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ABSTRACT

The purvose of the study was to find out from High
School girl-students and their teachers what ocualities, treits,
and characberistics they think constitute the "1deal teacher"
and the "ideal student", The findings may be used bv teachers
as one souvrce of Information to help improve the guality of
their teaching and their relationships with thelr students, They
may also be used to clarify central polints and potential areas
of tension that may exist between student and teacher,

The method used was first to compile a free response
list from students and teachers as to the oualities that wmake
the "1deal" student and teacher. These gualities were checked
against each other, added to, and condensed to form a final
number of thirty traits for each: the ideal student and the ideal
teacher. The population studied was to dlvide each thirty traits
to three groups to sienify the "most immortant', "important®
and "least important”" treits., The most immortsnt traits thev
were asked to rank according to thelr importance. The items on
the test covered six general traits of the "ideal teacher" and
six general traits of the "ideal student"., The population studied
ranked these tral ts according to their importance,

The populstion studied consisted of aehundred and nineteen
Lebanese High-S8School girl-students hetween ages 12-15 from three

types of educational systems in Belrut: The Tareek al-Jadida School,



the Ahliah School and the National Evangellcal School. The

teachers were the full time female-teachers in the sabove

mentioned schools. Twenty teachers with varylng teaching

specializations and experience, with an age rahge of elghteen

to thirty, were taken.

The findings show that the following traits were sig-

nificantly more often than not selected by students as the "most

important" traits that make the "ideal teacher":

1.

10.

Is falr in grading and in deallingz with students. Does not
favour one over the other.

Gets the points of view of students, Invites guestions and
discussions, 1s not sarcastic when one is wrong.

Explains clearly and to the point.

Makes the lesson interesting - stimulates us to think,
brings interesting material from outside the book.

Plans and prepares for our lesson - organizes the subject
so that we can see the development easlily.

Has control over the class. Keeps it in order without
shouting.

Ts punctual (a) in coming to class (b) in returning napers.
Does not scold all the time - has a well controlled temver.
Gives satisfactory homeworks - not more than we can do and
not all at one time.

Is enthuslastic about learning.

The following traits were the ones significantly more

often chosen thean not by teachers as "most important": in cons-

tituting the "ideal teacher":

- vl -



10.

Plans and prepares for... lessons - organizes the subject
so that /students/ cen see the development easily.
Explains clearly end to the peint.

Knows well the subject she teaches.

Makes the lesson interesting - stimulates us to think,
brings interesting material from outside the book.

Has control over the class - keeps it In order without
shouting.

Has poise and self confidence,

Is enthusiastic about teaching (likes to tesch)

Is falr in grading and in desaling with studenta. Does
not favour one over the other.

Does not pretend to know everything - adnits that she
does not know when she does not.

Gets the points of view of students, invites guestions and
discuésions, is not sarcsastic when one is wrong.

As to the tralts that make the "ideal student", the

following traits were signiflcantly more often chosen than not as

"most important'" by students:

Is attentive In class.

Follows the laws and regulations of the school.

Knows her léessons well,

Is enthusiastic about learning (likes to learn)
Demands good work from herself - Is not satisfied enly
with passing grades. Tries always to improve her work
to maeke it neater, clearer and more orderly.

Is friendly and is patient kindly and sympathetic,

- vii -
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10.

oes not memorize her lessons, Tries to understand

meanings and.relationships instead.

Is auiet in class,

Is nunctusal (a) in coming to class and (b)‘in giving in
homeworks.

Prepares her assignments - Asks guestions gbout what

she does not understand.

The following traits were found to be signifilcantly

more often selected than not by teachers as "most important

for the "idesl student":

1.

2e

Is enthusiastic about learning (likes to learn)
Demands good work from herself - Is not satisfled only
with passing grades. Tries always to improve her work
to make it neater, clearer and more orderly.

T8 attentive in class.

Is punctual - (2) in coming to class and (b) in returning
papers.,

Has poise and self-confidence.

Does not memorize here lessons, Tries to understand
meanings and relationships instead.

Knows her lessons well.

Is intelligent -« is guick in understanding and learning.
When dlscussing iﬁ class or writing her homework she
relates the subject to what she has slready learnt in

class, to other subjects and to present events.

- viii -
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INTRODUCTION

The teacher's relationship with his puplls has no
parallel in other professions. Hls services are performed
for a group which has little or no power over hls academic
status, He enjoys a unique professional protection which is
hard to find in other professions. While it is true that his
students judge him one way or another yet only in serious and
extreme cases do their opinions hinder hls professional status,

Traditlon has regarded students! opinions concerning
teaching and 1ts effliciency as immature and blased judgments.
But now, more snd more, educators are emphaslizing the import-
ance of students'! concepts about thelr teachers. No matter
how immature and biased their judgments are, they contribute
soméething to the teaching situation. Teaching 13 not one-
sided, The teacher deals with humen beings and even though
he may exsrcise control over them In the classroom situation
he cannot separate their "belngs" from their personal bilases
pre judices and gratifications.' Each student brings to the
class his own needs, hablts, customs, behavioral patterns
and cultural as well as individual values which colour the
role he plays in the classroom situatlon and affect  his re-
lationship with his teachers and other students., Hls ideas

on "good" teaching and "ideal" teaching characteristics are



as integral a part of a teacher's daily routine as any other.

The teacher mavy attempt to ignore them or to run away from

them but it is clear that his effectiveness as a teacher csan

be better gained through a recognition of his students' opinions.
Their definition of the ldesl teacher are, perhaps, as important
as his skllls ss a tesacher.

But these definitions may dlffer. What 1s considered

"good" by one might notwbe considered as such by another.
Whaet a student considers as constitutimg the "ideal" teacher
or the "ideal" student might not be considered as such by his
classmates or teachers. He might find himself aspiring to be
the sort of person with traits his teacher does not wish he
would eventually possess or his teacher might evaluate him in
the light of a eriterion he sets for him,

The purpose of this study is to find out if students
and teachers sgree in thelr concepts of the "ideal student”
and the "ideal teacher” and the degree of agreement or dis-
agreement that may exist,

A systematic means of finding out what the teacher
and student consider as belng thé ldeal teacher and atudent
cn act as a mirror through which student and teacher may view
themselves and can be used to lmprove the quality of teaching.
The findings may be utilized to clarify centrdl polnts and
potential areas of tension that may exist between student
eand teacher., They mav also be viewed by the teacher as a kirmd

of stimule tion and criticism directed toward increasing his
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competence as a teachéf. A teacher in most cases believes
himself to be a "zood"” teacher and has confidence in his
professional ability - which 1s understandable as one of the
essentials for memtal health, But this stereotype of himself
is not mlways perfect and needs constant revislon, He must
therefore examine hls personality traits, method of instruction,
knowledge of the subject matter and relationship with students
gand fellow teachers In the light of how his students see him,
For these reasons the study seeks to classify and rank the qua-
lities students and teachers think constitute the "ideal™ teacher
and the "ideal" student.

Questions Studied

1. What qualities, traits and capacitlies do high-school girl
students between the ages of twelve to fifteen think comprise
the "ideal teacher" and the "ideal student"?

2. What qualities, tralts and capacities do high-school female
teachers think comprise the "ideal teacher" and the "ideal
student"?

3, 1Is there any agreement or dlsagreement between high-school
girl-students and their teachers in thelr conception of the
"ideal teacher" and the "ideal student"? To what degree?

i« How do high-school girl-students rank in importance the
qualities they think are found in the "ideal teacher" and
the "ideal student™?

5. How do high-school femals teachers rank in importence the
gualities they think are found In the '"ideal student" end

the "ideal teacher"?
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10.

11,
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How do high-schooi girl-students and their teachers rank

in Importance the general attributes that are found in the
"{deal teacher" and the "ideal student",

Is there eny agreement or dJdlsagreement between the students!
concepts and the teachers' concepts of the "most important”
traits and the "most important" general attributes found in
the "ideal teacher" and the "ideal student™?

Does difference in age, school, snd educational level of
parents affect students! conception of the "ideal teacher"
and the "ldeal student'?

