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ABSTRACT

Living In Karachi is becoming more complex each day
and needs a parallel enlargement of the range of competencles
of 1ts people to meet the complexity of community living.

A living together of refugees from different parts of Indla,
and from rural areas and the resultant cultural and social
contacts, together with the rapid technologlcal changes to
make Karachi an urbanised community, demands from every citi-
zen & clear understending of contemporary life.

A study of the present soclal studles curriculum
for secondery schools 1in Karachl shows that the curriculum
emphasises the pest at the expense of the present, teaches
blocks of unrelated subject matter, aims at acquisition of
knowledge elther for university educetion or for its own
sake, with a group of untralned teachers. The schools as
soclial institutions do not equlp the students with skllls
in effective and constructive social competencies for meeting
contemporary life situations. Without such competencles it
1s difficult to achieve the progress needed in Xarachi and
Pakistsn.



The proposed program presents objectives of the
course and class learning activities in unit organization
for a Community Study program of four years, starting from
class IX through class XII. Community Study program organizes
the aspects of Community living into four parts, ore for study
in each year, namely Human Resources, Socigl Welfare, the
World of Work, and Community Development. The sacope and
sequence 1s clarified with the use of toplical units, in the
first year (class IX), which draws on many and varied related
materials so that the unit ean present an integrated picture
of the toplc under study. The program increases its emphasis
on problem sSolving in class X, Class XI has both toplcal
approach and problem solving approasch. Community Study in
Class XII provides for a study of the community entirely
through problem solving units.

The study also discusses some of the difficulties
such as teacher education, adminlatrative concerns and

cormunity readiness, in implementing the proposed plan.
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INTRODUCTION

Karachi with en area of 812 sg:.miles, sltuated on the
Arsblan Coast, was until recently the federal cavital of Paklstan,
Since Independence in 1947, it has grown into the bigeest centre
of trade, commerce and industry in Pakistan, Orieinally a part
of the former province of Sind, Karachl was separated from it
in 1948 and became the federal capital. Now with the shift of
the federal capital to Islamabad, Karachil is left in a unigue
situation. It 1s now a séparate entity with a newly defined
spacial aresa, governed independent of any autnority from the
province of Sind. Karachi has become one of the largest fast
growing cities of Pakistsn,

One of the major problems facing Karachi is that of
accommodating its everlncreasing population. During the last
twelve years its ponulgtion has swelled to about two and a half
million as compared to about 30,000 immedlately before inde-
pendence.l The development of Karachi port as the only port
to handle Pakistan's exports and imports, the incresase of
urbanisation and the special attention given to Karachi for

making it e federal capitsl are some of the causes of this

1
Pakistan Publications, Pakistan: 1958-59 (Karachi
Government Press, 1959), p.190.




increase in population. A very large portlon of the Increase

of population is due to the influx of refugees since 10l7.
Refugees enumerated in Karachi corporatlon ares amount %o
nearly 58% of the total population.2 In fact, only 27% of

the population can be called native-born Karsaschlites, accord-
ing to the 1951 census report. The remaining 15% increase in
population may be regarded as due to the Influx from rural areas
and to the rising birth rate,

From time to time, Pakistan's press and some of its
political and social leaders, have reported a feeling of in-
securlty amongst the Karachiltes in general and the refugees
and outsiders in varticular. They have complalned of a lack
of interest and Initlative by the peovnle of Karachi, In various
social msctivities. However personal this feellng mav be 1t
does find its expression in socigl and human relationshlops.

An examination of periodicels and dally newspaners In Karachi
revegls a lack of soclal integration. Such evils ss the
increasing amount of cfime and delinguency in Karachi are pmrtly
the result of fallure by families and other institutions ‘o
perfe m their functions effectively. In large measure, how-
ever, they reflect the communityis failure to provide adequate
housing facilitles, employment and = clal o ganizations which
help people in social and economic adjustment and in rehablli-

tating themselves to the rapid changes in society.

Bducation presents another Important social fleld through

2
Ibld., p. 190
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inerease in population., A very laree portion of the increase

of population is due to the influx of refugees since 19047.
Refugees enumerated in Karachi corporastion ares amount to
nearly 58% of the total population.2 In fact, only 27% of

the population can be called native-born Karachiites, accord-
ing to the 1951 census report. The remaining 15% increase in
populatlon may be regarded as due to the influx from rural areas
and to the rising birth rate.

From time to time, Pakistant's press and some o its
political and soclial leaders, have reported a feeling of in-
securlty amongst the Karachiites in general and the refugees
and ocutsiders in varticulasr. They have complained of a lack
of interest and initiative by the peovle of Karachi, in various
spocial activities. However personal this feeling mav be it
does find its expression in social and human relaticonships.

An examination of periodicals and daily newspavers in Karachl
revesals a lack of social integration. Such evils as the
increasing amount of cfime and delinquency in Karachi are martly
the result of fallure by families and other institutions to
perfom their functions effectively. In large measure, how-
ever, they reflect the communityfs Tfailure to provide adequate
housing facilities, employment and ocial a ganizations which
help people in social snd economic adjustment and in rehabili-
tating themselves to the rapid changes In soclety.

Education presents another important social field through

2
Ibid., pe 190



-3 -

which the refugees, the oufsiders, in feet all the Karachiltes
could be directed towards better living. The school,an
important institutions in equlpping 1its pupilé with ways and
means of adjustment in society, 1is not fulfilling its func-
tions effectively. The schools In Kerachi still follow the
01d curriculum which was designed according to the needsof the
pupil who lived in a smaller Karachi, Karachi has now spread
its boundaries nearly three times its original size both in
space and population. A living tocether of people from 4dif-
ferent parts of India and rural areas plus the technological
chenges In varlous fields such as transport, iIndustry and com-
municstion have made Karachi an urbanised living erea., 7Tt 1s
in this changing city that to-day's children are living. They
need to know and understand how they and other Karachiltes
live, how to buy and sell, how they are governed, how they
can meke meaningful contacts with other people, what occupa-
tions people have and where they work, how they can profitably
spend their leisure time. The chlldren need a knowledge and
understanding of such things to choose a way or formulate =
better way of 1living in the new Karachi.

Changes in the nature of living in Karachl have not
been reflected in the school curriculum, Hlstoricelly, where-
ever & rapid transformation of the conditions of 1living has
taken place, the tendency has been for the curriculum to lsag
behind. Because of the great changes in ways of living in

Karachl, there 1s a resl need in certaln fields for a new



-l -

synthesls of knowledge and correspondingly, for a new grouping
of the content of the curriculum., A curriculum, if it is
designed to meet the changed needs of children in today's
Karachi, must of necesslity be very different from the cur-
‘riculum offered in the schools of Karachl nearly fifteen

years ago. The student then kmew Karachi like a native land,
now it 1s a new land for 1ts inhabltents, Tt has new ways of
living, new ldeas, new values, new beliefs, different behavior
and various means of earning a living. It has different prob-
lems dealing with these areas and reguires different akllls
and knowledge from 1ts people to solve them.

The secondary schools which produce the bulk of the
trained end informed citlzen needed in all walks of 1ife have
been provided with sdequate objectives. One of the main ob-
Jectives of the secondary schools as stated in the First Five
Year Plan. follows:

"one of the important objectives of Secondary

Education 1s that the pupll be educated in

the essential of human relations, The un-

derstanding of the Sclentific basis of

Individual motivation, the search for secu-

A ty, the desire to belong to a group, the

urge to have a volice in matters which con-

cerns one end the underatanding of group

processes In the home, in the school, on

the job and in the community and govern-

ment, are essential to the growth of de-

mocracy and hence should be developsd in

all school pupils."3
An educational progresm based on such objectives, however, would

3
Government of Pakistan, First Five Year Plan: 1955-60
(Karachi, Government Press, 1955) p. 3.
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remain incomovlete if some reference 1s not made to the steps
to be taken in achieving these goals. For achieving such
goals an understanding of culture which includes "knowledge,
beliefs, art, morals, laws, customs and any other capabllities
and habits acquired by man as a member of soclety " 1s necessary.
At the same time provisions for the personal development of the
pupil and for understanding and contributing to national
progress cannot be overlooked. The need to bulld a new, free,
Islamic nation demands an understanding of cultural values,
Now, after the In&ependence in 1947, and the humble steps which
Pakistan has taken towards progréss,society expects a different
role from its vouth; the role of nation building. In the words
of Quaid-e-Azam, this objective has been clearly expressed:

"We have to build np the character of our

future generation.We should try by sound

education. to instill iInto them the bigeest

sense of honour, integrity, resvronsibility

and selfless service to the nation. We

have to see that they are fully cualifiled

and eguipped to play their parts in the

various branches of nationsl life in =

manner which will do honour to Pakistan,”

Actually the British educators who directed the educa-
tional system of the Indo-Pakistan sub-continent never ser-
lously undertook the task of building a nation. They limlted

themselves to create "an army of clerks and petty administrators

who would understand the language of their British rulers and

Taylor, Howard B., Primlitive Culture, {(London J. Murry,
Sth eds, 1929), p.l.
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5
carry out their orders",  Today the nation needs all kinds of

talents to bulld itself. The number of Educational Conferences,
commissions and Five Year Plans for navionai davelopment in
commerce, industry, communication, education and in other areas,
wi thin the last thirteen years, show the Importance of and
dependence on educational institution as a means of national
progress, Many improvements were made In the curriculum at

the elementary, secondary and college levels. Methods of
tesching 1n some Pakistanl Schools where most of the teachers
are trained. have improved. Most of the trained teachers some-
times use new methods and teachling resources as films, radios
and pictures in addition to the lecture method which has been
followed in nearly all the schools in Pakistan. New subjects
like elementary civics, elementary economics and domestic
science for cirls have been introduced at the secondary level

in nearly all the secondary schools of Pakistan.

Karachi, being the capital In making, was given special
attention in the improvement program. Secondary schools,which
dealt with the adolescents of Karachl were given strict scrutiny
by Pakistanl edcuationists. The currlculum of social studies,

a field generally devoted to the tfansmission of culture and
with the study of soclal wman, his behavior, attitudes, beliefs,
customs, morals and institutions, has been the target of a good

deal of criticism by people interested in improving teaching of

Quraishi, I.H,, The Pakistani Way of Life (London
Macmillan Press, 19567, p. 2D.
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soclal studles in thewéecoﬁdary schools. Schools in Karachi
8till keep on teaching sociel studles as separate and different
subjects called History, Geography, Civics and Economics. XNo
attempt is made by the teacher and no opportunity 1s provided
in the curriculum experiences to integrate the subject;or to
relate them with actusl 1life around the student.

The problem 18 how to make the soclal studies curriculum
satiasfy the present needs of the learner and the present needs
of the community. The purpose of this study is to present and
justify the addition of Community Study as a separate elective
subject in the social studies curriculum of the Secondary Schools
in Karachi.

Delimitations of the Study

The study will not deal with the curriculum of pPakistan
schools as a whole but only with the currlculum of socilal studlies
in the secondary schools of Karachi,

The study will not discuss the curriculum of elementary
schools or curriculum of colleges in Karachl nelther in genersl
nor with regard to sccial studles.

Baslc Assumptions of the Study

The nroposal to include Qommunity Study as a separate
elective subject In the social studies curriculum of the second-
ary schools of Karachi is based on the following assumptions:

1. A sound and reasonable curriculum chenge or addition based
on a study of Pakistani culture, tradition and versonality

1s welcome for conslderation by the Ministry of Education
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as the Flrst FiveK&ear'Plan savs:

"The third"® change which, it is universally

agreed, must be made in the Secondary School

program 1s to orepare rounded citizens in

terms of their own capabilities ang social

and economic needs of the nation,"
It would be easier to Introduce an elective subject bhe-
cause an elective subject will not increase the number
of courses in the already overloaded recuired curriculum
of the secondary schools of Karachli. At present a Becondarvy
school student in Karachl has to offer five compulsory
subjects and two optional subjects. The average time
given to the teaching of all these subjects, by most of
the secondarv schools in Karachi is only five c¢clock hours
a day. Community Study would be one of the optional sub-
jects in the social studies curriculum of secondary sSchools
in Karachi,
It would be easler to introduce Community Study as a se-
parate elective subject because a modification or an
Improvement of any one subject in the social studies group
is aifficult. Subjects like History and Geography have
been used in the social studles curriculum for more than
a hundred years., Age seems to have glven them a tradition
and a status in the curriculum. Teachers, parents and

administrators have set ideas about the content of these

subjects, A curriculum improvement which demands a cutting

*

The first and second changes are lrrelevant to the dis-

cussion here,

6
Government of Pakistan, First Five Year Plen: 1955-60

(Karachi, Government Press, 1955) p.379.
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of such deep rootéd ideas about the present courses in

history and geography will not be as readily accepted as

a new course. |

The proposed course in Community Study 1ls an Integration

of subject matter taken from the present soclal studies courses,
nemely, History, Geography, Civies and Economics end emphaslses
a problem solving sapproach in studying the conmunity. Such a
course 1s complimentary to the several geparate subjects and 1s
not intended to replace any one of them, Moreover, 1t will be
at the same time a beginning, which in the long run, mlight
Improve the content and method, not only of the soclal studies
curriculum but the curriculum of secondary schools in genersl.
Civiecs and Economics and Commerce which were introduced in the
soclal studies program in 1953 have achieved status equal to
History and Geography. Tesacherts Training Colleges include
the teaching of Civics, Gommerce and Economics in thelr programs.

