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PREFACE

The need for teachers to staff the apparently over increasing
secondary school continues to be a problem facing the education
authorities in Iraq. Since its founding by the first National
Government, the Higher Teachers College has provided Iraq with its
bulk of secondary school teachers. It has also eventually formed
its philosophy and method of how teachers ought to be educated. Hence
any study of the problem of teacher education in Iraq reguires an
understanding of the evolution of this institution. Moreover, this
College has contributed considerably in the progress of education in
Iraq, through teaching, publications, and the efforts in the field

of education of its deans and staff members.

The purpose of this study is to trace the development of the
Higher Teachers College from the time of its founding (1923-24) until
1958, when it was incorporated into the University of Baghdad as the
College of Education. The Higher Teachers College is first placed
in the historical setting against which it emerged. Then its main
features: a) curriculum and student life b) rules and regulations
c) personnel, are dwelt upon. Finally, an attempt is made to help
decide the future status of the College, which is seen to depend on the
outcome of a debate between two opposite modes of thought, the one
advocating a liberalcum =~ technical aim for the College and the other
a purely technical one, by situating the issue in a proper historical

perspective,

Regarding references, dependance is largely on primary sources
such as the documents of the Ministry of Education and the Higher
Teachers College, personal correspondance and interviews with the respective

personnel, and actual contact with the College itself.

It is hoped that this endeavor will be of some service to further
studies concerned with teacher education, particularly secondary-

8chool, in Iraq.
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ABSTRACT

The policy of the new Arab authorities in the Department
of Education of the recently established Iragqi National Govern-
ment was the extension of national schools both primary and
secondary. The problem of finding teachers for the secondary
schools was particularly apparent from the outset as British
educational policy had concerned itself largely with primary
rather than secondary education, To meet this problem the Higher
Teachers College was founded. Even until the present, this
institution continues to serve the country by providing the

bulk of its secondary school teachers.

This study traces the development of the Higher Teachers
College in Baghdad from the time of its inception, (1923=24),
until 1958, when like all other colleges it was affiliated to
the University of Baghdad. The main features of the College
studies over this period are: a) curriculum and student life,
b) rules and regulations, o) personnal, For convenience the
period is divided into three parts. The first, 1923-31, begins
with the start of the College in the way of night classes and
ends when it was closed. The second period is the decade fol-
lowing the Collegds re-~opening in 1935-36., The third period
extends until 1958, when the Higher Teachers College was in-
corporated into the University of Baghdad as the College of

Education.
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I. HISTORICAL BACKGROUND

The Period of British Occupation

Setting-up of the Department of Education

It was not a happy scene that confronted the British authorities
during their conquest of Iraq, beginning with October 1614. Their task,
of setting the whole of an alien and complicated system on its feet as
quickly as possible, was made no easier by the fact that most of the
respshsible officials had fled and that the most recent documents and
registers were not availa.ble.1 As an eyewitness Sir Reader Bullard com-

ments in his recent book:

«++ the Turks had abandoned the city (Basrah), which was being looted,
+++ had taken with them the senior officials and many of the essential
records, and had refrained from making any arrangements for the civil
administration or the maintenance of law and order, and the moment they
left the crowd set to loot the public buildings. This happened every-
where, and those who helped to start the civil administration running
agzin considered themselves lucky if looters had not carried off doors
and windows and archives as well as furniture.

On the day of the occupation of Basrah, Sir Percy Cox, who later became
the civil High Commissioner in Irag, assuring the inhabitants of the

British friendly attitude and good intentions said "No remnant of the

Turlish administration now remains in this region. In place thereof the

1G.L: Bell, Review of the Civil Administration of Mesopotamia
(London: His Majesty's Stationery Office, 1920), P.5.

%3, Bullard, The Camels Must Go (London: Faber & Faber, 1961,

p. 89.
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British flag has been established, under which you will enjoy the benefits
of liberty and justice both in regard to your religious and to your secu-

lar affairs".3

The rapid extension of the occupied territories raised numerous
questions of administration. Commenting on the state of affairs to the
House of Lords, Britain's Foreign Secretary said: "... we found hardly an
Arab, owing to the sterilising influence of Turkish administration, capable
of exercising executive authority. Not a single Arab in the country was
able to be put in any position of responsibility or importance".4 This was
not only due to incapacity but also to disinclination., The Iragis were ap-
prehensive of the possible return of the Turks and of their subsequent
punishment.5 Problems of revenue were especially prominent as there was
no trained staff. ILuckily however, Henry Dobbs, who later succeeded Sir
Percy Cox as Civil High Commissioner, arrived to take charge of the work
of revenue. As one of his staff, and even at times his entire staff, Sir
Reader Bullard considered him one of the ablest men of the Indian Political
Department. But, due to the lack of specialists Dobbs also ran various mis-
cellaneous duties.6 Education came under this category. To start with,
the supervision of educational institutions was merged with that of revenue
collection and organization. In his "Notes On Education, February 15th, 1915",

Dobbs studied the educational problem and made suggestions for the British

3Bell, o J

4oreat Britain, 5 Parliamentary Debates (Lords), XL (June 1920), p.875.

5Ibid., p. 876. This was the case in Kut, where the British were com-
pelled to evacuate.

éBullard, P. 91. Among the various duties of revenue were: the res-—
ponsibility for the Departments of Pious Foundation (Wagf), Land Records
(Taper), Crown Lands, Customs, Ottoman Public Debt, Excise, and the Tobacco
Regie. 1In October, 1961, Dobbs was indisposed and left to India. His place
was occupied by Mr. H. St. J.B. Philby until after the capture of Baghdad in
March, 1917, when C.C. Garbett became in charge of revenue work. Ibid.,p.98,
see also A.T. Wilson, Mesopotamia, 1914-17; loyalties (London: Oxford Univer—
sity Press, 1930-31), I, p. 70.
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policy. He stressed the need of extreme caution in initiating a new

system so that mistakes made in colonial India might be avoided.T

The natural tendency on part of the British authorities was to
restrict education or to consider it as of secondary importance in re-
generating the country. But contrary to this, the British authorities
found themselves voluntarily encouraging education and stimulated to
provide educaticonal facilities. On the scene, there were only few Arabs
available who had had a good education in the Arabic language. Thus, the
shortage of teachers was manifest. This, with the need of youth for
government service together with the imolication that the British Adminis—~
tration might be withholding the country's progress if acting otherwise
prompted the authorities to take a more progressive position, Accordingly,
although Mr. Dobbs' inclination was to advise that no schools be opened for
the next two years, he recommended that one or two primary schools be open-
ed and subsidies given to some private schools.8 It is with this in mind
that we are in a position to qualify or interpret Sir Arnold Wilson's state-
ment that "From the early days of the occupation the education of the child-
ren of the country attracted our attention:" and that Government primary

schools were re-opened in Basrah and immediate neighbourhood as early as

1915.9

In Baghdad, the aoparent delay in starting schools was attributed to
the people themselves, who on many instances, it was said, either burned
the schools or looted the furniture and equipment.10 With the Turkish
armies deserting the country the last of the Turkish teachers also left.

Obtaining teachers was a most serious handicap especially with the Iragi

7P.W. Ireland, Irag: A Study in Political Development (London:
Jonathan Cape, 1937), p. 125.

8

Ibid., PP 125-26

94.T. Wilson, Mesopotamia 1917-20. A Clash of Loyalties (London:
Oxford University Press, 1930-31), II, p. 174. Sir Arnold Wilson was the
Acting Civil Commissioner then )

0511, p. 12.
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youth of the better educated class away from the country, thus only the
pocrer type of teachers were to be found..11 Shortly after the occupa-
tion of Baghdad, March 1917, a deputation of citizens, some of whom had
been teachers formerly, began to ask for the opening of schools. But
the British authorities considered that a course for training teachers
should first be started. This decision was taken with the aim of not
only insuring that a higher class of teachers be employed but also that
no politically undesirable persons would be admitted into the syatem.12
A three-mcnths training course was thus started at Baghdad in 1917. Of
the 81 students admitted only 27 passed the qualifying examinations. The
students included ex-teachers and young men of some education. Though
the standard was low, the graduates of this short course were claimed to

have been considerably better than the teachers previously found.13

Mosul was fortunate enough to have its schools intact since it was
not taken over by the British until the armistice with Turkey. Thus the

schools in this city could be easily re-opened.14

In September 1918, the education policy was framed and the systenm
coordinated. A separate Department of Education was set-up with Ma jor
H.E. Bowman, lent by the Egyptian Ministry of Education, at its head.
It aopears that until then Mr. Van Esse, the American missionary and
Principal of the American Schocl in Basrah, had been unofficially or-
ganizing the work of the department. He is reported to have actually

11M. Akrawi, Curriculum Construction in the Public Primary Schools
of Irag in the light of a Study of the Political, Economic, Social, Hy-
gienic and Educational Conditions and Problems of tne Country, with some
Reference to the Education of Teachers: A Preliminary Investigation
(New York: n.p. 1942), p. 131.

120944,

Bivid,, pp. 131-32

Y1934, 9. 132



-5 -

handed over to Bowman a going comern.15 According to Sir Arnold Wilson,
the Department was fortunate to have Bowman. For, he noted that with an
inspiring personality and "missionary zeal" he was able to ",.. organize
his Department and recruit his staff almost exclusively in Irag, having
recourse to the Sudan and Egypt in only a few casea".16 However, Bowman
wrote that the dearth of well - educated and trained Iragis finally led
them to appeal for help to the American University of Beirut. Thus, a
couple of graduates, including Jibrail Katul and James Somerville, who
both subsequently worked in Palestine, with Bowman, and later joined the

17

above University, were attached to the Department for special duties.

Though Bowman was admitted to have been sociable and tactful with
Iragi teachers and students, this, it seems, did not stop him from taking
very strict measures against matters that appeared to infringe on the
British administration. An example of this is the story of how in 1919,
the Haydarriyya Primary School had planned to put on a play centering
round a nationalistic theme. The Arabic flag was used as part of the
costumes and the play indirectly appealed to nationalist sentiment to
achieve full independence. Bowman, at the time, ordered the performance

to be stooped. But, the principal, A.M. Zaydan, having already sent out

151nterview with Mrs. Van Esse, Nov., 1962,

1swilson, II, p. 174. It was under his initiative that the "Govern-
ment Bookshop" was established, headed by M.W. Mackenzie. The first of
its kind, Wilson stated, it had an extraordinary comprehensive stock of
books covering a wide range of subjecte. Surprisingly enough, the demand
turned out to be more than was expected. According to Richard Coke, it
soon became a rendez-vous of Baghdad intelligenzia, both British and local.
R. Coke, The Heart of the Middle East (New York: Frank - Maurice, INC.,
1925), p. 276.

17H.E. Bowman, Middle Bast Window (London: Longmans, Green & Coi,
1942), p. 192.
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invitations to all the dignitaries, did not comply. Consequently, Bowman
not only dismissed him but also deported him to India for more than a Yyear,

which step until today is considered to have been too severe.1

The creation of education facilities was slow after the war years,
and there was the continued lack of trained teachers, eguipment and funds.
Nevertheless, the aims of the Department were kept high. Summarized by the

Director of Education these were:—

To provide a sound elementary education, on which to base an edifice

lasting, endurable and firm. To open new schools gradually as trained

teachers become available. To select as teachers only the best candi-

dates, socially, morally and mentally, and to pay them well. To never

lose sight of the real object igyview - the formation of character and
s e 3 9

the spirit of good citizenship.

To assist the Director of Education in Baghdad there were three native

. 20
inspectors

and one British. The country was divided into three educational
areas, each with a headquarters office, after the fall of Mosul, November,
1918. The Northern ares was administered from Mosul, Central from Baghdad,
and Southern from Basrah. A British Officer helped by an Arab assistant

acted as the Deputy Director of each district; while it was up to the Director

of Education to tour the couatry and co-ordinate the whole work.21

As far as ascertaining public opinion on education, it was felt from

the beginning that "... it would be both advantageous and politic to introduce,

1BInterview with Dr. Z. Saleh, Chairman of the Social Science Depart-
ment at the Higher Teachers College, Baghdad, and Dr. K. El-Hashimi, Chair-
man of the Department of Education and Psychology at the same college, April,
1962.

19Cited by Ireland, p. 127.

2OTwo of those native Inspectors were Yusuf Ibrahin, who later became
Minister of Bducation, and 'Abdul Razag Ibrahim.

21BOWman, P. 121. It appears that in the various areas where an Edu-
cation Officer was not permanently stationed, the Political Officers and the

Assistant Political Officers controlled and supervised th sch%o%s %ﬁd.were
the channels of communication on all education matters relevant 10 eir

distriect. Bell, p. 105.
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in the sphere of education , an element representative of local learning
and opinion."22 A Council of Education, gsimilar to that which had been
prevalent under the Turks, with advisory but no executive powers, was
therefore established. All the members, who came from Baghdad, were dis-
tinguished in the Arab world of letters. Bowman reports that nothing of

importance was done without its advice and general consent.

Petitions and requesits began pouring in from all parts of the Occu-
pied Territories demanding schools and educational facilities.24 Important
problems now faced the Department of Bducation. Some of the educational
policies and decisions which followed contributed in laying the feoundation
of the present educaticnal system in Iraq. Indeed, some are claimed to have
continued to guide the practices of modern Irag with but 1ittle modification.
Most prominent among these were the guestions dealing with private institu-

tions, religious and language instruction, and higher education.

Bducational Policy

Private Education.—— OQrants-in-aid to denominational schools were voted
from 1916 onwards.26 In return for an annual grant the American School in
Basrah trained three teachers for the public schools and the supervision

of all schools was undertaken by its Principal.z? It was thanks 1o the

22Bowman, p. 195.

23The Council included: Haji 'Ali al Alusi and his brother Shukri
al Alusi, both well known Arabic Scholars, Jamil Sidgi al Zahawi, famous
as a poet, Ja'far Chalabi al Haji Daoud, a pious man of learning, Pére
Anastase al Carmali, an Arabist of world-wide fame, and Hamdi Beq Baban
of Buropean culture and a representative of the Kurdish element. Ibid.;

p. 196.
24Ireland, p. 127.
25Akrawi, p. 133.

26yi1s0n, II, p. 174

2T pxrawi, D 13%:

25
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Dutch Reformed Church of America, wrote Sir Reader Bullard, that Basrah
possessed two very good schecols, run by the Van Esses. Unlike the Roman
Catholic Schools, which catered for local Christians, their schools had
mainly Moslem pupils.28 For a long time, Van Esse acted as adviser to
the political authorities on educational policy. He is reported to have

29

been"... virtually though not by title Director of Education".

With the grants-in-aid the Education Department had increased control
of these schools which were placed under its supervision., However, they
continued to be conceded complete liberty in religion. The British authori-
ties reported that they thoughtit wise to encourage private initiative but,
because schocls were often founded by "undesirable" persons without suffi-
cient foresight as to school progress or future upkeep, steps were taken
to revive the rule followed in Turkish times whereby private schools had

to obtain a license from the government.30

That importance was attached to the maintenance and encouragement of
denominational schools is clear from Sir Arnold Wilson's statement: "I did
not believe it possible or desirable to introduce a system of compulsory
education on undenominational lines in State schools in a country in which
racial and religious minorities had existed for twenty centuries or more,
and whose civilization and education system rested upon religious basis.

The idea of an "etat unitaire" seemed neither practicable nor desirable.“31

In view of the national interests of Irag and the scanty education
facilities available at the time it seemed only natural for the British to
encourage the few educational institutions already present. But, setting

up separate schools for Moslem and Christian children as a form of policy32

28Bullard, p. 83.

21bid., p. 90.

308611, p. 104.

31Hilaon, 11, p. 174 n.

32Akrawi, p. 135
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allows room for doubt as to the real motives involved.

could not have been thinking of bringing up a generation of united citizens.

Most of the schools that received grants-in-aid were Christian denomination-
33

al and missionary schools as seen from Table 1.

TABLE I

DISTRIBUTION OF GRANTS-IN-AID

AMONG SCHOOLS

Certainly, they

Schools Grants-in-aid

(Ruppe

La.tin Catholic R R R IR A I 13’000

Protestant TR N R

Chaldean CatholicC sesvesscsssssssssss

Syrian s vasenenesRtiesend
Armenian ssesasasaEs s eaEREeS
Muslim (Shi'ah) ceeesseccscsssccnss
Muslim (Sunni) R
Jewish PSP ST It T T 1

14,000
8,500
2,000
2,500
3,500
2,430
2,000

es)

TOt&l "TEEREEE R R RN A R B L 47,930

®pkrawi, p. 135

b

The sterling eguivalent of the Indian

Rupee is 1s.6d. (approx. 70 L.P.) The price has
not changed much between 1925, as given by H.Hansen
ed., World Almanac & Book of Facts, 1927 (New York:

New York World-Telegram & Sun, 1927), p. 379, & 1961,
as given by J.Whitaker, ed., Almanac, 1961 (London:

Whitaker & Sons Ltd., 1960).

Of the total Rs.47,930, as much as Rs.40,000 went to
and of the latter the foreign missionary schools received about three-

fourths.

34

hristian schools,

31pia. 341pia.

——
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According to unverified opinion, the evident interest of the British
in denominational schools was not altogether free of political design.
The Christian community, and the Jewish, were reported to have found cham-
pions in the British and were therefore willing to cooperate with them,
unlike some of the other inhabitants who considered them infidels. Hence,
it was to the advantage of Britain}to protect and further the interests of
5

these groups in all ways possible.

This encouragement of private enterprise in education did not stop
with the coming of the Mandate. By a convention cf December 23, 1920,
Great Britain and France agreed to "allow the schools which French and
English nationals possess and direct at the present moment in their res-
pective mandatory areas to continue their work freely",36 but this did

not apply to new schools thereafter started.

Religious instruction.-- The question of religious instruction was a

most pressing and difficult problem. The Turkish system seemed to have

been deliberately directed towards injustice to the Shi'ah majority and
contempt for Jewish and Christian minorities.BT Their schools provided

for Sunni teaching only. However, the British authorities considered it
wise for the governmeni schools to provide religious teaching that gave

the children of the various sects instruction in their own creed.3 Thus,
the Education Department included religion as a definite part of the school
curriculum. As it was impractical to provide a separate teacher of religion

for each creed in every school, a religion teacher who belonged to the faith

of the majority was supplied. The rest of the students were exempted and

351nterview with Z.Saleh and K.El-Hashimi April, 1962. Akrawi, p.135,
also hinted at the possible existence of political motivation behind the
policy.

3écited in E.A.Foster, The Making of Modern Irag, A Product of Werld
Forces (Worman: University of Oklahoma Press, 1935), p.205 m.

3Twileon, I, p. T1.

3BBell, p.103. Four policies seem to have been considered: (a) Non-
denominationalism, i.e. instruction in the common factors of all creeds,
(b) Secularim, (“G) Recognition Of one creed Only, (d) Recognition of all
creeds. See also Wilson, II, p.176.
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allowed to obtain instruction in their own religion wherever these existed.
If however the number of students of one of these denominations reached a
certain proportion of the total attendance, a teacher of that faith was
engaged at Government expense.39 Regarding the guestion of Sunnis and
Shitah differences, the religious syllabus was drawn tc meet the views of
40

both as much as possible.

Language instruction.-- It is significant that contrary tc what had been
practised by the Turks, and by the British in India, the native tongue was
declared the official language of instruction. Moreover, this was decided
upon against counsel and pressure from certain quarters.41 A clue to the
complications involved in the language problem can be found in Table 2,
which shows the distribution according to language instruction in the pri-

mary and elementary schools existing in Iraq at the end of 1919.

TABLE 2

DISTRIBUTION OF LANGUAGE INSTRUCTION
IN PRIMARY % ELEMENTARY SCHOOLS
IN IRAQ, 1919

Languages Number of
Schools

m‘abio L N I R I O R A I B B A 56
Turkish LR R R A A A B R R A I A I 11

Kurdi sh L L I B I I B R I B B R I R B B 6
Shebek LI I I I I I I O T I L O B N T Y 1
Par8isn s seseis somessosscesssessss 1

TOtal LR L BN N B B B B I ) 75

a'Akra.wi, p. 133.

39Bowman, p. 194. This was the case when a quarter of the total
attendance was reached.

4OWilson, II, p. 176, see also Bell, p. 104.

41Akrawi, ps 133
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It was specifically stated in the syllabus issued in May 1919 that
the language of instruction shall be the local vernacular. Arabic was
taught as a foreign language in Kurdish and Turkoman schools, and Persian

42

in some schools where conditions made it desirable.

Conflict of opinion over the teaching of English made it difficult
to lay down a hard and fast rule. The principle that guided the general
policy was that" English should be confined for the present to the larger
towns, where a knowledge of the language is likely tc be of practical
value".43 In some instances the demand of the population for the teaching
of English in the schools for commercial purposes was very strong. Indeed,
it was claimed that it served sometimes as a "bait to attract boys to the
Government primary schools, since a purely Arabic education... could be ob-

tained in scheols of the mullas".44

Higher education.,-- During the Turkish regime the Law School and the Train-
ing College were the only forms of higher education in the country. Both
were re-opened by the British., The course for the training of teachers was
gradually lengthened from its original duration of three months to two years.
The first two-year group graduated in June, 192C. In addition, a commercial
school with a three-year course of study was opened under a British princi-
pal, but it has since disappeared. A Technical School on a small scale was
also started in Baghdad, while the Survey School, begun right after the occu-
pation of Baghdad, served as the nucleus from which the Engineering College

later developed.

Secondary education was confined to the denominational schools in

Baghdad and Basrah. The intention was to develop secondary education in

the larger towns when the right time came and "eventually to make the course

421414, 43Be11, p. 105.

44Ibid., p. 11. This was due also, most probably, to the fact that
the study of English assured them positions in the administration.
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in a Secondary School the principal route to Government Sarvice".45
Gertrude Bell, Oriental Secretary to the High Commissioner and considered
by some of the people as the pro-Arab member of the Administration, had
misgivings regarding the education policy being followed. It was advoca-
ted that secondary schools should not be started until first-rate material
both in teachers and pupils could be provided. From the point of view of
politics, Miss Bell did not consider this practical. This way the people
were bound to adopt the idea that the Government was deliberately holding

46 She stressed this point by saying that

back their national progress.
"The Nationalist Intelligenzia value higher education as the only road to

independent Nationalist institutions, since they believe that it alone can
create a body of men capable of filling responsible oiffices of state... It
may therefore be advisable to erect some of the superstructure in the 'Irag

before the substructure is complete in every part..."47

45Wilson, II, p. 175. It is significant that even long after the
passing of the British regime and the foundation of the National Govern-
ment was established, almost no institution of higher learning was either
founded or controlled by the Department, later the Ministry, of Education.
Nearly all of them were at first started or held by other departments of
the government as indicated below:

School of Law essresesses Ministry of Justice

School of Engineering ........... Ministry of Communication & Work

School of Agriculture ........... Department of Agriculture

School of Medicine essesvessss Department of Health

School of Religion eetsssesss. Ministry Pious Bequests (Augaf)
cited by Akrawi, p. 135.

465 3.E. Bell (ed.), The Letters of Gertrude Lowathian Bell (London:
Ernest Benn Ltd., 1927), II, p. 487, cited hereafter as Bell, Letters...

47Bell, pp. 106-7
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According to unverified assessments, further explanation of such
a stand was that it gave way to Iraqis to open secondary schools, which,
to a large part, would not be under government control.48 In fact,
Gertrude Bell's apprehension was well grounded. A movement of rapid ex-—
tension of higher education was soon started by a group of young men in
Baghdad. They implied that the Administration had been lax in the matter
and therefore they themselves set'up an independent secondary school, "al-
Tafayndl", with some 60-70 students in January 1920. Its teaching staff
were young ardent nationalists, mostly of the ex-official class. Though
its standard was said to have been only slightly higher than the Covernment
primary schools the Education Department found no objection in giving it
a grant-in-aid when it was requested. However this school soon drew the
attention of the British authorities through its political rather than
educational efforts. By the soring, Gertrude Bell reported, it was the

headquarters of the extreme nationalists.49

The urgent need for a new type of clerk that would handle government
business in Arabic and possibly also in English explains some of the utility
of the public schools. The authorities were aware of the possibility of
disadvantages and dangsrous outcomes of the policy. They warned against
"... the creation of scholars endowed with an imperfect literary education
and fitted only for the lower grades of Government service.“5o Opinion seemed
to have dilfered concerning this issue and over the relative importance to
primary and secondary education. The idea of placing emphasis upon primary
education and popularizing it was considered by some as an excellent guaran-

tee against office-seeking. Because; if only a small number of schuols were

opened, the impression would spread that they were meant for the privileged

481nterview with K. El-Hashimi, April, 1962.

493311, p. 140. This school was in fact reported to have had besides
ite cultural educational aims the revival of the nationalist spirit. Inter-
view with K., El-Hashimi, April, 1962.

5OAkra.wi, p. 132, cited from Great Britain, Review of the Civil Admi-
nistration of the Occupied Territaories of Al Irag, 1914-1913, p, 58.
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who after graduating, would think themselves fit to hold government officea.51
Gertrude Bell, relying on the opinion of those who were acguainted with the
Iragis, argued that there was no "salient" danger of creating a large class
which will look only to official appointments as a means of livelihood pro-
vided the desires of the people for secondary education were satisfied.

The Iragi is a money maker. Better prospects of acqﬁﬁring wealth, like agri-
culture and commerce, will atttract him especially if the country develops

%o its expectations. "If technical education, with schools of commerce,
agriculture, engineering, and so forth goes hand in hand with that of a high-
er literary type, the attractions of the first may be trudted to balance
those of the second.“52 Unfortunately Miss Bell's theory did not develop
along these lines. For long after the British rule passed, the problem of

office seekers in the schools continued %o assume threatening prOportionB.53

In their efforts to set up a suitable administration in Irag the British
authorities drew considerably from both their exocerience and personnel in
other territories under their sphere of influence. The position of Irag, in
the very heart of an area of British colonial activity, was conduc ive to
the implementation of the colonial technigue of India and Egypt.54 In Aug-
ust, 1915, for example, the army commander promulgated the Irag Occupied
Territories Code, which was based on the Indian Civil and Criminal Codes.

It gave power to enforce any Indian law, though the introduction of amend-
ments, as local conditions required, was allowed.55 Egypt being the closest
country maintaining a modern educational organization provided for a consi-
derable part of the education system. Arabic text-books were secured from
Cairo. The outline course of study for the primary and secondary schools
seemed to have been modeled after that of Egypt.56 But, most significant
was the fact that at its head the Department of Education had a British of-
ficer borrowed from Egypt.

Sl1pid., p. 135 9%8e11, p. 107 .
53Akrawi, p. 132 54Foster, p. 63,

251pbid., p. 35. 5€skravi, p. 132, see also Coke, p.274.
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The Periocd of British Mandate

Announcing the Mandate

Within less than a month of the signature of the Armistice of Mudros
(October 30th, 1918), ending hostilities with Turkey, Britain added Mosul
to t e Occupied Territories. The end of the war, however, found Britain
both without a clearly defined policy for Irag and lost in a maze of procla-
mations, promises, declarations, agreements and correspondance, often con-
flicting. Many intereste were involved and decisions had to be taken in an
effort to satisfy an increasing number of elements on the world scene. Most
pertinent to the situation at this time were President Wilson's Fourteen
Points, specifically Point Twelve dealing with the nationalities under Turkish
rule. This the Civil Administration withheld from publication in the official
newspapers of Iraq until October 11th, 1919.57 Closely connected was the
Anglo-French Declaration. Regarding the people "long oppressed by the Turkes",
it provided for the "... establishment of National Governments and Administra-
tions drawing their authority from the initiative and free choice of indigenous
populations." It promised also "... tc ensure impartial and egual justice,
to facilitate economic developments by evoking and encouraging indigenous ini-
tiative, to foster the spread of education and tc put an end to the divisions

too long exploited by Turkish policy..."53 '

The publication of these statements set all of Baghdad into turmoil.
Some of the more suspicious Iraqis wondered whether there was not an ulter-
ior motive, namely, to hand the country back to the Turks.59 The literal
meaning of the Declaration was also consonant with the national spirit of
the country and Iraqi aspirations, which visualiaed En independent Arab State

following a British withdrawa1.60 Officizls on the spot became apprehensive

5713911, p.126. They first were communicated to the U.S. Congress on
Jan. 8, 1918.

58Irela.nd, P.459, cited from the Anglo-French Declaration.

593911, pp. 126-27

601reland, p.154, see also S.H. Longrigg & F.Stoakes, lrag (London:
Ernest Benn Ltd., 1958), p. 80.
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lest this line of action or interpretation be taken as an indication of

the policy of H.M. Government. Soon, the idea of an Arab Amir was taken

up, it met with a universal approval in Moslem circles. On the other hand
the Jewish community, which was the most wealthy in Baghdad comprising more
than one third of the population, together with the Christians became alarm-
ed at the turn of events and the violent speeches at the coffee houses.

The Jews went to the extent of asking to become British subjects, should

an Arab Government be set up.61 It is interesting to note that diversity
of opinion existed alsc in England, where the British press, contrary to

its pre-war tone, now strongly urged the evacuation of the Middle East areas.

On May 3rd, 1920, Great Britain announced its acceptance of the Mandate
for Mesopotamia, The nationalists were spurred to further activities while
the tribes went wild and attacked both British and native officers without

63 Attempts to set up a Kurdish principality failed, the

discrimination.
Shi'ah mujtahids were soreadin. anti-British propaganda, the growing number

of Sunni politicians in Baghdad were uniting on an enthusiastic nationalistic
program. Most important, however, was the reduction of the British forces,

due to post-war demobilisation, to a level far below that which would insure
the maintenance of security. Equally important was the presence, among the

tribes, of a strong feceling of hostility to any form of restraint or govern—
ment. All of these factors, combined with the activities of secret nationa-
lists organization led to a large scale uprising in the summer of 1920. The
Nationalists later called it a National Rebellion. The British, not without
many difficulties and inconveniences, finally subdued the revolt in the late

autumn of 1920.64

61Bell, p.127, see alsc E., Kedourie, England and the Middle East,
(London: Bowes & Bowes, 1956), . 185 n.

621reland, p.154, see also Longrigg & Stoakes, p. 80.

63Bell, pp. 140, - 147.

64Longrigg & Stoakes, vp. 81-82. For a further description of the
revolt see Bell, p.140 ff. According to, Ireland, p. 273, complete control
was not achieved until the spring of 1921.
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Commenting on the country's disturbed condition, British scholars
have stated that the form of the administration, while more progressive
than the territory had ever seen before was nevertheless, "... authoritarian,
foreign, Christian, and largely for these reasons, uncongenial and increas-
ingly unpopular".65 In England Lord Curzon faced attacks in Parliament
against the administration set up in Mesopotamia. It was accused of being
to0o Indian or identical to a Crown Colony. Summing up the criticism at the
House of Lords, the Marquess of Crewe said that "... a method of administra-
tion, drawn up on too purely Indian or Colonial lines, was a dangerous be-
ginning to the setting up of a government to be conducted by the people
themselves."66 In defense Lord Curzon explained that at the time of ocoupa-
tion, the situation had compellked the setting up of some kind of administra-
tion. Most of the men on the scene not only came from India but had to im-
provise an administration as they went along. They set up ",.,. that form of
administration to which experience had habituated them". The system, if

67

anything can be said against it, he went on, is too efficient and too perfect.

Sir Reader Bullard re-asserted Lord Curzon's explanation when he spoke

of the British authorities in Iraq, as compared with those who worked with

the Sharifian forces. He noted that they were commonly considered reactionary.
This was due, he went on to state, to the fact that India directed the British
administration in Irag right from the ‘neg;:‘mning.63 Moreover, the administra-
tion was run meinly by officers of the Indian services. Since the Turks had
left behind them a completely wrecked government machinery, it was only natual
to appoint British officials to all key position. The men of the Indian ser-
vices, having had the training for the direction of administration, fitted

69

these positions very well.

Steps toward Constitutional Governuent

Sir Percy Cox.—— The Mandate was to be operated on liberal lines, with due

regard to the principles of self—determination.To "The mandate will contain

660reat Britain,5 Parliamentary Debates (Lords),XL

(June 1920), p. 389.
671h. 68
id., p.87€ . Bullard, p. 108,
691vid., p.109, T0Longrige & Stoakes, p.278,

651vid., p. 81,
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provisions to facilitate the drvelopment of Mesopotamia as a self-governing
State until such time as it can stand by itself, when the mandate will come
to an emd".?1 The arrival of Sir Percy Cox at Bssrah in October 1920;marked
the end of the regime of Political Occupation. He was authorised to call
into being "... as provisional bodies, a Council of State under an Arab Pre-
sident, and a General Elective Assembly representative of and freely elected
by the population of Mesopotamia..." and to prepare "... in consultation

with the General Elective Assembly, the permanent organic law".72

Sir Percy Cox was quick to realize that some form of National Govern-
ment had to be initiated immediately. To him, the situation prompted two
alternatives, an Arab Government or British evacuation. Not only had he
to re—establish confidence in the British Covernment among the Iragis, but
also a reduction of the heavy British Financial expenditure was now urgently

73

demanded by H.M. Government and the British people. His task must have
been rendered more difficult by the controversy amcng the administrative
staff themselves.74 While a substantial group aligned themselves with his
policy, many others as suoporters of the Acting Civil Commissioner, who was
unsympathetic to local nationalisim and favored little or no surrender of

British control,75 were either sceptical of or opposed to an Arab cabinet.

Sir Percy's main assets among the Iragis were his reputation for dig-
nity, wisdom, just dealing and sympathy for Arab aspirations. This, with
his tactful methods of approach and action whether with his own staff or
with Iragis, accounts to a large degrse for the successful inauguration of
the Provisional Government.Ts Abdur Rahman el-CGailani, the Nagib of Baghdad
had said of Sir Percy, earlier on: "There are a hundred and thousand men in

England who could fill the post of Ambassador in Persia, but there is none

MBe11, p. 142. T21piq.
73Irela.nd, p.273. 74Ibid;, p. 279.
76

75Longrigg & Stoakes, p. 82. Ireland, p. 230.
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but Sir Percy Cox who is suitable for Iraq. He is known, he is loved,

and he is trusted by the people of Ira‘.q...“TT

The Provisional Government, November, 1920.-- Mutual trust and respect
had already existed between Sir Percy and the Nagib, who was recommended
as the most suitable to head the Provisional Government. His religious
standing, dignity and respect would account for the most favourable wel-
come possible toc the new government. Therefore, to Sir Percy's great
delight the Naqib was persuaded to accept the post offered him, after
having assumed an adamant attitude against taking any part in political
activity.78
invited to join the Cabinet. Each Arab Minister was appointed as Head of

Then, other competent and representative personalities were

a Department of State. He was responsible for its administration subject
to: "a) control of the Council of State; (b) the advice of the British
Officer selected as his Adviser; and, in the last resort (c) the supreme

authority of the High Commissioner".Tg

The Provisional Government was brought into being judicially by a

proclamation of the High Commissioner on November 11th, 1920:

1. There shall be constituted a Council of State consisting of a
President, Ministers for the following Departments: Interior,
Finance, Justice, Augaf, Education and Health, Defence, Public
Works, Commerce and such other members without portfolios as

may be nominated.

77Ibid., P, 282. The reference is made to Sir Percy's previous
position as Ambassador of H.M. Government in Persia.

78Ibid., The delight was equally shared by some of his staff, namely
H. St. J.B. Philby and G.Bell, see also Bell, Letters..., II, p. 568. Philby
had momentarily replaced Bowman then as Director of the Education Department.

79Ibid., p. 286, for further details see Appendix VI, Section III,
p. 461,
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2. Until the organic law is promulgated and brought into effect,
the Council of State and Ministers shall be responsible for
the conduct, subject to my supervision and control, .of the
administration of Government excluding foreign affairs, ex-
cept such military affairs as concerns solely the locally rec-

ruited forces.ao

In the following month the preliminary reorganization of the admi-
nistration started. In assuming its administrative responsibilities, the
Council of State diverged clearly from the system used under the Civil Ad-
ministration, which attempted to replace as far as possible the Ottoman
Administrative system with their OWn.81 But, within the new administration
itself there existed a continuous struggle between those who upheld the
Ottoman traditions and those, having been educated in ' the West, who main-
tained that more up-to-date ideas and pregressive forms should dominate the

administration.82

The question of the oroportion of Sunni and Shi'ah influence was ser—
ious. With the majority of Sunni in the council of Ministers, further ap-
pointments tended to favour other Sunnis. This situation cculd not be tolera-
ted by the largely Shi'ah majority of the Enphrates provinces, With Sir
. Percy extremely firm about Shi'ah appointment, the Nagib was induced to offer
a Shii (of Karbala) a post in his government, that of the Minister of Edu-

33

cation.

Although conditions improved a little with the establishment of the
Provisional Government, nationalist agitation continued. The survival of

the regime seemed doubtful without prolonged militgry occupation on a scale

8 31

Olvida., p. 287. Ibid., pp. 293-94

azlbid.; p. 296.

