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ABSTRACT

-
"

Thig agﬁdy is concerned with the Armenian elementaiy schools
in Syris and.attempta to describe these educational institutions with
their history, background, and teacher beliefs. Aisb it proposes
several possible'aﬁproaches to the instructional improvement in these
schools and profesaionsl growth for the teachers,

Through a chart and a questionnaire prepéred by the Advisory
Commif?ee of Calouste Gulbenkian Foundation in'Alepﬁo and several
other questionnaires prepared by the writer, the mumber and locality,
staff and enrolment, hudgét and currioulum of the Armenién elementary
schools are presented and discussed, The findings show that out of
gixty-eight Armanian schools in Syria fiftyaeight are elementary or
below elementary level and the great majority of these schools are
concentrated in & feﬁ cities and towns. _These institutiona follow a
syllebus prescribed by the Minisiry of Education, teaching additional
subjects in Armenian in accordance with the praviaioﬁs aét forth by
law, All these schools rely heavily on extsrnal resources in balancw
‘ing their budgets. 'Anﬁ the teachers serving in these institutions
are poorly‘educated, ﬁnderpaid, and overloaded.

A questionnaire specially prepared to depict the beliefs,
attitudes, and practices of the Armenian elemenfary school teachers

concerning someieducatibnal issuss was administered to 154 teachers
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in urban and rural areas. It is believed that there are_apﬁroiimately
600 Armenian teachers gerving in the Armenian schools in'Syria. The
followiné general observations can be made as a result.of_tha anaiyaia
of the reapons;ss

1. Peachers revealed a wide range of differences in their at-
titudes and beliefs concerning peychological and pedagogical
issues. ‘

2, Significant stereotypes were seen operating in their beliefs
and practices.

3. Deficiencies wers identified in their undarstanding of the
nature of the child, and several gquestionable class-room
proceduras were observed, | | _

The material conditicns under which the Armenian elementary
school teacher works are éxtremely difficult, due to the fact that these
institutions do not poéseea even a minimal amount of equipmént, facili-
ties, and supplies., The education offered tends to be traditional and.
academic. The Armenian elementary school teacher does not have the
preparation adequate to the demands 6f his taﬁk.. These factors com-
btined with the profesaioﬁal incompetencies identified has brought the
writer of this thesis to the conclusion that an attempt should be made
toward the professionsl improvement of the Armenian elementary school
yersonnel. The follcwiﬁg four alternatives are presented es gateways
to the professional improvement of the present teachers and to the

recruitment of well qualified prospective teachers:
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l. in in-service program including summer courses and activities /
end training on the job.
2, Summer ééminars at the American University of Beirut.
3. Eatablishment of & normal school in Byria.to prepare quali-
fied teachers for future recruitment. :
4..Securing'brofeaéional training in the normal schools of
Syfia operated by the Ministry of Education.
At présent nho single program alone could satisfactorily meet the needs
of these schools. The proposals made gpeem to be different phases of
one single effort.
| finanoe has been, is, and will continue to be the most acute
problem of the !rmenian elementary achools in Syris, New demanda and
new trenhs of thought bring about & definite convietion that teachers
. with deeper undersitanding ané better professional_training mst serve
in thege institut%onso Consequently substantial additional funds are
needed fo actualizé the proposed improvementa and to provide adequate

incomes for the teachers.
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CHAPTER I '
* INTRCDUCTION

-#. The Purpose, Scope,.and Significanoé'of the Study
The Armenian community in &yria, mumbering around 90,000,
is a minority group with its own network of private schools following
the syllabus prescribed by the Ministry of Education and teaching ad-
 ditional subjects in Armenian in accordance with the provisions set
forth by law. Most bf_these achools are elementaXy schools organized
and maintained by Arﬁaﬁian civic and religious organizations.

This study attempts to give an accurate picture of the develop-
ment, present condition, and needs of Armenian elementary scheools in
Syria., The flndings of gseveral questionngires circulated among teachers,
principals. and parents of children studying in these achools will be
used to provide the outlines of this picture. .

On the basis.of thess findings several poéaible approaches
to the imprbvement.of teaching.in these schools will be pioposed.
Little has been written concerning the history and cufrent problems
of the Armenian elementary schools in Syria. The writer's experience
with these schools during the past twenty-foux yeaia convinces him of
thelurgent need for the improvement of teaching in them. In order to
provide a realistic and solid basias for his suggestions for improving
the work of these schools this aur#ey was conducted.

This study has three main divieions. The first part presents
a historical background of the Armenian elementary schools in Syria

with some statistics concerning number and locality, staff and student



body, budget, and curriculum. The second part presents the findings,
analysis, and some conclusions based on the responses of a mumber of
Armenian elementary school principals, kindgrgarten leaders,* and tea-
chera to a queastionnaire on somé educational issues, The third part
presents implications and several possible approaches to instructional
improvement in the schools and profeasional_groﬁth for the teachers,
The principal questiona which this study seeks to answer are
the following:

1, What is the background, development, and organization of
Arvmenian elementary schools in Syria? .

2, What is the preaant ourriculum of the Armenian elementary
gchool?

3. What attitudes do teachers have toward their career?

4, What ig the attitude of the teachers toward themselves as
educators? _ o

5, What major problems are the teachers facing? :

6. What is the understanding of the teachers on such major educa-
tional issues as the nature of the learner, discipline, sub-
ject matter, evaluation, etc.?

7. In what areas do teachers degire further training?

8, What kinds of activities may be provided for the professional
improvement of the Armenian elemeniary school teachers in Syria?

4 knowledge of the background, development, ani organization of

the Aimenian elementary schools in Syria may be a first step in under-
standing the present conditions that preveil in these schools. A know-
ledge of the present curriculum will reveal much of the academic cone
tent to which the Armenian learner is exposed. As we come to know the
attitudes of teachers toward their career and toward themselves as edu-
cators we, to a certain degree, may be able to discern their status as
members of their profession. By knowing the majbr problems that these

teachers are facing we may ldentify some of their needs, and these in

turn may serve to indicate the nature of the help to be provided. A

* The kindergarten teacher responsible for the organization, supervi-
sicn, and guidance of the activities in_the kindergarten.

L.



basic.understanding of the beliefs, attitudes and practices of the.Armen-
ian elementary school teachers in such major educational issues as the
nature of the.learner, discipline, subject matier, evaluation, etc. will
furfher identify their professional indompetenciea and help in suggest-
ing constructive ways for their improvement, Knowledge of the areas in
which teachers desire further training may serve as an index to their

| personal appraiaal_of their needs. A careful study.bf the above-mention-
_ed points will suggest the kinds of activities that may be provided for
the professionsl improvement of these teachers.

Practically every Armenian elementary school in Syria has a

kindergarten, ususlly comprising a program which extends over a pericd
of three years. Iﬁ this study kindergarten 1¢adeis.and teachers are
grouped together with elementary school teacherg and principals in
forming the aampla; Statistical data include the following:

1. Name, locality, and religious denominations of all the Armen-
lan educational institutions.

2, Nationality, religious dehomination. age, sex, marital status,
galary, teaching experiences, teaching load, level of education,
knowledge of languagés of teachers, and area in which further
education is desired.

3+ Enrolment.

4, Budget, tuition fees, and external rescurces.

5, The present curriculﬁm of the Armenian elementary schools in
Syria.

New government regﬁlations and aocio-economic adjustmenis are

confronting the Armenign elementary schools with new and difficult de-~

mands. As a result, the elemenﬁary'school teacher is obliged to assume




regponsibilities which are different from those required of him in the
past. Thers is also discrepancy between thé,qomplexity of his tadc:
and.hia general knowledge and profeséional training, All these fac-
tors, revealed by the findings of this study, emphasize the need for
instruectional improvement, Such a program'may improve instruction in
the Armenian elementary school and in turn assist the child in orient-
ing and adjuating himself to an environment where his grandparents came
as refugeeé; where.he is expected to live as a citizen awsre of his
righfs, privileges, and responsibilities, and were he is to serve as
a useful member of the community at large,

During the past few years the need for inéfructional improve~
ment in the Armenian elementary achools has been in the minds of aome
educators. In 1955 the Educational Committee of Armenian Géneral Bene-

volent Union in Aleppo planned an in-service program for the profes-
sional.imﬁrovement of the Armenian elementary schooi'teachera in Syria.
The Central Committee approved the idea and a limited sum of money was
made available, But fhe program was not pﬁt into practice for lack of
qualified educators to serve as instructors and leaders., The present
study will ascertain more precisely the nature and extent of this need
and present several alternatives for consideration in meeting the need
more effectively.

Some statistical data abouf Armenian.schoola and teachers in
Syria were collected by the Advisory Committee of Calouste Gulbenkian
Foundation during the scholastic yesr of 1958-59, The present study

will make use of thie information,



No previous research has been conducted concerning'tha beliefs,
attitudes, and practices of Armenian elementa?y echool téachers on im-
portént problems of education and teaching. fhe writer has been in
close contact with most of these échoola a8 the.Secratary of the Edu-
cational Committee of Armenian General Benevolent Union in Syris for
e perliod of ten years., Furthermore the first four years of his edu-
cational career were spent in Armenian elementary schools, and during
the last twenty years he has served in a secondary school where he has
had continnous contact with the graduates of Armenlan elementary schools,

B, Instruments Used and Sample Chosen

Pive different instruments are used in thias study.

1, A questionnaire1 was forwarded to every brincipal of an
Armenian educational institution in Syria, (sixty-eight in number)
asking for a brief histdrical background about each ingtitution. Twen-
ty five principals responded.

2, A chartz was prepared by the Advisory Committee of Calouste
Gulbenkian Foundation during the scholastic year of 1958-59, It com-
prises the name, locality, religious denomination, nuhher of students,
number of teachers for both sexes, budget,_and'fees collected from
students of all Armenisn educational institutions at all levels.’

3. This same Committee forwarded a questionnaire4 $o be ans-

wered by teachers of Armenlan achools in Syria. The questionnaire

See Appendix A,

See Appendix B.

The original chart also included names and addresases o principals.
See Appendix C, '
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asked for a widé range of information, From this information only
thoge itema will be used which supplement'the-data obtained through
a:questionnairel prepared by the writer of this thesis and designed
for this study. 310 teachers responded to Calouste Gulbenkian gues-
'tionnaire, 270 Armenian teachers and 40-non—Armenian teachers, For
the purposes of this study only the responsesa of the Armenian teachers
are tabulgted and presented. To include the non-Armenian teachers in
the sample would enlarge the scope of this study and introduce a num-
ber of additional faotors which would go beyond the reéuirements of
this thesis. The items chosen from this questionnaire are nationality,
religious denomination, salary, teaching load, knowledge of languages,
gnd areg in which further education is desired by the responding tea-
chers. |

4, A questiannairez was szent to somé parsnte asking about the
ages of their children and their sex, their view about the age at which
the ohild should enter kindergarten, the ege at which their childrenm.
actually entered kindergarten, their'intention to give secondary educa-
tion to girls and boys, and hoﬁ_many girls and boys have actually en-
tered secondary schools. This gquestionnaire was answered by forty-two
parents of an Armenién elementary school in Aleppo equally divided into
three economic classes as upper, middle, and lower,

5. A gquestiommaire was prepared by the wfiter of this thesis to
obtain béckground information concerning the teaohers‘of Armenian elemen-

tary schoolas, and their opinions, beliefs, and practices pertaining to

1 See Appendix D,
2 fee Appendix R,

——



some educational issues, In the present study this questionnaire will

be referred to as the main questionnaire., The sampling groups for thie

questionnaire were taken from the following schoola with compasratively _

large teaching staffs and student-enrolments.

a. Five Armenian elementary schools in Aleppo.

b. Two Armenian elementary schools in Medan, thelﬁrmenian

quarter in Aleppo,

ce An Armenian elementaiy school in Damascus.

d. Two Armenien elementary schools in rﬁral'ﬁreas.

‘The total number of resﬁondenia to the main questionngire was
154 out of which 120 were from Aleppo, 7 from Damascus, and 27 from
fural areas. . ..

The chart prepared by the Advisory Committee of Calouste Gul-
~ benkian Foundation includes all Armenian educational institutions at
| all levelas. Out of sixty-eight schoole two are secondary, eight are
intermediate, and the remaining fifty-eighf schoOla:aie at the elemen-
tary or below the elemeniary level including‘kindergartena. There are
866 teachers in gll these schools and the mmber of Armenian teachers
is believed to be approximately 600 (no exaot number is available),
Forty-five percent of the Armenian teachers answered the Calouste Gul-

benkian questionnaire. Only a limited number of these teachers teach

above the elementary level, When data teken from Gulbenkian survey ap-

pear in the present study, it muet be remembered that figures include

all schools at all levela,
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. All the other instruments uﬁéd dealt with only the eleme;tary
achools {(including kindergartens). The rgspoﬁdenta to the main ques-
tionnaire comprise twenty-siﬁ per cent of fﬁe Armenian teachers, A4l-
most sevénty-eight per cent of these reapondents were from Aieppo, ale
though Aleppo comprises only seventy-two per cent of the pupils of the
Armenian schools, A larger.representation of Aleppo téachers was the
result of practical congiderations. For instance, there are many small
institutions scattered throughout Syria whers the édministration of the
nain questionnaire would ke quite difficult. The questiommaires ad-
minigtered in Aleppo were filled out in the presence of the writer ex-
cept for one school where Mrs., Y. Bedian was in charge. In the two
gchools of rural areas the principals took over thia.responaibility.

Two main factors were taken into consideration in the prepa-
ration of the main questionnaire: (a) the level of education of the
Armenian school teacher and (b) the time required to answer the ques-
tiommaire, A pretest_was performed in Damascus in the largest Armen-
ian elementary schoolj and the result was satisfactory because ques-
tions were discriminative, teachers in general had welcomed the task,
and thé time involved, as foreseen, was thirty to forty minutes.

The questionnaires forwarded to parents had a relatively small
sampling group. It was distributed among the parents of only one ele-
mentary schocl. The sample being so egmall and biased, the results mst
be taken with caution. The questionnaires forwarded to the principals
sbout brief histofical facts were answered by forfy per cent of the

principals.




A1l questionnaires were anonymous and the language used was
Armenian. The respondents were informed that their answers would not
appear individually in the thesis, but wouid-be used to discover éeneral
characteristics. To keep the precise meaning of the original'much care

was taken in translating the main questionnaire from BEnglish to Armenian.,

C. Limitations of the Study

The Armenian schools above'elementary level are not included
in this gtudy except fo# somé statistlcal data; nor is the inter-rela-
-tionship of the elementary and secondéry gochools discussed at lengtha
Approximately eighty-five ﬁer cent of the Armenian educationsl institu- _
tions are at the elementary or below the elementaryllevel (including
kindergartens). To include the schools above elementary level would
not serve the purpose or increase the unity of the study. Moreover,
the teaching staffs of these schools are go limited that they would not
form an adequate sampling group.

_ The kindergarten is ﬁn integral part of the Armenian elementary
sohodl and in this study no.distinction i1s made between kindergarten
teacher and elemenfa:y school teacher except in such cases as would ren-
der distinction useful and meaningful, Also no attempt is made to di-
vide the sampling group of the main qﬁestionnaire into principals, kin-
dergarten leaderé, elementary school teachers, and kindergarten teachers,
Although the study might gain in identifying the needs and beliefs of
each group, splitting the sampling group into smaller units might obs-

cure the general trends in thought on educational issues,
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A comprehensive picture of the Armenian elementary schools would
include financisl problems, material needs, curriculum organization, ad-
ministrative structure, and many othaxr aibas relateﬁ to the 1ifé of a
" schools In this study each of these points has been touched upon in
8 general way. The beliefs and practices of the teachers concerning
educational issues are included in the form of responses by the teachers

to the main questiomaire.

D. Method of Analysis
An important part of this study of the Armenian elementary
schools in 8yria is the tabulation of a wide variety of facts concern-
ing their history, evolutionary development, and their present status
a9 educational centers.

The sequence in which dafa are arranged, discussed or analyzed
will follow the general outline of the thesis., First, data pertaining
to the historical background of Armenian schools ﬁill be presented and
‘digcussed. Second, background statistics about schools and teachers
will be tabulated and interpreted. Third, the findings of the main
guestionnaire will be tabulated and analyzed.

No uniform method is used in the tabulation of deta., Each item
is treated according to the way it can.best gerve the purposes of the
gtudy. In géneral, however, the procedure includes the tabulation of
facts and responses in frequency and percentage, although, in some'cases,
ag in regard to teaching experience, mean and range sre used., Simple
statistical calculations are employed due to thelnature of the data®

and results are grranged in tabular form.
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Partioular attention is called to the data oollected in the main
guestionnaire., 48 indicated above, each reppondent t0 the main ques-
tionnaire was given'the assurance that his identity would not be Te-
vealed, and was urged to be serioua and frank in his responses. In
spite of this there is reason to believe that some teachers wére ap-
prehensive about giving completely candid replies to some gquestions of
a personal nature. In the analysis and inferprefation of data these
points will be tsken into consideration.

Responses to question twenty-five of the main questionnaire will
be compared with the results obtained by E.K. Wickﬁanl and others on
the relationship'between children's behaviors and teachers' attitudes,
Responeges to the other twenty-four questions in part one and to the
twenty-five statements of part twe will be repoftéd partly as beliefs
and practices and partly as atereotypes concerning some psychological .
and pedagogical iasues, |

As étated_earlier in this chapter, the main questionnaire was
administered fo 154 teachers of Armenian’ elementary schools, 127 froml-
Aleppo and Damageus and 27 from rﬁral areaa in two elementary achocols.
Responses are tabulated separately for the two groups, but analysis
and interpretation will betin with the urben group, the rﬁral group

being used principally for purposes of comparisons

1l E,K. Wickmen, Children's Behavior and Teachers' Attitude (New York,
1928). :

——



CHAPTER IT

-

ARMENTAN EIEMENTARY SCHOOLS IN SYRTA - A BRIEF SURVEY

A. Historical Background of the Armenian Schools in Syris.
1, The Armenian Community in Syria.’

Ih this section dealing with the background of the Armenian
schools in Syria, attention will be given to the afagea through which
the Armenian community has passed as 1t has become an important mino-
rity group, Further, it will be shown how a system of private schools
has emerged and develofed with thia minority group. |

The settlement of Armenians in Syria began during the middle

ages. Aleppo, as an impaortant trading center beiween Furope and Persia

and the Par Bast, attracted many Armenian merchanfa. At the beginning
of the seventeenth centuryj there were approximatelyVSOO-Armenian fami-
lies living in Aleppo. In 1616 the important Cﬁﬁrch of Forty Martyrs
was built, Iater, another sanctuary, the church of Holy Virgin, was
erected near it, During this period a seminary and = achool were
operating under the leadership of the Armenian Prelate, Channes of
Fdessa, and Archbishop Der Khachaddor. '

Toward the end of the nineteenth century more Armenians took
refuge in Syris, largely.because of the Turkish messacres of 189; and
1896, The great massacres during the Fiiat World th.lorganized by

the Turkish government, practically exterminated the Armenian populaticn
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of Asia Minor, At the end of the war many of the survivors returned
to their homes in Turkey. Some preferied to gettle in Syria, mainly
in_Aleppo; The prewar Aﬁmenian population of Syria was approximately
15,000. |

After the war, part of Cilicia was granted to France; but on
‘October 20, 1921, the French withdrew, thus creating a critical condi-
tion for the Armenian population living in this area. During the per-
iod of 1921-25 nearly all Armenisns living in Turkey once more left
to take refuge in the Arab lands or to migrate to different'countriea
of the world. In 1939 Alexandretta (Sanjak) was ceded to Turkey, and
Armenians in fhis ares left their hoﬁea andrproperty to settls in Syria
and Iﬁb;non. |

) Inll?zﬁ the Armenian commﬁnity in Syria numbered nearly 75,000,
more than 40,000 }iving in Aleppd (exact figures not available). In
1946-47 around 20,000 Armenians were repatriated to Soviet Armenia from
Sy?ia;‘ At present the.&nmenian.population in syrig 1s eatimated at

90,000,'belongihg to three religious denominations.l

TABLE 1

Armenian Population in Syria in Terms of Religious
Denonmination, Number, and Percentage

Denomination | . Numbex | Per Cent
Armenian Orthodox - _ 65,000 7242
Armenian Catholic 20,000 | T 22,2
Armenian Protestant o 5,000 5.6

1 These figures were obtained in 1961 from the religious leaders of
the three denominations,
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The present population of Syria is four and & half millions;
therefore Armenians form only 2% of the total population; but in Aleppo
they compose 13.3% of the city population. The great majority of Ar-
meniané came to Syria pernniless and settled in huts. Through their own
efforts and with the encouragement of the Syrian Government their liv-
ing conditions improved. They became &yrian oitizens and enjoyed the
protection and benefits of the law. Armenians brought with them new
ideas in craftsmanship, sports, arts, eto. They became able mechaniecs,

thus helping the advancement of Syria in this direction. 4. H. Hourani,
writing in 1947, described the Armenian minority group in Syria in the
following way:

The Armenian élement in Aleppd is particularly large ;

end important, It rumbers 60,000; many of these have

long been resident in the town, while others came in

during the period of persecution. Their economic pori-

tion ia strong. Almost wholly urban in occupationm,

~they are particularly prominent in certain branches

of trade and induvstry and a mamber of crafts. They

are also mumerous in the free professions, but there

are few of them in governmeni service because of their

general ignorance of Arabic,

2. The Establishment and Development of Armenian Schools in

Syria. .
Religion and the achool, faith and reason, spiritual
agpirations and the attainment of education, are uni-
fied and correlated in tBe body of the church of
' Armenia, par excellance, i

Armenians from ancient times believed that educatioﬁ wee the

1 A.H. Hourani, Mindrities in the Areb World (Oxford University Press,
London, 1947), ppe. 83-84, . _ .

2 H,B. Boghossian, Highlights of Armenian History and Its Civilization,
1957, Do 4l. . |

.
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»

moat dynamic force in the progress of a nation. From the begimming
educatioﬁ was used as an instrument for tﬁé'advanoemant of Christianity.
Monasteriaa became centers of education to prepare ﬁriesta for work in
the ohurch."Public schools were established undar1the supervision of
Archbishops, After the adoption of the National Constitution in Turkey
in 1860, education became co-education for all ranks of the people,
The national educational aystem operated only undei the auspices.of the
church authofities, though some private schools were established éhrcugh
the efforts of individuals and societiea, In Turkey a rnumber of foreign
nisasionary qchpola were foundgd, principally throngh the efforts of .
Frqnoh, German, and Ameriocan mia;ionaries. In these insiitutions many
Armenians were gducated and some of the graduates became founders of
private schools, | -

_If was stated above that ﬁn Armenian school and & seminary were
operating'at the beginning of the seventeenth century. Some schoois
‘ had been started in the Kessab region as early as 1855, _In 1895 Nércea-
sian school was operating in Aleppo with a student body of 700 pupils,
In 1919 Haygazian school was established and in 1920 these £wo insti~
tutions united .to form one school at the elementary level, The migra-
tion of Armenians to Syria occurred mainly during the years bhetween
1921 and 1925, During this period at least thirteen eleﬁentary_schoola
were established in urban aﬂd rural areas fhrough“the efforts of indi-
vidusls, societiea, and church authorities. o .