Does difference in school and teaching experience affect
teachers! concepts of the "ideal" teacher and student?

Do high-sachool girl-students end their teachers think that
the qualities which make the "ideal student" are similar

to those which make the "ideal teacherM?

Do high-school girl-students and their teachers choose, or
rank high in importance, the qualities found high on similar
studies in the United States?

What implications and suggestions may this study have for
high-school teachers? What suggestions can be made for

further research?

Nature of the Population Studied

A sample of one hundred and nineteen T.ebanese high-school

girl-students from three types of educational svstems in Beirut

comprise tThe population studied. Thirty-four were taken from

the Tarlk al-Jadida Girls'! Public School which follows the

syllabus of the Ministry of Education: forty-three from the
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Ahliah School whose.éystem and program may be briefly described
as a combination of French and English; and forty-two from the
National Evangelical School which follows an American type of
education adapted to the needs of the Leébanese culture. The
average agel of the student sample was 13.6 and the age range
wag from twelve to fifteen,

A sample of twenty female teachers wlth an average age
of 23.8 and an age range of eighteen to thirty was taken from
the above mentioned schools, They are sll full-time teachers
with varying teaching specialization and experience, TExcept
for three other teachera who elther refused to take the
test or had mechanical errors in their response, they cons-
titute all the full-time female high-school teschers found in
the three schools,

The three schools were chosen because they represent
three tvpes of educational systems found In Belrut, Students
from each school were tosken together during one class perlod
and were given the test. But the teachers were Interviewed
individually during school bresks and free hours or in their
homes.,

Method of Study

A pre-test was given to thirty-two high-school giri-
students 1n which they were asked to complle a free response
1ist of the qualities they thought comprised the "ideal'teacher.
These quallitles were checked against each other and esch item

was written on a separate card. The cards were shown to seven

1
Throughout the thesis age is given to the nesarest earlier

on birthday .



high-school female tééchers during personal interviews. They
were asked to add any additional items they thought the cards
had missed. The result was a number of forty-five traits which
were shown agaln to the same seven high-school teachers and to
five students to select the "most important'" thirty tralts.
According to the frequency of selection, thirty cards were taken -
to be used in the study for students and teachers to choose and
rank according to their conception of the "ideal teacher".2

The items for studying the "ideal'" student were primarily
based on those given to measure the "ideal teacher", Chanves
were made - as seemed anproprlate - to invert the teacher's
role of instruction to the student's role of learning. Later
on a simlilar procedure was carrled out to increase their number
and finally to select thirty items which were considered rep-
resentative of characteristics of the "ideal student”.

The items on the test covered the following general
attributes, tralts, ocualities or characteristics: appearance,
personal gualities, sklll in Instruction, knowledge cf subject-
matter, relationship with students and relationship with other
teachers for the "ideal' teacher; and appearance, personal
gquaslities, behavior in c¢lass, knowledge of lessons and rela-
tionship with other students and with teachers for the "ideal "
student.

Preliminary to the test was an introductory part in

which each student respondent was asked to indicate her age,

2
See Appendix A
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school and educationsl level of parents and each teacher res-
pondent was asked to indicate her age, school and teaching
experlence,

In the first part each student and teacher was given a
pile of thirty cards - each card bearing one of the items
deseribing the ideal teacher., They were asked to divide them
into piles of ten to represent the gualities they thousht were
"most important", "important", and "least imvortant". The ten
"most important" traits they were instructed to rank according
to their degree of importance. After finlshing with them they
received g pile of gsix cards on which were written the general
traits that make the ideal teacher. These they had to rank
according to their degree of importance.

The third snd the fourth part were similar to those of
the first and second except that the trait33 were for the idesl
student rather than for the ideal teacher.

The responses were translated into code forms on separate
sheets - each one renresenting a respondent's answer with his
identiflcation sheet attached. Care was taken to discard all
regnonses that had any mechanlcgl errors in them. These rea-
ponses were analvzed by methods which will bhe discussed in
other chapters.

Chapter One will discuss the students! "1deal" teacher
end student, Chapter Two the teachers’ "ideal"teacher and student,

and Chapter Three the relatlonship between students' and teachers!

3

See Appendix B,
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concepts, Chapter four will be a summary of the findings with

questions raised and suggestions given.



CHAPTER I

STUDENTS! CONCEPTS OF THE IIEAL TEACHER AND
THE IDEAL STUDENT

The role a teacher plays in the classroom depends upon
many factors not necessarily directly related to his skill in

instruction. In the Commonwealth Teacher Training Study,

Charters and Waples 11st a thoussnd sand ten qualities desirable
for effectlve teachlng, a hundred and twenty-two of which were
classified under "classroom instruction". This shows that the
total Job of teaching Includes numercus activities and the
teacher's role is multiple and not limited to "teaching subject
matter™ and "teaching students to study."

All these traits constituting esn effectlve teacher can
be placed under general categories. For the purposes of this
study the following genersal categories are used: the teachers
skill, her knowledge of the subject matter, her peEsonal quall-
ties, her relationship with students and teachers and her personal
appearance. Teachers differ in their emphasis upon one or the
other.Which 13 considered more important, knowledge of the
subject matter or a teacherts relationship with her puplls?
Skill iIn instruction or personal qualities?

Studentst "Ideal" Teacher

In order to throw some light upon studentst attitudes
regarding these genersl categorles or attributes of teaching, one

hundred and nineteen high-school girl-students were asked

-9 -
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to rank these attributes according to their importance. The
following table glves these general attributes according to
their renk and the average score each recelved. The score

from one to six was assigned, If an attribute was ranked first
on the 1list 1t recelved a score of one; 1f 1t was ranked second;
it received a score of two, and so on., Therefore the lower the

average score , . the more important the trailt .,

TABLE I

Students! Renking of the Genersl Traits that
, Make the ldeal Teacher

Rank Attribute Average 3core
1 Skill in instruction 1.722

2 Knowledge of the subject taught 2.L70

3  Personal Qualities 3.213

i Relationship with students 3.4h62

5  Relationship with teachers .596

6 Personel appearance 5.377

From the above table 1t 13 qulte evlident that the
students in the population tested regard akill in instruction
as the "most important" attribute of the effective teacher.
They want a teacher who has the necessary skills, procedures
and techniques to provide for motivatlon, Interest and reflective
thinking. According to them knowledge of subject-matter comes

second in importence. Yet, while they want a "skilled" teacher,
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thev still demand one&&ho has a high level of scholarly
competence.

It ig 3interesting to note - though it may be under-
standable - that students ranked a teachert!s relationship with
her students higher than her relationship with other teachers
while they ranked personal avppesrance as lowest on the rankinm
list,

When it come to snecific traits that are found in the
"i1deal" teacher and their selection into the "most important”,
"important" and "least important" piles, the most freocuently
chosen treit was "Is fair in grading and in dealing with stu-
dents. Does not favour one over the other". Out of one hundred
and nineteen opportunities, it was placed ninety-six times into
the pile of the "most important" ten. Had there been only
chance overating in the nlacement of the item among the "most
important’", "important" and "least important”, 1% would have been
chosen about th:'L:tﬂ:}r-]:)?lrxebr times in every pille.

In this varticular item, students are definltely in
favour of choosing 1t more often in the "most important” pile
and the Chi-Square va ue is 120.9 which is sionificant even
at the .001 level of significance. This means that such dis-
proportions could result from sampling fluctuations from a

non-disproportionate population only once in a thousand ex-

periments of thls kind. This trait - "Is falr in grading

Expected freguency = 39.67
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and in dealing with students. Does not favour one over the
other" - was also ranked as the first among the plle of the
"most important" ten.

