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ABSTRACT

This is a comparative study of discipline in Private Lebanese

Sectarian Secondary Schools, dealing with frequency of misbehaviors,
——
their seriousness, causes and corresponding administrative measures.

It is also a comparative study of the evaluations of teachers,
parents, and pupils of various aspects of discipline with relation to
religion, sex, and ethnicicity (Armenian - Lebanese).

In addition, the study compares the evaluation of Lebanese teachers
of 50 common behaviors with that of American Mental hygienists and
American teachers.

A questionnaire comprising 188 items listed under the main
following headings, "Most Frequgg} Misbehaviors and Corresponding
Corrective Measures", "Most Serious Misbehaviors and Corresponding
Corrective Measures™, "Causes of Misbehaviors As Identified By Respondents™,
"Administration of Corrective Measures", "Some Educational Statements
Dealing With Various Aspects of Discipline", and "Respondents® Suggestions
For School Discipline”, was administered in the following six private
Sectarian Secondary Schools in Beirut: Al-Maqassid Secondary School for
Boys at Al-Hirj, Al-Maqassid Secondary School for Girls, The Protestant
National Secondary School For Boys, The Protestant National Secondary
School For Girls, The Secondary School of The Three Doctors, and The
Secondary School of Zahrat Al-Ihsan,

The study is based on the responses to the questionnaire of 100 boys
and 100 girls of the 5th and 6th Secondary classes of ages ranging from

16 - 19 years, on the responses of 64 of their parents, and on the responses

of 36 Secondary teachers in the above mentioned schools.



In addition, the teachers evaluated 50 common behaviors of children
as a part of their questionnaire. v

The main statistical findings of the research reflect the change
towards more liberalism which is taking place in the evaluation of some
behavior patterns particularly social behaviors such as "Smoking", "Drinking"
"Going out with a member of the opposite sex", "Going to dancing parties"
and the like.

They also reveal more similarity than differences in respondents'
evaluation of school disciplinary problems and the corresponding corrective
measures, as well as the spirit in which these correctivé measures are
administered.

"Stealing" (minor or major things) “Cheating in various forms",
"Behaving roughly or bullying others", "Making fun of the teacher", or
"Disobedience" are considered by respondents as "Very serious" and
"frequent™ misbehaviors in Private Lebanese secondary schools.

A greater majority of Christian respondents than Moslem respondents
consider social behaviors such as "Smoking", "Drinking beer or wine",
"Going out with a member of the opposite sex", "Going to dancing parties",
"Writing love letters" and similar sex-love behaviors as "Negligible or
not Misbehaviors".

There seems to be a greater tendency among Lebanese and American
teachers to consider behaviors of "Extremely grave importance", and of
"Considerable importance" from a disciplinary standpoint and from the
Standpoint of moral taboos, such as "Heterosexual activity", "Masturbation"”,
"Cheating", "Disorderliness", while American mental hygienists tend to

consider behaviors of grave importance in terms of the long-~time effect
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on personality development sugh as for example "Unsocialness", "Sus-
piciousness™, "Unhappy or depresed"and the like.

Both Lebanese and American teachers consider "Impertinence",
"Stealing™, "Untruthfulness", "Disobedience", "Heterosexual activity",
"Masturbation", "Obscene notes or talks", "Truancy", and "Cheating" as
being "Extremely grave problems", while American mental hygienists
consider them among behaviors of "Considerable and slight importance".

"Scolding the pupil”, "Sending him out of the class", "Lowering
academic grade or giving him a zero", "Giving him advice and direction",
"Requiring money fine or reparation", "Giving extrawork as a punishment"”,
are considered as "Most Frequent Corrective Measures” administered in
the Private Lebanese Secondary Schools.

A significant majority of respondents approve of the use of
"Expulsion", “Suspension", "Probation", and "Consultation with parents"
in very serious cases,

A significant majority of respondents reject the use of corporal
punishment under any condition. However, pupils' responses reveal its
use in their schools,

A significant majority of respondents approve of the administration
of corrective measures in private rather than in public. However,
teachers agree significantly more than they disagree with the statement
"Corrections should be administered in public sometimes",

Respondents® analysis of major causes of misbehaviors and their
suggestions concerning school discipline reveal the need for more cooperatfun
among parent-pupil teacher as well as the need for a better understanding
of human relations ranging from those of personal adjustment to classroom

living.
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They also reveal respondents® awareness of the importance of
the teacher's personality and technical skills in the development of
pupils® potentialities, and the creation of a democratic atmosphere where
the absence of disciplinary problems is notable.

The following study is indicative but not conclusive concerning
various aspects of discipline. It is of hope that it will throw some
light on the issue of discipline, and will stimulate further studies of

the kind that will have value to the Lebanese educational practices,

- viii -



TABLE OF CONTENTS

ACKNOWLEDGEMENTS .

ABSTRACT .

LIST OF TABLES . .

CHAPTER I

A. INTRODUCTION .

B. PURPOSE OF THE STUDY . . . . . . . . . . .

C. FIELD PROCEDURE OF THE STUDY . . . . . .

L.

2.

Source of Data .

Administration of The Questionnaire And The Study
BYOUD © .+ o woo w s B E o 5 e oo e

CHAPTER II

A. SCHOOL DISCIPLINARY AIMS AND OBJECTIVES . . . .

B. THE EXISTING MISBEHAVIORS AND THEIR CLASSIFICATION.

L;

2.

3.
4.

Frequency As A Basis of Classification

A Classification of Misbehaviors Based on The Degree
of Seriousness. .

Behaviors Considered Differently By Sub-groups.

Fifty Common Behaviors Rated By Lebanese Teachers

C. ANALYSIS AND CLASSIFICATION OF CAUSES OF THE EXISTING
MISBEHAVIORS AND SUGGESTIONS FOR SCHOOL DISCIPLINE.

1.

2

Classification of Causes.

Suggestions for School Discipline . . . . . . . .

- ix -

12
18
20

22
30
35

42

.42

49



(=]

m,m D 0

CHAPTER III
ADMINISTRATION OF SCHOOL DISCIPLINE . . . . . .