833e11, letters..., II, p. 587, see also Ireland, p. 298. This
Minister is reported to have been Persian and unable neither to read nor
write. He was later replaced. Thomas Lyell, The Ins and Outs of Mesopo-
tamia (London: A.Mi Philpot Ltd., 1923), pp. 211-12,
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84 It had already been

which British public opinion rendered impossible.
suggested that a further step might be necessary in defining the relation-
ship of the two governments, a treaty of alliance.85 This formed the basis
of discussions between Amir Faisal and Churchill at the Cairo Conference,
March, 1921.85 The treaty would establish Faisal as King of an independent
State in alliance with Great Britain; and also enable the maintenance of
Britain's position, at reduced expenditure, before the League of Nations

and without sacrifice of her imperial interests. Moreover, with skillful

handling, her authority inside the country could continue to be as effective.

84Ireland, p. 311 ff. In the event of increased hostilities there
was fear lest the British public renew its demands for complete evacuation
of the country where "... the game waz not worth the candle". The problem
facing the authorities now was the reduction of expenditure so insistently
demanded by the British public, and consolidating Britishgains and interests

in the area. For the expenditure in Iraq by the British treasury, see p.312.

For Lord Curzon's reply to the suggestion of the possibility of British
evacuation of Irag, see Great Britain, 5 Parliamentary Debates (Lords),
XL (June 1920), pp. 434-94.

85Ibid.,p. 314. This treaty would satisfy national aspirations by

disguising the relationship sanctioned under the terms of the Mandatory docu-

ment then already in existense.

8éi‘hea objective of the Cairo Conference was tc settle Britain's prob-
lems in the Middle East. Winston Churchill, at that time Under Secretary
of State for the Colonies, was in charge of the newly created M.E., Depart-
ment. The results of the Confarence were two main decisions:

1. to encourage the candidature of ex-king Faisal tc the throne of
Irag.

2. to sustitute the Royal Air Force, for the Army as the controlling

force, and thus reduce British expenditure. Longrigg and Stoakes, p. 84,
and, Ireland, p. 311 ff. .

87Irela.nd, Pe 314

87
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In other words, the idea was not to replace the Mandate but to establish

its definition and implementation in the form of a treaty.ae

The Accession of Faisal I.-- Preparations for the election of Amir Faisal
were going ahead. Much care was taken by the High Commissioner and his
British staff to ensure the results desired by the Foreign Office. Gertrude
Bell took a leading personal role in developing and organizing public opin-
ion in favour of Faisal.89 On the proposals of the President, the Council
of Ministers, on July 11th, passed a unanimous resolution declaring:

"H.H. Amir Faisal King of Irag, provided that his Highnesse's QGovernment

shall be constitutiocnal, representative and democratic and limited by law."90

In his speech on the day of his accession, August 23rd, 1921, Faisal
emphasized that the poliey of the country will bear no distination between
the people; and the sole criteria in this respect shall be "knowledge" and
"capacity". In concluding he appealed to the people to seek knowledge and
91

to work.

The Treaty of 1922.-- Difficulties loomed up again in drafting the treaty
of alliance. As far as possible the specific obligations originally assumed
by Great Britain in the mandatory document were embodied in the Articles

of the Treaty. The obligation laid on the Mandatory Power to frame an Or-
ganic Law and to ensure religious and educational freedom contained in Arti-
cles I ' VIII of the Mandate, were thus reproduced in Article III of the

BBGreat Britain, Special Report by His Majesty's Government in the

United Kingdom of Great Britain and Northern Ireland to the Council of +the
League of Nations on the Progress of Irag during the Period 1920-31 (London:
His Majesty's Stationery Office, 1931), p. 14. Cited hereafter as Progress

of Irag.

Bglraland, P. 324. For the Referendum carried out to ensure the
country's support of Faisal as King, see pp. 332-35,

90Extracts of the Minutes of the Council of Ministers, July 11th, 1921,
cited by Ireland, p. 331.

91Extracts from King Faisal's speech, cited by Ireland, pp. 336-37.

S —————
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treaty,92 while Article X of the Mandate guaranteeing freedom to missionary
enterprise became Article XI in the treaty.93 The position of the High
Commissioner now was that of Adviser to the King of Irag, who according to
the Treaty, would recognize this position as representing H.B. Majesty and
would promise to be guided by the advice offered. This constituted Article
IV of the Treaty, which guided the High Commissioner's position in the coun-
try until 1932.94

To Iragis the Treaty meant national independence and doing away with
the detested Mandate, which they considered synonymous with colonization.
This difference of view points according to some cobservers provided the
roots of conflict during the next decade.95 The Press maintained that it
would not accept the Treaty as long as it contained a shadow of the Mandate.
The call was for complete independence i.e. the abrogation of the Mandate.
The political antagonism, which by then had assumed definite shape, was likely
to increase. Furthermore, the agitation was encouraged by the demand of with-
drawal from Irag by both the British Press and Parliament with the Belief that

28 The King also at this stage

insistence would force the British to withdraw.
associated himself with nationalist feelings against accepting the Mandate

and opposing the Treaty.

Despite delays and opposition, however, the Treaty was ratified by the

Council of State on October 10th, 1922,97 accompanied now by the assurances

92With the additional proviso that the Organic Law should prescribe
constitutional procedure within the country.

93For further similarities, see Ireland, pp..341—43.

94Ireland states that in Articles II, VII, XV, the heart of the Treaty
lay. The real nature of Iragis dependence on Great Britain was revealed,

see p. 345.

951p1d. ,p. 339, ses also, Longrige & Stoakes, pp. 83-84.

961reland, p. 355.

9TGreat Britain, Iraq: Report on Irag Adminiétration (London: His
Majesty's Stationery Office, 1924), 1922-23, p.23. Cited hereafter as

Report.
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of the Secretary of State that the Mandate would no longer be in operation
once Iragq became a member of the League of Nations, which, according to
the Treaty, Britain would attempt to establish at the earliest possible
date.98 Saving completed this step further administrative develcpments
drew the attention of the authorities. The new Constituent Assembly, which
met for the first time in March 1924, completed the final steps in the
ratification of the Treaty the following June. Then it quickly passed an
Organic Law or Constitution and an Electoral Law, by which the Parliament
was to be brought into being. Under the Constitution the first Iraqi Par-
liament met on the 16th of July, 1925, the date which can be ;aid to mark
9

the beginning of the contemporary histcry of the Iragi State.

The Constitution.-- In the drafting of the Constitution certain conditions,

other than those that were to regulate the country's political institutions
and govern its constitutional procedure, had to be taken into account.100

One of the conditions the Constitution had to provide for was to:

Secure that the right of each community to maintain its own schools for
the education of its own members in its own language, while conforming
to such educational requirements of a general nature aqoyhe Government
of Iraq shall impose, shall not be denied or impaired.

This provision became embodied in Article 16 of the Constitution, which
states that:

The various communities shall have the right of establishing and main-
taining schocls for the instruction of their members in their own ton-
gues, provided that such instruction is carried out %Bzconformity with
such general programmes as may be prescribed by law.

981bid. 99Progress of Irag, p. 16.

1OO'I‘his task lay on the British drafters, who alsc had to include
Articles that ensured the successful working of the machinery of State
and additional support of the British position in Iraq. Thus, the Cons-
titution tended to be used as an instrument of policy, through which
Britain consolidated its position in the country. Ireland, p. 372.

10105 ted in Ireland, p.372. 1021, 0q, Cons titistion (1925),Part I,Art.16.
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This was the only mention of education in the Constitution.

Termination of the Mandate.-- British suggestion of Iraq's entry to the
League of Nations came sooner than was expected. On September 14th, 1929,
the British Government declared that it would inform the Council of the

193 Actually, the transfer of power from British to Iraqi

League in 1932,
officials was carried out from this time until 1932, rather then after the
legal termination of the Mandate.104 On October, 1932, Iraq tock her place

among the community of nations as a member of the League of Nations,

With the involvement of the authorities in such major political issues,
orderly administration was rendered more difficult by the lack of a clearly
defined policy and the unsettled conditions of the country itself, it seemed

impossible to pay due attention to education.
Education under the National Government (1923-32)

As the proclamation which brought the Provisional Government into be-
ing in 1920 makes clear, the Departments of Education and Hezlth were first
combined under one Minister. Later each became a separate Ministry. In
the transferring of duties from British officials to Iraqis the Ministry
of Education was actually, ahead of all other government departments. An
Iragi, who was appointed Area BEducation Officer for Baghdad in 1921, was
in charge of all but higher and denominational schools. The following year,
the gradual substitution of Iraqi for British executives was completed. The
British Director now became an Adviser and Inspector-General, giving general
advice to the Minister and seeing that the policy of the Ministry was being
carried out. In fact, no administrative order has been given by a British

Official in the Ministry since 1923.105

That very same year, the British authorities warned, in their annual

report on the administration of Irag, of dangerous tendencies which might

result from increased control by Iraqis.106 It alleged that the Iragis were

103Ire1and, P. 414. 104Ibid., Bs 4175

105Progress of Iraq, p.224. 1osﬂeport, (1924), pp.215-16
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least aware of some of these dangers. First, there was the utopian be-

lief that there was no limit to what education could do nor to the money
that could be profitably spent on it. In unlimited education, the general
public found the cures for all their maladies. To have perceived of edu-
cation as a magic word can hardly be considered unnatural in a country

where the vast majority of the inhabitants were illiterate. Indeed, it

must have been quite a task, on the part of those concerned, to keep edu-
cation at a level where it did not advance beyond the real, instead of the
imaginary, economic, political, social needs and resources of the country.
The clerical profession can be taken as a case in point. This profession
was attracting people at a rate which, if allowed tc continue, would have
led to overcrowding and subsequent unemployment. In Iraq, where the popula-
tion was small and the effort of every person needed, this might have worked
as a check against the country's progress. In such a case, the cvercrowding

of one profession meant the depletion of another.10?

Secondly, according to the British authorities then, the people believed
in false standards of values. Accounting for this were, they asserted, both,
ignorance of conditions outside the country, and "... a kind of misguided
patriotism which, instead of setting about to improve defects, prefers to
deny their existence and accuse those who call attention to them of a2 want

n108 They further implied that the Iraqgi was apt to be satis-

of patriotism,
fied by facades. It would be difficult to make Iraqis aware of differences
either between guality and quantity or between high and low standards. Ac-
cordingly, there was the dangerous tendency of mistaking the third-rate for

the first-rate.109

Parliament showed great interest in education from the start. It was
stated that it ".., has shown a disposition to favour Education, without
undue interference in matters of detail".110 It seems that matters not "of

detail", must have been considerable and of such a nature as to have instigated

1071hid.,see also Report (1922-23),p.167. 1OQIbid.

108peport (1924), p.216. © MOpeport (1926), p.123.
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debates in the Chamber. For, it was alsoc reported that Parliament greatly
added to the amount of criticism, which seemed to accompany every activity
undertaken by the Ministry of Education. Though interest in education may
be considered as a desirable sign yet too much of it tended to paralyze the
work of the Miniatry.111 The Ministry of Education was likened to a "...
man who is believed to be sick, and for whom a number of physicians and sur-
geons have prescribed courses of treatment and major and minor operations,
each based on a diagnosis before the patient has been seen. The patient's

own remedy in this case would be to be allowed to get up and walk".112

Over-enthusiasm toward education was not a surprising phenomena in a
newly developing country. The major task of education lay in bridging the
gap between a backward and illiterate pooulation and an advanced form of
government that would subsequently lead to a new outlook. There were other
unfavourable factors to be dealt with; the racial division between Arabs,
Kurds, Turks, Persians and Armenians, the geographical division between moun-
tain and plain, the religious between Sunni, Shi'ahes, Christians, Jews,
Nestorians, Jacobites and Yazidis, the economic and social factors between
merchant and agriculturist, townsman and tribesman. Most of these continue

to face the authorities at present although their threat is of a lesser degree.

. Bducational policy.-- From the start, the British educational policy which
largely centered on the provision of primary schools supplemented by denomi-
national schools did not appeal to the National Government. The new Ministry
of Education did not consider the continued emphasis on denominational schools
to have been in the best interests of the country, since it was seen to widen,
rather than bridge, the gap between the various sects and communities. The
best way of achieving the desired integration of these elements was through
unity in education accompanied by the encouragement of a spirit of tolerance.

The Ministry followed a policy based on the extension of a system of national

111 112

Ibid., p. 130. Ibid.
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schools, both primary and secondary, the principle of unity or integration
governed its actions both in administrative matters and in designing the

public school curricula.

The inevitable differences of opinion, among British and Iraqi offi-
cials working in the Ministry, was said to have created an incessant war in
which British officials usually gave way as they were rarely supported by

the British Residency to the same degree as their colleagus in other Minist-
113

ries. This, with the emplcyment of nationalists in the Ministry, may

account for the success of the inculcation of the nationalist spirit into
the system of education at this time, specifically in the public-school cur-
ricula.114 Sati al-Husri, the first Director-General of Education, stated

that education was directed in a way consonant with Arab naticnalist ideo-

logy.115

Educational progress.-- Under the National Government, education showed a

progressive expansion:

Item. Noticeable headway had been achieved in elementary education.
In the year 1922-3, it was reported that tF?sdemand for such schools ex-
ceeded the supply and the funds available. The increase in the number
of schools was accomoanied not only by a natural increase in the number
of pupils and staff but also by attempts to raise standards. A change
was made in the syllabus i§11928 with the intention of adapting it to ru-
ral needs where necessary. The parallel system of elemesntary schools
of four years and primary of six, introduced during the British Cccupa-
tion, was removed by law together Y}gh the study of English in the first
four grades of the primary schocl. Elementary education was made free
except for a nominal sum paid by the higher two classeq19 Some whose fi-
nancial position prevented such payment were exempted.

1131reland, p. 446

114Arab League, Department of Education, Preparation of the Arab
Teacher, Beirut, August 1957 (Cairo: Publication and Translation Commi-
ttee Press, 1953), p. 359.

1158' al-Husri, Hawliyat al-Thagafa al-Arabiyya. (Cairo: Publication
and Translation Press, 1949), I, p.200.

Menort (1922-23),p.166. MT1vid., (1928), p.128.
118A1-Husri, p.200. 1193920rt (1922-23), p.166
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Item. GOirl's education, a break with long standingcustom,
showed promising improvement in guality and popularity. An
important advance wasz the opening of teacher — training classes
for women at Baghdad and Mosul. However, it was difficult to at-
tract Muslim girls to these institutions at first.

Item. The relation between the Ministry of Bducation and
private schools.,

By law every non-government school required a permit from
the Ministry of Education and was subject to government inspec-
tion., It was reported that inspection of these schools by govern-
ment innpqa¥ors as a rule was welcomed and their suggestions

followed. Orants-in-aid were offered by the Ministry of Edu-
cation oqzahe condition that changes advocated by the Ministry be
adopted. The amount alloted for this ranged between Rs.45,000

and Rs.68,000 a year. The total grants-in-aid paid to non-govern-
ment schools in 1930 were distributed according to Table 3.

This must be observed as a noteworthy reshuffle in the distri-
bution of grants-in-aid among the denomina?%gnal schools as compared
with that during the period of Occupation. A law, issued on
March 1st, 1926, specified the method of distributing grants-in-aid.
Generally it was distributed according to the schools usefullness,
needs, standard of instruction, and the c}aaeness with which it
followed the public Educational syllabus. Thus, it was not sur-
prising in the next year to find that all the schools receiving aid 125
attempted to bring themselves in line with the Jovernmenit's syllabus.

120
Report (1925), p. 135, see also: Report (1926), p. 126
g 213 £ ’ s

Report 1928), p. 130, Report  (1929),

1215ep0rt  (1923-24), p. 114.

1223002t (1925), p. 136.
123Above, P. 9.

124Law of the Distribution of Grants-in-aid to Private Schools and
Institutions", cited in Progress of Irag, Appendix M, pp. 326-27.

125Report  (1927), ». 155.
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TABLE 3

DISTRIBUTION OF GRANTS-IN-AID AMONG NON-
GOVERFMENT SCHOOLS IN 1930

Schools Grants-in-aid
(Rupees)
Muelim L I I O I ) L A B I ] 19’500
Christian L L R N Y L I O R ) L] 10’300
JEWish L R I ) L R I I ) .. 15, 550

On a per capita basis this worked out as follows:
For each pupil in Muslim Schools sesesssese RS. 15, 4

For each pupil in Christian SchoolS.......... Rs. 4. 9
For each pupil in Jewish Schools secasveses RE. 2,12

a?gggggss of Irag, p. 233.

Item. A Public Education Law, was passed by Parliasment in
1929, All previous laws, regulations or orders relating to edu-

cation and contradicting the provisions of the new law, were lnT26
validated. A separate section on Private Schools was included.

Item. The general education policy of the government conti-
nued to dissatisfy the Kurds in spite of the opening of eight new
Kurdish schools in 1928 and 1929, They disagreed completely with

the government view that the number of Kurdish schools ?ETexistence

then comprised the maximum to which they were entitled. These

126

Part VIII

127

Iraq, The Public Education Law (Baghdad: Government Press, 1929),
y Art. 36.

Report (1923), p.132, see also, Report (1929), ».139. The number

of Kurdish primary and secondary schools was brought up to thirty-eight by
the year 1929.




- 32 -

voints were made in their petitions:-

1. that there were not enough Kurdish elementary schools.
2. that there was no Kurdish training college.
3. that there were not enough school books in Kurdish.

4. that Kurdish schools were handicapped by not being under a

separate Kurdish education area.128

While some of these points were justified, others restated the pre-
vailing conditions in the Arab schools., Gradually, more and more school
books were being translated from Arabic to Kurdish. In addition, original

Kurdish school books continued to be compiled, and printed.

A Kurdish Inspector, was later appointed to Kurdish schools, and he
enjoyed somevwhat special powers.129 Administratively, this inspector was
directly under the Director-General of Education as were the Area Education

Officers.

Item. A striking feature of private initiative at this per-
iod was the Mahed Al-Ilmi. This Society concentrated its atten-
tion on the education of illiterates by means of night classes,
established in many towns and villages. Although full credit
for starting these classes goes to the Society the Ministry came
to control and manage them almost entirely. The teachers, mostly
Government school teachers, taught chiefly Arabic, English, Ari-
thmetic and Geography. The expenses of the Society were met
through fees, contributions from municipalities, donations, and
grants-in-aid, by the Education Ministry. In 1924, the Society
in Baghdad wentured on two new departures, A Commercial School
was opened, and evening classes for women were started in six

1283320rt (1929), p. 139.

129peport  (1930), p. 125.
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centers.13o The Scciety's total attendance in 1925 numbered
1, 300 of whom 115 were women. In 1930, the number of stu-
dents reached 3000, 122 of whom were women. Most of the
students came from the working classes who due to their avo-
cation were unable to attend the ordinary schools. Hence,
the movement was criticised as tending to upset the social
order and the economic equilibrium of the country by making
the people discontented with their lot. The backwardness
of the people made them look down upon manual labor, thus
it seemed almost hopeless to try to associate labor and
literacy and thus produce a literate wo;%}ng class. The
ideal was always government employment.

Later on the Society became a government enterprise completely.

While the attendance was maintained, the movement was stated to have lost

much of its original vigour.132

Item. Secondary schocls spread gradually. A most
gignificant action resulted from a recommendation by a de-
partmental committee in 1923 whereby the course of study
was extended to five years. The idea wa® to have a general
education during the first three years, designed as inter-
mediate; whereas the last two, denoted as preparatory,
concentrated on more specialized study either in the filled
of arts or sciences.

1BOReRort (1923-24), pp. 118-19. This Society was founded in
1922 with two main objectives:

to provide its members with books and

to organize jecturs on advanced subjects for aduts, and night
classes for illiterates.

It was supported by donations and members subscriptions. Early
efforts to open chapters in the provinces were regarded by the authorities
to have a political rather than an educational motivation. Hence, they
were checked,

13114,

132Rep°rt (1928), p. 132.
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The criticism against the secondary school syllabus was that rather
than preparing the students for the struggle of life it pointed toward
ultimate Government employment. This was dangerous since government em-
ployment already had an overwhelming prestige and limited available jobs.
Besides, it was reported, there seemed to have been little indication
that the danger was even reslized, The non-government schools, unable
to offer subsequent employment for their graduates, we:g}thus forced to

offer an education suitable for industry and commerce.

The increazsed number of students entering the intermediate schools
in 1930 at last made thos in charge realize that something beside govern-
ment employment must be open for graduates. A course of study to orepare
them for other careers was a practical necessity. The cooperation.of banks

and other business firms was sought after with the purpose of laying down
134

a practical commercial course to follow the intermediate course.

Item. Syrian teachers continued tc be employed until Iragis
of equal training were available. A noteworthy fecature towards
this end was the policy of sending some selected students abroad,
mainly to Lebanon, England and the United States, for higher
studies and professional training at government expense. By the
contract they signed these students were bound to serve as teachers
upon completion of their studies. Uhfortqugely, for reasons of
economy this policy was checked in 1922-3. The shortage of

133geport (1929), pp. 137-38.

134peport (1930), p. 123.

135Regort (1922-23), p. 164. The following scholarships were main-
tained: two already awarded for medical study at the University of Aberdeen,
8ix in Arts at the American University of Beirut, and a Secondary scholar-
ship at Magdalene College School. Reports on these students were most en-
couraging. Other students studied aboad also on their own expense.



= 5%

money in the following year also limited the” number of scholar-
ships. In 1925, for the first time the Iragi graduates of 136
Beirut, returned and took up their posts as teachers in Iraq.

By 1930 the number of those studying abroad at government expense
amounted to 35. Though the policy was restricted at first to
teaching, later it extended to include students wishing to go
into other fields of specialization. Worthwhile, as the policy
appeared to have been, it did not escape criticism, especially
by the press. It was contended tha?s?he basis of selection of
students was unjust and inadequate. It is significant that
even with the impact on Irag of the worldwide depression and the
resulting reduction of the country's expenditure, the King was
able to state that the "... Number of students to be sent abroad
this year with scholarships is greater than that of last year.
Beventy two students have been sent to various foreign universi-
ties. It is also the intention of the governme?§8to send abroad
students to study necessary and useful crafts."

Item. A number of higher institutions made their start
during this period. Those already in existence developed their
programmes and raised their standards. The Law School came un-
der t e control of the Ministry of BEducation (1923-4) when the
Ministry of Justice relinguished its responsibility for it. It
began to offer a full four-year courses in 1925 and accepted
graduates from the secondary schools only. Being one of the few
higher institutions in the country offering a comprehensive prog-
ram of studies,1§§ny of those who attended had no intention of
practicing law.

136R920rt (1924), p. 140, see also, Report (1926), p. 125.

137"’I‘ha Administration of Education: The Education Missions",
Al-Istiglal , April 17, 1931, cited in Akrawi, p. 139 n.

13861 t6d in Report (1931), p.12.

139Report (1925), p. 138. The students of this school paid fees,
In 1925, they numbered 136. The School also attempted to give a general
background to civil servants and to those who wished to have a higher edu-
cation.
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Item. The Engineering School was transferred in 1925, from
the Ministry of Communication and Works to the Ministry of Edu-
cation. Ite four year program becaTiobased on the satisfactory
completion of the secondary course. It was reportedly well
staffed and equipped. The engineering career offered nc attrac-
tion to the Iragi without the guarantee of employment in the
technicel departments of the government. An indication of its
success can be provided by the fact that its students replaced 4
foreign technical personal without any apparent loss in efficiency.

Item. Both the Agriculture and Medical Colleges, opened in
1927, did ?35 come at first under the control of the Ministry of
Education. Neither did the Military College nor the Theologi-
cal School of Al-al Bait.

Item. The effort of the Teachers Training College scon mani-
fested itself in the marked improvement in the quality of teachers.
ince a gre?13number of trained teachers were introduced intc the
profession. The government provided both free board and tuition
to its students. Two sections were provided at first. The Primary

Section, designed for those teaching the full primary course, of-
fered a course of three years beyond the intermediate school. The
Elementary Section was mainly intended for district sch?gi masters
and those teaching the lower grades of primary schools. Its
course was for twe years, later lengthened to three, above the pri-
mary grades. However, this section was abolished as being of tco
low standard. Also, the distinction between13ge Primary and Ele-
mentary Sections was considered unjustified.

14 14

OReport (1926), p. 128. 'Report (1928), p.131

142As an alternative to the proposed abolition of the Agriculture
College by Parliament, it was transferred tc the Ministry of Edueation in
the summer of 1929. Report (1929), ». 139.

143For example, the Teachers Training College graduated 109 teachers
in 1926, and 131 in 1927. Report (1926), p. 123. Report (1927), pp. 151-52.

"44geport (1922-23), p. 165. 1455eport (1929), p.136,Akrawi,p.137.
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A self-supporting section of the Teachers' College was set up (1923-4),
to meet the meeds of secondary education, In the evening hours it offered
a two year course to selected primary school teachers, who paid fees for at-
tendance. On passing the course and becoming secondary school teachers they
had better financial prospects than were available to them as primary school
teachers. The college was reported to have had probably, the best teaching
staff in any of the country's institutions. It was considered the most ad-
vanced educational institution in the country offering anything epproximating
tc an Arts course. Thus there was the tendency to make it serve two reqguire-
ments at once, the needs of the general student and the needs of the teachar.146

This institution became known as the Higher Teacher's College.

1460 apozt (1927), ». 152, Report (1929), ».136. ,
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II. THE HIGHER TEACHERS COLLEGE:
' CURRICULUM AND
STUDENT LIFE

It should be restated here that the policy of the new Arab authorities
in the Department of Education was the extension of national schools both
primary and secondary. And, as British educational policy had concerned it-
self largely with primary schools, the problem of the education of teachers
for the secondary schools was manifest from the outset. As mentioned, the
staff of the secondary schools had in the past been recruited from Syria and
BEgypt. Sati' al-Husri, the Director-General of Education at the time, ex-
pressing the dire need for secondary school teachers, said: "There was prac-
tically no highly educated Iragi to teach at the secondary school level.
Moreover, objections were often raised that equally competent Iraqis were
available at less cost whenever the Department resorted to the appointment

of fcreigners.“147

Al-Husri, also recalled how a number of Iragis, who only held the Pri-
mery Teachers College Certificate, had insisted that they were able to teach
" secondary school students without further training. But the Department had
held that some form of training was necessary, however inadequate it may be
because of the pressing cirecumstances. Thus, Al-Husri, quickly improvised
some classes for the purpose (1923—24) in one of the secondary schools of

Baghdad:; and so started the Higher Teachers College.

In tracing the development of the Higher Teachers College from this
time until 1958, it was convenient to divide the period into three parts.
The first, 1923-31, begins with the start of night classes and ends when the
College was closed. The second period is the decade following the College's

1471nterview with Sati' al-Husri, April, 1963. See also Report
(1923-24), p. 115. ‘
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re-opening in 1935-36. The third period, extends until 1958, when the
Higher Teachers College was incorporated into the University of Baghdad
as the College of Education.

The Period 1923-31

The Curriculum

When the classes first began there were not enough lecturers available.
The students were of different educational backgrounds although they were
all selected from among primary school teachers. The course extended for
two years in which instruction was delivered in the form of lectures in the
late afternoon and evening, as both students and lecturers were carrying on
this course of study in addition to their regular employment. This may ex-
plain why the students were enthusiastic about attending the classes to begin
with but later dropped ocut in large numbe?sé Of the fifty students whe en-
4

rolled, only eleven completed the course. In the circumstances, intensive
treatment of subject matter must have been difficult. Therefore, it is most

likely that training was reduced to the bare minimum.

In 1925, the evening classes were replaced by an organized day insti-
tute.149 With it conditions improved slightly; some graduates of secondary
gchools were enrolled and a special building acquired. The students continued
tc combine their jobs with study. In 1926-27, the second-year students were
compelled to devote half of their time to teaching, at the secondary school
and the Teachers College in Baghdad, sc as to meet the need of the Ministry

150

of BEducation for teachers. However, in the following year, this practice

A
1*aIbid.,see Appendix (A) for the number of students and graduates in
these years.

1491raq, Annual Report of the Ministry of Education, 1939-41,(Baghdad:
Government Press, 1941), p.37. Hereafter this will be cited as Annual Report
of the Ministry. The abbreviated form of the Higher Teachers College, the
HTC will be hereafter used.

150

Ibid., (1926-27), p.17.
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was discontinued. Moreover, from 1927-28 onwards, only students who had
completed their secondary education were admitted to the college. Due to
the small number of secondary school graduates and the need of other higher
institutions for such pupils, the enrollement of students was reported not

151 On completing the course,

to have been as much as expected for that year.
the graduates were to teach at the lower grades, or the intermediate level,

of the secondary schools. In addition, the College was assigned two permanent
staff members, (two more were planned for the next year) besides the lecturers.
By 1928-29, all the staff became permanent with two lecturers only, In this
year also an Egyptian scholar was appcinted to teach Arabic.152 All of this,

provided some stability which had hitherto been lacking.

Soon, however, there was talk in the Ministry of Education that teachers
for the intermediate and secondary schools still required further preparation.
Accordingly, the Ministry proposed making the course of study last either
three or four years b:génning in 1930-31, especially in view of the large

5

number of applicants.

The faculty of the College studied the matter; it decided that despite
the need for secondary school teachers, the short life of the College made it
preferable to extend it to three years for the time being. However, the idea
_of the four-year program was to be borne in mind for the future. This decision
was also prompted by the need of making the teaching profession attractive to
students.154 Probably, their thinking was that the shorter course would draw
more students. The graduates of the new course were to receive a "License"

in either Arts or Science, depending on the students particular field.

Tables 4, 5 & 6, show the distribution of subjects and hours on the

three-year basis, as plamned by the faculty as scon as the new extension was

1511p1a., (1928-29), p.26.
1521p14., (1927-28), p.15.

153Rulas and Regulations of the Higher Teachers College, 1929-40.
Letter from the Director-General of Education, Taha al-Hashimi, to the
Director of H.T.C., Naji al-Asil, Dec.19th,1929, no page. Hereafter cited
as Rules & Regulations (in the files of the Ministry of Education).

1541414,
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finally agreed upon in December, 1929.155 But, they were not put into
effect, as the two-year course continued to be followed until 1931.156
In the absence of other information, the above tables are interesting for
the light they shed on the intentions of the faculty at the time. In addi-
tion, they provide an example of what was congidered an improvement over

the two-year course, the major details of vhich are missing.

In drawing-up the new three-yecar course of study, the faculty were
guided by some syllabuses of higher institutions in neighbouring, supplied
by the Ministry of Education. Among them were the American University of
Beirut, the Eigher Teachers College and Arts College of Egypt, and the Fine

Arts College of 'I‘urkey.15T

It appears that under the two-year course only two main divisions of
specialization existed, namely arts and sciences. The decision of the faculty
had been that the new program should furnish further specialization. Each
of the main two divisions was to provide two branches in the last year. Thus,
the Arts section branched into Arabic, History and Geography, and the Science

into Mathematics and Natural Sciences.

Regarding the contents of the courses offered, there appears to have
_been no criteria by which they were selected. Most likely a course included
what it did because the teacher responsible studied it in that manner, or
perhaps some higher institution offered it in that way. The general procedure
followed was for the teacher of each course to submit only the broad and ge-
neral outlines of the course to the recently founded College Council158 for

approval. As a result many of the details were left for the teacher of the

1551p14.

1561nnual Report of the Ministry (1930-33), p.60.

15Tgu1es and Regulations (1929-40), letter from Taha al-Hashimi to
Naji al-Asil, Dec.19th., 1929.

158This was made-up, most probably of the Director and the faculty
members, whose rank was that of a professor.
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TABIE 4

THE COURSE OF STUDY OF THE H.T.C., 1929-30

HOURS PER WEEK

ARTS SECTION SCIENCE SECTION
Hist.&
Arabic Geog. Maths Nat.Sc.

SUBJECTS Freshman 2nd.Year 3rd. Year Freshman 2nd.Year 3rd. Year
ARABIC 6 6 6 - e 2 2 Ll .o
ENGLISH 5 3 5 5 5 3 4
EDUCATION & 3 . 3 5 5 3 3 5 5
METEODS OF
TEACHING
PHYSICAL ED. 1 1 g ol 1 1 ¥k P
SCHOOL T ols o 1 1 T % as 1 1
HYGIENE
HISTORY 6 6 L . E I B L LI L )
GEOMHY 4 4 ... 2 L) saw "se LR
SOCIOLOGY - "8 . e n 2 2 - . L - " " L ]
PIIILDSOPHY - & 8 2 L 2 L L 2 L LN
OF Sc.

e HISTORY GF . e L ) 1 . an L B .. . aw L
CONPARATIVE
LIT.
GEOLGGY - a8 LN L 2 L L LA L
MTHS . a0 L -« " n LI 6 6 7 L ]
NATUR‘L Sc. L L L ) L 8 8 LR I 8
COURSES IN L LR 020 7 . en L] 7 LI
MAJCR FIELD
B—EADING IN L L 2 . . L - " 8 LI N 6
LIB.
TOTAL 25 25 24 24 25 25 24 24

®pules and Regulation: of the HTC
n.o. lavailable &t the Ministry of Education).

Dec.1229,
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TABLE 5

THE COURSE OF STULY OF THE H.T.C., 1930-31:
THE ARTS SECTION

HOURS PER WEEK

SUBJECTS Freshman 2nd, Year 3rd. Year

Arabic Soc. Sc.

ARABIC I R N R R R N A N ]

GRAMMAR R R ) 6 2 2 e
LITERATURE sevecnssasss p) 2 2 e
READING eeccoveensonses 1 1 1 e
COMPOSITION ecccvcccencee 1 1 1 see

COMPARATIVE PR R R R
HISTORY OF LIT' Frerrrs . “ew 1 RO

HISTORY CRCR R IR R R R R
OREEK HIST. & sevevsnss 3 .- L .
CIVILIZATION esvsscanns

ARAB—UP TO Caliph----.. 3 - s .
Abdul Malilk ssssecerene

ARAB—FrOm Abdul"""" “ew 4 L "
Malik to Al-Mutawakil.-.

HIST- OF NATIONALI— Ll .o 2 . “an
TIES & THE NATIONAL «--.
IDEA. PR I RN R R R I

HIST- OF MODERN"""“ e e 2 2
,CULTURE PR R I

HIST. OF IRAQ.""""' .o “-w e e 2

HIST- OF THE EASTERN e " PO R 3
PROBLEM & THE CONTEM- -
PORARY ARAB PROBLEMS - -

GEOGRMHY PR I I
HUMAN PR B B O B I B I P
PHYSTOAL: s swieanssiseses -

SOCIOLOGY DU B I L B P
PSYCHOLOGY PR R R 3 .

* N == =
-
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-
.
-

o (st e
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EDUCATION sccccsccccscsss .
Ed.SPECIAL METHODS ««-. .
OF TEACHINGesssooccsses

SCHOOL HYGIENE sescseacses oo e 1 1

MOPALs ssossssnsssssscsaes 19 19 15 13
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TABLE €

THE COURSE OF STUDY OF THE H.T.C., 1930-31:
THE SCIENCE SECTION

HOURS PER WEEK

SUBJECTS Freshman 2nd. Year 3rd., Year

MATHS NAT.Sc.

ARABICI LR I R R I R R B B
CDHOSITIONI L I
READING & DISCUSSION«s«.

ADVANCED ALGEBRA: cossessss
TRIGONOMETRY ¢ e s s eaveensss
ASTRONOMY +veevessaseccnas .. 1 e s
ANALYTICAL GEOMETRY: soeses ) 3 . ..
INTEGRATION. o s seoevevcoses e 2 3 o o
MODERN GEOMETRY «eoseevess cee . ad 2 "
SUBVEYING «evevesccscconns 2
OHENTBTRY: » o006 0 60043 o008 4 4 .

PRYBTOG: as s siia o 455 3 w0bs o 4 3 T 3
NATURAL HISTORY::eoaasones . 3 . ...
GENERAL PHYSIOLOGYeoseoeose . . 2 2
GENERAL BIOLOGY eosesccsss r o vy

ELEMENTARY GECLOGYesesoons e .54 2 sas
'PHILOSOPHY OF SCIENCE..... s 2 e .
PSYCHOLOGY soeeveeencscons 3 o - Wis
EDUCATION «oesososssvenses aas 3 i S

ED- special Methods LB R I .- - 5 5
Of Teaching s es s s e s

SCHOOL HYGIEN’E---.l.t---t.. PR Ui 1 1

n N —
-
-
.
-
-

TOTAL csosoncsssones 17 22 18 17

&Tbid.
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course to fill in and adapt as he saw fit at the time.159

According to tables 4, 5 & 6, there is some discrepancy in the weekly
hours. Whereas in Table 4, there were around twenty-five periods per week
for each class, in Tables 5 & 6 the periods ranged between thirteen and
twenty-two periods per week. This may be partly because English does not
appear in Tables 5 & 6, (which may be an error) and partly because such
fluctuations were normal when the program was under more or less continuous

revision.

The courses required of all students, irrespective of field of spe-
cialization, were Arabic, English, Education and Psychology, and school
hygiene. The professional courses of the prospective teacher suggest an
emphasis on methodology. Table 4 includes all professional courses under

the heading; education and methods of teaching.

Differentiation occurred in the Arabic required of the science students.
Not only were their Arabic hours less but its study was directed solely to-
wards reading, writing and speaking correct Arabic. Whereas, the Arabic
program of the Arts section, was quite comprehensive in the elements of lan-
guage. Allowance was also made for the study of comparative literatures.
.However, it is questionable whether this study would have been thorough enough
considering that only one hour per week was allocated for its study. This
time can hardly be viewed as sufficient for feeling and appreciating the
literatures, especially when these included Greek, Persian, Hebrew, English

and German.1

Student - Life

Extra - curricular activities do not appear in this period. But, there
is evidence that the faculty members were concerned about this aspect of the

student's life. They recognized the need of creating certain activities,

159Rules and Regulations (1929-40), April, 1930, no page.