The ten traits which followed 1In rank according to the
score they were given and which were significantly more often
chosen, at the .01 level of confidence in the "most imvortant™
pille are given in the following table:

TABLE II
119

Students! Selection and Ranking of the Most
Important Tralts of the Ideal Teacher

Rank Traits Score
1 Is falr in grading and in dealing with students.
Does not favour one over the other, 329

2 Gets the points of view of students, Invites
aquestions and discussions, 1s not sarcastic
when one is wronsg. 316

3 Explelns clearly and to the point. 303

L Makes the lesson interesting - stimulates us to
think, brings interesting material from outside
the book. 287

5 Plans and prevares for our lesson - organizes
the subject so that we can see the development
easily. ‘ 282

Throughout the thesis, the words significantly more often
chogen indicate that the Chi-square test was applied and that
the disproportion was found to be significant at the .01 level,
This means that chance factors can produce such a bias only
once in 100 such experiments when in fact there is no dis-
proportion in the population represented by the sample. 1In
other words, significantly more often chosen than not chosen
is the expanded meaning of the words significantly more often
chosen, and it may be sald that a trait so chosen by the sample
represents a tralt which a disproportionately high percentage
of students in the whole untested population would have chosan
1n the same way.
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TABLE II (Contd.)

Rank Trelits ' Score
6 Has control over the class - keeps 1t in order
without shouting. 275
7 Is punctual (a) in coming and leaving
(b) in returning papers 26l
8 Does not scold a1l the time - has a well -
controlled temper . 263
9 Gives satisfactory homeworks - not more than
we can do and not all at one time. 261
10 Is enthusiastic about teaching . 253

It is clear that students place the emphasis upon skill
in Iinstruction and then personsd gualities, Out of the ten 1ltems
significantly more often chosen as™most important" more than
five are concerned with the methods and techniques of teaching.
Students want a teacher who Invites questions and discussions,
explains clearly, returns papers on time, prepares for the
lessons, Interests students and gives satisfactory homework:
They also want a teacher who has "desirgble" personal gqualities
such as puﬁotuality, enthuslasm for teaching, control of temper
and control over the class.

Two more traits were selected as "most important” but
were not significantly more often chosen at the .01l 1level of
confidence. However they are significantly more often chosen
at the .05 level., These tralts are: "Is patient kindly and
sympathetic" and "is strict in grading and in demanding good,

neat and orderly school work",
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The least imﬁértaht trait which got the lowest score
wag "Is good looking". Other traits which ranked low and
which were significantly more often chosen as "least important"
are as follows:

1., Has a smliling face,

2. Has a pleasing appearance - dresses attractively, neatly
and in good taste.

3. ©Shows loyalty to the school and interest In 1ts oroblems,

« Is friendly - dbut not familiar,

Does not ask questions to trap students.

Is intelligent.

N o W
[ 3

. Does not pretend to know everything - admits that she does
not know when she does not.

It 1s important however to consider not only the traits
which were significantly more often chosen as "most important™
and "least important™ but also those "presumably" desirsble traits
which had a divergence of opinlon regarding them. These tralts
were not slgnificantly more often chosen into any one of the
three plles when the Chi-square test was applied. However this
does not mean that they are non-important. It only means that
students! opinlons were not blased towards considering themcoxistetly :
"most important”,"important" or "least lmportant". The fol-
lowing are these tralts;
1. Has polse and self confidence - is sure of herself.
2. Hd ps us with our personal problems,
3. Relates the lesson to old ones, to other subjects, and

to present events,
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li. Does not decreaseﬁbur‘grades or marks when we misbehave,
does not threaten us.

5. Helps us in our school work outside class.

6., 1Is understanding and appreciates our individuel needs,

7. Knows well the subject she teaches.

B. Has a sense of humour - enjoys good Jokes even at her owm
expense but has a sense of proportion (that is: she knows
when to joke and when not to)

9, Is open-minded, accepts differences,is tolerant, does not
try to impose her personslity on her students.

The three dlfferent schools of the population show
1ittle variation In their selection of the qualitles that mske
the "ldeal teacher" in the "most important”, "important® and
"least important" plles., There was general agreement In ranking
the general traits that make the "ideal teacher", However when
1t came to the specific tralts there were a few differences.
"Has poise and self confildence, 1s sure of herself" was sig-
nificantly more often chosen as "most important" by students
of the Ahlish School and was ranked fifth In its total score,
On the other hand, students from the Tareek al-Jadida Public
School and the Natlonal Evangellcal School significantly more
often chose 1t as "least important" and it_was ranked the 25th
and the 20th by 1ts total score, Students from the Ahlish

differed slso from the other two schools in their selection

6

For their rankings see Table 1 on p. 10 which cives the
ranking for ell the population.
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of "Is open-minded, accepts differences, is tolerant, does
not impose her ideas on the student". They significantly
more often chose it as "most important” while students from
the Public School and National Bvangellcal School signifi-
cantly more often chose 1t as "least important®.

"Has a sense of humour - enjoys good jokes even at
her own expense but has a sense of proportion" was signifi-
cantly more often chosen by the Public School and the Ahliah
Sehool as "least important" while students from the National
Evangelicsal School signiflicantly more often chose: it as
"most important". Both students of the National Evengelical
School and the Ahliah significantly more often ‘placed  the
following two traits into the "least important™ group while
they were significantly more often chosen by the Public School
into the "most important" group. These are:

1. Relates the lesson to old ones, to other subjects and to
present events.
2., Helps us with our personal problems,

Different age groups  the population were also rela-
tively similar in thelr selection‘and ranking of the traits
that make the idesl teacher, The only deviation from the gene-
ral pattern of ranking of the general traits7 which all age
groups showed was by the twelve and the fourteen vear olds.

Twelve year olds ranked in iImportance the teacher!s relationship

7
The general pattern of rankling is like Table 1 on p.l1l0.
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with other teachers above her appearance. On the otherhand
fourteen year olds ranked in importance her personal qualitles
above her relationship with students.

In regard to the specific traits that make the "ideal
teacher", ‘"Does not scold all the time, has a well-controlled
temper" ranked sixth in ita score by the age group of fourteen
while it renked the twenty-ninth by the age group of fifteen.
"Is open-minded, asccepts differences, is tolerant, does not try
to impose her ideas upon her students" was significantly more
often selected by fifteen year olds as "most important” but was
slgnificaently more often chosen by twelve year olds as jeast
important. "Has a sense of humour, enjoys good jokes even at
her own expense but has a sense of proportion" was significantly
more often chosen as "most important" and renked sixth in its
score by twelve year olds whlle the three other age groups
ranked 1t low and significantly more often chose it as "least
important™. The only age group which significently more often
chose the trait "Relates the lesson to 0ld ones, to other sub-
jects and to present events" as "most important™ while the
others chose as "least important" was the thirteen year old group.

The student populatlon was alsc studied in relation to
the educationel level of parents.f3 Each student recelved a
score ranging from zero to ten devending upon the educational
level of both her parents, The aversage educatlonal level of
parents for the whole population was 3.8 which is approximately
equlvalent to both parents receiving secondarv educatlon or

one parent receiving university education (up to the B.A.) and

For details of scoring see Appendix G,
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another elementary education. The study group was then d4i-
vided into two sub-groups: those with a high educatlonsl level
of parents and those with a low educatlonal level of parents,

It was found that there was no significant difference
between stﬁdents wlith a low educationsdal level of parents and
students with a high educational level of parents 1n selecting
and ranking the general attrlbutes and the speclfic tralts that
make the ldeal teacher.

Studentst! Tdeal Student

In thelr ranking of the general tralts that make the
ideal student, students hold that a student's behavior in
class 1s the most Important general ettribute of all those
given., Xnowledge of lessons ranked second in Importance while
appearance was ranked the last, It 1Is interesting to note that
a studentt!s relationship with her teachers ranked higher in its
importance than her relationship wlth other students which is
opposite to what students ranked regarding the ideal teacher,
The following table gives the rank orders

TABLE III

Students Ranking of the Genersl Traits that
Make the Ideal Student

Rank Tralts Average Score
1 Behavior in class 2. 369

2 Knowledge of lessons 2.537

3 Personal Qualities 2.919

Iy Rdationship with teschers 3.764

5 Relationship with other students 3.857

6 Appesrsance 5.352
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In selecting the specific traits that make the "idesal

students", the trait which was significantly more often chosen

as"moat Important'-

with a Chi-square of 70.90 ,even significant

at the .00l level - and which ranked first In i1ts score was

"Is attentive in class"”.
laws and regulations of the school”.

the 1list of the tralts which were significantly more often chosen

as most Important in constituting the ideal student:

TABLE IV

119
Students! Selectiorr and Raemking of the Most
Importent Tralnts of the ldeal student

The second in rank waes "Follows the

The following teéble gives

Rank

Vi & w N

5.5

8.5
8.5

10

Traits
Is attentive in class
Follows the laws and regulations of the school
Knows her lessons well
Is enthusiastic about learning (likes to learn)
Demands good work from herself - Is not satis-
fied only with passing grades. Trles always
to improve her work to make it neater, clearer
and more orderly.