1. Classification According to The Frequency of The
Corrective Measures Used . Rl e W g

2. Evaluation of The Corrective Measures . . . .

3. Corrective Measures To Be Administered For Very
Serious Cases . . . . . . . . . .. .. ...

4. Corrective Measures Generally Chosen For Use By
The Respondents . . . ., . . . . ... ....

RESPONDENTS® EVALUATION OF SOME EDUCATIONAL PRINCIPLES
RELATED TO DISCIPLINE , . . . . . .

CHAPTER 1V
FINDINGS CONCERNING DISCIPLINARY PURPOSES .
FINDINGS CONCERNING TYPES AND SERIOUSNESS OF MIS-
BEHAVIORS .
FINDINGS CONCERNING CAUSES OF MISBEHAVIORS
FINDINGS CONCERNING SUGGESTIONS FOR SCHOOL DISCIPLINE
FINDINGS CONCERNING CORRECTIVE MEASURES .

FINDINGS CONCERNING THE AMNISTRATION OF CORRECTIVE
MEASURES . . . . “ e i e 3 H

APPENDIX A .
APPENDIX B

g

52

5T
61

63

69

73

78

78
83
84
86

95
100

114



Table

II

III

v

VI

VII

VIII

IX

XII

XIII

—

X1V

XVI

XVII

LIST OF TABLES

Information about the educational level of pupils
respondents® fathers . + "W g 3

Information about the Educational level of Teacher®s
Respondents .

Information about the educational level of Parents?
BeESpondenta” o o v 5w el io i B0 e 2 a8 S . W el

Information about the educational level, age and
religious sects of pupils® respondents

Statements Concerning Purposes of Corrective Measures .
Most Frequent Misbehaviors

Most Serious Misbehaviors Based on The Free Responses
of Respondents .

Misbehaviors classified as "Very Serious", or "Rather
Serious™ By A significant majority of Respondents .

Behaviors Consideml Less Serious By Puplls Than By
Parents or Teachers . . . . § s a SC w0 w m @ I 8

Behaviors Considered Serious By A Higher HaJority of
Pupils and Parents Than By Teachers . . . . D

Behaviors Considered "Negligible", or "Not Misbehavior"
By A Significant Majority of The Respondents

Behaviors Considered Less Serious By Girls Than By Boys.

Behaviors Considered Less Serious By Boys Than By Girls.

Behaviors Considered Less Serious By Christian Respondents

Than By Moslem Respondents . . . . . . . . . . . . .

A Detailed Analysis of Behaviors Considered Less Serious
By Christian Respondents Than Moslem Respondents .

Behaviors Considered More Serious By Christian Respondents

Than Moslem Respondents . . . . . . . .

Behaviors Considered Extremely Grave Problems or Make For

Considerable Difficulties By Lebanese Teachers

- Xxi -

Page

10

11
17

21

23

25

27

28

30
31
32

32

33

34

35



Table

XVIII

XIX

XXII

XXIII

XXIV

XXV

XXVI

XXVII

XXVIII

XXIX

XXXII

Behaviors Considered Less Grave or Make For Considerable
Difficulties By Christian Teachers Respondents Than By
Moslem Teachers' Respondents . o w e e i o

Behaviors Considered Less Grave or Make for Considerable
Difficulties By Moslem Teachers" Respondents Than By
Christian Teachers® Respondents .  wom w

Behaviors Considered By A Significant Majority of Teachers
As of "Only Slight Importance"or "Not Behavior Problems".

Major Causes of Misbehaviors Based on The Free Responses
of Respondents .

Suggestions Concerning School Discipline Based on the Free
Responses of Respondents . ’

Corrective Measures Rejected By A S1gn1ficant Majority of
the Respondents . PR . B B o B e @ g o

Respondents® Rejections of Certain Ideas and Types of
Punishments . . . . . . . . . . . ... .. ... ....

Respondents Attitudes Towards Three Statements Concerning
Punishments . . . . . . . . . . ¢ v v v v v v v o

Most Frequent Corrective Measures Administered In The
Lebanese Private Secondary Schools . . . . . . . .

Evaluation of the Frequent Corrective Measures Used For the
Most Frequent Misbehaviors By The Respondents .

Responses to Certain Statements Concerning the Spirit in
which Disciplinary Measures are administered.

Corrective Measures Chosen By A Significant Majority of
299 Respondents to be used "Only for Very Serious Cases"

Corrective Measures Chosen By Teachers More Than By Parents
and Pupils to be used "Only for Very Serious Cases"

Corrective Measures Rejected More Frequently by Parents
and Pupils Than by Teachers . . . . ., . . . . . . ..

Corrective Measures Freely Suggested for "Most Serious
Misbehaviors™ by the Responses of 217 Respondents .

- xii -

Page

37

39

43

50

55

56

59

61

63

64

66

66

67



Table Page

XXXIII Corrective Measures Most Often Chosen for Use
(Regardless of the Seriousness of Offence) By a

Significant Majority of the Respondents . . . . . . . . 70
XXXIV  Statements Concerning Some Educational Principles Agreed

with by A Significant Majority of the Respondents . . . 74
XXXV Certain Statements Concerning the Principles of Preventive

and Corrective Measures Agreed with by A Significant

Majority of the Respondents . . . . . . . .. . . . .. 75

- xiii -



CHAPTER I

A. INTRODUCTION

Every individual is born with particular needs, drives, and
aspirations into a social environment which has among its social
institutions, laws, values, norms, and fashions. However, the social
environment wherein the individual is born does not remain static.
Therefore, the individual is constantly challenged to mould his needs,
drives, and aspirations into what is considered right or wrong, good
or bad in a particular situation according to the cultural patterns of
his society. He is also challenged to interact with this secial
environment and adjust within his needs and goals. The fact that a
conflict exists between soc{al conformity and self-assertion creates
an ever present problem which the individual needs to solve satisfactorily
according to personal and acceptable environmental patterns of behavior,