16OIbid.,Dec. 1929,no page.
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apart from the usual course-work, such as student's societies. Provisions
for physical education, fine arts, and a rich library were all asked for

in their report submitted to the Ministry.161

Between 1923 and 1931, a total of 207 students enrclled at the H.T.C.,

of whom only fifty-nine graduated. Practically nothing else is recorded

concerning the students. It is probable that H.T.C. students did not generally

come from high cultural backgrounds, as students of such standing studied
abroad usually. That the students themselves needed to be exposed to the
fascts of basic cleanliness, provided by the course, schcol hygiene, perhaps

confirms this.

The Closing of the Higher Teachers College

In 1931, in accordance with a decision of the council of Ministers,
the H.T.C. was abolished. The students who had not completed the course
were appointed as primary school teachers, and some as intermediate school
teachers. Secondary school teachers were hereafter furnished by the Iragis
studying abroad on government expense, particularly those at the American

University of Beirut.

The reason for this measure was by no means explicit. As far as the

available official records were concerned, it was vaguely stated that for

various reasons the H.T.C. was closed down.162 According to Mathews and

163 p

Akrawi, this was due to a low standard and an inadequate staff. revalent

161Ibid.,Raport from the H.T7.C. to the Ministry of Education,
Dee. 19th., 1929, no page.

162Annua1 Report of the Ministry (1930-33), p.60, and (1939-41),p.37.

1633 p.Mathews and M.Akrawi, Educztion in Arab Countries of the Near
East (Washington, D.C.: American Council on Educztion, 1949), p.158.
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opinion, cn the other hand, suggests that the decision was based on

64

econcmic grounds.

A closer study of the issue however, indicates that the heart of
the matter lay in the debate of developing the policy of granting scholar-
ships to outstanding students to pursue higher education abral, as opposed
to the project for the improvement of the college as the main source of
secondary school teachers. 1In this, the Higher Teachers College and the

Ministry of Education assumed opposite stands.

It was the wish of the College Council of the H.T.C. to make the
College the sole institution which prepared secondary school teachers for
the country. The arrangement whereby students were sent to the American

University of Beirut and other higher establishments abroad to specialize
65

in teaching, was thus asked to be discontinued.1 To this idea, scme of

the influential authorities at the Ministry, notably Lionel Smith, the
General-Insgpector of Education, strongly objected.166 Smith was in fact

opposed to the whole intended program of developing the H.T.C. Apart from

164The contention was that to send students to study abroad cost
a8 much, if not less, as educating them in the country. See also Annual
Report of the Ministry (1939-41), p.37.

1558u10e and regulation (1929-40), Dec. 1929, no page.

166Ibid., Report to the Director-General of Education, submitted by
A.L.F. Smith, n.d., no page.

Lionel Smith's career in Iraq lasted twelve years, 1919-1931, first
as Bowman's assistant, and later as Adviser to a succession of Iragi Minis-
ters of Education. Previous to this he was a history tutor at Magdalen
College, Oxford, where he had also distinguished himself at Balliol, of which
his father was Master.

On retiring from Irag he was appointed Rector of Edinburgh Academy-
a post he held until 1945. Lionel Smith, personal letter, January, 1963,
see also Bowman, p. 191.
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any other reasona,167 his opposition was based cn the idea that the best
method of educating teachers was through the attainment of strictly aca-
demic standards first. Special courses in methods of teaching would then
follow,

According to Mr. Smith, secondary school teachers ought to be drawn
from the those who have had university degrees in either the arts or the
sciences, like the Iragis studying abroad. The function of the H.T.C. in
the circumstances would be solely to supply courses on methods of teaching
which these students would subsequently need. BSmith contended that with
the presence of scholarship students abroad there was no justification what-
soever for the continued existence of the Higher Teachers College, which
required huge sums of money. He reminded the Ministry that at the time the
College was founded, the Cabinet had consented only on the grounds that not
much money was going to be exacted. The teachers' salaries were to be met
through students' fees. But the expenses were gradually increasing. te
noted that the government was paying approximately I.D. 160 (LL. 1360.00)

annually for each student.168

He concluded, in the report on the question submitted to the Ministry
of Education, that the government should back the policy of sending scholar-

.ship-students abroad, at least uantil Iraq had its own university, since the

167The English authorities had repeatedly stressed, in their annual
reports, that the method of training teachers needed drastic revision as
their number will certainly excede the country's demand, Al-Husri mentioned
in an interview, that they considered the presence of a large number of
teachers an unsetting factor in the country. Moreover, they wanted to do
away with teachers colleges in an effort to stop the likelihood of political
agitation and demonstration as that which toock place in Feb. 1928. Of this
S.H.Longrigg wrote: "... ugly - violent street demonstration, accompanied
by the usual marshalled school-boys and armed roughs, greeted Sir Alfred
Mond when he visited Baghdad on business in February 1928,...". S.H.Longrigg
Iraq, 1900-1950: A Political, Social, & Edonomic Historx,(London: Oxford
University Press, 1953), p. 192.

168Rulea & Regulation (1929-40), Report to the Director-General of Edu-
cation, submitted by A.L.F. Smith, n.d., no page. The conversation of the
Iraqi dinar is made according to its value today, i.e. LL. 8.50.-
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H.T.C. could not possibly be expected to meet the kind of requirements
demanded by the secondary schools. Smith predicted that the need for
the H.T.C. was diminishing steadily, as the need for secondary school
teachers was not going to be of the same extent, which fact also, did
nct warrant the exvenditure on the College. He warned the Ministry that
expenses would run abnormally high if the suggested plan of lengthening
the course of study was put into effect. He strongly urged against it
by stressing that the number of students studying abroad was sufficient

+o meet the existing and expected demand of the secoadary schecols.

Mr. Smith's argument is highly questionable. Judging by Table T,
the number of teachers required as a result of the opening of new secondary
schools could not possibly have been met through the scholarship students
alone. This was especially true as not all those students specialized in
teaching, thus a number of them did not occupy teaching posts.169 More-
over, as the policy of expansion in secondary education was still being
followed in the Ministry of Bducation, the increase was expected to progress

rather than diminish.

The conclusions of Smith are of particular significance as for the
destiny of the H.T.C. Whether his report was responsible for abolishing the
College, it is dirficult to state. But it is extremely probable that it had

no small share in swaying decision in this direction.

The decision of the closure came as a surprise because the Ministry
of Education, previous to 1931, had assumed a different position entirely
regarding this issue. In its annual report of 1923-29, it stated: "It is

clear that the plan of developing the Higher Teachers College will save the

169At the start the idea of the education missions or scholarships
was to train specialists to meet the needs of Irag in the fields of health,
education and agriculture. Later on, numerous other fields were added,
but all those who returned in 1926 were absorbed by the secondary schools
and the pramary Teachers College. See Mathews and Akrawi, Pp.206-T.
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TABLE 7

.
The number of the Iragi - Government scholarship students and

those who Teturned holding higher degrees, accompanied with the in-

crease in the number of complete gov-ornment secondary schools, 1923-36.

Academic Year Number of Number of Increase in the
Students sent Students returned number of secon-
dary schools.

1923 - 24 8 ™ eld
1924 - 25 4 - ke
1925 - 26 26 P 1
1926 - 27 2o 4 3
1927 - 28 24 5 3
1928 - 29 35 6 2
1929 - 30 32 5 2
1930 - 31 41 14 4
1931 - 32 32 18 3
1932 - 33 58 16 2
1933 - 34 1 13 6
1934 - 35 41 19 1
1935 - 36 67 14 2

TOTAL 391 114 31

% pnnual Report of the Ministry (1954-55), pp.54,
166-67.
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Ministry having to send students to AUB." Moreover, though it was admitted

that studying abroad had certain advantages, it was stated that such a loss
could be compensated for, if outstanding graduates of the H.T.C. were sent
abroad for one year of study.171 Thus, accordingly the authorities, both
at the H.T7.C. and the Ministry, proceeded to prepare the plans.

The measure was all the more surprising in that the College, as men-
tioned, was well staffed and considered the most advanced educational insti-

172 Apart from this, it was premature as the H.T.C.

tution in the country.
had not yet had time to prove its worth. By putting a stop to all the laid

up plans, a waste of time, energy and money, must have resulted.

It is interesting to note in this connection Sati' al-Husri's remark.
According to him, the closure of the H.T.C. was decided upon partly so as
to continue to giving the American University of Beirut the largest possible
share in preparing Iragi secondary school teachers, and partly because the
move itself represented a personal attack on him as its founder and staunch
supporter. Opposition to him personally, expressed through the closure of
the College, was stated to have found considerable support among the autho-

173

rities the Ministry of Education.

Concerning the subject of scholarship students, it is worthwhile to
dwell a little on the relevant secticn of the Report of the Education Com-
mission to Iraq, headed by Paul Monroce, of Columbia University. This com-
mission was invited by the Iraqi Government in 1934 to study the educational
conditions and potentialities and recommend a policy most suited to the
country. The conclusion reached was in favor of continuing the arrangement
of scholarship students in the future in preference to the opening of a na-

tional university. Considerations of relative expenditure and waste of human

170Annua1 Report of the Ministry, (1928-29), p.26.

M Ipsq. 'T2Report (1927), p.152.

113 nterview with Sati' al-Husri, April, 1963.
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resources, in the event of founding the university, accounted for this
recommendation. Irag, in its present stage of social development to-
gether with the scarcity of its population, it was contended, will have
a number of youth, with 2 higher professional training, greater than the

174

country could absorb.

Hence, the earlier suggestion of Lionel Smith concerning the value
of scholarship students, was reinforced. But, comparing this judgement
with that of & similar educational commission, headed by the German histo-
rian and orientalist, Carl Becker, and sent by the League of Nations to
China at approximately the same time, they are found to differ significantly.
The recommendations of the latter commission encouraged students to pursue
higher educztion in local institutions rather than in the West because of
the unsettling effects of Western society on foreign students from the East.
The commission further stated that education abroad was most suited to gra-

175

duate students who were older and more mature.

It is relevant to point out here that a prominent Iragi statesman,
Nuri al Sa'id, also supported the policy recommended by the Monroce's Commi-
ssion, He believed that the best method of educating Iragi students was to
let them drew knowledge and experience from the main sources of Western cul-
ture rather than limit themselves to native culture. Thus, the Ministry
of Bducation proceeded with the policy of encouraging secondary school gra-
duates to go abroad on government expense, which continued to be followed

until recently whereby graduate students tended to be sent abroad instead.1T6

174P.Monroe, ed., Report of the Educational Inguiry Commission (Baghdad:
Oovernment Press, 1932), p.62.

1T5Interview with Khalid El-Hashimi, April, 1962. This information
was comsunicated to him by Carl Becker himself in 1932 in Ni ce, where they
were taking part in an educational conference.

1765944,
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The Periocd 1935 - 45

In view of the rapid expansion in secondary education and the
urgent need for teachers the Ministry re-opened the Higher Teachers
College in 1935—36.1TT A pericd of trial and error or experimentation
followed., In the next decade the course of study experienced swif't
and numerous changes. Accompanying this, the length of study varied
successively from two years to three, four, and even five, thus lending
this period an outward appearance of fluctuation and instability. But,
this change was probably inevitable at this stage of the College's evolu-
tion. The explicit aim was always to improve the quality of teaching and

raise the academic standard.

The available schedules and records for the first half of the period,
prior to the year 1940-41, are rather puzzling. They are neither complete
nor accurate and the information often conflicts between one source and
another. One obvious reason is the lack of systematically kept records,
which characterizes not only the H.T.C. but also most of Iraq's public de-
partments. Any person wishing to investigate the past couple of decades
is bound to be confronted by a great deal of missing data. It is difficult
in such a situation to fill in the resulting gaps. Thus, any statement on
these years, (1935-40) cannot be regarded as sufficiently accurate or final.

The Curriculum

Extension of the Course of Study to Three Years

When the College was re-opened, it resumed its program on a two-year

basis. But, in December, 1936, a special committee composed of the Acting

177Hith Iraq winning complete independ nce in 1932, education had
become entirely in the hands of nationals now, a fact which may account
for the re-opening of the H.T.C.
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Director-General of Bducation, the Director of Secondary Education, and
a professional expert at the Ministry, met to consider the status of the
g.r.0. 18
were for the first time the main subjects of discussion. The decision of

The degree to be granted and the requirements for future plans,

the committee was that the College ought to aim at a high standard by

making the course of study longer. For the time being, extension to three
years wae thought sufficient. The Ministry in this case would offer the
graduates a Higher Academic Degree in either the Arts or Sciences. However,
when the institution in the future developed to include a course of four
years, the degree offered was to be equivalent to a B.A. Its graduates would
perhaps then be considered fit to become not only intermediate school teachers

but also secondary school teachers. Thus, in 1937, another year was added.

This increase in the course of study was accompanied by acditions of
new sections. Education, (comprising administration and supervision), phy-
sical education, and biology were the new branches added. Students of the
education section were expected to become teachers at primary training

colleges or supervisors at primary schools.

The program of the education students seems to have been organized by
the Ministry and not the College, for in a letter to the Ministry, the H.T.C.
.eriticised the program as concentrating unnecessarily on the science subjects.179
The administration stated that the supervision of elementary schools only
required a revision in the subject matter of the sciences. Its study should
include knowledge of its adaptation to teaching. It therefore suggested that

a course in general sciences covering the basic principles and their connection

1783ulee and Regulation (1937-54), Dec. 1936, no page (in the private
files of the H.T.C.).

1791p14. , (1929-40), "Comment on the Program suggested in August 1937,"
Nov. 1937, no page. See Table 9 for the schedule of the Freshman students
of this section.
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and application to life would be sufficient. The Ministry, however,
deferred the discussion of this issue to the following year, 1938.

As a matter of fact the education section was discontinued after
the graduation of the first group,180 which suggests that its students
might have served a temporary need only. The majority of graduates were
appointed as instructors in education and psychology at primary training
colleges, The physical education section continued for a comparatively

longer period, while the biology section persisted up to the present.

The Course of Study.-- Tables 9, 9 & 10 provide the only available in-
formation concerning the syllabi. The schedule of courses shown in Table
8 includes three years as the length of study for the year 1936-37. This
is contradictory to the information just cited, namely that the third year
was only added in 1937. A possible explanation is that this schedule was
tentatively prepared by the Faculty in December, 1936, as a result of the
decision of the special committee. Compared with earlier schedules the
marked difference is that in the second year, rather than in the third,
students chose their particular field of specialization. Evidently, this
was of a comparatively higher standard than what previously existed, since

students were allowed a longer period of specialization.

It is probable that this arrangement was also not followed. Table 9,
indicating the approved course of study for Freshman students, shows that
the time of specialization was earlier still. Students became separated now
upon entering the College. As before, the distribution of hours appears to
have been guided by no clearly consistent policy. The number of hours per

week rose to as many as thirty#aight in some cases.

A slightly more complete record is that of the social studies section,
Table 10, The sequences of Classes of both the two-year and three-year

180A gsimilar course in administration and supervision was started
again in 1955-56, Above, pp. 95-96.
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TABLE 8

TPHE COURSE OF STUDY OF THE H.T.C., 1936-37.

HOURS PER  WEEK

ARTS SECTION SCIENCE SECTION

2nd. Year 3rd. Year 2nd.Year 3rd., Year
SUBJECTS Freshman ARAR, HIST. ARAB, EIST. Freshman MATHS NAT. MATHS NAT.

& GEOG. & GEOG, Sc. Sc.

ARABIC..... 6 8 4 10 4 4 2 2 2 2
ENGLISH &..
TRANSLATION 6 4 4 4 3 3 3 3
HISTORY' L 3 5 7 7 L L LR LN ] . -
GEOGR.APHY. - 3 2 5 a0 5 L L L] - . L
PSYCHOLOGY- 2 LI * e L . s 2 L L LA ] LI ]
EDUCATION.,, ... 4 4 4 4 _ 4 4 4 4
SOCIOLOGY’ - 2 LA LU L L L LR . " L LI ) L
MATHEMA-., ..

‘I‘ICS EEEER] - ew .« aw - 8w P - w 5 9 4 10 3
BIOLOGYnlvc LR LI L LR L 3 LR J 3 LU 3
CHEMISTRY..

Mm L L L LI N LA L 6 6 8 5 9
PHYSICS....
TOTAL.... 24 24 24 24 24 24 24 24 24 24

aEnlgﬁ and Regulation of the H.T.C., 1929-40,
n.d., no page. :
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TABLE 9

THE COURSE OF STUDY OF THE FRESHMAN
STUDENTS OF THE H,T.C., 1937-38

HOURS PER WEEK

SUBJECTS S E C T I 0 N S
ARABIC S0C, Sc. EDUCATION  NAT. Sc. BIOLOGY MATHS
ARABTC, o s65 6 snoina 23 3 T »hid RRES £
ENGLISH, . .0e0uon.s 3 . s cee - i
HISTORY wevevvnne 6 16 3 — - .
GEOGRAPHY, ..vuue. 3 9 3 e - .
PSYCHOLOGY &..... b
EDUCATION. ¢uvvvws - o 18 e Jre ey
SOCICLOGY. susnnes 3 3 oiae e - .
ECONOMICS. . .vuees e 3 divin i a . s
GOVERNMENT.......
INSTITUTION,..... - 2 .. e wr e
NATURE STUDY..... i i 3 e e e
CHEMISTRY 4uvenes b P 4 15 5 5
PEYSBIOS wisoneswss . v 4 8 5 5
MATHEMATICS...... yon e 3 3 3 22
BIOLOGY veverenns na b s 7 16 e
- ASTRONOMY. ....... 2 3
PHYSIOLOGY &.....
HYGIENE seoveoaes i e e . 3lsts
ANATOMY .. eveennss oy - o - e
POPAL: s senessn 38 36 38 35 35 35

®gules & Regulations of the H.T.C., 1929-40, "The Approved
Courses by the Ministry of Bducation" Aug. 1937.

bThis included: Child Psychology, Elementary Schools and

their Supervision, Education in various countries, Educational
Administration, Rural Education, New Trends in Education and
Curriculum, Educational Tests and Measurements.
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TABLE 10

THE COURSE OF STUDY OF THE SOCIAL SCIENCE

HOURS  PER  WEEK
1935-36 1936-37 1936-37 1937-38 1938-39

SUBJECTS Freshman Freshman 2nd. Year 2nd. Year 3rd. Year
ARABICI'..IID..J". 8+ L 6 3 L
ENGLISH.........“I 6 4 6 - a0 ..
PSYCHOLOGY....'.... 4 2 4 3 LI
(Fuman Nervous..... b
Bywton Yo s c omibonon 2 e Yy "sa v
ED. & METHODS..e0s44 '
OF TEACHING DI B R ) LR 3 4 3 5
PHILOSOPHOF EDIIII LI ) L L .- .
HIBTORY .oscovinns
ANOIENT LN B A ) 4 3 L . .0 LU
ISIJ.AMIC LR 4 L 4 3 3
RRAB o0ils it sinieie » are i 3 I od & Sim b
EUROPEANII...III. LA ) L 2 3 4
IRAQI INSTITU- .,... +
TIOP‘TSI.I.ICI.IIIOI. 2 L - L S -8
POLITICAL Sc. &.ses
CI‘IICS LI L I R I - e e 2 2 L L
GEOGRAPHY LR BB 2 3 2 4 4 LR
GEOGHAPHY OF IR—A.Q-- L .. a “ e LR 2
GEOGRAPHY OF ARAB..
COUNTRIESIIOICICIID L B L N L e ) L
STIIDY OF IRAQ L B B L B . "8 - " . L
ASTRONDMY L I I B ) L 2 L L . e
POLITIOADL sseavesen
PHILOSOPHY-.!IIOI!. - .0 L L N 2 LN
HYGIENCE L I I B L . e - e s
ECONGMICS L B P .0 L N ] L ]
TOPAL swsoeninsisn 32 22 32 21 26

&Curricula of the Higher Teachers College, Record No.65,
n.d., n.p. (Private files of the HTC). The year was considered eight
months. Subjects marked with an asterisk were offered for seven months
instead.

bThis course was offered for three months only.
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programs are shown. From year to year, the distribution of hours among

subjects and their total number per week varied constantly.

Concentration on the languages Arabic and English gave way to new
subjects, In the field of specialization, i.e. social studies, more re-
lated courses were offered eg. political philosophy, economics, and as-
tronomy. More specific study of the area, such as courses on Arab history,
geography of Arab countries, geography of Irag and study of Irag, was also
of fered. 1In the professional courses, methods of teaching com rised lesson
planning in the teaching of Arabic and social studies, observation, and
practice teaching. Philosophy of Education was a new course introduced in
the field in 1938-39, It was based on Plato's Republic and Dewey's Democracy

and Education.181

Suggestion for Further Extension

In 1939, at the annual date for curriculum revision, the cry for raising
the standard of the College was again voiced. Improving the academic standard
was reported by the College Council to be the most important aspect that should
be immediately attended to.182 The Council suggested that this be done by
the addition of another year to the program. Three years, it held, were not
_ gufficient for the task of preparing teachers for the secondary schools. Most
of the shortcomings inherent in the present program, the Council asserted,
were due to the short period of study. These were fully discussed in a report

to the Ministry.183

181The Curricula of the Higher Teachers College, Record No.65, n.d.,
no page. Hereafter cited as Curricula (in the private files of the H.T.C.).

182Rules and Regulations (1929-40), letter from the Director of the
H.T.0. to the Ministry of Education, April 23, 1939, written in accordance
with the decision of the College Council in their meeting of April 17th,1939
no page.

1831bid.
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First, attention was drawn to the proposition that the brief
duration of the course inevitably forced the program to become overcrowded.
The number of hours had increased so that the student took as many as
twenty-six to thirty hours per week, if not more in some cases. A study
of this kind was considered to resemble more that of a secondary school than
a2 higher institution of learning. It also followed that the method of teach-
ing comprised recitation and reading confined to text-books. Study depended
mostly on the professor's lectures, which the students tended to take down
word for word. Needless to say that individual work in the library or re-

search by students hardly existed.

Another drawback of the overcrowded program listed by the Council was
that it allowed no time for exercise, physical education, and extra-curricular
activities. That attention should be paid to this aspect of teacher education
continued to be recognized by the Council. It was noted that such worthwhile
activities both fostered a feeling of cooperation among the students and crea-
ted channels for directing students initiative in fields other than academic

course work, and therefore should not be neglected.184

Furthermore, the Council stated, in the present arrangement students
were asked to choose their field of specialization upon entering the Freshman
¢lass. The serious outcome of such a policy was that as most Freshman students
neither knew in what line their interest lay nor what they were able to do,
a number of students changed fields later or stayed on without being competent
enough to complete the course successfully. Moreover, this early specializa-
tion also prevented the students from acquiring the fundamentals in basic

cocurses, or a general background.

Therefore the Council argued in favor of adding another year. In the
Freshman year, it would suffice then to have two divisions, namely arts and
sciences. This way the student would get a general background in this field
during the first year. Then as he advances concentration would be more in his

particular subjecte. The Council deplored the system for not providing time

1841144,
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for general courses connected with the students' field of specialization.
Even in the matter of specialized courses, the Council commented, some

elimination had been made due to the short period of study.

The Council also thought it expedient that prompt action be taken
since there was danger of continuing to graduate teachers with such a
deficient program. It also poianted out that the present three classes
would provide enough teachers for the requirements of the Ministry and
that the additional year would not entail the appointment of new staff
members. With these arguments the Council proceeded to suggest two al-

185

ternatives for adding the fourth year.

The additional year could either follow the third year or precede
the Freshman class as a preparatory year, whose distinguishing feature
would be the study of all subjects in English. This latter arrangement
was favoured by the Council for two reasons. First, with the student be-
coming more proficient in English, references to other than text-books,
mostly available in English, would be within their understanding. This
would greatly facilitate matters and help the faculty members to both
follow their plans at a faster rate, since they would be supplemented by

the student's reading and offer their courses at a more advanced level.

Second, this preparatory year may also weed out students not fit to
continue. The system in use at the time, was not thought satisfactory be-
cause it relied completely for admission to college on secondary school
grades. It is relevant to point out here that generally the preparation
of students in secondary schools was not of high quality. The preparatory
year was therefore always thcught of by the College as a further preparation

in secondary education.

The Ministry promptly responded to this demand of the College. It

was decided that the graduates of the four-year program were to receive a

1851114,
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B.A. degree in either Arts, Sciences, or Bducation. The salary scale
was also decided upon: students of the new program were to receive 18
I.D. (153.00 L.L.) per month while those of the three years were %o re-
ceive 15 I.D. (L.L.127.00) per month.186

The Four-Year Program.-- The principle upon which this course of study

was based was actually in accordance with the above report of the Ccllege.
Students now, were given first a background in general cultural fields in
either of the arts or science secticns of the Freshman class. Then as the
student progressed he progeeded gradually towards more specialization. But,
in moving from the general to the specific he also took a number of courses
connected with his field of soecialization. Apart from their cultural value
such courses were considered necessary to meet the demands of the secondary
gchools. A teacher was often called upon to teach courses other than those
of his major field. For example, teachers of history and geography were
sometimes asked to teach Arabic and vice versa. Likewise, teachers of science
and mathematics were called upon to perform similar duties.wT The plan of
this program was hoped to offer a wide scope in general education and insure
at the same time sufficient specialization. This principle was specifically
followed in the program of the education section, Table 12. Background was
given the student in all the subjects they were expected to supervise in the
elementary schools, and about 40% of the time allocated to the study of edu-
cation and psychoclogy. The student of this section were required to take sub-
jects to which importance was attached in the elementary school program.183
Hence Arab history was studied for three ycars, with the students of this
field,

The study of English recesived more attention in the new program. The
value of this lay mostly in its help to students in feading references in this
languages. Not only were the number of hours increased but a new English
section was started and taught in English. Proficiency in Arabic was stressed.

Its study was reguired for two years, however additional Arabic was demanded

18650168 and Resulations (1929-40), letter from the Ministry of Edu-
cation to the H.T.C., July, 1939, no page.

187Ihid.,Letter from the HTC to the Ministry of Education, May 13th,1940
no page.

1SBIbid.
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of students who =till were not up to the desired standard in the third
year. Aside from Arabic and English, psychology, education, hygiene,
physical education, and drawing comprised the subjects requirec of stu-
dents of all sections. The new addition here was drawing, which came to

be considered valuable for teachers in clarifying their lessons.

The emphasis on national culture, so apparent in the program of the
social sciences 1935-39, (Table 10), continued. Special attention concern-
ing this aspect was given all sections. All Arts students took Arab History.
While students of science were introduced to a new course: "The History of

Science among the Arabs."

Tables 11, 12 & 13, show the course of study of most sections for
1940-41. TUnfortunately, both schedules of the English and physical educa-
tion sections are missing. Nonetheless, these tables may be taken as an
example of the four-year program. With conditions allowing i.e. having
qualified professors, a comprehensive library, and adequate laboratories,
this program was thought sufficient to guarantee the preparztion of teachers
for the intermediate schools. Those who were outstanding would teach the

upper levels of the secondary schools.

"Raise the Academic Standard."

The four-year program operated until 1943-44, when a fifth year was
added. The criticism of the existing program then was that it fell short
of achieving a B.A. standard, which it had proposed to do. Two main weak-—
nesses were pointed out.189 The first was the low standard of secondary
schools and the varying gualifications of students entering the College.

These were thought to have impelled the administration to use the first year

189Ibid.,(1937-54), "Summary Explaining the Reasons for the
Regulations of the Higher Teachers College of 1942," n.d., no page.
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TABLE 12

THE EDUCATICN SECTION CONTINUED

HOURS _ PER _ WEEK
EDUCATION SECTION
SUBJECTS 2nd, Year 3Ird. Year 4th. Year

ARABIG.‘..III.I.Illl..tl.l.-l.llll.. 4 LR LR AR
ENGLISH R N RO A I S B BRI A N I B 3 LRUIE ] LR
CHILDPSYGHOLOGY.-.u-.tulooo-o.----o 2 L LI

PSY- OF ELEM. SCHOOL IR N N
SUBJECTSI.'.I.II...O lllll LR B B 2 LU LA

QENERAL METHODS OF Trvuuvesnnsseones 2 - .-
SPECTAL METHODS OF Tu 4uevvosesoeees o 4 s3e
PRACTICE SUPERVISION ..eveeeseseness e . 6
PHILOSOPHY OF EDusvvrevnesncenoenens . 3

TESTS & MEASUREMENT. ...euvnsonnonns ol 3 s
PRINCIPLES OF SUPERVISION.....eve... . 2

_ CURRTCULUM +\eeensnncaseeconnnsnnes . 2
COMPARATIVE ED.yussenseeeennnnnnenns oy . 2
ARABIC HISTORY. .. eueueoroneeeoacnnnse 3 3 2
EUROPEAN HISTORY . .uvuevsonoenaesnes e . 3
GEOGRAPHY .+ s v e vvvevnecnnsnnsosnnnsse 2 . bxis
" BIOLOOY & NAT. SC. suveevenenneneans s 3 4
SOCTOLOGY 4 vvueevesnseennenneennnes iis s 3
STATISTICS .o vuvenovesnneansannsnnns 2 . "
BIRTCE opmce on o 2 irahess b o b oinsinin s § . ... 1
MENTAL HEALTH ..euveenncencocecnneen _ et 2
HYOTENE 4veevvececnoorenanonncoseees 1o 2 o
PHYSICAL EDuvsveunsnssnronneersnenes s ... Lo
BRANTHO oo oo smosd 2is6 s iaisss s 3is 1 oy .
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mostly for revision of the secondary school program, though at a slighily
more advanced level. Consequently, this year complemented, in actual
fact, secondary education instead of supplying a year of higher education.
Half of the remaining two years, it was noted, went to the study of pro-
fessional and general educational courses. Not enough time was left for
specialization. Hence, it was argued, there was a drop in the collegiate

standard.

The second weakness listed was that the students continued to be weak
in English and unable to read most of the assigned references. This led to
complete dependence on the teacher and text-books, which defied the objec-

tives of higher education.

These observations echo the reasons which led to inecreasing the length
of study from three years to four. To remedy the situation a similar ste p
was now taken i.e. an addition of a preparatory year in which courses were
taught in English. This plan, it was pointed out, was followed in Egypt.
Since the College, up to the present, had accepted enough students to meet
most of the needs of the Ministry for teachers, it was thought that the new

program could be put into effect immediately.

. Experimentation: The Five-Year Course.-- The year 1943-44 was considered

an appropriate date for beginning the new program. Upon entering the College
students again were admitted to either the arts or science course of the
preparatory year. This time in actual fact, teaching was in English. The
distribution of subjects and periods is shown in Tables 14 & 15.

Preparatory students of both courses, arts and sciences, studied Arabic
and English together. However, in English, studenta.wero grouped into A, B,
% C sections according to ability. Those who wished to become teachers of
English weﬁgorequired to belong to section A, or else stand very high in

section B. Apart from Arabic and English, students concentrated on their

190Mathews and Akrawi, p. 189.



RACHER EGE FOR THE ARAB y H & SOCIAL §
H 0 U R S P E R W E E D

SOCIAL STUDL ES SECTION

3rd.  YEAR 4th.  YEAR

S U BJETGCT PREPARATORY ARABIC SECTION ENGLISH SECTION MAJOR :zzﬁl

YEAR 1st. 2nd. 3rd. 4th. 1st. 2nd. 3rd. 4th. 1st. 2nd. ARAB NODERN ARAB  MODERN
( Common ) vear JYear Yyear Yyear year Jyear year JYyear Jyear Jear HIST. HIST. GEOGRAPHY HIST. HIST. GEOGRAPHY

LRABIC R EE RN RN R RN R 7 8 T U 8 3.b 3.b 3h se e see LR LR LR ase LR LR e
EEGLISH TR EEE T RN N RN ] 6 3 3 3 * e 10 10 10 8 5 LR se e LR .o LR sen LR
PSYCHOLMY s ssssassssssese s e s 3 4 2 “en 3 4 2 e es 3 4 4 4 2 2 2
ED. & PRACTICE TEACHING.... . eee 5 4 A 5 4 1 ass | 8 4 4 4 1 1 1
EDUCATIONAL BIOLWY sesrs s e ses 3 ss e LR cee 3 s “oe see 3 «ns LS see . es DR LR e
HYGIEM R R R R N LR B 2 se e R LR 2 " L ese 2 LR LN LR LR LR LR “ee
ETHICS R E R RN e LR “ee LR 1 “ee se s 1 e LR cee D LR 1 1 1
GEHERAL MTES IR R R R RN E R 3 . LI LR LI ] LN LN LA N L] LIC LN ] LN L L L LR LN )
LHCIENT BISTORY CEE R RN 4 e ee e LR e e LN se e LR LR «e 3 3 3 " 2 2
HODERH HISTOR! ssesscsssaee 4 ceon LR ss e TR ens LR .ne LR 4 5 LR 6 e LR 6 LR
MIC HISTORY..Q....u..... RN 4 4 "ee o . s L ess 4 5 6 . - 6 .s e LR
OROORAPRT - «suume swnindlineieink 4 B8 I e B senlt aek| . e 5 5 3* § g i PrY 6
FREBCH OR LATIN sse s sses e cee 3 3 3 3 3 3 3 3 s “n e LR R L] wes

ECONOMICS EEEEERERE RN RN RN LR “-e e LU L L Nl LN LN L LR J LU L LRl L 2 LN .-ee LR
GWERMEM T EEERRENRENRNENEN] LA LR LR * e L LE N L L L LN LR L L 2 2 L L L LN LN J
SOCIOLOGY EEEEEEREER R NERE RN LU ] LN e e L e e LR R L LR as e LR LR R L) - e 3 3 3

TRA.NSMTION "TEEREEEEERERER N NN ] LN ) LN ae e L XN ] L 1 1 LN ] L LN ] L LR L L L LR N LR X

TOTALes ssssscsssssncnse 24 25 25 22f 21f 24 25 24 21 23 23 22 22 22 21 21 21

*Mathews & Akrawi, p. 190.

bInoiuding British history & ihstitutions.

°Gaography of the Arab World.

dergraphy of the British Commonwealth.

®Includes three hours of geography of the Arab World.

f'I'vo three-hour courses in Syriac required in addition from students hoping to become candidates for
fellowships abroad.
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TABLE 15

PROGRAM OF STUDY OF THE HIGHER TEACHERS COLLEGE FOR

THE CHEMISTRY-BICLOGY, & PHYSICS-MATHEMATICS SECTIONS, (1945-46)

S U B J ECT

H O U R 8 P E R W E E K

PREPARATORY
YEAR
( COMMON)

FHYSICS - MATEEMATICS SECTION

i1st.
YEAR

CHEMISTRY - BIOLOGY SECTION
jrd. YEAR 4th. YEAR
2nd. MAJOR MAJ CR 1st. 2nd.
YEAR CHEMISTRY BICLOGY CHEMISTRY BIOLOGY YEAR YEAR

3rd.

‘-RABIC .........III".!...
ENGLISH L L B A I I N ]
PSYCHOLOGY L L U A N Y
EDUCATION & FPRACTICE .....
TEACHING ® S0 8 0 e L BN N ]
EDUCATIONAL BIOLOGY® +.e...
ETHICS L L L B B B A B B A O B O B ]
PHYSICS I....l‘tl.'...l.l.
MATH:EMATICS LA B R B B B N B Y
CHEMISTRY L L B B B I B B I Y
ZOOLmY L B A A N ]
BOTm CO..'.'........I.!.
BIOLOGICAL THEORIES .....
ANATOMY, PHYSIOLOGY, .....
& HYGIENE

KECHANICS (APPLIED v.vveas
MATHEMATICS )

HYGIENE LA B BB B R O O R )

TOTAL.‘.'...I'.I...

LN ] L ] L ) LR LN LI LN

. - L LN LN LR 5 LN

3 4 4 2 2 ves 3
5 4 4 7 1 ‘e 5

s saw es e ve e *es 3 o
cee s s n 1 1 ree e
“ee “o e see “sn “en 4 T
LN ] L L L LN ] 6 6
6 10 4 12 e 5 see
6 (6 or 6 “en 6 s e cen
6 (6 6 e 6 e e
L ] 2 2 L LN L LN ]
coa sse see 3 3 see e n
sesw sen ses "o e s 3 3
LR ] L LR L LR L ] 2

L N

4
4

L

LI
LN
L

4th. YEAR

YEAR MATEEMATICS PHYSICS

LN

2
7

LA LN ]
L
LR N
L LN
LR

LR ]

LR

MAJCR

28

26 26 26 25 25 26 26

25

*Ibid., p. 19

b
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respective fields, history and geography for the arts, chemistry, biology,

physics, and mathematics for the sciences,

The preparatory class continued to be regarded by the College as &
means of Tinding out students not fit for higher education. Thus, failure
in more than two subjects in this year disqualified the students from con-
tinuing. Between eightesn and twenty-five per cent of this class usually
fziled. A minimum grade of sixty in all subjects and an over all average
of sixty-five were demanded. Moreover, a gstudent failing more than once
during his college career was dropped. Exception to this was made only to
fourth year students on the point of graduation; they were offered another

191

chance, if they failed a second subject.

Following the preparatory year students of the Arts section chose a
course from either Arabic, English or Social studies, (the Education section
having been discontinued.) The choice of the Science section was between
Chemistry - Biology, or Physics - Mathematics. The courses that were now
in common changed slightly. Arabic was no longer given to all sections, but
English remained. The professional courses and hygiene also stayed on, while
physical education and drawing were replaced by educational - biology and
ethics. MTotalling thirty-six hours, these common courses now formed only

about 33% of the grand total of 89-105 hours per week.

Whereas previously the professional courses commenced in the Freshman
year and continued throughout the student's college career, in the present
arrangement they were delayed until the second year. The nine hours allo-
cated to psychology included, in order, courses in general psychology, child
and adolescent psychology, mental and educational measurement, mental hy-
giene and behaviour problems. Education, which had sixteen hours, offered
first a general course in secondary education, accompanied by visits to

schools. Then followed, courses in special methods of tesching and philosophy

M 1pia., p. 192
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of education. The preliminary practice teaching consigted of individual
lessons given by the students in the presence of their class-mates, who
later discuseed the lessons with the teacher concerned. In the last year,
the special methods course was continued with three weeks of practice
teaching in the demonstration school under the supervision of a training
teacher, who was expected to visit the student - teacher about once a week.
Then, in April an additional three weeks of practice teaching, in the inter-
mediate schools ¢f Baghdad, was assigned. During this period the student -
teacher was responsible for two or three lessons a day, by agrcement with
the particular teacher of the subject in the schocl, Courses in specialized
methods were given in .the teaching of four subjects: Arabic, English to

foreigners, social studies, sciences, and mathematics.192

As can be observed from Tables 14 &% 15, the first two years were gene-
rally intended for surveying the field of study with concentrated speciali-
zation in the student's field occurring in the last two years. Exception
to this rule is however noticed in the Arabic and English sections, which
required all students to take the same courses throughout. Other languages
were introduced to the students of these sections. A basic knowledge of
either French or Latin was required of the students of Arabic., To the stu-
dents of the English section, these languages were given partly to further
. the understanding of the English language and partly as an introduction to
a second Western literature. Most students of this section chose Latin by

193

direction of their English professors,

Before graduation, students now were required to fulfill certain re-
gquirements besides their normal course work. The writing of twc theses were
demanded. One had to be professional i.e. in the field of education or psy-
chology, and the other specialized depending on the students' particular
field. In addition, a pass in a comprehensive oral examination in both fields

194

was asked for.

1921914, 1931p14., p. 193.

941p14., p. 194.
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A General Statement: 1935-45

One of the limitations under which the administration operated was
the uneven preparation of students before entering the College. There were
weaknesses among the secondary school teachers on the one hand, and the
differences prevalent among schools on the other hand. Some students were
not secondary school graduates but came directly from primary training

195

colleges.

As an incentive to primary school teachers, the H.T.C., admitted a
number of them on the merits of high attainement in the Primary training
colleges, which were three years above the intermediate secondary school.

This level was regarded by the Ministry as equivalent teo the secondary school.
Teaching experience, not less than three years, was another condition demand-
ed of this group by the College. Yet, the fact remained that zome who came

to the H.T.C., especially those who had graduated some time ago, were not of
the desired sats.nda.rd..w'6

Moreover, there was the problem of the low number of secondary school
graduates. Between 1935-45, the total number of graduates ranged between 210
" and 945 students.197 Those who pursued higher education, either joined the
colleges in Baghdad or else went to foreign universities abroad. In these
reasons, the administration of the H.T.C. was prevented from admitting the

198

number of students it desired, i.e. a hundred. In addition, the need for

teachers compelled the administration to accept students who were not of the

19SRules and Regulations (1929-40),"Principles of the curriculum",
College Council Meeting, Feb., 1940, no page.

196Interview with Khalid El-Hashimi, April, 1962.

197Annua1 Report of the Ministry, (1954-55), p. 131.

19811111% and Regulation, (1929-40), College Council Meeting, Feb.,
1940, "Principles of the curriculum", no page.
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expected academic standard.

Consequently, all this led to the desire of unifying and up-grading
the standard of students entering the institution and hence using the first
year as a preparatory year, which combined the revision and expansion of

199

secondary school subjects.

It is clear that the outstanding features of this pericd were the con-
scious attempts directed at achieving a higher standard. This was very well
illustrated in the constant change of the course of study, with respect to
both content and duration. However, an over-all criterion for selecting
courses remained absent for sometime. Both the wish to make the institution
of a higher academic level and the demands of the Ministry for education
personnel and secondary school teachers, led to the accumulation of a num-
ber of courses. For some time, the curriculum was characterized by nothing
else save a pile of courses that followed no over-all plan, Until 19405 there
appears to have been no clear consideration why certain courses were given

or what the purpose of the curriculum was.

Ideally, the answer to the question, what aim did the college wish to
fulfill, would act as the deciding factor in setting the course of study.
_ Then any revision of this aim would entail a reconsideration of the course
of study. Hence change would only be effected by either a change in aims or
attempts directed towards better fulfillment of these aims. The H.T.C. in
this respect worked backwards. The courses took shape before the aim became '
clear or significant. True, the purp®se of the H.T.C. had always been spe-
cifically the training of secondary school teachers, but the full implication |
of this in terms of what it meant to the curriculum was not considered. The
courses tﬁemselves were the first to give rise to the vital question of what
type of student the college wished to graduate. Considerations of this kind
focused on the aims of the college and eventually forced its clearer defini-

tion, which consequently, paved the way for selecting more suitable courses,

1991114,
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i.e. courses that were actually the means cf fulfilling the aim.

The first attempt in this direction was in February, 1940, when the
Dean of the College stressed the importance of considering the curriculum
in relation to the type of graduate to the faculty of the College. He
said: "This institution by its very nature 1s necessarily closely connected
with what is required of a teacher, which varies in many aspects from that
demanded of a specialists. The curriculum must therefore be set bearing in
mind that the following points must be found in the teacher or graduate of

the H.T.0.n200

The points mentioned constituted the basis of the 1940-41 course of
study (Tables 11, 12 & 13). Some, even continued to affect the curriculum

of the college.

A thorough knowledge of the native language was emphasized. This in-
cluded besides reading, a good style in both oral and written expression.
In addition, at least one foreign language was required. Proficiency of it
was supposed to enable the student to read reference books, while both at
College and later on in life, especially if at a foreign university. The
student was also reguired to know how to take care of his health and that
.of his pupils. Of psychology the requirement was to be an amount sufficient
to understand the mentality of pupils and their problems tdgether with the
psychological basis of the courses the student intended to teach. The train-
ing in education was to enable the student to tzke a comprehensive view of
his duties as an educator. It was considered important that the student de-
velops a philosophy of life that can help him progress., It was alsc stressed
that teaching at the Collsge should z2im at developing the ability of organised
thought, at least in the student's major field. As to specialization, one
subject was required together with connected courses. It was considered that

one of the college's main tasks was in helping the student expound in breadth

20044,
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and deptk his field of specialization.

The curriculum showed other discernible characteristics. From the
mass of courses of the previcus stage, three parts became quite distinguish-
able by the end of the (1935-45) pericd. These were 1) general education,
including the professional study of psychology and education. 2) spéciali—
zed education 3) education connected with the field of specialization. Later
the H.T.C. curriculum became characterized by these constituents, which also

led to an increased awareness of the proportion of one part to another.

Student Life

Like the previous pericd, student-life in 1935-45, attracted the atten-
tion of the College Council as this phase of the curriculum was thought most
important to the prospective teacher. As mentioned, the complaint directed
against the three-year program specified that the covercrowdedness present
allowed no time for physical education and extra-curricula#activities.201
All the teaching staff were made responsible, at least in theory, for the
students social and moral life as well as his academic life. The director-
ship of the Boarding Depariment was entrusted to experienced faculty members
_who were assisted by a number of instructors residing in the Halls; their
duty was to guide the students and take care of their health.202

Mcre evidence of the concern felt by the College Council was the found-
ing of a number of student-societies for the first time. Concerning the

English Society started, a report by J.B. Barnwell, teacher of English, 1935-36,

201Above, p. 60

Zozlbid.,"ﬂeasons for the Higher Teachers College Regulation, 1939."
Fo page. The opening of a new women's residence hall under the directorship
of an able and qualified person was strongly urged in 1942. Ibid.(1937-54),
"Summary Explaining the Reasons for the Higher Teachers College Regulation,
1942.", no page.
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provided the only information.203 The conduct of meetingswas entrusted to

the students. That this venture may have been too soon for the inexperienced
students may be gathered from the above report. Barnwell wrote: "It would
seem that without the chairmanship of the teacher, without the curtailment

of the liberty of the members, and without a classroom atmosphere, an English
Society, for discussions and lecturing in English, will always be of a short
life, and serve little useful purpose when alive."204 After few weeks only,
this Society was merged into an Arabic-English Society. However, in 1937-38,
it resumed its separate character meeting once a wesk and providing opportu-

nity for discussions and debates, with papers read by members in turn.205

Other extra-curricular activities were:

Item. A series of lectures, organized by a cultural committee
from the college, were given by the visiting professcr of Arabic in
1936, Dr. A.W. 'Azzam, to which literary and public figures were in-
vited, Tsastalks concentrated on the study of the Arabic poet, al-
Mutanabi.

Item. In June 1939, the third-year students of the social
studies section went on a two-weeks trip to the northern countries
to study the geological structure of the area. Their findings to-
gether with the method of investigation appeared in The_New Teacher,
the educational journal of the Ministry of BEducation,” '

203

no page.

Curricula (1943-58), Report by P.J. Barnwell, June 25th, 1936,

2041p14.

2O5Ibid., 1937-38, no page.

2OGThere is no mention as tc who made up the cultursl committee. The

public figures quitz often included Cabinet Ministers. The New Teacher,
(Al-Muallim al-Jadid), I , Nos. 3 & 4 (June-Sept. 1st, 1936), p.426.
Hereafter cited as The New Teacher.

207"Geology of the Northern Region of Iraq," The New Teacher, IV,
No.2 (June, 1939), p.166.
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Item. A Social Service Society was started in 1940-41 with
the purpose of giving the students opportunity to practice guch
work outside the college. It limited.its activities in that year
to the study of the students at the Juvenile Reformatory School
in Baghdageain an effort to arrive at a true picture of the causes
of crime.

Ttem. H.T.C. wanted to participate and lead in the country's
cultural activites. It presented a series of public lectues by some
of its oaagtanding faculty members as well as outside lecturers in
1 940_41 .

Item. A student Union was formed of all the students. In
January, 1945, it put on a social party at which poetry and verse
were recited by students. Among those who attended were the Regent,
Minister of Education, some of the Cabinet Ministers and othg;ohigh
ranking personnel in the government and higher institutions.

The Period 1945-58

The Curriculum

At the start of this period the preparatory year was still in ope-
ration, However, being still experimental, it did not fail to encouhter
certain difficulties. The principle of adding another year was agreed upon.
But cpinion continued to diverge as to whether the additional year should
congtitute an extra senior secondary schocl year or a collegiate yeaar. Apart

from this controversy, the attitude of the students was the most gerious ob-

gtacle.

anxbid,, VI, Nos.445 (March, 1941), p, 434.

20922&2:, VI, No. 3 (Jan., 1941), p.238. Some of the topics were:

The influence of Arabic Poetry on Buropean Literature, Ibn al-Athir,
the hiit%rian, Principles of Justice in Muslim Shari®ah and English Law,
Seven Minds Shake Burope, Art's portrayal of Life, and Preparation of
Teackers for the Primary Schools.

21OIbid.,IK, No. 1 (Jan., 1945), p.47.
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Student's Interference

The students of the preparatory class launched bitter and active

complaints against the program. They held that the standard expected of

them was too high and therefore promotion should be more 1enient.211 They

wanted to introduce their own contemplated changes into the program, which

entailed what the passing grade should be and the allotment of weekly hours

and subjects.212

and if need be, they would resort to pressure to achieve their ends.

They did not seek legal procedures to impose their demands,

In December 1945, the students of this class went on strike even though
the administration tried to persuade them to use other means. The adminis-
tration infermed them that it was always ready to consider whatever problems

213 Furthermore, not content with their own strike, these students

they had.
instigated other classes to strike also. 1In answer to this, the administration,
backed by the college council, took a firm stand. It contended that pressure
cannot be used to meddle with the curriculum if the standards of the institu-
tion were to be kept high. Although there was some justification for the
student's action at the time, the Dean afterwards commented, the mark was cer-

tainly overstepped when the students attempted to force their point of view.?14

211 terview with K. El-Hashimi, April, 1962.

21280me further demands were:

a) Lowering of passing grade from 60 to 50%, with the understanding
that this wes conditioned by the regulations of the College.

b} Leaving out General Mathematics & Modern History from the program.

¢ ) Number of weekly hours to be less than twenty eight. Minutes of
the Meetings of the College Council of the Higher Teachers College
(1945-48), "Statement from the Administration of the Higher Teachers
College concerning the strike of the Preparatory Class," Jan., 1946.
Hereafter cited as Minutes (in the private files of the HTC).

213Ibid., see also Meeting (Dec.12, 1945).

24y borview with K.Bi-Hashini, April, 1962, T+ appesrs that the Btu-
dents of this class were encouraged also by the Student-Union.
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Outside and non-academic factors were at play. Apart from the College's
Student-Union, the studenis were encouraged in their stand by certain political
elements, mostly secret organizations, in opposition to the government.215
There was also a faction of the press, which, attempting to capitalise on the
inecident and causé the government some embarrassment, backed the students and
their demands. In an emergency meeting (December 15th, 1945) the College Coun-
¢il decided to close the college for an undetermined period of time, if the
students did not resume their regular work within two days' time. Should the
students fail to do this, the parents or guardians were to be contacted and in-
formed of the situation. Students were not to be admitted again unless they
produced a signed testimony, from their parents or guardians, promising regular
attendance, obedience, and respect of the College's Regulations.216 In the
case of some students, the administration found reason for applying sections
(b) and (f) of article 62 of the HTC Regulations of 1939.217 This stated that

the punishment of final expulsion is used in the following events:

(b) the instigation of strikes, actual striking and spreading of malicious
propaganda,

(f) all states in which the presence of the students becomes disturbing
toc the college.

On account of the rumore spreading in the city, the college published a
statement in the local newspapers clarifying the issue and the course followed

.by the administration.218

The Program is Reduced
In their meeting of April 29, 1946, the College Council decided to do

away with the preparatory year as from 1946-47. The records do not show the
reason for this step, but most probably the advantages to be gained did not

215Ibid.

216Minutes (1945-48), "Statement from the Administration of the HTC....
class", see also, Emergency Meeting (Dec. 15, 1945).

:21TIbid., see also, Letter to the Preparatory Class, Dec. 12, 1945,
Meeting (Dec. 12, 1945).

21BIbid., "Statement from the Administration of the HTC.....class".
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warrant the continuation of the program. In view of this decision the
third year students asked, at the start of 1946-47, whether it was possi-
ble for them tc graduate at the end of that year on the four-year basis
instead of completing the originally proposed five years. After prolonged
discussion, the Heads of Departments agreed that this arrangement could be
made. The program may be adapted so that students may be given courses for
material they missed. Tc this, which also applied to first and second-yesar

219

students, the Ministry gave its consent.

The revised program of the third-year students, who became fourth-year
students is shown in Table 16. To see the exact adaptation taken this may
be compared with Tables 14 & 15 that show the original program. In fact no
student follcwed the five-year course. Moreover, some emergency measures
were undoubtedly taken, since the decision, pertaining to the students just

mentioned, was tsken as late as October of that year.

Course of Study.-- Regarding the new four-year program the College Council
and administration remained preoccupied with its planning long after the

(1946-47) academic year had started.zgo
for the students, especially after dropping the preparatory year, experienced

professors were recommended to teach the Freshman students.zz1 The earlier

To achieve a thourough grounding

practice whereupon students chose their majors upon entering the Freshman year

was resumed. Tables 17 & 18 are samples of this four-year course of study.

The five parallel courses: Arabic, English, Social studies, biology-chemistry,

and physics-mathematics continued. Whereas in the previous program 3rd and

4th year students of the social studies section specialized in either Arab History
modern history, or geography, the choice in 1947-48 (Table 17) first became
general, limited only to the fields of history and geography, then disappeared

2191p1d., Mecting (Oct. 12, 1946).

2201b1d., Meeting (Nov. 27, 1946), sce also, Meeting (Dec. 16, 1946),
Meeting of the Faculty Council (May 19, 1947).

¢ 1Ib1u., Meeting (Nov. 27, 1946), see also, Meetlng of the Heads of
Devartments (April 22, 1947).
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TABLE 16

THE REVISED PROGRAM OF STUDY OF THE FOURTH-YEAR
OF THE HIGHER TEACHERS COLLEGE, 1946-47

HOURS PER _ WEEK s
SOCIAL STUDIES SECTION CHEM.&BIOL.
MAJOR MAJCOR
SUBJECTS Arabiec English Arab Modern Geog. Physics
Section Section Hist. Hist. Chem. Biol. Maths.

ARABIC P R ) 8 30 R .s e “aew LR LR LR
EHGLISH -ﬁcollocco- 10 .
EDUCATION sscenasss 9 ?

. LB LR

= ND e

BTEICS sreoseveacas 1 1 1
FRENCH or LATIN-... 3 “s e e s e e a e 'R
TMNSLATION - " 0w 4 - - 1 L LN L LA LR ..

(cne semester)ess..

ANCIENT HISTORY e oo “wa "e e 3 3 3 die & . b . i

ARAB HISTORY:«.osoo 2 iy b ke e AT

ISLAMIC HISTORY «ce  ses  ses 5 o ook Rde  ens 143

EUROPEAN EISTORY «o  +es ‘e sos 5 e hev sa i

GEOQRAPHY+«nsssnees  sus e hi s &  wss  fuo b

GEOGRAPEY OF IRAQ.. '

% ARAB COUNTRIES oo  +oe e 4 4 4

SOCIOLOGY sessesces  ooe  oos 2 2 2 aee eus b
2

- - e - LR

POLITICS ssseassce P “ae 2 2 i
BCONOMICS R R ] LRI - LRI .o
CHEMISTRY soeosscce e v e Wb “ 14 8 i 53
BOTANY «esosvacses aes ane ene “as e 5 5 A
ZOOLOGY sessscncse e aee — 40 s aee 5 5 i
PHYSICLOGY & seesss

ANATOMY cosvsvasense ok sie "o vis i e 2 2 .

ADVANCED ALGEBRA... e ves cee ces cen oo ces
PHYSICS sscesssases see o vos ees ces cas e
MECHANICS OFsceccses cos oy cen e ves oo A
LIQUIDS -

Ww@n -

TOTALcscosons 26 27 26 26 27 31 30 a7

SNMinutes (1945-48), Meeting, Oct. 15, 1946.

bThis included: general & special methods of teaching,
2 % 4 hours, and philosophy of education for three hours.

®Including British history & institutions.
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TABLE

17

PROGRAM OF STUDY OF THE HIGHER TEACHERS COLLEGE FOR 1947-48

SUBJECT

BIOLOUGYSCHEEMISTRY

SECTION

PHYSI CS—MATHEMATICS

SECTION

ENGLISHE SECTICN

ARABIC SECTICN

SOCIAL SCIENCES SECTION

18t.
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2nd.
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4th.
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i1st.
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2nd. J3rd.
YEAR YEAR

4th.
YEAR

1st.
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4th.

i1st.
YEAR

2nd.
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m HISTORY ...l.‘.l..!.l.l.
HISTORY OF THE MIDDLE AGES ..
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GEmeHI .0....0...'!.......
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PCLITICS .l-...l...t.ll.'l.l
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MATHEMATICS «vescccccscsssss
MECMCS ..l.'..........ll..
PHYSICS ....0‘...!......0...
PHYSIOLOGY .-oocc'o-o.oto'ooo

TOTAL.....I...I..Q.“
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'Hinutes

(1945-48), Meeting,

May

191k,

1947.
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TABLE

18

SUBJECTS

BIOLOGY - CHEMISTRY

SECTION

PEYSICS - MATHEMATICS
SECTION

ENGLISH SECTION

ARABIC SECTION

SOCIAL SCIENCES
SECTION

1st.

2nd.
YEAR YEAR

3rd.
Biol.

YEAR
Chem.

4th.
Biol.

YEAR
Chem.
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YEAR YEAR 31'(10

_Puys.
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completely in 1949-50 (Table 18). The reverse of this was true in the
case of the two science sections. Having discontinued narrow specializa-
tion in 1947-48, students again started to major in bioclogy, chemistry,
physics, or mathematics in 1949-50.

In accordance with article 39 of the HTC Regulations for 1939, the

number of weekly hours in 1947-48 were made nc less than twenty for any one

class, The maximum number agreed upon, which was usually for the science
students who require laboratory sessions, was twenty—eight.222 However, this
was not strictly followed afterwardis, the number of weekly hours for 1949-50

ranged between eighteen and twenty-nine.

The general educaticnal courses that were required: Arabic, English,
and hygiene, were reduced by educational biclogy and ethics. Arabic and
English were required up to the 2nd year of students not majoring in these
fields. In the professional sphere care was taken so that the courses in
psychology and education, which were also required of all students and now
spread over the four yeaers, did not amount to more than 20%223 Both the num-
ber of hours of the professional and general educational courses became redu-
ced from 20-18, and from 18-14 respectively. As far as the professional courses
are concerned, in the first year, students were given a course in introductien
_to education. Educational psychology then followed in the second year and con-
tinued into the third, when general methods of teaching was also offered. Both
special methods of teaching and philosophy of education were taken then in the
224

final year.
Introducing The Point-System
The wish to bring the program of study as much as possible in line with

acceptable standards of higher education was forever present in the endeavours

of the H‘I‘C.225 In such pursuits, it was agreed that cne of the distinguishing

2221v34., Meeting (May 19, 1947). |

223'I'he professional courses in fact constituted 18% of the total program
in 1947-48, & 16% in 1949-50. Ibid. . ]

224Ibid., Meeting (April 22, 1947).

225Ibid., Letter from the Dean to the Faculty members, May 20, 1948, and
Meeting (June 9,1948). Usually by accepted standards it was meant Western dtandardﬂ.,
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features of higher education was the presence of elective subjects in the
program.226 The &ifficulty mentioned, in applying such a policy at the
HTC, was in connection with the stress laid on the requirements in the
general educational, professicnal, and specialized courses. This aspect

of the curriculum narrowed election considerably. Added to this was the
scarcity of teachers and lecturers, who were recognized to be necessary
should the pouint-system be introduced. Even in the face of these obstacles
the system received backing. The difficulties it was thougg;7would not be

hard to overcome once the principle itself was agreed upon.

Among the most important work of 1949 was the revision of the curriculum
and methods of teaching., A com ittee was formed of members of the College
Council to put a new course of study on the "credit" or point basis. It was
argued that this method allowed students not to become overwarked with too
many courses. The student in this case moreover would be free to checose what

best suited his ability and interests.228

The point-system was introduced to the students in 1950-51. With it
instruction was offered on a semester rather than a term basis. After com-
pleting a certain number of credit points, students were selected to follow
either an ordinary or en honours course, the latter being more strict and de-

. signed for the abler student.229 Specialization occurred in both major and

2267444, 227 1p14.

228The Higher Teachers College Statistics (1948-58), 1949, no page.
Hereafter cited as Statistics (in the private files of the HTC ).

229curricula (1943-58), "The Point-System, 1950-51",n0 page. According
to Articles T & 8: To graduate with Ordinary Licence degree, a student is
required to obtain a minimum of 170 credit points. Students of the Honors
degree are reguired 180 credit points an average of not less than 80% with
no failures.

Article 12 — choice of additional courses for the Honor students is
made with the help of the chairman of the Departments of the students major
and minor fields.

Article 13 — The selection of Honor candidates is made after the stu-
dent had gained 93 credit points and satisfied the conditions laid down by
his Department and subject to the approval of the College Council.

c——
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minor fields, which included Arabic, Foreign Languages, (previously
BEnglish), social studeis (history & geography), biology, chemistry,
physics, and mathematics. The previous two science sections were sepa-—
rated into the above four fields. The credit points, each of which was
equivelent to one hourly lecture, were allocated in the manner shown in

Table 19.

TABLE 19

THE DISTRIBUTION OF BREDIT POINTS, 1950-51

COURSES 1st.year 2nd.year 3rd.year A4th.yesr TOTAL %
MAJOR.usveonnenns 26 19 15 6 66  39%
MINCR LI I . e 8 8 6 22 13%
PROFESSIONAL...,.. 3 9 14 7 33 19%
GENERAL EDUCA-... 14 14 . aad 4 32 194
TION
ELECTIVE wovevees o ST 3 14 17 10%
POTAL 4+ vesenns 43 50 40 37 170  100%

%The Curricula of the Higher Teachers College, 1943-58,
Record Ne, 65, "The Point System, 1950-51.", n.p. According
to Article 4, each credit peint was equivalent to a one-hour
lecture or a two-hour laboratory session.

The number of credits required for graduation were decreased to 148
in 1952-53, while the maximum number of points, demanded of honor students

230

was also reduced from 180 to 154. Thesis-writing, in the students' major

field continued to be a condition for graduation,.

Fourth-year students of the Foreign Languages Department were sent to
England to spend the year in one of the Teachers Colleges there., Both the
British Council and the Ministry of Pinance, which helped to loan the fare
of the journey, cooperated in this enterprise. The Ministry of Education

was also contracted to see whether it would contribute part of the student's

230
Minutes (1952-55), Meeting (April 22, 1952). The professional courses

weres decreased to 31 points, The Arabic & Engllsh credits required of all
students. excent for +hnee nf +heos ma darme wara aix noints each
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expenses while there.231

Difficulties in connection with the applicetion of the point-system
soon loemed up. The lack of an adequate number of staff necessary to the
successful operation of the system, was felt. This difficulty was special-
1y noted because it prevented the division of the first and second year
students of the social studies section into separate majors of history and

=38 The issue was also brought forth, that under the system stu-

geography.
dents were allowed tc repeat courses which they failed. The regulation re-
quired any student who failed in a subject to register for that subject as
soon as possible and obtain a pass.233 Consequently, for many, it took a
longer time to graduate than allowed for in the college's Regulations, i.e.

234

four years, which undoubtedly, precluded other students from joining

the College.

Bezides bearing the extra-expenditure and the loss of time, the college
had tc put up with a falling academic standard. To overcome this tendency
certain measures were taken, most pertinent of which was connected with pro-
motion. Whereas previously failures in 2/3 of the subjects in the first year
meant dismissal from the college, now the reguirement was not to fail in more
than 1/3 of the first year subjects. Expulsion also resulted if a student
~failed four terms during his college career. Students were also asked to bear

the financial responsibilities should they be required to repeat a year.235

Regarding the point-system, the Report submitted by the four British
University professors, who were members of an educational advisory commission,

May 1953, stated: "This system is especially applicable where a wide range

231Rules & Regulations (1937-54), Letter from the Dean, who wae leaving
then, to the Acting Dean, Dec.20, 1952.

232y; hutes (1948-51), The issue was discussed at the Meeting (Oct.30,1950).

23curricula  (1943-58), "The Point-System, 1950-51". See article (17).

234y nutes (1952-55),Letter to the Dean from the Department of Foreigh
Languages, Nov.24, 1951.

235Ibid., Meeting (July 1, 1953). See also Curriculas (1943-58), "The
Point-System, 1950-51", article (18).
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of optional courses is provided, but in the case of the Higher Teacher's
Training College, where the majority of courses are compulsory, it would

236

seem less appropriate". Most significan:, however, was their added

remark that this opinion was also expressed to them by many of the teachers
237

concerned.

Resumption cof the Ordinary System.

Apparently much of the criticism mentioned had a practical effect.
The point-system soon fell into disuse and the ordinary arrangement, where-
by set courses were required of each field, resumed. This policy continued
until the ned of this period, 1958, and persisted to the present.

The new syllabus attempted a synthesis of four kinds of study:238

1. Special study in specific brandhes of knowledge, such as the natural
sciences, mathematics, social sciences, and literature.

2. Study connected with the student's branch of specialization.

3. Study related to professional training: subjects in education and
psychology.

4. General study for background or cultural value.

The division of courses among the seven courses of specialist study
is shown in Tables 20-24. The time of the professional courses which was
less than 164 of the total subjects, and the general educational study cour-

ses were again reduced. With the time saved, concentration increased in the

236Report to the Minister of Bducation of the Royal Iragi Goveranment
by a Commission of British University Professors, May, 1953, p.6 (in the files
of the Ministry).

237Ibid.

238K.E1-Hashimi, "The College: Its Development And Aims", Higher Teachers
College Bulletin, 1955-1956 (Baghdad: Tafaydh Presz), pp.2-3. See also p.15.
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TABLE 20

PROGRAM OF STUDY OF THE ARABIC SECTION
OF THE HIGHER TEACHERS COLLEGE

1955-56

SUBJECTS HOURS PER  WEBK

1st.year 2nd.year 3rd.year 4th.year

ARABIC RN RO BT B A I R B B B B L 16 15 15 15

ABBASIDLITERATLTREb R . LR . 3

ARABIC COURSE FCR HONOURS... ses vos 2

STUDENTS

PRE-ISLAMIC ARAB HISTORY.... 2 s see see

ISLAMIC HISTORY R RN R N LA 2 e LELI

QEOGRAPHY OF ARAB ,..0000000 2 S os e ves

COUNTRIES

FOREIGN LANGUAGES: ...e0c0s0 3 3 3 2

ENGLISH OR FRENCH

QENERAL PSYCHOLOGY .eveeesss e 3 oo cue

FORMATIVE PSYCHOLOGY se0cees o .o 2 ven

INTRODUCTION TO EDUCATIONb.. cen 3 ses see

SECONDARY EDUCATIONb........ ces 3 soe cee
. GENERAL %ETHODS OF ;i semmssae s cue 3 e

TEACHEING

SPECIAL %ETHODS OF avesenne

TEACHING e "o vas

PHILOSOPEY OF EDUCATION..... awra T ses e 2

TOTAL---......)-----.-- 23 26 25 29-26

®0he HTC Bulletin (1955-56), pp.28-29.

bGiven for one term only.



PROGRAM OF STUDY OF THE FOREIGN LANGUAGES
SECTION OF THE HIGHER TEACHERS COLLEGE
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TABLE 21

d

1955-56
HOURS PER WEEK
SUBJECTS 1st. year 2nd.year 3rd.year  4th.year
MIC P T T I R R B 3 LN L LN ]
ENGLISH FEE I B B O B O B B B L R N 17 17 14 6
SECOND FOREIGN LANGUAGCE,,..... . 3 3
(FOR HONOURS STUDENTS)
COURSE IN ENGLISH (FOR ...... R 3 3 3
PASS STUDENTS)
TRA—‘ISLATION TR R R R R E T e LN 2 LI N
THE LEGACY OF ISLAM?........; s s e
SOCIAL PROBLEMS OF THE ...... ainch & b o 2
ARAB WORLD
QENERAL PSYGBGLOGYb.,........ - 3 - -
FORMATIVE PSYCHOLOGY . ....... . e 2 ...
CGENERAL YETHODS OF ..0vvurens P ois i
TEACHING
SPECIAL YETHODS OF ..ceovvces - v 2 4
.TEACHING .
_PHILOSOPEY OF EDUCATION® .... .. .. e 2
INTRODUCTION TO EDUCATION ... 3 - PR |
dSEOONDARY EDUCATION® ..'vueen. 3 s v o
TOTAL L B IR B DN B R B A 23 25 25 17

®mhe HTC Bulletin (1955-56), pp.29-31i

At the end of

the first year, students were divided into Honors and Pass
Groups, In the 2nd. year, Honor students were held responsi-
ble for the courses taken by the Pass students.

Praught in English

®given first term only

dGiven second term only.
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TABLE 22

PROGRAM OF STUDY OF THE SOCIAL STUDIES
SECTIONF OF THE HIGHER TEACEERS COLLEGE

1955-56

HOURS PER WEEK
EISTORY SECTION GEOQRAPEY SECTION
SUBJECTS 1st. 2nd. 3rd. 4th. 1st. 2nd. 3rd. 4th.
year year year year year year year year

ARABIC .ececesnsonnonnns
ENGLISE svisvvessnossences
ANCIENT HISTORY ...evsres
EUROPEAN HISTORY ..secses
ARAB & ISLAMIC ..vvcecces
HISTORY

READINGS IN HISTORY...... v
GECGRAPHY ..vevvsccccnnse 4
BOCIOLOGY cecccecvassvsess ‘v .
POLITICAL ECONOMY ...c00. vos oo ‘e ves voe v 2 .

LN L LI LR L L

“-ew “-aw “« e LRCE Y -nae LR

[V S VYA

3
3

.o LU LN 2 LB L LI
3

2 PP 2

P N -~ w
na
n

READINGS IN GEOGRAPHY ... oo vus e ves e 2 2 2
CONTH‘IPORLRY SWDY LU B L LA LR 3 . e e L L 2
OF IRAQ

GENERAL PSYCHOLOGY.sessss cod 3 ‘o v ses 3
FORMATIVE PSYCHOLOGg - ves oo 2 vee v cen
INTRODUCTION gO EDe venses e 3 cee . e 3
SECONDARY ED. cessregees ces 3 e vos see 3
GENERAL METHODS OF T. ... coe ‘o 3

SPECIAL METHODS OF T, ... see soe 4 4 “ae cae

. PHILOSOPH OF ED. esvsvses cee o cos 2 s ses .
ELECTIVE COURSE IN ..eves oo S 2 vos e e 2 e
PSY. CR ED.

- LR

..
- L
- LI

2
c -lcb “en “ea ic sn-b

TOTAL------------.. 21 22 23-’24 17—21 19 21 23-24 21—17

%The HTC Bulletin, 1955-56, »p.31-33

bFor one term only.

0Offered in the second term.
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students' specific branch. The general educational subjects comprised
Arabic and English in addition to which the students of the arts section
took discussicns of contemporary problems particularly those aspects con-

nected with Iraq and the Arsb Werlg.2>?

The policy followed was that every department decided its own syllabus,
which was then subject to the approval of the College Council before coming
into effect. The principle that the first two years were intended for a
general survey of the field of study and that increased specialization ocour-

240 The professicnal train-

red in the last year or two was still followed.
ing of the students generally started in the second year with courses in

introduction to education, principles of teaching in secondary education, and
generael psychology. In the 3rd. % 4th. years, developmentel psychology, g&e-

neral and special methods of teaching, and philosophy of education were offered.

The course in special methods was given in the teaching of Arabic, English
(offered by the English Department), social studies, mathematics, and sciences.
Practice teaching was carried out in primary and intermediate schools, the
period and date being decided upon by the Department of Education and psychology.
Usually the period was not less than four weeks. As to philosophy of education,
it covered a general survey of the main philosophical schools, especially idea-

. lism, naturalism, and pregmatism, together with their educational implications.
Special emphasis was also placed on the analysis of Arab - Muslim culture in
the past and the ways in which it influenced western civilization, and the ef-

fects of this on educational thought and practice.241

Offering courses on semester basis together with the practice of giving
separate or additional courses to honor students were characteristic of the
point-system, see Tables 20 & 21. A significant introduction in the Foreign
Languages Department was that almost all courses were taught in English. Hence

the ever expressed wish that students should master one foreign language in

2391p5d., p. 3.

2401y54., (1954-55), p. 17.

2411vid., (1955-56), p. 40.



- 95 -
order that they may easily read references books in that language, may
perhaps have been realised with students of this department at least.
As much as possible, fourth year students of this department continued

to be sent to England tc improve their Engliah.242

Other noteworthy introductions were the seminars, offered to most
of the science sections, usually for one hour per week. Selected topics
from current literature were presented by fourth year students and members

of the staff, then followed by a general discussion.243
The Education Project -

An earlier undertaking of opreparing specialists in education and pay-
chology was now resorted to. The graduates of this program were also ex-—
pected to be able to teach courses in both these areas, in elementary
teacher-training colleges. In addition, they were to serve as supervisors
in primary schools or work as principals 6f intermediate or secondary schools.244
The students accepted were those that had already complete d their college
licentiate training and had thus included education and psychelogy in their
undergraduate study. Besides this, other qualifications were asked form one

=4
of which was practical experience in teaching of not less than three yearn.24“

242 hrstinn (1952-55), Meeting (Jan., 1954).

243HTG Bulletin, 1955-56, p. 66.

244Ibid., p. 18.

2451pi4., pp. 18-19.

Other qualifications considered in the selection of students were:—

1. General knowledge - as indicated from the quality of their college
work, They should show an inclination towards research and inde-
pendent study....

2. The nature and charmcter of their work while at college.

3. Sufficient knowledge of English to enable the student to refer
to relevant publications in this language.

4. High moral character and acceptable personality attributes as
determined by personal references from places of employment.
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The length of study was one year, after which a diploma in Bducation and
Psychology was awarded. Besides the lectures shown in Table 25 there were
visits to schools, research, and seminars. To demonstrate their capacities
for reszarch, students were asked to prepars dissertations in the second

24

term.