Is friendly and is patlent kindly and sympathetic

Does not memorize her lessons. Tries to under-
stand meenings and relationship instead,

Is quiet 1n class.

Is punctual (a) in coming to school
(b) in giving in her homeworks

Prepares her assignments - asks questions
about what she does not understand,

3core

308
292
286
282

275
275

269
265

2665

259
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Another trailt which was significantly more often chosen in
the "most important" group but which did not rank high was
"Has poise and self-confidence. She 1s sure of herself."

The tralt significantly more often chosen as '"least
imvortant” énd ranking the lowest by its score was "Is good
looking". Second snd third by "lownes" of score came "Is
good at sportsg" and "Has at least more than one hobbvy", Other
traits found significantly more often chosen as "least import-
ent" were:

l. ©Does not expect favorable ftreatment - that i1s she does not
try to get higher grades or to win the approval of the

teacher by indirect means,

[AS
-

Has a smiling face,.

3. Has a pleasing appearance - dresses attractively neatly
and in good taste.

. When discussing in class or writine her homework she
relateg the subject to what she has already learnt in
class, to other subjects and to present events.

There were a number of traits which when the chi-sguare
test was applied showed that they were not sipnificantly more
often placed into any one of the‘three plles. This does not
mean that they are unimportant but that students! opinions
about them rather evenly covered the renge of "most important",
"{mportant” or "least importent"., These traits are:

1. Shows loyalty to the school and Interest in its problems.

2. Does not pretend to know everything (in front of the teacher
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or her classmates), Admits that she does not lmow when

she does not.

Gets along with her friends - knows when to be a leader and
when a follower.

Has a well-controlled temper, knows how to take criticism.
Is it elligent - 1s guick in understanding and learning.
Recltes clearly and to the polint.

Has a sense of humour - enjoys a jJjoke even at her own expense,
but knows when to joke and when to be serious,

Is open-minded, tolerant, mccepts dlfferences of opinilon,
does not impose her personality upon her classmates,

Except for students of the Ahlliah who ranked a "studentts

relationship with other students" above her "relationship with

her teachers™ there were no dlifferences asmong schools in ranking

the general attributes that make the 1deal student, However,

in the selection of the specific traits, there were a few dif-

ferences.

"Is quiet in c¢lass™ ranked second by 1ts score by students

of the Public School and seventh by the National Evangelical

School while 1t ranked the twentleth by students of the Ahliah,

"Does not memorize her lessons., Tries to understand meanings

and relationships instead" ranked the third by Public School

students and 6.5 by the students of the WNational Evangelilcal

School, On the other hand 1t ranked the sixteenth by students

of the Ahliah.

Students of the Tareek al-Jadida Publiec School signifi-

cantly more often chose "Is open-minded, tolerant, accepts
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differences of opinion..." and "Helps her classmates in per-
sonal matters" in the least important pille while students of

the Ahlish chose them in the "most important” pile. The Public
School students also significantly more often chose "Is Intelli-
gent - is quick in understanding and learning" as most important
but students of the National Evangelical School significantly,
more often chose it as least important,

Different age groups showed some differences in ranking
the genersal traits that make the ideal student. All age groups
ranked a sbtudent's behavior In class above all other general
traits in importance except age group thlrteen who placed her
"knowledge of lessons" higher. Age group thirteen also ranked
a students relstionshlp with other students higher than her
relationship with her teacher - which is different from what
all other age groups ranked., Age group fifteen ranked a student's
relationshlp wlth her teacher higher than other age groups.
"Knowledge of lessons" was ranked the lowest by age group of
twelve who considered "personal gqualities" above it in importance.

Age twelve significantly more often chose "Has a sense
of humour -~ enjoys a joke even aﬁ her own expense, but knows
when to joke and when to be serious" in the "most important"
pile but the tralt was significantly more often chosen in the
"least important"pile by age group fifteen and thirteen.
Punctuality in coming to school and in giving in homeworks was
significantly more often selected as "most important"” by all

age groups except age group twelve, who significantly more often
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chose 1t as "least importent". "Is intelligent - 1s quick in
understanding and learning" was ranked high (tenth in importance)
and was significantly more often chosen as "most important” by
age groups twelve and thirteen, but was slegnificantly more often
selected as "least Important" by age group fourteen and was
ranked low (twenty-first in importance) by the same age group.
"Helps her classmates in personal matters" was slgnificantly
more often selected in the "most important" pile by age group
thirteen while age group fourteen significantly more often

chose it in the "least important" pile.

There were a few differences between students with a
high educatlional level of parents and students with a low
educational level of parents 1ln selecting the specific tralts
that make the ideal student., Students with a low educational
level of parents significantly more often chose "Is Intelli-
gent - is quick in understanding and leerning" and "Is quiet
in cless" in the "most important" pile but students with a high
educational level of parents significently more often chose
them in the "least important" pile. Students with a low edu-
cational level of psarents slso aslgnificently more often chose
"Has a sense of humour - enjoys a j}oke even at her own expense
but knows when to joke and when not to" in the "least important"
pile whils on the other hand students with a high educational
level of parents significantly mbre often chose 1t in the pile
of "most important" traits.

The picture students constructed of their ideal teacher
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and student is "most important"” for effective teaching. Rightly
or wrongly students sapproach the classroom sktuation with certain
motivations, idesls and expectatlons regarding the role they
play and the teacher plays within that framework. Finding

them out meéns that the teacher can galn inslighit iInto and

an undergtanding of the teaching - learning situation.



CHAPTER 1II

TEACHERS!' CONCEPTS OF THE IDWAL TEACHER
‘ A STUDENT

In the previous chapter students'! concepts of the
"{deal" teacher and student were studied. But since teaching
is a reciprocal process which involves both student and teacher,
teachers! opinions were taken on the "ideal teacher™ and the
"{deal student". Twenty High-School female and full-time
teachers were taken from the three school systems studied -
seven each from Ahliah and the Tareek al-Jadlida Publlic School
and six from the Natlonal Evangelical School,

Of the twenty teachers, seven were graduates o the
Lebanese Teacher'!s Training College, two of Jerusalem Girls!
College {(a High-School) one of College Protestant (a High-School),
five of Beirut College for Women, four of the American University
of Beirut, and one Baccalaureat holder did not 1dentify the
institution at which she received her training,

Teaching experience varied, The average vesars of
experience were )| ,3]1 years and the range was from three months
to elghteen years. Four & the teschers were married and six-
teen were single. Their average age was 23,8 years and their
age range was from eighteen to thirty-five years., The median

was twenty.five years,

- 25 -
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Teacherst! "Ideal Teacher"

When asgked to rank in importance the genersl attributes
that make the "idesl teacher", teachers ranked "skill in tesching"
the highest. "Knowledge of subject matter" came second. Both
"Appearanceﬁ and "Relationship with teachers'" ranked the lowest,
The following table shows the tralts in the order they were

ranked and the average score each tralt recelved:;

TABLE V

Teachers'! Ranking of the Genersl Traits that
Make the JTdeal Teacher

Rank Trait Average Score
1 Skill in teaching 1.95
2 Knowledge of Subject taught 2.h5
3.5 Relatlionship with students 3.15
3.5 Personal Qualities 3,15
5.5 Relationship with teachers 5.15
5.5 Appearance 5.15

When teachers were asked to divlde the thirty traits
that make the "1deal teacher" into three piles of ten to sig-
nify the "most important", "important” and "least important”
traits, the trait that was significantly more often chosen
(with a X° of 1t.1) into the most important plle was: "Plans
and prepares for our lessons - organizes the subject so that
we cen see the development easily". It also ranked the first

by i1ts score. The following table shows the ten traits which



ranked highest by their score and which were significantly
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more often placed into the most important plle,

TABLE VI
11¢

Teachers! Ranking and Selection of the Most

Tmportant Tralts of the Ideal Teacher

3.5
3¢5

6.5
6.5

Tralits
Plans and prevpares for our lesson - orgenizes
the subject so that we can see the development
easily,
Explains clearly and to the point,
Knows well the subject she teaches,
Makes the lesson interesting - stimulates us to
think, brings interesting material from outslde
the book.