Furthermore, the modern, or temporary community in which the
individual lives is an organization of highly diverse standards requiring
cultural patterns of conduct. In addition, various social institutions,
people of different sexes, ages, cultural backgrounds, and social classes
differ widely in opinions concerning human conduct and behavior. There-
fore, this diversity becomes more complex when the individual tries to
define -what those undesirable behavior patterns are in particular
situations, and communities, also to what extent they are undesirable.
Moreover, patterns of behavior involve all kinds of social relations that

the individual has with his social environment including his relations at
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home, in school, with peer group, adults of both sexes, the religious
organization to which he belongs, and the whole community. Thus a
complete survey of life misbehavior patterns at different age levels
in different life situations is difficult to achieve in a city of
diversified cultural groups such as Beirut. Mr, Jizmejian, in a
recent study conducted an investigation of secondary school disciplinary
problems among the Armenian Secondary Schools in Lebanon.1 The
Armenians are of recent settlement in Beirut (nearly since World War I).2
They are described by many social scientists as being a half-isolated
church center community,a They also retain to a large extent their
own social customs and their strong sense of family and national solidarity.
However the present study attempts to investigate secondary school
disciplinary ﬁroblems among two other cultural groups: Christian Lebanese
and Moslem Lebanese: who have constituted for a very long time the
genuine Lebanese community, and have installed their own educational and
social institutions.4

The Christian group in Beirut includes mainly the Maronites, the

Greek Orthodox, Greek Catholics, and the Protestants. The Moslem group

includes mainly the Sunnis and the Shiits. These various sectarian groups

1

"Discipline In Armenian Secondary Schools In Lebanon", -
(Unpublished M.A. Thesis, Education Department of the American Universit
of Beirut 1963).

2Albert Hourani, Minorities In the Arab World, (London, Oxford
University Press 1947), p. 68.

3Ibid.

4Hourani, op. cit., pp. 65-6T7.
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have distinct cultural differences affecting their ways of life and
beliefs which they continue to preserve mainly through their sectarian
educational institutions.l

However, inspite of the social and educational differences which
exist among various Lebanese cultural groups, many changes are taking
place in Lebanon in general, and in Beirut in particular. During the
last few decades Beirut has increasingly become a cosmopolitan center
where many people of different geographical, and cultural backgrounds
live together, and inter:change ways of life, customs, attitudes, ideas,
and social patterns of sehavior. Being an industrial, ﬁusiness
educational, art and tourist center, Beirut has provided opportunity
for various ethnic and cultural groups in Lebanon to come in contact
with each other and inter-change ways of life, attitudes, opinions and
beliefs concerning many life problems. This contact and interaction
among various ethnic and cultural groups is affecting the Lebanese
community in almost all its life aspects and particularly its educational
institutions. Many official, private, national, and foreign educational
leaders are cooperating for the unification or improvement of educational
purposes, policies, curriculum and methods. Even Lebanese private
schools of sectarian denominations are undergoing many changes in
curriculum and teaching methods. As a result, changes in the attitudes
of the parents, teachers, and pupils towards school disciplinary aims,
norms, and means of controlling and guiding pupils conduct and patterns

of behavior are taking place.

1
For further details concerning the number and kinds of secondary

schools in Lebanon please see Appendix B. .



B. PURPOSE

The purpose of the following study is to:

1. Investigate the existing misbehaviors and the corrective
measures used in some private Lebanese secondary schools in Beirut.

2. Make a comparative study of the evaluations of teachers,
parents, and pupils of some misbehaviors and corresponding corrective
measures, and to detect any similarities, or significant differences
among the three groups.

3. Investigate whether there is a significant difference, or
similarity of opinions concerning misbehavior patterns §nd the corre-
sponding corrective measures in relation to determinants such as
religion, sex, and ethnicicity (Armenian-Lebanese).

4. Make a comparative study of the evaluation of Lebanese
teachers and American teachers and American mental hygienists of 50

common behaviors defined by Wickman in Children®s Behavior And Teachers®

Attitudes 1928 as listed by Paul Landis in his book Adolescence And

1
Youth. The Process of Maturing (Second edition).

C. THE FIELD PROCEDURE OF THE STUDY

1. Source of Data

For the purposes of comparison it seemed advisable to use the

2
same questionnaire which Mr. Jizmejian used in his study. However,

1
(McGraw-Hill Book Company, Inc. 1952), pp. 198-199.

2
Jizmejian, op. cit., Appendix
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some additions were made for the purpose of the writer's investigation
concerning nationality, religion, and age. Also an open ended question
at the end of each part was added to enable respondents to suggest

freely what the writer might have not included. Further, a whole section
including a list of 50 common behaviors of children was also added to
teachers® copies to be evaluated. As mentioned previously, the list

was taken from E.K. Wickman, Children's Behavior And Teachers' Attitudes

1928, and listed by Paul Landis.1

The questionnaire is divided into the following sections.

I. Information about the respondents' sex, relidion. nationality,
relation to school, and educational level.

II. Respondent's evaluation of some secondary school student
behaviors.

III.Respondent®s evaluation of the corrective measures used in
the secondary schools.

IV. Respondent's evaluation of some educational statements
concerning the existing schools as well as concerning ideal schools,
and educational principles.

V. Respondent's identification of the most frequent misbehaviors
in the Lebanese Secondary schools, of corresponding corrective measures

and his evaluation of them.

1
Landis, op. cit., pp. 198-199,

2
See Appendix A., pp. J00-113.
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VI. Respondent®s identification of the most serious misbehaviors
and suggested corresponding corrective measures.

VII.Respondent's identification of the causes of misbehaviors.

VIII.Respondent®s suggestions concerning school discipline.

IX. Teacher's evaluation of some children®s behaviors.

Responses to the first four sections were almost complete. Only
twelve Moslem boys of those included in the sample did not respond to
items number 34-43 dealing with smoking, drinking and sex-love behaviors
upon the request of the principal.1 The fifth and sixth sections were
fairly responded to. The seventh and eigth sections were to some
extent neglected by the respondents. In addition to the questionnaire,
the writer had useful personal interviews with various teachers,
principals and parents.

2. Administration of the questionnaire and the Study Group.

With the help of school principals and teachers, the writer was
able to administer the questionnaire with pupils, parents, and teachers
of the fifth and sixth secondary classes of three private Lebanese
secondary schools for boys and three private Lebanese secondary schools
for girls. The six schools belong to Christian and Moslem sects. They
are located in various sections of the city. The schools are the
following:

1. The Maqassid Secondary School for Boys at Al Hirj founded as

elementary school in 1878 became secondary in 1921.

1
Section II of the questionnaire (See Appendix A).

2
School Catalog of The Maqassid Schools of 1957-1958.
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2. The Maqassid Secondary School for Girls at Al-Basta, founded
in 1926 as an elementary and complementary, became gradually
a secondary school.