Aleppo wes the destination of many Armenian refugees from Turkey.

With their arrival schools were begun in the city itself and in the
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barracks on the outskirte of the city where many destitute families .
i

settled. Material conditions were deplorable, but thousands of children
attended schoole and received a very rud;mentary education, Since a
whole generstion had been deprived of education during the First World
War, adolescents now attended elementary schools with their younger sis-
ters and brothers. Similar conditions prevailed among the Armenian
schools in the rural arsas. In the nineteen~thirtiea the barracks were
demolished and the Armenien population built a new guarter, Medan (Wor
Kugh), with an enlarged network of schools, Afew more schools were
established after 1940, and during this period the existiﬁg gchools were
enlarged to acocommodate a larger number of students in hetter buildings.
TABLE -2

Armenians and Their Schools in the Middle Bast®

Country Number of Number of Kumber of
Armenians Schools - Pupils
Syria '7{3.()‘.'1!'.‘;b 68 - 16,850
lebanon 100,000 62 13,502
Cyprus 3,600 5 656
Jordan 4,000 _ 4 : _ 613
Egypt 40,000 8 ' 1,671
Trag 22,000 7 - 2,176
Tran 120,000 39 13,858
TPurkey 50,000 25 5,000
Total 509,600 318 54 4326°

8 George Chamich, “"Our Schoola and Our Pupils,” Chanassger, xxi,
(Beirut, Lebanon, November 1, 1960), p. 335,

b The writer of this thesis disagrees with Mr, George Chamich about
the number of Armenians in Syrias. Mr, Chamich states that the data
presented were collected from the Armenian bishoprics of each country.
The bishoprics of the Armenian Orthodox and the Armenian Catholic
churches and the leader of Armenian Protestants in Aleppo supplied
the writer with figures which added up to 90,000, This figure was

) further checked by informed leaders of the Armenian community in Syria.

¢ This total is misprinted as 58,326 instead of 54,326,
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.It 1g seen that in Syria there is a_lafge; number of Armenian
schools, accomodating a larger number of atuéénta, than in any other
country of the Middle East,

-} queationndire was forwarded to the principals of a;l Armenian
schools in Syria seeking & brief historical background of each insiitu—
tion., Prinocipals of fifteen schools in cities and ten schools in rural
areas responded. From other sources it was possible to obtain the
dates of foundatidn-of twenty-eight other achools, thus bringing the
total to fifty-three. Table 3 shows the growth of Armenian schools
in 8yria in terms of date of foundation, number, and percentage for

urban and rural areas.

TABLE 3

Growth of Armenian Schools in Syria .

No. of Urban Per No. of Rural Per Por

Date Schools Cent Schools Cent - Total Cent
Before 1920 3 ' 9,7 4 | 18.2 7 13,2
1920-1929 . 14 45.2 -6 27.3 20 37.7
1930-1939 10 32.3 8 " 364 18 34,0
194 0=1949 3 9,7 - - 3 5.7

1950-1961 1 3.2 4 18.2 5 9.4

It will be noticed that the first main spurt in the egtabligh-
ment of schoola occurred between 1920 and 1929. During thias period

45,2% of all urban achools and 27.3% of the Tural schools were founded.

£ o s g b st o= Y X
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In the subsequent decade nearly ah equal mumber of schools was es-
tablished, thus, including the institutions founded before 1920, 85%
of the Armenian schcols in Syria were operat;ng before the start of
thé Second World War. The dats éupplied by the principals concerning
the historical background of their schools also inﬂiqate the following .
facts: | |

e) The number of pupils of both urban and rural areas has
more than doubled during the.interval between foundation and the
present time. |

" b) 73% of the urban schools and 90% of the rural schools own
their school buildings.

c) As they look to the future, 65% of the principals desire
to have & new building or tb enlarge and fepair their present build-
ings; 22% wish to extend their schoolalto higher level of instruction;
énd 13%, mostly in rural areas, want to secure means of contimuing |
the existence‘of their schools. . |

Toward the end of 1950, through the initiative and effort of ,
Miss Teila Karageuzian, $300,000 was collected to build new schools,
add new rooma, and improfe the sanitary conditions in existing facili-
ties. Misa_Karageuzian_participateﬂ with s genercus dongtion of
$20,000 to this fund. Half of this sum was used to equip Armenian
schools in Syria with new desks and to effect immediate repairs in
some of the most needy schoola. During the coming years, partly from
the same fund and partly from the Armenian General Bemevolent Union,

$108,150 was allocated to the Armenian schools in Syria. With this
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sum two school bulldings were purchased, one in Aleppo and one in
Damascus; two new school buildings were erected, one on the omtskiri:
of Aleppo and the pther in & rural aree;'end several other schools
were enlarged and repaired. " In 1960-61 Calouste Gulbenkian Founda-
tion spent $30,000 for repairs and improvement. Another $13,000
probably will be epent during the coming scholastic year for the

same purpose by the same Foundation. In epite of these two important
efforts and in spite of the contributions of the Armenian community
to improve the physical conditions of the.Armenian schools, adequate
aschool buildinge are still the main concern of the principals. The
executive secretary of the Advisory Committee of Calouste Gulbenkian
Poundation in Syris visited all Armenian schools in 1961, According
to his estimate only.25% of the school buildings are fit to serve

as education centers.

Throughout its history the Armenian eommunit§'has taken pride
in its educational -institutions. Following periods of persecution
and exile, at timea when thousands of orphans peeded care, education
was congidered an immediate imperative. Appreciation and gratitude
ig due to the Syrian government for the help given to this desolate

minority group.

B. Background Statistics Concerning Armenian Schools in Syria.
In this section a number of important facts concerning
Armenian schools will be presented. The major items will include the

organization, teaching staff, enrolment, budget, and curriculum.
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-1+ Name, number, locality, level, and religious denomination.

The chart, prepared by the Aﬁvisonx Committee of Calouste.
Gulbenkian Foundation during the scholastic‘year of 1958-59, presents
number, name, 1§cality, religioﬁa denomination, number of students
" and teachers, budget, and fees collected. There are aiify&eight
Armenian educational institutions in Syria. |

Table 4 presents the location and level of the Armenian schools

in Byria in terms of number and perceniage.

TABIE 4 _
Tocation and Level of Armenian -Schools

' : " in Syria

Urban o Bural - . Teotal

Number Per cent Number Per cent

Below :

elementary - B 28,6 20 1.4 : 28
Elementary 25 w7 . 7 233 - 30
Intermediate = 5 '52.5 3 . . 37.5 8
Secondary -2 100.0 - - ' 2

In this study the schools below the elementary level are
referred to as elementary schools. Most of these schools below the
elementary level are in rural areas, while the majority of the inter-
mediate schools, as well as the two secondary schools, are in the

urban areas.
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| It is seen that thirty-eight schools are located in the cities
and thirty schoola in rural areas...Lleppo, co§prising two-thirds of -
the Armenian population in Syria, has fwenty—niné schools at different
levels. There are-nine.schools in the Kessab region, but these are
relatively small institutions. Fifteen elementary and fhree intermed-
iate schools are scattered all over the Northern agricultural region
of Syria, Kamishli and EFl Haseke' being important centers. These two

towns alone comprise aixty-ﬁwo per cent of the pupils of rural areas.

It is obvious and significant that the Armenian achools are concentrated

in g few cities and towns.

Names of the Armenian schools in Syria are listed in the chart
in Appendix B.

The Armenian schools in Syria belong to three religious deno-

minations., Table 5 shows religioué denomination, level, and number

of teamchers of these institutions.
TABIE 5

Religious Denomination, ILevel, and MNumber of
Teachers 1n Armenian Schools in Syria

Kamber

Elementary Intermediate SBecondary  of Teachers
Armenian Orthodox 36 . & _ 1 531
Armenian Catholic 10 4 1 231

jrmanian Pro- o
teatant 12 - _ - ' los
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There are forty-one Armenian Qrthodox, fifteen Armenian Ca-
tholi&, and twelve Armeniasn Protestant echbols. Armenian Orthedéx
schools have two main divisionss thirty-three national schoola and
eight schools hel&nging to different organizations, In principle the
bishopric of Aleppo administers thirty national schools and the bisheop-
ric of Damascus threej; but due to the existing misunderstandings in the
Armenian Crthodox church some schools operate independently of any
church authority. There is.more uniformity in theladminiatration of
Armenian Protestant échdols. Little information is available éoncerning

the organization of Armenian Catholic schools.

2. Teaching staffs number, nationality, religious denomination,
age, marital status, salary, teaching experience, teaching load, level
of education, knowledge of languages, and area in whioch further educa-
tion is desired.

In 1958-59, according to the chartl, 666 teachers were serving
in the Armenian educational institutions in Byris, 530 (61.2%) women
teachers and 336 (38.8%) men teachers. 'it is believed that the number
;f Armenian teachers is approximately 600 (69.3% of the total groupl.
During the same scholastic year the Advisory Committee of Calouste
Gulbenkian Foundation circulated a guestionnaire covering a wide range
of information sbout the teachers of the Armenian schoola. 270 Armen-

ian teachers reéponded to this questionnaire--35 principals, 175 women

1 In this study the word chart will refer to the chart prepared by
the Advisory Committee of Calouste Gulbenkian Foundation in Aleppo
in 1958—59 .
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teachers, 46 men teachers, and 14 ldndergarten leaders. To supple-

ment the data obtained ffom the main quéstionnaire the following itema
were chosen from the Calouste Gulbenkian quéstionnaire: nationality,
religious denomination, Bala:y,-teaching load, knowledge of languages,
and area in which further educafion 1s desired, Additional seleoted

_ jtems will be used for comparison with the results of the main ques-
tionnaire. The respondents to the main questionnaire were 154, 127

from Aleppo and Damdscus, and 27 from rural areas. The items chosen
from the main questionnaire are age, marital statua, teaching experience,
and level of edudation.

The aampling'group of the main questionnaire includes teachers
of only elementary schools and kindergartena, while that of the Calouate
Gulbenkian questionnaire comprises teachers serving in gll Armenian |
schools. Out of sixty-eight Armenian educationallinatitutiona anlf
two are exclusively at secondary level, There are fifty-eight ele-

mentarﬁ'schoola én& eight iﬁtermediate schools having a few classes
above the elementary level. It is believed that épproximately ninetyé
five per cent of the sampling group of Calouste Gulbenkian question-
naire werse élementary and kindergarten teachers. These facts have
ﬁermitted the.writer of this thesis to use the data collected by
Calouste Gulbenkian questionnaire in describing the teachers of
Armenian elementary schools in Syria.

The teachers oflﬂmumnian schools in Syria belong to three
nationalities. Table 3 shows the distfibution of theae teachers in

terma of nationality, number, and percentage.
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TABLE 6

Nationality of Armenian Teachers

Countries - Number - Per cent
United Arveb Republic 252 " 93,3
Lebanon 17 S 6..3
Jordan 1 | 0.4

A great majority of the teachers are citizens of the United

Arab Republic and practically all of them are from the Northern region, -

Syria.
The teachers of Armenian schools in Syria belong to three

. religiocus denominations.as presented in Table 7.

TABLE 7

Religious Denomination of Armenian Teachers

Mumbexr . Per cent
Armenian Orthodox | 190 7044
Armenian Protestant . 40 ) 14.8
Armenian Catholic 37 13.7

Did not respond - 3 1.1

Teachers serving in Catholioc schooleg did not respond to the
questionnaire in proportion to their number, The number of teachers
in Catholic inatitutions is more than double the number of teachers

in Protestant institutions and still fewer Cathollo teachers responded.



- 3h =

A teacher's age‘ia frequently an index_to the nature.of his
role in school 1ife. The age of the teacher is an important factor
in staff turn-over from year to year and the stability of the internal
life of the school. The individual teachér'alagé'may be an index to
his vitality, experience, and redeptivity to innovationa. Table 8

presents age levels for both sexes in terms of number and percentage.

TABLE 8

Age of Armenian Teachers

Age  Mumber Per cent Nomber Per cent Number Per cent
15-24 59 | 51.3 6 15.4 65 4202
25-34 39 33,9 % 35.9 53 34.4
3544 8 7.0 14 35,9 22 14.3
45-54 5 4 4 10.3 9 5.8
55-64 3 2.6 - - 3 1.9
65 plus 1 0.9 1 : 2.6 -2 1.3

EBighty-~five per cent of women teachers are between the ages

_ of fifteen and thirty-four, while seventy-~two per cent of men teachers -
are between tﬁe ages of twenty-five and forty-four. A sharp decrease

in the number of women teachera after the age of thirty-four may indicate
‘that in general teaching is not a life career for women.

Table 9 presents the marital status of the Armenian elementary

school teachers in rural and urban areass in terms of number and percentage.
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TABIE 9

Marital Status of Armenian Teachers

Rural . Urban’ | Total

Number Fer cent Number FPer cent Number Per cent

Single women 15 55,6 B4 66.1 99 64.3
Single men 3 11.1 12 9.4 15 9.7
Married women 4§ - 14.8 o1l2 9.4 16 10.4
Married men S 18.5 19 15,0 24 15.6

The majority of the teachers in the Armenian schools are un-
married women between the ages of fifteen to thirty-four; thus staff
changes tend to occur frequently, coniributing an element of instébility
to the lives of these institutions. Male teachers, on the contrary,
are mostly married, but their number is relatively small.

The financial reward of the teacher-affeota hia'attachment to
the career and his motivation on fhe jobs Principals and teachers.of

both sexea with mean and range are presented in Table 10.

TABIE 10

Monthly Salarya of Armenian Teachers

Total Responded Mean Range

Women principals - 4 3 193  60-320
Men principals 31 16 | 269 110-415
Women teachers is9 171 90 15-240
Men teachers 46 45 196 100-340

%Tn Syrian pounds
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Bight principals and eighteen women teachers did not state
their salaries; they mey have been sisters, priests, preachers or
teachers wiﬁhouf a salary., In relation to the standard of living |
in Syria the income of principals and teschers ia quite low. The
overall average income of each perason in this aampliﬁg group is 124
Syrian pounds, which is hardly equal to the income of an unskilled

worker in Syria. The following quotation from World Survey of Eduda—
tionl about the teachers teaching in pﬂblic'schdols in Syria can serve
as a bagis for comparison:
The salary range for a primary school teacher with
dependents starts at the government grade of ten with
L.8. 136 per month and ends at grade four with L.S.
423 per month. In the case of large family, the al-~
lowance paid for wife and children might.emount to as
mich as fifty per cent of the basic pay.” _
The implications of such a situation are quite olear. In

general, able young men or women will tend not to choose teaching as

& life career.. The social afatua of'the'Armenian teacher is not en--

couraging. - Salary is & orucial problem facing the Armenian educational

dnstitutions and their persommel. Many able teachers have already
deserted the profession., If an immediate remedy is not found, the
future of Armenian schools is seriously threatened.

The number of yeara that a teacher spends on thé job attests
to his experience with youngsters. 1In Tgble 11 teaching experience
for the various professional categories ia dealt with in terms of

rumber, mean and range.

1 TUnited Nations, Educational, Scientific, and Cultural Organization
(UNESCO), World Survey of Education, (Zurich, 1958), II, p. 966.
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TABIE 11

Teaching Bxperience of Armenian Teachers

Number Mean in Years = Range
Principals _ 1o - 13.6 3-34
Kindergarten ieadera 10 147 1-35
Kindergarten teachers ' 43 6.7 1-31
Women teachers 61 ' T+7 1-43
ﬁen teachers 30 | 11.2 1-48

Principals and kindergarten leaders as well a3 men teachers
have gerved the profession a longer period-than the women teachers.
In comparison to the results of Calouste Gulbenkian quéstionnaire the
nean of this sampling group is one year less; this shows that during
the past two years younger teachers seem to have been empldyed in the
Armenian elémentary schools in S}ria. _ | | . |

The problem.of teaoching load is directly rélated to the ef-
fectivenesa of the teacher's efforts and to some extént to the satis-
faction he derivea from his work. The mumber of periods in teaching
responsibility for principals, kindergarten leaders, and teachers is

presented in Table 12 in terms of mumber, mean, and range.

TABIE 12

‘Peaching Load® of Armenian Teachers ‘

'Total Regponded . Mean Range
Principals . 35 31 19 6=40
Kindergarten leaders 4 14 .24 7-34
Peachers 201 " 201 31 20-47

a In periods of forty to forty-five mimutes.

-



On the average ﬁrincipala have a8 teaching load of.ninateep
periods and kindergarten leadefa twenty-fouf periods per wéek. It
ia ohﬁioua that both groups are ‘overloaded with teaching responsibi-
lities; consequently they will find 1ittle time for control and guid-
ance, The position of the classroom teacher is not different; teach-
ing an ﬁverage of thirty-one periods a week makes his work less effic-
ient. It is easy to conclude that to promote more effective teaching
in the.Armenian elementary schools, the teachiné load of all ﬁersonnel
m1et be considerably reduced.

-The profegsion of teaching involves such faoto¥s a8 knowledge
of subject matter, tedching skills, maturity of thinking, understand-
ing of human nature, resourcefulness in apeoifi§ achoﬁls situations,
and awareness of new trends in society and fields of knowledge. The
level of education of the individual teaéher is of primelimportance
in relation to these areas., This has led the writer to present this
item in fuller.detailc _

In Table 13,'dealing with the teacﬁera in rural areas only,
three categories are used, namely, women teachera, men feachers, and
principals. TIn Table 14 dealing with urban teachera,.two more cate-
gories are added, namely, kindergarten leaders and kindergarten tea-
chers. Such a subdivision wag advisable because of the sizZe of the
sample of the urban teachers. Table 15 summarizes the totals for ru-

ral and urban teachers with a grand ftolal for the whole group.



TABLE 13

level of Education of Armenian Teachers in hural Areas

Women Teachers

- Men Teachers Principals

Mumber Per Cent Number Per Cent Number Per Cant ._
Elementary 16 84,2 2 35,3 - -
Juni ox High Sch. 2 10.2 1 16.7 1 50,0
High School 1 543 2 33,3 1 50,0
Secondary - - B | 16.7 L -
TABLE 14

Tevel of Bducation of Armenian Teachers in Urban Areas

Women Men Kindergarten Kindergarten Principalé

Teachers Teachers Leaders: Teachera

No. Per No, Per No. Per No, Per No. Per

_.Cent __ Cent — Cent __. Gent — Cent
. Flementary 4 7.8 4 1647 4 50,0 18 50,0 - -
; Junior High ’
© Schoola 18 35.3 ¢« 5 20.8 1 12,5 16 4444 1 12,5
| High Bch. 23 45,1 9 37,5 2 25,0 2 5.6 2" 25,0
- Secondary 5 9.8 5 20,8 1 12,5 - - 4 50,0
. College 1 2,0 1 4.2 - - - - 1 12,5

TABLE 15

level of BEducation of Armenian Teachers in Rural and Urban Areas

Rural Total

No. Per Cent

Urban Total Grand Total

No. Per Cent No, Per Cent

‘Elementary 18

6647 30 23.6 48 31,2
‘Junior High _
. School 4  14.8 41 32,3 45 29,2
High School 4 1448 38 30,0 42 27.3
Secondary 1 3,7 15 11.8 16  10.4
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For purposes of comparison Table 16 presents the results of

Calouste Gulbenkian Gnestionnaire in connection to the level of edu-

cation.
TABLE 16
level of Education of Armenian Teachers According
to Calouste Gulbenkian Questionnaire
Mamber Per Cent

Elementary 109 T 4044
Junior High School 64 23.7
Righ School ' 63 ' 23,3
Secondary 2ﬁ | 7 oh
College 13 448
Specialization . 1 0.4

In this study the different levels of education were defined
in the following mamner:
Elementary - Five or six years of education beyond kindergarten,
Junior High School - Arabic or French brevet or two to four yeara
of edué;tion beyond elementary level,
High School -Graduates of Antelias Seminary, Jerusalem Seminary,
| Melkonian Educational Institute, Karen Yeppe Becondary
' School (without baccalaureate), Armenian High School
for Girls in Aleppo, or five years of education beyond
elementary level,

Secondary - Arabic or French baccalaureate, or two years of educa-

tion beyond high school,

—
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College ~ Pour years of education beyond high school.