Has control over the class - keeps 1t In order
wlthout shouting.

Has polse and self-confldence
Is enthusiastic about teaching (likes to teach)

Is falr in grading and in dealing with students,
Doeg not favour one over the other,

Does not pretend to know everything - admlts that

she does not know when she does not,

Gets the points of view of students, invites
questions and discussions, 1s not sarcastic
when one is wrong.

Score

56
Sl
53

53

51
50
50

49
bs

b5

It can be seen from the sbove table that the traits

which renked high In score have to do with skill and method

of teaching.

The lowest ranking trait and the one significantly

more often chosen into the "least important" pile was:

"Ts good looking",.

Other tralts significantly more often
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chosen into the "least important" pille were,

1. Helps us with our personal problems.

el
»

Helps us with our school work outside class.

1, Cooverates with students and teachers in helpful ways,
li. Does not ask questions to trap students.

5., Does not decrease our grades or marks when we wmilsbehave,

does not threaten us.

o~
L]

Hes a smiling face.

7. Has a pleasing appearance - dresses attractively, neatly
and in good taste,

8, Is intelligent.

There were three traits which the chi-square test showed
that teaczhers were not bilased towards considering them signi-
filcantlv more often in any one of the three pliles, These
traits were:

1. Shows loyalty to the school and interest in 1ts problems.

2. Relates the lesson to old ones, to other subjects and to
present events,

3. Is punctual in comlng to class and in returning homeworks.

There were a few differences between teachers from the
three school systems in ranking the traits that make the "ideal
teacher". While "knows well the subject Bhe teaches" was ranked
first by teachers of the Public School and the National Evangell-
cal school, 1t was ranked the thirteenth by teachers of the Ahliah.
The Public School teachers significantly more often chose "Does
not pretend to know everything - admits that she does not know
when she does not" in the "least important” pile while teachers

of the National Evangelical School slenificantly more often
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chose 1t as "most importent"., "Is intelligent" was significantly
more often chosen as "least important" by the Public School
teachers while the Ahliash teachers were divided amongst them-
gelves as to whether the trait 1s "most important" or "least
important™, The tralitts freauency of cholce in both these plles
was eaual.

As to the ranking of the general traits that make the
"{deal teacher!', there was no difference between the ramking of
the Publie 3chool teachers and the National Evangelical School
teachers, However they differed from teachers of the Ahlish,
While the Ahlish teachers ranked"Personal Qualities" second
in importance after "Skill in teaching", teachers of the
National Evangelical School and the Public School ranked it
fourth in importance. Teachers of the Ahllah ranked a teacherts
relationship with her students as fourth while the teachers of
the National Evangelical School and the Public School ranked
1t third., "Knowledge of subject matter", was ranked higher
by teachers of the Natlonal Evangelical School and the Public
Schoeol than by teachers of the Ahlish. They renked it second
in importance while the Ahlish teachers ranked it third,

The teacher-population was divided into two groups
according to teaching experience - those above the median in
the number of years they have taught and those below the median,
Thelr rankings of the general treits and their selection and
ranking of the tralts that make the ideal teacher was compared.

Teachers with teaching experience below the median num-~

ber of years ranked the general attributes that make the "ideal

teacher" as did the whole teacher population taken together.9
Y

See Table V, p. 26,
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However, those with teéching experience asbove the median num-
ber of years ranked a teacher's "personal qualities" above her
"relationship with students".

Teachers with teaching experlence asbove the median num-
ber of years significantly more often chose "Gets the polnts
of view of students, invites questions and discussions, is not
sarcastic when one is wrong'" as "least important" and ranked it
as 21,5, while teachers with teaching experience below the
median number of years significantly more often chose 1t as
"most important" and ranked it asfifth., "Has a pleasing
appearance - dresses attractively, neatly and 1n good taste"
was Significantly more often chosen as"most important" by
teachers with teaching experlence above the median but was
significantly more often chosen as "least important" by tea-
chers with teaching experience below the median. "Relates the
lesson to old ones, to other subjects s»d to present events"
was significantly more often selected as "least important" by
teachers wilth teaching experience above the medlan but was
significantly more often chosen as most important by teachers
with teaching experience below the median.

It should be noted here that seven of the eleven tea-
chers whose teaching experlence 1s below the medisn number of
years were university graduates, and only two out of the eight
whose teaching experlence is above the medlian number of years
were university graduates, It was not possible to use the
educational Institution they received thelr training et as a

variable in the study due to the diversity of institutlons the
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teacher-population studied represented.

Teachers' "Ideal Students"

When teachers were asked to rank in importance the
general attributes that make the "ideal student", the tralt
that was ranked first was "Knowledge of lessons" and it was
followed by "Behavior in class". A student® "Relationship
with students"was ranked higher than her relationship with
teachers, and "appearance" was ranked the lowest. The following
table gives the rank order and the average score each general

attribute got:

TABLE VII

Teachers! Ranking of the General Traits that
Mske the Ideal Student

Rank Tralt Average Score
1 Knowledge of lessons 2.10

2 Behavior in class 240

3 Personal Qualities 3.00

i Relationship with students 3,95

5 Relationship with teachers L.50

6 Appearance 5.05

In selecting and ranking the "speciflc" traits that make
the "ideal student™ the trait that was ranked first in importance
snd was significantly more often chosen as most Important was:
"Is enthusiastic sbout learning”. Other traits significantly

more often chosen as'most important"™ are given in the following
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table with the rank order each trait got by its score:

TABLE VIII
Teachers! SelectI n and Ranking of the Most
Tmportant Tra the Ideal Student
Rank Tralt Score

1 Is enthuslastic about learning (likes to learn) 56
2 Demands good work from herself - Is not satisfied

only with passing grades. Trles always to im-

prove her work to mske 1t neater, clearer and

more orderly. 52
3 Is attentive in claas 51
L.5 1Is punctual - in coming to class and in giving

in homeworks L8
.5 Has polse and self confidence - she is sure of

herself, L8
7 Does not memorize her lessons. Tries to under-

stand meanings and relationships instead. W7
7 Knows her lessons well, W7
T Is intelligent « 18 gulck in understanding and

learning. 17
9.5 When discussing in class or writing her homework

she relstes the subject to what she has already

learnt In class, to other subjects and to pre-

sent events. hé

As cen been seen from the above table, most of the traits

that were considered by the teachers to be"important" in a

student have to do with classwork.

The traits which have to

do with "extra curriculasr" or "co-curricular" activities were

gignificantly more often selected as least Important.

The

following are the tralts significently more often chosen ss

"least important":
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Is zood lookinc.

Is pood at sports.

Has at least more than one hobby.

Has a pleasing appearance - dresses neatly, attractivelv
and isvgood taste.

18 guiet in class,

Shows loyalty to the school and interest in its problems.

There were a few tralits which when the chi-sguare

test was applled showed that beachers were not biased towards

placing them significantly more often into any one of the three

plles. These traits were:

1.
2.

3.

Follows the laws and regulations of the school.

Has a sense of humour - enjovs a joke even at her own expense,
Gets the points of view of her clasmmates and the teacher-
invites them to question here and is not ssarcastic when one
is wrong.