3. The National Protestant (Evangelical) Secondary School for
Boys at Al-Sanayeh, founded in 1950.2

4. The National Protestant (Evangelical) School for Girls at
Ras-Beirut, founded around 1904 as an elementary school and
became a secondary school in 1955,

3. The School of the Three Doctors "Athalath Agmar" for Boys at
Jimaizeh, founded as an elementary school in 1835 became a
higher elementéry school in 1896 and a secondary school in 1941.4

6. Zahrat Al-Ihsan School for Girls at Ashrafieh, founded in 1882
as an elementary school, became a secondary school in 1951,

It is worthwhile to note that each of the above mentioned schools
has been founded by Christian or Moslem sectarians as a pioneering
educational center to guide and improve the intellectual, and social
conditions of the community in accordance with their religious teachings, .

They are guided and supervised by Lebanese Christian or Moslem leaders.6

Ibid.

2
School Catalog of The National Protestant Secondary School - Beirut,
1963-64, and from interviews with the school principal in January 1964.

31nterview with the school principal in January 1964,

4Interview with the school principal in January 1964.
5Interview with the school principal in January 1964,

6School Catalogs and interviews with school principal in January 1964,
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Pupils in the above mentioned schools are from various social
classes and different educational backgrounds,and levels. The following
table 1 gives an approximate picture of the fathers' educational level

of pupils of the study sample.

TABLE 1

1
Educational Level of Pupils® Fathers

Fathers' educational Level of 50 50 50 S50

Christiany Moslem {Christian{ Moslem

Boys Boys Girls Girls
1. Nothing 4 4 1 -
2. Elementary level 16 19 12 24
3. Complementary level (Brevet 2 3 - -
4. High school or its equiv. 14 18 20 17

5. Above high school, but below

B.A. 7 - 3 4
6. B.A. or above 5 5 7 S5
7. No Answer 2 1 r -

Pupils in these schools come from various sections of the city.2 The
following data gives an idea of the number of all pupils in the fifth and
sixth secondary classes, of the number of Lebanese full time and part time
teachers, and non-Lebanese teachers in all the secondary classes of the

) 3
5ix schools.

1
Pupils® answer to question "What is the educational level that
your father had achieved"? (See Appendix A, p. 1).

2Interviews with principals in January 1964,

3
School Records 1963-64 and principals interviews in January 1964,
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Number of Pupils Boys Girls
248 221
Number of teachers: Lebanese full- Lebanese part- Non-Lebanese
timers timers teachers
44 93 30

In schools where the fifth and sixth secondary classes were
divided into sections, questionnaires were answered by only one section
of each class,

Out of 137 Lebanese teachers in the six schools..only 36 teachers
responded to the questionnaire due to the fact that most of them are
part-timers. Many did not feel it an educational duty to answer the
questionnaire. Some of them expressed their disinterest in such studies.

The educational level, sex, and religion of teachers who responded

are distributed in the following way:

TABLE II

2
Information about Teachers' Educational Level

Teachers Christians Moslems
Educational Level !gg_teacherflbman teachert Man teachergWoman teacher
B.A. or above 6 9 7 2
Below B.A. but above
High school 3 - 1 3
High school or its equiv. - - - 3
Total 9 9 8 10

1
Lebanese and non-Lebanese included.

2
Section I of the questionnaire (See Appendix A.)
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It is of some value to note that the majority of responding
teachers are university graduates and professionals with the exception
of seven Moslem women teachers.

Only 64 Lebanese parents responded to the questionnaire of
which 32 were fathers, 19 mothers, 8 fathers and mothers jointly, two
fathers-teachers, and three mothers-teachers. Their educational level,

religion, and sex are distributed in the following way.

TABLE III
1
n i 0 ents Respondents® Edu e
Parents Christians Moslems
Educational Level Father Mother Father Mother
B.A. or above 1 - 2 -
Below B,A. but above
High school 1 1 - -
High school or its equiv. 11 7 6 4
High elementary or
elementary level 7 4 7 7
No Answer 1 = 2 e s
Total 24 12 17 11

Pupils respondents considered in the following study are all Lebanese
from the fifth and sixth secondary classes. Their ages range between

16 and 19 years old. They are from various Christian and Moslem sects.
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Their sectarian distribution is according to the following:-

- 1
Information about Pupils® age, and religious Sects

TABLE IV

Pupils

Age Range
Age Average
Religious Sects:

Orthodox
Maronite

Catholic
Protestant
Christian

Total

Christians
Boys Girls
16-19 16=19
17.50 | 16.85

26 31

11 6

4

4 5

- 4

50 50

Sunni

Shia
Moslem

28

18

50

24

22

50

The number of respondents

in the above mentioned sample was rounded by

eliminating randomely few papers from each group after discarding all

non-Lebanese and Armenian respondents, and Lebanese pupils whose ages

exceeded 19 years.




CHAPTER II

The following chapter includes mainly an analysis of disciplinary
aims, disciplinary problems.and their causes according to the evaluation

of Lebanese respondents to the previously mentioned questionnaire.

A. SCHOOL DISCIPLINARY AIMS AND OBJECTIVES.

School discipline is an ever-present problem to the educator,
as well as, to the pupil. Much thought has been given to it by many
educational leaders and philosophers; yetyit still remain; a problem
which faces teachers almost everyday. Rankin Webb in "A Study of The
Relationship of Teaching Difficulties Reported By Beginning Secondary
teachers to teachers Pupil Attitudes And other Variables" points out
many researches done in U.S.A. in which disciplinary problems were ranked
remarkably high among various other teaching difficulties.l Beginning
teachers from various states, Connecticut, California, Illinois, Kansas,
New York, Michigan, and Pennsylvania, rank discipline first among
teaching difficulties such as providing for individual and group needs,
the teaching learning situation and how to make it more effective,local
materials of instruction and others.2

John Stout,in an Oklahoma survey of school administrators and

supervisors to determine the greatest problems of beginning teachers

l(Unpublished Ph.D. Thesis, University of Arkansas, 1962),
pp. 19-26.