Specialization - A degree in a particular field of -study as pharmacy,

medicine, ete,

All over the world requirements for the preparation of teachers
are steadily increasing. In some countries elementary achool teachers
are agked to complete four years of college study. It is true that
this is too high a standard for the Armenian elementary school teachers
in 8yria. Buf the absence of a single principal or teacher holding a
degree of B.,A, in education in the sampling group indicates how far
behind the Armenian educator has fallen. The situation is very criti-
cal in the rural areas where two-thirds of the persomnel have only an
elementary educations In urban areas the picture iz & bit more en-
couraging; for three-fourths of the persomnel of this sampling group
have a level of education betweén junior high school and secondary
achool, Teaching has become a profession. In the second half of the
twentieth century mastery of the 3 R's does not qualify a person to
teach young children. Crow and Crow have defined areas of teacher
competence in the following manmers

The trend in teacher education is toward an
increasing emphasis upon (1) the personal

qualities and self-control possessed by the
candidate for teaching, (2) hig understand-
ing of child nature and development, (3)hig
cultural senaibility, (4) hie ability to

learn and apply psychologlical principles of

teaching, (5) his mastery of the subject
matter and gkills of his teaching field.

1 Tester D. Crow and Alice Crow, Human Develcopment and Learning,
(4merican Book Company, New York, 1956}, pp. 481-82.

-



Judged by these criteris the Armenian elementary princiﬁal or
teacher in Syri# does not have the adequate-preparation that his task
demanﬁs. This point is of great importance for the implications of
this sfudyo

In every level of education thelaampling group of the main
guestionnaire (1960-61) compares favorably with that of Calouste Gul-
benkian questionnaire (1958w59), except in thie lgat item which is in-
significant for the purposes of this study, It is likely that in the
near future Armenian elementary schools will have teaéhers with better
mastery of subject matter, but they may continue to be deficient in
their understanding of child nature and mastery of teaching technigues
and skills,

Knowledge of languages 1s an instrument for the teacher in his
use of printed resources toward professional impraveﬁent. In this study
the concern is for the identification of languageg that can be employed
ag an instrument for group improvement.. Table 17 presents knowledge of

languages in terms of number and percentage.

TABIE 17

Knowledge of Languages of Armenian Teachers

Number Per Cent
Armenian - 262 97,0
Arabio | ' 110 40,7
English 102, 37.8

French 89 33.0
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It is doubtful that as many teachers have a truly adequate
knowledge of Arabic, English or French as the table presents. Thé
responges of the teachers to this item of the guestionnaire expres-
sed a subjective appraisal, A4 posasible reason for more teachers
having reported a knowledge.of English than of French may be.the
fact that a comparatively small number of teachers from Catholic
schools responded to the Calouste Gulbenkian guestionnaire. Rapid
progress is being achieved in the mastery of Arabic language and it
ig hoped that after scme years there will be many more Armenian tea-
chers capasble of teaching Arabic subjects in the Armenian elementary
schéols. Nevertheless, at present the Armenian language is the only
common means of communication for the great majority of the Armenian
teachers in Syria.

Interest in furfher education may indicate a desire for per-
sonal improvement or increased professional competency. This item
in the questionnaire was open-ended, thus al;owing the responﬂent to
identify the subject of his own inbterest. .Table 18 summarizes the
responses of principals, women teachers and men teachers who exprés-

sed a desire for further educatiom.
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TABLE 18

A:meﬁia.n Teachers' Desire for Purther Education

Subject Principala Women Teachers Men Teachers Total
Bducation _‘ 9 70 ' 7 86
Armenian & ' 26 - 11 41

Arabic ' 4 18 8 . 30 _
English . 1 3 4 28
Science 1 15 | 5 21
French _ ' - 19 - - 19
Mathematics 1 7 7 15
"Religion 4 3 o 4 11
Peychology _ 3 5 : 2 - 1o
Musio | - 8 2 1o
History 3 3 - 3 . 9
Armenian Iitera~ 1 4 3 8
ture _ S .
Geography - 4 - 4
Philosophy 2 - _ 1 3
Accounting ‘ - 1 2 3
Physical training - . 3 _ - k1
. Beonomios 1 .1 - 2
Physics ' - - - 2 2

In addition to the subjects included in Table 18 each of the

following subjects was mentioned by. only one teadher: Journalism,
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Armenian History, engineering, politics, chemistry, painting, nursing,
pocial sciences, agriculture, and needle work. £ome teachers mentioned
more than one subject, while others did not mention any.

Table 19 summarizes the number of principals, kindergarten

leaders, women teachers, and men teachers who left the item unanswered.

TABLE 19
No Subjectas Mentioned for Further Education by'Armenian
' ' Teachers -
Age level Principals Kindergarten Women Men
leaders  Teachers Teachers

15-24 - - - i1 1
25-34 2 1 6 2
35244 2 2 o 6 -
45-54 4 - 3 -
55-64 : _ 3 - 1 2

65 4 1 - - -

It is gignificant and encouraging that eighty-six principals,
kindergarten leaders and teachers expressed the desiﬁe for improve-
ment in the field of professional education. On the other hand onlf

ten have mentioned psychologye. It might be assumed that the former
| group considered pgycholoéy as an integral faft of education. _The
other items mentioned indicate interest in the fields that each is
angaged to te&ch. Items such as philosophy, aocounting, journalism,

ete., indicate personal interests. 34.3% of the principala, 21.4%
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of the kindergarten leaders, 15.4% of women teachers, and 10.9% of
men teachers did not express any desire for ‘further education., For
such a large rumber of principals and kindergarten leaders to express
no interest in further education is out of keeping with their respon-
8ibility in school administration and teacher gunidance. A4ge may be
an important factor, because eighty per cent of this group are above

the age of thirty-four,

Conclusion

From a reading of this section of the present chapter, dealing
with the nature of the teaching staff, it is an un&erstatement to con-
clude that a large variety of individuals are teaching in the Armenian
elementary schools, In terms of age fhey span five decades. In teach-
ing experiencé the range is from a singlé year to forty-eight years.
Their salaries range from 15 to 415 Syrian pounds. Nevertheless there
is some value in deriving from the statistics a deseription of a typi-
cal teacher. That teacher is a woman, unmarried, between thé ages of
fifteen and thirty-four. Her religious denomination is Armenian Or-
thodox and she is a citizen of the United Arab Republic. She has a
Junior high school education, teaches thirty-one periods per week,
receives ninety Syrian pounds per month and has taught for about seven
yeara,

From this description of the teaching staff oﬁe can identify
three pervasive factors exerting adverse effects ubon the life of

Armenian elementary schools in Syria. The teachers are poorly -
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educated, underpaid, and overloaded. That such a group would mani-
fest a relatively low level of profeasionaI‘motiﬁation and effective

performance is understandable. -

3. Enrolment

In the chart prepared by the Advisory Commitiee of Calouste
Gulbenkian Foundation in 1958-59, the iotal Armenian school population
in Syris is 16,684, This number includes the pupils of kindergarten,
elementary, and post elementary levels., The Armenian schools offer
three years of work in the kindergarten and six years in the elemen-
tary school, There are no data available for the number of pupils
- in each group. On the basis of twenty—fouf years of acquaintance with
the Armenian achools in Syria the writer estimates that ninety pei
cent of the pupils in Armenian échools attend-kindergarten and elemgn~
tary classes. It must also be pointed out that a small number of non~
| Armenians atténd Armenian schools, especially inlruial areas. There~
fore, for the purposes of this study,.the total number of pupiis wili
be taken as the number of pupils in Armenian elementary schools in’
Syria. |

Table 20 presents the distribution of the Armenian student

population in Syria in terma of locality and religious denomination,



TABLE 20

Population and School in Urban and Rural Areas

Population B Pupils

Urban Rural Total

Noe Per Cent No. Per Cent ¥No. Per Cent "Nos Per Cent

Armenian . _ .
Crthodox 65,000 T2.2 6908 54,4 2576 64 44 9484 56 8
Armenian

Catholic 20,000 22,2 4456 35,1 1288 32,2 5744 34 4,6
Armenian | |

‘Protestant 5,000 5.5 1323 0.4 133 343 1456 847

Seventy-~two per cent of the Armenian ﬁopulation in Syris be~
longs to the Orthodox deﬂomination, but the student body in their
schools is only fifty-seven per cent, It is dbvioua_that g8 consider-
able nuﬂber.of Armenian Orthodox pupils are attending Catholic or
protestant schoole. This statement is supported by the fact that
Catholic and Protestant achools have & greater perdentage of Armen-
ian puplls thah the size of their pOpulafion would suggest.

Porty~two parents of Armenian pupils in Aleppo, divided
equally as to upper, middle,.and lower economic ¢lasses, responded
to the questionndire conoa;ping the age requirements for the.entrance
of children info kinderga;;én. Table 21 shows their responses concern-
ing the age at which children actually enter kindergsrten and concern
ing the age at which the parents would prefer to have children enter

kindergarten.
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TABLE 21

Age ‘of Acceptance to Kindergarten

Mean of Age at which Mean of Ages at which

Children should En- - Children Fntered Kine
ter Kindergarten - dergarten

Upper Inoome 3.7 : _ 4,1

Middle Income T 3.7 ' 402

Lower Income 3.3 | 5.8

Average 3.6 447

The results indicate bhat all parents actually entered their
children into the kindergarten at a later age than they would prefer.
The achbola, in general, oppose the entrance of children into the
kindergarten before age four. The lower inocome gfoup favors entfance
at the earliest age, bui actuslly entera children aﬁ-the latest age.
On the other hand, difficulties faced in the matter of child care at
' home, and on the other hand inability to pay school expenses may ac-
count for this conflict between what is desired and what is'practiced.
| Table 22 summarizes the results of responses to other items
in the same questionnaire, this time concerning parents® attitudes
and practices with regard to secondary school attendance,

TABIE 22

Parental Attitudes and Practices Regarding Becondary
Bducation

Should Attend Number having Secon-~ Actually Attending
Secondary School  dary School Age level or Gradusted

Girls Boys Girls Boys Girls Boys

No, Per No, Per
Upper Income  100% 1o0% 24 21 17 7048 14 66,7
Middle Income 100% loo% 20 - 18 12 60.0 13 72,2

Lower Income 85% lo0% 25 23 9 36,0 10 43,5

——
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Thesé data suggest that although most parents seem to desire
a secondary education for their children,-a sizeable proportion are
prevented from fﬁlfilling that desire. Since the sample is so amall
these results must be taken with caution; but it ie reagonable to as-
sume  that the fihanoial factor is the main impedimaht to se&ondany_'

school attendance, particularly among lower income families.
. " '

4, Budget, tuition, and external resouroes.

As a refugee minbriﬁy group attempts to bﬁild é school system
of its own, 1t may expeoct to confront financial difficulties. The
 Armenian schools in Syria have not been exceptiona to this rule, No
problem facing these institutions has been as acute as that of financé;

An analysis of the financial structure of these schools showa
that funds are derived from two genefal gourcess student fees and ex- -
ternal resources. Table 23 presenis the budget of the Armenian schools
in Syria, together with amounts and percentages oollected through‘stu-

dent fees and through external reaourcea.l

TABLE 23

Budget of Armenian Schools in Syria

Amount Per Cent
Budget 1,488,098 | 100
Fees S 669,235 44 49
External resources 818,863 55,0

1 The sums indicated in the tables in this part of the study are.
derived from the chart prepared by the Advisory Committee of
Calouste Gulbenkian Foundation. The sums mentioned are in Syr
ian pounds.
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The data of this table clearly indicate that these schools de;
. pend largely upon external resources in the balancing of their budgets.
These strategic external resources include gavernmént subgidies, aid
_from henevolent unions and foundations, funds available through church
organizations, donations from individuals, and iﬁcome from school acti-
vities. Any future plans for these schaols ahould_include some such
analyeis of these external resources'as is given in the following para-
graphs s |
Private schools in general receive an annual contribution from
the Ministry of Eduoation.' The sum paid is calculated on thé basis of
the size of the school, its needs, and the quality of the work accom-
plished. In addition the ministry often assigns teachers to teach in-
Armenian eiementary schools, Tﬁe'ﬂinistry of Education ﬁnderwrites the_
salaries of these teachers, thus providing further financial assistance.
An important source of financial aid to the Armenian schools in
Syria throughout the past forty years has been the Armenian General
_ Benévolent Union. This is the largest Armenian Benevolent union in |
the world; and its éhare in the support given to jhe educational ingti-
tutions of the Armenian community in Syria is unmatched. This union
warks through ite own educational cqmmitteg. The yearly budget for
education glone in Syris is about L.S. 160,000;
Another organization which has recently begun to give subatant-
ial help to.the'Armenian schoola i Calouste Gulbenkian‘Foundatioﬁ.
In addition to the sizeable sums apent for building repairs, during

the lagt three years this fbunﬂation, through ite Advisory Committee,
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has spent more than.a quarter of a_million Syrian'founds in auppdrting
needy students in Armenian schoocls. These are ‘two examples of thé €
ceptionally direct and effective manner in which this Foundation is
able to attack‘apecif;c needs in thelﬁrmenian odmmunity.

In organizing, administering; and financing the Armenian schools
in Sy#ia; the heads of the three religious denominations play important
roles, The Armenian Orthodox Church has ite education commitﬁee in
Aleppo which is regponsible for most of the so-called national schools, .
Political authorities officially recognize the Archbishops of Aleppo
and Damascus as the supreme heads of the national schools. Funds from
church resources are made available to support thei: educational insti-
tutions. The Armenian Evangelical Union plays a similar role in con-
nection with the Armenian Protestant schools in Syria. Iittle informa-
tion is available concerning the organizatibn of the Armenian Catholic
gchools. | )

The budgets of the schools supported by the three Armenian re-
ligious denomihationa are analyzed in Table 24 with reapect_to'amounts

and‘percentagaa'from student fees and from external sources.

TABIE 24

Budget, Student Pees, and External Resources of Schools of
Three Religious Denominations

Armenian Orthodox Armenian Catholic  Armenian Protesiant
Amount Per Cent Amount Per Cent Amount Per Cent

Budget 968,359 100 380,357 100 139,382 100

Fees 452,758 46,7 161,251 42,4 55,227 39,7
External ) " ' ’ '

Resources 515,601 53.2 219,106 57.6 84 ,155 . 6044
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From the data in this table it is clear that these church-relat-
ed schools rely heavily upon external sources for financial support.
The average expense of each pupil and the fees collected from

each pupil for the three religious denominations is presented in Table 25.

TABIE 25

Annusl Bxpenditure Per Pupil

Average Expense Average Fees Average Expense
Per Papil Per Pupil Per Pupil

Urban - Rural

Armenian Orth. 102 48 15 67

Armenian Cath., 66 28 - 76 33
Armenian Prot, 96 - 38 9% 110

The results indicaté that Armenian Orthodox achools on the
average épend more for each pupil and collect more from each pupil.
However an aﬂditional fact not shown in the table is that the budget
of the Armenian Orfhodox schools 18 not more secure than those of the
other two denominations. This is due to the fact'thatlsome preachers
in Protestant schools and ﬁany sigters and priests in Catholic schools
teach without receiving a salary directly from the school_budget. The
ocolum in the table dealing with average fee per pupil may account for
th; practice of Orthodox families of sending their children to Catholic
or Protestant schoola., 1In the 1ast_column it is seen that Protestant
achools in rural areas aﬁend more per pupil than in urban areas. This
ig due to the_fact that most of these schools have a very limited mum-

ber of pupila.
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4 conclusion to be drawn from the forégoing discuesion of bhud-
get is that Armépian elemenfary schools in.Syria rely heavily on ex-
ternal resourcea, Moreover the‘exﬁehditure per pupil.(eighty;niné Syr-
ian pounds) is inadequate to provide an even minimal standard of educa-

tion,

C. The Present Curriculum of the Armenian Elementary Schools
in Syria. _

This part of the theais, though enfitled the present curriculum
of the Armenian elementary schools in Syria, does not purport to a com-
prehensive eipositian and analysis of all that is offered to the Armen~
ian learner and the teaching methods employed. Instead, it is a limit-
ed discussion of certain aspects of achool practice involving three
factorss | _ | .

4) Strong links with the Syrian educational system. _

b} An historical commitment to 1rmehian culture and tradition.

c) A process of e#olution resulting from the interaction of

tﬁe first two factors.

Article itwenty-one of the revised Constitution of Syria adopt-
ed in 1953 proclaima that every citizen has the right to education and
that elementary education is compulsory and is to follow a unified
programs S o ,

ﬁelow_is given the time-tablé of Syrian pﬁblig primary schools,

dated 1957-58, The rumbers indicate periods per week,
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TABLE 26

Time-Taﬁle of 8yrian Public Primary Schools, 1957-58

Grade

Subjects __1st. 2nd 3rd _4%h 5th,
Koran and religion 4 4 . 4 3 3
Arsbic 13 13 9 8 8
Arithmetic 5 5 5 5 5
Science and hygiene 4 & 4 4 4
Hiastory - - 2 2 2
Geography - - 2 2 2
Civis - - - 2 2
Handwriting - 2 | 2 2 2
Drawing and handiorafts 3 -2 2 2 2
Physical Training and - 3 2 2 2 2

einging o :
Free activity : _ 2 2 2 -2 2
Total periods per week 34 34 34 34 34

It is obvious that such a curriculum is orgeniZed according to
separate subjects., Mastery of theIArabic language is particularly em-
phasized. 8ocial studies--history, geography, and civios-are offered
in the upper classes. The last three items--drawing and handicrafts,
physical training and singing, and ffee activity--are designed for
aesthetio, physical, and sociel development of the pupils. .

Thé curricula in the private schoola are almost identicai. Dur-

-ing the iaat few years the Ministry of Education introduced the curri-

oulum of the public schools into Armenian elementary schoola with some
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ad justments so that these private schools may teach a few edditional
subjecta in accordance with the provisions of. the law.
The 1960-61 time-table far the Armenian elementary schoola in

Syria prescribed by the Minlstry of Education is presented below,

f TABLE 27

Time-Table of Armenian Elementary Schools, 1960-61

~ Bubjects let, 2nd _ 3rd. 4th 5th 6th

Arabic language 12 11 1o 10 8 8
Arithmetic in Arsbic 3 3 3 5 s 5
Social soiences in Arabic - - 1 2 5 5
Science in Arabic 1 1 1 3 3 3
English | . - - - 3 .3 3
_Singing 2 2 .2 1 1 1
Drawing and handicrafts 4 & & 3 3 3
Physical training : 2 | 2 2 2 .2 2
Armenian language _I 8 9 9 8 7 7
Arithmetic in Armenian 3 3. 3 - - -
Sclence in Armenian 1 1 1 - - -
Religion in Armenian -2 2 2 _ 3 3 3
Total periods per wesk 38 38 38 40 40 40

It is seen that the Ministry of Education has taken into consi-
deration the needs of the Armenian community in Syria. 8Such a program

allows the irmenia.n learner to master the Arabic language and at the
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same time keep a link with his own culture.‘ Even the kindergarten up-
per class is supervised by inspectors to see that tha Armenian learner
makes a good start in Arabic language,

(ne hasic change distinguishing the qurrioulum of 1960-61 from
that of 1957-58 is the grouping of geography, history, and civios under
one heading as soclal studieas. This indicates a definite tendency to-
ward the grouping of related subjects., Another important change is
the introduction of a;foreign language in the threé upper classes of
the elementary school. _.

During the scholastic year of 1958-59, slementary schools be-
gan to operate on the basis of g six year program. This did not altér
the number of years in the educational ladder; for, instead of four
years of preparation for the brevet cerf;ficate, in the secondary
school only threé years are now required.. Anothér important change
which occurred duriﬁg the same year was the removal of examinations
at.tha end of the elementary education. 'Uhdgf the new ruling promotion
from elementary to secondary level is based on a pupils school achieve-
ment; whereas formerly it was based on the result of é'singie examina~
tion in each subject,

Two more changes in the public primary schoal prﬁctice can be
pointed out, and these are now expected tb be practiced in the Armen-
ian elementaiy achools as well,

They are aé followsz

l, In elementary schools evaluation is nc more made in terms
of numerical‘grades. Aphievgment of the pupil is now appraised by the

words "good", "satisfactory", or “weak",
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2., Promotion ﬁp to the fourth grade is automatic, except when
the pupil has missed an important part of the year's work or when age
is an important factor..

It can be concluded that with the present curriculum the
Armenian learner is confronted with an extremely wide variety of
subjects, totalling twelve. As a consequence of this overloading
the time spemt by the Armenian lesrner has extended to thirty-eight
to forty-periods; These facts suggest that an almost unreasonabie
demand is belng made of the pupils in these schools, )

A study of modern theories of curriculum development will .

show alternativea to the present separate subjeots program of study.

Florence B, Stratemeyerl and others in their Developing a

Curriculum for Modern Living present four varied types of curriculunm

design. First is the organization by separate subjects in which the

scope and organization of school experiencés are designated in terms
of the gubjects to be studied. Sequence is determined with reference.
to what is most appropriaste for different maturity levels, Second

is the corganization by subject fields ox groups of relatsd subjectg--

history and geography as social studies, Scope and sequence are de-
termined in much the same way as in the case of separate subjects.
Third, and in contrast to the two preceding bases of curriculum de-

sign, are the patterns where scope and sequence are still designated

1 Florence B, Stratemeyer, et al., Developing a Curriculum for Modern
Living (2nd ed., Teachers College, New York, 1957), p. 87.
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from grade to grade btut in terms of brosd areas that cut across

subject fields. Aspects of life in which the learner must function

effectively~=-communication, development and ;onservation of human

and material resources; home and family life--are used to determine
scope and orgenization, while sequence resté upon adjudged optimum
placement in terms of the maturity of the leainera as in the two pre-
ceding positions. Fourth are the deaigns in which choice of subject

matter for any pupil group, how it is drganized, and how it flows

in sequence from grade to grade emerge from the needs or problems

faced by the group, broadly interpreted. This organization is dis-

tincet from the other three in that neither scbpe, orgénization. nor
sequence is specifically ocutlined aend preplanned grade by grade.
Earlier in this section, it was gtated that in the curriculum
of 1950-61 geography, history, and civies were grﬁuped under a single
heading as soclal studies., This practice of grouping related subjectsa
may be extended into other academic areas and lead to still further
explorétion of the organization of the curriculum. Herein lies the
hope oflrelieving the Arménisn learmer of the excessive loa& that he
ig now carrying. Thus thé Armenian schools operating in close cone-
Junction with the Syrian system of education may evolve a program
designed to adjust the Armenian learner to the Syrian commmnity at

large.



CHAPTER IIT - .

FINDINGS, ANALYSIS, AND CONCLUSIGHS

(F THE MATN QUESTICNNAIRE

A, The Content, the Sample, and the Administration of the

Main Questionnzaire

A questionnaire was prepared by the writer of this thesias
to determine the beliefs, gttitudes, and practices of the Armenian.
elementary school teachers in Syria. In the preparation of this
questionnaire the assumption was made that the Armenian elementary
 schoo1 teacher has a limited education and lacks pfofessionél train-
ing. The facts revealed in Chapter Two confirm this assumption.
These teachers are nof in s position to handle a questionnaire deal-
ing withlbroad, theoretical, and technical educational:isguesu Also
g lengthy questiomnaire would neither be ﬁell reoeiﬁed.nor tought~
fully answered. Moreover, it may be assumed that the r55pondénta
wduld be sensgitive concerning inqui£ies involving possible threat or
embarasgment. Consequently, in the preparation of this questionnsire,
items were aelectéd to cover the daily experiences and practiceas of
the Armenian elementary school feacher. The 1items were structured .
for easy replys. Attempt was also madé to approach personal problems
in an indirect way.

The questionnaire consisted of two main divisions, The first

.“.
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part included twgptyafi#e_questions out of which the first twenfy-
cne were of multiple choice form each question offering three slter-
natives. The respondents were asked to check the statement that
applied to them the most. 1In the‘twenty—seoond, ﬁwenty-third, and
twenty-fourth questions the respondents were asked to arrange the |
three given statements in the order of their importance. @Guestion
twonty-five consisted of three columms of qualities describiﬁg student |
behavior. The first columm included nine gﬁod.qualitiea; and the -
second nine poor qualities. The respondents were asked fo check
three qualities in each column that they thought to be the mostlim-
portant. The third columm included nine unolassified qualities and -
the respondents would decide whether each quality was good or poor.

Part two consisted of twenty-five statements to be answered
as "yes" or "no". It is recognized that not all of these statements
_couid be anawered c;tegorically with "yes" or "no". However, the
teachers were urged to answer every item énd, when in doubt, to mske
the beét possible guess..

The sampling groups for this questionnairé‘inoluded the
foiiowing schools each with a comparatively large teaching ataff.
and enrolment. | -

1. Five Armenian elementary schools in the city of Aleppo.

2, Two Armenian elémentary schools in Medan, the Armenian

quarter in Aleppo.

3, An Aymenian elementary school in Damascus.

‘4, Two Aimenian elementary aschools in rural areas.
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The total.number of respondents was 154, of which 120 were
from Aleppo, 7 from Damaaéué, and 27 from ?ural areas, This sampling
group included approximately twenty-six pe£ gent bf the %otal nunber
of the Armenian elementary achéol persommel , compoaed of principals,
kindergarten leaders, and teachers. Table 28 presents the three

groupe in terms of member and locality.

TABLE 28

Respondents to the Main Quastionnﬁire

Urban Rural

Principals 8 2
Kindergarten leaders g 2
Teachers ' 111 ' 23

Before administering the dueationnaire tg the teachers in
Aleppo and rurel dreas, & pretest was performed in the largest
Armenian elementary school in Damasous to determine whethexr the
quesiicns were discriminative, whether teachers tended fo reapond
favorably, and whether the time involved was reasonable. The re-
sults obtained were satisfactory; and the responses were combined
with the sample group of Aleppo.. .

The guestionnalres administered in Aleppb were filled out
in the presence of the writer, except for one school, where Mra, Y.
Bedian was in charge. The principals tock over this reapdnsibility
in-fhe rural areas. Letters were forwarded to the principals includ-

ing extensive instructions concerning the administration of the guestion-

naires.



Through the prelate of the Armenian Orthodox Bishopric of
Aleppo, Archbishop Ghevont Chebeyan, permission was obtained from
the Educational Committee oflthe Armenian National Schools to ad-
minister the questionnaires in their schools as well as to send other
questionnaires to obtaln background information concerming these
gchoolas.

Before the sdministration of the.queationnairea the principals
ware interviewed to discuss the nature and the purpose of the ques-
tiomnaire. Every principal interviewed was cooperative and also
- asgisted in eatabliéhing favorable respondent rapport. .Tha writer‘s
personal acquaintance with a considerable number of prin&ipals and
teachers was of great help in the succesaful administration of the
questionnaires. _

Before the administration of the questionnaires, teachers
were briefed orally on the purpose and the signifiéance of the task
they were being asked to undertake. ﬁftar‘the informative firast
sheet of the gquestionnaire was filled out, the writer read with great
care the instructions at the begimning of the questionnaire. The
points stressed in the instructions were the following:

1. Teachers were being ﬁaked to help in a study which would
propose wa&a of helping the Apmenian elementary school teachers in
Syria. | |

2. uestionnaires were anonymous and responses would appear
in the study only as group totals.

3. They were requested to be serious and frank in their

answers and not to try to find out "right” or "wrong" answers, but

L.
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rather base their responses on their own experience and ideas,

Jeating arrangements were not ideal in all situations and
several teachers began to think asloud. Their attention was drawn
to the fact that each reapondentts personal views were necesgary for
the study. They would conform to the requireﬁents an&.the administra-
tion of the questionnaire would continue sﬁoothly. Somé'teachers
worked without asking ény questions, especially those whe had a higher
level of education. Several others would ask questions coﬁcerning
particular statements. The writer would point out that they were
expected to make their own choice. In no way was any help given to
any respondent, directly or indirectly. Part C of question twenty-
five troubled most of the respondents, as expected. The qualities
ascribed to the behavior patterns of the 1earna£a weré quite un-
structured in this part of the guestiommaire. 4Again, everybody was
urged to make his own choice. Several respondents were through in
less than half an hour, while others took negrly one hour to answer
all the items. In all schools in which the writer was administering
the questionnaires the respohses weie checked to avoid missihg replies.

After the edminiastration of the questidnnaire bractieally
every -group of teachers entered into a spirifed discussion concern-
ing certain items. The writer tock part in these discussions with-
out exprgsaing eny preference toward any statement, but rather point-
ing out that people in general would naturally differ in their opinions.
Several principals requested an extré copy of the questionnaire to

use in discussions in their staff meetings. They were given these
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copiea.after the administration of the quéstionnaires was completed
in Aleppo schools.

The questionnaires were presented in Armenian. Much care
was taken in translating from 'bhe- original English to Armenian, so
. as to keep the precise measning of the original,

Regpondents were given the assurance that thelr identities
woﬁld not be revealed. 1In spite of this, it 1 believed that several
respondents were apprehensive shout being completely candid in tragt-
ing certain stafements of & personal nature: or they may n&t have
known an answer and merely tried to guess. 8till othersa may have
been tempted to choose the "right" answer, irrespective of their
own beliefs and practicea. Any qﬁestionnaire of this nature, to a
certain extent, is, of course, subjeot to these risks.’

The method employed in the analysis of the findings of this

questionnaire does not follow & uniform procedure. The criteria for

evaluating the responses will involve the determination of preferences, .

attitudes, practioes, and beliefs of the respondents, and, if neces-
sary, compare these with psychological and pedagogical principles
generally accepted by contemporary educational experts. Seversl rea-
ponses will be reported as simple facts.

The responses of the urban and rural groups are tabulated
separately, but analysis and intérpretation will begin with the
‘responseg of the urban sampling group, the rural gioup being used
for purposes of comparison. No attempt is madelto divide the sampling

group into principals, kindergarten leaders, elementary school teachers,

~
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and kindergarten teachers, instead, all will be considered as one
group. Had the sample been larger it would have been desirable to
gplit it into smaller units to identify the beliefs and the needs of _
each group. The word “teachers™ will be used in the analysis to
represent the wheole saﬁple. Responses are tabulated according to
frequency and percentage and in reporting the results the percentage

iz based on the total mumber of responses.
B, Findings, Analysis, and Conclusions of the Main Qnéationnaire

The main questionnaire and the completeltabulation of the
responses 6f both urban and rural teachers sre presented inIAppendix
D. However, in the paragraphs that will now follow, related items
from the guegtionnaire are grouped for.discusaien.

| The analysis and interpretation of questions one, two, eight,
twenty-three and twenty~four will characterize teacher attitudes and

beliefs toward self and profession.

Question Ones
The first question concerns teachers* attitudes toward
their career. More than half of the respondents state that teaching
is a life career for them. More than oné-third like teaching but
do not intend to remain in it for a long time, and a small percentage
will quit teaching as soon as they find a better jobe Somewhat less
than half of the respondents expressed discontent toward their career,

This attitude is shown by three~-fourths of rural teachers. It can
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be concluded that maﬂy more teachers are dissatisfied with their
career and will try to desert their job than e community school 3ys;

tem can afford to losge.

Question Twos .

Nearly half of the respondents believe fhat fhey are good
teachers and have the qualities that the profession demanda. Approxi-
mately an equal nunber of teachers had stated thatlthey have chosen
teaching as a life career. This affirmative self-appraisal by teachers
with limited kmowledge in subject matiter and with practically no pro-
fessional tfaining shows a marked 1ack.of insight into self or ignorance
of professional standards. An equal number believes that ﬁith adequate
training they could be good teachers. On the other hand this indicates
that an important mumber of teachers are aware that they are not par-
ticularly efficient teachers and at the same tiﬁe confirm the value of
professional training. The responses of the teachers in the rural

areas indicate simllar self-appraisal.

Quegtion Eight:

Hglf of the teachers assume that teaching is an easy job
that an average person can dog another forty-five per cent think
¢hat_the good teacher is "born,"™ and a small percentage agree with
the idea that only ﬁeraoné who have adequate training can become good
teachers. Respondents.diaplay some concern not to expose thelir weak-
nessges, As untrained teachers themselves they are unwilling to

accept or unasble to see the importance of training, The

-
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stereotype that the good teacher is "born" is more widespread than
one might suspect, and interestingly enocugh more often expressed by

urban teachers with a higher level of education than the rural tea-

chers.

Queatibn Twenty-~threes:

Half of the respondents bhelieve that an understanding of
the nature of the child Has firat priority in the teaching profession.
The second item chosen is mastery of subject métter. Third comes
the ability to apply peychological principles, The firaf choice
seems to indicate, on the part of the Armenian elementary school
teacher, an ﬁwareness of the importance of knowing'tha.nature of the
learner. The sedond.choice indicates the great.exfent to which theae
teachers value mastery of subject matter. It may be ﬁoted that rural
teacheré appear to consider the ability to apply psychological prin-

ciple more important than the mastery of subject matter.,

Question Twenty-fotrs
The respondents are almost.unanimogs in their opinion that
the good teacher is the one who likes his job and who likes the learn-
er. Success of the learners in examinations and special atiention
paid to the gifted children are considered equal in importance as
goo& qualities of a feacher. Very eilmilar responses were made by
rural teachers.

Queations three, four, and twenty-two deal with difficulties

-



that teachers are facing.

Quesgtion Threes
More than half of thé teachers consider their teaching load

too heavy., This was pointed out by the writer in the earlier discus-
sion of teaching load, Teaching thirty-one periods per week definitely
affects adversely the quality of the work done, Approximately one-
fourth of the respondents state that other duties oﬁt of schoel take
mich of their time and energy. This is another handicsp for the Ar-
menian elementary school teacher. It is seen that fiteen per cent of
the teachers state that they cannot obtain help when faced with dif-
ficulties. TRural iteachers are almost equally divided in their choices.
This might suggest that more rural teachers than urban teachers feel

ungble to obtain help when faced with difficulties,

Question Foury

Low salary is chosen as the major problem of the teachers
by a large majority. In an earlier discussion of teachers' salaries
it was indicated that on the average the present financial condition
of the Armenian elementary school teacher is hardly equal to that
of an unskilled worker and that tﬁis would seriocusly threaten the
futire of these institutions. ILack of respect for hislpersmnal dig—
nity as the major problem ia chosen by approximately one-fifth of the
regpondents. ©8Such a belief on the part of some teachers will affect

adversely their personalities, The threat of being fired is a concern



of practically no one, It seems that professionally the urban teacher
has 1little to lose, The threat of being fired as a major problem was

chosen by a larger percentage of rural teachers.

Queation Twenty-twos
A majority of the feachers feel hopeless when the achieve-

ment of their pupils is not up to their expectation. The probable
reagon for the priority given this item is the fact that in the Armen-
ian elementary schools the success of the teacher ié mainly evaluated
by the success of his pupils in the mastery of the subject matter,
Nearly an equael number of ?espondents feel helpless because they lack
the knowledge of subject matter as well as teaching techniques. This
item was considered second in importance, How could a teacher expect
his students to achieve well if he lacks the kmowledge of the subject
matter as well as teaching techniques? Least important was considered
not to be alloweﬁ to practice what one believes in. -This suggests a
lack of personal point of view on the part of the Armenian elementary
gchool teacher. Responsea of the rural teachers were quite similar
to those of the urban teachers.

In conclusion 1t can be stated that teaching load, salary,
and achievement of the learners are the major concerms of the tea-

chers responding fto the guestionnaire.

Questions five, seven, eleven, twelve, and eighteen present
gsome practices of the Armenian elementary school teachers in relation

to their profession and classroom procedures.
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Question Pives

It would appear umusual fhat ggarly half of.the Trespon-
dents have been able to do extenéive reading for.their'inatructional
improvement. The Armeni;n translation of this item could be under-
stood as "reading for general knowledge." Almost half of the group
desire Eut can't find the time to do0 extensive reading. _The étereo-
type that one cannot become a better teacher through reading is
expressed onL; by a small percentage. The writer doubts if the
teachers understood the meaning of the item co;rectly. It is believed
that teachers, in general, do little professipnal reading, and had
the translation been clearer, many more would have chosen the third
item. Teachers in rural areas have chosen each item with equal
frequendy; thus the sterectype among them is expressed mdre strongly.

Having a lower level of education and little access to books and

periodicals, they probably tend to rationalize more.

Question Sevens:

More than half of the respondents desire but cannot find
the time to visit the homes of their students. ILesgs than one third
practice it and believe in its usefulness. Eleven per cent rationalize
by saying that they do.not visgit the homes of their students so
as not to be prejudiced toward any student. Among the teachers of
Tural areas this appérent rationalization is expressed by a greatér
number of teachers (26.9%), It is believeﬁ that few teachers visit
the homes of their students and thoae who have checked the first item

may not practice it on a large scale. It ¢an be concluded that din
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the Armenian elementary school teacher and parent are not cooperating

to aid the child toward satisfactory behavior and greater achievement.

Question Eleven:

Approximately half of the teachers go to every class after
© full preparation and one-third prepare the lesson in case there is any
need, The extent of the preparation may be questionable, but the need
is at leagt expressed by the great majority of the teachers., Some
teachers teéching the same bock in the same grade for many years may
find little reason for pre-planning, because their concéption of les-
son preparation may be synonimous to merely knowing the subject to be
tanght. Bossing says thét lesson planning jis esaentiaily an experience
in anticipatory teaching, It is living through in advance, mentally

and emotioneally, the classroom experience as the teacher visualizes
1

it.~ Had the Armenian elementary school teacher uwnderstood preparatibn

before meeting his students as such a broader concept, the number of
respondents choosing the firgt item may have been considerably less.
Similar responses have been made by the teachers of the rural areas,
except that a smaller percentage of this group-tend to think that
they never need to prepare a lesson ﬁefore meeting the class,.
Question Twelve:
Nearly half of the respondenta grade their astudents accord-

ing to achievement and effort; and approximately one-third also

1 Nelson L. Bossing, Teaching in Secondary Schools (Houghton Mifflin
Company, Boston, 1952), p. 284,

—
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consider the behavior of the learner. The word behavior must not be
understood to mean changes produced in behavior patterns of the learn-~
er, but rather how the child behaves in class. The Armenian transla-
tion of the word makes this differentiation very explicit. Therefore
effort and behavior are important factors in determining the grade of
the pupil, thus making teacher evaluation'quite gubjective, In the
Armenian elementary school appraisal is largely in terms of the sub-
ject matter acquired by the learner. Thé inclusion of effort and be-
havior indicates to what extent the teacher may be prejudiced in his
grading system. The same method of grading is exhibited in‘the reg-

ponses of the rural teachers,

Question Fourteen:

The majority of the teachers desire to use examinations
only as an aid in evaluation and one-fourth are determined to remove
examinations from schools. It is doubtful whether the respondents
are aware.of recent evaluation procedures, with the emphagis being
placed upon the development of behavior patterns to insure competence
in meeting successfully 1ife situations., A greater percentage of ru-
ral teachers depend on examinations as the main tool of evaluation
(36% against 11% of city teachers) and fewer want to remove examina-
tions from schools (16% against 25.2%). Thia suggests that rural

teachers tend to be more traditional in their evaluating procedures.

Question Eighteens

‘Mogt of the teachers agree that the teacher should admit
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his ignorance frankly when he does not know the answer to a question
put_forward by the gtudent. This is in accordance with modern edﬁca_
tional practices recommended by-experts in the field. A little more
than one-third of the respondents recommend asking the astudents to
find the answer without revealing their ignorance, Only a small frac-
tion of the sample (4.7%) recommend giving a fictitious or irrespons-
ible angwer to hide their ignarance, BSimilar responses have been

madie by the rural teachers to the same item. &4 higher percentage of
| the rural teachers (52%) recommend asking the student to find the
anawer end only 44% agree that the teacher should edmit his ignorance.
Perhaps culturasl values atiached to the status of teachers may be
partially responsible for this lack of readiness on the part of some
teachers to reveal their ignorance.

Ten more questions concerning the area of teacher beliefs

concerning the nature of the ieazner, classroom procedures, dis-
cipline, attitudes toward parents, and other educational issues will

be discussed and analyzed in the paragraphs that follow,

Question Fifteens:
Teachers are almost unaniméus in their opinion that the
glow child may not be glow in every learning situation. This cor-
regponds to the findings of some studies concerniﬁg ability differences

among learners. These responses also indicate that the teacher does



not look at the slow learner.as a hopeless case, and therefore may try
to provide learning situations where even tﬁé slow learner can achieve
some progress. Only 4.7% believe that, in general, the effort that the
teacher makes to improve the slow learner is a waste of time, This

attitude is displayed by a larger percentage (11,1%) of the rural tea-
chers. Almost every teacher, both urban and rural, disagrees with the

atatement that the slow child must not be accepted to achool,

Questioh Nineteen:

In the hypothetical case presented in this item, a large
majority of the respondents helieve that John's behaviar was the result
of his home envirohment. An individual's overt reactions to a situa-
tion often reflect his home influences. The stereotype that John had
inherited the characteristics of his father was eipressed by 11.8% of
the urban teachers and 16% of the rural teacheré. Only 0.8% of the
urban teachers saw little hope in improving John in any way: but 8%
of the rural teachers agreed with this point of view. This shows
that only a small percentage of both urban and rural teachers see
little hope in improving behavior patterns of problem children. In
general the Armenian elementary school teacher is aware of the strong

impact of home environment on the behavior patterns of the pupils,

Question Twentys:
In studying thié hypothetical case, a liftle more than half

of the regpondents express the belief that Henry was stealing bocks to
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gatisfy a need, and recormended that some kind of job be found to en-
able him %o earn pocket money. Another sizeable group of teachers

(46 .4%) thought that Henry must be suspended but not expelled from

school, The Armenian elementary scheol teacher is exhibiting an wn-

deratanding of the underlying causes of child behavior, This whole-

some attitude is displayed by a relatively smaller group of rural tea-

chers.,

Question Twenty One:

Only 47.2% of the respondents were gble to detect the re-
lation between iary's timidity and home environment, while & larger

group (52%) believed that she rmust be faorced to share class discus-

aions to overcome her difficulty. These respondents were not aware

that before recommending any clue to overcome the difficulty one rmst

seek to vnderstand the bases of the exhibited behavior, and that merely

forcing Mary to take part in classaroom discussions may have adverse con-

sequences, Among rural teachers this attitude toward the timid child

was more widespread (68%). Only 0.8% of the urban teachers thought

Mary was naturglly timid, while 4% of the rural teachers took this

position.