A clear understanding of the national culture and traditions was em-
phasized. With this undertaking an appreciation of the spiritual walue on
which the cultural aspects are based was expe cted so that the student, by
his understanding of these matters could convey their importance to those
under his professional care. Furthermore, attention was attached not only
to the study of society and its problems, but also to the development of
the practical approaches to them: ".., the student must reach the stage of
formulating a sound social and educational philosophy and promoting this
philosophy in his country. His understanding of the needs of society will
help him guide students in a wise direction".247

TABLE 25

POST - GRADUATE COURSES REQUIRED FOR
THE HIGHER TEACHERS COTLEGCE DIPLOMA IN EDUCATION

=

SUBJECT

GENERAL PSYCHOLOGY 4esuvusvvascencoocsscannsenes
FORMATIVE PSYCHOLOGY wuvvuvocncoooeeccocnonsnnns
PHILOSOPHY OF EDUCADTION 4o aesssconssscississs
GENERAL & SPECTAL METHODS OF TEACHING. sevveooreon
EPUCATION IN IRAQ & OTHER ARAB COUNTRIES...e000e
HISTORY OF EDUCATION' SASes SEEE R R
ADMINISTRATION & SUPERVISION vevevoseoncsconsess
STATISTICS & MENTAL MEASUREMENTS ©eveecoccncesss
PRACTICAL EDUCATIONAL STATISTICS .eeeececooveos
MENTAYL HYGIENE ooovnnsnnsnnsssosccanesonsonness

TOTAL--..‘.---.....'-----l.tttoc.'.OIDOIl.

]
Q
Y] 5
D VRN WWwNOMN NN N (2]

The HTC Bulletin, 1955-56, p. 27.

246151d., p. 19,

2471bid.
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Practice Teaching

Note should be taken of the schools that were attached to the HTC
for the purpose of student's practice teaching. In sccordance with the
HTC Regulation for 1939 both the Ma'mounieh Elementary and the GCharbieh
Intermediate Boys Schools were sslected. Article 25 stipulated that:

at least one intermediate and one elementary school should
be attached to the college for the purposes of practice
teaching and experimentation. The administration of these
schools are connected with the Dean of the college, the
principal being responsible to him. Both the principal and
the teachers of these schools are appointed by the general
Director of Education, upon their recommendation by the
Dean... Special curricula may be followed for experimenta—
tion purposes, on condition that the sanction to do S0 is
first obtained from the Ministry of Bducation,

Those responsible at the College considered this article as extemely
important, They contended that an institution like the HTC cannot possibly
fulfill its true academic and professional mission without the pressnce of
such schocls. Furthermore, they stressed that these schoolg be attached
administratively, financially, and professionally to the College. Although
“the Regulations failed to indicate the specific nature of the attachement,
it was reported that these schools were in reality run according to the
suggestions of the HTC's Dean.248 However, whenever the administration
felt this bond weakening, which it was prone to do due to the Ministry assu-
ming the direction of these schools sometimes, the college did not fail to

make known its stand in the matter.249

On the subject of the practice - teaching schools one of the HTC's
Deans commented that the nature of their attachement, partly to the Ministry

2481 0% and Regulations of the HTC, (1937-54),

Letter from the Acting Dean, A.H. Kadhim, to the Ministry of Educa-
tion, March 2nd., 1948. !

2491114,
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and partly to the HTC, sometimes created a problem of divided loyalty

250 The administration of these schools, he said,

and responsibility.
became divided between the HTC's Department of Education on the one
hand, and being public schools and liable to inspection, the Ministry,
on the other hand. In addition, their financing, carried on by the
Ministry, added to the confusion, Though officially these schools were
related to the Ministry, their principals and teachers felt responsible

toward the HTC, especially from the professional side.

In al-Ma'mounieh School the policy followed was to attempt some ex-
perimentatioh. Some of the new experimental methods tried were teaching
reading by the use of the sentence method, and by phonetics, adapted to
Arabic. The class undergoiag the experinent was usually divided into two
groups, each following one method. Later the students, with the help of
their professor, compared the results of the two groups. Teaching was also
attempted through various activities, commonly known as the project method

on such topics as "date growing" and "poultry" and others.

The nearness of al-Ma'mounieh School to the HTC facilitated the orga-
nization of both practice teaching and observations. The school has a good
building, which was especially designed for a model school, Allowance was

.made for experimentation. Some of its activities, includiag exhibitions,
plays, and athletic events, open to the public, have usually attracted con-
siderable attsntion. The school, furthermore, distinguishes itself by
posseseing a student - music band and by providing the parents with teacher's

reports in addition to the ordinary children's grades.251

The modern premises of Gharbieh School, a good library, assembly hall,
laboratories, and a large playground, is also one of its prominent features.
Moreover, a special arrangement is especially provided enabling HTC Students

to carry their observations discreetly. In the Government Bacalaureat Exam

250Interview with Khalid El-ﬂashimi, Sept. 1962.

231 1v44.
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its students have thus far achieved very good, if not the best, results.252

Generally, the teachers are well selected. Mostly, they have been
graduates of the HTC. This factor greatly aided the communication between
this school and the HTC. Often, the teachers at Gharbieh School were re-
guested to prepare the lesson to be observed using a specific method of
instruction., With the HTC's professional training behind them, those teachers
knew exactly what the particular method inferred. Hence, there was a greater
ease with which observations were carried out and less effort exhausted.
Whereas in al-Ma'mounieh School new experimental methods were attempted, in
the Gharbieh School- the policy was to use only methods that had already proven
their worth. Among the methods tried were the socialized - recitation method,

carried on by the Social Studies Department, and the Dalton method.

A coordination from the ETC was responsible for the relations of the HTC
and this school. He organized both the observations and the practice teaching.
Observations were firat carried out of certain general methods with discussions
to follow. Afterwards, special methods varied according to the particular
section of the student. In the first term each student was assigned to teach
one period while the rest of the clagss observed. In the second term the stu-
dents had to teach between 4-6 weeks from 12-14 periods per week. In this
assignment they carried on all the work of the original teacher, who only occas-
sionally presented himself in the classroom. The teacher of the class also
supposed to work closely with the professor of the course in special methods

or his assistants.

Besides the Gharbieh Schocl the students did some practice teaching in
other intermediate secondary schools in Baghdad. The classes taught were main-
ly 1st & 2nd years since the 3rd year studeants prepared for the Government

Bacalaureat Exam at the end of the year.

In both schools, Ma'mounieh and Gharbieh, Parent - Teacher Associations,

not common in Baghdad yet, were formed. The Charbieh School is hoped to be
253

the nucleus for spreading good teaching in the country.

Ibid, 2531p14.
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Student - Life

In comparison with the twe prvious periods, the extra-curricular
activities between 1945-58 acquired a new character, notably in 1953
onward. Whereas in the past they merely managed to get a small foot-
hold in the College's program, now student activities came to assume
a significant position. Ideas pertaining to this =side of the student's
education passed from the level of faculty meetings, discussions, and

suggestions to active prosecution,

Mcst noteworthy were the lectures delivered once a week, under the
anspices of the Dean, for one hour, to which all students were invited,
(1954). Besides the faculty members outstanding speakers were invited to
talk on various subjects of interest, outside the regular course of study,
the purpose of this was to guide the students and improve their general
knowledge. A Social Activity Committee formed of staff members organized
254

these lectures, which bescame obligatory for two classes every week.

Previous societies became better organized, most of them were con-
nected with the academic departments of the college and run by students
-with faculty members as a.dvisera.255 The Arabic-Cultural Society belonged
to both the Arabic and the Sccial Studies Departments. In this society,
debates, oratory, poetry, and acting were carried out; its distinguishing
feature was the annual play performed for the public. Some attempts were
also made in this direction by the English Society. In the Science Society
the faculty members sometimes reported topics of interest in the field. The
biology students were nct connected with this club towards the end of the

period but formed their own separate Nature Study Club.256

2% inutes (1952-55), Meeting [Oct. 4, 1954).
2551pid., (1945-48), Meeting (Dec. 16, 1946).

2561nterview with K, El-Hashimi, May, 1962.
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A number of trips supplemented class—-work. The social-studies-
students, for example, went to the north of Irag, where they could clearly
observe the physical features., Similarly, trips to the oil fields of
Kirkuk and Zubair, mestly for the chemistry - students, were pla.nned.257
Further culturzal trips were to neighboring countries. Students and teachers
went to Iran to observe the educational conditions of this country and to
strengthen educaticnal ties between the two countries.258 Some of the other
places visited were Turkey, Egypt, and the cities of Basra and Mosul, 1954.

The céllege provided for all trips which were educational or cultural in nature.

Forming an importgnt part of the student's extra-curricular activities
were athletics. Instructors of athletios were sometimes even hired from ab-
road. Annual field events were held, in which competitions between classes
and other colleges took place, and in which the HTC acquired a respectable

standing.259

In December 1946, lectures or panel discussions were planned for all
students, dealing with modern politiczal thought. This was prompted by the
prevalence among the student body of political views of strongly partisan
nature, most of which were not founded on scientific and objective grounds.
Controversial issues such asj nationalism vs. internationalism, capitalism
.and socialism, democracy and dictatorship, were some of the suggested topics
although some of these were dealt with in some of the courses, especially
those in the social studies program. In this aspect it was repeatedly em-
phasized that the active participation of all the faculty members, in direct-
ing and guiding the students, was needed., Advantages of personal contact
with students, through trips and societies, was also stressed. There was also
a desirezgg strengthen the feeling or the spirit of the national heritage and

cul ture.

23Ty nutes (1945-48), Meeting (Dec. 16, 1946).

2583tatiatics (1948-58), 1949, no page

259Interview with XK. El-Hashimi, May, 1962.

2601bid., also Minutes (1945-48), Meeting (Dec. 16, 1946).
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The Students Union, a branch of which was formed at the HTC earlier
on, reoresented all the colleges and student bodies. FHowever, its activi-
ties were not limited to extra-curricular activities of social, athletie,
or academic mature but reflected mostly the political pressure groups.

K. El-Hashimi stated that political matters almost always managed to find
their way thrcugh students ranks to the college and thus interrmpted the
normal life of the institution. Frem 1940, student - strikes were not an
uncommon feature.261 He pointed out that at this time political parties
beceme legal and part cof the public life. College students, he added, were
in general more aware and informed about the political and economic issues
of the country than the average citizen. They followed up the political
views and ideas of the press continuously. A good number of them were en-
listed, or showed allegiance to scme political party, and became informal
members, as student's membership or partisan politics was prohibited.262
With such a strong footing, political leaders and parties never hesitated
to organize, through the students, opposition to the government in pewer,
This was exemplified in strikes and demonstration, which upset and inter-
fered with the normal life of the college besides creating a sort of hectic

atmesphere El-Hashimi added.

261111 this connection M. Khaduri wrote that the discontented intel-
ligenzia including young nationalistic teachers and their students were
probably the most enthusiastic supporters of the Rashid 'Ali movement of
1941. Mustapha al-Wakil, Vice-President of Misr al-Fatat Society and
visiting professor at the Higher Teachers College together with Sidig
Shanshal, he stated, were perhaps most violent in their broadcasts against
the British attack. M. Khaduri, Independent Irag, 19}2—58; A Study in Iragi
Politics (London: Oxford Press, 1960), 2 ed., pp. 214, 224.

202 ferview Wity K, El-Heshimi, May 1962, and Minutes (1945-48),
Meeting (Jan. 14, 1947), and "Statement from the Administration of the
Higher Teachers College concerning the strike of the Preparatory class,"
Jan. 1946.
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The Students Union, instead of acting as a mediator between students
and administration, had backed the students of the Preparatory class in
their strike. As a result this organization was suspended at the time. A
petiticn by its leaders seeking permission to resume its life again, wﬁs
soon however, forwarded to the Cocllege Council. The Council argued that
in view of its stand in the above mentioned strike and the fact that the
clubs and societies already formed fulfilled most of the aims of this so-
ciety, permission should mot be granted. Moreover, the connection and
outside associations of the students backing the Union, aroused suspicion
as to whether this organization was not going to be used as an instrument
of politics and consequently cause a hinderance to the education and instruc-

263

tion of the college.

The whole problem of students belonging to outside associatione and
secret parties was discussed in the meeting of the college Council of April
15, 1947. It was pointed out that this problem was not particular of the
HTC alone but was prevalent among the rest of the colleges. Considering
this, the action agreed upon was to have a unified poliecy. It was, there-
fore, suggested that the Deans of all the colleges meet with the Minister

of Education and arrive at an agreement.264

) The efforts of the students in demanding the resumption of the activi-
ties of the Student's Union did not stop., After assuming an adamant attitude
in January, 1947, the Council gave its consent in February, 1948. The society
was to proceed according to its regulations. The juétification was that the
aims of the HTC embody student's participation in the College's social and
cultural activities, which accustoms them in directing their own affairs.265
However, only about a year later, April 1949, the college council again sus-
pended the activities of the society.266 Although there is no recorded reason

for this action, the mention of student's strikes in January of that year may

263Ibid.

2MI]::’.d., see also Meeting (April 15, 1947).

265Ib1d., Meeting (Feb. 8, 1948).

2661hid., Meeting (April 14, 1949).

—_———
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account for it, the explanation being that the Student's Union was not

wholly unresponsible for these strikes.

Bgdir Shakir al-Sayyab, a former student of the ETC, wrote in the
local press after the Iraqi Revolution in 1958, that many of the student's
strikes at the HTC were instigated by political elements outside the college.
Subversive elements infiltrated alsc the student's societies in the way of

election of student's boards, which was the case in other colleges also.

In this connection it is interesting to note Lagueur's comment that
the Iragil Communist Party was from the beginning a student's narty. When
the party was re-constituted in 1940, students were relied upon above all,
as they would later hold key positions in the government and thus through
them the Communist Party would achieve its aims. Moreover, students were
young, did not support families, and were full of nationalist fervour. If
they shculd be arrested, the likelihood was that they would get off more
eagsily than if they had been workers for example, especially when a number

of them came from leading families}zé?

A distinctive feature of the years following 1953 was the'émphasis
placed on student's guidance, hitherto unknown in the HTC program. A Dean
of women wes appointed for the first time., The active participation of
teachers 1n educetional and social guidance was not only stressed but also
Wwitnessed, This was achieved through the efforts of K.El-Hashimi, the Dean
of the College then. He stated that the number of students was increasing
%0 an exsent which did not allow sufficient time to give students the indi-

vidual attention they neaded.268 Furthermore, teaching was stressed to be

257W.Z. Lacqueur, Communism and Nationalism in the Middle East (New
York: Praeger, 1956), p. 179.
' It is further stated that during the 1930%'s pan-Arab nationalist
and fascist crganizations were more successful among students and the in-
telligentzia e,g. the Futuwwa led by Sami Showkat, wko tried to import
Mussclini's gospel of "living dangerously". ‘Only after the defeat of the
Axix were the ma jcrity of the intelligentzia ready to listen to the new
ideas of -communism. Ibid,

268

See Appendix A
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both a profession and an art involving individual attention and that it
could not be carried out in mass production. Tnwerefore having obtained
the consent of the college council and the Ministry of Education, an

adgviser was assigned to each class. The adviser was supposed to devote

269

at least four hours per week to help students tackle their problems.

270

A special form was designed for this purpose. At first each adviser

was appointed from 80-100 students, but this number later dropped to about
thirty.

Other features of these year® were:

Item. A conference cn the "Teaching of Arabic" was organized
by the Education and Arabic Departuwents. Memberse of other depart-
ments together with teachers of Arabic in other colleges and secon-
d;ry §?§ools, and fourth-year studeats of the college participated
also.

Item. Students were encouraged to cooperate in adul t educa-
tion programs and in combating illiteracy. Many students volun-
teered toc teach classes which included as many as a 100 workers
sometimes.

20pinutes (1952-55), Meeting (December, 1953), Meeting (May 30, 1954),
and Statistics {1943-58), Letter from the Higher Teachers College to the
NMinissry of Education, March 17, 1954, 3By an agreement with the Ministry,
an adviser received an amount of money equal to the sum normally set for one
lecture, Tor every twd hours of work., His number of hours were nct to exceed

four.

270The divisions of the form included:
Personal information.

Hobbies,

Readinz preferences,
Professicnal work preferences,
Manual skills,

Methods of study and reading,
Self-appraisal of achievement,
personsl problems,
gself-appraisal of perscnality,
gelf-appraisel of character traits.

Ll RO QO R

27?The Yew Teachers (Al-Muallim al - Jadid) , X1%, No.4, (June, 1951),

—

p. 95
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Item. A series of lectures were delivered, once a week for
a period of ten weeks, on primary, secondary, and u1f1:‘wre_1-s:H:g.{2
education in England by visiting professor Sir Robert Wocd.

Tten. A creative Writing Club was founded which arranged
meetings where selections of Beir students and graduates in
prose and verse were recited.

Item. An Arts Club with a professional teacher as adviser
wag founded., Two exhibitions of student's work, one in painting
and the otler in photography, were put on. The students alsoc 274
particioated in the Art Exhibiticns of all higher institutions.

Item. A "Higher Teachers College Day" was introduced, when
visitors were shown the various departmentsz,(%aboraturies, library,
painting of students, and educaticnal aids.

Ttem. Weekly gatherings to hear classical music where the
biographise?sof the particular composer was usually re=d, were in-
troduced.

Item., Attention waes paid to student's publicationsy for the
first time Sawt Al-Dar and The Athletics Activity Annual Report
appeared. In addition, the journal Al-Ustath, which combined
the worls,.’,.?f both students and teachers in various fiélds, was

issued.

Item, Cenerally most of thke graduates of the HTC were appoin-
ted as teachers in their own county or province.

Item. Students from other countries were accepted on lragi
gevernment account, provided they did not %%plete or prevent
Iragis Zrom being admitted to the college. Foreign students
are noticed to have been males oaly. They generally came from

2121vid, ,XIX, No.5, (Sept, 1956),p. 181.
Trsa, 2T4r14.
25114 2T61p1a.
277

Minutes (1952-55), Meetine (May, 1954).
218 h1d. , (1948-51), Meeting ' (July 10, 1950).

L s s o
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Tunis, Algiers, Zanzibar, Morocco, Libya, and Jordan. Their
approximate number between 1954-58 was thirty-five annually.

279
Concerning the division of students into fields of svecielization the
general trend was for the greater number of students to choose the aris ra-
ther than the sciences, within which more students selected biology and
280 K.El-Hashimi pointed ocut

that students needed better guidance and stronger inducement to choose

chemistry instead cf mathematics and physies.

sciences.zs1 They mostly chose the line of least resistence and avoided

the science fields with their connotation of "hard-work". Another factor
which may account for this tendency wss that secondary school graduates who
were scientifically inclined applied to the Medical College or the Engineer-

ing before attempting others.zgz

2?98tatistics (1943-58), 1954-55, no page. 1955-56, no page,
1956-57, no page, and 1957-58, nc vage.

28OIbid., see the tables provided, no pages.

281Interview with XK. El-Hashimi, May, 1962.

2821bid.
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III. THE HIGHER TEACHERS COLLEGE:
RULES AYD REGULATIONS

The Period 1923-31

"Since its foundation, the Higher Teachers College proceeded by
uncertain laws and regulations. Not only was its administration never
complete, but its College Council did not have a specific obligation to
fulfill. In a similar manner the admission of students, examinations,
and degrees offered were not bound by any consistent policy and regula-
tions, The only prevalent guides for its administration were the ins-

tructicns of the Ministry and the traditions of the culture."zs3

This statement of the Director of the HTC, Naji al-Asil, (1929-31),
summarizes the situation as it exiated throughout the period, 1923-31. Dr.
Asil pointed cut that the recent-foundation of the ccllege accounted to a
certain extent for this atate of affairs. This confusion, he stated, was
partly & result cof the narrow scops with which the college first started ,
hence the readiness of its rules for development and adaptation. 1In May
1930, al-Asil wrote that the time had come where some stable regulations
were required if both discipline and the smooth running of the administra-
tion were to be guaranteed. Considering the progress made by the college,
such a step, was said to be necessary especially if the HTC was to take

284

its place among the other higher educational institutions.

In these circumstances, Dr. Asil regquested the College Council to
draft the first regulations of the HTC. The regulations of higher insti-
tutions beth in Iraq and other countries were used as guides, together with

the first Public Education Law of 1929.28% 1n May 1930, the final draft was

283Flules & Regulations (1929-40), Report to the Director-General of
Education from Naji =al-Asil, May 27th, 1930.

284Referenee here is made to the lLaw College, and the Medical College,
opened in 1925.

285Those of Bgypt were especially used. Ibid.
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submitted to the Ministry to be put througk the official legal channels

for final approval, among which was a Royal decree., The following points

were some of those included in these regulations; they have a bearing on

the administration cf the HTC at the time and its status:

Article

18]
I

Article 4 -

(=LY
|

Article

Article & -

Article

O
1

Article 11-

Article 18-

286

The Higher Teachers College is a higher educa-
tional institution and ought thus to enjoy the
rights accorded other Iragi higher institutions.

The Higher Teachers College has a Council formed
of faculty members, whose rank is that of a pro-
Tessor, and headed by its Direc tor.

The Director is responsible for the administra-
ticn and academic matters including discipline.
He also approves the expenditure of the College
according to its budget and acts as channel of

conmunication between the college and official

devartments.,

The faculty are permanent. If required, lecturera
from outside may be invited and paid on hourly
basis.

A faculty member requires a recognized degree of
higher educatiocn in a specialized field of study,
knowledge of one Buropean language, to be over
twenty-five, the satisfaction of all the condi-
tions reguired cf government officials.

The duties of the Cocllege Council are:

a) Setting the orogram of study.

b) Urganizing the list of the College's budget.

¢ ) Electing teachers when there is a vacant chair.
d) Taking care of student's discipline.

Education at HTC is free for those students who
are chosen by the Ministry of Education, which
includes provision for board - lodging, and other
necessary items.
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Articles 19 & 20 - Students who attend free of charge must
serve an egual number of years in the
secondary schools of the country or pay
about ID. 38 (L.L.325.00) for each year
attended at the College.

Article 28 - Student-participation in political acti-
vities is prohibited.

The Period 1935-45

The First Legal Regulations, 1939

With the HTC closing down at the end of 1930-31 all the plans, mention-
ed above, were stopped. Therefore, when it re-opened in 1935 the same situa-
tion recurred. The necessity of a set of regulations to provide a basic
policy and hence insure the future progress of the College was re-emphasized.
The peolicy contemplated at the tiﬁe was the kind that aimed at directing the
HTC as a professional and educational institution graduating secondary school
teachers and administrators in education, and at the same time as an institu-

tion participating in the creation of the intelligentzia in the country.zg?

The first legel regulatiogs were issued in September 1939 as The Higher
387

Teachers College Regulations The records available indicate that a

number of attempts, suggestions, end revisions preceeded this final draft.
A general impression here is that cooperztion between the Ministry and the
ollege's administration prevailed in the act of drafting these regulations.

An example of this is found in a letter from the College to the !ﬂinistryuzas

28TIbid., "Reascna for the Higher Teachers College Regulations of
1939", nc page.

a
2817 See Appendix (B)

288y res & Regulations (1929240), Letter from the Higher Teachers
College tc the Ministry of Education, July 1937. See also, Rules & Regulations

(1937-54), 1937-38, no page.
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There. is mention that the Dean of the HTC must be qualified in the field
of esducation. I+ Further asserted that had the institution been an Arts
and Sciences College this coadition would not have been necessary. The
letter contimued: "... since the objective is the preparation of teachers
and sducational administrators it demands the knowledge and specialty re-
quired of such & purpoae."289 Lgter this suggestion became embodied in
Article 8 of the final draft.289

In the new regulations promotion of the academic faculty became based
upon efforts in research and publication, which insured, to a certain extent
at least, that an academic atmosphere permeated the college. The regulations
also aimed at ge+ting the best student fitted for highsr education whether
in their admission conditions, or in the policy of examinations, which attemp-
ted to sif% studerts as much 2s possible in the first year. Once ingide the
scllege, the attendance of the student was regulated in such a manner that

it directly affected the student's grades.
However, no sooner weres these regulations published than they had to

ve revised. Witk the issuing of 2 new Public Education Law in 1940 which

reoplaced that of 1929, it made it necessary that such a step be taken.

A+tempts of Drafiing ¥Yew Regulations, 1940, 1942, 1944

Part VI of the Public Education lLaw of 1340 dealt specifically with
+eachers institutions. Article 23 siipulated that: "The curricula, admi-
ssion regulations, administration, discipline, examinations, and degrees,
of teacher's institutions ard classes sttached are decided by special re-

290

sulations™, In Autumn, 1940, a special committee was formed for the

specific purpcse of revising the invalidated régulations of 1939 in the

2891p44,
a
289 See Apvendix (B)

29OIraq, Public Education law, Number (57), 1940 (Baghdad: Government
Press, 1941), Article 223,
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light of the new Public Education Law. Although this committee prepared
the assigned draft, it appears that it did not reach the Ministiry and

Council of Ministers for approval.

With the appointment of a new Dean in 1942 this rough draft was
rechecked with the aid of regulations of 6ther colleges namely, Colleges
of Law and Medicine, and those of the Egyptian University. After obtain-
ing the ccnsent of the Heads of Departments the draft proceeded to the
Ministry, where it stopped. However having recieved the approval of the
Heads of Departments it may be thought to embody the plans and policies
contemplzted then, The fundamental basis of the draft of 1942 was the

fallowing:—291

1. Raising the standard of the academic faculty.—-

Whereas the old regulation provided for three ranks, the new re-
gulation set five: Professors, Associate professors, Assistant
Professors, Instructors,y and Demonstrators. Conditions of pro-
metion were made stricter: a longer pericd of experience required,

and holding of academic degree.

2., OQuaranteeing the relative independance and stability of the College's

education policy.——

This point was stated to have been one of the important aims the
regulation attempted to embody. It was considered essential that
an institution of higher learning, like the HTC, should have stable
education policies. This was pointed out to be impossible if facul-
ty members were changed every now and then and its administration
subject to constant shuffle. It was stressed that the Dean should

- 291 .
? Rules and Regulations (1937-54), "Summary explaining the reasons
of the Higher Teachers College Regulations, 1942", no page.
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remain long enough in cffice tc be able to witness the execu-
tion of suggested plans and ideas; besides keeping the educa-
tional policies relatively stable, changing only gradually in
accordance with the natural development of the institutioh.
That +he direction of the ccllege may be safely entrusted to
+the faculty members, in view of the fact that there were more
than 25 members with advanced degrees, more than half having
+he doctorate and some with long years of experience, was
atated. Thus, it was suggested that the Minister of Education

need only act as a supervissr,

Due tc the absence of regulaticns the main difficulty which
limited the independence of the ceollege was the necessity of
bhaving each decision of the College Council authorized by the
Minister of Education, who might possibly disagree for reasons
he names, This was to provide sufficient guarantee that the
college did not nroceed against the wishes of the government in
fundamentszl matters. These powers rested in the Minister due to
the avsence of a national university, hence a Senate which would

have naturally assumed tkem. It was noted that Western Universi

ties had achieved this kind of stability and independence for
centuries., Although such freedom was desired by the HTC, it was
reported that the recent development of higher education in Iragq

mgde it impossible to copy the Western model.292

Accordingly, the draft Regulations stipulated that the nomination,

promotion, or transfer of faculty members was to be carried out by
a decision of the College Council by secret ballot. Nomination of

+he Dean, likewise, was to be treated in the same manner. Further-
more, the College Council, made up of faculty members whose rank

is that of professors cnly, was to be the main organ of education-

2921pia.
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policy making, requiring the authorization of the Ministry.
Another body formed of all the faculty members but excluding
demonstrators, was to look into cther matters like curriculsa,

student's life etc..

Raising the academic standard.--

The suggestion made that an additional preparatory year should
be provided in which courses are taught in English is discussed

in Chapter II.

Provision of Specialized Study.--

The 1942 draft provided furzher education for the abler student
after obtaining a'license'. The policy, was to accept only few
students, one or two.in each field, until facilities permitted
more. In order that the standard may be kept at the right level
conditicns for such study were made very strict. This new arrange-
ment in the college's history; it was thought, would encourage
research a vital aspect tc the life of an academic indtitution.
That some of the graduate students may become demonstrators at the

HTC, was alsc noted.

Encouraging research.—-—

Means were provided for the publication of periodicals containing
research made by graduate students, and faculty members. Special
missions were made available for sending faculty members abroad

for further specialization and enlightenment.

Further stress was laid on the fact that only students suitable
for higher education should be avle to continue thus the draft

made conditions very strict for sifting students in the Prepara-

tory and First year. ©Finally, it was stipulated that the schools

‘in which students perform practice teaching must be connected with
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the HTC directly so that improvement may be carried out easily

and modern methods followed.

Efforts a; drafting the College's regulations were renewed in
October, 1944, when by a Ministerial decree another committee
was formad.293 Its purpose was specifically to look into the
regulations, curricula, length of study, academic standard in
relation to that of Teacher Colleges in other countries, and
academic qualificstions of the faculty of HTC. Similerly, no
direct and prompt result ensured. Instead correspondence con-
tinued to flow backwards and forwards between the college and
the Ministry concerning the regulations. Though the intention
of fulfilling the task at hand was always present, the action
nece:sary for carrying it through remained absent.294 This
state of affairs together with the use of the regulations of

1939 &s instructions continued for zome time.

The Pericd 12345-58

January, 1943, found the Dean 8till writing in desperation to the
Ministry stating that it was most unfortunate that a number of committees
had been formed in the past years and long hours of discussion had ensured
with no result to show for it. A committee of the Dean, Heads of Depart-
ments, and the Director Jeneral ¢f Higher Educa tion at the Ministry, was
suggested to finish the work as soon as possible. The presence of autho-

rized regulations was deemed necessary the progress of the establishment

293Ibid., Ministerial decree, Oct. 14th., 1944. The committee
consisted of : chairman, the adviser at the Ministry. Mr. Regee, the
Acting Director of General Education, the ETC's Dean, M. Akrawi, and
an HTC faculty representative, T,el-Rawi.

294In this connection see:i-
. Letters frop the Ministry to HIC. March 19th., 1944, July 2nd.,
1944, and October 1944. i
Letters from the HTC to the Ministry, June 24th., 1944, July 5th.
1944, and Sepiember 13 th., 1946.
Rules & Regulation (1937-54), no page.




=~ 116 =
295

and tc the organization of the college's work.

Finally in 1949, a set of regulations were issued, but not at all
resembling the kind long sought after. They mainly concentrated on limi-
ting the student's non-academic activities. It appears that the Govern-
ment at the time forced the legislation of these regulations, after much
demonstrations in the city (due to signing the Portsmouth Treaty between
Ireqg and Great Britain), in an effort to deter student's rioting. The
contents of the regulations, Appendix (C) show clearly the intention with
wnich they were written. That this was the case is further proved by si-
milar regulations issued to other cclleges and educaticnal establishments

296

at the zame time.

Actually, the promised regulations never materialized. Talks and
plans of creating a national university, to include colleges of the desired
standard, became more serious. The Ministry was fundamentally reorganized
sc that z department of "Higher Institutions" became incorporated as one
of its p»rinecipal departments. The regulations of the Ministry of 1951, 1953,
stated that the colleges attached to the Ministry were to be administered

297

according to their own rules and regulations, and were to be directly

2

“951bid., Letter from the Dean, K.El-Hashimi, to the Ministry,
Jenuary 11th., 1948, See also, letter from the Acting Dean, K. El-
Hashimi, to the Ministiry, Jan. 13th., 1946.

2
‘96Iraq, Ministry of Justice, Collection of Laws & Regulations, 1949,

(Baghdad: Qovernment Press, 1950), Ammendments of the regulations of : the
Law College, Ne.(21), 1943, pp. 10-11, College of Commerce and Economics,
No.(2), 1947, pp. 11-12. College of Engineering, No.(49), 1944, pp. 13-14,
Public Secondary Schools, No.(14), 1944, pp. 17-18, Institute of Fine Arts,
No. (63), 1946, pp. 18-19. All the amendments were issued in Al-Wagi' al-
'Iragiyyah, Wo. 26396, January 27, 1949. See also Khaduri, pp. 267-69, for
a description of the riotinz and events zt the time.

297Iraq, Collection of Laws & Regulations (1951), Regulation No. (19),
1951, the Ministry of Education, Article 2, which included higher institution
in a separate department with the Iragi Academy (A1~Ma'me' al-'Ilmi). Later
1953, they separated, see Article 7, also Ibid., (19533, Regulation No.(53),
1953, Ministry of Bducation, Article 2, Ibid., (1955), Regulation No. (5),
1955, Ministry of Education, Articles 2-15.
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connected with the Minister until the law of the University was issued.

In preparzticn for the University of Baghdad a special Council of
Hizher Education was formed in the Ministry to supervise a number of colleges,
of which the ETC was one. Each college was represented by its Dean and one
faculty denber. 22 Appendix (D) gives the full text of the regulations which
listed among the duties of this Council, the decision of the drafts of the
colleges! regulaticna.3oo With the issuing of the Law of the University of
Baghdad, June 6th., 1956, the designation of the basic policies and rules
anc rezulations of the colleges included became unified and rested in the

newly created University Gm,u'xc:‘l.l.s'o'1

Scme of the alterations made in the Regulations of 1939, followed as
instruction, were connected with admissions and administration. In an attempt
to be more selective cf HTC student= the condition of requiring not less than
302

A

Higher Committee for student's admission, including the Registrar and two mem-
303

a 654 average in the Government Bacalaureat Examination was added.
bers elected from the College Council, was formed. Then, the aprointment
and promotion of the academic faculty became delegated to the College Council
and administration according to rules, reportedly especially designed to bring
the College on e par with ccllegiate standard.304 Further liberalizing ten-
dencies showed themselves in the aopointements of both the Dean, whose pre-

liminary selection came tc be based not upcn the nomination of the Minister

21p1d., (1953), Regulation o.(53), 1953, Article 38.

Q
29’Ibid., (1951), Regulation of the Council of Higher Education, No.
T,

(16), 1951, Article T7(d).
3001vi4., Article 2(a).

'8
3"1Iraq, The Law of the University of Baghdad, No.(60), 1956:(Ministry
of Educstion Press, 1956, Baghdad), Articles 19 & 20.

302

031bid., (1952255 ), Meeting (May 26, 1954).

Minutes (1948-51), Meeting (Ozt. 4, 1950).
3

30434atiatics (1948-58), 1949, no page.
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of Pducation but upon the election of the College Gouncil,305 and the'
Heads of Departments. The rule of occupying this latter post according
+o the semiority of the professors of the department for one jyear succes-
sively changed so that the Head of a Department beczame chosen from among
tke members of the Department for as long a period as the Dean, usually

306

four ysars.

With the work and organisation of the HTC becoming more diversified
with the progress of the institution $he administration moved towards in-—
creased decentralization. The Dean received further assistance in directing
administrative matters and student's affairs, 1950 onward. The newly appoin-
ted Assistznt-Dean in Administration supervised the personnel of the seqtions
dealing with the administration, registration, accounting , records and files,
book-store, furniture and equioment. Con-scted with the Assistant-Dean in
Student's Affairs were the Directors of both the men and women Boarding De-

307

partments.

Concerninz the relationship of the HIC and the Ministry, matters which
entailed firancial respeonsibility or that were without precedent continued to
require the sanction of the Ministry., Though it is true that with the passage
of time more freedom was enjoyed by the Ccllege, administratively and other-
wise, in the long run the type of relaticnship depended upon the understanding
hatween the Ministsr and the particular Dean. Actually this operated as an

index to the speed and ease with which HTC matters were dealt with at the Ministry.3c

303Ibid., lLetter from the Higher Teachers College to the Ministry of
Education, Feb. 1, 1951. See also Appendix (B), Article 8. Dr. Abdul
Famid Kadhim wa: the first Dean elected in December 1951, then Dr. Khalid
wl_Hashimi followed, 1953-57, and Dr. Mohammed Nasir, 1957-58.

3°5Minutes (1952-55), 19th Meeting, 1952.

307 4atistics (1948-53), Latter from the Higher Teachers College to
the Ministry of Education, February 1, 1951.

3DvSInter':iew with X. El-“ashimi, September, 1962.
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IV. THEE HIGHER TEACHER'S COLLEGE:
PERSONNEL

An academic institution is perhaps best exemplified by its members,
both students and teachers. It is they who participate in making the
institution a cooperative enterprise and the success they achieve is often
a measure of the enthusiasm and effort which they put inte it. Irnevitably,
the establishment is imbued with their spirits and its history actually be-
comes a reflecticn of their ideals. Thus we find that the H.T.C., like
many iastituticna, has under the influence of a number of personalities,
notably Sati' al-Husri, Matta Akrawi, Fadhil Jamali, Khalid El-Hashimi,
Abdul Hamid Kadhim, and Muhammed Nasir.

The Foundation Years, 1923—31:309
Sati' al-Husri

Sati' al-Husri is well-known as an educator both in the Arab Middle
East and in Turkey. In Irag he remembered for the leading role which he
playei in laying the basis of the education system, a good deal of which
continues to function today. But, of particular interest to this study is

his Tole in the founding of the H.T.C.

iig parents came from Aleppo. His father having received a religious
education at al-Azkar, Egypt, held administrative positions in various pro-
vinces of the Ottoman Empire, one being the Yemen where al-Husri was born.
Fe studied resading, writing, and some French at home, then attended both

preparatory and advanced sections of the school known as "Makteb Mulkiyyah

3091\11 information concerning al-Husri's life is taken from a summary
in Arabic prepared by Sati' al-Husri himself for the Academy at Damascus,
pp. 1~6 (in the files of the Academy, Damascus).
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Shahaniyya", a civil service school in Istanbul (1893-1900). This was
his only formal schcoling.

Never content merely to follow the courses offered at the school,
he did = great deal of private studying on his own initiative. First he
develcped a passion for solving complex mathematical problems with the
result that his friends nicknamed him Archimedes, and almost forgot his real
name. Then, fascinated by the natural sciences, he read and studied widely
in this field, so much so that he went on to become a part-time teacher of
natural sciences, and even founded a natural history museum, perfecting his

skille in taxidermyst, along the way.

He did not begin his studies of education, psychology and sociology,
until he was already well-advanced in the study of natural sciences. His
knowledge in these fields is due entirely to his own individual effort,
mostly through study tours of European countries where he acquainted him-
gself not only with the prevalent principles and systems of education, but
alsc with the latest experimental trends. His interest was not limited to
advanced sountries, for he visited Rumania and Bulgaria as well as Switzer-

land, France, England, Belgium, Holland and Germany.

A 4rained ecivil servant, he occupied a number of administrative posi-
ticns in the Arab provinces, Bulgaria and Greece. After the Young Turks'
Revolution of 1908, in which he claims to have taken an active part, he re-
turned to Istanbul, where he taught at a number of higher institutions. Among
these was the Higher Teachsrs College, of which he became Director in 1909,
reorganizing it on modern lines in three sections for the training of: (1)
teacher-training teachers; (2) secondary school teachers; (3) elementary school
teachers. respeciively. According to his own account, these changes were "ra—
dicsl and revolutionary" and their effects were felt throughout the Ottoman

Empire.31o His final achievement in Istanbul was to found the "Modern School".

310rp3d., p.2.
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This institution included three sections: a kindergarten called the
"Children's Nest", a modern elementary schcol and an institute graduating
women teachers for the care of children in nurseries and kindergartens.

The experiments which he undertcck at this institution reflected his deep
interest in progressive methods of instructiocn and foreshadowed the outlook

n

he sssumed concerning their application in Irag.

It is wortk noting that Sati! al-Husri is widely esteemed as a dedi-
cated Arab naticnalist, and certainly for a time he was closely connected
with King Faisal I. 1In tke letter's short-lived Syrian government he was
the Minister cf Bdueation. In 1920, he accompanied the King to Iraq, where,
after holding various high-ranking oositions, he eventually became the first

Arab to be entrusted with the duties of Director-General of Education (1923-27).

In this capacity he founded the Higher Teachers Colle~=, where he him-
self tcok charge of educational and sociological studies. In 1927 he resign-
ed his ministerizl duties and devoied himself entirely to the Higher Teachers

Ccllege until i% closed dewn in 1331.

From 1931 to 1934 he was Director of the Law College and subseguently
returned to the Ministry of Educaticn, in which he held various positions in-
cluding that of Director of Antiguities. 1In 1941, the Iragi Government asked
him to leave the country, within 24 hours, having thanked him publically for
his efforts in the Department of Antiquities only six months earlier. Accor-
ding to al-Husri, with the fall of the Rashid 'Ali coup of 1941 and the return
of a rocyalist government, it was felt that eversince his presence in the coun-
+ry he had spread nationalist sentiment through the school program and the
schools. Thus he was thought to have been in some measure responsible for the
uprisings that had taken place. Fis Iraqi citizenship was withdrawn together

with his pension for twenty years service, and so ended his services to Iraq.312

311Above, £.124.This with his later experience in Irag led him to think
that backward countries lacked the necessary factors for the success of such
progressive methcds. S.al-Fusri, A Criticism of the Report of Monrce's Commi-
ssion (Baghdsd: Najah Press, 1932), pp. 117-18.

3121nterview with Sati' al-Husri, Beirul, April 20, 1263. Apparently, =2
number of Syriae & Palesiinlans were alsc asked to leave the country at iye
f&me. Both his citizenship & pension were subsequently returned to him after
elven ‘years.
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Between 1941 and 1957 al-Busri studied the education sys tems of Syria
and Saudi Arabia, upon the invitation of both governments, and made recom-
mendaticns for their improvement. He was also invited by the Egyptien Minis-
try of Education as a visiting professor in social education a+t the Education
Institute, Cairo, Later, he was appointed as a professional adviser to the
Cultural Department of the Arab League,then Director of the Advanced Arab

Studies Institute, where he was entrusted with teaching "Arab Nationalism".

That his enercy in publication was unceasing, is clear from the fact
tkat although he retired from public work at the age of seventy seven he never-
theleas persisted with his writing. The sixth year of his well known educa-
tion year. books, compiling statistics and other information concerning the
systems of education in the Arab States and the only reference books of their
kind, was completed at the end of February 1963. Mcreover, his memoires are
expected to be published in the summer of this year. Indeed, he has a long
list of publicatiors to his credit, which undoubtedly reflects his learning and
ability.

Until the end of the First World War all his publications were in Turkish
as he d4id not know Arabic., The most important of these were the following: a
series of text-bocks in natural sciences which the Ottoman Ministry of Educa-

tion decreed to be taught in all its provinces, The Art of Education, Reports,

g collecticn of the revorts submitted to the Ministry of Bduca tion after al-

Husri'es first study tour in 1910, Tc the Nation, a collection of lectures on

nztionalism and national education, Hope and Resolution, also a collection of

' % v i
lectures, and vYgpar and the apanesc, lectures on the Japanese awskening.

Some of +he tooks written in Arabic comprise the following: some school

text-bookes in reading and sciences, Opinions and Discourse in Fducation,

Opinions and Disccurse in Patrictism and Nationalism, both printed in Cairo,

1944, some studies on the Introduction of Ibn Khaldun, published in Beirut,

1944, and cthers in Cairo, 1953, The Day at Maysaloon, his memories of the
last days of the Arab-Syrian State in 1920, After leaving to Egypt in 1947,
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he wrote: Chapters of tie Recent Past, Beirut, 1948, Opinions and Discourse
in Arab Nationalism, Cairo, 1951, its second edition appeared in 1957. Lec-
turds on the Development of the Naticnal Concept, Cairo, 1951, printed again
in Beirut, 1955, Arabism, Among its Supporters end Opponents, Beirut, 1952,
Arabism First, Beirut, 1955, In Defense of Arabism, Beirut, 1956, The Arab

Countries and *le Ottoman Empire, Cairo, 1957, 2 new edition appeared in 1960,

Beirut, and al=Hawliyyat al-Thagafiyya, educational yesarbooks on the Arab states,
5 volumes, beginning with 1947-50.

In Iraq, Seti' al-Husri proved himself fully aware of the need for a

sense of solidarity ameng the people. In an effort to bring them together he
313
It

may appear at first that such a course of action must have been adhered to at

advocated unified program of education and a policy ofcentralization.

the expense of curriculum rigidity, which prevented adaptation to local re-
quirements. Had al-Husri not believed in insuring sufficient leniency within
tke program®themselves, a characteristic that he deemed naturally spurred adap-
tation and originality, this would have been true. This outloock is reported
tc heve been one of the main considerations in drawing up the primary school

program.314

Te wrote that emong the very first acts of the national directorate of
scGusation wes the thorough replacement of the primary school programe of ins-
trustion, which were then progressing according to the plan prepared by the
British Administration in 1919.315 He continued stating that the guiding
orinciples followed laid emphasis on "Arab and Iraqi nationalism" in parti-
cular. In some lessons like history for example, it prompted the teachers to
direct instruction in terms of nationalistic ends. He further confessed that
his personal ideas were the decisive ones in drawing up the general basis of this

316

program.

313A1—Husri, pp.45-8, in which he also cites his views on educational
sentralization which he differentiates into academic centralization, and ad-
ministrative - financial,

3141pi4., p.48.

315Ibid.,p.106. This replacement took place in the middle of 1922,

Mérypig.,p. 107.
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From his previous experience in education in the Ottoman Empire,
al-Husri had already formed his own opinion on the problem of the curriculum
in establishing = system of education based on modern principles, in back-
ward countries.317 He believed that, in view of the small number of poten-
tial secondary school students and the shortage of properly trained teachers,
it was essential %o draw-up the program of study, both primary and secondary,
on a strictly temporary basis, However, those programs should be conceived
as the first stage of a long term course allowing for gradual development in
conformity with improvements of standards. It is observed that he did not
limit his beliefs to mental contemplation, but proceeded in his administra-

tion according to this principle and others which he hald.318

With the a‘m of spreading basic principles of education, al-Husri start-

ed, in January 1923, a periodical The Journal of Bducation & Instruction (Majalat

2l1-Tarbiyyah wal Ta'lim). I%s contents concentrated on "... school and home

education, history of educztion, methods of teaching, the social and psycholo-
zical factors involved in teaching and discipline, and the most important de-
velopments in education and other fields of the intellect."319 No doubt of

more immsdiate use to the teacher were the parts at the end of each issue, in

which sample projects and methods of teaching some subjects were given.

It is interesting tc note the publication of two lecturs that the American

educator Terlton Washburn gave during his visit to JIrag in the summer of 1931

M 1pia., pp. 108-9;

31albid., pp. 109-11, 1In 1926 he was responsible for the revision of
the 1922 program, To benefit from the experience of teachers in this under-
taking, al-Husri sent letters to all the schools informing them of the inten-
tion of the administration and asked them for their suggestions. However,
although these views were taken into consideration, the core of the program
remained unchanged., For some of the specific changes made to the program
of the elementary and primasry schocls, see pp. 110-11.

319'I.‘he Journal of Education and Instruction (Majalat al-Tarbiyya wal
Ta'lim), I (1923), No.1, E.1.
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together with his questionnaires on the "objectives of education".320
Washburn met al-Fusri and cothers at the time to find out their opinion on
some important problems that he had undertaken to study.321 Both the com-
ments and replies of al-Husri on some of these problems , and the lecturses,

2
were also published in this journa1.32‘

One needs only glance at the table of contenis to realize that al-Husri
#as the backbone of this journal, contributing a great deal of the articles.
He often used daily incidents, usually reccrded under the title "Notes and
Observations', tc illustrate educational principles.323 The subjects of many
~f these observations were students undergoing practice-teaching. He detested
in them a love Tor the literal word and an undue attachment to rules in teach-
ing, which they would have prefered had they been absolute. Thus, he often
werned against the dangers of meckanical and routine teaching. The following
summary, taken from an article by al-Husri, shows how gtudents sometimes be-
come victims of conventionality in teaching in an attempt to conform to modern

nethods:

32OIbif'.., IV, Nos.31 & 32, (1931), pp.2, 18-25. One of the lectures
is reported tc have been given to the students of the Treining College.
Whether these were HTC students or not it is difficult to state.

321Ibid., p.2. See also p.7 for some of those problems. Examples are:
"Should the child be educated in order to maintain the status quo of the so-
ciety? How should history be taught? objectively or as a means of nationa-
lists propaganda which serves to develop sentiment?"

2
32“I‘r::!.d., op.5-15. For al-Husri's ccmments on the lectures see
77.30-37, and pp.37-39 for special observations on the system of classes
and Winnetka Flan.

3231bid., see for example vol. II (1929), No.13, pp. 2-5, No. 14,
op. 57-61, No. 15, pp. 121-25, No. 16, pp. 169-71, No. 17, pp. 225-27,
Nos. 19 & 20, pp. 361-64.
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"A student practice-teacher entered the classroom with a large board,
the face of which was concealed. He started the lesson by asking
the students what they usually did upon waking up in the morning,
tc which numerous answers were given. None satisfied the teacher
gxcept one: "I put on my clothes™. DMore questions continued and a
torrent of diverse replias received.

"After much digression, a quarter of an hour later the teacher having
elicited the answers "hair", and "camel" to his guestions of what are
clothes made of and what is it that providesz the "hair", hegved a
gigh of relief. Then, he triumphantly announced that the lesson there-
fcre was ths "camel". He wrote it on the bhlackboard and E&soreened the

! 2 2 "3
gc far mysterious board revealing s piecture of a camel'.

Later, the student justifying what to him appeared the best part of
his lesson, since he claimed that that kind of introduction helped to cellect
the students' thoughts, stated that he was introducing the topic of the lesson.,
An introduction, he had learned, was an important part of a lesson., Neither
the student, nor his classmates were in the least bit aware of the digression
and waste of time that had resulted, or that this could hareBbeen avoided by
25

simply announcing the subject of the lesscon to be the camel.

With incidents of this kind taking place in familiar settings al-Husri's
articles must have attracted many readers and contributed to the educatiocn of

teachers.

dowever, he alsc dealt with brozder issues and discussed, in one of his
articles, the prcblem of education and vocation, especially the educated Iraqi's
habtitual preference for government rather than private employment. On al-Husri's
initiative, this problem had first besn exhaustively examined &t the E.T.C. it-
self, later in response to public intsrest, he published the conclusions which

2
had besen reached.3”6 He pointed out that in the past this problem had generally

3241y34,, wol. IIT (1930), No. 23, pp. 1-5.

3201vid. , p. 5

326Ibid., Nos, 26 & 27, pp.314-20, and 421-27, The study was undertaken

at tke ETC at about December, 1930.
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been attributed it to the excessive number of schools or to the nature of

the school programs.327 It was his contention, however, that it had its

roots in the sociasl and sconomic structure of the country. Seen in this

light, the preference for a government career was not the consequence

of & particular schooling, on the contrary, it was this preference as

anything else, which persuaded people to serd their children to school

in the firet place. Al-Husri, therefore, concluded that this problam}cguld
2

be overcome by a change in the social and esonomic structures itself.

The Journal cof Bdusztion and Instruction continued as such, offering
329

invaluable literature to the teachers in the country, until 1931,

Whether from his Many books or articles al-Husri strikes one as being
learned, and possessing a broad outlook, distinguished by a feeling of integ-
23ty and dedication tiat cannot escape even the least discerning reader,
Confirming this, the annual report of the British Government on the administra-
tion of Iraq observed in 1927 that the Ministry of education and the country
in general owed al-Husri a great debt for his devotion to the cause of educa-
tion, It furthermore added that no other Iragi combined his enthusiasm, ex-

perience and knowledge of educaticnal systems, nor his fearlesness.330

32’11: ig interesting to refer to the view of the British authorities
concerning this issue in Iraq, see above, Chapter I. pp. 14-15.

328Journal of Bducation and Instruction (Majalat al-Tarbiyya wal Ta'lim),
11T (193C), No. 23, p. 426.

329I‘(: stopped being issued in its previcus form a4 the end of 1930.
The intention was to continue publishing, occasionally, expecial issues de-
voted to some specific topics in the field., One such copy dealing with
"Primary and Secondary Curriculum in various Countries" appeared in 1931.
However, this proved to have been the first and last of its kind. For the
reasons of stopping this periodical, which may be considered a forerunner of
the present journal The New Teacher (Al-Muallim al-Jadid), started in 1935,
see above, pp. 128.

33

Oaeport (1927), 2. 159.
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Unfortunately, however, these qualities were also a drawback to hig
and may have been the cause of his resigning the post of Director-General
in 1927, For the above mentioned report also noted that ".... His unremi-
tting efforts to secure efficiency and a high standard in teachers and pu -
pils naturally arcused opposition, and it is a deplorable fact that his
retirerent was largely the result of his failure to obtain even the moral
support of those who at heart approved his policy and appreciated his value.“331
But, according to al-Husri's own account, the unified program of education
which he had put into effect brought about the dissatisfaction of the Persian
element, in the country. This, he said, successfully interpreted as an anti
"shi'ite" move, caused him considerable conflict within the Ministry of Educa-
tion, particularly with the ministers. Coupled with this, he added, was the
detrimental fact that he was a non-Iragi. The Iragis, he remarked, always
strongly objected to the employment of foreign teachers. Thus, encountering
30 muck opposition, he said that he preferred to withdraw completely.332 It
is interesting to mention that al-Husri alleges this opposition to his person
+o have alsoc been instrumental in the closure of the HTC, tho gh partially.
The implication being that the wish to pull down everything created by al-
Husri, was present.

Eis conviection of this must have been quite strong, for he declares
that hne 3id not interfere in the closing of the College lest his stand be
thought to be inspired by self-defense, Moreover, he stopped the Journal of

Bducation and Instruction in 1931 was for the same reason. He states that

the tescherg, were in fact afraid to read the magazine and possibly lose fa-

vour due to the friction between the directorship of education and higiself

ite editor. 333

331Ib1d. bid., From talks with some Iraqis al-Husri was said to have been
very strict % and rigid in his dealings which caused his opposition.

332Inte:t'viei-lr with Sati' al-Husri, Beirut, April 20, 1963.

3331bid.,'1‘he Elementary Teachers College, started by al-Husri also to
prepare teachers for the elementary schools in the provincial districts, was
also abolished in 1931. Al-Husri claims the reason to have been wholly poli-
tical under the pretext that the standard was low and the cost of the upkeep
high, He states that contrary to his stand with respect to the closing of the
HTC, he fought hard to maintain this college, but it was unavailing.
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Most characteristic of al-FEusri was perhaps his devotion to scholars
ship. Diligent and exacting he seldom let untruths or distortions pass
uncorrected. An example of this is his reply to the report submitted by
the Paul Monroe' Commission, which was invited by the Iragi Government
in 1931 to study the educational conditions and potentialities and recom-
mend a future policy most suited to the country. Al-Husri explicitly
stated his opinicn of the Report revealing the seemingly many mis-represen-
tations with which it abounded. This appeared first in the form of letters,
addressed to the chairman of the Commission, Paul Monroe, and published in
the local papers of Baghdad. Latesr, they were bound, together with Dr.
Monroe's answer, as a ‘Dook.333a Besides offering proof of al-Husri's prais-
worthy ability and thoroughness in supporting an argument, this book includes
some of his views on some of the pressing problems in education together with

some substantial first hand information on the history of education in Irag.

In connection with the HTC, the above mentioned Report sufficed to merely
state that "... a higher training school for the preparation of intermediate
teachers was maintained in Baghdad for several years, but was closed in 1931".334
Al-Husri's surprise at such slight treatment was duly warranted. He reminded
the chairman that the HTC lasted eight years through which it progressed con-
siderably and graduated a respeatable number of trained teachers. He further
asserted the educational service it rendered by recalling the efforts it had
shown in academic research, specifically in the field of experimental psycho-
logy. Certifying this he enumerated some of the intelligence tests it had
used: eg. the American Army General Classification Tests, on 450 students,
and achievement tests in mathematics, on 972 students. Besides this, he siated

that the college had translated into Arabic the most important intelligence tests.335

a
333 Above, 311 n.

334Monroe, p. 89.

335A1-Husri, pp.138-39. Scme of those tests were by Thurston, Decroly,
Rossolimo, and mathematical tests by Curtis, and others.
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Al-Husri therefore was justified in reproaching the Committee for its
neglect of studying how and why the HTC had to be closed and what plans

had been suggested for broadening its scope.

The above account gives an idea of the kind of person the founder of
the HTC was. His uniqueness of personality, regarding the college was ad-
vantazeous in that the Oollege was organized to the best of al-Husri's
ability. Paradexically enough, it may alsc have been a discredit iff it
actually was a contributory factor in the closing of the HTC. Thougk it
ig difficult to pinpoint his influence at the HTC but its extent may be
assesszed by the fact that his association with the College, which lasted
eight years, came at a time when it was still new and had not yet forme®

far reghing policies.,

Emergence of the Professional Character
of the College, 1935-45:

Mohammad Fadhil Jamali, Matta Akrawi.

When the HTC reopened in'1935 the aim was to raise standards by emp-
loying more highly qualified staff, With few teachers availagle in the
country a number ceme from Syria, Lebanon, Egypt, Europe, and the U.S.A.
Contracts were usually for one year, renewable for two or three years.

Some of the prominent members employed came from Egypt, like, Abdul Wahab
'Azzam, who later became the Dean of the College of Arts and Sciences in
Ceiro, Muthhir al-Sa'id, Izzat Rajih, and Eamil Neshas. With tﬁese teachers
present, who all happened to be in the field of psychology, together with
Matta Akrawi and Fadhil Jamali, the professional character of the College
hecame apparent. The content of the professional courses took form and
became more established. Among the features intruduced were the supervision

programs desigred mainly to prepare teachers for the primary teachers colleges.336

336)p0ve, p. 62 & Table 12.
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Mohammad Fadhil Jamali, (1903- ")337

A graduate of the American University of Beirut, Fadhil Jamali studied
under a Mecy Fellowshir of the International Institute, at Teachers College,
Columbia Uaiversity, wherehe obtzined the M.A. and P .D. degrees in 1930 &
1932 respectively. FEe lectured on education at the HTC from the time of its
recopening until 1347. He taught educational psychology, school management,
philosophy of education, end moral philoscphy. In addition, he held the
posts of Director-General and Superviser-General of Education and Public
Instruction (1932-43), and Director-Ceneral of Foreign Affairs (1944-46).

After 1946, his career showed a definite tendency towards politicas.
He first became 2 Member of Parliament in 1946, and continued as such un-—
til 1957, when he became a Member of the Senate. During this time he be-
came twice President of tke Chamber of Deputies and Prine Minister, Minister

to Bgypt, and held the portfolio of Minister of Foreign Affairs six times.

Following the Iragi Revolution of 1353, he was tried by the Revolu-
tionary Military Tribunal for his political views and activities. The death
sentence that was passed was later commuted to ten years imprisonment. How-
ever, he was released from prison after serving three years only. At present
he is a professor of philosophy of education at the Higher Teachers College

of Tunis University.

In spite of the shift in his career, Jamali was renorted to pride him-

self in the fact that he was always a teacher above everything else.338 He

337All informetion concerning Jamali's career cited, has been obtained
through private correspondanne with Fgdhil Jamali himself, January, 1963.

3383. Fahim intrcducing Fadhil Jamali, A Progressive Philosophy of Edu-

cation for a Progressing Arab World (Beirut: Department of Education, Ame-
Tican University of Beirut, 1956), p0.32. Hereafter cited as Progressive

Philosophy.
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represented Irag and participated in a number of conferences, both educa-
ticnal and politica1.339 Most important perhaps was his signing the UN
Charter at San Fransisco on behalf of the Iragi Government in 1945. De-
corated by the heeds of states of a number of countries, he was also among
the recipients of the first Teacher's College Columbia, Medal for Distin-

guished Service in 1954.340

In 1935, as Director-General of Hucation he founded, with Matta
Akrawi as editor, The New Teacher (Al-Muallim al-Jadid), This educational

and cultural review follcwed in the footsteps of The Journal of Education

and Instruction in that it provided a point of contact between the teachers

and the Ministry as a forum for expressing ideas. Lis main difference,
however, was that though it deazlt mainly with educational topics it by no
means intended to limit its articles %o such subjects. The reason for this
was furnished by the well-known saying that education is life itself and

341 In the insugural issue,

should therefore comprise all aspects of life.
Jamali sgid the aim of the magazine was to help the teacher become progres-
give, a fact upcn which the develcpment of the community depends and which

342

is necessary if the past glory of the country is to be regained.

Many of the articles revolved around "traditional vs. progressive edu-
cation", This was probably a natural consequence ¢f the return of American
trained Iragis, mostly working in the field of education, who had become in-
creasingly conscious of the traditional methods followed and of the prevail-

ing educational conditions of the country. Hence, The New Teacher offering a

good opportunity to express their feelings, they did not hesitate to do so.

339Same of these conferences were: Conferences of World Federation of
Educational Assceiations, Ceneva 1929, and Denver, Cclo., 1930, UNESCO Con-
ference, Florence, Italy, 1949, Asian-African Confersnce et Bandung, Indonesia,
April, 1955, Chairman of the Iragqi delegation to the UN General Assembly (1947~

52) & (1954-56).

340peachers College Record, LVI (Oct.1954-May,1955),p. 238. The countries
that decorated him were: Iraq, lran, Jordan, Lebanon, the Republic of China,
Spain, Tunisia and Morocco.

341535 torial, The New Teacher, I (Feb.,1935) No.1, pp.1-2.

342p,4ni1 Jamali, The New Teacher, I, (Feb., 1935), No. 1. p.6.
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The keen sfforts of the H.T.C. staff, and sometimes =tudents as well,
in coniributing to this magazine is moat notizesble. That this was so©
may be sxplained by the wature of the College itself, ije. its cloge as-

sociation with teachers.

The form of The New Teacher was revised in 1945, and is issued now

under +he supervisicn of a special committee with the help of the Teacher's
Union and the H.T.C.343 This magezine was regzrded then as a means of

wniting the cooperative efforts of the Ministry of Education and the Teacher's
Union on the one hand, awnd the E.T.03. on the other hand. Later it was de-

~ided to associate it with the H.T.l.'s adminiatration.344 The New Teacher,

to which most of the education cadre contributed material, continues tc be
issued by the Ministry of Education to the present day. The best tribute

<o its guality and service was the compliment John Dewey paid it for its edu-
astionel efforts. Ee alsc promised at the %ime to prepare an article egpecially

345

for it should conditions permit.”

Jemali's publicatiens in English are limited to The New Iraq: Its

Problen of Beduin Education, originally his Ph.D. dissertation and published

in the series of studies of the International Institute of Teachers College,

Columbia, in 1934: One ciher article aopezred in the Education Yearbock, and

s lecture printed in the Moslem ﬂorld.346 In Arabic, he has a monograph on

"Education in Modern Turkey", 1937, and another on "Trends in Modern Educa-

tion in Germany, Britain, and France", 1938, a memorandum on the "Future of

3A3The New Teacher IX (January, 1945) ¥o.1, inside cover.

3441v14,, X1V, (June, 1951), p.93. No.4.

3451y34., (April, 1951), No. 3, p.83.

3A6Fadhil Jameli, Personal letter. January, 1963, The title of the

article wes "Education of the Nomadic Tribes in Irag," Education Year-book,
(published jointly by Teachers College, Columbia, and the University of
Londen), 1956, the title of the lesture: "The Teaching in the Theological
Schools of Najaf'", Moslsm World, 1360.
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The keen efforts of the H.T.C. staff, and sometimes students as well,
in cortributing to this magazine is most noticesble. That this was s0O
may be explained by the nature of the College itself, ije. its close ag-

ssciation with teachers.

Tne form of The New Teacher was revised in 1945, and is issued now

under the supervision of = special committee with the help of the Teacher's
Union and the l.7.3.343 This magzazine was regurded then as a2 me=sns of
uniting the cooperative efforts of +he Ministry of Education and the Teacher's
TUmion on the one kand, and the B.7.C. on the other hand., Later it wee de-

. Y . 2 L : 34
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343 o Wew Teacher IX (January, 1945) Wo.1, inside cover.

34154, KV, (June, 1951), 9.93. Fo.4.
345Ib'1d., (April, 1951), No. 3, p.83.

346Fadhil Jamali, Personal letter. Januvary, 1963, The title of the
article was "Education of the Nomadic Tribes in Irag," BEducation Yesr-book,
(published jointly by Teachers College, Columbia, and the University of
London), 1956, the title of the lecture: "The Teaching in the Theclogical
Schools of Najaf', Moslem World,'1360.
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Baucation in Irag", 1944, and J':'a.q Yesterday and Today, 1952. He trans-

lated Education in a Changing Werld by W.H. Kilpatrick, and has written a

number of articles on edu2:-tion, Arab affairs, and international problems.

He reports that some articles on education in Irag and other educational

347

topics are awaiting publication.

Netta Akrawi (1901- )348

Another graduate of the American University f Beirut and Teachers
College, Columbia University, with an equally distinguished career is Matta
Akrawi (M.A. 1926, Ph;D. 1934). Eis field, however, was etrictly educational
in scope. After his return from the United States in 1929 he successively
acted as Principal of the Primary Teachers College, Baghdad (1929-33), Direc-
tor of Primary Education and Research at the MNinistry of Education (1934-35),
and Director of Educatien of the Kirkuk and Hilla areas (1935-37)., His asso-
ciaticn with the Higher Teachers Co lege, lasting eight years, then followed.
Combining teaching and zdministration work he was Acting Dean (1937-40) then
Dean (1941-45), as well as professor of education. He was in large measure
rezponsible for developing the institution from ajunior college for men to a

four-year, degree-granting, co-educaticnal college with an internaticnal staff.

Af'ter lsaving the Higher Teachers College, Akrawi stopped teaching and
devoted himself exclusively to administrative and research work. First, he
became a member of the Commission of the American Council on Education for
the study of educs tion the Arzab contries, which teok him on visits to more
schools and colleges of 211 types in Irag, Syria, Lebanon, Jordan, Palestine
(both Arab and Hebrew schcols) and Egypt. The result of this undertaking was

the publication, with the co-authorship of the Director of the study, Roderic

347144,

348A11 information concerning Akrawi's life, career, and publications
has been taken from his "Curriculum Vitae", written by himself, (available
in the files of the Dean's office, American University of Beirut), vp.1-10.

4
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Mathews, of Bducation in the Aredb Countries of the Middle East, listed
g
amcng the outstanding educational books of 1949.34’ Indeed, it has now

become well known as a reliable educational reference book on the area.

Holding the post of Director of Higher Education in the Ministry of Edu$
cation followed directly after; and as such, apart from the Minister him-

self, he was the mcst senior cfficial in the Ministry.

After 1949, Akrawi became zssociated exclusively with the Department
of Educ:tion of UNESCO, apart from helding briefly the post of the first
Presicent of the University of Baghdad.350 He helped to found UNESCO's
Education Clearing House, became its head, initiated, planned and edited
its first series of comparative studies. Then he assumed the following
posts in turn: Head of the Division of Extension of Primary Education,
Deputy-Director of the Department of Educztion in charge of the program in
gchool education, UNESCO's Adviser to the Republic of Sudan - assisting in
drawing up a five-year »lan for education, representative of UNESCO at the
United ¥ations (Director of its New York Office), Director of Research in
the first explanatory stage of the Joint UNESCO-International Association
of Universities' studies on the "Rcle of Institutions of Higher Education
in the Development of Countries in Southeast Asia"., Moreover, he was re-
reatedly asked {c participate in missions - delegations on behalf of the
Iragi Government and UNESCO, An example of this was his preliminary ex-
plorations for UNESCC in Egypt, Lebanon, Syria, Irag and Turkey which led
to the foundation of the UNESCO Fundamental Education Training Center for
the Arab States =t Sirs-el-Layan, Egypt.351

3491p14;, p. 5.

3501bid., P. 2. This was in (1957-58). After the 1958 coup d'etat
in Irag, Akrzvwi was made to retire from this post by the revolutionary
authorities.

351Ibid., p. 4. Some others were: Head of iragi Delegation to Univer-
sities Conference, convened by UNZSCO at Utrecht (August, 1948), member of
UNESCO's first UN Technical Assistsnce Mission to Indonesia (1950), and on
behalf of UNESCC studied the fundamental educztion pilot project in Haiti

(1952].
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Akrawi writes that a great deal of his work was "initiating,
planning and supervising the execution of UNESCO's world-wide cam-
paign fer the extension of free and compulsory education. This en-
tailed preparing and helding a number of international and regional
conferences and seminars, conducting studies, advising on sendinz ex-
nerts and on granting fellowships."352 He g1s0 worked out UNESCO's
Major Project for the Extension of Primary Education in Latin America.
It meant travelling widely in Eurcpe and the Middle EBest, Bouth and
Southeast Asis, parts of North Africa, and North and South America.

Akrzwi's world-wide travel, during which he visited educztional
establishments of numercus countries, and developed & relstionship with
their educational authorities, was not limited to short visits. “e lived
for extended periods of six, eight, and ten years in Lebanon, the United
States, and France respectively. Akrawi has a thorough command of Arabic,

English, French, and a basic knowledge of German, Spanish, and Turkish,

As a result of extensive travel and study, Dr. Akrawi was once des-
cribed as excentionally knowledgeable in comparativeeducation.353 Indeed,
eware of the fact that he was returning to a newly born educational system
tkrawi states that he tock care that his post-graduate studies embraced
a2 broad background in the field of educ=2tion, concentrating mainly upon
teacher education but supvlementing it with substantial studies in the
fields cof philosophy of esducation, educational psychology, comparative
education, and curriculum.354 Bis Ph.D. dissertation was written on cur-
riculum construction in the public primary schools of Irag and was based
cn an analysis of the political, sconomic, social, health, and educational
needs of the country. This was subseguently published by the Teachersg College

Burean of Publications in 1942.

=52
““Ivid;, . 2.

353

(V)

8.7, Zook, cited in Mathews and Akrawi, p.V.

-
-334"Curriculum Vitae", p. 1.
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His publications include books, articles, essays and reports in
Arabic and English, with one educational study in German. John Dewey's

book, Democracy and Education, was translated by Akrawi with the help of

Z. Mikhail in 1946, the second impression anpearing in 1954. A copy of
the traznslation with a dedication was sent to the author on the occasion
cf his 90th birthday. Dewey wrote back to say that he lcaned the trans-
lated issue togzether with the English edition to an accomplished Arabic-
speaking friend of his who had remarked that Dewey "... waw certainly to
e congratulated on having found a translator at once so accurate and so
spirited."355
Editorial sctivities undertaken by Akrawl were numerous also. While
st UNESCC, Akrawi planned and prepared with B.A. Liu, who was in charge of
statistical work, and the staff of the UNESCO Educational Clearing House,

the World Handbook of Educational Orzanization and Statistics, (UNESCO 1952),

containingy ths description and statistics of 57 educational systems. This
first attempt by UNESCO was later develooed by the Clearing House to include
almost 200 natio al school systems and came to be known as the World Survey
of Education (UNESCO, 1955, 1959, 1962). In addition Akrawi initiated and

rlanned the UNESCO series of publications on compulsory edueation, supervising

and editing eight studies of the fifteen countries undertaken. Similarly, he

worked on such studies =ms Raising the School Leaving Age by I.L. Kandel,

Child Labour in Helation to Compulsory Education by the staff of the Inter-

national Labour Organizztion, and A Ten Year Plan for Educaticn in Irag, pub-

lished by the Ministry of Education, Baghdad, 19345.

Beginning in 1963-64, Akrawi is tc begzin service as professor of edu-

cation at the American University of Beirut.

It is not surprising that both Akrawi and Jamall had progressive edu-
cational views. Writiag once about Dewey's elucational philosophy, Jamalil

gsserted that what Dewey aimed at, in the direct activity experience in school,

3351pid., p. 7.
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the encouragement of scientific approach in students, and the development

of self-discipline, are the most worthy objectives that education should

aim at in all places and times, He finished by stating: "This is what we
would like cur own educators to believe in."356 Similarly, Akrawi believed
that "... the prover subject matter of education is derived from the acti-
vities, problems and needs of life..." which, he added, are "cerried on or
sclved or met by the learner consistently with his capacities or interessts
and in the light of the best heritage of the human race."357 It follows,
therefore, he reasoned, that the function of education is to help individuals
and the mass of people tc attain an ever-rising standard of living, materially,
rhysically, mentally, sccially and spiritually. But, lest it be construed
that he regarded educaticn as the cure of all the i'ls of Iraq, he noted that
education was only one of the many agencies for the reconstruction and im—
provement of life in the country.358 Jamali, however, went further on this
point and considered education the greatest factor in building and rebuilding

359

cf nations.

On philoscphy cof education, Jamali stated that after more than thirty
years in the field of education he has reached the conclusion that a philoso-
phy of education should be based upon two bhasic orinciples, that of comprehen-
siveness and that of integration. He is found to have repeatedly advocated

adopting such a philesophy: once in a lecture in Baghdad in 1940,360 and again

356M.F. Jamali, "John Dewey and his Philosophy of Education", The New
Teacher, VI, (Jan., 1941), No.3, p.175. For a definition of his concept of
education, see M.F. Jamali, The New Iragi Its Problem of Beduin Education
(New York: Bureau -f Publications, Teachers College, Columbia University,

1934), p.11.

357 Akrawi, o. 213.

358 pia.

359Above, p. 140.
360M.F. Jamali, "Implications of the Present War to Mecdern Educaticn",

The New Teacher (Al-Muallim al - Jadid),VI (Fov,, 1940), No. 2, pp. 85 & 87,
For the full text of the lecture, see pp. 83-87.
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at a conference held at the American University of Beirut concerned with a
ohilosophy of education for a progressing Arab World, in 1955.361 Further-
more, he argued ia favor of an eclectic philosophy of education pased on
these two principles on the assumption that the various philosophies of
sducation - idealism, realism, naturalism, and pragmatism - concentrate

on but one aspect of existence neglecting the rest. Having established
that what was required wzs a comprehensive and integrated progressive
Arsbiec philosophy of education, he further held that this must entail a
thorough study of the conditions of the Arab World and analysis of its life

362 For a summary of Jamali's

noting down points of wesknesses and merit,
general educational views, it is perhaps best to refer to an address he

zave, in 1954 at the International Alumni Conference of Teachers College,
Columbia University, entitled: "Teachers College and its Graduates Abroad.“363
After mentioning that Irag can pride itself on having some twenty graduates
of Teachers College, all of whom occupy important positions in education,
teaching or other areas of public service, he proceeded to state that Teachers
College graduates have a special mission that aimed at changing human society
and influencinz the whole world. EHe continued explaining that their mission

amanate from the following principles:

"{, Respvect for the human individual and his right through education to
be a member of a free society.

2. That education is continuous and influences man through-out his life,
or "... from the cradle to the gra ve" as put by the Prophet.

3, That education should embrzce the "whole individual, the three R's

not being encugzh since they are ohly tools for education.

361M.F. Jamali, "A Progressive Philosophy of Education: Its Importance
to the Arab Couantries," Progressive Philosovhy, »p. 32-33.

3621154, , v, 34.

363%.?. Jamali, "Teachers College and its Graduates Abroad", Teachers
College Record, LVI (Oct. 1954-May 1955), pp. 249-50.
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4, That education in its broadest sense does not include schooling
alone,

5., That education should become & democratic process of sharing in-
terests, knowledge, and activity.

6. That education is a living experience.

7. That education should provide equality of oppoertunity to all.

8. That education is the greatest factor in building and rebuilding
nations.

9. The nations should live together cooperatively in a democratioc

a
world."363

On mere specific issues like nationalism and education, Jamali stated
that education should be directed toward creating a solid national unity.
Arab unity, according to him, was the first step that education should ful-
fill;364 ¥ot contradicting this, Akrawi speaking in 1939 on "Public Educa-
tion and its influence on National Awakening" said "... if we desire unity
and indeperdence for the Arab nation we must spread public education and
direct it alonz national 1ines.f'365 Elsewhere he also noted that through
education "... we, the teachers in Irag, strive to establish an integrated

identity fcr Iraq and the rest of the Arab world."366

He coptinued in men-
tioning that the grounds upon which this identity rests were a national
spirit and consciousness, high moral standards and true knowledge, without

which he said the rebuilding of the nation to be impossible.

Persisting further on the subject, Akrawi said that the teacher, in
taking care of the education of the new generation, upon which the future

0of the nation depends, perhaps has the larger share of those working in the

a
383 1pi4.

364M.F. Jamali, "Implications of the Present War to Modern Education",
The New Tezcher, VI (Nov. 1940), ¥o. 2, p.835.

365M. Akrawi, "Public Education and its Influence on National Awakening"
The New Tezcher, IV (June, 1939), No. 2, p. 100.

'qssIbid., p. 95.

—
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national sphere in the way of service and responsibility. The implica-
tion of this aim, of building the nation, according to Akrawi, raises
the profession of teaching from its own level of value and prestige to
an even higher one. Thus, he argued, if teachers conceived of their
work in such a broad outlook, where the whole Arab world together with
life's varied experiences was their concern, there would be no room for
limiting their work to four walls of the classroom nor for dullness and
despair.367 Cencluding, Akrawi siressed that it was the duty of the
Higher Teachers College, students and teachers, to share in the high
ideals of the teaching profezsion. He mentioned that even though the
Colleze was still in ite initial stage (1939), it had plaaned to share in
this aim of building the country guided by these three points: national

spirit, high mcral standards, learning and objective thinking.

According to Akrawi the education of teachers was definitely a uai-
versity concern, If tke university did not actively participate in the
preparation of teachers, he stated in his speech on "Academic Standards"
at UNESCO's "University Conference", (Utrecht, 1948), it will be obliged
+o admit studerts not up to the desired standard as a result of poor teach-
ing. To pay attention to the preparation of teachers was considered to be
in the best interest of the university since improving standards in secon-

368

dary schools ultimately leads to better standards in the university.

Wish the establishment of the University of Baghdad in 1958, Akrawi
as ite first President, wrote that the time had come to reconsider what the
mission of the “igher Teachers College ought to be when it became part of

the university.369 He believed that its mission should emanate from the

36T1p44,, p. 96.

368Ib1d , X1I (Wov., 194“), No.2, pp.1=9. For what he considered tope
fundamental nrlnolples in teacher education, see Akrawi, pp. 243-45.

369M Akrawi, "The Mission of the Higher Teacher Collece," The Academic

Review of the ngher Teachers College (Al-Ystath), VI, Nos. 1 & 2, ».T.
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sultural and educational needs of the country. He listed these as:
first, the preparation of teachers for both the primary and secondary
schools, second, the preparation of specialiste in education and psy-
chology to meet the demand of teaching in its various forms, in Iraq,
and, third, the investigation of tke problems of Irag and the Arab
countries in the fields of psychology and education, besides partici-

pating generally in the progress of these fields.

Concerning the preparation of secondary school teachers, he pointed
out that in view of the presence of the Arts and Science College within
the university it was no longer necessary for the Higher Teachers College
to assume the responsivility of the first two years of the original four.370
Akrawi appears to have considered these years to be devoted to an educa-
tion of & generzl nature and hence thought that the Higher Teachers College
could dispense with them without any harm. For, he believed equally strong-
ly in keeping within the bounds of the College the remaining two years,
which he suggested could perhaps be increased to three, His whole argument
rested upon the differences inherent in the approach to academic subject
matter in an arts and science college and a teachers college. He stated,
that 2t the former, the study of academic courses, being usually oriented
purely toward specialization in the field, allowed no regard to the reguire-
mente demanded of a teacher; while in the latter it was imperative that

such study be guided along instructicnal and educational lines.

He further deemed it detrimental to secondary education to separate
the educational coursed from the academic cnes. He hastened to add, how-
ever, that this did nct mean lowering of academic standards nor that the
person following this type of study for teaching purpose could not become
a specialist. ZElaborating further, he said that while the student is taking
such a course of study he must also be exposed to the education problems

that may face him in teaching the subject matter. Moreowver, Akrawi stated:

3101p14., p. 8.
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",.,. the spirit of the educator, which is human and based on service to
cthers and educating the rising generation with all the care, service,
kindness and discipline that it entails, should gradually inculcate it~
3T

1

gelf in him.'

In this respvect, it is interesting to note that Jamali also favored
a course lasting five years, though he entrusted it wholly to a teachers
college hclding that this method succeeds in combining professional, spe-

312

cialized, and general education.

Regarding the preparation of education specialists, Akrawi reproached
the Higher Teachers College stating that it had followed the same plan for
about 20 years without taking advantage of the vast opportunities to serve

313 He granted

Iraqg and Arab instruction and truly influencing its course.
that the College in the past was obliged to concentrate on achieving a res=
pectable standard in both its academic and professional sides, but asserted
that having done this (1958), it ought to strengthen its professional side,
especially with the presence ofother institutions to aid it in its task.
Here, he probably was referring to the Arts and Sciences College taking over
the Higher Teachers College students in the first two years of their colle-
giate life. Remarking that the Ministry of Education was in a dire need

for educational specialists in curriculum text-books, methods of teaching,
sudio=visual aids, educational guidance etec, he noted that rather than
proving itself to be momentary this need was in a process of continuation.374
Thus, he left the challenge to the Higher Teachers Ccllege to gradually

follow this aim and graduate such speciaelists.

As much as Akrawi considered it imperative that the Higher Teachers

College should engage itself in the preparation of education specialists who

3M Ipia.

372Fadhil Jamali, personal letter, January, 1963.

373Akrawi, The Academic Review of the Higher Teachers College, VI,
Nos. 1 &% 2, p. T.

3T4Ibid., pp. 9-10.
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can lead the sducationzl movement in Iraq and neighbouring Arasb countries
he was of the cpinion that the College shculd become the center to inves-
tizate the psychological and education prcblems, most of which were thought
not to have been adeguately studied.375 In support, he mentioned that the
educational philosophy followed remained superficial, aims and educational
ideals vague, that education persisted to be uncreative and imitative of
Western models, that no study had thus far been made of the educational im-
plications of the Easiern Arab-Muslim culture, of the educational require-
ments of the national life and unity, nor of the educational impact result-
ing from either the interactiocn of the local civilization with that of the
West, or from the treaendous development the Beduin, rural, and urban so-
cieties were undergoing. Though he by no means thought this tc be all that
was demanding study, what he wanted to show was the importance of establish-
ing a university-center that would undertake such research with other psy-
chological experiments. And, to the Higher Teachers Ccllege he entrusted
this task.

In conclusion, Akrawi, granting the "mission" of the Higher Teachers
College to traverse beyond the preparation of teachers, wondered whether
the name should not bs changed to the College of Education.. He envisaged
the Higher Teachers Csllege as the highest institution in Iraq preparing
teachers and educational leaders and carrying on educational research, which

376

he said the country was deprived of.

The Professional Character Re-Emphasized (1945-58):

Khalid El-Hashimi, Abdul Hamid Kadhim, Mohammad Nasir.

Like their predecessors Khalid El-Hzshimi, Abdul Hamid Kadhim, and
Mchamad Nasir, were degree-holders in education from Teachers College,

Columbia. They also, argued for equality of opportunity and moral progress,

3T51pid., p.10.

3T6444., p.11.
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were devoutly committed to education as an instrument of social mobility,
and sazw the future as a better and happier place. Sharing common views
in the field, they continued, whether as Deans or professors of education
at the HTC, tc perpetuate the professicnal trend already begun by Akrawi

and Jamali.

They were helped in this by the fact that the years following the
end of the war were most conducive for the HTC to continue emphasizing its
professional character., Commenting on the educational trends in the per-
iod following 1945, Dr. Kadhim indicated that the development of education
in the country had advanced to a level (in 1945) whereby discussions on
education rather than entailing the necessity of spreading schocling, which
had been a principal concern for a substantial time, concentrated on the
need of defining educztional aims.377 Failure to draw-up léng-ranged educa-
tional programs were mentioned to have perhaps been one of the most important
charges set against the Ministry of Education, Furthermore, he stated that
the authorities became increasingly aware of the need for specialized men
wherever professional responsibilities were involved. The vast expansion
in education following 1945, was said to have been coupled not only with the
need for teachers but also with a development in the outlook of the publie
towards education, especially in its function in the improvement of life in

the country.

Thus inevitably., attention became focused on the teacher. The impoer-
tance of his role, persistently emphasized by specialists in the field fall
on more receptive ears, both public and authoritiea-alike. And, with the
foundational years past and more than two decades of experience behind the
education system, together with more Iragis on the spot who,having completed

their studies avroad, mostly America, were reinforcing each other's educational

BTTA.H. Kadhim, "Modern Trends in Education in Irag," Lectures on
Bducation in Lebanon, Syria, Beypt, Jordan & Irag, (Beirut, Dar al-Kitab,
1958), oo. 130-84, see alsc pp., 186-95. Cited hereafter as Lectures on
Bducation.
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view points, the time was ripe at the HTC Khalid El-Hashimi, Abdul Hamid
Kedhim, and Mohammad Nasir, to selidify and bring nearer to perfection
that which haé thus far taken shape, namely the preparation of teachers

according to modern education principles.

Khalid El-Hashimi (1908~ )378

Granted the Ministry of Education - Scholarship, offered to those
with outstanding secondary school records, he spent his undergraduate years
a+ the American University of Beirut, obtaining the Normal Certificate and
B.A. degree in education, psychology, and social sciences, in 1028, Upon
his return to Irsg his services were naturally connected with the Ministry
of Bducation: first, as a teacher of education and psychology at the Ele-
mentary Teachers Colleze, Baghdad, then as Diresetor of BEducation for the
Kut and Amarreh éistricts, Director of the Rural Teachers College, and of

the Elementary Teachers College.

In 1938-39, he jcined Teachers College, Columbia, to specialize in
teacher-preparation and earned an M.A. degree. Again as & s¢holarship stu-
dent, he proceeded to Ohio State University, where Boyd H. Bode supervised
his werk leading to the Ph.D. degree in 1941. Eversince, apart from acting
as Director of Secondary Bducation in the Ministry for one year, and as
Cultural-Director &t the Iragi Embassy in Cairo and later in London, where
he was in additicn the private tutor of the late King Faisal II (1948-52),
his work has beer connected totally with the HTC either as a professor of

education or as Dean.

375All the information cited concerning the curriculum vitae of
Khalid El-Hzshini has been received through private correspondence
available in the zuthor's files. February, 1963.
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He is 2 member of the P.E.N. Club in Irag and has represented his
country on various conferences: eg. The New Educational Fellowship Con-
ference, Nice, 1932, UNESCO Conference, Paris 1949, The Educational
Conferences on the "Preparation of the Arab Teacher", held by the Cultural
Department of the Arab League, Beirut 1957, a "A Progressive Philosophy of
Education for a Progressing Arab World", held by the Department of Education
of the American University of Beirut, Beirut 1958,

His Ph.D. dissertation, Reconstruction of Teacher Bducation in Iragq

with Spgecial Reference tc Arab - Muslim Culture, was translated and published

in Arabic.379 At present, it is in its third printing. Further books written
were in collzboration with some zclleagues. These varied from school text-

books in history and geography to a series of "Arabic Readers" for beginners

and adults, and a text-bcok on principles of education for teachers - colleges.

In addition, 2 number of articles appeared in The New Teacher, The Academic

381

Review of the Higher Teachers College and other magazines.

379,

was translated by A.A. Bassam as Tajdid Manahij '"Idad al-Muallimeen

380

fi al-'Irag ma' Nathra Khasa ila a-Thagafa al-Arabiyya al-Islamiyya, (Beirut
Dar al-'Ilm 1il Malay'mini946), 151 pages. Cited hereafter as Tajdid Manahij.

3BOWith A, al-Maghriby, he wrote The Middle East (Al-Sharq al-Adna),
with A.A. al-Doury, M. Jawad, and N. Ma'rouf, History of the Muslims (Tarikh
al 'Arab wal Islams, with J. Omar, N. Sarafa, and others A Series of Readers
for Beginners and Adults, and A Series of Geographic Readers, with CG. Shahla,
A. al-Mashuq, and 8. Sabbagh, and Mabadi' al-Tarbiyya 1i Dour al-Mu'allimeen
wal Mu'allimat Principles of FEducation for Teachers Colleges with A.H. al-
Rahim.

381Notably the following:

"On the pelicy of secondary education", published by the Cultural
Devartment of the Arab League, and sent to the confersnce held on secondary
education held in Alexandria, 1950, "Our Social and Education Aims", and "The
Philosophy of Realism" beth published in the Academic Review of the Higher

Teachers College, IV (1955), subsequent issues.
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Abdul Hamid Kadhim (1912- ) &

Mohammad Nasir (1911- )332

Roth Abdul Hamid Kadhim and Mchammad Nasir attended the Elementary
Teachers College in Baghdad and were appointed after graduation to teach
at the Practice Teaching School attached to the college. With scholarships
from the Ministry of Education they were sent to the American University of
Beirut preliminary preparastion to their joining New College and later
Teachers College, Columbia, from where they obtained B.A. % M.A. degrees.383
After their return, they were appointed as instructors of education; first
at the Elementary T. College, Baghdad, which coincided with the time that
Bl-Hashimi was its Director, and then at the HTC, where they also worked as

Assistant-Deans at the time that Akrawi was Dean.

Though not at the same time, both resumed their studies leading to

384 and returned tc the HTC, becoming

Ed. D. degreez at Columbia University,

professors of education and Deans. Abdul Hamid Kadhim became the Dean upon

the departure of El-Hashimi to Cairo, (1948-52). It is significant to add

that he was the first to be elected Dean after the regulation, stipulating

that the Dean was recommended by the Minister of Education, changed so that

his app01ntment became based upon the eleutlon of the COIIGéE Council and

consent of the Minister of Educatlun.384 At the Ministry of Education he

has assumed the posts of Director-Ceneral of Fducation and that of Minister

of Béucation, and was actually as such in the Cabiret preceeding the Iraqi

goun d'etat of 1953. Today he is working with UNESCO as an education expert.

I+ is worthy to mention that his services were twice lent to UNESCO and that

he wes decorated wigg the Teachers College Medal, like Jamali, for distinguish-
P,

ed ssrvice in 1954.

382Unfortunately information on A.H. Kadhim was not accessible. The
little which apnears was casually volunteereu by El-Hashiri through private
correspondence, by which means the curriculum vitae of M. Nasir was also re-
ceived. The two are treated together due to the similarity in background.

383y, Wasir obtained a B.Sc. (1934236), & M.A. (1936-37). A.H.Kedhim
most probably obtained his B.A. % M.A. degrees at the same time.

384Kadh1m obtained his dégree in 1947 (approx) while Nasir earned his
between (1949 54) at the time he was working at the Iragi Embassy in Washington D.C.

384F)_Hashimi was chosen next (1953-57), then Nasir (1957-58).
385Teachers College Record , LVI (Oct. 1954-May 1955). pp. 238-9.
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Mohammed Nasir, save for acting as Director of Education of Basrah
district for one year, continued uninterruptedly on the teaching staff of
the College, from 1939 to 1945. Then, following posts were: Cultural
Attaché and permanent cultural representative at the Arab League Cairo
(1945-48), Cultural Attach8 to the Iragi Embassy, Washington, D.C., (1948-
54), visiting professor, University of California, at Los Angelos (1954-55).
then except for Acting Director of Education at the Ministry (1958), profes-
sor of education at the HTC from 1955 to the present, being the Dean in

(1951-58).

As to publications, Kadhim mace a translation of Woodworth's Ceneral
Psycholcgy, probably a result of his teaching the course at the College.
More recently, A Guide to Students Studying in the USA, by M. Nasir anpeared.

Both of their dissertations, which dealt with education topies specifically
386

related to Iraq, remained unpublished. 3Both have also worked as co-authors
on a number of books and have contributed articles to professional Journals

and Iragi dailiea.387 Moreover, they have participated on behalf of Irag in
educational conferences. Kadhim offered the lectures on Iraq in the series
that studied the development of education in some of the Arab countries (1945~
55), organized by thgagducation Department of American Unjversity of Beirut,

Beirut, Spring 1955, Another example is Nasir's participation in the con-
ference on "The Preparation of the Arab Tezcher", held by the Cultural Depart-

ment of the Arab League, Beirut, August, 1957.

386The titles were: "A Plan for the Reconstruction of Teacher Education
in Iraq", Columbia University, 1947. by A.H. Kacdhim and "Prooosals for the
Reorganization of Post Secondary Education in Iraq in the Light of Recent
Trends and Practices in Higher Education", Columbia University, 1955.

387Nasir wes co-author of: Arabic Reader, Civic Education, Books and
Libraries in the Elementary Schools, Readings in Arabic (I % II). The ar-
ticle: were contributed mostly to The New Teacher, The Academic Review of
the HTC, and some in the Iraqi dailies.

388"Modern Trends in Bducaticn", and "Political, Economic, and Social
Problems which face Education in Iraq". These, together with rest of the
lectures, appeared in "Lectures on Educaticn" pp. 177=207.
' Some other conferences attended by Kadhim were: The Sccial Studes
Conference, held by UN & the Arab League (Beirut, August 15th., 1949), and
UNESCO's fifth conference (Florence, May 17th, 1950).
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Nasir is & member of the P.E.N. Club in Irag, the John Dewey Society
in America, and was the former secretary of the New Bducation Fellowship,
(the Iraq Branch).

As it has been already suggested non of El-Hashimi, Kadhim, or Nasir
possessed educaticnal philosophies or principles that diverged or contradicted
those of progressivism. However, this does not necessarily rule out differen-
ces among each other, but rather than occurring in the broad over-all concepts
they showed themselves in the emphasis placed within this context, a mani-—
festation esasily accounted for if individual effort is taken into considera-

tion.,

I+ is most noticeable in reviewing the aveilable data that of the three
Bl-Eashimi was always most emphatic in considering Arab-Muslim Culture in
teckling educational issues. This ste.med from his belief that the most sult-
able educational and social aims were those that were connected with both the
past and present and which helped to create a2 happy future. He assumed educa-
tion to be related to the social life and system, strongly bound by the geog-
raphic locality and local culture, and therefore possessing national and local
characteristics and changing with changes in time and placg. Accordingly,
education was declared a service to a definite society at a specific time and
place in history with strong relations to the culture it belongs to, being
expressive of its philosophy and expressed needs.389 For this reason, he drew
much attention to the need of studying Arab-Muslim Culture and its most out-
standing values and ideals as an essential prerequisite to educational con-

siderations. It is appropriate to note that his Ph.D. dissertation included

389K. El-Hashimi, "Our Social and Educaticnal Aims", The Academic
Review of the Higher Teachers College, IV (1955), v. 19.
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an analysis of the components that constituted Arab-Muslim Culture,
and that these were made the backbone of his recommended plan of recon-
structing tezcher-education in Iraq. The construction of the term, "Arab-
Muslim Culture" was purposefully selected, its connotation being that the
present civilization has been the result of a cooperative effort of both

the Arabs and the Muslims.

The implication of the foregoing to the role of the teacher was to
think him competent of explaining, according to his higher cultural and
professional background, the culture and civilizatiom of the Iragi nations
391

in & manner that would prompt further developments amnd progress. As such,
the teacher was nct only viewed as an educator but also as a social guide,
reformer, and an inspiring leader. In his address: to the graduates of 1946,
El-“ashimi, vhen the Dean, specifically qualified the teacher as the person
who ",.. enlightened the rising generations with their ideals and the signi-
ficant characteristics of their own culture and those of others with an aware-
ness to the parts which ought to be adopted and those to be evaded, according

392

to some clear criteria and def:‘:ned principles.” Hence, he deemed the future

390‘]311& different components, according tc El-Eashimi, were not destined
to integrate with one another completely. He considered it essential to
study these divergent tendencies with the view of uniting them according to
the ideals held, which task he entrusted to education. For, he believed that
the new generation, in addition to its pride in its wmlture, must be exposed
to the conflicting elements in it and points of weakness as a preliminary
gtep to its reinterpretation and future progress, Tajdid Manahij,

pp. 50-51.

39, El-Hashimi, The Higher Teachers College Bulletin, (1954-55),
D. 2.

392?(. El-Hashimi, The New Teacher, (September, 1946), los. 4&5,
pp. 21-22.
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progress of the country, especially in the critical and transitional
stage it was experiencing, to be largely dependent on the degree of
succeas or failure in this task of achieving new integrations. There-
fore, he urgeatly called feor increased care in a teacher-education

backed by a social and educstional philosophy that would enable the
teacher to comprehend fully his stand, and what it involwves, concluding
he adced, that such an outlook did not reduce teaching to the mere trans-
mission of ordinary knowledge dut went beyond to imply the active partici-
pation in the creation of a new Iraqi generation able tc work with other

393

nations in building a new world based on sufficiency, equality, and justice.

In regards tc the HTC, considering the spread of the role of the modern
teacher as cone of the ultimate aims of the College, El-Hashimi emphasized
that the HTC ought to constantly stress it, to authorities and public alike.394
But, interpreted in terms of the more immediate and direct work of the College
helping the students to develop their intellectual and social abilities, con-
sidered essenitial to the guidance of Iraqi youth intelligently, was said to
be one.of the fundamental duties of the institution., He therefore, commented
tha+t the student's education and preparation "... must be at once extensive
‘and intensive to make them useful citizens and educators which fact necessi-
tates independance of thinking, self reliance, and due emphasis laid on the
creative spirit in their undertakings".395 They should be assisted, he con-
tinued, to develop a weltanschunug based on sound social and educational phi-
loscphies, which would help them understand hcw to adjust their wishes in
accordance with their society's. Above all, he wrote, "... they should be
guided towards a right adjustment of personal and social needs. Such spi-
ritual guidance depends, of course, on the completest cooperation between

the student and the teaching staff. And the College itself must be regarded

393
Ibid.

394y, El-Heshinmi, The Higher Teachers College Bulletin, (1955-1956),
p. 1,

3951v14., (1954-55), p. 2.
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as a forum in which, by the cooperation of administration, teachers and
students, a healthy cultural environment is produced, favourable to sti-

396

mulating a creative attitude to science, arts, and education".

Not forgetting the College's most abvious function of providing the
secondary schools of Irag with competent teachers, he stated that it must
provide a system of higher education up to a university level. This,
understandablly enough provided for the students' professional training as
well, As to the students, they were to be selected from all over the coun-
try. His stand in sum was this: though he recognized that the students
had to acquire the specific knowledge to instruct, he deemed it equally
important that they acguired the right spirit and principles to promote

397

among the young generation,

Reflected in the Cecllege syllabus, this stand appeared in the harmon-
ious synthesis of three kinds of study:398 (1) special study in specific
branches of knowledge (2) general study, which included discussions of con-
temporary problems varticularly those aspects connected with Iraq and the
Arab World (3) study related to professional training. These three kinds
of study were interwoven to a great extent lending each other support. Dr.
El-Haghimi's repeated emphasis on the importance of guiding the students
morally, since they were ioc become worthy leaders themselves, was not merely
a passing remark, During his term of office as Dean, student's-guidance

programs were in fact introduced at the College.

In view of the scarcity of acceszible data regarding both Drs. Kadhim
and Nasir, the above discussion dealt with Dr. El-Hashimi's outlook only.

Towever, as alreadv mentioned, there is no reason to doubt any disegreement
? ’ 5

39611:1&., (1955-56), p. 2.
3971p1d., p. 3.

3981pid., pp.2-3. Above, v. 88.
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thus what has preceeded may be safely assumed to have been shared by al

Concerning the achievements of the HTC, Dr. El-Hashimi remarked,
that in spite of the College's assistance to the best of its ability, in
the expansion of secondary education and the training of students to a point

400

whers they were able to continue their higher studies abroad, there were
s+ill great challenges ahead. Thece were, the need for more research and
creative activity in the different branches, particularly that of education
and psychclogy. FHe held that even greater efforts than those already made
by tke academic staff,4o1 were denanded if standards throughout the country

were to be improved.

399A.H. Zadhim indicated that the Iraqi Society is Arab-Muslim in its
cons+ituents, traditions, and culture, was an established fact among the
educational authorities in the country. Lectures on Edusation, p. 184,

40071 _Hagnimi stated that the accomplishments of the HTC graduates
may be considered a fair indication of the standards maintained at the
Ccllege. He reported the difficulties encountered when HTC graduates stu-
died abroad to have been negligible, a considerable number took their degrees
in the tine normally allotted for the type of study, or reghired only a slight-
1y longer time. Quite a number of the graduates,he mentioned, returned to
the UTC as members of its academic staff. The names of some of them graduates,
with the degrees obtained are given ia Apvendix (E).

4O1Some of the books published by the HTC staff are given in Appendix
(F). These publications, El-Hashimi said were a credit to the College.



V. THE HIGHER TEACHERS COLLEGE:
LIBERAL OR TECHNICAL?

In 1958, the University of Baghdad was founded - a development which
will have a profound effect on the whele range of education in Iraq and
not least on the Higher Teachers College. The future of the HTC, which
like all other colleges has been affiliated to the new university, now
depends on the utcome of a debate between two opposite schools of thought,
the one advocating a2 liberal-cum-technical aim for the College and
the other purely technical one. No attempt is made here to resolve this
debate, but simply to help in this direction by situating it in its proper

historical perspective.

From 1943 onwards, many committees were formed and experts were in-
vited from Eurcpean and American institutions to study the proposed plan
for a national university into which all existing colleges would be incor-
porated., Following the recommendztions of these committees the College of
Arts and Sciences was founded in 1249 to provide the liberal education often

considered to be the basis of any sound university.

The first law providing for the establishment of Baghdad University
was enacted in 1956. After the Revolution of 1953 this was superseded by a
second law which defined the main objectives of the university as follows:
(1) "to prepare people for the various professions as well as to provide
the country with experts; (2) to carry out scientific research, bcth theoreti-
cal and practical, and (3) tc educate the youth of Irag to be good citizens

who will be capable of fulfilling the aspirations and needs of the eountry."402

An entire 'university city' is being consiructed on the Jadiriyah penin-
sula to the south of Baghdad. Until it is completed, each college will con-

tinue to function in much the same way that it has done in the past.

402

The University of Baghdad CGeneral Catalogue, 1959-1960, p.8.
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The HTC is opposed to any plane which may force it to do away with
the policy it has followed since it was founded. TIts opposition is founded
not on sentiment, but on the fact that this peolicy is intimately bound up
with the whole theory of teacher education which the College has evolved
over the years. Thus, any threat to its policy contitutes a threat to
long-standing, mature convictions - in fact, to the very spirit and raison
d'etre of the College. Basically, the HTC stands out for the retention of
its broad academic and liberal functicn, while some of the education autho-
rities, together with a body of opinion in the University itself, would have

it confined to the particular field of education.

The law of 1958 did not precisely define the future status of the HTC
as an integral part of the university. However, the possibility of the
College of Arts and Sciences assuming responsibility for the purely academic
side of prospective teachers' education had been under consideration for a

number of years.

Generally speaking, the training of secondary schocl teachers may follow
one of two methods. The first, which prevails in Britain, is for the pros-
nective teachers to tzke a collegiate troining or degree.in one or more sub-
jects and then to receive one year's educational training which leads to some
kind of teacher's certificate. The other method, followed in America, is for
instruction in general and specialized education to proceed simultaneously

throughout the undergraduate's oareer.

The HTC favored the second method, which conformed more closely to its

403 How exactly this conception expressed

conception of the teacher's role,
itself in the teaching method and how in turn this method evelved, under
the influence of leading HTC personalities, has been dealt with at length in

the oreceding chapters.

Incorporated into the university, the HTC changed its name to the College

of Bducation. What does this mezn in terms of the overall purpose of the HTIC

4O3Above, pp. 151-53.
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and the role of the teacher? What policy is to be followed in the train-
ing of teachers? In other words, is the program which the HTC developed
over many years of experimentation and adaptation now going to be discarded?

The answer to these guestions will determine the future status of the HTC.

A scrutiny of Western educational system shows that the classical
concept of liberal education forms a deeply entrenched tradition, which
long predates the utilitarian concept, which grew out of the need to train
competent specialists. In America these two concepts of educetion".... have
had a fatal tendency to travel divergent paths. 1In fact, the history of the
philosophy of higher education is in large part an account of the tendency of
these two to fly apart and the recurrent endeavours to reunite tham...."404

reported J. Brubacher and W. Rudy.

In Irag, the development of these two functions of education - i.e. the
liberal and the technical - is different in that, both made themselves felt
simultaneously. Conditions in the country were such that to begin with high-
er education was closely connected with an education cf a general character.
The lack of educational facilities or trained personnel, which characterized
the early stages of nationhood, and a public opinion which placed great faith
in the pwers of education, led higher education to be regarded as a pre-
requisite for national leadership and official responsibility. All forms of
higher education in Irag first made their appearance in professional schools
and colleges.405 As mentioned earlier, it was not an uncommon practice for
students to attend those institutions especially the Law College and the HTC,
with no intention of later practising the profession concerned.406 From the

start, therefore, the liberal and technical functions

4O4J.S. Brubacher & W. Rudy, Higher Education in Transition, an

American History: 1636-1956 (Wew York: Harper & Brothers, 1958), p. 278.

4OSAbove, pp. 35-36. This continued to be so until the establishment
of the College of Arts & Sciences in 1949-50.

406Above, pP. 35, & 37.'
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of education came together in a natural partnership; any later tendency
to diverge was rather the result of particular circumstances than of in-

herited tradition.

From the time of its fouhding, the HTC, as one of the few highar
educational establishments in Irag, was confronted with the double task
of providing higher education and training secondary school teachers -
a combination which was accepted withcut demur. Professional training,
especially for secondary schocol teachers, naturally came to be associated
with university education. The fact that the Government sent Iragis abroad
for higher studies and professional training and later appointed them =as

secondary school teachers, strengthened this bond.

Accordingly, the HTC became more and more convinced that teachers for
the secondary schools required a substantial amount of higher education.
Discussions and plans centered on the need for a university-level education.
The gradual extension and reorganization of the HTC's curriculum as has been
noted, was constantly being undertaken in an effort to improve academic stand-
ards. Thus, the College soon began %o furnish at one and the same time a

liberal as well =zs a professional type of education.

The nature of the relationship between the liberal and professional
education is the subject of widespread controversy in educational circles.ao7
It must be pointed out, however, that this does not appear to have been much
of an issue in the minds of those in authority in the first stage of the
College's career. That the policy adopted by the College held a g(ﬁential
40

source of conflict was first brought to notice by Lionel Smith. He opposed
its policy on the ground that the best method of educating teachers was by
first allowing students to devote all their time to attaining certain academic
standards and then giving them training'in teaching methods as a sepsrate
program. In his opinion, the HTC's policy of giving students detailed instruc-

tion in educationallprinciples and techniques was completely misguided. In

407A thorough discussion of this point is made by M.L. Borrowman,
The Liberal & Technical in Teacher Education: A Historical Survey of American
Thought (Niw York: Bureau of Publications, Teachers College, Columbia Univer-
gity, 1956).

408

Above, pp. 47-48.
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the early days of the HTC (1923-31), he opposed the College Council and
the Ministry of Education, which had drawn up plans whereby instruction

in education and psychology should bezin, as dif& general ascademic instruc-
tion, in the freshman year. It has been pointed out earlier that his

opposition may have been a factor in the closing of the College in 1931.409

In 1935-36, the policy of combined instruction was resumed without
any conflict of opinion. The absence of an overall criterion for selecting

4&2y have been due to conflict and uncertainty as

courses prior to 1940
between the College's two charactaristic aims: Was the College supposed to
be turning out teachers or pure academic specialists? As time went by, the
HTC acouired a greater understanding of this central problem. In 1940, under
Dean Akrawi, more accent was laid on the College's essentially technical aim -

i.e. producing teachers — but not at the expense of general academioc standarda.411

Thereafter, under the guidance of Akrawi, El-Hashimi, Kadhim and Nasir,
the curriculum steadily developed in the following years to a point where
2ll types of instruction were knit together within a single integrated frame-
work: professional training studies (education and psychology), specific aca-
demic studies, studies supplementary tc the student's branch of specialization

and general cultural studies.412

It can be said, therefore, that the judicious
balance eventually achieved between thefour fields of study was the product of

long-term, practical sexperience, and as such was a truly empirical solution.

409Above, P. 45.

410Above, p. T3.
411Above, po. T4-T75.
412

Above, p. 88.
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The opposition to the HTC's conception of its own role, first voiced
by Lionel Smith, in the early 1930's, was renewed with much greater effect

from 1943 onwards, when plans were first mooted for a national university.

The first proposal for modifying the technical-cum-liberal function
of the HTC was the most drastic, advocating as it did the complete abolition
of the College itself. Thie proposal was embodied in the recommendetions of
the Hemuly Committee, the first committee engaged by the Ministry of Education
413 Arguing that

higher institutions in Iraq could not maintain high academic standards be-

tc lay down plans for the founding of the Iragi university.

cause they did not set out to teach academic subjects for their own sake,

(due to their professional nature), this committee recommended the establish-
ment of a college of Arts and Sciences along the lines of British universities.
Under this system the study of education was to be one of the specialities of
the College of Arts.

A similar proposal was made by two British educational experts, Sir
Charles Parwin and Dr. Arthur E. Morgan, who were invited in 1943 by the

414 It is interesting

government to study the project of Baghdad University.
to note, however, that the two experts were impressed by the high academic
standards achieved by the HTC. "... in spite of the fact that this institu-

tion is compelled to combine general education with professional education".415

Their main contention was that it would be an extravagance for the same
academic subjects to be taught in two entirely separate institutions - an

independeﬂt HTC and the university proper. Another drawback of a separate

413The members of the committee were: Professor Hemmly, ex-Adviser
to the Ministry of Education, Deans of the Medical and Law Colleges, Dean
of HTC, Mr., Atkinson, Director of Irrigation, A. Shammas, Director of Records.

"The Iragi University in the Report of the FHemmly Committee", The
New Teacher, XIII (December, 1950), No.1, pp. 6-8.

414For the text of their report see "University Education in Irag",
The New Teacher, XIII (December, 1950), No.1, p.17 ff.

57p14., p. 48.

r—
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status for HTC was that it isolated its students, who as prospective
teachers would be the victims of the limited academic scope of the teach-

ing profession, from the general 1ife of the university. After a transi-
tional period, during which it would be necessary to tolerate this
duplication of functions, the HTC should give way to a Department of
Education within the College of Arts. Prospective teachers would only

begin their orofessional studies, including practice teaching, after passing
the second year's examinations in arts and sciences, Meanwhile they would
continue with their general academic educmtion. After four years, they
would graduate with a B.A. (Education) or a B.Sc. (Education). If the grad-
uate was considered to have had insufficient practice teaching, he could

have a term's practice teaching after his fourth year.

A third report by an advisory ecommission of British University profes-
sors invited by the Government in 1953, reaffirmed the general point of view
416

Again

the main issue singled out was the wasteful duplication of functions, and
=] ?

of the two previous reports but in a vasuer and more moderate form.

again the need for maintaining high standards in the pure academic fields

was stres¢ed.417 It was found that the College of Arts and Sciences was two
years behind British educational standards; while the HMC, handicanned by

its technical training responsibilities, was as much as three ysars behind-
hand. FHowever, this time, it was not suggested that the HTC should be dis-
pensed with altogether. True the committee proposed that the Collegze should
relinquish all its science instruction, but as to arts subjects, it refrained
from committing itself. It merely stated its belief, however, that the HTC

was capable of maintaining as high, if not such comprehensive, academic stand-

41sRenort to the Minister of Bducaticn of the Royal Traqi Qovernment
by a Commission of British University Professors, May 1953. The members
of the commission were: H.B., Charlton, Professor of English Literature
in the University of Manchester, J. Davies, Professor of Mechanical Engi-
neering in the University of London, H.A.R. Gibb, Landian professor of
Arabic in the University of Oxford, and L.D. Stamp, professor of Social
Geography in the London Schocl of Economics.

417Ibidt, DP- 6, 17“1.8-
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ards as the Arts and Science College, and yet fulfill its purely technical
functions as well.418 The main preblem, as always, was to achieve a satis-

419

factory ratio between technical and academic studies.