%Ibid., pp. 20-21.

o B
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"Deficiencies of Beginning Teachers" Journal of Teacher Education

March 1952, finds that beginning teachers are reported to be weakest
in discipline. Sixty-seven percent of school administrators and super-
visors say that teachers are most ineffective in discipline.

In Lebanon school discipline is recognized by many educators as
being an integral part of the educative process. Many Lebanese teachers
approve the saying "if there is any place on the surface of the earth
where order is the first and last, and highest law, that place is the
school room, without it, there can be no such thing as progress.

A review of literature on school discipline shows that all
educators believe in the necessity of discipline in order to get any-
thing done. The real clash among them comes over what is meant by
disciplinary aims, methods and means of securing them.

Sheviakov.Bossing,and others, define school discipline as
preparing boys and girls for life in a democratic society.2 It is
“the gradual transition from control by rule to control by reason.“3

Other definitions of discipline in various dictionaries illustrate
the broad context of discipline in education such as for example:

1. The process or result of directing or subordinating immediate

wishes, impulses, desires, or interests for the sake of an ideal or for

1
Ibid., p. 25.

2
Sheviakov and Fritz, Discipline For Today's Children And Youth,
(Washington, N.E.A. of the United States 1956), pPp. 5-T.

3
Nelson Bossing, Teaching In Secondary Schools (third ed.),
(Boston Houghton Mifflin Company, 1952), p. 484.
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the purpose of gaining more effective, dependable action.1

2. Direct authoritative controel of pupil behavior through
punishments and for rewards.

3. The characteristic degree and kind of orderliness in a given
school or the means by which that order is obtained; the maintenance
of conditions conducive to the efficient achievement of the schools'
functions.3

4. Correction, or the way or means by which pupils are trained
to act in accordance with established norms of behaviors.4

John Dewey looking into the meaning of discipline'in relation
to order in school sees that order is simply a thing relative to an
end. "If you have the end in view of forty or fifty children learning
set lessons to be recited to a teacher, your discipline must be devoted
to securing that result. But if the end in view is the development of
a spirit of social cooperation and community life, discipline must grow
out of and be relative to such an aim ... out of doing things that are
to produce results and out of doing these in a social and cooperative

way, there is born a discipline of its own kind and type."5

1
Carter V. Good (ed.), Dictionary of Education (1st ed.)
(McGraw-Hill Book Company, Inc. New York and London 1945), p. 134.

1bid.

3bid., p. 135

4
Sheviakov, op. cit., pp. 4-5.

5The Child And The Curriculum and The School and Society,
(The University of Chicago Press, 1956), pp. 16-17.
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The above mentioned definitions reflect the complexity of
the context of school discipline as an aim, means, action or state.

In the following study school discipline includes the following context
or meanings:~

1. The training or education of the human behavior towards
particular ideals, habits and actions, e.g. to develop in pupils a
sense of duty and respect of one self and others' rights; to behave
gently with everybody, young or old.

2. A state of order, regularity. A well-disciplined school
is an orderly, smoothly governed school, where the word &iscipline is
least used "where discipline is conspicuous by its absence".1

3. It is a means to bring back the order or to correct the
student, e.g., we discipline a student, or we take disciplinary actions
with respect to the misbehaving student.

Lebanese respondents® conception of school discipline is revealed
through their responses to the following statements in Table V. which
include some objectives of school discipline. It is of some value to
note that a significant majority of Lebanese respondents agree with
modern or progressive educational conceptions of school disciplinary

objective as being to develop in the pupil good ideals, interests and

1
William C. Bagley, School Discipline, (New York, The
Macmillan Ce. 1915), p. 1.
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habits for self government and good citizenship.l However, it is
worthy to note that a significant majority of parents and pupils still
believe that the purpose of discipline is to develop respect for the
authority of the teacher and school. This belief is also common among
a simple majority of teachers. The positive agreement of responses
with statements 1 and 3 might be due to the fact that the three groups,
and particularly parents and pupils consider respect for the authority
of the teacher and school among the good ideals that must be instilled
in pupils.

It is also interesting to note the difference between various
Lebanese respondents and Armenian respondents concerning statement
number 3. Eightysix percent of Lebanese respondents agree that "the
purpose of discipline is to develop respect for the authority of the
teacher and the school™, while only sixtythree percent of the Armenian
respondents agree with the statement. Only fortyseven percent of

Armenian parents agree with the above mentioned statement, while

lA "significant majority™ used in this thesis refers to a sample
disproportion which gives significance with the chi-square test at the
.05 level or better. That is, assuming that the sample of respondents
adequately represents the population of all possible respondents of
similar classification, a significant bias means that one may be 95%
(or more confident that a bias in the same direction exists in the
population of teachers, parents and students represented by the sample,
The detection of a significant majority is accomplished through the
use of Professor F.R. Korf's "Majority-minority test" formula (Maj-Min-1)
which yields a chi-square with one degree of freedom N
(corrected N for continuity).
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Statements Concerning Purposes of Corrective Measures which

were agreed with By A Significant Majority of The

Respondents

1

Responses of

Statements

36

Teachers

64
Parents

P

200
upils

300
Total

No.

%

No. %

No.

No.

. The purpose of disci-
pline is to develop in
the pupil good ideals,
interests and habits
for self government and
good citizenship.

. The purpose of disci=-
pline is to keep order
in school.

. The purpose of disci-
pline is to develop
respect for the authori-
ty of the teacher and
school.

. The purpose of Disci-

pline is equally to set
an example for others a
to correct the misbehav-
ing pupil,

. The purpose of disci-

29

23

31

pline is mainly to corregt

the misbehaving pupil
and qnly secondarily to
set /example for others.

. The purpose of disci-
pline is mainly to set
an example for others
and only secondarily to
correct the misbehaving
pupil.

33

21

100

81

64

86

92

58

64 100

99 92

51 80

51 80

a7 73

194

191

186

169

161

163

97

96

96

84

80

82

294

278

268

251

245

231

98

93

86

84

82

7

1
Questionnaire, Section IV, Numbers 42-27. (See Appendix A.)
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1
ninetytwo percent of Lebanese parents agree with it.
This significant difference about Lebanese and Armenians is
possibly due, either to the existing common belief among warious

Lebanese respondents that |4 < 0 J =S ls)_,.‘_,;._:.l; o y

"to him who teaches me a word I become a slave"”, or to the actal

existence of wide distances between the Lebanese teacher and school
on oneside and the Lebanese pupil and parent on the other side.