Method of Study

The study formulates standards for evaluating the present
curriculum of sociel studles in the secondary schools of Ksrachi.
These standards have been formulated after taking into considera-
tion varlous publications on curriculum development end the
persongl and social needs of youth in fast changing Karachi.

The study then describes and criticises the present curriculum
of social studles in the secondary schools of Karachil.

Relevant information about education in Karachl was

secured through correspondence with the Director of Education,
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Karachl, Government published yearly reports, and periodi-
cals.

'The study presents the oblectives, scope, sequence
and organization of the vroposed Community Study program
according to different grades in the secondary schools of
Karachi,

After discussing some possible methods in teaching
the suggested content of the subject matter, the study dis-
cusges and abtemptas to defend the vossible outcomes and ob-
jectiong to such a Community Studv program.

Need for the Study

A reasgsonable need for the provosed course of study
can be found in the Renort of the Commission on Nablional
Educatlon regarding the general defect of the secondary school
curriculums:

(a) It has mainly served the purpose of training
civil servants and office workers, with com-
pletion of the school courses as the passport
to government service. Designed along these
lines, the curriculum wes over-loaded with
literary subjects.

{b) When 1in this century our society underwent
a rapid series of changes, our schools re-
mained static, isoleted from the sociel,
economic and industrial evolution around
them, and falled to meet the contemporarv
demands, The wmaln weakness of our secon-
darv education is the absence of full op-
portunities for training in technical and
other vocational subjects and its inflexi-
bility and lack of diversification
which fails to correspond to social



(c)

(d)

(e)

(r)
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needs, individual aptitude and interesta.
Matriculation has come fo be recarded as
the guallfication for universits admlission
and not as a terminal examination. The
result is that the schools have become
increasinrly dominated by university
requirements despite the fact that most
children drop out at woints along the
secondary school route and never enter a
university.

The nresent curricula for secondary schcools
lavs too much stress on mental ability -
particularly in literary subjects - too
little on other egually important attributes
of the develoning bov or glrl - physical
well-being, personality and character -

and on develonine hand skills or fostering

a pride Iin dexterity and technical achieve-
ment,

Prevallineg teachinm methods can only be des-
cribed as the wmechsnical communication of
theoretical book learning to reluctant
children, Too much stress is laid on
memorization and far too little on initiative,
independence of thought, hablts of industry,
Imaginative use of knowledrme and self re-
liance,

The teachers work to prescribedsyllabuses
and text books in over loaded class rooms,
in addition, many labour under the handi-
cap of insufficient training, low sslarles
and little standing in tne community; it
is small wonder that the best talent is
not attracted to teaching and that thesse
conditions have led to a deteriorastion of

3%

A degree given to the secondary school student after

his final exeminstion which oualifies him for an admission

in college:
Pakistan.

for his work at the university level, in
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standards and a sense of frustration among
the teaching nrofession.”

These general short-comings dftesecondarv school
curriculum in Pakistan are as true of the curriculum in
general as of a subject in particulasr. The soclal studies
curriculum, for the secondary schools of Karachi, which
studies the principles that govern humsn relationships
in a society and the cultural heritage, has become g
rollection of subjects labelled as History, Geogranhy and
8ivics, ©Little or no resgard 1s peid to relating the
content of these subjects or to relating the subjects
to present 1life,

The chronological organization of the subject
matter civen in the vrescribed text books is strictly
followed and preferred by the teachers, because they
were taught the sasme way and because of lack of train-
ing in teaching. Hence little or no time is left for s
study of the contemporary problems of the community and
the apwnlication of the learned pfincinles. The children
remaln ignorant of theilr community which affects them
in various wavs. Willlam Heard Kilvatrick said, "where

we live, with whom we live, towards what ends we live - thege

Report of the Commission con National Educatlon,
(Government of Pakistan, Januarr ,1960) ». 111-11-.
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determine what we learn."8 'Community study cannot be over-

looked in making a curriculum for seccondary 8chools, esveclally
in Karachi where most of the population are outéiders and lack
a community feeling.

What is a Community?

Generally speaking, community 1is life 1In asscciation
with othefs: a soclal condltlion. But like all other common
sense words community needs careful definiticn, for the term
has been employved in so many ways that it is coming to have
little specific connotatioq. To some wrlters community refers
to a commonallty of values in a narticular svacial locallty. To
others, the term communlty mesns a croun of differentiated agere-
gates which have in common only the land occupled by the aggre-
gates. GCommunlty then 1s to be distinguished from such grouvings
as the neighbourhood, a frinpge settlement and society. The
neighbourhood is a small area of vrimary contacts and personal
relationships within a community. The fringe settlement 1s an
amorphous andfrecuently transient population outside the city
1imits, Society refers to a vast complex of interrelations
differentiated inteo institutional, organizational and other
grounings, varying in status, importance and influences most of
which affect the whole and contribute to its working as one single
orzganized unit,.

Community in this studv 1s considered to be a concrete

geographical unit in which the residents carry on a common mode

g

As quoted by Haskew, L, D, in This is teaching, (Chicago,
Scott, Foreman and Comvany, 1956.),p, bHl.
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of 1ife. L.A. Cook defines community as, "a population aggre-
gate inhiblting a contingﬁous territory, integrated through
common experlence, possessing a number of basic servlce Institu-
tions, consclous of its locel unity and able ﬁo act in a corpo-
rate capacity."”

A survey of literature on communitles reveals the fol-
lowing major characteristics:

1. A population aggregate,

2. A geographlcally defined area,

3. A common mode of life.

. A group of need serving agenciles.

5. A sense of 1dentity and Involvement.
6. A social heritage.

7. A functionsl interdependence.

These are the baslic prerequisites of s communlity. They are
necessary conditions for defining the community as a concrete
social reality.lo

Often communlty 1s used to mesan elther primary or se-
condary communities, Havinghurst and Neugarten explain that
g primary community 1s one in which people are related by face-
to-face assoclatlons and cooperation., It 13 often said that
in these primary communities everybody knows everybody else., Even

if this fact be proved untrue 1t cannot be denied that the people

have face-to-face relationships with a majority of persons

e

Cook, L.A., A Sociolggical Approach %o Education, (New
York, MacGrow Hill, 1650), p. 120,

10
Smacker, 0.C., "What is s Community", Educational
Leadership, Vol, XVII, No. 5, (February, 1960), p. 275.
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living in the community. Relationships in such communities
are based on those unwritten laws which are more forceful
and deeply rooted than written laws., A secondary community
is one in which peorle are relasted Indirectly by trade and
business connectlons, by readin, about each other in daily
newspapers, periodicals, or by belonging to the same relirelous,
economic, social and professiocnal groups. In meeting their
daily needs, people living in secondary communities do so
through anonymous contacts and with fewer face-to-face rela-
tions with the community at large, A big city 1s a secondary
community.ll

All over the world, there have collected in great cities
huge masges of peonle who have lost thelr roots in the earth
beneath them, Thev are the crowd that eat but no longer know
how thelr food is grown; who work and no longer know what they
help to produce., This Teeling which makes some modern social
analvsts call humanity a "spiritual nroletariate'" or a "Lonely
Crowd" pervades nearly all the great urban cities of the world
today. The feeling is merely a reflection of the senaration
of these masses from the elementary experlence of humanity.

Against this the closely related communities of our
forefathers were, and in certain rursl areas today are,intimate,.
The school as a social institution was given defined purpose
and slmple functions. 1In fact,most of the learning went on
in the home, the fleld and the mosque. The schools were

exvected to teach relision and some reading, writing and

11

Haninghurst R.J., Neugarten, B.L., Soclety and Educa-
tion, (Boston Allvn and RBacen, ine. lQSTS p. 2I38T0L
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arithmetlic wheresas citizehship, family 1ife membership,
vocational fltness, and functional ethical values were largely
derived from participation in adult sctivity in the home, the
family groups and the village. Many of the citizens today
neither understand the communities in whiech they live or
provide or furnish roots to the young who grow up in these
surroundings, The fluldity of community boundaries is one

of the major difficulties irn understanding secondary communities.
The marzin of a local communlity can never be nreclseiy desig-
nated since more than one center invarishbly exists. In a
community, experlence and interest flow from more than one
direction. Moreover thne increasinely flexible character of
our econcmic and soclal pocesses and the imnroved modes of
comnunication expand the vpossibilitv of interaction, These
further complicate the study of secondary communities. The
importance ancd relation of the local, the natiornal and the
world community, and the degree of stress siven tLo them in

the vrovosed community study program will be examined in
Chapter III.

Community as used in the study

Karachi, which hes a nopulation agsregate living in
a defined meoaranhical are=, can be called a comwunity of
the secondary level., It has develoned some needs servine
agencies as schools, hosgpitals, churches =nd so on. In
snite of the s»nread of the area, modern mesns of ommunication
and transnort helv the peonle of Karachl in direct or indirect

contacts with each other, enrich the social and cultural
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heritage and maintain s mode of 1ife pecullar to the place.
Moreover Karachl has a functionel Independence. It 1is governed
under the Karachl Munlcipsl corporation. For administrative
purposes Karachl has been divided into thirty different parts
or wards, ‘The se different parts are units in themselves,
having a sub-administrator for each wards. These wards are
classified with names like 014 Town, Saddar and Keamari,

The word community as used in the study refers to all of these
thirty areas of Karachi as a unit.

What 1is Community Study

The school 18 a soclal agency which is concerned with
the growth and develooment of the pupll. It 1s meant to
provide an sppropriaste educational environment., But the out-
of-school environmment has sn important part in the education
and growth of the child. Tt 1s outside school that he comes
to learn about getting a job, buying a home, msanaging onets
income, interpretlng news and becoming a member of a soclal
group. Educsation, if it has to do with the growth and
development of a child, must also concern 1tself with giving
a first hand acquaintance with the immediate environment of
the child.

Cook has stated the value of the community approach
to education from two view points; the soclologlecal and the
educational. PFrom the soclologlcal point of view the local
soclal world contains in some form or another all the factors
and processes found in the secondary community. Moreover,

1t 1s a concrete reality to the child, It 1s neither too
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large, or too small,‘ioo far away or too cloge, to have
meaning for the student, From the educational stand point the
locdl soclal world is the fundamental unit of learning and
teaching. ‘It 18 a child's greatest teacher for in 1t he comes
of age, It inducts him into its forms and norms of 1ife, its
groups and assoclation., Community studﬁ and understanding are
fundamental prerequisites for effective participation in
society.12

What 13 meant by community study in the thesis 1s a
study of the demographic character, ecological pattern,
historical background, 1ife activities of the community which
includes home and famlly 1ife, health, transportation, communi-
cation, clubs and other group activities in formal and informal
Institutions. It includes an analysls of value system, customs,
tradition and community character., A knowledge of the histo-
rical, geographical, civic, economlc and socclial factors res-
posible for thelr governing, which helps the learner in effec-
tive socisal participation by controlling, plamning and
channelising these factors for personal, social, national and
international welfare,.

Since it 1s an sttempt to relate the school to 1life
around the school it will provide opportunities for a closer
contact of the school with the community and the community with

the school. The objectlives, content and methods of community

12
Cook, L,A., A Sociologlcal Approach to Education,
(New York, MacGrow HIl1l, 1950) p. 321.
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study as the proposed separaté elective subject 1in soclal
studies for the secondary schoois of Karachi‘will be pre-~
sented and dlscussed in detall in . - Ghapter III of this
study.

Because of the unique position of todayt!s Karachi
and the need of a social studles program centered on the
current soclety, Community S tudy 18 vronosed as a first step
towards =& soclally centered curriculum of social studies,
Chanter II analyses the present social studies curriculum

and discusses its weaknesses and strong pointg in detail,



CHAPTER II

AVALYSIS OF THE PRESHNT SOCTAL STUDIES CURRICULUM

A. Secondary Education 1n Karachil

Education in Pakistan has its roots in the early
vericd of foreign rule. One of the nain reasons for the slow
nrogress of curriculum change has been the attitude of the
people toward government., Initiative on the part of the citi-
zen in the worklng of the government was nelther expected nor
encouraged., As the various nationalistic movements in the
sub-continent of Indo-Pakistan galned strength the attitude
of the people changed. After Independence the changed attitude
regulted In enthusliastic criticism and constructive susgestions.
These expressions of public opinion resulted in some changes in
education.

Preuniversity education in the former province of Sind,

under the British rule was divided into the following stages:

Stage | Duration Age
Primarv li years 5 % to 9 4
Uppver primary or middle 3 years g + to 12 +
High School Il years 12 + to 16 +
Intermediate 2 vears 16 4 to 18 4 13

13

Government of Pakistan, Revnort of the Wational Commission
on Education, (Karachl, Government Press, 1060) p. 113.
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Accorﬁing to the recommendation of the National Cormission
i

on Bducation Secondary Education should, begimning in 1961,

include the followlng stages,

Stage Duration Classes Age
Primary 6 years - 5 &+ to 11 +
Lower Secondary ) 3 years VI,ViI, & VIII 11 &+ to 1 ¢
Higher Secondary% 2 years IX & X U ¢ to 16 ¢
Intermediate ; 2 years XI & XIT 16 + to 18 +

In the past,universitlies in Pakistan were responsible
for the regulatlon and organlzation of education and examinations
from classes IX onwsrds, 1In recent years, however,the trend
has been to assign this responsibility to the Board of Secon-
dary Education. There are row three Secondary Boards, in Dacca,
Xarachl and Lahore. The Xarachi Board of Secondary Education

is now resvonsible for the regulation and organizastion of educa-

15
tlon and examlnations from class IV to class XTI,

B. Place of Soclal S8tudles in the Secondary School Curriculum

In the lower secondary school the student has to tske nine
subjects, all compulsory, namely, Physical education, Urdu,
Mathematics, General Scilences, Hiétory and Geography, Religious
educatlon, Arts & practical art, English and one foreign language.
In the higher secondary the student has to take six compulsory
subjects, Physical education, Religious education {new examina-

tion subjects); Bnglish, Urdu, Mathematics and General sclences,

1h
Tbid., p. 117.
15

Tbid.