Meanwhile, in 1943, the Ministry of Education had already taken the
same stand as the first two committees. The possibility of attaching the
HTC to the proposed Arts College was raised,as there were not enough Iragis
to gtaff it. In fact the Ministry approeched Kadhim, then the HTC Dean,
requesting him to combine the deanship of the two institutions. But he
refused and due to his continued resistence nothing resulted for the time

being.420

Soon, however, in the absence of Dean Kadhim in 1951-52, the Ministry
of Education forced a decision on the Council of Higher Education to free
HTC from academic instruction during the first two years. The students were
to go to the College of Arts and Sciences for the:e courses, When Kadhim
returned, he submitted his resignation in orotest. The news soon spread and
the cause was taken up by such a well-known political figure as Taha al-
Hashimi. His article, "Let no ill befall the ETC", published in some of
the newspapers,arcused considerable public indignation Public pressure was
so strong that the Minister of Education asked Kadhim to withdraw his resig-

nation and the decision was not acted upon.421

In support of its stand, the Ministry made a major issue of the dupli-
cation of functions by the Arts and Science College and the ETC, stressing
the waste of money and effort that it believed to result from this situation.
Moreover it derived further ammunition for its stand, when it became apparent
that the graduates from the College of Arts and Sciences, as pure academic
specialists, could not be usefully absorbed in such an underdeveloped society

as Iraq's. These graduates were therefore thrown upon teaching in secondary

48 114., v. 31, M9134., p. 39.

4201, terview with A.H, Kadhim, June, 1963.

421He did not comply at the time. Ibid..
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schools. In view of this, the Ministry contended that they should be
given a year's professional training by the HTC - a contention which
strngthened the case for the incorporation of the HTC into the Arts and

Science College.

The points of view of the above-mentioned reports were developed and
expanded by another expert in the field, Robert E. Tidwell, consulted by
the Iragi Government in 1957. He produced a report on teacher education
and training in Iragq and its relatiocn to the proposed university with more
detailed and comprehensive conclusions than the ones stated previously.422
His main argument was that the HTC should devoite itself exclusively to its
technical function, but that this should embrace a much larger field than
it 4id at the time. He noted the absence of a prcoper research program, of
experimental facilities for developing and testing techniques, of a psy-
chological clinic and ot a field study program. Thece, he said, were a few
of the tasks which a fully fledged_-teachers college c.ould be expected to
take on., Moreover, it need not confine itself to the training of one tyve
of teacher , but could divérsify its program to train teachers for all kinds
423

of public schools, as well as specialists in education and psychology.

All this, of course, would mean that the HTC would give up the teaching
of academic subjects altogether. The College of Arts and Sciences, to which
the HTC's academic teachers would be transferred, would perform this funetion
for the College, as it would for all the other professionsl colleges and

424

schools making up the university.

In view of this consistent clash of opinion - between those advocating

the retention of the HTC's status cquo and those in favor of its conversion

422Teacher BEducation and Training in Irag and Contributions to the
Program by the Proposed University, by R.E. Tidwell, May, 1957.

423114d., pp. 16, 23.

4241v54., p. 23.
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into a purely technical institute - it seems that some compromise solution
is inevitable, This in fact was foreshadowed in a speech by Akrawi, the
university's first president and,significantly an ex-Dean of the College
itself.425 Briefly, he proposed that students preparing to be secondary
school teachers siould take all their courses at the College of Arts and
Sciences in the first two years, Thereafter, the College of BEducation would
provide for both their academic and professional training. At the same

time the technical function of the College would be enlarged along similar
lines as those suggested by Tidwell, in which event the change of the name
to the College of Educetion would be more appropriate.

425A‘Dove, . 142-44.

i e o -2
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APPENDIX A

NUMBER OF STUDENTS AND GRADUATES OF THE®
HICHER TEACYERS COLLECE, 1923-1958

STUDENTS ENROLLED GRADUATES
YEAR Males Females Total Males Femgles Total
1923-24 50 — 50 T e el
1924-25" 24 24 11 gan 11
1925-26 9 o 9 =0t 6 s
1026-27 9 s 9 7 o'y 7
1927-28 21 &5 21 s v'oa S
1923-29 24 s 24 18 . 18
1929-30 26 T 26 4 e 4
1930-31 44 A 44 17 o aie 1T
1931-32 . e ‘s v o S S
1932-33 s v 4ls s sdn o vibe
1033“"34 - w e «a - T e
1934_35 LR . o e e n ..
1935"36 37 . 3? . "o ..
1936-37 3 . 36 39 araie 39
1937-38 92 10 102 S i .es
1938-39 169 16 185 36 - 36
1939-40 191 21 212 ST o oe e
1940-41 293 28 321 54 9 63
1941-42 322 48 370 56 6 €2
1942-43 293 T4 367 49 6 55
1943-44 260 38 348 67 4 [k
1944-45 245 102 347 75 18 23
1945-46 236 111 347 56 35 91
1946-47 269 131 400 36 18 54
1947-48 354 173 532 52 15 67
1948-49 363 215 578 55 22 77
1949-50 410 244 654 60 50 110
1950-~51 481 237 ,T18 112 64 176
1951-52 514 222 736 103 64 167
1952-53 567 210 718 115 48 163
1953-54 €02 220 822 131 45 176
1954-55 614 229 843 114 48 162
1955-56 © 685 241 926 152 58 210
1956-57 695 333 1028 125 52 177
1957-58 716 352 1068 160 53 213

% Annual Report of the Ministry (1957-58), PP« T2=-T3, &

141-42.
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APPENDIX B

THE FICHER TEACHERS COLLEGE REGULATIONS,
NUMBER (55), 1939

Upon the recommendation of the Minister of Education as approved
by the Council of Ministers and in consonance with article 26 of the
Public Education Law, No. 28, 1929, the following regulations were es-
tablished :~

Article 1 - The purpose of the Higher Teachers College is the
prepvaration of teachers for the intermediate and
secondary schools, and of school administrators ca-
pable of carrying out the type of work which a spe-
cialization in education., Its purpose is also to
offer special sessions of instruction to improve both
the knowledge and ability of teachers.

Article 2 - This institution is directly connected with the Minis-

ry of Education. All questions concerning the Higher
Teachers College are subjects of directed reference to

the Minister of Education.

aIraq, the Ministry of Education, The Higher Teachers College
Regulations, No. 55, 1939, (Baghdad, Government Press, 1940).
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PART I

THE ADMINISTRATION AND THE TEACHING STAFF

3 -

A=

The members of the teaching staff in the institution
have three ranks: professors, assistant professors,

and instructors.

The requirements for a professional rank are the degree
of PH.D, from a recognized university, teaching exper-
ience of not less than five years, at least two year
being spent at a higher academic institution, and worth-

while academic research.

The requirements for assistant professcorial rank are

the degree of PHE.D. and two years teaching experience,

or an M.A. degree with five years of teaching experience,
three of which are to be at a higher academic institution,
or either a License or a B.A. degree with ten years of
teaching experience, five of which are to be at a higher
educational institution, on the condition that all the

degrees are from rececgnized universities.

The rank of instructor requires a PH.D. degree, or an M,A.
degree with two years of teaching experience, or either

a License or a B.A. desree with five years teaching ex-
perience, on the condition that all the degrees are from

recognized universities.

In the event of the non-availability of academically gua-

lified staff for Arabic, religicus instruction, physical
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Article 9 -

Article 10 -

Article 11 =
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education, handecrafts and fine arts, the requirements

of academic degrees for appointment may be waived.

A Dean is appointed to the institution from among the
teachers of education. His appointment, which requires
a2 royal decree and the approval of the Council of Minis-
ters, is recommended by the Ministry of Education. The
Dean occupies one of the chairs of education but does

not receive an additional salary for doing so.

The appointment of the teaching staff together with their
transfer and promotion is carried cut upon the recommen-—
dation of the Dean and the sanction of the Minister of

Education.

BEach teacher occupying an academic chair is responsible
for the teaching and the academic activity in the subject

or subjects connected with that chair.

The academic chairs of the institution are as follows i~
a) Education - Two chairs excluding that of the Dean.
b) Psychology - One chair.

¢) Arabic - Two chairs.

d) English - Cne chair,

e) Philosophy and History - One chair,

f) Arab History - One chair.

g) Contemporary History - One chair,

h) Ancient History - One chair.

i) Geography - One chair.

j) Mathematics - Cne chair.

k) Chemistry - One chair.

1) Physics - One chair.

m) Zoology - One chair.

n) Botany - One chair.

O) Physiclogy Anatomy and Hygiene - One chair.
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Article 12 - Professors are assisted in their teaching by assis-

Article 13 -

Article 14 -

Article 15 -

tants and instructors, whose number is decided upon

by the Dean in accordance with the demand.

Members of the teaching staff are divided among the
following academic departments:-

a) Department of Arabic.

b) Department of Psychology and Education.

c) Department of Social Studies,

d) Department of Science and Mathematics.

It is possible to add other departments or to divide

the above departments by a decision of the College Coun-
cil. The Dean heads the Department of Psychology and
Education., The rest of the departments are headed by
the members of the rank of professors in each for one
year, in turn starting with the eldest. The heade of
departments meet, from time to time, as committees to
lock into matters connected with the department and the
improvement of teaching. The opinion of each department
is taken first in matters concerning its affairs and then

put before the College Council.

Outside lecturers may be invited to teach courses for
which there is no available gualified instructor from
the regular staff. Their appointment is for one acade-
mic year and requires a recommendation by the Dean and

the sanction of the Minister of Education.

The Dean is responsible for the following duties:-

The administration, student's discipline, supervision

of teaching and examinations, provision of the necessary
equipment for the instruction and housing of students,
and the atmosphere which permeates the institution. He

appoints all the personnel of the institution apart from
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Article 17 -

Article

Article

Article

Article

18 -

19 -

20 -

21-
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the teaching staff, after receiving the sanction of
the Minister of Bducation. He forwards his recommen-
dations to the Minister of Education on any matter
concerned with the development of the institution. He

is automatically the Chairman of the College Council.

Professors, Assistant Professors, and instructors make

up the College Council,

The duties of the College Council are:-

a) Organizing and revising the curriculum, subject to
the approval of the Council of the Ministry of Edu-
cation.

b) To take into consideration all subjects concerned
with the progress of the institution and the improve-
ment of its academic standard.

c) To discuss the students' final grades.

d) To discuss the institution's budget and forward recom-

mendations on it.

The College Council will meet at least once a month.
When necessary the Administration may call for emergen-

cy meetings.

Professors and instructors will normally teach twelve

hours per week.

Research and publications are basic conditons of advance-

ment for the teaching staff.

Apart from their teaching duties, the academic staff are

required to =

a) Supervise the cultural advancement of the students,
develop their moral and social charscter, and direct

special ettention to the care of their students' health
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Article 23 -

Article 24 -

Article 25 -
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and academic prcgress. In addition they should set
a good example for their students and imbue them with
national, moral and spiritual principles, both inside
and outside classes.

b) Cooperate with the administration in its supervision
and guidance work. According to their specialty they

should participate in extra-curricular activities.

An Assistant Dean may be appointed from among the acade-
mic staff, to carry out any duties entrusted to him by
the Dean, and to act in his stead in administering the
institution during the absence of the Dean. He will be
appointed by a ministerial decree based upon a request
from the Dean.

An adequate number of clerks and workers is appointed to
carry on the duties assigned to them by the Dean, to whom

they are responsible.

A Boarding Department is required. One of the academic
staff will help the Dean in its administration. Other
faculty members will be appointed by the Dean as super-
visors, of a maximum of fifty students each. They will
supervise the students' academic, social, and moral life.
They will reside in the Department, take their meals with
the students, and make sure they are living in hygienic
conditions. Another Superviser will be appointed to ad-
minister the purchasing, storage, kitchen,cleanliness,
and other matters which the Dean entrusts to him. Super-

visors are responsible to the Dean.

At least one intermediate and one elementary school will

be appointed through the department of General-Education
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upon their nomination by the Dean. The above men-
tioned department in the Ministry of Education will
also be responsible for complete equipment of the
schools. Special curricula may be followed for pur-
poses of experimentation provided sanction is first

obtained from the Ministry of Education.



- 173 -

PART II

STUDENT'S ADMISSION

Article 26 — To be admitted as a student, the following conditions

Article 27 -

Article 28 -

are required:-

a) Possession of the Government's Secondary Certificate

b)

c)

a)

e)

£)

g)

or a certificate which the Covernment considers to be

of equivalent status.

Pausing a medical examination, which gqualifies a per-
son for Government employment, together with taking

g small-pox vaccinaticn.

Showing an official certificate which proves that the
student is known to be of a good character, reputation,
and not tc have been convicted of punished a non-poli-
tical crime or a morazl misdemeaner.

Iragi naticnality and identity card.

Pessing the qualifying exam in (1) Arabic, (2) English
(3) at least one subject form the field in which the
student intends to specialize. :

Filling up a form containing the student's name and sur-
name, place and date of birth, father's name and surname,
guardians name, occupation, permanent address, temporary
address if the student is living outside his place of
residence, and other information the administration may
reguire.

Passing the interview examination with the Admission

Committee.

Students who are not of Iragqi nationality may be accepted

if granted the permission of the Ministry of Education.

Figher Teacher's College graduates, who followed the two-

year, or three-year programs, may be admitted to complete
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Article 30 -
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their education in classes above the ones they gradua-

ted from, in order that they may receive their "License".

No student will be accepted in the special session, men-
tioned in article 1 of these regulations, without permi-
gsion of the Ministry of Bducation. Section (a) of article
26, will be excluded from the admission conditions of stu-
dents entering these sessions. A special certificate is

offered those who satisfactorily complete these sessions.

It is the responsibility of the Administration to set and
make known in good time the dates of: accepting admission
regquests, qualifying examinations, interviews with the
Admission Committee, and all other matters connected with
student's admission. Student's registration ends at the
end of the first week of October. However, the Admission
Committee may accept, in special cases, students until the
end of the month. The Committee will present the list of
students, it selects for admission, to the Ministry of Edu-

cation for its sanction.

A special file will be kept for each student, where all his
papers, certificates, and grades will be kept. After his
graduation, the impcrtant papers in this file or a photo-
graph of them will be sent to the Ministry of Education with
a private personal report on the student, written by the

Dean after discussiocn with the College Council.
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PART III

ATTENDANCE & HOLIDAYS

Classes begin in the first day of the second week of
Octobexr. They end at the conclusion of the third week
of May.

The College closes on the following Days:—

a) Fridays & Thursday afternoons of every week.

b) Official feasts on which Government offices are closed,
¢) The week after second term examinations.

d) In Bxtraordinary cases as decided by the College Council.

Ne student is allowed to absent himself from a course through-
out the academic year for more than the number of hours that
course meets each week. For each additional absence two
grades are subtracted from the final average of that course,
unless the absence is either permitted by the Dean or due

to circumstances considered justifiable 'E}y the Dean. Any
student who absents himself for more than (45) days of an
acedemic year will be considered to have failed in that year,
nc matter what the reasons for his absence may be. Absence
from four separate class sessions is the equivalent of one

day's absence.
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- 176 -
PART IV

TEACEING

The duration of study at the College is four years with
the exception of those students admitted before the

issuance of these regulations,

Arabic is the language of instruction, however some cour-

ses may be given in a foreign language.

Instruction is free of charge. Attached Boarding Depart-
ment operates at Covernment expense. QGuarantees, to serve
the Government on conditions laid down by the Ministry,
must be given by the students. Either day or boarding stu-

dents may be accepted at their own expense.

Teaching is based upon specialization. Courses are divided

into four groupsi-

a) General courses, which are cultural in emphasis and re-
quired of all students.

b) Professional courses, which are connected with the arts
of teaching and psychology which are also reguired of all
students.

c) Specialized courses according to the specific academic
fields of study in which students are engaged.

d) Minor courses which the student takes from a field rela-
ted to that of his specialization.

The number of weekly periocds for any one field of study must

not be below twenty.

The weekly periods are divided for purposes of instruction

in the following manner:- CGeneral and professional courses
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take up approximately half of the time, while spe-
cialized and minor courses make up the other half.
The College Council decides the details of the cur-

riculum and the subjects included in each branch.

Article 41 — At least four weeks in a year are set aside for prac-
tice teaching in the elementary and intermediate
schcols. The details of this activity are subject

to authorization by the College Council.
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PART V

EXAMTNATIONS

Examinations are of three kinds:-

a) Class tests which the teacher administessither b
assess the daily progress of students o solude
a main topic of the course.

'b) Term examinations, which are administersd tvise g pear
in +the second week of December and ths fourth veek of
February.

c) Final Examinations, which begin at the i of ke i
are either oral or written, or hoth dewnding on the

decision of the College Council.

The College Council decides the specific dats of mke-yp
examina tions which will be held during the second kalf of
Septembexr.

Oral examinations are administered by comxitises of £pe-
cialists, nominated by the Dean and inclulin the ‘ezmker
of the course. In the final year twoc orel seprebensive
examina tions are taken, one in the =tudent's fiald of spe-

ciali=za tion and the other in the professimsl curses,

In the final year each student must chooss tw topies for
reseaxrchs, one in his field of specializatimand the cther
in education or psychology. Topics are gumei by tie

teachers who are specialized in the fieldsof researsh in
regards +to the +topics. Each thesis must be presented st
dleast +two weeks prior to the final exanmimtim, T sfh-
dent will be admitted into the final examiniog vho hes

not prewviously submitted his thesis.
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PART V

EXAMINATIONS

Article 42 — Examinations are of three kindsi-

Article 43 -

Article 44 -

Article 45 -

a) Class tests which the teacher administers either to
azgsess the daily progress of students or to conclude
a main tonic of the courze.

b) Term examinztions, which are administered twice a year
in the second week of December and the fourth week of
February.

¢) Final Examinations, which begin at the end of May and
are either oral or written, or both depending on the

decision of the Ccllege Council.

The College Council decides the specific dates of make-up
examinations which will be held during the second half of

Sentember.

Oral examinations are administered by committees of spe-
cialists, nominated by the Dean and including the teacher
of tke course. In the final year two oral comprehensive
examinations are taken, cne in the student's field of spe-

cialization gnd the other in the professional courses.

In the final year each student must choose two teopics for
research, one in his field of specialization and the other
in education or psychology. Topics are approved by the
teachers who are specialized in the fields of research in
regards to the topics. Each thesis must he presented at
least two weeks prior tc the final examinations. No atu-
cent will be zdmitted into the final examinations who has

not previously submitted his thesis.
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Article 46 - The final grades are calculated as follows:-

Article

Article

Article

Article

Article:

47 -

48 -

49 -

a) The final grades of courses with no oral examinations
nor projects are calculated by adding the term average
with the final examination grade and dividing by two.

b) The final grades for courses which include both written
and oral examinatiocns are cazlculated by adding the term
average with the cumulative score of oral and written
examinations and dividing by two.

¢) The final grades of courses which have oral and written
examinations, and a project are calculated by adding
the averages of the term two project grades, the oral,

and written examinaticns and dividing by three.

Grades for courses including a practical section in both
the term and final examinations are calculated by counting
tke practical examination as one third and the written as
two—thirds.

Each of the oral comprehensive examinations in the final
year has a separate grade. PFailure in one disqualifies the

student from graduation.

The student's proficiency in the reading, writing and speak-
ing of Arabic is considered a basic reguirement for gradua-

tion, no matler what the student's field of specialization.

Furthermore, a good reading kXnowledge of a foreign language

is also a basic reguirement for graduation. The College

Council makes the final decisions in these matters.

For advancement intc the next class, a grade of 60% in each

course and an over all average of at least 65% is reguired.

A student will be reguired to taks make-up examinations in

the following cases:-
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a) If he obtains a grade of 60% or more in each course
but fails to obtain 65% overall average. In this
circumstance he may repeat the examinations of one
or two courses to be chosen by him at the beginning
of the next academic year, in order to raise his
over-all average to the reguired standard.

b) If 2 student obtaine an average less than 60% in one
course but has an over-all averaze of 65% or more he
must repeat the examination of the course in which he
failed,

A =tudent is considered to have failed in cases other than

these mentioned in articles 50 % 51,

Any student feiling in the first year in more than two sub-
jects, or in two subjects and the over—all everzge, must

witkdraw from the institution.

Absence from the final examinations without a formal excuse
will be considered as a failure. If = vaiid excuse for
abserce is given the student will be reguired to take a

make-up examination.

Absence from or failure in make-up examinations no matter

what the reason mey be, disqualifies the student from passing.

If a student fails a year due to negligence he repzats the
year 2% his own expense. Should he again fail due to neg-

ligence; during his stay at the college, he will be expelled.

In handerafts, art, and practical courses which include labo-
ratories, the student must complete the work set for him,
otherwise he will not be admitted to take final examinations

in these coursss.
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PART VI

DISCIPLINE

Article 58 = The conduct of students should be in accordance with
their self-respect, the prestige of the institution
and of the teaching profession. They must avoid any-
thing which upsets the discipline or harms the repu-
tation of the Higher Teachers College in addition to
obeying the rules and regulations of the institution
and parforming their assignments. Participation in
politics is prohibited, whether inside or outside the

institution.

Article 5% - A Standards Committee will be formed with the Dean as

the chairman and the membership of two of the academio

staff, nominated by the Dean and receiving the sanction

of the Minister of Education. An additional member will

be appointed to act as an alternate when necessary.

Article 6C - The College may employ any of the following disciplinary
actions :-

a) oersonal warning

b) removal of such privilezes as may exist

¢) written warning for which five grades are removed from
the department mark.

d) temporary removal from classes, for not more than two
weeks and for which twenty grades are removed from the
daportment mark. The student will be restricted to
the Boarding Depariment.

e) expulsion for the remainder of the year, for which fifty
ohe grades are removed from the deportment mark.

f) permanent expulsion
A student fails his year if he loses 51% or more of his
deportment grade due to disciplinary measures taken

against him.
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The Dean will assign the punishments (a) & (b) above.
The Standards Committee signs (a), (b), (c), (d) & (e)
above. The College Council must approve all discipli-
nary actions upon the recommendation of the Standards
Committee. The penalty of permanent expulsion requires

the sanction of the Minister of Education.

The penalty of permanent expulsion is to be employed

in the following cases:-

a) Carrying of arme in the College, whether with or
without permission.

b) Instigaticn of atrikes and riots, and spreading
harmful propaganda.

¢) Insulting faculty members.

d) All crimes punisheable by law, apart from those
mentioned above.

e) Drurkness whether inside or outside the College.

£) All conditions in which the presence of the student
inside the College becomes harmful.

Cheating or attempting to cheat in an examination will

be dealt with by the Standards Committee. If cheating

is proved, the student concerned will either be failed

for the year or expelled. The Minister of Education and

the College Council must sanction permanent expulsion,

If the first penalty is decided upon the student host

leave the institution for the remainder of the year.
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PART VII

DEGREES

Students who complete the assigned three-year progran
are granted a certificate by the Minister of Education,
which gualifies them to tezch in either the intermediate
or secondary schools, to supervise and administer ele-
mentary schools, or to teach physical education, depend-

ing on the specialization of the student.

Students who complete the assigned four-year program are

granted a degree of "License" by the Minister of Education.

The "License'"will be one of the followingi- l

a) License of Science for students whose course of speciali-
zation is science or mathematics,

b) License of Arts for students whose course of speciali-

zation is Arabic, or Foreign languages, or Social Studies,

¢) License of Bducation for students whose course of spe-

cialization is education, psychology, or physical edu-
cation.
The student's area of specialization must be indicated on

the degres.

Accerding to the Academic Standing of students the degrees
are of three types:-

a) Distinction - a geseral average of 90% and above,

b) Fonours - a general average between 80-90%

c) Pass « a general average between 65-80%.

With the sanction of the Minister of Education the Colleze

Council can issue certificates other than those mentioned.
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PART VIII

MISCELLANEOUS

68 ~ Students undergo a thorough medical examination twice

a year. Health files are kept for the students.

f9 -~ The Minister of Education issues the instructions

neceasary for the enforcement of these regulations,

70 = These regulaztions are considered in effect from the

date of their issuance in the official bulletin.

71 - The Minister of Education is responsible for the exe-

cution of these regulatiocons.

in Baghdad, 14th. of the month of Rajab, 1358, 29th August

Abdul TIlleh

Nuri al-Seid (Prime Minister and Acting Minister of Interior).
Ali Jawdat al-Ayyoubi (Minister of Foreign Affairs).

Taha al-Fashimi (Minister of Defense)

Saleh Jaber (Minister of Education)

Omar Nethmi (Minlster of Transport and Works and Acting Minister

of Economics).
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APPENDIX C

THE HIQHER TEHACHER'S COLLECE REGULATIONS,
NUMBER (8), 1949

On the basis of Articles 5 & 17 of the Public Education Law,
Number 57 of 1940, and upon the recommendation of the Minister of
BEducation, as approved by the Council of Ministers, the following

regulations were established:-

Article 1 - &) The Dean is responsible for discipline in the

College.

h)'Students must observe the College's regulations,
avoid all matters which jeopardize disturb secu-
rity, order, and the good reovutation of theCollege.
Students are net allowed to organize group absences
from classes, discussions, or other academic functions.
They should take no part in politics or matters which
encroach upon religious beliefs, whether inside or

outside the College.

Article 2 - Those who wiolate the above article are to be punished by
the following actions:-
Warning, letter of reprimand, dismissal from the College
for a period not exceeding cne month, dismissal from exa-

minations for one term or, more, and final expulsion.

Article 3 - Final expulsion is prcnounced in the following cases:
a) Instigation of strikes, riots, dissemination of sub-
versive or volitical party propaganda.
b) Carrying of arms in College with or without license,
¢) Insulting professors in any way.

d) If sentenced by court for a crime or a misdemeanor
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e) In all cases where a student's presence is harmful

4o the Collegs or public interest.

Article 4 - The Dean executes the first three penalties indicated in
Article 3, but should he find it fit to impose a heavier
punishment the case, after being investigated, should be
turned to the College Council, who will hear the student's
defense before using any of the other punishments in the
aforesaid article. Should the penalty be final dismiesal,
it should meet with the arguement of all members of the
College Council, or the majority, and receive the sanction
of the Minister.

Article 5 - Theze regulations also anply to the Queen Alliyeh College,

Article 6 = It is the duty of the Minister of Fducation to execute

these regulations.

Article 7 - These regulations are executed from the date of their publi-
cation in the official bulletin.

Written in Baghdad, January 18th., 1949.

Signed hy:
Abdul Illah,
Nouri Es-Sa'id, (Prime Minister and Acting Minister of Interior).
& Cebinet.

®Rules & Regulaiions (1937—54), no page, also in Collection of Laws
& Regulations (1949), pp. 14-16, & Iraqg, Al Wagai' al-'Iragiyys, No.2696,
Jan., 27, 1949.
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APPENDIX D

REJULATIONS OF THE COUNCIL OF HIGHER EDUCATION,
NUMBER (16), 1951

On the basis of article (17) of the Public Education Law of 1940
and the recommendation of the Minister of Education, as approved by the

Council of Ministers, the following regulations were established:-

Article 1 ~ A council called the "Council of Higher Education" is
to be formed to supervise the following colleges:
Colleze of Law, Higher Teacher's College, College of
Engineering, Queen Alliyah College, Colleze of Commerce
& Bconcmics, College of Arts % Sciences.
Other collegss may be added or substitute by a decree

from the Council cof Higher Education.

Article 2 - The Council of Higher Education is to be comprised of :-

a) Permanent Natural members: Minister of Education,
Deans of the colleges and one member chosen by each
college from its faculty.

b) Three other members may be added, chosen by the per-
manent members from persons of distinguished academic
and social status,.

c) One of the Council members will undertake the duties

of = treasurer.

Article 3 - The Minister of Bducation is the honourary president and
will represent the "Qouncil of Higher Education" before

the Council of Ministers and Parliament.

BCollection of Laws & Regulations (1951), pp.47-50.
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Article 4 - The Council of Higher Education will elect its chair-

man from among its membersa,

Article 5 - The Council of Higher Education has the right to accept

contributions and charity.

Article 6 - The Council of Higher Education will adopt the financial
measures necessary for the founding of the University.
It will pverform the following duties:-

8) It will examine and consider the budgets submitted to
it by the colleges before submitting it to the com-
petent authorities,

b) It will decide upon the establishment of academic chairs
anc the appointnent of the academic faculty and upon
promotions, transfers, furlomghs, in conformity with
the public laws and after consulting the council of
each collegze.

¢) It will establish new colleges, or approve the inclu-
sion of other institutions.

d) It will approve the drafts of the resulations of the
various colleges, and issue special rules for their
execution.

e) It will enforce unified principles for the admission
to colleges and boarding departments and for their ad-
ministration.

f) It will decide upon the means by which the academic
standard of the colleges may be raised, and will uni-
formly reorganize the colleges in for the purpose cof
university guidance, 1t will organize means of co-

operation between the colleges.

Article T - The Council of Higher Education will form:-
a) Councils and committeee as the necessity arises and

will indicate the limits of their rights.
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b) A Central Disciplinary Committee to investigate
matters put before it by the Council, and which

will be guided by regulations issued by the Counecil.

Article B - The Council of Higher Education will meet by invitation
from the chairman or following 2 reguest of any four of
+the members. The presence of a majority is required to

validate actions taken.

Article 9 - Decisions of the Council of Higher Education must be
carried by a clear majority vote and will be eifective
in all colleges without decrees from the councils of

the colleges.

Article 10 - Decizionz of the Council are considered effective as
they stand, but the Minister has the right to intervene,
within a period of nct more than a fortnight from the
date of the decision, in which case the Council reconsi-
ders the matter., Decisions receiving 2/3 votes are con-

siderad final.

Article 11 - The Council of FHigher Education will appoint the personnel
necessary for zdministering its work. It will also 1issue

tze required rules for the execution of these regulations.

Article 12 - These regulations are effective from the date of their

publication in the official bulletin.

Article 13 - The Minister of Education will execute these regulatiocns.
Written in Baghdad, May 8th., 1951.
Signed: .

Abdul Illah,

Nouri Es-Said (Pri e Minister)

% Cabinet.
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APPENDIX E

EICHER TEACEERS COLLECE GRADUATES FOLLOW-UP?

Some c¢f the HTC gr=duates who worked, on the teaching staff of

Department of Arabic

L Tawnrs>; Kulko e
al-Ne'imi; 8.

gl-Tah:r, A.J.

All have Ph;D. degrees unless

otherwise indicated.

Cairo University
Paris University, (Sorbonne)

Paris Univer:ity, (Sorbonae)

al-Wahbi, A. (Dr-es-lettres) Paris University, (Sorbonne)

Departzent of Educstion & Psychology

al-Jalili, A.R.

B-l"'KaiBi’ A‘RIKQ
(Director of Cultural Relations at
the Ministry of Bducation also).

al-Manscur, I.
Fuhyi, I1.A.
gl-Rahin, A.E.

Sarrafa, N.Y.
(Previously Directer of Sec. Ed.
at the Ministry.)

(Bd.D. )
(Licénse)

University of Southern
California.

Columbia University.

)
Columbia University.
University of Tenessee
HIT.C.

2011 the information concerning the graduates follow-up, which appears
above was provided by Khelid El-Hashimi, interview, Spring, 1962.

bLecturer delegated for part-time teaching.



11.
12,

13,
14.

16.
17.
18.
19.
20.
21,

22.
23.
24.

26.

27.
28‘

29.
30.
31.
32.

33.
34.

- 191 -

al-Tu'ma, A.H.
al-Zawba'i, A.J.

Social Science Department

Abdul Majeed, A.A.
Abbas, N.
al-Ansari, F.H.
Atrushi, S.
al-Fayadh, A.
al-Khashab, W.
al-NMayah, A.
al-Wai'li, F.
al-Yusuf, A.C.A.

Biology Department

Khalaf, K.T.
Mrad, B.M.
al-Najim, A.T.
al-Rawi, M.A.
Saleh, M.S.
al-Suhaily, I.
al-Talib, Kh.

Chemistry Depariment

Abdul Latif, R.
'Ajam, A.
al-Dawody, A.M.N.
al-Mahdi, A.A.

Mathematics Department

al-Dahir, M.W.
al-Nafousi, A.A.

(Bd.D.)

(Geog. ),
M.A. (Geog. ),
(Hist. ),

(Geoz. ),

University of Maryland
University of S. California

Ohio Universi ty.
Clark University.
Indiana University.

Clark University.

M.A. (Islamic Hist)American University of Beirut.

Clark University.

(Ec. Geog.) Clark University.
(Anc. Hist.) Chicago University.
(Hist. ), Iowa University.
University of Oklahoma.
(invertebrates) ?
Univergity of Michigan
(Insects) ?
University of Michigan
(Plant Pathology) ?

(Plant Physiology) ?

Louisiana State University.
?
?

Queen's, Belfast,.

University of Michigan
University of Michigan



35.
36.
37-

38.
39.
40.

41.
42.
43.
44,
45.
46,

47.
48.
49.
50.

51.
52.

53.
54.
55.

56-
57,

Some of the HTC graduates who worked elsewhere
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Abdul Mejid, A.A.
Ali, A.J.
al-Doury, Y.

al-Daoud, M.
al-CGhita, A.X,

gl-Hani, N,
Ilias, T.H.
Ja'far, N.
Jawad, M.
al-Hasscun, A.R.
al-Khalaf, J.
al-Khalis, S.

Khasbak, J.
al—Khidheiri, A-Ao
Ma'rouf, N.

al-Mutalibi,

Rida, M.J.

Samarra'i, I.

Sa'id, J.
al-Sahib, H.

al-To'ma, J.

Iasin, A.K.
Zalzela, A.

(Geog. )
(Scc. Sc.)

(Plant Pathology) working in
U.S.A.

Ministry of Foreign Affesirs.
(Physics)

London University-Ambassador,
Beirut, then Damascus.

Director-General of Cultural
Relations, Ministry of Ed.

Director-Ceneral of Cultural
Relations,miniatry of Planning.

(Maths ) Teacher at College of
Sciences.

?

(Geog.) Chicago University.
Heed of the Tezchers Ed. Insti-
tute at Rabat, Morocco.

Teaching Arabic at lMoscow
University.

Teachihg at Arts College.
Dean of the College of Agric.
Dean of the Arts College.

London University, Teaching
at Arts College.

(Bducation), Michigan University

Professor in Arabic Literature,
Tunis.

?
(Poc.Sc. ), Chicago University.

Harvard University, Cultural
Attaché, Washington, D.C.

?

Inspector-General at Ministry
of Education.



M.A. degrees

58. al-Baki, A.A.

59. Hammeudi, A.I.

60. al-Shamsi, A.
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Under - Secretary of the
Ministry of Finance.

Director of Cultural Affairs
of the Ministry of Foreign
Affairs.

Head of the Administration-
Ministry of Education.
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APPENDIX F

SOME BOOKS PUBLISHED BY THE™

EICHER TEACHERS COLLEGE

A noteworth feature was the College's publication of books written

by its staff members. The conditions required was whether the bock was

suitable for teashing purposes at the HTC or not,
formed at the time for the purpcse. In addition,
College Council and the Minisiry of Bducation was
bock by the College iavolved buying the copyright

as decided by a committee
the consent of both the
needed. Adoption of the
of the particular book

and printing the necessary number of copies for its students. This procedure

helped many to publish their studies and research by financing the operation,
When the budszet of the HTC could not meet the demand the Ministry of Education

quite often published some bookes on ite own account.

1. Abboud, Yi, Chexistry of Metals

2. R Chemistry of Non-Metals.

3. Abdalla, A.J. General Physics.

4. ’ Sound.

5. Akrawi, M, trans., Demccracy and Education, by J.Dewey.

G Kl T s Physics. (3 vol.)

7. Bagir, T. , Textbook of Ancient History.

8. al-Basir, M.M., Abbasid Liter?ture.

9. ’ (al-Mouwashah il Andalus wafi al-Mashrig).
10. ’ Literature in the First Islamic Period.

®Minutes (1945-43), & (1952-55), no page and no date of publication.



14.
15.
16.
4T+

19.
20.

21,

23.

24,
25.

26.
27
28.
29.
30.

31.

al-Doury, A.A.

al-Dujaily, H;

al-Hafith, N.

El-“ashimi, K.

Husted, G.

Ibrahim, T.

Ja'far, N.,
Bl-Junaidi

Kedhim, A.H;

al-Khalaf, J.M.

Muhyi, A.J.

Hafe'a, M.
'Omar, J.
al-Rawi, T.
Saleh, Z,
Sharif, B.

al-Yasin, M.H.
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The Age of the Qur'an.

The Farly Abbaside Period.

Islamic Institutions, Part I.

Principles of Secondary Education.

The State % Educztion.

Secondary Bducation in Irag.

Reconstruction of Teacher~Edqution Programs
with Reference to Arab Muslim ulture.

The Physical Background of the Geography
of Irag. (Frobably in English)

Textbook of Descriptive Analytical Chemistry.

Physical Chemistry.b

Bducation % Philoaonhy.c

Textbook of Volumetric Chemical Analysis.

Psychology, =2 traaslation of General Psychology
by Wordworth.

Physical Features of the Oeogrdphy of Irag.

translation of Psychology for Everyday Life,
by F. Ruch.

trarslation of History of the Arabs, by Philip Hitti.

L ; ; d
Introduction to Education,

The History of Arabic Sciences.

A Brief History of Iraq.d

Methods of Teaching Arsbic.

General Methcods of Education?

the graduating students,

&1n 1953, the College decided that these books were to be provided to

The idea was to supply the students with the neces-—

sary eguipment for their teaching career,

to the graduating students.

P1vid. ,

®Ibid.,

dBo0ks which were agreed upon by the College in 1953, to be provided
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