It is of some value to note that a significant majority of
Lebanese respondents agree that the purpose of discipline is to correct
the misbehaving pupil, as well as to set an example for oihers.

However when respondents were asked to give priority to the
purpose of discipline as "correction of the misbehaving pupil™, or
"setting an example for others", Lebanese teachers and parents® responses
show that they agree more significantly with the purpose of discipline
as mainly to correct the misbehaving pupil and only secondarily to set
an example for others, while Lebanese pupils agree with both the 5th and

6th statements equally.

B. THE EXISTING MISBEHAVIORS AND THEIR CLASSIFICATION.

Disciplinary problems are evidenced through misbehaviors. The
word misbehavior is defined as "Behavior on the part of a pupil that
indicates antagonism to authority, non-conformity to established standards

of decency, neatness, or routinme, failure to study sufficiently, or lack

of integrity.2 An individual misbehaves when he acts in a way which

lJizmejian, op. cit., Table 2, p. 16.

2Good. op. cit., p. 262.
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defies social rules, or norms, or when his act is not accepted by the
group.

Drawing from her readings and her teaching experience, the writer
finds that teachers disagree on what constitutes misbehaviors in adolescence,
Some of them find most of their pupils disorderly, and misbehaving if
they are talkative, noisy, untidy, careless about their appearance, in-
attentive, untruthful, dishonest, disobedient, others find some of the
above mentioned qualities as somehow normal in children of a certain age.
Reinoehl points to the fact that acts of misbehavior conflict directly
with acceptable standards of obedience, orderliness, and morality.l As
mentioned previously, different geographical backgrounds, cultures, and
civilizations create different definitions of misbehaviors. The evaluation
of the misbehavior itself differs according to age, sex, cultural group,
educational background and the like. A particular behavior may be considered
normal, and therefore tolerated, or encouraged in one place, where as it
may be considered a misbehavior, even a serious one in another place. For
example, going to dancing parties with a member of the opposite sex is
considered as a “serious misbehavior" by one group and "not a misbehavior"
by another cultural group.

Moreover, it is as difficult to determine how unruly, or unsocial
an act is as it is to determine how bad, or how wrong it may be. Situ-
ations in which acts occur and opinions regarding them vary greatly.

However, the author will attempt to classify answers of respondents

1
Classroom Administration And Pupil Adjustment, (New York, D.
Appleton - Century Company, Inc., 1940), p. 377.
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concerning misbehaviors from the point of view of frequency, and degree
of seriousness of occurence. The author is not the first to use an
approximate list of frequency of occurence of misbehaviors. Mr.
Jizmejianl, Cutts and Mosely and many others have used similar procedures
for analysis of behavior problems, or misbehaviors.

1. Frequency As A Basis of Classification

Table VI shows how respondents classify various misbehaviors in
order of frequency of occurence. The above mentioned frequent mis-
behaviors in Lebanese Secondary Schools are more or less similar to
those existing in Armenian Secondary Schools. For example talking
without permission, cheating, giggling, eating or chewing in class,
untruthfulness, deceiving, stealing, making fun of the teacher, bullying
others are among the most frequent misbehaviors mentioned by both
Lebanese and Armenian groups and sub-groups. However Armenian groups
mention the occurence of the above-mentioned misbehaviors more frequently
than the Lebanese groups.

Talking, cheating in various forms, untruthfulness and deceiving
are considered as more frequent by Lebanese teachers than by Lebanese
Parents, or pupils. Pupils and parents seem to be more aware of the
actual existence of behaviors such as chewing, eating, absence without

excuse and making fun of the teacher. Moreover, behaviors such as

102. cit.

2

Norma E. Cutts, Nicholas Mosely, Practical School Discipline
And Mental Hygiene, (New York, Houghton Mifflin Co., 1941), Appendi x,
p. 310, 311.

3
Jizmejian, op. cit., Table 3, p. 23.
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TABLE VI

1
Most Frequent Misbehaviors Based on The Choices of 244 Respondents

Responses of
% 30 41 173 244
Misbehaviors Teachers Parents Pupils Total
No. % | No. %] No. % |No.

1. Eating or chewing in class| 12 40 - 20 49 | 108 - 62 140 ' 57
2. Talking without permission

in class. 22 23 23 56 8l 47 (126 52
3. Cheating in various forms 20 67 17 41 70 40 [ 10T 44
4. Giggling. 7 23 16 39 50 29| 73 30
5. Absence from classes with-

out excuse. 6 20 14 34 43 25| 63 26
6. Scratching initials or

breaking chairs or other

properties. 8 27 8 20 56 32| 62 25
7. Making fun of the teacher

in his presence or absence.| 4 13 16 39 40 23 | 60 24
8. Bullying others. 4. 13 8 20 44 25| 56 23
9. Protesting openly against

the teacher's decision or

disobedience. 3 10 11 27 43 25| 57 23
10.Stealing minor, or major

things. 8 27 13 32 32 18 | 53 22
11.Tardiness. 9 30 7 17 34 20| 50 20
12.Untruthfullness and

deceiving. 10 33 6 15 34 20| 50 20
13.Throwing papers, chalk,

pencils or passing notes to

classmates. 3 10 8 20 37 22 | 48 20
14.Using insulting words to

school mates. 3 10 5 12 34 20 | 42 17
15.Smoking in or outside sch. 3 10 5 12 29 16 | 31 15

1. These misbehaviors were identified by the responses to the
question "using list on page 2 (Questionnaire Section II) mention five or more
misbehaviors which occur most frequently". (See Appendix A).

+ Out of 42 listed behaviors these received the highest frequencies of
responses,
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gossiping on classmates, leaving home without informing parents, wearing
high heels or decolleté, are considered by five percent of the Lebanese
pupils as being among the most frequent misbehaviors although these were
not listed in part II of the questionnaire. It seems that senior high
school pupils are concerned about physical appearance. A higher percentage
might have responded, if items concerning fashions were listed.

It is worthy to note that analysis of boys and girls' suggestions
of the most frequent misbehaviors existing in schools does not show any
significant difference worthy of mention among the two groups.

2, A Classification of Misbehaviors Based On The Degree of Sefiogsness.