- 22 -

The student has to offer two more elective subjects chosen from

six electlve groups. They are:

Group 1 Social Studles,

Group 2 Physics, Chemistry and related sclences,

Groﬁp 3 Commerclal Mathematics with Trignometry.

Group It Biology, Geography, Geology and Engineering
Sclence.

Group 5 Arts & Praigical Arts,

Group 6 Langusages.,

History and Geography are taught as one compulsory
subject up to the higher secondary level. In the higher se-
condary classes the elective subjects of group 1 (which include
History, Geography, Civiecs, Elementarwv Econqmics and Elementary
Commerce) are taught as separate subjects,

The critical analysis of the soclal studies curriculum
which will follow is as true of the social studles in narticular
as of other subjects of the secondary school curriculum of

Karachi in generasal.

C. Analysis of the Social Studies Curriculum

1. General
After Independence the great difficulty which Pakistan
educationists had to face was to modify the curriculum made
by the British rulers to sult the educational policy of an

Islamic state, This was done mostly by elimination or combination

16
Roard of Secondary Education, Summarized from, The Pros-
pectus Curriculum and Syllable for Secondary Schools Karachi,
{Karachi, 1950), p. 27. PFor details see Appendix A.
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of certaln subjects ané introduction of a few new subjects,

to avoid a sudden chanse in the school system, For example,

in History that subject matter which deal®t wlth the British
kings was eliminated. Instead,the recent history of the msking
of Pakistan was included. Commerce, civics and economics were
added to the social studies curriculum. The content of civies
emphasises the Islamic view of the gtate, its powers, functions
and the meaning of Islamic democracy. All revisions 1n the
socigl studies curriculurm were directed to educating students
in the heritage of Islam.

In thelr hurry to modify the secondary school currlculum_
l1ittle attention was glven to change the philosophical bases of
the old cu?riculum. The result was that the modification did
not bring é;e expected change in the kind of person the secondary
schools produced,

Generally speaking the most outstandlng practice in both
the content, the methods of tesching and evaluatlon as well is
a strict compartmentalised approach to the various subject
matters of social studies, which prevsnts the students in
grasping the whole situation of his field of study and results
in fragmentary learning. The purpose of education 1s to equip
the students with varilous skills and attitudes In living a
better life,

2. Objesctives

One great weakness of the nresent soclal studies curricu-

lum is that it is not given clear cut objectives. The objectives
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for secondery schools are stated in genersl terms, such as
character bulldlng and national progress. The specific ob-
jectives given for History andGeographyl7 are too vague to be
understood by the teacher let alone knowing how to achleve or
measure them, Because of these general and vaguely stated
objectives there 1s present a discrepancy between present
classroom practice and the atated goals educatlon. A second
reason for such a dlscrepancy between the stated objectives and
present practice in teaching social studles 1s that the objec-
tives of the varticular studles are stated only as functions of
the studies, the teacher and the school., One of the aims of
History classes VI, VII & VITII as expressed In the curriculum
is:

"To develop through this knowledge and appre-

clation the sense of Pakistani citizenshilp
in the context of Islamic and world soclety,'1R

Such objectives could be achlieved by any subject taught
in schools, No specific objectlves are defined for soclal
studies. A specific defhition of objectives particular to one
single subject assigns and divlides the responsibllity of achieving
and measuring them. Teachers and administrators then have less
difficulty in selecting the materials and activities 1in teaching.
In the case of definltely defined objectives the gelection of

learning activities and materials is vrovided for.

The stated objectives are the same for all the classes

17
See Appendix A,

18
See Appendix A,
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and hence fall to help the teacher in achieving and measuring
activities and behavior aporopriate to a specific class level,
A class sequence statement of objectives 1s needed,

What 1s also needed 1s a formulatlon of objectlives
different for dlfferent subjJects and classes, by a committee
conslsting of representatives of teachers of soclial studies,
administrators and a group of experts on the study of Islamic
culture and personality, and of people living in an urban
area llike Karachi, Objectives should be stated in operational
definitions of goals towards which the teacher of social studies
can direct hls efforts, the student's talents and abilitiles.
Objectives should be stated iIn terms of a type of behavior to
gilve tls student an identity with or belonging to Karachi and
to egulp him with skllls in better living in s rapldly changing
urban community like Karachi. Regular revisions and modifica-
tions of objectives by such a committee would avoid the stagna-
tion and keep the objectives flexible and up-to-date. Curriculum
chenge is a continuous process. Such objectives will help the
teacher in achleving and measuring outcomes and wlll make it
possible to dlagnose the efforts of the students. Chapter III
of this study presents a few objecfives stated in behaviorial
terms for different class levels from class IX to class XIT
specificallj for the proposed program of Community Study. The
program wlll be a separate elective subject in the social stu-
dies curriculum for the secondary schools in Karachi.

3. Scope and Seguence

The knowledge, understandings and skills towards which
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learners! experience is directed, are the scope of the curricu-
1um.19 Scope 1s determined in seversal ways which include a
study and understanding of the needs of youth, of the society
and culture in which the students live, Sequence refers to
what knowledge, understandings and skills shall be emphsasised
at each class level. Seauence should be based on the progres-
slve stages of student development, upon the physical, mental
and soclal maturlity of youth?o

In current practice the scope and the sequence of the
social studies curriculum are determined by the text book that
ig prescribed 1In the course or in a partlcular class. Some-
times, as in history, different parts of the same books are
prescribed for different classes, Text books follow a chrono-
logical order, as in history, or a logical order, in the other
sub jects.Such organization of knowledge though necessary and
important, tends to compartmentalise the subjects for different
classes and greatly 1imits the integration or correlation of
related content., 1In the hands of poorly trained teachers who
must follow a nrescribed syllabus leading to an external
examination, the text book deterﬁines scope and seouence
rather than belng a gulde or resource for use by students and

19
Stratemeyer, Florence et al, Developing a Currlculunm
- for Modern Living, (New York, 2nd ed., 1G57) p. 9.

20
Quiller, I. James, Hanna,L.A,, Education for Social
Competence (New York, Scott Foresman & GCompany, 1OL3) p. 30.




teachers in.undertaking experiences with subject matter that
will contribute to thelr further growth and devel ooment,
Moreover text books are written by aﬁthors who speclalize in
their subject but who usually do not have an expert's knowledee
of the needs and interests of children In their various stages
of child development or knowledge and skills for teaching in
schools. Thus the scope and seauence of the present social
studies curriculum does not satisfy the needs of the students.
"Veed", sayvs Thomas Hopkins,
"represent any disturbance which sn Individual
feels so keenly about thet he wants to resolve
it in order to achieve a new eounilibrium. The
movement towards the restoration or equilibrium
is search and exnlanatlon. The recovery 1s ful-
fillment or satisfaction.'?21
A different pasttern in determining the scope is nrac-
ticed in teaching History and Geography to classes VI, VII
and VIII and civics to classes IX and X. In addition toga
prescribed text book these subjects are gmiven set p:oals,l_2
but these goals are generally stated and are not asnalysed
into specific objectives of different classes around which
learning activities could be organized.

The subject matter area that is reauired to be covered

by the social studles teachers is so loaded with the details

21
Hopkins, T homas, Interaction: ThHe Democratic Process,
(Roston, 1041) p, 219, Hopkins is paraphrasing few lines
from John Demeny's, Logic: The Theory of Inquiry, (Wew Vork,
1938), p. 29,

22
See Appendix A.
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of the past that whennthe‘students reach to study the present
age, there is no time left for a study of the contemnoreary
civilizatlon. 1In subjects like Civics, Commérce and Reconomics
where—in chronology does not nlay en Important nart,there too
the scope and sequence 1s made rlgld by the emphasis on the
idea of a prerecgulsitel knowledge. The result is that some
principles are regarded as important for a later understanding
of the subject and are taught as a necessity in the early classes
as mere principles with no pointed-out relation with life
situations such as laws of good civie behavior, laws of
nrofit and loss and principle soverning the market sales,

Teaching, if coordinated with the iInterest of the student,
and anplication to 1ife situations which the student faces has
greater permanency and apnlicgbllity. This is as true of the
scope and sequence plen of soclsl studies In ceneral aas of
separate classes and subjects. Even the daily 1essoné or
monthly units are influenced by such planning.

The present scope and s8equence of the subject matter
does not provide for individual differences. It expects all
the students to have the same interest and abilitles to under-
stand the subject matter in the glven scope and secuence and
in the same period of time,

The vhilosophy of such a treatment of the scope and
genuence, is that the learner's mind 1s empty end the teacher -
the authority. who knows all the facts - pours hils knorledge

in the studentfs mind, This process of learning and
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transmisslion 18 erronecusly labelled as Bducation, Education
is meant to ecuip the student with Wnowledge, attitudes, abi-
1ities end skills which help him in 1iving & better 1ife.

i, Organization

Teachers and other currlculum nlanners wmust do more
than outline the broad geals and the specific lmowledrs,
understandings end skills which make up the scope of the cur-
riculum, Decision must be made regarding the ways 1n which
these understgndinqs and skills are to be related and grouped
for te-ac:h:‘m,e:.u3 The content of the soclal studles curriculum
for the secondary schools in Karachi is organized into sub-
jects of Instruetion like History, Geomraphy, Clvica, Commerce
and ®Weconomics, The cuilding »nrincirle of the school currl culum
in Karachl seems to renuire a certaln number of selected
subjects which are believed to be the fundamental areas of
the various filelds of learning such as Urdu, Mathematics,
Enclish, History, Geography. It is assumed that in order to
be educated a student needs a rigorous trainineg in the reguired
field of learning,., This nrinciple has its influence on the
elective subjects too. The first group from which electives
are chosen consists of History, Geography, Civics, Economics
and Elementary Commerce., The student is reoulred to tske not
more than one subject from one electlve group. Such an orga-

nization and classtification of the subject matter shows the

23

Stratemever, ov,clt., p. 11.
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dominance of college“requiraments over the school subjects.

The truth of the matter is that very few students in Karachi

do really continue their studies after theilr schooling. The
organlization seems to imply that students are being prepared
not for bétter living but for admlisd on to colleges. The
result 1s that all those students who leave the school after
their secondary education lose a long period of time seeking
jobs and experimenting with various jobs to find the one best
suited to thelr talents because the schools do not scquaint
them with methods of dealling with 1life situstions and problems
of daily living. TUnsuccessful attempts at finding a job leaves
many of the students frustrated or with an occupation which they
keep on doing, though they know that it does not contribute
elther to their own development or creatlivity or to the society
in which they live.

The purpose of using such orgsnization is expository
which implies a basic falth that truth is given and cannot be
discovered. Such a belief seems to be a misrepresentation of
the Islamic falth in human nature and abllitles. The result of
such an approach to organization 1s that the subjects are stu-
dled for their own sake and not as a means to sclientific
thinking. The study of the Ice age in history is not put in
the content for better living but for accumulating knowledge.
Subjects explain only the causes of hlstorical events, and
geographical happenings but their effect on human life and
soclety is left iIndividual student's speculation. The or-

ganization does not direct the efforts of the teacher towards
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methods which mightnbring the abstract ideas as allive and
applicable tools for students better living.

The compartmentalized subject matter organization
implies an assumption that the separate subjects wlll provide
a beginning for the student to choose his field of speciali-
zation in higher studies or work. Speclalization for the
trades or professions 18 necessary, but =slso necessary 1s the
deliberate cultivation of the powers of thinking in various
flexible ways. Men in today's world need different ways of
approaches to a problem and flexlble thinking to meet the
1ife situsatlions which keep changing with rapld speed. The
sub ject matter taught at pwresent In the social studles cur-
riculum does not provide for such purposes. Little or no
importance 18 given to thinking over the causes and effects
of the various principles of economics, civics, and commerce,

The newly added subjects In the curriculum such as
Civics, Economics and Commerce are organized with great care
and the subject matter includes emphasis on the present or
the recent happenings. This'emphasis on the present is the
result of the age long protests of the various Indo-Pakistani
educators., What is needed 1s not the emphasis on the past
or the present but a way of organization which will include
the past and at the same time give due importance to the
present,

5. Teaching Methods

The prevalent ways of teachlng social studies

in the secondary schools of Karachi showa that most
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of the weakness in teaching methods are because of the above
mentioned philosophical - psychologlcal theories that-determine
the content of the curriculum,

Desrite modern psychological and philosophlcal theories
that regard educstion primarily ss a2 process of "natural unfolding"
the teachers of social studies still follow the fixed pattern
of the exposition method., Little attentlion 1s pald to the fact
that "imposed from outside™ learning activities or pre-arranged
patterns are good only when they provide for individual dif-
ference and glves freedom to the teacher in selectlng. the
learning experience in accordance with the needs, purposes and
interests of different classes. The expository nature of the
organization, the predetermined scope and *the inflexible sequence
has led the teachers of social studies to follow akcture. method
which reguires the pupll to repeat, accept ldeas whieh he does
not understand, and adopt'an arrangement of facts which has been
designed by the teacher or others,

Recitation allows little activity or individual move-
ment and expression, which 1s necessary in the secondary schools
that desl with adolescents, where a desire for status, sharing
responsibility, indevendence and sctlvities are dominant inte-
rests and needs. The versonalities of the student are not siven
enough opportunity to develop and satisfy thelr needs. Such
unsatisfied ﬁééds ' 1f not channelised in desirable direction
may seek other outlets as undisciplinary behavior,crime and
delinquency grow into adults who are not actively interested

in contemporary problems, civilizatlon and better living.
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The kind of experience that 1s provided in teaching
sociel studies In the secondary schools of Karachl does not
give opportunities to practice the learned principles and mekes
them meaningless or temporary learning. "Unless the skills
are learned while being put to use they may not be permanent,"
The resson for not providing skills with the use i8 probably
a strong beliefl ﬁhat a trensfer of learning 13 automatic, that
acquisation of knowledge 1s enough for a change of behavior and
attitude. This conception of the transfer of lesrning 1s one
of the maln weaknesses not only of the soclal studies teaching
but teaching in general in all subjects at mostly all levles,.

The time glven to the teaching of soclal studles is not
enough in relation to the subject matter area that 1s expected
to be covered. Because the subject matter is very broad the
students are given heavy reading assignments which are not
read or skimmed through because the teacher or the school ex-
perience does not motivate or try to correlate their iInterest
with the subject matter. Activitiba which are related to
satiasfying the childts Interests and needs, acquire a power
to motivate the childrent!s desire to leam,

The lack of correlation and opportunities and a lack of
emphasis on the applicable values of soclal studies hss labelled
the subject as an impractical subject by most of the Pskistani
parents and students, There has already started a trend to

i
Hildereth, Gurtrude H, "Skillls Develop with Functioning,™

Educational OQutlook, vol. 2, 1949, pp. 13-19 as quoted by
Bleir, S., Bducational Psvchology (New York 1948) p. 122.
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join sclence courses. No amount of money 1s spent by the
school administrators and the government on study tours or
field trips for teaching social studles. WNo money is spent
or used for teaching soclal studles because the teaching of
the subject is verbal and the laboratory or practical exper-
ience are not used. The tradition of teaching the social
studlies In a fixed pattern method has become an obstacle in
improving teaching methods.

Other important weaknesses which are true of all sub-
jects, in fact the whole education In Pakisten, are the over-
crowded classes and limited space for schoola. The spread of
education has been so rapid during the last ten years that the
government with its humble finance was unable to meet all the
requirements of a good educational system. The goverrment has
started building new schools and gradually it may not be an

obstacle,

The last but not the least reason which in Tfact 1is the
core of the problem 1s & lack of tralned teachers, Because of
the increase in school population the influx of refugees and
lack of teacher tralning institutions, Pakistsn could not
provide the required number of trained teachers to meet the
demands of the schools present. Students fresh from their

university education are taken in service for teaching jobs,
and the qualifications for teachers 1n socisl studles 1s a
Bachelor of Arts degree in Historv or Geography, or Economics
or Commerce, The trend is to have one teacher for each of
these subjects but only when the school can provide for them
financially. Usually subjects llke Hlstory and Geography are
taught by one teacher. Except for these gualifications most

of the teachers do not have eny professional qualifications in
teaching.
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6. Evaluation

The only evaluation method used is the essay exsmination
which asks an explanation or description of the taught subject
matter, The anawer to the five to ten questlons set in such an
examination does not require or demand or messure anythlng else
except the restatement of the learned facts. The final public
examination is given to determine the studentts eligibllity for
new admission. At the same time passing this exsmlnatlon
gualifies him for a recognized degree. Such an exsmination must
include the kinds of questiona which measure the academic
qualifications, skilils, attitudes and other concomitant achleve-
ments, but the strict dependence on the essay examination and
descriptive questions as the only means of evaluation fails
to measure all these outcomes,

The very fact that a fixed pattern of answers are ex-
pected Implies the basic assumption of the examiners that all
the learners had the same learning experiences, While the
truth 1s that the same learning activities may have different
outcomes and some oubtcomes msy be the result of different
activities. The reason for such m inadequate method of exa-
mination, if studied carefully,'could be the result of the
prescribed content snd the philosophies that lie behind them,
The student is asked to repeat facts because truth is taken to
be as given and explained, so & new pattern or discovery is
not expectéd. Examination papers are graded in numerical

grades. The importance that 1s given to these numerical
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grades in falling and passing the exam is too much. UWo
regard or consideration is gilven tc the child's development
and abilities of which only the particular class teacher or
the instlitution knows.

A reasonable criterion for a good examination is thnat
it evaluates the outcomesofl instruction and lesrning ac-
tivities., The measurement of pupils growth in conceptis,
skills, attitudes and academic achievement, It should
Include the learnert!s personnel soclal growth and aspects
of thinking such as "interpretation of data, appnlication
of principles and generalizations to new situations, recog-

nising the logic and argument or the valge of proof used iIn
2

material prescribed in the curriculum".

The weaknesses of the social studles curriculum could
be sald to be springing from the selected pattern of the
curriculum. The proposed program of Community Study presents

a pattern which attempts to meet most of these short-comings.

25
Skinner, Charles E., Essentials of Educational Psychology
(Prentice Hall, Inc. Anglewcod CLi{IS. N.ds, 19058), p. 156,




CHAPTER TII

COMMUNITY STUDY PROGRAM

1. Introduction

ILiving in Karachi is becoming more complex each day,
and needs a vnarallel enlargement of the range of competencies
of its peopnle to meet the complexity of community living. The
settlement of refugees in Karachi, and the resultant cultural
and soclal contacts together with the attemnts to make Karachi
an urban community demands from every inhabitant a broad under-
standing of contemporary 1life. Without such an understanding
the people would not be able to keep pace with the changes
msde in the politicel, economic and social fields., Further,
the rapidly growing progress has strengthened falth in the powers
of education.
Effective education reguires careful curriculum planning.
Curriculum is defined by Stratemayer as follows:
" The course and class activities in which children
and vouth engage, the total range of in class and
out class experlences svonsored by the school;
and the total 1ife exnerience of the learner,"?d

Planning for a course like the Community Studvy program for the

social studles curriculum of the secondary schools In Karachi,

20
Stratemeyer, opg&it., p. 11.
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requires a study of the Pakistani adolescents in Karachi. The
flexibility of the Community Study Program enables the teachers
to satisfy the various specific needs of different classes., It
also requlres a selection of the areas of knowledge, skilla

and abilities which will eauip the students for fulfilling
these needs end interests and will help them in meeting their
problems of dalily living.

The proposed Community Study Program for secondary schools
in Karachl is discussed In this chapter in terms of its objec-
tives, content and the principles that govern methods of tea-
ching and eveluation. The extent to which the changed and
changing needs and Interests of the early adolescents and
adolescents in Karaechl are utilized in the selection of the
learning activities is shown in part by the statement of
objectives, It 1s further clarified by the selectlon of units
of interests and experiences and by vroposed pupll activities,
Evaluatlon methods too were selected on their sultability in
measuring & varlety of achlevements.

2. Objectives of Community Study

The following objectives of Community Study are in
accordance with the declared national objectlves of education
in Paklstean - character bullding and national wrogress.

The objectives have been formulated with the idea of
developing the whole c¢hild and not only training his intellect,

Students should be constanbly encouraged to raise questions
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regarding eny aspect 6f community living,

The program of community study is designed, 1n part,
to acquaint students with the problems of dsily living 1n
Karachi and in part , to integrate the subject matter of the
social studies through a study of community. Throughout his
secondary education the student 1s exposed,as has been pointed
out in chanter II, to compartmentallzed knowledge. Partlcularly
in the soclal studies it is imvortant that students understand
relationshlips,

The objectlives of Cormmunity Studvr, stated in behaviorial
terms,are divided Into two groups. TWlrst: objectives for c¢lass
IX & X. Second: objectives for class XI & ¥XII. The sctual
selection of the area of emvhasls in the content and experiences
for a particular grade would later guide the teacher in selecting
the specific objectives for a single grade. Such a method is
preferred because of its flexibility in meeting the needs and
Interests of the students in Karachi. It would also give the
class teacher an opportunity to determine the abllitles and
éxperienclal level of the students according to thelr develop-
ment during the previous years. The objectives are meant to be
a. guide to the soclal studies teacher in selecting the subject
and topic of students interest and needs. Moreover the objec-
tives are not stated as final statewents. They are to be
revised gnd modified regularly by a commlttee of social studies
experts, teachers and graduate student renresentatives,

The coming few pages present a list of behaviorial objectives
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of the proposed plan of Community Study. The nrogram prepares

the student to handle persistent 1ife situations which a youth
has to face in Karachi., Persistent 1ife situations are '"those
situations that recur in the life of the individual ingmany

28

different ways as he grows from Infancy to maturity."

a) Objectives of Community Study for Classes IX & X

A student who has taken the course of Community Study:

Understands the general community pattern regarding

economic,political and social opportunities.

~ Understands the contribution of the varlous socio-
economic groups in maintaining and progressing the
community.

-~ Identifies the purpose of the major institutlions and
groups active in the community.

- Develops simple techniques for inter-group coomeration.

- Flnds whet other groups means by their customs, tradi-
tion, behavior and appearance,

-~ Discovers ways of making finer discriminations in
interpreting the responses of famlly and friends,

- Explores wavs of resvonding to casual social contacts
with people in the community.

- PFinds wavs of adjusting soclal activities to the

zeneral interests of the guests,

<
Adapted from Stratemeyer et al, "Persistent"Life Situation
as learner face them", in Developing a Curriculum for Modern
living, (New York, 1957) pp. 173 to 321.

28
Ibid,, p. 115.
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Finds ways of takihg individuel interests and needs
into account in working reletionships with groups,
famlly and other people in the community.

Finds ways of adjJusting response to those involved In
service situations. |

Becomes better able to ask for and give help 1n terms
of the needs of the situation.

Finds a variety of ways through which one can get
information sbout the activities of a group.

Decides what general abllity 1s possessed by verious
candldates for a job.

Finds out what 1s needed to lay plans for class acti-
vities for which one 1s responslble.

Becomes acqualnted with various ways of keeplng o
group informed.

Discovers the major legal rights and responsibilities
of soclal, religions and national groups,

Understands the general nature of salary differences
among persons of ones acquaintance.

Extends acquaintance with the eartht's surface and its
effect upon 1life,

Finds how variety of tools help a workman or a pro-
fessional person in his job.

Understands the general value of a varlety of means of

transportation and uses common ones with safety.
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Becomes acquéinted with widely known technologlecal
resources Iin the community.

Extneds acquaintanceship with the work of individuals
and community agencles,

Decides on work responsibility with or without d4iffi-
culty in group works.

Discovers bases for standards of workmanship.
Understand relation of adeocuate working condltions

to efficlency quality and adjusts: - lmmediate environ-
ment to work needs,

Discovers some of the major rights and responsibilities
guaranteed to workers,

Allots personal allowances and sharine in family bud-
geting probvlems,

Understands main purpose and rules of saving or borro-
wing on individual responsibilitles,

Discovers some of the major ways in which peonle and
natlons achieve the distribution of gosals.

Tdentifles common factors influencing price of locally
made and forelgn made goods,

Finds how members of famlly groups devend on each other.
Takes proportionate share in nrominent community efforts
towards social welfare.

Finds the nature and nurpose of major publiec services.
Finds what legal protection safecuards the welfare

of all peovle in the community.
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Finds ways of ééoperating in the preservation of
natursl resources in the community.

Uses communlty educational resources,

Finds what sources may be used to influence group
thinking.

Knows that technological means are used in the community
to influence the people.

Uses appropriate procedures in nominating and electing
candlidates,

Finds how government groups are organized.

Finds how local and natlonal groups may follow the work
of thelr representatives,

Cooperates in and finds what general organizations
oexist for law enforcement,

Finds the general use of the taxes with which one has
contacts,

Learns ways of taking appropriate responsibility in
group situatlons,

Finds ways of using or adjusting to individual capa-
cilties.

Develops constructive and approved channels within
which to express emotlions,

Finds how to 1dentlify major issues in a situation and
what sources of help to use.

Understands the purpose of having community safety

measures,
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Builds techniqﬁés of give and take in dlscussions

and conversation for community work.

Knows basic technigues of simple oral presentation,
Explores a wide varlety of the uses of aesthetlc

forms of expression for community welfare,

Builds technlques for independent uses of common source
material to enrich the human resources of the community.
Determines the major issues involved in achleving
purposes,

Knows how to make long range plans,

cons iders the effectiveness of progress towards long
range plana.

Learns how to use more common resources of the community
in various way and for varlous purposes,

¥inds how to use facts to test oplnions.

Reacts reasonably %o groups, mores, customs and traditions
prevalent in the community.

Finds how personal values gulde the lives of people.
Shares in home and school decisions regarding resources
for aesthetlic expression,

Shares in home and school efforts to beautify community .
Cooperates in general community upkeep.

Knows different branches of Iinternationsal organizations
present in the community.

Adopta soclally approved hebits of spending lelsure

time activities.
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b) Objectives of Community Study for Classeg XI & XTI

A student vho has taken the course of Community Study:

- Uses Islamic values in safecuardine the rishts and
resnonsibilities of socio-economic groups.