Question Bix:

4 little less than half of the respondents believe that

parents have been helpful in solving some problems, Among rural tea-

chers only 22.2% have such an attitude toward the parent. Approximately

half of the teachers think that parents oreate more problems than they
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solve or that parents exerf pressure on the teacher in favor of their
child. This negative attitude on the part of the teachers toward
parents is displayed far more by the rural teacher (77.8%). The Ar-
menian elementary achool teacher seems to have had unrewarding exper-
iences with parents., Whether the responsibility lies oﬁ the under-
gtanding parént or on the unqualified teacher is contioversial. But
it is quite obvious that the respondents are unable to see parents as
a rich source of information-and that 3oﬁe basic problems of the pu-
pils can only be solved by the cooperation of the parents.
Question Seﬁenteanﬁ

Approximately half of the respordents believe that kinder-
gartens are created so that children may ecquire certain skills, Only
one-third of the rural teachers agreed with this point of view; the
remaining two-thirds believe that kindergartens are created so that
the child may be disciplined from an early age. 41,7% of the urban
_ teachers tock the same position. This negative approach may account
for the unhappy classroom atmosphere prevailing in s0 many kindergartens,
The emphasis put on disciplining the child from an early age is associat-
ed with the fear that failure in complete control even in the kinder-
garten will Indicate the incompetency of the teacher. Cultural demands
atrengthen this_unwholesome att;tude. It is Interesting to note that
while 4.7% of the urban teachers believe that kindergartens are creat-
ed so that parents may get rid of their children, noneg of the rural

teachers sided with this point of view,
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Question Nine:

To which grades mist the able teacher be assigned is the
problem dealt with in this question. 87.4% of the urban teachers and
65.4% of the rural teachers believe that fhe lower the grade the more
able the teacher must be. The writer doubts strongly if teachers would
be willing to put such g belief into practice. In géneral the level
of the grade to which a teacher 1s aseigned is congidered a criterion
in determining the status of the teacher.

Queétiﬁn Thirteens

Three-fourthas of the respondents belleve that a student
must repeat his class when he fails in An important subject such as
arithmetic or language. A still higher percentagé of rural teachers
(84.6%) agree with this idea. Such a belief reflects the emphasis
put on the achievement of mastery in particular subjects, It is en-
couraging to see that 21.3% of the urban teachers and 15.4% of the
rural teachers recommend promotion on the basis of age{ It is obvious
that the majority of the teachers are not aware of the principle of
continuous promotion in elementary schools recommended by many educa-
tors. It was already stated that the Ministry of Bducation in Syria
has made promotion in the first four grades of the elementary schools
automatic, If the Armenian elementary sgchool teacher sees the import-
ance of developmental experiences and ofldeairable‘social attitudes,
perhaps, then, he will agree to promote pupils on the basis of age.

Qj.leétion Ten:

Almogt three-fourths of the respondents have taken an



- 70 -

intermediate position concerning the problem of sharing responsibili-
ties in decision making. They neither, favor the idea that the prin-
cipal will meke decisions and teachers will put them into practice,

nof do they agree to bring in the learner as a participant in decision
making. Still it is encouraging and significant tﬁat fifteen per cent
of the teachers favor the participation of the learner; In rural areas.
more teachers (30,8%) want the principal to assume the respongibility
of decision making and only a very small percentage favor pupil parti-
cipations It may be suspected that in rural schools the authoritarian

atmogsphere is more prevailing than in urban schools.

Question Sixteens

A little more than half of the reapondents, both urban and
rural, believe that physical punishﬁent really disciplines some child-
ren. 'This attitude qttests to the wide use of corporal penalties in
the Armenian elementary-schools in Syria inoluding the kindergartens.
Control of the overt behavior of the pupils %y means of physical punish-
ment la considered as a negative approach to the protlem of discipline
by contemporary educationlsts. The emphasis nowadays ia on self-dis-
cipline. More urban teachers (32,8%) thanhrural teachers (19,2%)
confess that physical punishment is the result of the anger of the
 teacher. Only a small group of urban teachers (13.6%) believe that
the poagibility of physical punishment brings ordér into the clasge-
room. If it doés not bring order and gt is being used, then the ra-

tionalization will follow that it really disciplinea some childrens

L]
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Consequently the learming situation will no more be democratic and the

Armenian elementary teacher will tend to be authoritarian. It mast

also be mentioned that physical punishment is forbidden by law. -
question Twenty Five:

Question twenty-five deale with teacher attitudes toward
child béhavior. A1l children misbehave at times, It is naturai that
our adult standards can neither be fully understood nor entirely ad-
hered to by children. But how far are we able to understand our child-
ren and honor their own processes of child growtﬁ and development?
Recurring behavior problems are the_reauit of personaliiy difficulties;
therefore parents or'teéchera should understand the.underlying cﬁusea
if they expect to help the child. Research has shown that teachers
and mental hygienista differ in their interpretation'of children®s

.behavior. In the following paragraphs a brief summary 6f a study by
E.C. Hunter will be presented on this topic. The tiends revealed by
Hunter will be used as a basis for interpreting the reéponses of the
Armenian elementary school teachers.

That teachers should understand better thé social and emotion-
al dynamics of cﬁildren'a behavior is increasingly evident. Effective
guidance of behavior depends upon the proper gauging of background
factors and the careful appraisal of misbehavior tendencies, The

~ comparative seriousness of behavior problems in children has now been

the subject of gystematic study for three decades.’

1 E,C. Hunter, "Changes in Peachers® Attitudes toward Children’s
Behavior Over the last Thirty Years," Mental Hygiene, ix4 (1957),
3"'11. -
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In 1926-27 Wickmanl in his own cléssic invenstigation revealed
‘that teachers and mental hygieniats differed markedly in their infer-
pretation of children's behavior problems. The teachers rated as most
gerious transgressions against authority, diéhoneaty, immoralities,
violations of rules, iack of orderliness, and lack of application to
school work, In striking contrast, a group of meﬁtal hygienists rated
" the proceeding items low in the scale of seriousness, but rated most
serious unsocial, withdrawing and recessive behevior. Also to the
clinicians, excessive suspiciousness, dreaminess, being over-critical
of others, sensitiveness and shyness, which were minimized by teachers,
were &angef signals for trouble in the future. ‘

Mitohellz in 1940-41 compared teachers! and mental hygienists®
attitudes toward pupil behavior with Wickman'’s findings., On the whole
he found that teachers continued to be more concerned with teaching
conformity and respect for authority than with helping pupils meet
their basic neceds. |

Sparks>

in 1952 showed that varying amounts of experience had
little effect on the attitudes of teachers toward behavior problems
but that the amount of education did affect ratings., Teachers with
education beyond the bachelor's degres were closer to the c¢linicians
in their appraisal of children's behavior than were teachers with less

*

education,

1 E.X. Wickman, Children's Behavior and Teachersg' Attitudes (The Com-
monwealth Fund, New York, 1928).

2 John C, Mitchell, **4 Study of Teachers' and Mental Hygienists' Rat-
ings of Certain Problems of Children®, Journal of Fducational Research
XOVI (1942), 292-307.

3 J. N. Bparks, "Teachers' Attitudes toward the Behavior Problems of
Children", Journal of Educational Psychology, VIIIL (1952), 284-~91,
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Hunter in his own study found that although teachers continue
to be concerned with much annoying and aggressive behavior, their un-
derstanding of causal factors and of the consequences of behavior pat-
terns has expanded and deepened over the last three decades., Teachers
today are dealing more effectively with the whole child over the lbng-
span, The more highly trained teachers specially are better able than
teachers formerly were to analyze and interprete the significance of
recesgive and withdrawing forms of behavior,

Quegtion twenty-five consisfed of three columns of nine quali-
tieg describing student behavior. Column A4 listed nine good gualities
and column B listed nine poor qualities; and the teacher was asked to
check three qualities in each cclumn that he thought to be the most
importante The third éolumm included nine unclasgsified gualities and
the teacher was agked to decide himself whether each quaiity was a §.od
or poor gquality.

Wickmanl states that from the reports of teachers on the oc-
currence of undesirable behavior in their pupils it appears that tea-
chers are most aware of these problems which affect the child's appli-~
cation to school works In the Arﬁenian school, submission to order and
routine in the classroom is a prerequisite for .effective study, ﬁigh
achievement on the part of the learner reflécté the efficiency of the
teacher and good control not onmly facilitates teacher's work but is

regarded by the culture as one of the hest qualities of the teacher.

1 Wickman, 50.

-
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Adccording to the responses of the Armenian elementary school

teachers the rank order of the nine good and pooxr quélities stands as .

followa:1
A, Good Qualities . B. Poor Gualities
1, Intelligent le. Tazy
2, Diligent _ 2, Dishonest
3. Obedient _ ' 3. Talkative
4. Prompt ' ' 4, Disobedient
5. Honest 5. Dull |
6. Reapectful 6. Boastful
7. Cooperative 7. Quarrelsome
8, Serious 8, Tiﬁid 

9, Modest : 9, Aggressive

It is obvious that the respondents rated high those gualities
as godd which directly contribufed to better achievement and efficient
classroom control. If the learner is intelligent, diligent, obedient,
and prompt, the immediate teaching purposés of the teacher will not
be frustragted. While if the learner is honest, raspectfui, coopera=
tive, serious, and modest (qualities low in rank), there is no guarantee
that the achievement o the pupil will be up to the'expectation of the
teacher.

The rank order of poor qualities suggest alaimilar trend, with
the exception of the second item, dishonest, 4 ldazy, talkative, dis-

obedient, and dull learner will not only fail himself, but also fail

1 Urban teachers chese intelligent and dlligent, dull and boastful -
with equal frequency.

-



- 75 =

LY

the teacher, It is obviocus that the Armenian elémentarylsohool teacher
is particularly sensitive to those problems in pupils that frustrafe
mastery of subject mafter and endanger his status as a teacher. The
items lowest in rank--boagtful, quarrelsome, timid, aggressive--suggest
difficultieé in children in their social and emotional adjustment. We
may conclude with Wiekmanl that the personal problems of the child seem
to be subordinated to.the problems encountered in téaching and in class-
room management, It is surprising to find the adjective honest the fifth
in rank in good qualities and its antonym the éecond in rank in poor
qualities, Probably the teacher takes honesty for granted'in high
* achievement, while he would-emphatically object if that achievement
~is secured through dishonesty., Why the quality of being intelligent
was the firat in rank in gﬁod qualities and its antonym the fifth in
poor qualities is difficult to explain. It is possible that in good
qualitieé the teathers rated high those items that secured high achieve-
ment, while in poor qualities classroom control and moral values might
have operated as important criteria.

The respondents of rural areas made similar choices in good
qualitieas The same four adjectives-~intelligent, prompt, diligent,
and dbedienf--appeared with-the higheat freguency. In the poor quali-
ties, lazy came first; theﬁ came dull, bogstful, talkative.2 These
qualities, except the quality of boastfulness, are directly related to
gchool achievement and classroom control, Thus there is more consis-

tency in the choices of the rural teachers. It appears that being

—err .

1 id., p. 43. :
2 al teachers chose boastful and talkative with equal frequency.



-7 -

boastful is resented in the rural area more than in the urban area.

' No teacher in the rural area chose timid as 'a significant poor guality.

Among urban teachers 15.7% made -this choice, It seems that ncne of

the rural teachers are aware of this personal problem-of the child,
‘The third group of qualities, where the teacher was expected

tc decide himself whether the quality was good or poor, brought about

some confusion in the minds of the respondents. Beveral teachers could

not see a clear-cut division as good or poor in these qualities. This

was expected because the questions were quite unstructured.

The mental hygienists in Wickman®s étudyl rated high the gquali-
ties of being over-criticel of others, sensitive, shy, and dreaming;
while restless and inquisitive were rated quite_low. @uietness and
gubmissiveness do not appear on Wickman's list. It mgy be assumed that
mental hygienists would consider these two qualities as serious behava-
ior problems of children. Hbdern psycﬁologiats tend not to resént the
use of competition as an achievement--motivating incentive, provided
 that unequal competition is not permitted.

These nine items were rated as good gqualities in the following

rank orders
1. Competitive (93 .6%)
2, Inquisitive (90.2%)
3. Sensitive (84 s0%)
4. Quiet (62,9%)
5. Shy (52.8%)

1 Ibidn' T&ble VIII' Pe 243,
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6. Critical (42 .4%)
7. Submissive (34 .4%)
8. Restless . (30,6%)
9, Dreaming _ (16.1%)

It is cobviocus that no item was chosen by every respondent as
good or poor quality; Thip wide range of difference indicateé great
variety in approach to these behavioral problems of children., The
Armenian elementary school teacher.may value competitiveness énd ingui-
'sitiveness, since these qualities promote achievement; but he displays
a relative ignorance conéerning the sensitive, quiet, shy, critical,
gubmissive, restless, and dreaming child. It is bélieved that the res-
pondents lacked the professional awareness necesgsary to discérn the
underlying‘causes and the seriousness of thess qualities for thé future
life of the learner., The mental hygienist would rate all these items,
probably with the exceptidn of competitivenesa, as poor qualities.

The implication of the discrepancy between the ratings of the
nmental hygienist and the Armenian elementary school teacher is of
great importance. Once more we come to the conclusion fhat persona-
lity problems of the children are not properly evaluated when main
emphasis is on the acédemic achievement of the learner. Thus, gquali-
tles which facilitate orderiy teaching processes are valued and adult
gtandards are imposed on pupils. Consequently, the classroom atmos-
phere can no more be democratic and the teacher tends to be autocratic,
It becomes obviocus that the Armenian elementary school teacher has
mich to learn about the nature of the learner if he is going to be

effective in his teaching career,
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Rural teachers diasplayed a similar lack of understanding of ;
behavior problems of children with the exception-that a considerably
larger number of rural teachers than urban teachers considered sub-

missiveneas g good quelity.

PART 11

The second part of the main questionnairé presented twenty-l
five.atatementa to be answered as yes or no, Respondents were urged
not to leave any statement unanswered and, when in doubt, to make the
best possible guess. In theory, statements of this nature must be
precise in phrasing and consigtent in application., The writer be-
lieves that the first of these criteria was met, but cannot claim that :
these statements are all consistent in nature, Therefore the choices
made by the respondents must be taken to be true or false in genersl.

In the analysis of the responses these twenty-five statements

are divided into the following three categoriess

A. Stereotypes-~statements which display nbn-rational beliefa,
not supported by objective evidence;

3, Attitudes and beliefa——atatémenta which discloae certain
patterns of thinking and feeling on the part of the teacher
toward the learner or the learning situation.

Ce Practiceg-~statements which are operational suggesting hoﬁ
the teacher would act in certain school situations. These
categories cannot be employed as airtight divisions; rather
they tend to be relative and arbifrary, and, to a certain

extent, even, overlapping.
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A. Numbers ten, eleven, fifteen, sixteen, twenty-four, and

twenty-five are grouped as stersotypes. |

Walter Lippmann, one of the earliest writers on stereotypes,
gays that for the most part we do not first see and define, we define
first and then see, In the great blooming, buzzing confusion of the
cuter world we plck ot what our culture has glready defined for us,
and we tend to perceive that which we have picked out in the form
stereotyped for us by our cul ture .

Thus sterectypes sre firmly established irrational beliefs,
The dindividual with stereotypes is entirely convinced, at least on
the emotional plane, of the correctness of his views and does not
hegitate to express them as final judgements, He comes out with
black and white distinctions and is unflexible in his- opinions.

10, Almoat two-~fiftha of the respondents think fhat boys are
more intelligent than girls, Half of the rurasl teachers agree with
them. Research has shown practically no difference in intelligence
between the aexes. And whatever differences there are may be atitri-
buted to environmental factors. Such a stereotype will affect teacher
attitudes and practices as well as influencing pupil self.concept.

11, Approximately three-fourths of both urban and mral tea-
chers believe that arithmetic shows best the differences in intelli-
genoé amonglstudents. An erronecus understanding of the word intel-
ligence may be the underlying factor in such a stereotype. This may

adversely influence ourriculum organization and promotion of pupils.

1 Walter Lippmann, Public Opinion (Haroourt, Brace and Company, New
York, 1922), p. 81,
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15, Approximately forty-five per cent of the respondents assume
that sometimes one-third or one half of a class of twenty-five étudenﬁs
may fail in a certain subject, Such a stereotype tends to project fai-
lure on to the pupila. 4 larger percentage of rural teachers (65.4%)
display this stersotype. |

16. A majority of the respondente believe that more students
fail in arithmetic because it is a difficult subject. A larger group
of urban teachers (8l1.5%) agrees ﬁith the statement, ©Such a stereotype
concerning any subject matter is an unsoﬁnd appraisal of learning ac-
tivities, ‘ '

24, MAlmost half of the‘urbaﬁ teachers and three-fourths of the
rural teachers believe that a good teacher uses half of the period to
explain the new lesson. The Armenian elementary schbol teacher tenda
almost to exhaust himself by talking and explaining, thus forcing the
child to.be a listener, The stereotype displayed in this item also
tends to render the classroom teacher a domineefing figure before the
eyes of the children.

25, Approximately forty-two per cent of the urban teachers and
fifty-six per cent of the rural teaqhers think that home assignments
are not done well because parents are unable or unwilling to help
" their children, The probable underlying mechanism in the formation
of such @ atereotype is projection. The kindergarten and elementary
school teacher is trying to hold the parent responsible instead of
quegtioning the quantity of the home asaignment mﬁde and the quality
of the work required from pupils. Several modern educationalists would

even question the use of home aszignments at thease age levels,
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For instance, Burton has gumserized several studiea in this area by
stating that "home study is not a significant factor in affecting the
achievement of pupils."l |
I+ is natural for the Armenian elementary schocl teacher to
have his own stereotypes., He too has been subjected to a unique school-
ing of attitude formation in.the family, school, commnity, and the cule
ture at large. He too has relatively fixed and naive opinions on pro-~
fesgional issues. Moreover stereotypes are communicable and contagious.
An elementary school teacher with stereotypes will be in an exceptionally
good position to spread his own irrational thinking on the minds of
children, At this age children are incapable of questioning the vali-
dity of a teacher's statements, for they regard him as the symbol of
final truth.
B. ¥umbers three, seven, eight, nine, twenty, and twenty-one
are grouped as teacher attitudes and beliefsa,
The foilcwing quotation summarizes the meaning and development
of attitudes.
Every human experience ie accompanied by af-
fective qualities known as feeling tones. PFeel-
ing tones are present in all sensations as plea-
santness or unpleasantness, satisfaction or an-
noyance. These experience qualities, which are
individual and personal, relate to and affect the
way a peraon thinks or behaves in any situation.
Feeling tones are among the components that form
the basig of an individual's attitudes...in in-

dividualt's thoughts, interests, and behavior are
influenced by his attitudes.

1 Burton, William H. The Guidance of learning Activities (New York,
D. Appleton-Century Co., 1944), p. 344,
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Attitudes act as . dynamic farceé in homan
behavior. They give it direction and influence
the mental-set of the individusl in any situa-
tion. A4ttitudes are not necessarily constant,
They vary with the intensity of the individual's
interesf and with the persons or situations in-
volved,

Teachers have their own attitudes toward the learner and the
learning situation. They have their own feeling tones and these tend
to be expressed a8 overt belravior in practice. These feeling tones
. also determine to a certain degree the-beliefs of the individual tea-
cher. Moreover teacher attitudes and belilefs, directly or indirectly,
influence or condition the attitude patterns of pupils.

3, Both urban and rural regpondents are almost unanimous in
gtating that they are not ashamed to tell others that they are tea-
chers. In spite of the fact that only 55.6% of the teachers had chosen
teaching as a life caréer, atill the Armenian elementary school teacher
ig not inclined to underrate his status.

7. Only a majoritj of the teachers believe that most children
are obedient, It is believed that the authoritarian atmosphere prevail-
ing in the Armenian elementary schools at times will forece the child
to exhibit his resentment, thus prompiing the teacher to form such an
attitude toward the learner, It is endoﬁraging to see that a large
number of rural teachers (81l.5%) agree with the statement.

8. Approximately seventy per cent of the urban teachers and

only sixty-three per cent of the rural teachers believe that most

1 -Crow and Crow, pp. 80-8l.



children are eager to learn. TWhen the teécher is dominafing'and when
the pupil does not share in preplanning, the learner will understgﬁd—
akly exhibit little eagerness to-learn.

9. It is encouraging that almost three~fourths of the urban
teachers and four-fifths of the rural teachera believe that physical
defect hampers the achievement of even the intelligent child, Bduca~
tors think that physical handicap interferes with school achievement.
gnd there is no reason why the gifted child would be an exception.

20, The great majority of both urban and rural teachers agree
that the dignity of every learner must be fespectéd. Such a wholesome
attitude digplayed by these teachers may be an asset in developing
other favorable attitudes toward the learner.

21, Teachers are almost unanimous in believing that the student
will not try his best if he does not like the teacher, Therefore tea-
chers admit the importance of pupil attitudes toward the teabher. CAl-
most three-fourths of the rural teachera agreed with this statement,

" The rurai teachers appear to be somewhat less aware of the importance
of pupil attitudes toward the teacher as a motivétional factor,

C. Question number one, two, four, five, six, twelve, thirteen,
fourteen, seventeen, eighteen, nineteen, twenty-two, and twenty-three
are grouped under the heading of practices.

l, The great majority of the teachera are not confused when
somebody visits their classes. The writer, from his personal exper-

ience, strongly doubts if this is the case in reality.
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2, Almogt eighty-five per cent of the teachers indicate readi-
ness to take part in an in-service summer aéésioﬁ. This is meaning-
ful for the implications of this study. Therefore it mﬁy be safely
agoumed that if egn In-service program is orgaﬁized there will be enough
teacher candidates tp take part in ite A smaller percentage of rural
teachers (63%) has shown this readiness.

4, Both urban and rural teachers are almost unanimous that
discipline is the major problem in their work. Educationists general-
ly believe that discipline tends to bhecome a& minor problem if the pupil
is actively engaged in meaningful work. But the teacher who tries to
gain overt obedience to his commands when he is the only person asctive
in the clagsroom will face many discipline problems. Moreover, it is
believed that community demands and teachers' conceptions of "good
discipline" have operated tﬁgether to convince the teacher that full
control is imperétive.

5. Almost one-fifth of the teachers do not think that teacher
meetings have been fruitful. It may be assumed that some teachers have
not obtained the assistance needed from their superiors. Rural teachers
almogt unanimcusly agree with the statement.

6., It is worth noting that 35.5% of the teachers think that
order in the school is the responsibility of the principal. Frobably
several réspondents were inclined to think that as order in. the class-

room is the responsibility of the teacher, so order in the achool is



.the reaponsibility of the principal, 1Is such a wrong conception éf
classroom and school the result of the contrdl exercised by the prin-
cipals? Far more rural teachers.(57,7%) have this erroneous conception
of the regponsibility of order in the school.

| 12, More than one-third of the respondents think that the main
task of the teacher is to teach the gifted child. There is value in
neeting the academic needs of the gifted child; but to regard this as
the teacher's main task is a misconception which may have serious con-
sequenceg for the average and the slowlchildren. Near an equal per-
centage of rural teachers‘have expressed the same opiﬁioﬁ.

13, More than one-fourth of the respondents agree with the
statement that the grade is a powerful wegapon in the hands of the tea-
cher in disciplining the child, If we assume that agreement also ﬁeans
practice, we see a very narrow conception of child controls Far more
teachers in the rural areas (42,3%) have taken the same position.

14, Almost three-fourths of the teachers think that students
mist be grouped according to their ability. This would facilitate the
work of the teacher in school achievement; But the writer does not be-
lieve that the respondents are awsre of the shortcomings of homogeneous
grouping., Moreover, in the kindergarten and elementary school, learn-
ing to live together muat not be outweighed by mastery of fundamentels.
It ig interesting to note that oniy 55,6% of the rural teabhers favor
grouping according to ability. |

17. The majority of the teachers oppose the idea of teaching

most of the subjects in a self-contained classroom arrangement. Lack
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of professional tfaining may cause the teacher to be insecure in fac-
ing diverse learning situations, Moreover, the popular emphaais.on the
mastery of subject matter may be another reason for the choice made.
Definitely, teachers are migsing the advantage of knowing and working
with the whole child, A asmaller group of rural teachers have taken
such g position. Perhaps in rural areas the practice ig to assign the
same teacher to teach many subjects to the same group or grade,

18, It is encouraging to see that hoth urban and rural teaschers
are almost unanimous in thinking that the gifted child too needs the
help of the teachers The gifted child alsc experiences problems, per-
haps different in‘nature. Helping him to solve his problems and satis-
fy his needs is a major respongibility of the teacher.,

19, Both urban and rural teachers, almoat unanimously, agree
with the statement that the purpose of the school is to prepare the
child for future adult lifes. The writer believes that in the Armenian
elementary schools in Syria this preparation for future life may be -
so much emphasized that the present needs of the children may be over-
~ looked.

22. Almoat equal percentages of both urban and rural reapond-
ents, B0.8% and 8l.5% respectively, are reluctant to accept children
into kindergarten before the age of foure. This is in sharp contrast
with the desgire of the parents to enter their children at an earlier
age, ag discussed in a former section of this thésia.

23, A great majority of the teachers agree with the statement
that competition must be encouraged in school. Educators recommend

competition with one's own record of performance to avold the harmful
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effects that may result through excesgive competition. Rural teachers,
~almost unanimously, agree with the statement, |
It may be geen that an_ehtire chapter has been devoted to the
analysis of the main questionnaire. Throughout this analysis the em-
phasis has been on the richness of detéil pro#ided by the responses of
the teachers involved, For this reason each item in the guestionnaire
has heen dealt with separately. Any attempt to summarize and generalize
upon this detailed analysis cannot do justice to the larger body of ma-
terial to which it refers. Nevertheless, the following general observ-
ations can he made:
1. Teachers revealed a wide range of differences in teacher
attitudes and beliefs on psychological and pedagogical issues,
2, Significant_stereotyp?s were operating in their beliefs and
practices.
3, There were deficiencies in evaluation methods employed and
& considerable number of teachers wére inclined to see¢ a
hierarchy in subject matter,
4. A considerable number of teachers could not sense the value
of parent-teacher cocperation in solving the problem of child-
_ren, |
5. A deficient notion of discipline and control was overtly ex-
pressed by & sizeable number of respondents 1eading'to the
questionablelbelief that physical punishment would disoipline

som@ children.
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6+ Pupil participation in lesson planning was not acceptable
for the majority of the teachers, . ?

7. Qualities of pupils directly contributing to better achieve~
ment and efficient classroom control were rated high, while
qualities which might have adverse consequences for the men-
tal health and future life of children were rated low.

8. The majority of the teachers favor grouping for instruction
according to ability and departmentalized inastxuction,

9, Teaching load, salary, and achievement of the learner are
the major coﬁcerns of the teachers,

10, Discipline is the major classroom problem for the great ma~
jority of the teachers.

11, Almost unanimously teachers agree that the purpose of the
school is to prepare fhe child for adult life.

These are some of the major areas where deficiences were iden-
tifieds It must be pointed out that a comprehensive and detailed exa-
mination of all the incompetencies of the Armenian school teacher is
beyond the mcope of this thesis. It must also be mentioned that the
respondents displéyed certain positive attliudes and basic understand-
ingas of child nature in limited areas, probably gained through their

direct contact with children over a period of several years.
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CHAPTER IV

TWMPLICATIONS OF THE STUDY

In chapter two of this thesis the background of the Armenian
schools in Syria was described, the stages through which the Armenian
community had passed as it has become an important minority group were
pioctured, and the development of a syatqm of private schools of this
minority group was presented., Further, important facts concerning the
Armenian schools in Byrias were discuaaed concerning school organiza-
tion, teaching staff, enrolment, budget, and currigulum. In chapter
three an attempt was made to determine the beliefs, attitudes, and
practices of the Armenian elementary school teachers in Syria through
a gquestionnaire preﬁared by the writer of this thesis. Now, in this
last chapter of the ?heaia,'the implicatiéns of this study will be
presented under the following four headings: !

A+ The Armeniﬁn elementary.school, the teacher, and his task.

B. Competencies demanded by the profession,

C. Proposals for instructiOnal improvement.

D. A look to the future,

4. The Armenian Elementary School, the Teacher, and His
Task.
The material conditions under which the Armenian teacher works

are extremely difficult and inadequate. Very few schools were originally

- 80 -
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built to become centers of educatiqn. It was already stated that the
most impoftant plén for the future, accdfding to principals, was that
of gecuring better school buildings. Sanitary conditions are poor,
end, particularly in rural areas, both teacher ahdlpupii suffer im-
mensely from the inadequacy of physical facilities,l Ten years ago the
situation was far more discouraging. .Dhe to the effofts of the Armen-
ian General Bénetolent Union, Calouste Gulbenkian Foundation, and com-
minity leadsrs a considerable improvement was accomplished. The Ministry
of Education played an 1mportgnf role in this respect by formulating
certain minimum reqpiremanfs oonoerning the physical condition of these
educational institutions. Furthermore, most of the ﬁrmenian'elementary
schools do not possess even.a minimal amount of equipment,'facilities,
and supplies. .Claaarooms are often overcrowdéd. and it becomes neatly
impoasible fo: even the devoted teacher to meet the individual needs
of the pupila. | |

The Armenian learner enters kindergarten at approximately four
years and six monthe., He must spend in general three yeaxrs gt this
pre-elementary stage oi his schooling. ?he program consists of non-
scgdemic gctivities such as games, muaic; dancing, etc. for the first
two years, but academic preparation begins in the third year. Before
he is ssven years old, the child is already engaged with books and
homework_asaignments. Moreover he must deal with two languages, Arabic and
Armenian., Classes for this age group are an integral part of the elemen-
tary schopla, housed in the same building and administered by the same
principal., There ls a kihdergarten leader responsible for the organiza~

tion and guidance of the activitiea.



The course of study at the elementarj level lasts six years
and at around thirteen years of age the Armenian learner will be a
graduate of elementary school,  For a congiderable mumber of pupils
this is the final stage of their formal education, Data collected
from ten schools concerning their graduates in 1958 showed that less
than one third of these graduates entered secondary school. This
clearly demonstrates the importance of elementary e&ucation for the
Armeniaﬁ learner. Whatever the knowledge the pupil acquires in these
institutiona, be it language or arithmetiec, science or general know-
ledge, it must serve him ag his basic academic preparation. 8uch a
situgtion puts additional significance to-the work of the teacher in
his task of educating the Armenian learner.

The Armenian community in Syria for long years was isolated from
the Arab culture due to the absence of a common language, - Only after
thirty~-five years has the Armenian learner begun to master the Arabio
language. The Armenian teacher himeelf was unaware of the social and
cultural neéds of ﬁhe pupil. Meeting thg requireﬁent of both Armenian
and Arab cultures was an impossible task, since the teacher himself was
not equipped with the skills and knowledge that the taak demanded. Due
to the effective intervention of the Ministry of Bducation the gituation
was ameliorateds The public school program was introduced into the
Armenian elementary school and the Armenien learner is now making con-
sidergble progress in the mastery of the Arabie language., It may alsc
be expected that in the near future a new generation of Armenian teachers
will be equipped with an adequate knowledge of both the Arabic language

and the Arab culiure fto help the Armenian learner to come closer to the
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commnity at large and assume fuller.responaibilities as loyal citizens.
fhe Armenian kindergarten or eleméﬁtary achool teacher does not
have the adequate preparation'that hig task demands, It was pointed out
in chapter two that these teachers gre recruited principally from elemenT
tary and junior high school graduates. The teacher may be a person who
has failed to join a8 more profitable profeasion; Though verbally praised,
he is, in general, placed at a low level on the social scale, Quite
often he is in the profession temporarily and may desert his teaching
career when & hetter pogition is secured. His salary is so small that
his personal attachment to the profession may soon be defeated by his
material neéda. Thus teaching may no more be attractive for him either
socially and economically. He ie so heavily overloaded in his school
task that he is upable to find time and seek méans to surmount his per-
‘gonal limitations, In and_out of school duties exhaust his personal
resources as an educator and leader. Consequently it is natural that
he may assume an attitude of unconcern and carry out his duties with
little enthusiasm.
| It wag repeatedly stated that the Armenian elemen tary school
{teacher or principal does not have the preparation adequate to the de-
mands of his taske. The full weight of this statement will become clear-
er if we compare the level of education of-theae educators with another
group of elementary school teachers,
In 1953 Inther E. Bradfield collected data from fifty selected

elementary schools in Ar¥ansas concerning the teachers, their problems
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and extent of supervisory aasistanog.l His findings ahowed that half
of the teachers responding to the question.indicated they had completed
four years of college work and held a bachelor's degree. The largest
group was composed of those with three or more years of college train-
ing. The typical teacher held a bachelor's degres. Practically all
beginning teachers and those who had taught from one to four yeérs had

. completed four years of college training and held a bachelor*s degree.
Ninety-five per cent of the teachers had completed at least three yeara.
of college work.

In the present study it was shown that in rural areas two-thirds
of the teachers were graduates of elementary school, Approximately
eighty-eight per qent of the total sampling group were graduates of
elementary achool, Jjunior high school or high school , Moreovef it was
stated that pot a gingle teacher or principal held a bachelor's degree
in eduéation. It becomes obvious that with this level of education and
with no profession;l training the Armenian elementary school teacher
cannot be effective in the performance of his task as an educatof.

Education in the Armenian elementary school is traditional and
academic, often divorced from the needa of the learner and of gociety.

. The teacher continues to employ the same approach that he ﬁas subjected
to as a learner. Imparting knowledge through the textbook is consider-
.ed to be his @ain task, Verbalism prevails at all ranks of the educa-

tional lédder, thus encouraging the fupil to recite what he has aocquired

1 TIuther E. Bradfield, "Elementary School Teachers: Their Problems
and Supervisory Asalstance,“ Educational Admlniatration and Super-
VlBlOI‘l., VL (1959)’ ppt 102"‘6.

i



from texts with relatively little understanding. The program of instruc-
tion is rigid and prescribed from "above™. Motivation and incentives
for the learner are either non-exigtent or extrihsic in nature. Under

these cirdumstancaa effective teaching cannot be realized,

B. Competencies Needed by the Armenian Elementary School Teacher,
The foreéoing discussion presented some of the majof problems

confronting the Armenian elementary Schools.and teachers, Now attention
will be given to one specific area, namely, teacher competencies., The
purpose 1s to develop certain oriteria based on the thoughts of contempo-
rary educationalists, in the light of these oriteria recommendations
will be made concerning ways Qf improving teacher competencies,

Teacher competencieas may be divided into three areas.

1, The teacher as a person,.

2, The teacher as a citlzen.

3. The teacher as a member of the teaching profession,

. lo It is said that every teacher, whether he is aware of it
or not, has a philosophy of education, The way he views life and its
praoblems wiil not only determine his value judgements but alac affect
his attitudes concerning his pupils and colleagues. Whether the feacher
considers the teaching profession important and valuable enough to de-
vote a whole life to it is influenced by the value he at?aches to the
self-realization of each individual and the social welfare of thé com-
minity at large. The Armenian elementary school teacher lacks the

security that his profession should offer him, The factors involved

-—
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in such a gituation are both economic and professional, He may fealize
that the task confronting him is of supreme importance, but he is un-
able to contribute all the potential resourﬁes that he possessea., Con-
sequently he may either reture into complacency or feel defeated in
his own drive for achievement. Moreover his disappointments may en-
danger his mental health., He is expected to be emotionally stable and
attempt to solve his or pupil‘'s problems calmly and intelligently., A&
number of questions may be raised in this connection. Can the Armenian
elementary school teacher adapt himself to the prevailing conditions?
Can he safe-guard his mental health? Can he continue to enjoy his
profegsion? Can he reduce his fears and worries? Can he achieve a
satisfactory degree of self-esteem?

2, The culture in which the ﬁrmenian teacher is to perform
his duties and assume his responsibilities expects him %o bé an en-
lightened person. He is not only to be an example for his pupils, but
alsoc to other citizens in the commnity. He is to be actively inferest-
ed in the major problems of the group and be ready to serve in many
kinds of out-of-school activities, He must assume leadership in youth
oréanizationa, sporta clubs, scouting, Sunday school, etcs In rural
areas the scope of this activity is still wider. There he is the
symbol of knowledge and leadership. If he is a principal, he is ex-
pected to find solutions to practically any kind of problem that the
group méy face.

Unfortunately, the Armenian community in éyria is split into
opposing groups and the teacher is expected to side with one to resist

the other, Often he is unable to rise above a clique mentality and



keep his integrity of thought. Moreover the school in the Armenian com-
minity is expected to achieve diverse goals. The teacher canmot escape
from assuming corresponding reles. It is true that his main responsi-
bility is toward the learner, but the comhunity has its owm demands too.
Thus the Armenian teacher must know the needs of the community in which
he is engaged to work, try to be the major link between home and school,
| rise above trivial problema and be able to keep his integrity of thought,
direct his pupils toward life-long goals, show readiness to serve his
group and his country, be a good citizen himself and cultivate a deep-
rooted undarstanding of good citizenship in hia pupils. Can the Armen-
ian elementary school teacher assume all these roles? Can he achieve
all these goals? Is he in a position to realize the importance of all
these goals and roles? Are we not expecting from ﬁim too much when
we have given.him so little?
3. There 1s a definite feeling today that education must play
a large part in the readjustment which society must undergo, Conse-
quently the demand will be for teachers with a broad and deep uﬁder— 
standing of life. Hducation today cannot be defined as teaching of
datea and facts, symbols and formulas; rather it must help pupils to
sense broader areas of life situations, Moreover, knowing the child
has become imperative. Morse and Wingo emphasize the ides in the fol-
lowing statement: |
The learner, in our schools, is a chang-
ing, growing, maturing being. Hig growth
needs at any point affect what he will
lgarn and how and what he will need to

‘learn. There is a sequence in his un-
folding potentinlities as well as in the

—
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ad justments he must make. You can under-
stand and help him better today if you
knew what happened to him yesterday

what problems he will face tomorrow.

The range of competencies that & teacher is expected to possess
as a professional in the guidance of learning is varied and wide. In
the following pages some of the basic professional competencies of the
teacher that modern thought stresses will be presented.

a. The teacher should understand the principles of human grbwth
and development, He must possess an adequate knowledge of behavior
through the best available research and supplement these with a know-
ledge of fhe background of the particular group with which he is ex-

pected to work.

b. The teacher should know the basic principles which are es-

- sential to effective learning. ILearning is a process of adaptation

through new behavior patterns to solve new problems., ILearning is an
active process related to the learner'a purposes. When he is not ac-
tively engaged in the learning aituation he will display lack of in-
terest and find the classroom situation quite dull, A good teacher
will provide experiences directly related to the life of the learner

fo develop skills that he may efficlently use in other but similar life
situations.

¢, The teacher must be able to create a classrocm climate in

which his relation with- the pupils is friendly. Maximum learning can-

1 William C. Morse and G, Max Wingo, Psychology and Teaching (Chicago,
Scott, Foresman and Company, 1955), p. 51, )

-
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not take place in an atmosphere df high authority on the part of the
teacher and complete submissiveness on the part of the pupil. This
may result in fear and worry, enemies of effective learning.

d. The teacher must be able to adjust learning to individual dif-
ferences. Research has shown the existence of individual differences
4in interests, needs and abilities among learnmers. This does not sug-
gest that group purposes or needs are to be neglected. Btratemeyer
makes this idea clear in the following statements:

Children need to be understood and treated as the
.individuals they are, each with his unique poten-
tiglities and rate of growth, each with his om
background, problems to be solved, specific habits
to be satisfied.l

e. The teacher must be able to make learning meaningful for
the pupil. This does not only imply that the content of the curriculum
must be appropriate for the maturity level of the child, but also it
mist be directly related to his life and purposes, If the teacher is
able to achieve this goal, motivation will be the nafural result of
interest. Stratemeyer in simple but candid words makes the following
- comment z

eeseesTO the learner the thing that arouses
him, that sets g problem at his growth level,
becomes his goal--g slide to be climbed, a

doll to be dressed, a book 0o be read, an ex-
perience to be shared with a friend, a request
to be made, a problem to be solved. It is in
terms of his purposes that the learnmer identi-
fies sources of satisfaction or diseatisfaction

in an eﬁperlence and draws concluslons for future
action.

1 Florence B, Stratemeyer, et al., Developing a Curriculum for Modern
Living (New York, Bureau of Publications, Teachers College, Columbia
University, 1948), Pe 57,

2 Ibid‘-' Ps 6l.
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f. The teacher must believe with educators that the norﬁal child
ig able to learn and enjoys learning, Such an attitude on the pért of
the teacher will not only facilitate his personal relationship with the
learner but also serve gs a basis in_selecfion of experiences. A wise
teacher will give up any learning experience which does not appeal to
the learner. He will alsc be alert in discerning the causes of lack
of interest and be ready to go aleng with the neede and purposes of
fhe pupile. |

ge The teacher mist be able to have a sound understanﬁing of
evalugtion in assessing pupil progress and growth, the emphasis being
on the quality rather than on the quantify. Reproducing what has been
memorized from books is not to be regarded as s high degree of achieve-
ment, rather the able teacher mst lock to see if the learner is able
to use the acquired knowledge succegsfully in life situations to =solve
his problems,

h, The teacher must be able to aot with the other person*s best
interest at heart, This guiding principle of his prbfessional ethics
must not only be given lip service but effectively implemented in his
daily life, particularly in his relastions with his pupils and with his
colleagues, |

One could continue to enumerate and discuss many more competen-
cieg that a teacher of our century is expected 4o possess, The follow-
ing quotation, though lengthy, well summarizes the competencies in the

career of the teacher:
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(1) The heart of the school program should
be experiences which interest and challenge
boys and girls. Vicarious experiences must
be based on sufficient first hand experiences
to have meaning to the learner, Knowledge is
important, but it must be related to action.

(2) School experiencea should be consistent
with the physical, smotional, intellectual and
apiritusl needs of children.

(3) A controlling purpose must be that each
child shall have the opportunity to grow and
develop to his optimum., He needs to feel that
he "belongs" and that he has the ability to
achieve in areas considered important by his
peers and by adultis. '

(4) Differences in the way children learn
and achieve must be recognized. Genuine res-
pect for individual differences in all phases
of personality and ability calls for an in-
formal classroom atmosphere in which children
learn from one another and where questions of
boys and girls are welcomed by the teacher and
other adults. Iearning materials of varying
degree of difficulty are essentigl. XEducation
is not regarded primarily as “ground to be
covered", but rather as a means of meeting
needs for effective living.

(5) The oriterion of achievement should be
growth in desirsble behavior characteristicg—-
desirable action in performing the tasks of
daily living now and in the future. 'The school
must recognize its double responsibility of en-
abling the child to appreciate his heritage and
to assist the home, church and commmnity in
developing citizens capable of coping with tre-
mendous current problems. The skills, know=-
ledge, attitudes, values and understanding con-
sidered neceagary for effective citizenship
must be given careful and apecific considera-
tion by adulte in planning the educational
program of schools, Experiences which best
enable boys and girls to develop these charac-
teristics should then be provided.
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Buccess of the program should be evaluated
in terms of actual change in the aotions, the
thinking, the behavior of boys and girls.