Table VII shows what the respondents consider to be the most
serious misbehaviors in their free responses to the question "please
mention five of the most serious m_isbehaviors".1 It is interesting to
note that behaviors such as stealing, making fun of and insulting the
teacher, bullying others, cheating, and disobeying teacher are considered
serious by all groups in general, and teachers in particular, while smoking,
drinking wine or beer, gambling, writing love letters and behaviors related
to sex-love are considered more serious by parents and pupils than by
teachers. It is of some value to note that behaviors such as talking,
passing notes, and excessive restlessness are considered very serious mis-
behaviors by teachers more than by pupils and parents. Social behaviors
such as belonging to political parties without informing parents, dis-

obedience of parents, laziness, going to prostitutes and truancy are

lOut of 56 kinds of misbehaviors mentioned in the free responses,
these 14 are mentioned most. Questionnaire part VI. (See Appendix A).
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TABLE VII

Most Serious Misbehaviors Based on The Free Responses of

229 ﬂespondentsl

Responses of
24 37 168 229
Misbehaviors Teachers | Parents Pupils Total
No. % | No. % | No. % | No. %

1. Stealing minor or major things™ 24 100 |24 65 | 80 48 | 128 56
2. Making fun of and insulting the

teacher 1n his presence or

absence. 11 46 |14 38 | 67 40 92 40
3. Behaving roughly with classmates

and bullying others. 10 42 |11 30 | 52 31 73 32
4. Gambling in or outside school. 4 17 |12 32 |55 33 71 31
5. Cheating in any form.+ 12 50 |19 51 | 29 17 60 26
6. Smoking in or outside school.+ 2 8 |11 30 | 43 26 56 24
7. Drinking beer or wine in or out-

side school. 1 4 |10 27 143 26 54 24
8. Untruthfullness and deceiving

teachers.* 4 17| 8 22 |40 24 52 23
9. Disobeying or protesting openly

against the teacher®s decisions 11 46 | 9 24 |28 17 448 21
10.Using insulting words to class-

mates or teachers.t 4 17|15 14 |38 23 | 41 20
11.Writing love letters, going to

movies, to dancing parties, steriod

with a member of the opposite sex | - -19 24 |34 20 43 19
12.Scratching initials on desks or

brealing chairs and windows.” 10 42 |5 14 |25 15 | 40 17
13.Passing notes, throwing papers,

talking and showing excessive

restlessness. 9 38 | 2 5 |26 15 37 16
14.Miscellaneous. Belonging to

political parties, disobedience of

parents, laziness, going to

protitutes, truancy, and beating

the teacher or the teacher beating

students and laughing at them. 3 12 |13 36 |37 22 53 23

1
Ibid.

+ Also considered among the frequent misbehaviors (See Table VI).
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suggested freely by pupils and parents more frequently than by teachers.
In their responses to the question "Please mention five of the most serious
mi shehaviors and give the best corrective measure or measures for each in
the space below", teachers seem to be more concerned about school mis-
behaviors, while pupils and parents are more concerned about daily life
problems outside the school.

It is of some value to mention that numbers with asterisks (1,2,3,
5,6,8,9,10,12,13) are also considered among the most frequent misbehaviors

1
in Lebanese Secondary Schools.

In comparing Table VII with Mr. Jizmejian's findings in a similar
study in Armenian Secondary schools, the author finds close similarities,
between frequency of occurence of these misbehaviors 2 Armenians® attitudes
and Lebanese attitudes particularly towards stealing, making fun of and
insulting the teacher, behaving roughly or bullying others, cheating,
smoking, untruthfullness and disobedience are also similar.

Further analysis of Lebanese respondents' classification of the
degree of seriousness of behaviors according to their responses to a given
list of behaviors reveals a clearer picture of each group and sub-groups
attitudes concerning some behaviors.

There seems to be remarkable consistency in respondents' answers

to what they consider as most serious and most frequent misbehaviors when

1
See Table VI and VII.

2Jizmejian, op. eit., p. 30.

3
Questionnaire, Section II, (See Appendix A).
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TABLE VIII
Misbehaviors Classified As "Very Serious" or "Rather Serious™
B Significant Maj f Re ents en Lis .1
Responses of
Misbehaviors 36 64 200 300
ARaNYa0E Teachers Parents Pupils Total
No. % | No. % |No. % |[No. %
1. Stealing major things (e.g.
money, valuables) 35 97 61 95 190 95 (286 95
2. Using insulting words to
school mates 34 9% 58 91 1193 96 |285 95
I
3. Behaving without respect in |
Chapel or in church hours. 30 83 60 94 1193 96 |283 94
4. Giggling. 34 9 63 98 |184 92 (281 93
5. Bullying others. 32 89 57 89 |187 94 (276 92
6. Making fun of and insulting
the teacher in his absence 30 83 59 92 1185 92 (274 91
7. Untruthfullness (telling lies). | 34 94 55 86 (183 92 |272 91
8. Gambling. 33 92 61 95 |[159 85 |253 91
9. Behaving roughly (pushing and
pulling). 33 92 60 94 |176 88 |269 90
10. Breaking chairs, windows. 33 92 59 92 |178 89 |270 90
11. Aiding others in their cheating
or lying. 34 9 60 94 |177 838 |271 90
12. Making practical jokes (e.g.
putting tacks on chairs). 26 T2 60 94 |181 96 |267 89
13. Making fun of and insulting
the teacher in his presence. 34 9 57 89 |176 88 (267 89
14. Stealing minor things (paper,
pencils, etc.) 31 86 59 92 |178 89 (268 89
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TABLE VIII (Continued)

Responses of

ishekavi 36 64 200 300
Aishehariors Teachers Parents Pupils Total
No. % | No. % | No. No. %

15. Cheating during tests and

examinations. 35 97 56 88 | 172 86| 263 88
16. Absence without excuse. 30 83 61 95 | 164 82|255 85
17. Disobeying the teacher. 30 83 57 89 | 166 83253 84
18. Eating in the classroom. 30 83 55 86 | 161 80| 246 82
19. Deceiving teachers. 29 80 52 80 | 163 82244 81
20. Cheating by copying homework .

from others. 30 83 39 92 | 146 T3 |236 79
21. Throwing papers, chalk, pencils.{33 92 53 83 |149 741|235 78
22. Joining in organized noise

making. 29 80 48 75 |141 T70|218 73
23. Neglecting assigned duties. 21 75 47 73 |139 T0 (213 T1
24. Smoking at school parties, 19 53 48 76 |128 T0|195 7O
25. Tardiness. 24 67 50 78 |128 64 | 202 67
26. Protesting openly against the

teacher. 20 56 48 75 |126 63 [194 65
27. Showing excessive restlessness. {22 61 44 69 1126 63 |192 64
28. Never volunteering to help

teacher or classmates. 10 28 43 67 |140 70 [193 64
29. Scratching initials on desks. 26 T2 51 80 (115 58 |192 64
30. Talking without permission in

the class. 21 58 49 77 (110 55 (180 60
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Table VI and Table VII are lumped and compared with the twenty-nine

misbehaviors which are considered serious by a significant majority of

respondents in Table VIII.