~ Applles adequate understanding of btasic issues in
making distinetions between soclo-economic groups,

- Views social problems in the light of their histo-
rical genesis and apvraises consecuences of pnroposed
éolution on the understandhed the idea of basgic
democracy in Pakistan.

- Realises the value of importance of maintaining unity
in Pakistan and works for keening it by creating good
relationship between the varlous sroups nresent in the

community.

- Uses basic Islamic values as a gulde to legal and ner-
sonal commitments in racial, religions and national eroups
in the community.

- Uses available knowledge about family and friends arpro-
priately in internreting behavior.

- Uses appropriate form of expression and varlety in casusal
social contacts with community people.

- Provides social activities approvnriate to the needs and
Interests of those concerned,

- Adjusts working relationships to the abilities and needs
of those working together.

- Works for establishing effective and harmonlious relation-
ghip 1in occuvational situations in the comunity.

- Secures, seeks and gives guldance arpronriate to the
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demands of the situations.
Decides after critical investigation upon the locd or
international groups through which to engage in economic,
social and political activibdies,
Uses varied means of becoming informed about the acti-
vities of groups in the community.
Determines the competence of candidates for positlions of
local and national leadership by careful study of their
previous record and publlc philosophy.
Pro jects preliminary plans in a variety of situations
calling for leadership or expert responsibilities.
Adjusts methods of reporting to the nature of the group
and the problems.
Deals with other groups with adequate understanding of
baslc factors governing their customs, traditions and
mores,
Uses Islamic princlples in declding when and how to
support the activitlies of organised groups.
Acts to secure effective Intergroup cooperation.
Makes effective use of knowledge of the earthts surface
to some human problems,
Knows the particular machines used in different trades.
Uses effective means of communication with individuals
and groups.
Uses the effective and adequate means of transportation

for persons and materials.



- 47 -

Supports expéfiments which contribute to the tech-
nological growth in the community.

Tekes action to assure the use of existing techno-
logical resources for social welfare.

Particlipates in decislions thaet contribute to the
national development plans.

Selects or carries forward his chosen vocatlon.
Secures or applles standards of workmanship ade-
quate for the job to be done.

Takes actlve part in securing working condition
affecting the efficlenty and gquellty of the work.
Acts to assure that rights and responsibilities of
self and others as workers are guaranteed.
Apportions wisely his total income for needs of self
or groups.

Understands and uses existing economic structure

in saving and 1lnvesting money for oneself and
others.

Deals with the major natlonal and international
structure which control the distribution of goods
found in the community.

Evalustes prices in the light of sound economic
principles.

Takes responsibility for secure relationships among
members of the feamlly group.

Supports and uses various community efforts in social

welfare,
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Provides and draws upon public services for tne

wel fare of self and others.

Assures adeauate legal protections for the security
of self and others, |

Co-overates In the nreservation of use of natursl
resources for the good of self and others,

Takes responsibility for orovisions of sducation

for all communitvy people.

Uses aporoprlate agencies throuch which to nresent

a point of view to the local or national groups.
Takes an active part in the selection, nomina tion
and election of local and national government
candidates,

Acts to secure ard mainteln an effective government
orzanization,

Takes effective vart in avrnraisine the activities of
iocal and national renresentatives,

Co-operates with agencles of law enforcement for the
protection of self and others.

Shares in setting »nollcy resgarding the use of rovern-
ment income,

Helps others and self in securing status in variety
of groups.

VMekes contructive use of individual capacities.
Achlieves constructlve avnroved and mature ezxpression
of emotion.

Uses reasoned decisions to determine actlions in a

conflicting situations.
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Provides needed safety measures in home and comnunity.
Uses technloues of discussion and conversations apvro-~
priate to the situation.
Adjusts the nsture of oral nresentetion to a variety
of situation.
Selects, combines and adjusts a varlety of aesthetile
forms of exrression amvnropriate to a given situation.
Adjusts reading annroaches to a variety of purpose and
materials.,
Uses sources materials aprrovriate to a wide variety
of needs.
Makes the clarification of purpose needed to glve
effective direction in & variety of situation.
Pro jects spproovriate seaquence of steps to achieve a
variety of nﬁrposes and oblectlives.
Uses evaluation effectively and independently as an
21ld in planninc,
Vakes discriminatary use of avallable resources,
Uses scientific annroach effectively in the situation of
daily 1life.,
Appralses group mores customs and traditlions in the light
of individual freedom to act on values.
Acts upon a planned and integrated philosophy of life,
Helps in providing adequate home and community resources fx

sesthetic expresslon,

Secures beaubty in communlty srchitecture and works to
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preserve 1t.

- Secures satisfving communlty apvearances throush
adeguate care and keep.

- Valuesg and respects his communilty without increasing
provincialism and nrejudices,

- Understands the existence of different values belong-
ing to different grouns and works to keep 1t different
without creating a2 conflict,

- Understands the functions of international orsaniza-
tion in the affairsof the world and the local community,

- TUnderstands Pakistans position in the world, and its
volicles with other foreisgn countries and tskes an

active interest in forming them.

3, Unit vrzanizsation

The subject matter and learning experience which con-
stitute the €ommmity Studv nrogrem is orcanized into units,
A unlt refers to:

"Materials organized around a common nrinciple,

process, culture, or area of living and directed

towards the achlievement of signiflcant outcomes,

thus civing unity to learning experiences".20

All units,whether subject matter units or experience units
must meet the learner% versonsal and scocial needs, As Burton

points out, the contraest between the subject matter and experience

anvproach to unit organigzation is not an antagonistic one but one o

20
Quiller, I.J., Hanna L.A., Education for Soclal Competence,
(New York Scott, Foresman and Company 1948), p. 107.
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emohesis. All units contain subject matter, utilize activities,
and vrovide experience., BRoth subject matter and activities must
be selected in terms of the interests,needs, and purposes of
children: the outcome must be a modification of behavior of the
learner in terms of sienificant understandinss attitudes and
slktills. The "either-or" tvpe of thinkine which nroduces a dicho-
tomy between subject matter and experience units should be avoilded,
The important el ement in the unit is the desree to whlch it is
based on socially accepted pupil purnoses and combines "subject
matter and experiences in & way valuable to the learner”, i.e.
aids him in continuously integrating his behavior.so

Becsuse the term unit organlzation has been used by many

veople for different weanings the term will be restricted In this

study to an organization of learning experience which has the

follomwing characteristics,

1. A unit must have a unitw, cohesion or wholeness., Thousgh the
topie or heading of the unit may be taken from the subject
matter area the unlt should be comrnlete =2nd indenendent in
itself. It must be related to other flelds snad other tonics
of the same field., A unit must lead anéd contribute to
previous learning units and must vrovide a continuity of
experience. The unlfying factor in a unit should be the
basic problem or the goal arcund which fhe matter is or-

ganized. A unit cen Include activities outside tie subject

30
Burton, Williem H.,"Tmplications for Organization of
Instructional and Institutional Adjuncts,”" in Learning and
Tnstruction, {(/.0th vearbook W.S5.3.T. Chicago 1Gk0), »t. I,
po,. ~PLA-10,
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matter but which deal and affect the »nroblem and the gosl
under consideration. |

A unit must be based uron the vresent and social needs of
the student. Unit experience should be selected after
conslidering the developmental stage of the child, his

past sbillities, his exveriencial level and his needs. The
starting point of a unit must fall within the boundaries

of the present and familiar environment Irom where a tonic
of interest or need 1s selected to start the activities
after which the unit can take a chronological, topical on
problem solving anproach, to achieve the selected attitude
and slkilis,

3ubject matter area is essentid for every subject and 211
teachers., "What is Imnortant i1is not teaching 1in the
defined area or <oinz out of boundaries but finding »ithin
the area an interrelationshion snd irtegration. The mits
then should be selected in such a manner as to include and
cover most of the subject matter asrea. COCrnnortunities can be
provided in subjects and problems wherein an integrated
studv of the subject 1is essential,by stressinz the inter-
dependence of tne subdorics,on each other to make communlty
study or a unit,

A unit must aim at integration not only of knowledge but
the learning exverience intec the c¢hild. An effective
method for such irtegration is selecting 1ife situations in

which the student is interested and modeling the learning
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sctivities with the pupils and tane subjects coals in mind.
Tnits selected for studr and thelr organization should b»e
based on the oneration and concerns of students. More
effective learninz occurs when students find meanlng and
vurnose in what is bheing studied.

A unit must be so orsanized as to nrovide a continuity of
experience to avoid fracmentary learmine.

A unit orgenization must errhasise problem solvine., Tt
must zive oprortunities to the student for develomment

of reflective thinking, Whether the unit is organized
on chronological, topical or vroblem solving snrnroach

it must involve in varying degrees all the steps of ref-
lective thinking, analysing, setting up hyoothesis:; sa-
thering data throuzh research, observation, and acting
urpon them,

A unit must be selected and nlanned cooneratively by
Community Studv teachers and his class, and must nrovide
ovportunities for the soclal development of the child, by
selecting experiences which take the student into the
community or brine representatives of the community into

30a
the school.

30a
The above mentioned eight characteristics of the

unit orgenization were paraphrased from Hanna & Potters's
Education for Social Competence, p. 107-158,
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The Communitv Study Program

The Topical Approach

Unit organization for classes IX % X would be -mostly
through a tonical avproach. Various aspects of the Community
will be studied with an emphasis on a selected major toonic.
The characteristic of a Ttonical avpproach unit orcanization is
that 1t draws on all related materials so that the unit can
present a comple te, comnrehensive mnd intesrated picture of
the torilc under discussion or study as vossible.

The sslection of the tovlcal annroach to unit teaching
i3 based on the strongly accerted nresent tesching method md
the habit of the nresent teachers in following their teaching
according to miven torics. MWoreover, the nroblem solving
method, being a chenge from the sccented routline, has less
feasibllity of beling accepted if introduced suddenly. WNelther
students nor teachers are prepared for 1t.

Tne Problem Avnproach

There are two essential characteristics of a problem:

1. It (a vroblem) is an area of concern producing
tensions which can be reseolved or reduced only
by solving the problem,

2. Tt {a nroblem) involves the choice of a course

of action from among two or more vossible solutions,

This anproach 1s in reality the apvlication of Mewev's defini-

tion of reflective thinking to sroup nroblems and to sroun

31

31

Quiller & Hanna, op.cit., p. 12L.
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problems and to group situations. Quoting Dewey:. on the

thinkine nrocess Quiller and Hanna define five phases or

stepsa:

1. One must feel confused or blocked.

2, He must intellectualise The difficulty that he feels into
a problem to be solved,

3, He must use one hynothesis after another to solve and re-
solve the doubt or pervnlexity.

I. He must by reasoning develop the idea which offers the best
possible results.

5. He must test the hypothesis by overt and imaginative action,
asccenting the conclusions 1f the experimental results agree
with those rationaély dictated and rejecting them 1If the
experliment fails.3

The pronosed program uses tonical units 1n the first
vear (class IX) of the Communlty Study and introduces some
problem solving which with the gradusl increased emnhasis in
class X will result In a mixture of toviecal and problem solving
units in class XI. The Organization of Community Studv nrovides
entirely for problem solving unité of study in class XIT.

a) Content for Class IX

Human Resources

1. Growth of the population in Karachl.

2. Nationalities in Karachi.

32
Ibid., po. 107-18.
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3. Refugees iﬁ“Karéchi.

. Health problems and provisions for people in
Karachi.

5., Various economic, volitical, religions, social
grouns in Karachi.

A. Aesthetics in Karachi.

7. Transportation and Cormunicsation in Karachi,

], Education in Karachi.

9. Administration in Karachi,

10. International Agencies in Xarachl.

Some Suggested Problems For Study and Discussion

1. What factors led to a sudden growth of populatlon
in Karachl after 1947%

?. How can the rehabilitation of refugees be best
nrovided for in Karachil?

3. Should the women in Karachl be given ecual orvortu-
nitles in the various fields of 1ife?

h. What measures might be taken to Improve the status
of manual labour in the communlty?

5. Should Karachi administration natlonalise buses —

the most common means of transvort?

Some Suggested Activities

1. Make a population map . of Karachi for the year 1940,
-17,-5lL and-61. Lead the students to discuss the
effect which the growth of population had in

making Karachi a big city.
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Ask the student to collect pictures,hlstorical,
facts about places in Karachl like famcus statues,
gardens, goos snd other places reléting to the
topic under discussion.

Ast the students to make a pictorial map showing
the density of pnopulation in various areas of
Kerachi and write a renort on the possible resasons
for it.

Callafew old peovle who saw Karachi about twentw
five years ago and discuss the gradual changes.
Divide the class into groups to observe different
vecullarities of language found In Karachl schools,

students or school locality.

Content for Class X

Social Welfare

1.

Y]
.

Provisions for beautv In various tradition customs
and mores found in Karachi.

Contribution of various groups (formal and informal)
in soclal welfare.

Consideration glven by Karachl administrator in
town planning to soctal welfare.

Climate and its effects on society.

Economlc conditions of the community people and

its effect on soclal welfare.

Various technologlcsl changes in transportation and

communication and thelr effect on social welfare.



- 58 -

Number of illiterate vpersons in the community and
its effect on the economy of the society.
Minority groups and the provisions for their social

welfare and rights.

Some sugeested problems for study and discussions

1.

N
*

How cen soclal welfare agencles in the community heln
the nonmnlation in impnrovirg thelr economic conditionsg
Should we ask the minoritvy cromns to receive educa-
tion in national languarges?

How can we help the women's orgsnizations In gaining
equal opnortunities in wvarious fields of life?

What policy should be favoured regarding coeducation
in Karachi schools% Why?

Which community agencles should be responsible for

forming groups, leisure time occupation? Why?

Some Sugrested Activities

1.

List, interpret and critiecize the rights guaranteed
by the government to individuasl activities in the
soclety.

Ask the students to make a remort stating how they

are responsible for the success of thelr own groun,
other grouns in the schools and how the resnonsibility
is carried over.to the larger groups in the community.
Ask the student to set or formulate standards of an
individual's actions who is conscious of his duty

for soclal welfare.
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. Arrange a display with pictures and facts about
what is done in other communities to give eqgual
opportunities to women in their socleties,

5. Collect data about the various minority groups in
the communities, thelr language pecullarities,and
discuss the 1dea of teaching them in one language.

Content for class XTI

The World of Work

Some possible tonics and nroblems for study and dis-

cussions:

1. The %inds of occurnations and the number of emnloved
population in Karachi,

2. How can we help the community In effective soclal
control such as controlling the numerocus demands of
labour unions?

3. Various occupational groups and its use of and effect
on transport and eommunication.

i, What can we as individuals and as groups do to have
good actlive group organizations in the community?

5. Health and Aesthetic provisions in the various
occupations avallable in Karachi.

6. What are the various theories of taxation? What
methods are used in Karachl and in Paklstan? Whateffect
do these taxes have on various economic grouns?

How can taxation be improved?

7. Different transvortation and communication used for

occupational nurposesand by employed versons in

Karachl and whyt
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8, "What kind of educrtion helns the students to enter
the world of work?

Q9. How can the government imorove the cualitv of Palcis-
tani textile products for the commmiley market and
national market?

10, Status structure and classes In the various available

occunations and its effect on The sccial welfare,

Some Sugrested Actlvities

1. Arrange visit the Employment Exchange to get data
on the number of emvloyed nersons in Karachi and
the various available occunalfions.

2., Invite a vrominent doctor to dlscuss the findings of
the class rezarding public health conditions in
Karachil or health snd safebty conditions in wvarious
occupations.,

3. Arrange an exhibition of nictures, creation and exhibit
actual sample products of some of the manual labourers,

. Interview or invite groups of emploved persons rep-
resenting the wmaiority of The working jobs to talk
with the students on the kindes of s8kills required

for Aifferent occupations,

Content Tfor Olass XIT

Sommunity Government

Some sugrested oroblems for studvy and discussions .

1. How can we helvr our community in fts fight asainst crime?
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2. The shift of the canltal to Islamabad has created
a fall In Karachi land nrices. How can this crisis
best be met to lmnrove social welfare?

3. Since Karaschi is no longer the caspital should 1t be
left a sevnarate entity?

L. Why 1s it harder for today's youth to achieve a
satisfactory soclal status in todays Karachi than
it was twelve vesrs szo? How can we heln him?

5., Can different srouns in Karachi be a threat to
National wnity or Internstional unity? What are
the international oraanizations doine to nreserve
world neace on the international aend on the national hasis?

6. How can the neople channelise the social mobllitvy
present in the economic grouns of the commmitvy for
soclial welfare?®

7. What provisions might be made for unemnlovment
insurance, sickness insurance, o0ld age benefitas?

8. How have recent Industrial changes affected family
living? How can the role of the family In urban society
be strengthened?

Some Susgested Activities

1., Arrange studv visits to the local vprison and social
reformatorv schools to studv the conditions and cet
the materials on the number and kinds of crimes and
criminals,

2. Interview {as various soclal srours are studied)

the leader to get clear idea of their policies and
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workings and thereby deducing conclusions as to
their influence and imvortance as a threat to
national unity.

3. Show films and arrange dlsplevs and exhibitlons
showing the achlevement of the workings of varlous
international oreanizations in the world and in the
communlty.

Iie Ask the various Pskistani textile industries or one
company in arrancging a display of Pakisteni products
to matronised and nopularise and exhibit the
cultivating learning ocutcomes of the project under
study.

5. GCollect factual data about the different new elements
in the local Urdu languacedthe Karachlite and then
analyse.the forelen elements asnd their effects,

For the vnurpose of elucidatine the nature of content

to be studled under a2 specific tonic or vroblem two samnle units

of study are presented in the followlng pages. The first unit

for class X is a topical unit with emvhasis on vroblem =olving
and the second unit is a comnlete nroblem solvine unit. The
sample units could be used as resource units by the Community

Study teacher, for Lhe purpose of the nrogram is to encourage

student-teacher planning of units.

5. Bample Unit

outline of a Tonlcal A poreocach Unit for Class TIX.

Human Resources: Groups in the Community.
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a) Objectives

A - Basle Understandings

1. Groups are necessary for soclal living.

2. Joining groups is an effective way of being
a good citizen.

3. Pights in the groups might lead to nationsl
disunity.

}. Groups aend not individusls have in today's
world the responsibility of the world
peace. ‘

B - Skills

1. Collecting relevant facts and documentary
"material.
2. Understanding the statements and drawing
valld conclusions from it,
. BSelecting a plan for the project.
a. Using their experlences and observations.
. Becoming active members in their own peer
groups.

C - Desired Behavicrial Outcomes.

1l. Knows that groups are e soclal necessity
and selects to join those groups which
will best satiafy his needs and interests.

2, 1Is cooperative and knows the use of under-
standing and cooperation for group work.

3. Starts taking en active interest in his
group.

1. What are groups?

a) Definition

b} Kinds

¢) Chearacteristics
d) Purpose

e) History

f) Present importance of groups in the
community natlon and the world.
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Detailed study of the various kinds of groups
present in Karachi.

Political groups.

National groups.

Soclal groups.

Economical groupa.
Religlous groups.

Cultural groups.
Qccupational groups.

Formal and informal groups.

Qe LG TR
et N et i gt Vmatll sl el

o

Can we live in todays Karachi without
group?

Can different groups be the cause of
disunity in the province?

What have the groups done for people in
our communlity?

Cah groups be organized to spend leisure
time?

e) Why are groups becomling more important in
todays world?

a o o
— L st

Suggested Activities

1.

Collecting documentary materlials angd
facts.,

Visiting different formal organized groups.
in the community.

Observing different informal groups in
the schools.

Interviewing their leaders.

Calling national or local leaders to dis-
cuss group activities,

Discussion on any observed conflicts in
groups,

Reading with comprehension the projects of
international organization.

Culminating Activities

1.

Preparing an accurate Information list of
groups in the community.
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Listing thelr works in the society and
neming their advantages.

Forming dlfferent kinds of groupsor
improving the working of vresent groups
in schools and localities.

e) Evaluation

1.

(VS IAN]

Teacher observation of sroup conscious-
ness in the student., Hlis sense of
resnonsibility, particination and
cooperation.

Factual questions in essavy form,
Asking some related-to-the-topic
guestions that reaulre sn initiative in
thinking and orsganization of thought
i.e. "How would the student initiate

g group in their own school? For

what opurpose?

Outline of a Problem Avnroach teaching unit for

class XTI problem:

How can we help our community in its fight agsinst

crime?

a) Objectives

A - Basic Tnderstandinges

1.
2

3.

Crime flourishes when citizens neglect civie
affairs,

Fighting crimes 1s the duty of every citi-
ZENS.

Basic human needs can bhe satisfied in
aocially acceptable ways. o .
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B - Skills in

1.
2

3.
I,

L]
v

1.
2.

3.

Collecting relevant documentary materials.
Making outline of the program.
Challenging critically what 1s heard and
read,

Gaining mastery in the use of materials.
Drawing valld concluslons.

Desired Behaviorlial Qutcomes

Students learn that high moral and honesty
all essential to cltizens and act accordingly.
They learn that crime must be faught and saect
in accordance to 1t,

Spend most of thelr actions in 1living peasace-
ful 1ife and letting others live peacefully.

How great is the problem of crimes?

What are the promising remedies?

What has the present government done up to
this time.

How far the government rules are practiced?
What are the responsibilities of the o tizen
in fighting crimes?

What cen we as individuals do to fight crimes
in our residential area?

¢) Suggested Activities

Collecting documentary materials.

Masking graphs of the crimes by asge snd by
sex. : '

Visiting the prison and reform schools,
Visiting the courts in sessions dilscussing
such crimes.

Calling resource visitors as judges, prison
wardens, doctors, lawyers and etc.

Surveys of the school neighbourhood.
Collecting and examining the é&thics and reli-
glous velues on crimes,

Presenting the study in written form,
Presenting the facts on school display boards,

Sending a copy of the findings to wvarious social

welfare centers.
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d) Culminating Activitles

1. Preparing & display with plecture renorts
and facts, open to parents and other
interested members of the communitwv,

2. Preparing a chart with accurate facts and
information and sending copies to autho-
rities that keep such materials,

3. Summarizing the finding for a school
record of students activities,

e) Evaluation

1. Observed changes In the behavior of the
student in the fisld of ethics.

?. THssay questlons for facts and measuring
abilities in interpreting collected
informetion and organizing his
thoughts.

3, Observing and noting in anecdotal
record any other concomitant learnines
and changes in behavior.

6. Implications of Research on Learning for Unit

Teaching

These principles of learning have some definite

implications for unit teaching according to L.A. Hanna.

1, Ovoportunities must be provided for children to

prarticivate, experience, react and do. Learning results
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only from experiences.

Problem solving when the ~roblems are real and
meanineful to the learner vrovides the most

effective learning situation.

Repetition or drill is needed when a resvonse
needs to be "fixed" or made precise and

efficilent,

The objective of the unit and of specific acti-
vities must be defined in terms of the indivi-
dual behavior expected, and these must be
formulated and sccented by the learner as

his roal if learnine is to be effectlive.

Teachers should be aware of and concerned about

the concomitant learnines which are tzaking nlace,

These are often more important and thore lasting
than the facts or skills which the child 1s

expected to learn.

Instruction must be relasted teo the actual life
experience of the child and must caplitalize

upon them, not ignore or run counter to them.



7. Learning experience in the unit must be PYro-
vided at the time when the child is ready for
them in terms of his mental, nhysical and |
social maturity. The instructional program
must be based unon =n understandinm of
each childts abilities, interests, maturation,

and background.

8. Fragmented learning 1s ineffective and isolated
facts are soon forgotten, Children should be
helped to reach generalizations and to apply

these to new situastion,

9, Learning experience organized into unlts are
effective only when the learner sees the re-
lationship of one exnerience to the larger

whole,

1. Since each child learns in his owm way and
at his own rate, @ varietv of activities and
instructional materials must be provided in
each unit to meet these individual diffe-

33

rences.

33
Hanna, L.A. et,gl. Unit Teaching in the Elementary
School {Wew vork, Riverhart & Co., Inc., 1956) pp. 5lj-55.
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T« Evaluation

Evaluation 1s a part of the learning process 1tself,
Appralisals of the learner's growth snd development are the
bases for deciding next steps. Such evaluation are made by
teacher, the puplls and often by parents snd community member
as well. Appraisals are not limited to time, it 1sa continuous
process that goes on throughout a learnert's l1ife, Evaluai on
is a process of gatering and interpreting evidence on the
changes in the behavlior of the students as they progress through
school, to promote further growth.

The evaluation trend in Karachl has been to depend
completely on the grades of the Matriculation Examlinatlion in
declaring the passing and failure of a student, One of the
recommendation of the Report of the Commission on National
education, which was reported to be taken up for practice
from 19&1, is to glve 25% of the importance in eveluating the
gtudents achievements to the opinion of the institution. Since
the remaining 75% of the importsance 1is given to grades of the
Matriculation exsmination which examines the students mostly
on factusl knowledge, it is suggested that the 25% which 1is the
domaln of the institutlion be giveﬁ to evaluating end measuring
achlievement other than factuasl knowledge, such as skills,
attitudes and social competencies.

It is recommended that the 25% grades for the Community

Study be used after following the suggested procedure of evaluatior
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The teacher shonld use education procedures which
include all the mesns of collecting evidence on

student behaviour, and anecdotal records of the

student which includes all the teacher-observed

changes of behaviour in the student from time to

time., The proposed anecdotal record starts keening
record from the class IX and goes up to XII class,

The record should be fir ther divided into four units,
one br each wvear, noting the charces in behaviour,
written work, abllitv to exvress himself clesrly and
elffectivelyv, skills in vlammine, his orieinality and
creativeness throughout each year.

Bvaluation must take into consideration the vrogress
which the student has made iIn terms of his own ap~-
titudes, interests and goals.

Evaluating statement should be siven in terms of
gualitative statements and guantitative grades as well.
The learners achievement should be measured not only

in relation to his behaviour in the knowledge of the
subject, community study, but on his other class, play-
ground, out-of-the-class and soclal behaviour in general.
Hvaluation 18 concerned with the development and growth
of the whole child.

Evaluation should be made on coonergtiva basis after a
discussion with the pupll, teacher, narents and frends
of the pupil throughout the vear as opportunity presents

itself,



6. The process of evaluation must take the stated
behaviourial objectives as the criteria amalnst

which the student is to be messured.

In the beginhing such a program may produce scme
difficulties because of a lack of trained teachers in measuring
and testing, The selection of a standardizedmethod for measuring
skills, attitudes and abilities may srovide mother difficulty,
in the bepinning; nevertheless the schools are not relieved
from the obligation of starting a »nrosram growing in the suasrmested
direction. The evaluation ultimatelsw must »rovide velid and
objective evidence on »nupil growth in all the objectives which
the schools holds as desirable ocutcomes of the subject matter.

The essay tvpe examinationswhich decide the rassing
and failure of the student have acoulred a status in the eyes
of the parents, administrators and teachers, and hence a sudden
change in the new direction would be less desirable and less
feasible. A modification ora change of the kind of gquestions
would help a great deal in measuring the outcomes such as
creativity, thought organization and grasp of the subject or
gsituation. Instead of ouestions that emphasize facts and
descrintive renroductions of the suﬁject matter, questions which
stress organization and thought offer nractice in comvosition,
clarity of exnression and provide ovnnortunity for originality
and creativeness, and freedom of thought, shonld he siven.

Some examnnles are:
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1. What fesctors contrlbute to delinpuency in your

community? What is your sovernment doine to correct

the situation? What might comunity agencies do?

2. Give a detalled plan of a nrenosal Ho initliate a

student's extra-curriculdr activity - club in your

gchool,
3. What nrovisions might be made

ingurance, sickness Insurance

The purnose of the Community studr 1s to

Karachi secondarv schools wlth a variety

for unemployment

and 0ld ace benefits?

ecuio the students of

of skills and ahilities

which will help them in effective and active socisl vartidration

and selecting a wholesome way of 1ife in

today's Karachi.

The possible objectives and difficulties in Implementing

such a Community prorram in the secondary schools of Kerachi

are discussed in the next chanter,



CHAPTER TV

IMPLUMENTING THE PROPOSED PROGRAM OW SOVMUNITY
STUDY

The circumstances of our times make it important that
the school should offer children more than book learning in
the classrooms, It must make use of all avallable community
resources for nroviding children with Jdirect snd valuable
contacts with environmental reallty. The proposed Community
Studvy program makes such methods essentlal, Because of the
svecial nature of the prosram, implementation of such a proeram
in the secondary schools would not be free of some difficulties
which it will have to fsce. The antlicinated difficultlies could

et

be catecorized under three broad headings,

1. Teacher Education

Teachers of the social studles have a specially heavy
responsibility in utilizing communlty resources as materials
for instruction. 1In practice it is important that the teachers
have a clear conception of the values to be derived from such
a community course, the.resources available, tne most frultful
method and apnroach and a relisble method to evaluate such
learning exveriences. The age-0ld tradition set by the teachers f;
the nast of following siven rules, renpeating methods,with no

initiative from the teacher,has become a recoenized method,

‘TJ-P"'
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Thus the most important difficulty in implementing such a
community program would be how to direct the teachers from
followine a set pattern.

An attempt at the lmmediate Imnlementation of the
program at least within two vears would be a fallure because
the t;aching of the program needs sveclially trained teachers,
Without tralned teachers the vrogram cen easilvy become like
most of the other subjects. An effective beginning, however,
could ke made from the teachers tralnine collegé. Teachers
training college should traln g group of future teachers in
such skllls as unlt organization, problem solving, leading
group discussion, planning with students, pulding students
activities, motivating and channelising the activities of
the learneranduse of resource persons and materials, A teachers
role at anv school level is lergely that of stimwlating, guiding,
and coordinating the school snonsored learning agtivit;es of
the students. It recuires him to make declsions concepﬁing,

a) The amount of vpreplanning reauired for the subject matter.

b) A selection of the community experiences,

¢) The extent to which the sfudents should share the
experlence.

A teacher of Community Study should also have exrnerienced
in his teacher training course, in addition to regular studies
like civics, economic, sociology, geography, etc., some integ-
ration or correlation of socilsl studies in relation to community

problems and development. Such a kind of training would, at
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least in two years, vrepsre a group of teachers fully equipped
to teach the proposed Gommuﬁity Study program,

Considering the rapid strengthing of fda th in the powers
of education and the special attention given to teacherts
training colleges in Karachi it 1s hoped that the Karsechi
Teacher!s Tralning College would be able to provide trained
teachers for its schoolg, and a few tralined teachers to teach
Communlty Study.

Another Adifficulty for the teachers of the proposed
Community Study plsn would be 1in having no text books for the
subject, Nevertheless some organlzation of subject matter
content 1s necessary to guide the teachar.BhThis would help
the teachers to avold the stagnation into which the present
kind of teaching profession has gone, snd wlll enable the
teacher to grow in knowledge with his teaching skills. Such
initiative on the teacherts part would give him opportunity
to learn and get out of the "frustration"35 which the teaching
profession 1n Karachi has acqulired., Some of the suggested
_ resources are presented below,

Resources Useful For A Communlty Study Program

A, Documentary Materiasls

Documentary materiel 1s a generic term applied to all

34
Such a guide for Community Study can be seen in
Appendix B.

35
"Frustration" was the word used for describing the

present condition of teachers in the Revort on the National

Commission in Education in Pakistan.
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written or printed sources of information, but not including

maps, charts, nhotogrsphs or other such visual alds, Among

the chlef kinds of documentary materials are books, magazines,

newsvapers, pamphlets, diaries, school and library records,

deeds, abstracts, tax receipts, bank statements, »ills and
\

the like.

1.

L.

oo

Documentary materials can be procured from:
Standard Publishers: Numerous commercial publishing
houses (including government presses and newspapers)
issue considerable material useful in community study
and service. Many of these vnublications are valuable
as general background for local situations for making
comparisons between local conditions and those else-
where and for basic study of larger communlties,
Government: State or local government's publlsh much
valuable material, Manv of them are either free or
inexpensive, thus nuttine them within the reach of
most teachers and schools,

Business organizations: Despite the private charac-
ter and the nature of their limited interest of their
activities, such sgencies should not be overlooked

as a source of community Information.

Many local agencies'essentially civie in character

collect vital information about the community.

The above mentioned sources can glve factual data about

population, historv and geogravhy of the communitv. TIts economic

condition, culturel status, soclal melfare and idea ahbout nudlie

and covernmental nlannineg for the future.



- 78

B. Resource Visgitors

"Resource visitors are neovle who can demonstrate
speciel accomvlishments or narticular abi%ities vhich are of
Interest and value to the school pu-pil.”3 Speakers such as
locdl leaders, varioug talented technicians of different
industries, cultural representatives and occupational repre-
sentatives could be invited to contribute on:

1. Special dsy observance,

?. General Interest Topilcs.

3. Communitv traditlional celebrations.

. TIntercultural ®ducation.

5. All school nroblems,

6. Hobbles and snorts.

7. Cilvic problems.

8, Religious festivities.

C. Interviews

Interviews are informal, personal conference where-in
one or a group of students guestlon an adult to get authori-
tative opinion. It differ from the resource visitor in being
taken or held at the eXpert% place and in being limlted to
guestions-and-answers procedure,.

D. Fleld Trips

A field trip 18 any organized excurslon which is
taken bv the school as in Integrsl nart of the academic work.
Because of theilr academic nature field trlios should be

36

Olsen, Edmond G., School and Community, (New York,
Trentice Hall Tne., 194b), 5. 125,
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distingulished from other school trips for entertainment or
sight seelng purposes.
E. Surveys
A survev may be defined as "an accurate determination,
through organized study of social, or physical data, particu-

larly with reference to i1ts spacial patterning gnd caumsal

37
relationships.” A survey is 1likely to involve field trips

and Interviews, and may combine them with 1library research
work and activities of the classroom, Under rfood nlanning
and properly adjusted to the maturity level of the nupnil a
survey could be a very effective educational experience.

Work experiences such as:

Fresentation of the final report in the form of ex-
hibition, culminative study displays, charts and maps,
written reports, group discussions and individusl pregenta-
tion could be used.

Careful evegluation is an integral part of all learning
activities and a necessary part of a teacher's professional
training. A thorough training and vractice during the »nro-
fessional training in keeping anecddtal records, observing
chancges in behavior, measuring achievements Iin various
skills and gttitudes and observing other concomlitant learning
of the studies which reflect on his soclel competence, to
the Community Study teacher would make the implementation

of the proposed progrem much easier,
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2. Adninistrative Goncefﬁs

Administrative difficulties that would be faced in

implementing such a program are dlscussed below.

a) In Xarachi schools the trend is to give uniformity of

time allotment to all the elective subjects. The
elective subjects of group I, which include History,
Geography, Civics, Commerce and Economics to which
Community Study will be added, are given equal time.

That is six prescribed hours of ;0 minutes duration per
week.38 The unit organization content of the proposed
program Implies a kind of learning activities which might
require more than !|0 minutes at one time. To help in

the implementation of the proposed progrem the administra-
tor, on whose dlscretion the spread of the prescribed

8lx hours through the week depends, could make some
changes in the dally schedule of the schools. Here are

a8 few suggestiona of the possible changes, The Community
Study program should be given, for at least two class
meetings per week a large block of time, possibly two
¢lass hours together at the end of the day's schedule.
Such a suggestion is based on the consideratlion thet a

large block of time for at least two class meetings per

week and at the end of the day's schedule would give more time

36

Information received from the Director of Education,

Karachi. Letter Reference No, DE/G - 1 (38)/23778 - 79
dated 1st April, 1960.
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for trips, 1ntefv1ews and surveys, and group worke.

b) A second administrative diffioulty is that of transpor-
tation as no money lsprovided by the govermment to the
schools for this purpose, Resource people will
usually drive their cars or use public transport
faclilities so also can the individual students and
small groups golng for Interview and collecting data.

But when the entire class undertaekes a flelcd trip,

thev may find that transportation becomes a real problem,

This problem, however, could be made easier by somedf

the following methods:

1. The schools which have busses can offer their
school bus service at reduced rates or free of
charge.

2. Some of the culminating actlivities of the students
after studying a particular aspects of the society,
such &3 exhibits, surveys and findings could be
used for ralising funds.

3. A pert of the donations giveﬁ to schools on various
occasions could be used for such purposes,

¢c) One more possible difficulty is meking adequate provision
for the legal liebility on the part of the teacher and schools
In case of any unfortunate accidents. Liabllity exists in all

casesi;such a situation 1s not pecullar to Community Study

39
Information received from the Director of Education,
Karachi.
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activities, wheﬁher in the classroom, laboratory,
plavgrounds or In community outside. Mobeover this
can be avolded with good guidance and training by the
teacher whose one Important job is to equip md pre~
pare the students to practice safety precautlohs.

3. Community Readiness

When all 1s sald and done, these nroblems of legal
liability, tramsportation, scheduling, teacher education,
textbooks and many are relatively minor 1in sienificance. The
school” that really wants to develop and adapt a program of
- Community Study and directed particlpation will have l1ittle
difficulty with such detalls. Wwhat is all important is the
sillingness of the adminstrator and teacher to experiment
together even at the expense of a changed routine and the
cooperation of the community in fastering such a program,.

Yt 13 therefore essentlal that cooperation in organization

as whole in school and good relations with the community he
acgulred. Every contact that takes, from the school personnel
either administrator, teachers or students creates a basis for
appreciation, while an unhappy incident with cooperating
community firm, group or individual may destroy any further
movement of such a plan. Teachers of Community Study must
know and apply the fundamental principles of successful publie
relations, Somse possible wsays to keep good community relation-

ship with the school is to build, better and mature behaviour of -
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the students such as diszcrimination in collecting and sharing
information, speaking to the point, interpreting and drawing
reasonable conclusion from printed matter and a sense of
individual responsibility and initiative.

Sharing the Community Study findings with the firms
groups, individuals who were cooperative and other community

members can be an effective method at times,

. Gonelusion

In formulatinz the Community Studyv program for the soclal
studies curriculum in Karachi certain national and local com-
munity needs were taken inbto account, For instance the sudden
influﬁ of refugees after Independence and the urbanisation
has left Karachi in a posltion where it is ever subject to
change., Formulation of a philosophy or a program to suit the
changed Karachi and its people needed a re-examination of those
aspects of education which affected the sccial 1ife. The lack
of interest by its neople in the nresent society and the long
rancged threat to national unity which was created by veorle
who came to Karachi but were still loval to thelr native nlace,
demanded a program which would help the veople understand their
comunities and become a means to national progress,

The proncsed Community program is deslsned to contribute
toward these ends. The fundamental basis of the nrovosed
progrem is John Dewey!s famous definitlion of education as the

o
"continuous reconstrution of experiences". To this definition

Lo
Dewey, John, Democracy & Education (New York, The Mac-

millan Co., 1919) »p. B89-92,
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is added an emphasis; by no means foreign to Dewey's thought,
of the reconstruction of specific objectives and the social
character of the leerning experience, The malin objective
being a maximum possible self realisation for the majority of
people in their abilities to think In more than one directlon
for an understanding of the 1life situation.

By way of conclusion these following pages discuss some
anticipated arguments or objeetlons to the proposed program.

1. The proposed program implies an acceptance of the
thought that the Paklstani social studies teacher
derives hls moral asuthority from the ethical tenants
of the Islamic way of life aend the idea of Basic
Democracy. The ultimate grounding of Islamic ethics
is based on a conceptlion of eternal and absclute truth,
How 1s the teacher expected to comblne gsbsolute truth
and a program bullt upon shifting sands} What the
teacher here 1s ssked to do 1s not to change the
absolute truth, The substance of basle intellectual
and moral truth does not change. What the teachers
are requlred to change is their application which must
necessarily vary with the changling aims use and purposes.
Knowledge when applled to teach speclalised skills may
be useful in g limited sense but when the teaching 1is
almed at preparing men to meet todays life situations,
which are changing with rapld speed and taking unpre-
dictable directions, then the method of application too

needs revisions and modifications.
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Moreover the capacity for growth and development inherent
in the conceptioh“of Basic Democracy affords the best
guarantee that 1ts concepts may prove adequate to the
task of comprehending and ordering the changed 1ife
situations imposed by technological changes.

2. The proposed progrsm also implies the acceptance of the
thesls that continuous re-exsmination and study of the
present social ideals, beliefs, institutions and problems
constitute the primary social purpose of educstion. If
1t implies change 1t fundamentally implies a continuilty
too. A complete disregard to social heritage, in giving
importsnce to present problem, is not attempted. The
sbcial heritage is important, 1t cannot be overlooked, in
fact 1t 1s the necessary foundation upon which any
Islamic social order 1s to be bullt., The real issue
involved here 1s not that of the importance of the
social heritage but of the way in which heritage 1=
important. Social heritage ss a tool in further inquiry
and problem solving is of the utmost importance. More-
over the purpose of the study of the present problem is
not to destroy but to preserve, extend smd improve the
social heritage.

3. The proposed progrsm implies (implication being a part
of the aecond objPction), that no rapld, immediate
fundamental change is almed at. What criterion is then

to jJjudge and conbtrol such & step to destroy the tstatus

quo'. The preservation and extension and improvement

Basic Democracy refers to President Ayub Khan's Policy
of encouraging active participstion by the citizens in their
local political, economic end social affairs.



- 86 -

of the status quo demands a development of persons

capable of flexible thinking in various directions.

A program that faclilitate for the lmprovement of a

study of present soclal problem must of necessity

cultivate intellectual abilities and skilis in order
to avold unreasonsble, unplanned plunges into social
workings.

i, The proposed program also implies that the job of
improvement and extending and understanding social
problems, and 1ife situationa, a problems for adults
are given to immature sdolescents, Can the children
profitably study the present soclal problems? What
is proposed 1s not a direct participation in social
change but a participation in social experience,
understanding of social problems within thelr capas-
cities to their socletyt's profit. what is proposed
is thst the children can best come to understand the
community in which they live through a study of the
problems with which they are confronted and in the
near future will confront as adults living in the
communlity.

It 13 suggested that a thought-out planned program,
by the community and its educators, in implementing the pro-
posed program might help in creating more soclally conscilous
and active cltizens in Karachl and thereby help the nation in
its ambltious future plans.



APPENDIX A

A. CURRICULUN AND SYLLABI FOR LCOWER SECCNDARY CTLASSES

The Lower Secondary Stage will consists of classes VI,
VIT sand VIITI. The curriculum for these classes wlll be as

wnder

1.
”.
3.
}

IR
-

O Oo~3 O

Physical H®ducation.

Urdu (Mother Tongue or Non Mother Tongue)

NMathemsatics.

feneral Science.

Historvy and Geography.

Religious Education,

Art and Practical Arts.

Enclish (Mother Tongue or Non-Mother Tongue).

Any one of the following Porelan and Pskistanl languages:

a) French, b) Persian, c¢) Arabic, d} Bengalil,
e) Gujrati, f) Sindhi.

The following scheme of studles as recommended by the
Executive Committee and approved by the Board is laid down for
the Secondary School Leaving Examination 1956, and subsequent
years until modified.

Note: Amendments 1f any shall be notified in advance.

A. SECONDARY SCHOOL LEAVING EXAMINATION

I. COMPULSORY SUBJECTS

Physical Education (Non Examination

Religious Fducation(Subjects,)

Inglish {(Mother Tongue and Non-mother Tongue)

Urdu (Mother Tongue and Non-mother Tongue, or Bengall).
Mathematics (Arithmetic, Geometry & Algebra).

Note: (In lieu of eometry and Algebra girl candidates

6.

mav offer Domestic Arithmetlc).

3eneral Science Domestic Science.

L

Board of Secondary Education, the Prospectus Curriculum
and Sgllable for secondary schools Karachl, (Karachi, 1056)

pe 13
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IT. OPTIONAL SUBJECT

{(Two subjects to be offered from the following groups
but not more than one from any one group).

Group 1

1. History

2. Geography

?. Clvics

L. Economlcs

5. FElementary Commerce
Group I3

1. Physics and Chemistry

2. Domestic Science (Not for those who take
domestic science in lieu of Genersal Science).

3. Physiology & Hygilene

Group IIT

1. Commercial Wathematics
2. Algebra,Geometry znd Trignometry.

Group IV
1. Biology

2. Geogrephy & Geology
3. Engineering Science

Group V

1. Art and Practical Arts
a) Free Arm Drawing
b) Painting
¢) Designing
d) Music-Pakistanl or European
e) Wood work snd Mental Works
) Tailloring
Book Bindingst
Potterysw
Engineering Drawing
Typewrliting and Shorthands*

L b IR
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Group VI

Lansuages: 1) Arsbic, 2) Persian, 3) Latin,
) Sankskrit,® 5) Gujrati, 6) Urdu,
7) Bengali, A) Sindhi, ©°) German,
10} French, 11) Hindi.

At present not taught in any recognized Secondarv 3chool
for the Examination of 1956.
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Notes: 1) Alternative courses are nrovided in the
languages that serves as media of instruction
such as Urdu, Sindhi, Sujratl and Rengall.

2) A student selecting a languace which is his
median of 1Instruction shall have to study
the heavier course in that language.

ELECTIVE SUBJECTS

Note: Only two

subjects are reqgulred to be offered from

the undernoted groups of subjects but not more

than one

subject from any one group.

Group I - Hlstory

Yote: There will be two alternatlve courses of History

i.e. (1)

Qutline of World History and (Tr) Islamic

and Urdu Pakistan History., Any one of the two
courses can be offered by the candidates taking up

History.

I. Outline of World History

(A) (L) The development of Man-Palaeolithic-Veolithic
Chalolethic and Wetal Ages.

(2) Early Empires and civilizations (6000 B.C. to
641 A.D.) in broad outlines.

(a)

(b)

()

The River Valley Civilization. The Nile
Valley Civilization - (3400 B.C. to 525 B.C.)
The Euphrates and Tigris-The Indus Valley
Clvilization from 3000 B.C.

Chinese and Indian Civilization. India -
Brahmanism - Budhism and Jainism 3000 to

700 B.C.

China-Shang-Chow TtSin Empire to Confucious
2000 B.C. 250 B.C.

Persia-Upto Sassawides-530 to 6.1 A.D.

Mediterranean Civilization:—

(1) EAST - The Mineoan, Cretan and Aegean
Civiligation (2000-1000 B.C.)

{Ii1) WEST - Athenean 1550-600-1l6 B.C,
Garthaginians, Spartans-MWacedo-
nians, (1500 B.C,-167 B.C.)
Greek and Roman institutlons -
Culture, “hllosophy and Administra-
tion.
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(B) (1)
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(d) Judalsm and Christianity.

Asiatic Governments and Empires,
The Migration of the Huns&, the Turks, the
Arasbs and the Mangols.

Rise and spread of Islam:-

(a) Arabia before Islam, The Prophet of Islam
- His teachings.
The Khilafat-e-Rashlda,
The Khilafat-e-Banl Umavyvah including the
Umayyadts in Svain,
The Khilafat-e-Bani Abbas.

General survey of the adminlstrative system, organiza-
tion of Central and Provinclsl Governments, revenues svstem,
army organization, Social economic and intellectual 1ife under
the Banil Umayyah and Banl Abbas.

(2)

(3)

(b) Rise of independent dvnasties in the Test
and-the Hast.
{(¢) Islamic Civilization and culture.

Burope in the Middle ages: - Monasticism, Feuda-
lism, Papacy, the Evolution of Wonarchy, Charac-
teristics of ledievsl BEuropesn Civilization.

Rise and fall of the Muslims:- The Crusades,
The Mangol irruption, The Ottoman Turks, The
Moghsals in India.

(C) Modern World

The age of Renaissance and Reformation, Coun-
ter Reformation, The Age of Discovery, The
Thirty vears! War - Revolutions in America and
France, The far East.

The Industrial Revolution =snd the age of Scilence,
Colonization - Rise of Wationaliasm.

First World War, Modern Turky - Arab States,

- Communism in Russia, Pasclem in Germany, Italy
and Spain.

The Second World War, Internationalism and

World outlook- The Atlanglc Charter.- United
Nations and its subsidiarv Organizations,

Islam in the IFodern World

The Establishment of paklstan, Muslim States

of the World - Thelr social cultural and eco-
nomic covertions.

The above topics will be treated in broad out
lines so as to bring out the main trends and
movenents of World History. Facts and events
of local, Dynastic or H¥Military interests are to
be strictly avoided,
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A general idea of chronology should be glven
To being out the historic develooment.

2 Pupils should nrepare time charts and draw
outline maps, where necessary.

TT. (A) Islamic History {(In outline).
(B) Indo-Pakistan History (in creater detail)

Note: The presentation and treatment of the subject
matter In classes In IX and X will be in greater
detaills then in classes VIT % VITT special vro-
minance should be given To Muslim culbture angd

civilization,

(a) Islamic History

Pre-Islamic Arabia - 1ts vpeople and their general con-
dition - Provhet Mohammad - His 1life and Teasching - Character
achievements., The pious Caliphs -~ Spread of Islam beyong
Arabia - Demccratic princivles of administration. Contribution.
Contribution of those Caliphs to the establishment of Islamic

brotherhood.

Bani Omavyah and Banl Abbas - Spread of TIslam in distant
lands - Soclety, Culture and Admninistration. Banl - PFatimsh,
QOther indenendent monarchies in the East and West -~ The Khilafat-

Al-Usman - Disintegration and its causes - Resurpence in the
Muslim countries. 7The Fuslim bloe from Pakistan to MWoracco.

(b)Y Incdo-Pakistan Tistory

Either the Muslim verilod from the concuest of Sindh to
the death of Aurangzeb.

AND
The establishment and adninistraticn of Pakisian.
OR,

The British perlod from the estsblishment of European
companies to the flrst World War. ]

AND

The establishment and administration of Fekisten.
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{1) Muslim Period

(a) Arab conouest of Sindh under Vohammad bin fasim -
Arab Rule in Indo-Pakistan - Arab culture and its effects,

(b) Houses of Ghazni and rhor - establishment and
crowth tf the Kingdom of Delhi - Slaves, Khiljis and Tughlaks
- Invasion of Amlr Talmur - Disintegration of the empire,
Provineisl monarchies. 3Sveds and Lodhis.

Cultursl contributions and achlevements durine the
perlod of the Sultans of Delhi,

(c) The Great Noghuls - Foundation of the Moghul FEmpire-
Babur and Humayun, The Hcuse of Sur - Shet Shah.

Expansion and consolidation of the Moghul Empire under
Akbar, Jehangir, Shahjahan and Aurangzeb.

Art end culture under the Moghuls. The greatness and
achievements of this veriod.
(2) The British Feriod
{a) Burovean tradine cownanies in Indo-Pakistsn,

(b} Strusnle for supremacy - Deccean, Bengal, Mvsore
under Hyder Ali and Tipu Sultsn - Establishment of the
Companyls rule - Terrltorial exrension and administration,
(1774-1857)., Rise and fall of the Sikhs,

(c) Struggle for Independence by the Muslims 1857,
Transfer of Administration to the British crown.

(d) British Administration in Indo-Pakistan from 1858
to the Establishment of Pakistan.

{e} British administrative set up, Constitutional
developments towards self-government,

(3) Bestablishment & Administration of Pakistan

The Act of 1935 - The struggle for freedom - The Pakis-
tan movement and demand for separale independent existence by
the Maslime - Leaderships of Qald-1-Azam-The establishment of
Pakistan - Its progress and development.

Outline of the adminilistration of Pakistan.

fovermment: Central and Loecal - Politlesl relation of
Pakistan with forelgn countries,

Objectives of the Vew constitution - Zitizenshin and
the role of the citizen of Paklstan.

Pakistan in the World settine ~ The United Mations.



APFEMDIX B

GENERAL OUTLINE OF MAJOR ASPECTS OF COMMUNITY
STUDY

The following list 1s a general outline of the major
aspects of community suggested as guide to the Commumnity Study
teacher, In selecting tovnics and problems for the study in
different calsses. !

TI. Community

1. Area
2. Physical setting
3. Human setting

1. Physical Setting

Climate

Size

Topography

Soll type

Water Resources
Mineral Resources
Forests

o e T p
P ot N Vvt ittt N P

?. Human Setting

a) Population

b) Age and Sex distribution

¢) Bducation status

d) Occupation status

&) Nationallties and Ethenic groups
) Class and caste :

g) Social Organization

1) Institutions

ii) Formally organized groups
i) Agencies

iv) Informal groups

- 03 -
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II. Communlty Process and Problems

1. Utilizing natural environment
2. Appreciating the past
. Adjusting to people

ﬁ. Exchanging ideas

5. Making a living

6. Sharineg in citizenship

7. Waintalining health and safety.
A, TImproving family 1life

9, Serving Educatlion
10, Meeting rellmious needs
11. Enjoying Beauty
12, Fngagineg in Recreation.

IITI. Community in relation to other such communities in Pakistan,

IV. Pakistan and the World Community.
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