Gets along with her friends - knows when to be a leader and
when a follower,

Teachers from the three educational systems showed

some differences in ranking the generel attributes that make

the "ideal Btudent"., "Knowledge of lessons'" was ranked first

In importance by teachersa of the Ahliah and the Nationsal Evan-

gelical School but teachers of the Tareek al-Jadida Public

School ranked it second snd ranked "Behavior in class sbove it

in importance. A student's "relationship with teachers" was

ranked higher by teachers of the Public School than by teschers

of the two other schools, and her "personal qualities" was



-3l -

ranked higher by the Ahliah teachers then by teachers of the
other schools. The following table willl show the rank order

by teachers from each school.

TABLE TIX

Comparison of Teacher's Ranking in Three
Schools of the General Traita That Make
the Ideal Student

Rank Public School Ahliah National Evangelical
1 Behavior in Class Knowledge of lessons Knowledge of lessons
2 Knowledge of les-~ Personal Qualities Behavior in Class

sons
3 Relationshlip with Bhavior in Class Personal Qualities
Teachers
3 Personal Qualities Relationship with Relationshlp with
Students Students
5 Relationship with Relationship with Appearance
Students Teachers
6 Appearance Appearance Relationship with
Teachers

In selecting the specific traits that make the "ldeal
student" the Ahliah and the Tareek al-Jadida Public School
teachers significantly more often chose: ™"Has polse and self-
confidence, is sure of herself" as "most important" while tea-
chers from the Wational Evangellcal School significantly more
often chose it as "least important", "Has a well controlled tem-
per, knows how to take criticism" ranked the first in 1ts score
by teachers of the Natlonal Evangelilcal School but ranked the
twelfth by teachers of the Ahllah and the seventeenth by teachers
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of the Publlc School. Teachers of the Public School signifi-
cantly more often chose "Has a sense of humour - enjoys a
joke even at her own expense, but knows when to joke and when
to be serious" as "least fmportant" and it ranked 12 by its
score but teachers of the Ahliah and the National Evangellcal
School significantly more often chose it as "most important"
and it ranked 8.5 and 5.5 by itsscore. "Asks guestions if
necessary but does not ask questions to waste the time of the
class" ranked the 8th in importance by teachers from the National
Evengelicd School while it ranked 21.5 by teachers of the
Ahlish,

In renking the general attributes that make the "ideal™"
students, teachers with teaching experience above the median
number of years ranked: "Behavior in class™ as first in
importance. "Knowledge of lessons" was ranked second and
"Personal qualilties” was ranked third., On the other hangd,
teachers with teachling experience below the median number of
years ranked "Knowledge of lessons first", "Personal gualities™
second, and "Behavior in class" third,

There was no conslderable difference between teachers
with teaching experience above the median number of years and
with those below the medlen number of vears in selecting and
renking the "specific" traits that make the "ideal student".
However, the traits: "Demands good work from herself - is
not satlisfled with passing grades. Tries always to
improve her work to make it neater, clearer and more

orderly" and "Prepares her assignments - asks questions
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about what she does no£ understand” were ranked as second and
3.5 by teachers with "little" teaching experience while tea-
chers with "much" teaching experience ranked them both as 1l.5.
This chapter described the concepts of High-School

female teachers regarding the "ideal tesascher™ and the "idesl
student”". WNo generalized picture will be attempted at this
point., However in viewilng the relationshlp between teachers:t
concepts and students! concepts,such a generalization seems
pertinent, The following chapter will deal with these rela-

tionships and the comparisons that may be derived.



CHAPTHER TIT

RELATIONSHIP BETWEEN STUDENTS' AND
TEACHERS ' GCONCEPTS

The two earlier chapters have noted the asttributes
and specific tralts which students and teachers belleve to
be found in their '"ideal''student and teacher, Tables have
been constructed to show the rank order of Iimportance of the
various attributes together with theilr total scores as were
chosen by teachers and students, Whlle this method gives
the reader a rough comparison between teachers! and students:
concepts, yet the findings take on a greater significance when
over-all plectures are drawn emphasizlng both the divergenciles
and similarities that may exist between thelr concepts.

It 1s at this polnt that the findings become surprising
and intereéting. Students! end teacherst concepts are remark-
gable in their homogeneity. Except for a few differences here
and there one can almost say that a student's "1desl teacher”
is the same as hils teacher's .

Both students and teachers desire a teacher who plans
and prepares for her lessons end who has the sbllity to offer
adequate explanation for the subject matter, They place much
value upon her enthusiasm for teaching and upon her ebility to
get the partlclipation of students in class discussions, They

also attach importance to her impartial treatment and her

- 37 -
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control over the class without harshness and hurt feelings.
But the teacherts ideal teacher is one who also "does
not pretend %o know everything" and who "admits that she does
not know when she does not'", while students consider this trailt
a relatively unessential one in their"ideal teacher'". Teachers!
"ideal teacher""has poise and self-confidence”,,. and "knows
well the subject she teaches". 0On the other hand students
regard these two characteristics as"important" though not neces-
sarily of greatest importance in their "ideal teacher
Students' "ideal teacher" is punctual in coming to class
and in returning paspers. She also glives satiafactory homeworks
- that 13 not more than students can do - and when things do
not seem right she does not lose her temper or keep on scolding
gll the time. But teachers! "ideal teacher" does not neceasarily
have to have these traits., Except for "Gives satisfactory
homeworks..." which was chosen as'"least importent” by teachers,
the other two traits were considered Just desirsble and important
in = "ideal teacher",
Students regard Intelligence and friendliness as amongst
the"least important™ traits in their "idesl teacher" while teach-

ers regard them as "important" though not necesaarily of utmost

1mport§nce. Traits which have to do with personal appearance
and attractlveness and a teacher's help in personal and academic
problems, were regarded as relatively unimportant by both
students and teachers,

It is Interesting to compare here the findings of this

study with the findings of some other similar studies done in



- 30 -

the United States. 1In one.of the most elaborate ones, Frank
Hartg secured the reactions of some 10,000 seniors in 66
High-Schools in widely dilstributed areas of thé U.3. to the
desirable qualities in the teachers they have worked with,
"Is helpful with school work, explains lessons and assign-
ments clearly and thoroughly and uses exsmples In teaching"
got‘the highest number of freguency of mention (1950 freguen-
cles), while in this study "explains clearly..." was consi-
dered amongst the "most important" traits in the "ideal tea-
cher" and "helps in school work outside clasa" amongst the
relatively "least imnortant" traits., The second "most import-
ant" trait was "cheerful, happy, good-natured, can take a joke,
has a sense of humour" which students in this study had a
divergence of opinion regarding it asnd the X Test applied
to it was insignificant. The third "most imvortant! trait
"Humen, friendly, companiable, one of us" students in this
study regarded as of "least importance” while teachers regarded
it "Important"though not of "greatest importance",

On the basls of the frequency of mention in twelve

10
such studies R.L.C. Butsch stated: "Fairness was included

Q

Frank Hart, Teachers and Teaching {New York, Macmillan,
193L) pp. 22-23,
10 R.L.C. Butsch, "Teacher Rating", Review of Educational

Research, ed. Walter 3. Monroe {New York, Macmillan, 1052)
ST : s s ¥
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in the group of the most importance by seven of the studies:
kindness and instructional skilill esch in six studies: Iin five
studies good~natured or pleasant, gcod discipiinarian, know-
ledge of subject matter; in four studies sense of humor,
patient; iIn three studies personal appearance, inspiring,
sociabllity, interest in work, personality; and in two studles
gtrong character, sympathetic, ability to make lesson inte-
resting..."

In this study fairness was slso found to be the "most
important" trait to be found or to be desired In a teacher.
Instructional skills were also ranked hich in importance, but
ratience and kindliness were regarded just as"important" and
personal appearence was consldered amongst the "least important”
traits.

It is interesting to note that In the twelve studies
Butsech studied, no mention was made of Intelligence as &
tralt desirable in the 1deal teacher, Similarly, in this study,
the trait was significsntly more often chosen by students as
of least importance amongst other traits.

As to the ranking of the general attributes that make
the "idesgl "teacher students and teachers were in perfect
conformity. Skill in teaching was glven the first place in
Importance. Then it was followed by knowledge of the subject
and personal gualities, Relatlonship with students came fourth
and 1t preceded the teacher's relationship with other tesaschers,

The tralt which ranked last was appesarance.
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The teachera from the Tareek al-Jadida Public School
differed from thelr students in ranking "knows well the subject
she teaches", While thelr students considered it the™most
important" tralt to be found in a teacher and ranked it the
first in importance, they ranked it as 19.5 in importance.
"Has polse and self-confidence" was considered by the Public
School teachers as amongst the"most important" traits while
1t was considered of "least importance™ by thelr students.

The Ahliah students and teachers showed no marked
di fference tetween themselves 1n choosing the traits that male
the "ideal teacher”", But, students and teachers from the Na-
tional Evangelicel School showed some difference. The Natlonal
Evangelical School students regarded "Does not pretend to know
everything, admlts that she does not know when she does not" as
of "least importance” while their teachers regarded the trait
emongst the "most important” ones. The students did not care
particularly as to whether the teacher"knows well the subject
she teaches,” They considered the tralt just as "important"
but their teachers gave it the first place in "importance'.

Little value was placed on athletics and extra-curricu-
lum interests by both students and teachers. Being "good at
sporta" and having "more than one hobby" were considered as
relatively unimportant traits, But teachers!'! and students!
"{deal" student must be "attentive in class" and must "know
her lessons well" without memorization but with understanding

of meanings snd relationships. She must be "enthuslastic about
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learning" and when she comeé to school or when she gives in
her homeworks she must be "punctusl". She should "follow the
laws and regulations of the school" and she should have "'poise
and self-confidence”.

Students want their"idesl student"to be "guiet in class",
The t ralt was significantly more often chosen by them as"most
important"but teachers significantly more often chose it as
"least important”. They want her to "ask questions if neces-
sary, "but not to" ask questions to waste the time of the class."”
On the other hand, teachers regard"intelligence" as samong the
"most important™ traits in their "ideal student" while students
disagreed asmongst themselves as to whether the trait is "most
fmportant", "important" or "least important™., Teachers slso
want their "ideal student" to relate the subject she is writing
about "to what she has already learnt in class, to other subjects,
and the present events", but students regarded this trait as
relatively unimportent and significantly more often chose it
in the "least important" pile,

Students from the Tareek al-Jadida Public School want
their"ideal student" to be "quiet in class" and they ranked
the tralt as second in "importance", but theilr teachers were
divided amongst themselves in considering the trait as "important"
or "least important", They also want thelr "ideal student"
to follow the "laws and regulations of the school™. They
ranked the trait as the seventh in imvortance while their
teachers ranked 1t as 21.5.
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There was no significant difference between the Anliah
students and teachers in thelr selectlon of the traita that
make the "i1desl student”., "Is intelllgent - 1s guick in under-
standing snd learning” was significently more often chosen by
the Ahliah téachers as one of the most important gualities that
constitute their "ildeal student”, but their students showed no
significant bias towards considering it as "most important”,
"important" or "lemst important". The Ahliéd teachers signi-
ficantly more often chose "1s friendly - 1s patient, kindly
and sympathetic" as one of the "least important" traits that
meke the "ideal student". On the other hand their students
want their "ideal student" to be friendly, patient, kindly and
svmpathetlc. They significantly more often selected 1t as one
of the "most important" traits,

The National Evangelical School students were like the
Ahlish students in selecting: "Is friendly, is patlent, kindly
and sympathetic" amongst the "most important" traits that make
the "ideal student - but their teschers significantly more often
chose it among the'least important” traits., They also ranked
"when discussing In class or writing her homework she relates
the subject to what she has alreadv learnt in class, to other
sub jects, and to present events'" as the thirtieth in importance
while thelr teachers seemed to think that the tralt was much
more Important and ranked it as eighth in importance.

Whether teacher 1s right or student is right is not the
malin objective of the research. In the comparlison of the

students'! 1deal wlth the teachers' ideal, no implication was
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made that any ideal construct is free from bias and mersonal
pre judice or is the result of mature thinking and judgment.

It is how each views the other that counts since 1t leads to
better understanding and ultimately to better teacher-student
relationship; The two sides may be "wrong', but thst does not
change the teaching-learning situation they find themselves
in., "Whatever may be the objective consensus as to what cons-
titutes effective teaching and learning, students ideas and
reactions will always be related to the effectiveness with
which teaching and 1l2arning is done.

The outgtanding revelation of the findings is the
large number of items that were similarly ranked by both
teachers and students. When the nature of dissimllarities
are also noted, the overall findings become valusble guldes

to teachers.



SUMMARY AND QUESTICONS FQR FURTHER STUDY

Summary

The purpose of the study was to determine the concepnts

of students and teachers regarding the ideal student and the

ideal teacher, These concepts were determined in terms of

selection and renk order classiflcetion of trasits,

The findings of the study are meant to be for teachers

to be taken along with other factors, condltions, and exper-

tences that may account for students! judgments.Together they

may be used as gulde posts to help her Improve her instructional

efficiency and relationship with students. Teaching is a complex

process of reciprocal relationships and the teacher can function

most effectively when she has a maximum understanding of her

students' view-points regarding her teachine methods and

behavior,

In regard to students' and teachers! concepts of the

ideal teacher it was found that:

1.

Both students and teachers significantly more often selected

the following traits in the "most important" group:

A. "Plens and prepares /her/ lessons - organizes the
subject so that /students/ can see the development

easily".

-
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B. "Explainsclearly and to the point.”

GC. ™vid&k es the lesson interesting - stimulates [Etuden§§7
to think, brings interesting material from outside the
book,™

D. "Is énthusiastic about teaching - likes to teach."

®. '"Gets the points of view of students, invites questions
and discussions, is not sarcastic when one is wrong."

F. '"Has control over the class- keens it in order without
shouting."

Students want a teacher who "does not scold all the time...."

and wnho "has a well controlled temper”. They significantly

more often chose the trait in the pile of "most Important'.
On the otnerhand teachers do no consider 1t as important as
students. They significantly chose the trait in the "least
important" plle.

Teachers regard the tralt: "Does not pretend to know every-

thing - admits that she does not know when she does not"

among the most important trd ts that make the ldeal teacher,

While they significantlv more often chose 1t 1n the "most

Imports t" pile, students chose it in the "least Imvortant”

one,

Teachers significantly more often chose "Helps /dtudentsy/

with /Their/ personal problems", "Helps /Students/ with

schoolwork outside class" and "co-operates with students

and teachers in helpful ways" amongst the least important
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traits that make fhe 1deal teacher. While students chose
"eo-operates with students and teachers in helpful ways"
in the nile of "important'" traits, they disagreed among
themselves as to whether the other two traits are to bhe
considered in the "most important", "important" and"least
important"” piles,

5. S8tudents and teachers consider Intelligence as among the
"least Important" traits in the idesl teacher. They sig-
nificantly more often chose "Is intelligent - 1s quick in
understanding and learning" in the "least important” pille.

6. Students chose "Is friendly - but not familiar" in the
pile of "least important" treits. On the otherhand teachers
significantly more often placed it in the pile of "important"
trailts,

This finding suggests that students and teaschers regsrd

sk11l in instruction as the'most important’general tralt in a

teacher, They went a teacher who can interest her students, who

invites them to particinate in discussion, wo prepares for the
lessons and who 1s full of enthusiasm for teachling. Students do
not seem vo care it sne is Iriendly with them as thej considered
this trait amongst the "least lmportant" ones. It may be that
teachers do not care for being considered friendly anyway.

Teachers do not seem to be concerned about helplng students beyond

what the classroom requires them to -~ as the findings suggest,

The finding also suggests that the students probsahly
view the teacher as an all knowlng one. They do not expect her
to admit that she 1s wrong when she 1s. They regard the trait

of "least" 1mportaence. On the other hand teachers seem to be
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"more"” realistic and understanding of their limitations and they

want a teacher to admit it when she does not know anything. But

students probably do not require thelr teachers to be Intellligent

and very quick in understanding as long as they know how to teach.

Regarding students' and teachers! concepts of the "ideal

student”", 1t was found that:

1.

2e

3

be

Both teachers and students significantly more often chose

the following trdts in the "most Important” group:

A. "Is attentive in class'.

B. "Knows her lessons well",

C. "Demands good work from herself. Is not satisfied only
with passing grades, Tries always to impm ve her work
to make it neater, clearer and more orderiy".

D. ''"Does not memorize her lessons, Trles to understand
meanings and relationships Instead".

E. "Is enthusiastic gbout learning".

F. "Is punctusl in coming to class and in giving in home-
works",

Students significsntly more often chose "Is guiet in class"

in the '"most important” group while teachers significantly

more often chose 1t in the "least important' group.

Students significantly more often chose "Follows the laws

and regulations of the school" in the "most important® pile.

Teachers however were divided iIn their opinion as to whether

the trait is to be considered as "most important", "important"

or "least important”.

Students and teachers "significantly more often chose "Is
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good looking" and“"Has a pleasing appearance - dresses
neatly, attractively and in good taste" in the pile of
least important traits.

5. Teachers significantly more often chose "Is good at sports"
and "has at least more than one hobby" in the least important
pile.

6. Teachers went their 1deal student to be intelligent. They
significantly more often chose the trait in the most impor-
tant plle while on the otherhand student disagreed as to
whether to consider 1t in the "most important”, "imvortant"
or "least important” pile.

7. "When discussing in class or writing her homeworks she relates
the subject to what she has already learnt in e¢lass, to other
subjects and to present events" was significantly more often
chosen by teachers in the "most Important'" pille snd by students
in the "least important" pille. |

The findings suggest that teachers and students view
education as intellectual development since such items as "Demands
good work from herself...", "Is not satisfied with passing grades..."
and "Does not memorize her lessons..." were significantly more
often chosen as "most imvortant", It al® sugeests that teachers
and students have an authoritariasn concept of discinline, one
in which teacher rules are imposed and auiet prevails in the
classroom. By comparing students' rankings and selections with
teachers! rankings and selections, it appears that the studentst
plcture of the ideal student 1s more obedient and docile than that
of the teacher .
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Such items as "Is good at sports" and "Has at least
more than one hobby" were rﬁnked low by both teachers and
students which suggests that such activities are not considered
important in the all around develooment of wvouth,

The findings suggest that while teachers are concerned
about the punctuality of their students thev do not consider
the trait of utmost importance in themselves., It also suggests
that whlile they consider intelligence of "least" importance in
themselves they regard it as among the "most imprtant" treits
in thelr student,

Questions for further Study

This study has ralsed a number of questions for further

study. Among the questions for which information is needed for a

better understanding of students! and teacherst' concepts regarding

the "ideal student" and the "ideal teacher" are:

l. How do students rate thelr own teachers ? To what degree are
there similarities or differences between thelr ratings and
their ldesl image %

2. To what extent 1s there a relationship between studentstidesl
image of the teacher and the degree of introversion - extro-
version, submisslion - dominsasnce etc, that standardized tests
might reveal in them %

3., How do teachers evaluate themselves % To what degree is there
a 8imilarity between thelr self-evaluation md students!
.evaluation of themselves ? If an objective observer enters
the classroom how similar is his evaluation with the teachers:

self-evaluation or the studentst evaluation of the teacher?
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L. Do the same gualities that make an effectlve science
teacher make an effective soclal-science or arts teacher?

5. To whet extent and how does the personality of the teacher
affect the behavior of her students?

6. To what extent are the values of the teacher reflected in
her studentas?

7. Is there any relationship between students' concepts of
thelr teachers and their concepts of parenta?

8. What concepts do narents have of the "ideal student' and
the "ideal teacher"? How do these concepts commare with
the findings of this study?

9. To what extent and in what ways does the educational level
of parents Influence the concepts students have of the
"{deal student"? What other family variables influence
these conceots?

10, How does difference in educational goals or educational

sltuations affect students' and teachers' conception of
the"ideal teacher?"

These are gsome of the duestions that the present study
has raised. Tne teaching - le arning situation 1s complex and
multi-dimensional., What has been reported in this study
represents a beginnlng attempt to snalyze the nature of students
and teachers concepts of the "ideal student" and the "ideal

teascher."



APPENDIX A

THE STUDY INSTRUMENT

TRATITS- OF THE TDEAL TEACHER

My "Ideal Teacher”

Is runctual:
(a) in coming and leaving class.
{p) in returning our pavers.

Gets the polnts of view of students,
invites questions and discussions,
is not sarcastle when is wrong.

Explains clearly and to the point. " {s

Is open-minded, accepts difference,
is tolerant, does not try to impose
her personality on the studants.

Has polse and self-confidence -~ is
sure of her gelf .

Ts enthusiastic about teaching
{1ikes to teach).

Knows well the subject she teaches.

Is understanding and appreciates ocur
individual needs.

Has control over the class - keeps
it in order without shouting,

Makes the lesson Interesting -stimu-
lates us to think, brings interesting
material from outside the book.

Does not scold all the time - has
a well-controlled temper.

Ts strict in gradineg and in demm ding
good, neet and orderly school work.
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Flans znd prepares for our lesson ~
orgenizes the subject so that we can
see the development easlly.

Is falr in grading and in dealing
with students, Does not favour
one over the other.

Is intelligent.

Has a sense of humour - enjoys good
Jjokes even at her own expense but
has a sense of proportion (that is:
she knows when to joke and when not
to).

Gives satisfactory homeworks - not
more than we can do, and not all at
one time.

Has a pleasing appearsnce - dresses
attractively, neatly and in sood taste.

Is patient, kindly and svmpathetic.

Does not ask questions to trap
students,

Does not pretend to know everything -
admits that she does not know when
she does not.

.

Helps us in ouwr school work outside
class,

Shows loyalty to the school and
interest In 1ts vproblems.

Is good looking.

Is friendly - but not femiliar.
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APPENDIX B

THE STUDY INSTRUMENT

TRAITS OF THE I1DRAL STUDENT

My "Ideal Student"

Is guiet in class

Knows her lessons well

Does not pretend to know every-
thing (in front of the teacher
or her classmates). Admits that
she does not know when she does
not.

Shows loyalty to the school and
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writing her homework she relates
the subject to what she has dlready
learnt 1in class, to other subjects,
and to present events.
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Is open-minded, tolerant, accepts
differences of opinion, does not
impose her personality upon her
classmates.
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Is punctual )
(a) in coming to school
(b) in giving her homeworks

Is attentive In class

Gets the polnts of view of her
classmates and the teacher - invites
them to question her and is not sar-
castic when one of them is wrong.

Has a pleasing appearance - dresses
attractively, neatly and in good
taste.

Has a smlling face,

Is good looking,

Has at least more thsn one hobby.
Is good at sports,

Demends good work from herself -
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grades, Trles always to improve
her work to mske it neater, clearer
end more orderly.

Does not memorize her lessons.
Tries to understand meanings and
relationships instead,

Does not expect favorable or
special treatment -~ thset 1s, she
does not try to get higher grades
or to win the approval of the
teacher by indirect mesans.

Is intelligent - 1s quick in
understanding and learning.
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Asks questions if necessary, but
does not ask questions to waste
the time of the class,

Helps her classmates in personal
matters,

Is fdendly, is patient, khdly
and sympathetic,

Prepares her assigmments - Asks
questions about what she does not
understand.

Gets along with her friends - knows
when to be a leader and when a
follower,

Has a well-controlled temper,
knows how to take criticlsm,

Cooperates with her teachers and
her classmates, helps her class-
mates in school-work outside
class (but does not give answers.
She helps them find them out).
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APPENDIX GC

SCORES ASSIGNED T0O VARICUS EDUCATIONAL LEVELS QF
PARGNTS

- Tllitersabe

- Elementary

- Brevet

- Bsaccalaureat or High School
B.A.

- M.A.

o~ U1 FEowo N HO
]

- M. D. Or Ph. D.
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