However, a more detailed analysis of various

sub-groups responses indicates that though many behaviors are considered

"Very Serious", or "Rather Serious" by the majority of the respondents,

students consider some behaviors less serious than teachers in general

and parents in particular,

TABLE IX

Behaviors Considered remarkably less serious by pupils

Than by Parents or Teachers

Responses of

Behaviors 200 36 64

Pupils Teachers Parents

No. % | No. %I No. %

1. Throwing papers, chalk, pencils etc. 149 74 | 33 92 | 53 83

2. Tardiness to classes or school. 128 64 | 24 67 | 50 78

3. Scratching initials on desks. 115 58 | 26 72 |51 80
4. Joining in organized noise making

(e.g. humming). 141 70 | 29 80 |48 75

5. Cheating by copying homework from others| 146 73 | 30 83 |59 92

Table IX shows that a higher majority of parents and teachers

consider throwing papers, scratching initials, noise making and cheating

as serious misbehaviors than pupils, while Table X shows that teachers

consider chewing gum in school, never volunteering to help teachers or

classmates, making practical jokes and smoking at school parties as serious

misbehaviors less than pupils and parents.
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TABLE X

Behaviors Considered Serious by a Higher Majority of Pupils

And Parents Than by Teachers

Responses of

Bakivi 36 64 200
PREETEES Teachers Parents Pupils
No. % | No. % | No. %
1, Chewing gum in school. 15 42 43 67 | 115 58
2. Never volunteering to help teacher or
classmates. 10 28 43 67 | 140 70
3J. Making practical jokes (puts tacks on
chairs). 26 72 60 - 94 | 181 96
4. Protests openly against the teacher's
decision. 20 56 48 75 | 126 63
1
5. Smoking at school parties. 19 53 48 76 | 128 70

There seems to be more leniency on the part of the teachers in behaviors

which are not closely related to classroom situations particularly chewing

gum in school, smoking at school parties, and never volunteering to help

teachers or classmates. The latter does not cause any trouble or noise in

the classroom although it is related to classroom situations and some

psychologists consider it as serious.

In general, it is interesting to note that parents show more

conservatism than both teachers and pupils concerning some behaviors. 1In

Tact, further analysis of behaviors considered "Negligible", or "not -

) |

Number of pupils are 188 instead of 200 in this item for reasons

mentioned previously.
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misbehaviors by the significant majority of respondents in Table XI

shows clearly that teachers are more liberal or tolerent in social behaviors
concerning the opposite sex than parents and pupils although there are
great similarities in the attitude of teachers and pupils particularly
concerning going to adventure or love movies, going out walking, to movies,
and dancing parties with a member of the opposite sex.

Comparing Table XI with a similar investigation among Armenian
teachers, parents-and pupils, the author finds that Lebanese teachers are
the most liberal in seocial and sex-love behaviors, among Lebanese and
Armenian groupsl, particularly concerning statements numbér 2,3,4 and 6 in
Table XI, Lebanese and Armenian parents respondents show similar attitudes
concerning sex-love behaviors, although Armenians show more conservatism.
It is also interesting to note that a significant majority of Lebanese
pupils,and Armenian senior pupils consider statements concerning sex-love
behaviors, smoking and going to love movies as'negligible"or"not mis-
behaviors."

It is of some value to note parents' response to smoking outside
school as a negligible misbehavior Number 7 Table XI,and their response
to smoking at school parties as arserions misbehavior Table X Item 5.

Parents seem to accept smoking outside school rather than in school.

1
Jiz. op. cit., pp. 28-46.
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TABLE XI

Behaviors considered "Negligible"” or "Not-Misbehavior™ By

The Significant Majority of The Respondents’

"Negligible™ or "Not Misbehaviors™
Responses of

Behaviors 36 64 200 300
Teachers Parents Pupils Total
No. % | No. % | No. % |No. %
1. Going to adventure movies. 34 94 51 80| 184 92 |269 90
2. Going to movies with a member 2
of the opposite sex. 32 89 34 53 | 155 82 (221 75
3. Going to dancing parties with a i 2
member of the opposite sex. 31 86 34 53 | 145 77 |212 T2
4. Going out walking with a member 9
of the opposite sex. 32 B9 36 56 | 142 717|210 T2
5. Going to love movies. 28 78 36 56 | 156 83220 75
6. Writing love letters. 31 86 31 48 | 126 682 188 67
2
7. Smoking outside school. 21 58 34 53 | 118 62 |173 58

Behaviors Considered differently by Sub-groups.

Table XII shows that girls are more tolerent when behaviors such
as "talking without permission in the class™, "throwing papers, chalks,
" on

pencils”,"tardiness,"and "cheating by copying homework from others" are

considered. There seems to be general affirmation of the saying "girls are

1
These responses are the sum of the third and fourth columns of
section II in the questionnaire (See Appendix A).

2Number of pupils is 188 in statements 2,3,4,5,6,7 for previously
mentioned reasons.
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TABLE XII

Behaviors Considered Less Serious by Girls than by Boys

"Serious misbehavior"Responses of

Behaviors 100 100
Boys Girls
No. % No. %
1. Talking without permission in the
class. 68 68 52 52
2. Throwing papers, chalk, pencils, etc. | 85 85 64 64
3. Tardiness to classes or school. 73 73 55 55
4. Cheating by copying homework from :
others. 78 78 69 69
5. