comparative Aducation (New York, 1933), p. 319.
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But in Pakistan neither the people nor the legislature nor the
educational administrator is interested in the development of these or-
ganizations. Vhile discussing the return on the questionnaires it was
found that scarcely any schools have an association functioning like the
Parent-Teacher Association. The primary school teachers do have a good
and well-established Teachers' Association. This association can be ex-
tended to all levels of school education for developing and organizing
the Parent-Teacher Association.

The question of the leadership in the initiation and develop-
ment of i:a.rent-taacher organizations has far reaching consequences. Up=-
on leadership depends the success and failure of this whole cooperative
movement. In Pakistan generally the parents do not show enough interest
for contributing to and are unaware of the principles of a successful
educative process., The leadership of these Associations therefore, must
in all cases, remein with the school directly or indirectly. Until
such time as parents or other commmnity members may assume guch leader-
ship the school should i}e the controlling force for the time being,
even if under some circumstances it is thought proper that there be a
lay president of the Association., For this purpose the Headmaster can
assume the position of the secretary of the Association or of the Chair-
manship of the program committee. It 1s also the responsibility of the
Headmaster to keep the organization moving ahead with due care, caution
and resourcefulness, lest it simuld become a handmaiden fo local poli-
tics and vested interests; or should degenerate into a means for exert-
ing undue influence on the teachers. The educational value of such

orgenizations must not be eclipsed by any other values.



- 108 -

If the Assistant District Inspectorl8 takes occasional but ef-
fective interest in the development and proper functioning of these as-
gsociations in his area they can be based on stronger footing. This Ins-
pector has the prestige and proper qualifications to guide the proceed-
ings of these organizations in the beginning at least; and particularly
because the primery school Headmesters are not trained enough to appre-
ciate the aims and objectives of such organizations,

To be able to do all this the Assistant District Inspector should
plan a program. He is to organize the meetings of these Headmasters,
discuss with them the educational importance and social value of the
parent-teacher Association. Sucﬁ talks will compensate for their low
qualifications by enlightening the Headmasters of the primary schools.
The A.D.I. can play a very constructive role in the initiation and de-
velopment of parent-teacher orgenizations. Only an insight into and in-
terest in the educative process, as it 1is conceived to day, is required
on the part of the Assistant District Inspectors and the Headmasters of
the Middle and the High schools.

The higher officers of the education administration should al-
low enough facilities for both of the above mentioned subordinate of-
ficers in view of the utility of this associations for adult education
in addition to the education of the youth in Pakistan.

There are other ways, too, for bringing the parents and the
teachers into a face to face contact: Firstly, the parents who are
reluctant to come to the school may respond to a special visiting day
invitation. There may be & number of days each year set for this pur-

pose. On each of these days different groups of individual parents may

18He is the first-supervisory officer over so many primary schools
in his Jjurisdiction.
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be invited to visit., The administration should help the teachers in
making arrangements for suitable and adequate time for fruitful and
satisfying discussions with parents.

Moreover in-between the visiting deys of the parents that will
be arranged in the school incidental needs mey occur for the teachers
to contact the parents, Such incidents are gquite expected particularly
at the elementary staze because childhood is very important for further
development of the personality and requires more adult care to meet
the developmental needs. The teachers, therefore, should plan their
visits to the pupils' homes in order to be able to discuss the problems
in hand thoroughly at the least possible cost of time and botheration
with the best possible results.

The principle of planning and economy should be observed through-
out the opportunities available for direct contact. This will save the
parents and the teachers both from inconveniences and waste of time that
produce grotesque effects of such meetings and consequently obstruct the
way of further visits to each other.

All these means and methods only reflect the nature of the solu-
tion that cen keep in dealing with the problem of cooperation, Any
gpecific action will depend on the initiative and skill of the adminis-
trator and the teachers as particular situations may arise. However,
throughout this process of cooperation the educators must not forget
that securing parent-teacher cooperation is not the end of education.
The comparatively undeveloped society of Pakigstan which aspires to the

attainment of the highest democratic values needs such training in the
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principles of democracy. They must always remember that the purpose of

the school for taking so much pains in bringing about parent-teacher

cooperation is to help each of the participants of the educative process,

increasingly:

1.

2,

3.

9.

Treat others with dignity and respect;

Attach the same importance as that of his own to every other
individual and never like putting dignity and worth of others
at stake for his own interests,

Believe in the perfectibility of men and in that it is a right
of every individual to make efforts to achieve that perfecti-
bility.

Take it to be his duty to oppose those persons or movements
who deny to any citizen or any group the right to live their
own lives;

Believe in the equality before the law and not like %o enjoy
apecial pr}vileges for himself in that connection;

Seek to remove artificial barriers that prevent or hinder
any individual from achieving his own full measure of worth;
Seek to develop his own personality to the fullest within an
action pattern that enables others to do likewise;

Exercise initiative and self control in the accomplishment of
desirable goals fqr himgself and for the social groups;

Use his capacity for intelligent action and nationel thinke
ing to analyze problems and situations which he faces, to

obtain pertinent facts and information about such problems,
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and to decide on a course of action that promises the most
for his own welfare and for the welfare of others affected
by his actions;

10, Seek to broaden participation in decision maling of the society
to enable everyone concerned to participate, in so far as he
is capable of doing so;

11. Participate fully and on his own initiative in acts contribut-
ing to the achievement of the government of the people for the
people by the people;

12, Obey the laws of the land, working tHBugh legal processes to
change those he believes to be unsound.

13, Use legnl methods provided by society to settle controversies
and disputes with his fellow men or with social agencies and
institutions,

14, Bxercise the right for freedom of opinion and allow others
the same;

15. Work for the advancement of knowledge and for the improvement
of the opportunities for all citizens to gain knowledge, in-
sight, and understanding essential for intelligent decision
meking and creative living;

16, Work for the orderly improvement of political, social and
economic institutions and conditions so that the welfare of
all citizens may be enhanced; |

17. Work for the establishment and development of governmental
and soclal agencies and institutions that can carry out ef-

ficiently and adequately the mandates of the people.19

19 :
These objectives are based on Saylor anl Alexander Curriculunm
Planning, (Wew York, 1956), Chapter VII. '



The study, by now, seems to have reached a stage where the reader
may be asked to stop and have a retrospective view of the total picture

that has been presented through the previous discussions.



CHAPTER V

RETROSPHECTION AND PROSPECTS

To begin reviewing what has been discussed, one can say that
gone are the days when education was regarded as preparation for the
future life. In most cases this future was too distant to Dbe attained,
that 1ife was far beyond this universe and this aim of education was
too difficult to be achieved without the help of death or doom. The
child was subject to all kinds of physical and mental vigors and hard-
Shipﬂ.l Regaining the paradise lost was full of doubts and suspicions.
As a result of this theory the pulsating realities of the present were
gacrificed on the cloudy future; and education was divorced from life.
These things were also true when educatifn was regarded for life; and
by life was meant ;ome period of adulthood beyond that of schooling.

Now, men has made a paradise of this world. He has harnessed
the elements of nature to his service. With a light press of his fin-
ger tip he can get working so many slaves in the form of machines. Life
in this world is growing easier, more painless and comfortable. Man
no longer needs to be after the paradise that was lost. The problem

worth efforts and attention for him is, now, how %o live better in this

lThis paragraph refers to the traditional theories of education like
those of "Transfer and Discipline that conform to the belief of the
"fallen nature of man".
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promising world of peace and plenty to the best of his satisfaction and
for the longest possible time. The efforts for providing man the longest
possible time for better living in this world have extended from the
stage of the embryo through adulthood, Bach moment of this life is to
be lived effectively. Z=ducation aims at helping mankind to do that, So
it is not preparation for any life; it is continuons with life; it is
1ife itself; it is a process of living among other human beings. The
child as well as the adult requires some kmowledge and slkill to parti-
cipate in this process of living or of learning to live a.ccord.ing_ to
their age level and maturity.

The child as the participant needs to be cared for more than
the youth, the adult or the old because of its worth and importance
for the welfare of all the later stages. Therefore the school which
is going to help the child in his personal and social development so
that he may contribute to the existing social group must be an epito-
mised society consisting of real situations of life. The process of
education must be a social process with a twofold aim. It should help
the child make increasingly (1) the best use of the existing social
institutions; and (2) his best contributions to the progress and deve-
lopment of these institutions.

But the area of the social institutions is growing more and
more vast and varied. A.child, who is not living in isolation and in
rather encouraged to live the full 1life in the social setting to which
he belongs, develops loyalties %o all of these social agencies, family,
the play group, the church, the school and many other commercial and

non-commercial entertainment agencies. These complexities of the social
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life often result or may result if not taken care of, in situations T
of conflicting loyalties for the child. Hence his growth into a ba=-
lanced participant of the social activities may be hindered by manydis-
integrating situations. The need, therefore, is that the educative pro-
cess should orgenize the experiences of the child in relation to all
these agencieé and institutions and present a more unified, well-directed
and desirable aspect of the social setting for the training of the child.
The home and the school can and should do this in cooperation. There
are many philosophical social and psychological reasons for suggesting
cooperation between these two agencies for thet purpose in Pakistan.
Some of them may be presented here:

The responsibility for educating the whole child in the school
demands that the child should be understood by the educators. The child
cannot be understood without the lmowledge of his family background.

If the social conditions of the family are not sound and con-
ducive to the aims of education the experiences provided by the school
may be neutralized by the home experiences. On the other hand a proper
participation of the parents in the educative process along with the
teachers will help both reinforce each others' efforts. It may become
mich easier for them to make available for the child at the home or in
the school the desirable social setting that is required for his training.

Without mutval understanding between them both the teachers and
the parents are prone to misinterpreting the emotional aspect of a child's
personality. Some children who are cheerful and meddlesome in the home

environment may look morose and withdrawn in the school activities,



- 116 -

Prejudice, or lack of understanding between the home and the
school, mey provide the child with the opportunities for engaging in
scape-goat activities for his academic failures and negligences. When
questioned by the teachers he will put the blame on the parents and
vice versa. The child may turn delinquent when the antipathy between
the teachers and the parents would be fanned to the extent of occurrences
like even slapping each other.z

With the help of the parents it is easier to get the whole com-
munity interested in the educative process. This interest will help
the educator to do some adult education by emlightening the vast majority
of the ignorant people, It will also help them to raise the school to
the status of the centre of the commumnity activities.

Philosophical implications of cooperation were discussed in the
light of the philosophy of life that is held by the people of Pakistan,
who are predominantly Muslims. It was found that this philosophy can
be reconstructed and modified to make enough room for the progressive
theories and methods of education without losing the real spirit of
Islam.

Sociological conditions of the society of Pakistan were also
analyzed to find the acceptability of parent-teacher cooperation, be-
cause it is more a problem of sociology than of philosophy or psychology.
Such analysis revealed that perental interest in the edwative process

is greatly required for building up healthy attitudes of the child along

2Su.ch an incident has been mentioned while determining the nature
and extent of cooperation in Pakistan.
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with giving him the mastery of some subject matter.

The present status of cooperation was surveyed with the help
of the returns of the questionnaires. The results indicate that what-
ever informetion about the child's activities in the school or at home
is required by each of these agencies is sought through the child ge-
nerally. Both avoid contacting each other in this field directly.
Still some sound foundations are available upon which cooperation can
be developed. The personal contacts between the parents and the tea-
chers are very frequent as far as their gocial life is concerned; and
even invitations are exchanged., Only eleven per cent of the parents do
not believe that there is a2 need for more cooperation, All of the tea-
chers expressed their dissatisfaction with the existing amount and degree
of participation that the parents are takinz in the education of thelr
children, All of the parents and the teachers participated in suggest-
ing the devices for cooperation.

All this is evidence of the fact that what is greatly needed,
in Pakistan to stimulate the interest of the commmnity members generally
and of the parents particularly in the affairs of the school, is not the
knowledge of some techniques to be practised. Rather it is the under-
standing of some scientific principles to be observed by the educational
administrator while making use of the means which he already possesses.
Consequently, a brief explanation, {1lustrated by some references, of
the process of change is added before suggesting any step in the direc-
tion of cooperation; because initiation and development of parent-teacher

cooperation is like introducing a change in the society of Pakistan., An
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attempt has been made to raise the effectiveness of the process of change
by looking at it from both angles of the subjects and the agents of change
as objectively as was possible for the writer.

The ares of the methods and techniques of cooperation is covered
by the curricular and extra-curricular activities; the technigues are:
The display of the class and school work to the parents and others by
the pupils individuvally and collectively; Student Councils; Parent-Tea-
cher Associations; Home Projects; Visiting Days for the parents in the
school; and, the visits of the teachers to the pupils' homes. The general
pattern of these devices, as of all ideas and ideals that were discussed
in the thesis, is, although it is not mentioned specifically, that of
the American democracy advocated by Dewey. The implications of this
democracy, however, are understood in the atmosphere of the social con-
ditions of Pakistan, Particular mention has been made only when the
educational system of some other country like Germeny, Holland, ¥ngland
or Russia is referred to.

By suggesting these steps only & general line of advance is
1a2id down for the administrator. Any specific action will depend on
the resourcefulness and dexterity of the leadership of the process that
must lie with the school. Iocal conditions such as the physical and
social environments will determine what measures can be adopted at a
particular time in relation to a particular group of people.

In any case the approach must be psychological and democratic.
The value system of the group concerned must be manipulated with great

care. A little negligence in that area may cause an adverse effect.
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The ambitions and expectations of the parents, their weaknesses as well
as their strong points, must be considered in every contact with the
teacher.

In view of the deficientcoffers of the state and of the empty
pockets of the common parent special care has been taken to keep the
suggested steps free from incurring any extra expenditure., Any pro-
gram, therefore, for effecting cooperation may emerge out of the rou-
tine educational activities, particularly at the initial stages. Still,
there is every reason to believe that whatever time and money are re-
quired to initiate and develop parent-teacher cooperation will sink in-
to insignificance if considered against the irretrievable social and
psychological loss that is being and will be done to the youth through
the existing amount and quality of interaction of the parents with the
teachers. The advantage of adult education through cooperation is an
extra dividend after removing the dangers of its lack.

The thesis does not end without making a demand on the leader
in this process of cooperation to meet a great need of the nation .
That is, all the participants and those who happen to be within the
range of the programs for developing cooperation should be increasingly
trained in democratic principles and behaviour patterns.

This study offers a wide scope for experimental research and
inguiry in the field of parent-teacher cooperation. A stimulus class
may be selected from among the several classes of a school. The pupils
of the stimlus classmay be taught in proper cooperation with their

parents., At the end of the one or two school years the academic and



- 120 -

behavioral progress of this stimulus class may be noted in comparison
with other control classes to see the results. The writer himself in-
tends to take up such an experiment in his own school with the consent
of the Headmaster. The Headmaster, most probably, will agree if the
stimlus class is selected out of those classes which are not expected
to take the final examination given by the Board of Secondary Iducaetion.
That is, the lower junlor classes of the High School can conveniently
be subjected to this experimental inquiry. Also, the results of parent-
teacher cooperation can be evaluvated in terms of the educational goals
more usefully at this age level. The interest of the Inspector may also
be stimlated by informing him of this undertaking in the beginning and
by inviting him to visit the class and to participate in guiding the
development of the study.

The work at present is deprived of any sort of personal and
practical experience in Pakistan that would have been gained by parti-
cipating in or observing on educational programs aimed at effecting or
using parent-teacher cooperation. The reason is thet in Pakistan the
persons interested in education have not yet started this movement.
Therefore, whenever opportunities are available to watch closely or
join any such program this study may be revised, developed ani contin-
uved on & basis which is supported by concrete observations and experiences,

Moreover, in view of the tremendous educational value of parent-
teacher cooperation it seems advisable that the.governmsnt select a few
enthusiastic educators who are interested in community development pro=-

grams for intensive studies abroad of various aspects of parent-teacher



= j21

cooperation in other countries. For this purpose trips to the U.5.A.,
ingland, Germany, Holland or Russia would be very useful; becuase ef-
fecting parent-teacher cooperation has reached advanced stages there
and offers a wide scope for research in this field.

It is hoped that this study may provide a stimulus to those
schools, officials and teachers who already feel the need for coopera=-
tion and that it may also guide and encourage them to take practical
steps to bring about more and more cooperation between parents and tea-

chers for the benefit of Pakistan's young people, who are her future.
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APPENDIX A

A. QESTIONNAIRE FOR THE PARENTS

Pleage answer the following.

You need not mention your name, give the
street or Mohalla you live in,

You may choose the possible answer from

(a), (b), (c) or (d) and cross your choice like (a)x if, for example,

you choose (a) as your answer.

(1) Address:

(2) Fumber of your children in school?

(3) How often do you personally
contact your children's
teachers for the purpose
of learning about their
progress and problems?

(4) How often, if at all, do
you send reports or sugges-
tions to the school about
your child?

(5) Do you ask the teachers to
make use of your sugges-—
tions about your child?

(6) Do you sometimes invite the
teachers to your home and
discuss with them the
problems or progress of
your child in the school?

(7) From what source do you

learn most about your child's

progress and problems in

(8) Do you believe that the
parents and the teachers need
to cooperate more fully for
the effective education of
the child?

a) Less than once a year

b) About once a year

¢c) About twice or thrice a year
d) About one a month

e) More than once a month

a) Less than once a year

b) About once a year

c) About twice or thrice a year
d) About once a month

e) More than once a month

a) Never

b) Almost never
¢) Sometimes

d) Almost always
e) Always

a) Never

b) Almost never
¢) Sometimes

d) Almost always
e) Always

a) The child himself

b) Child's friends

¢) Your personal contact with the
teachers

d) Regular school reports

e) Specify other sources if any

a) Yes
b) No
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(9) What have you done to show
your practical interest in
the activities of your child's
school?

(10)If you believe it is desir-
able, which of these would
you choose to get closer to
the teachers of your child?

a)

a)

b)
c)
d)
e)

Participation in the school
functions

Contributions to the school funds

Attending the school parties and
functions

Attending the school library

Other activities if any...

I do not have time for any

An association of parents and
teachers

Correspondence and reports

Visits of teachers to pupils homes

Visits of parents to schools

Specify other means if any...



APPENDIX B

B, QUESTIONHAIRE FOR THACHERS

Please answer the following. You need not mention your name, give
the street or Mohalla you live in. You may choose the possible ans-
wer from (a), (b), (¢), or (d) and cross your choice like (a)x if,
for example, you choose (a) as your answer.

(1) Address:

(2) What is the average number
of pupils in your charge
per year?

(3) What is the average number
of parents you contact
annually to discuss the
education of their children?

(4) How often do you send (a) Less than once a year
reports or suggestions ib) About once a year
to the parents about their ¢) About twice or thrice a year
children? (d) Abvout once a month
’ (e) More than once a month
(3) Do you ask the parents to (a) Never
act upon your reports (b) Almost never
and suggestions and to (c) Sometimes
send to you theirs for (a) Almost always
the same? (e) Always
(6) Would you welcome invita- (a) Wever
tions from the parents to (b) Almost never
their homes to discuss (c) Sometimes
the progress and problems (d) Almost always
of their children? (e) Always
(7) From what source do you (a) The pupil himself
learn most about your -~ (b) Pupil's friends
pupils home studies and (¢) Personal contact with the parents
problems? (4) Regular correspondence with the
, parents

(e) Specify other sources if any...

...]_27..
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(8) What regular arrangements,
if any, does your school
make to seek the coopera-
tion of the parents for
the progress of the child?

(9) Do you believe that an (a) ¥o
effective education of (b) Yes
the child needs coopera-
tion between the parents
and the teachers?

(10) If you believe it is desiradle (a) An association
which means would you choose (b) Correspondence and reports
to get closer to the parents (¢) Visits of the teachers to the

of your pupils? pupils' homes
() Visits of the parents to the
school

(e) Specify if any other means...