(6) Evaluation, a process of decision--
making, that is indispensable to effective
learning, should be an actual part of teach-
ing. It includes determining values, iden-
tifying and clarifying purposes, and arriv-
ing at judgements which are supported by evi-
dence. Evaluation, as a basic factor in de-
veloping a good learning environment, in-
volves the intelligent and continued use of
procedures which help teachers and children
to keep clearly in mind (a) the job to be
done, (b) appropriate ways of accomplishing
the job, and (c¢) needed next stepa in bring-
ing about improvement.1

Tt was stated that the Armenian elementary school teacher has
practically no professional training, But teaching has become a pro-
fession and no teacher could expect to be effective in his task of
educating the children of this minority group without an edequate
knbwledge of human growth and development, without understanding the
basic principles essential to effeotive learning, without undergtand-
ing the nature of the child and identifying individual differences to
be able to meet the needs of every pupil.

It was alao stated that the Armenian elementary school teacher
has only'a limited education, is poorly paid, is overlocaded in his
school task, teaches in schcols where physical conditions are far from

being satisfactory, where even a minimal amount of equipment, facili-

.tiesg, and supplies are lacking. Thege factors combined with the

1 National Education Associstion, Association for Bupervision and
Curriculum Development, Creating a Good Environment for Learning
(Washington, D.C., 1954), pp. 27576,
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professional incompetencies identified lisited at the end of chapter
three will bring us to the conclusion thatnan attempt must be made fto-
ward the professional improvement of the Armenian elementary school
personnel. In the following section of this thesis alternatives for

the realization of thias goal will be prcposed and discussed.

C. Proposals for the Professional Tmprovement of the Armenian

Elementary School Teacher.
The preceding section of this chapter ended with the conc-

lusion that an attempt mist be made for the professional imﬁrovement .
of the Armenian elementary school personnel, In this part of the chan-
ter the writer attempts to suggest several posgsible ways of helping
the Armenian elementary school teacher toward this improvement. For
manf of the ideas that will be advanced documentation is not claimed;
because, in moat cases, these go beyond the data that this study offers.
But it must be stated that this attempt is not mere speculation; it is
based on the data at hand and on the personal knowledge and experience
of the writer. The following four possible sources of professional
improvement will be explored:

1. In-gervice training progranm.

2. Summer seminars at the American Univeraity of Beirut.

3. Normal school program.

4, 8yrian Teachers College.

These points will now be discussed in the above order.

1, In-zervice training program,.

BEven in the most advanced countries in-service education has

come Lo be recognized as an integral part‘of educational planning., If
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schools are expected to keep pace with eveolving personal and social

needs, their provision for in-service fraining must be'regarded ag of
prime importance. Bvery school system must be prepared to modify its

old ways of doing things and improve its practices to create better learn-
ing situatiOnﬁ for the child. The importance of these facts cannot be
overemphasized for the Armenian elementary school and teacher,

The question may be raised as to whether or not the Armenian
elementary school teacher can benefit from an in-service training with
his meagre education when his interest in the profession is limited and
the material conditions in which he is expected to perform his task are
discouraging. The responses of the teachers to the‘questionnaire in-
dicated that almost eighty-five per cent of the urban teachers and
gixty-three per cent of the rural teachers have shown readiness to par-
ticipate in an in-service summer session. The writer strongly believes
that the Armenian teacher is eager to learn and to improve. Horeover,

~it is suggested that if material reward were to accompany improvement,
his responsiveness to opportunities for in-aervice growth and also his
attachment to his career will be strengthened.

In this part of the thesis the scope and organization of an
in-gervice training program will not be dealt with in full detail, nor
will related problems such as budget and personnel be fully discussed.
ﬁather the nature of such a program and its implicationa for the aﬁpar—
ent needs of tﬁe group will be clarified, and some other factors such

asg ldcaliiw'and language will be briefly presented.
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The fact that successful learning, not only for children, bui
for adults as well,‘is effectively achigved only through the acfive par-
ticipation of the learners must be the cornerstone of an in-service PTO=
gﬁam. Many teachers with different levels of education and with d4if-
ferent backgrounds must be led through meaningful learﬁing experiences,
The success of an in-service program depends oﬁ application.of democg:a-
tic principles and the meeting of individua; needs.

. The findings of this study identified cextain incompetencies of-
the -Armenian elementary school teacher as well as geveral gquestionable
~beliefs and attitudes, practices, andlatereotypes. To secure improve-
ment in these and other related areas, it is proposed that in-service
program be divided into two major parts,

.1, Summer courses and activities.

2, Training on the job,

Bach part will now be discussed.

~ Summer Sessionss

The typea of activity which may be undertaken during summer
mgy include an elementary course in eduoatiopal paycholegy, conferences
and discussions, and demonstration--workshop, experiences., A course in
educational psychology will{aeek to acquaint the teacher with the nature
of childfgrommh and development, the dynamics of humen behavior and
learning, the essentiala of the educative process, and the role of the
teacher in‘this process, The outcomes anticipated are stated in the
following guotation: _

l. Better understanding of children (physically, mentally, and

emotionally) and the implicationafof these understandings

for teachiné and learning.
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2. Adjugtment of school environment and school activities to
meet the needs of children ahd provide for their ihterests.
3, Self-analysis on-the part of the teacher and improved teacher
efficiency. |

4, A perménent interest fbr child study.l
Conferences and discusgions will offer opportunities to look into indi-
vidual or group problems and attempt to find solutions. BEvery aotivity
plammed should be the outgrowth of some expressed need on the part of
the participants., A4 planning committee composed of teachers collect
suggeations from the teachers of various schools to determine areaa of ’
major interest. In general, however, activities and discussions may fall
into three groups:

1. Those related to community problems. .

2, Those dealing with the needa of individual schools.

-3..Those planned as concrete help in classroom prqcédures.
Through the medium of demonstration--workshop experiences, teachers
mﬁy chserve and grapple with methods and skills wseful in the solution
of problems facing the Armenian learner and teacher. Instructors may
conduct model lesaons in various subjects with children attending such
summer schools. Demonstrations may deplet activities which should re-
sult in increased alertness and professional gkill for the teachers as
well as & greater amount of oreative work for children., Student parti-
cipation in planning and execution may.be emphasized and pereonal ex-
periences of individuel boys and girls may be taken as integral parts

of curriculum and teaching.

1 Bulletin of the Department of Elementary School Principals, National .
Education Assoc¢iation, In-Service Growth of School Personnel (Twenty-
First Yearbook, XXI, No, 6, 1542), D. 293.
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During summer most of the teachers will be free to follow
the program offered, and mcreover there istthe possgibility of secur=-
ing qualified educators from other countries, particularly from
ILebanon., Care must be taken that the material offered is in kegping
with the knowledge and understanding of the teacheré. The most ap-
propriate site for such classes is Aleppo where more than two-thirds
of the teachers live énd work. The findings of this study have shown
that Armenian is the only means of communication for this group; The
fact that adequate texts and printed materials are not available in
this language put the prospective instructors under the cbligation
of full preplanning of printed material before the start of the pro-
gram. This will be a valuable opportunity for the leaders to tailor
their material to the needs and readineas of the in-service group,.

The duration of the summer session will be two months each
gummer, and the leaders will attenﬂ for three consecutive years,
Those who complete the whole course succeasfully will be awarded a
certificaté.to £hat effect. The program fbr the first summer will
include the three activities mentioned above, namely a brief course
in educational psychology, conferences and discussions on various
topics based on the interests and problems of each group, and de-
mongtration workshop experieﬂces in summer achools. The program
for the next two summers will depend largely on the resulis obtained

during the first summer,
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% is beiieved that every teacher or principal teking part
in the in-service program will join dibéqasion groups to share ideas
on such topice aa guidance, supervisidn, evaluetion, promotion, and
methods of teaching particula% gubjects. Special aftention mst be
paid to the needs of principals and kindergarten leaders; for the
success of the in-servide program will depend partly on the quality
of the work achieved during summers and partly on the manner in
which principals and kindergarten leaders encourage the day to day
application of new ideas, concepts and skills throughout the school
year.

Such a program cannot be proposed without considering the
financial problems involved. Armenian elementary achools are in no
position to make material sacrifices. The only hope is in finding
a foundation or.benevolent union having the material resourées to

sponsor such a program. Calouste Gulbenkian Foundation ia'already

spending substantial sums by sending kindergarten leaders or teachers

and principals abroad for professional improvement. Will the Founda~-

tion be willing to use these funds for an in-service program? - More-
over, certificated teachers will expect better salaries; and this
fact must be congidered as one highly probable ocutcome of such a

program of professional improvement. -

(b} Training on the joﬁ
This part of the program can be either an alternative

or a supplement to the summer sesaiona; therefore its organization

-
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and scope will vary accordingly. It is likely, however, that not

" all teachers will be able to attend summer sessions. Therefore, it
is recommended that_training on the job bé'a part of the whole in-
service training, hereby seeking to meet, at least partially, the
needs of individual ingtifutions and teachers.

The pian for this part of the in-servicé program is to have
a group of qualified educators, in the role of curriculum consultants,
vigit practically every Armenian elameptary school in Syria during
the scholastic year. Their responsibilliies may inelude obsgervation
of the teacher at work, individual conferences and counseling with
teachers, conferences and discussions with thé teaching staff,
studying each institution functionally and solving local problems
peculiar to each éituation, looking into the possibilities of meeting
government requirements with greater degrees of success. Any educator
responsible for this part of the program will work with each school
from one to four weeks, depending on the size and needs of each insti-
tution.

The cooperative sharing of ideas must be the outstanding
feature of the curriculum cohsultant?a work. The aim is to find areas
in which the principal, the teacher, the pupil, or the .community may
be seekiné help. It is likely that any educator working in this part
of the program can fail easily if he ig not tactful, cooperative,
and understanding. |

The visit of the curriculum consultant must follow an invita-

tion by the school anthorities. In no case should he try to force
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his way into a school. Througﬁ correspondence consent can be cbtained
and assurance can be given that his ultim@te aim is to help.

Both parts of this in-service progfam reéuire gualified
leaders, and such leaders are ﬁot readily available in Syria. Educators
may be secured frqm abroad or arrangements might be made to develop
these leaders from tpe ranks of present teachers by giving university
education to able and enthusiastic candidates. The minimum qualifica-
tion of any instructor or educator working in the program should be
a bachelor's degree in education.

The following basic principles are quoted for the successful
aperation of such in-service programa:

A desiraﬁle program of in-service education:

1. Begins with an inventory, or survey, to determine the

current local needs.

2, Starts where the teacher actually is and leads by moderate

steps toward higher professional standards.

3. Sets up specific objsctives.

4, Involves specific and cobperative plahning.

5. Substitutes leadership fqr authority.

6. I8 adjusted to the needs, interests, and capacities of

each teacher.

7. Ia unbiased, free from preconceived ideas anﬁ prejudices,

8. Is concerned with teacher personality as well as scholastic

achisvement.

9., Recognizes individual merit.
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10. Is organized in such a way that its effectiveness can
be evaluated.
11. Results in self-analysis and self-evaluation.

12, Is contiming, evolving plan.l

2. Summer Seminars at the American University of Beirut
A second alternative for the professional improvement

of the Armenian elementary school teacher is a provision for summer
seminars in the American University of Beirut. The advantages of
such a program are many. In an orgenized institution, such as the
American University of Beirut, qualified leadership personnel is
available., Working with highly trained educators will enlarge the
perspective of the Armenian elementary teacher and enable him to
study his career more objectively., Also these summer seminars may
create an atmosphere for freedom of thought and expression for all
participgnta. Neturally the aseminsrs will de;emphaaize stréight
academic teaching; instead they will emphasize new insights into the
teaching task. Teachers whose work has been subject-centered may be
introduced to new instructional practices. Attention may be given
to the development in the teacher of ; familiarity with specific
classroom activities-which he may use in his own classroom work,
Pgrticipants may observe model lessons in the'teaching of different
subjects. Audio-visual aids may be amply used to acquaint the tea hor

with cheap but useful types of materiala.

1 Ibid., p. 409,
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This alternative has its own limitations. Only 37.8% of
the respondents tolthe main questionnaire stated that they have a
knowledge of the English langnage. It was already stated that these
responses mist be taken with reservation.,  Thus the rumber of Ar-
menian elementary school teachers who can Benefit from surmer sessions
in an American university is assumed to be quite limited.

Summer seminars'‘msy also be organiszed st the French University
of Saint Joseph in Beirut for those who have an sdequate knowledge
of the French language. But the same limitations as those mentioned
above will be operating. The writer is in no position to know the -
likely rumber of participants in such programs nor is he gble to

determine the expenses involved.

3. .Noma.l school progré.m
The purpose of the in-service program or univefsity

summer aeminéra was to secure pfofessional training for the teachers
now serving in the Armenian elementary schools. On the other hand
the purpose of establishing a normal school in Syria is that of
preparing qualified teachers for future recruitment. How and when
this can he achieved ia.a question for which there is no ready-made
answer. It may be stated, however, that such a plan will be a slow
process; but in the long run it is likely to prove effective,

Perhaps a'more.practical approach to the preparation of
teachere.ia the establishment of a two-year course in education in
the two Armenian secondary schools in Aleppo, namely Karen Yeppe and

Calongte Gulbgnkian Secondary School. Karen Yeppe is already &
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secondary school preparing students for the Syrian baccalaureats.
This institution has produced a considerable number of teachers for
the Armenian elementary schools, mainly serving in Aleppo. Calouste
Gulbenkian Secondary Schooi will become a full fledged secondary
institution within a year. These two schools could start programs
20f teacher preparation if funds were made available by an organiza-
tion having the material resocurces. This would enasble the Armenian
elementary schools to recruit teachers to replace those with a rudi-
mentary education and with no professional training. Moreover such
a plan would enable the Armenian elementary schools to meet govern-
mentallrequirements in the recruitment of new teachers.

Another institution preparing teachers is Melkonian Educa-
tional Institute in Cyprus. For more than three decades this insti-
tution has prepared teachers for Armenlan schoola, But the program
of fered needs a radical change if it is to come closer to the modern
theory and practice of education. It must, however, be stated that
this institution can prepare only a limited rmumber of teachers for

the Armenian elementary schools in Syria.

A major advantage of establishing normal schools with a linmited

program in the two secondary schools now operating in Aleppo is the
fact that in these institutions teacher preparaticn may be provided
as a concomittant continuous of the existing secondary program.
Morecver pupilas from rural areas may study in these schools and then
gerve in the schools of their own villages or towms. One possible

limitation of this proposal is the fact that i1t may prove extremely
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difficult to secure government redOgnition for the degrees awarded.
In spite of this it may be assumed that such a program would go
far toward meeting the needs of the Armenian elementary schools in

Syria.,

4, Syrian normal schools.

The last but not the least important suggestion for the
preparation of future teachers for the Armenian elementary schools
refera to the Syrian normal schools. There are two normal schools
in Aleppo alone pfeparing teachers for elemenfary schoois. To be
eligible for these schoocls the candidate must have a brevet certi-
ficatg. These normal schools have a program which axter_xds over three
years, and, upon the completion of the credits required, the candidate
is awarded a diploma which ﬁfficially entitles him to teach in any
élementary school in Syria. Little is known to the writer of this
thesis concerning the curriculum and organization of this pre-service
pProgram,

As the Armenian learner acquires fuller knowledge of the Arabic
language, he will be in a better position to benefit from the opportu-
nities that these public institutions offer. It was already stated
that the Armenian learner in all levelé of education follows the
program presoribed by the Ministry of Education. BHe must obtain
his brevet to be eligible for secondary education. The Syrian Uni-
veréity in Damascus offers a program of four years of post-baccalaureate

studies leading tc a degree of "licence". Those who want to acquire
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profespional training in teachiﬁg must study an additional year.
Both the normal schools and the Syrian University offer ample op-
portunities to the Armenian learner to secure professional training
in education. ‘

An obvious implication of the existing system of éducation
in Syria is the fact that the Armenianllearner is expected to follow
in the footsteps of the Arab learner if he expects to cbtain degrees
officially recognized by the Ministry of Education. The improvements
achieved in the field of pre-service teacher education in Syria are
very encouraging; and there is no reason why the Armenian teacher-
trainee will not benefit from the opportunities that his country is
80 ggnerously offering.

Four sliernatives have been presented as gatewsys to the
professional improvement of the Armenian elementary sdhool teacher
or for the recruitment of prospective teachers. They seem fo be
different phases of one asingle effort. At present no single program
alone could satisfactorily ﬁeet the needs of the Armenian elementary
schools., It cannot be claimed that herein all of the alternatives
to the problem have been exhausted, This has been an attempt to
suggest certain ways taking into congideration the needs of the Ar-
menian elgmenta:y achool teachers, the future turn-over of the teach-
ing staff, and the existing educational opportunities of the country
where these institutions are expected to meet the needs of this

minority group.



- 115 -

D. locking to the Future

Looking to the future one is forced to speculate on
developments that.may emerge in the courselof time. This will not
be a casnal attempt to anticipéte future eventsg; rather it'will be
based on the existing state of affairs and not detached from reality.
In the pecond chapter of this thesis it was seen that Armenian educa-
tional institutions have been contimously growing. But the direc-
tion of the growth has been mainly horizontal, and directed toward
the ability to offer an Oppoftunity of education to évery member
of this minority group. However, in recent years, this growth has
taken s vertical direction. Several gchools have begun to operate
at an intermedigte level, and a few have become well organized
secondary schools. It is hoped that this upward movement will con-
tinue in the years to come. New demands are facing the Armenian
learner and the Armenian schools héve 10 assume new roles. An
elementary education, which wag the basis of his training. can no
more meet his ever-growing needs. .

' This growth has another phase too. A the schools in the
urban areas enlarge and move upward, the achools in the rural areas
are declining. 8Several schoolg in rural areas have already closed
their doors. The Armenian population is showing a definite tendency
to move into towns and cities. I% may be anticipated that the number
of Armenian schools in rural areas may decrease, thus obliging the
schools in towns and cities to accommodate more pupils. Particularly

the schools below the elementary level may wither away., Continucus
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growth or death are the alternatives for any educational institution.
This means that there must be continuous growth on the part of the
educational workers toc. Herein lies one major prdblem of the
Armenian elementary achools in Syria. Will the growth of the teacher
match the growth of the schools?

It was stated that the Ministry of Education is introducing
changes in the curriculum of elementary schools, the tendency being
toward better provision for the needs of the learners. In a world
of change and tension schools have to assume increasingly important
rolea. To a degree schools reflect the culture they grow in and in
turn bring changes in that same culture. This means that the Ar-
menian learner has t6 come closer to the Arab culture without ldsing
his own identity. This has been achieved to s large degree in the
past few years and it may be predicted that this movement toward
increaﬁed interaction between the_Armenian'learner.and the Arab cul-
fure will be a continuous process. Will this interaction culminate
with integration?

New demands and new trends bring about a definite feeling
that the education of the Armenian learner mist undergo a process
of readjustment. This brings forth a new demand for teachers with
broader and deeper understandings of their own society and of life
in general. Fgom where will these teachers come? The desperate
financial gituation of the Armenian educational institutions does
not give any sign of hope. Will the community make an additional

effort toward more materisl sacrifice? Will the Ministry of Education
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increase the subsidies for-the Armenian schools or assume wholly the
educational burden of this minority group? Will there be foundations
pouring in substantial additional funde to save thése institutions_
frdm complete loms of idgntit&?

Finance has been, is, and will contimnme to be the most
acute problem of the Armenian elementary schools in Syria. All over
the world the respongibilities of the teacher are emphasized and the
role he plays in the forward movemént of humen welfare is glorified,
And practically all over the world the material reward of the teacher
reméins at a minimum. The Armenian elementary teacher is not an

exception to this state of éffaira.
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.Dear Principals
I am writing a thesis about the Armenian elementary schools
in Syria and the professional improvement of the teachers serving
in these institutions. I am in need of brief historical facts about
gach schocl, T will be thankful if you could answer the following
questions on a separate sheet. Your answers will not appear in the
thesis as separate facts, but will be added to those of other schools
to discover general characteristics.
1. (a) When was the gchool founded?
(b} By what name?
(¢) With how many students?
(d) By whom?
-2. (a) Vhat changes have taken place in the student body?
(b} V¥hat is the present mumber?
3. (a) Does the institution own the school building?
(k) For how many years?
4. Vhat projects do you have to be realized in the near
future? |
5. Any other fact that you consider important in the history

of your scheool.
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. (Prepared by the Advisory Committee of Calouste Gulbenkian

APPENDIX B

Armenian Schools in Syria

Poundation, 1958~1959)

B Murber of  Number of 4  Collected

_zd. Name of the School Locality Denomination Students Teachers Women Men  Budget from student
1. Tatiomal Vartanian Aleppo ot 344 13 7 6 14867 5398

2. Armenian Evangelical (Ash- 2

rafieh) " P 120 8 6 2 8900 2000
3.  Setrag Mesrobian " 0 170 12 11 1 23134 6180
4.  Betnel (Jebel Sayda) e P 37 2 2 - 2565 264
5.  Eripsimiantz " od 35 2 2 - 2064 200
6.  Yational Kermanigian n 0 150 7 5 2 ol 4715
7 Hovseplan . : c 280 n 10 1 12270 5575
8.  National Sahagian " 0 721 30 21 9 71500 37086
9.  National Zavarian s 0 530 24 17 7 45509 24566
10.  Vartanantz " ¢ 447 19 9 10 30498 17817
11.  National Mesrobian " 0 473 16 9 7 30000 15000
12.  Guiligien (Medan) " 0 365 13 6 7 27000 21500
13.  Bethel g P 425 25 19 6 43000 23000

- 119 -



- APFENDIX B (Cont’d.)

Number of Kumber of | Collectc

Yo. Tame of the School Locality Denomination Students Teachers Vomen Men Budget from stude
14, Yarvaria . Aleppo c . 415 10 9 1 9580 3120
15.  ™Terre Sainte (Ram) o ‘. ¢ 2116 76 48 28 144985 27802
16.  MNational Gulbenkian 0 175 8 8 - 4870 5975
17, *National Karen Yeppe 0 0 300 31 9 22 140000 58525
18.  National Ousoumesiratz-- |

Levonian o P 265 16 12 4 20584 6234
19.  National Gertasiratz " 0 470 23 16 7 43745 25650
20,  *Guiligien (city) " 0 550 42 13 29 60250 30000
21,  fkhitarien . " c 322 15 4 11 35200 16500
22, *Colleges des Sceurs de T |

1" immaculee, Conception " c 365 25 17 9 61445 45638
25.  Sainte Thereza " c 261 13 11 2 16950 9445
24.  Crphelina "La Providence” " c 30 - - - 13850 7640
25, Lazar Najarian Ea. *Calouste

Culbenkian Secondary School " 0 660 37 17 20 109272 40810
26. Emmanuel ] " P . 216 14 12 2 19700 12000
27.  TFational irvamian | & 0 60 4 4 - 47 850
_nm. National Haigazian | . 0 qﬁ. 49 38 11 1ossol 48490
29.  Guenatz " P 170 13 8 5 18961 7674
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Number of  Number of Collected

No. Name of the Schocl Locality Denomination Students Teachers Women Men Budget from students
30. Zm.._..wmum,u. Zavarian -  Damascus 0 115 11 6 5 9243 2700
31,  Sahagian-G. Gulbenkian o o 169 © 13 10 3 20899 10000
32.  *National Tarjmanchatz " 0 332 14 9 5 20610 13650
35,  National Miatzyal 0 172 12 7 5 19496 9027
34,  National Papkenian . n 0 50 -3 2 1 1335 665
35, Armenian Bvangelical | " P 90 9 6. 3 1llo00 2500
36.  Armenian Catholic Patriarchate o c 185 12 10 . 2 10985 1140
37.  National Saint Hagopiantz Iatakia 0 187 12 9 3 14200 7500
38,  National Sshagian’ Homs 0 124 8 5 s 7090 4200
39. National Nebastengal Kessab 0 22 6 4 2 2950 . 300
40, National Qusoumnasiratz

Miatzyal " 0 140 9 6 3 6250 1750
41.  Armenian Evangelical " P 78 10 6 4 9050 1100
42,  Mesrobian Karadouran 0 35 3 1 2 2600 600
43, zm.w.woumu. Miatzyal ' 0 32 2 2 - 975 400
44.  Armenian Evangelical " P 15 2 1 1 1635 155

45, Armenian Evangelical Koerkune - P 24 3 3 - 2124 195
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. : Jumber of Humber of “ollected

No. Name of @rm School Locality = Denomination  Students Teachers ‘Women Men DBudget from student:
46. Armenian Evangelical Ekiz Glouk P 10 1 1 - 695 30
47.  Armenian Evangelical Baghjaghaz P 6 1 1 - 1les 75
48, Sarafian - Adn-el-Arab 0 169 7 3 4 8513 2074
49, National Khrimian " 0 84 8 5 3 425 1040
50. National School uwﬂww 0 85 3 1 2 wWHo 1125
5l. ¥Fational mnwoow Kamishli 0 118l 56 18 38 8l574 54954
52 *Saint mﬁmmﬁmﬁu (Boys) " c 203 8 3 5 8540 7354
53, *#Baint Hovsepiantz Tmmaculee

Conception (Girls) " ¢ 380 14 14 - 10540 9000
54.  Nationel School -  Amouda 0 41 4 2 2 2850 1100
55. Nationgl School -El-Haseke 0 lo7 5 3 2 6150 3000
56, Miatzyal School " e 521 15 10 5 18800 7000
57.  National School Derbesie 0 31 2 1 1 2550 255
58,  Guiligian t 0 102 8 4 4 16000 2150
59.  Sainte Thereza " c 82 6 3 3 4600 2500
60.  National Mesrobian Ras al'Ain 0 84 5 3 2 3350 980
61, National Aramian Afrin 0 15 2 1 1 1000 624
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TOTAL

Bumber of Mumber of Collected
No. Name of the School Locality Denomination Students Teachers Women Men DBudget from student
62, National Veratznount Yakoubie 0 50 L 2 3 4371 317
65.  National Sshagian Azaz 0 62 5 3 P 3950 1136
64,  National Khorenian Tel Abiad 0 110 4 2 2 5500 3700
65. National Mubarian Ragas 0 135 7 4 5 10000 1000
66.  National Scheol Deir-el-Zor 0 30 3 3 - 2800 885
67.  Fational Mesrobian Jarablus 0 61 5 3 2 2978 2882
68.  Saint Hovsepiantz " c 102 4 3 1 2050 720
16684 866 530 336 1488098 669235

*

0 - Armenian Orithodox -
P - Armenian Protestant

c a.bﬂamawmﬁ Catholic

Mumbers concerning budget and fees collected from m¢smmuwm_mﬂm in Syrian Pounds

Schools above elementary level
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AFPENDIX C :

Questionnaire Used by the Advisory Committee of Calouste Gulbenkian

Foﬁndation

1. Family name, father's name, first name (according to the identity éard)
2, Date and place of birth

3., Citizenship

4. BReligious denomination
#5. Male - female
*6, Married - single

7. MNumber of children

8. Number of persons dependent on him

Tumber of.perscns having income

#*9, Tevel of education

a) Elementary b) Secondary
e) College ' - _ d) Technical
10, Graduate of a)
(In order of b)
gsequence
c)
da)

11. Specialization according to diploma a)
b)
e)

%12, Languages known a) Armenian - speaking-writing

*Cross out the part that does not correspond to your answer.
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13,

14,

15,

*16.

17.
18,

19,

20:'

*21,

22,

23,

24,

25,

26,

)
c)

d)

e)

Subjecta taught a)

(The last three c)

years)
e)

Subjects preferred

- 125 «

Arabic ~ speaking-writing
English - speaking-writing
French - speaking-writing

Othef languages

b)
d)
£3
a) b)
c) a)

The school where he is teaching now

His status in that school a) Principal

¢) Permanent

Bagic monthly salary

Family allowance

b) Head teacher

d) Visiting

Number of periods teaching each week (period - 45 minutes)

Fumber of periocds in other duties

Other work than teaching: Yes - No

Bookg published:

a)
b)

c)

Years of experience in teaching

In which countries has he been other than Syria and how long?

a) Resident

b) Visitor

In what area does she want to have further education?

Is teaching a life job for her?
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27. Other remarks:

28, Address:

Signature and seal Signature of
of the principal  the teacher

Dates



APPENDIX D

THE MATN QUESTIONNATRE

Single Harried Mumber of children-—-=--—cac—c-=
level of Educations
(a) Elementary graduate
(b) Some secondary education (number of yearg=--—--- )
(c) Secondary achool graduate
(a4 Collgge educations
1, Mumber of years
2. Degree

(e) Beyond college:

3. Bpecialization---e=—-
(£) Iast 8chool attendede———-mmem—m—cmcaocccmae
(g) List class attendedwwo—mmm—cmmucmmmmcmcmmen
Numher of years you have been teaching ---------

Subjects that you are teaching this year: .

(a) - (bl (ec)
(d) (e) _ . (£
Full time teacher~--——-we—-==
‘Part time teacher-—mmw—mmww- explain what other job you have, if any---~

v — . S T S T ik ] o ] 8 T ) v A S T i L S S T T} e g PO e PR AL Sy T e g L e
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Your positicn in the school:
(a) Teachexr ~ (b) Kindergarten teacher

(e) Principal (d) Kindergarten leader

You are asked to help in a study which will try to propose ways
of helping the Armenian elementary school teachers in Syria. Your re-
plieé will be added to those of many other teachers and only the group
totals will be kmown. Do not put your name on the paper and try to be
perfectly frank ;n your answers. HRemember that you will answer these
questions in view of your own experiences and ideas, Don't try to find
out which is the wrong and which is the right answer, rather put dowm
what you think. The seriocusness and frankness with which you answer

will largely determine the success of this study.

PART I
Below is a list of statements and you are asked to check (Vv
the one which you think is the nearest correct angwer in each case., If
you are not sure make the best pogsible guess. Check every item buf
only one out of the three choices given.

l. (&) I have chosen teaching as a life career.

(b) Though I like teachding T don’t intend to remain in it long.

(¢) T will quit teaching as soon as I can find a better jch.
2, (a) I am a good teacher because T have the qualities that the
profession demands.

(b) I am not motivated to be a good teacher because moral and

material rewards are not satisfactory.

-



(c)
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i
i

I could be a good teacher if I had the adequate training.

3. Teachers are handicapped in their task because:

(a)

Teaching load is too heavy.

(b) Other duties out of school take much of their time and

(c)

energy.

They can't receive help when faced with difficulties.

4. The mgjor problem of the Armenian elementary school teacher is:

(a) Very low salary.

(b)
(c)

Lack of respect for his personal dignity.

The threat of being fired.

5. During the last few years:

G

Ts

{a)

(b)

{(c)

(a)

(bv)

{(c)

(a)

(k)

()

I have been able to do extensive reading for my instruc-
tional imprcvement..

I wanted but did not have the time to do extensive read-
ing for my instructional improvement.

I don't believe that through readihg one could become a
better teacher,

Parents have been helpful in golving some problems,
Parents create more problems than they sclve. |
Parents exert pressure on the teacher in favor of their
child.

T usually visit the homes of my students vecause I find
such practice very useful.

T don't visit the homes of my students not to be prejudiced
toward any students.

I want but can't find the time to visit the homes of my

studentsg.



g, (a)

(b}

(c)
9., (a)
(o)
(c)

lo. (&)

(b

{e)

11, {a)

(b)

(e)

12, (&)

(bl

(e)

14. (a)
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Teadhing is an easgy job that any average person can do
well,

Only persons who had adequate training can become good
teachers,

The good teacher is "born'.

The less able teacher must be assigned to the lower grades.
The lower the grade the more éble the teacﬁer mist be,

The best teacher must be assigned to the graduating class.
It is better if the principal makes decisions and ask..
teachers to put them into practice.

It is better if teachers share this responsibility with

the principal.,

Tt ig better if the learmer also participates with teachers
and principals in making decisiona. '

I go to every class after full preparation.

I preplan the lesson in case there is any need.

I never need to prepare a lesson before meeting the class.
I grade my students acéording to their achievement,

A student must repeat his class when'he fails in an im-
portant subject such as arithmetic or language.

A student must not repeat his class if he is as old as

his clgssmates,

Exgminations should be used as the main tool of evaluating

the success of the student,
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.

(b) Examinations should be used as an aid in evaluation,
(¢) Examinations must be removed from schools,
15, (a) The slow child may not be slow in every learning situa-
tion. |
(b) The slow child must not be accepted to school,.
(¢) In general the effort that the teacher puts to improve
the slow learner is a waste of time.
16. (a) The possibility of physical punighment brings order into
the class.
(b) Physical punishment is the result of the anger of the
teacher. |
{c) Physical punishment really disciplines some children.
17. (&) Kindergartens are created so that children may acquire
gertain skills, |
(b) Kindergartens are created so that parents may get rid of
their children.
(o) Kindergartens are created so that the child may be dis-
ciplined, from an early age.
18. An intelligent child asks a question the answer to which the
teacher dces not know at the moment.
(a) The teacher must give some answer to hide his ignorance.
(b) The teacher must admit his ignorance frankly,
(c) The teacher must ask the students to find the answer

without revealing his ignarance.
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]
1

19, John is & troublesome student. Moreover he puts little ef-
fort in his school work and ia quite irresponsible, A visit
to the home showed that the family was very poor., It is said
that John is like his fathgr, lazy and irresponsible,

(a) John's behavior was the result of his home environment.
(b) John had inherited the characteristics of his father.
(e) There is little hope that John may be improved in any way.

20, Henry, who is iwelve years old, is very active and sometimes
aggressive. The principal decided to expel him from school
when he caught him stealing books for the second time. Henry
is an orphan and the mother works aas a.servant.

(a) The principal's decision was right.

(b) Henry must be suspended but not expelled from school,

{c) BSome kind of a job must be found to bring him a little
"~ pocket money.

21, Mary, eleven years old, is a timid girl and dces not take
part in clgss discussions, although she does very well in
written work,

(a) She is naturally timid and there is no hope that she may
ovércome it

(b) Home environment must be studied to £ind the causes,

(¢) She must be forced to share class discussions to over-
come her difficulty.

In the twenty-second, twenty-third, and twenty-fourth questions

arrange the foilowing statements in the order of their importanée by

putting 1, 2, 3.
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22, (a) I feel helpless because I lack the knowledge of subject
~ matter as well as teaching techniques.
(b) I feél helpless when I am not allowed to practice what
| T believe,
(c) I feel helpiess, when, in spite of my'efforts, the achieve-~
ment of my students is not up to my expectation. |
23, In the teaching profession it is important:
(a) To understand the nature of the child.
{b) To have the ability to apply paychological principles.
(9) To h&vé mastered the subject matter.
24, The geod teacher is the onesx.
(a) Who likes his job ard the learmers.
(b) Whose students do well in examinations.
(¢) Who pays special attention to the gifted children,

25, Below are lists of good and poor qualities of students; in
the first and second_columns check three qualities that you
think are the most important. 1In the third column there are
nine other qualities, Encirole (G) if you think any quality

is good and encircle (B) if you think it is a poor guality.

A. Good Qualities B. Poor Gnalities C. Other Qualities
1. Chedient 1, Aggressive 1, G B Dreaming
2._Respectful 2, Guarrelaome 2, G B Shy
3, Intelligent 3, Disobedient 3. G B Quiet

4. Diligent _ 4. Dishonest 44 G B Resgtless



A, Good Qualities " B. Poor Qualities C. Other Qualities
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5. Modeat 5. lazy - ) 5. & B Submisaive

6. Honest 6, Dull 6, G B Inguisitive

7 Coogerative 7. Timid 7« G B Competitive

8. Prompt 8. Boastful 8. G B Bensitive

9. Serioua \ 9, Talkative 9., G B Critical
PART II

Below is a list of statements and you are asked t¢ encircle the

word "Yeg" if you agree, or the word "No" if you disagree. Don't leave

any atatement umanswered and when in doubt make the best pogsible guess.

Yes

Yes

Yes

Yes

Yes

Yeg

Yen
Yes

Yes

Yes

Yesg

Yes

I get confused when somebody visits my class.

I am ready to take part in an in-service summer session.
I am ashamed to tell ‘others that I am a teacher.
Discipline is the major problem in my wbrk.

Teacher meetings have been fruitful.

Order in achool is the responaibility of the principal.
Most children are obedient.

Moét children are eager to.learn.

Physical defect hampers the achievement of even the intel-

" ligent child.

No l?
No 2§
No 3.
Ho 4.
Né Se
Ne 5?
No 7.
Ko 8.
No 9,
Yo 10,
No 11,
No 12,

Boys are more intelligént than girls,
Arithmetic shows best the differenées in intelligence among
atudents.

The main task of the teacher.is to teach the gifted child.



- 135 -

Yes No 13. The grade is a powerful weapon in the handa of the teacher
in digciplining the child.

Yes No 14. Students should.not be grouped according to their ability.

Yes Neo 15, It is possible that sometimes one-third or half of a class
of twenty-five students fail in a certain subject.

Yes No 16. More students fail in arithmetio becaunse it is a difficult
subject.

Yes No 17. A teacher should not teach one or two subjects in gll grades,
rather teach most of the subjects in one grade.

Yes No 18. The gifted child also needs the help of the teacher.

Yes HNo 19. The purpose of the school is to prepare the child for future
life.

Yes Mo 20. The dignity of every leérner mist be respected.

Yes No 21, The student will not try his best if he does not like the

~ teacher,
Yes No 22. No child must be admitted to kindergarten before the age of
- four,

Yes No 23, Competition must be encouraged in school,

Yes No 24. A good teacher uses half of the period to explain the new
lesaon,.

Yes No 25, Home assignments are not done well because parents are un-

able or unwilling to help their children.



Question
Item

. Fumber
Per Cent

Missing

Question
Tten
Number
Per Cent

Missing

Question
Ttem
Numbey
Per Cent

Missing

fuestion
Item
Rumber
Per Cent

Migsing

70

55.6

59

4645

70

57.8

96

7642
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PART I
Trbax
One
b c
46_ 10
36,5 749
1
Two
b o]
11 57
BeT 4449
Three
b c
33 18
273 149
6
Four
b c
27 3
214 244
1

25.9

14

51.9

3343

17

65.4

Rural

One

b 0
18 2
66.7 T4
Two

b o

3 10_
11.1 37.0
Three

b c
1o 8
37,0 29,7
Four

b o

5 &
19.2 1544
1



Question
Item
Number
Per Ceni

Wissing

Quegtion
Ttem
Numbex
Per Cent

Missing

Qpegtion
Itgm
Number
Per Cent

. Missing

Queqtion
Ttem
Nunber
Per Cent

Missing
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Urban
Five
a b ¢
55. 60 | 9

44,3 48 .4 T3

3

Six
a b o]
58 42 . 24

46 .8 33 .8 19.4

3.
Seven
a b c
I8 14 75

29,9 11,0 59,1

Eight
a b 4]
63 7 57

49.6 5.5 44.9

Ruzal
Five

a b c

9 9 9

33.3 33.3 33.3

Bix
a b c

22,2 55,86 22.2

Seven
a b o
7 712

269 .26,9 46.2

1
Eight
a b e
3 14 9

11,5 53,8 34.6

1



Question
Ttem
Fumber
Per Cent

Missing

Quegtion
Itgm
Number
Per Cent

Missing

Quegtion
Ttem
Number
Per Cent

Missing

Question
Tten
Number
Per Geﬁt

Missing

3.1

14

11,0

68

54.0

l9 -

1540
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Urban
Nine
b ¢
111 12
87.4 9.4
Ten
b c
94 19
4.0 .15.0
Eleven
b c
42" 16.
33.3 12.7
1
Twelve
b Q
67_ 41
52,8 32,3

Rural
Nine
a b
3 17
11.5 6544
1
Ten
& b
8 17
30.8 65.4
1
Eleven
a b
16 9
61,5 34.6
1
Twelve
a b
1 15
3.8 57.7
1

23.1



Quegtion
Item
Number
Per Cent

Missing

Queqtion
Itgm
Fumber
Per Cent

Missing

fuestion
Ttem

Number

Per Cent

WMisging

Question .

Item
Wumber
Per Cent

Miasing
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Urban
Thirteen

a b . ¢

6 94 27

447 T4.0 2143

Fourteen
2 b c
14 81 32

11,0 63.8 25,2

Fifteen
a b o
119 2 6_

93.7 1.6 4.7

Sixteen
a b <3
17 4l 68
13.6 32.8 53.6

2

Rural
Thirteen
a b ¢
- 22 &4
- 84.6 15.4
1
Pourteen
a b c
9 12 4

36,0 48,0 16.0

2
Fifteen
a b o
24 - 3
88.9 - 11,1
Sixteen
a b c

6 5 15

23,1 19.2  57.7



fuestion
Ttem
Kumber
Per Cent

Hiesing

Question
Item
Number
Per Cent

Missing

Qnegtion
Itqm
Fumbexr
Per Cent

Missing

Quesgtion
Ttem
Tumber
Per Cent
Missing
Question
Item
Number
Per Cent

Missing
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Uzben
Seventeen
a b c
68 6 53

53.6 GeT7 4lo

Eighteen
a b a
6 77 44_

4,7 60,6 34.7

Mineteen
a b c
111 15 1

87.4 11.8 0.8

Twenty
a b c
2 59 66

1.6 46,4 52,0

Twenty-One
a b ¢
1 60 66

0.8 47.2 52.0

Rural
Seventeen
a b c
9 - 18
333 - 66.7
Eighteen
a b c

1 11 13

4,0 44,0 52.0

2 .
Nineteen
a b o
19 4 2

76,0 1640 B0

2
Twenty -
a b c
2 15 8

2
Twenty-0One
a b o
1 7 17
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APPENDIX E

QUESTIONNATRE FORWARDED TO PARENTS

You are asked to help in & study which will propose ways of im-

proving the Armenian elementary schools in Syria. Please answer tl.. CJi

lowing questions and send the sheet to the principal of the gchool con-

cerned.,

1, Write in order the ages of your children:

2a

3.

Girls: le-—-—m—ua . JEP. emrwm—m—— Yormmmm e

Boyg: leaeacaa— b el e L et

What is the proper age when the child muat firat enter the
kindergarten?--—w——w——meamecmmeaa

At what age did your children first enter school?

(a) Pirst child: Yearg-—~=~- P 11114l o ¥ ——
(b) Second child:Yearg—-————- - monthg——e———=
(¢) Third child; Yearge--==-= monthg——m———n
(d) Pourth child:Years-e——=-- monthge————- -

"44 Do you intend to give seconhary gducation to your children?

5.

Write "Yes™ if you intend to, and "No" if you don't.

How many children do you have who have attended school at

gecondary level?

- 145 -



6.

T

g,

9,

10.

i1,

12,

i3.

14,
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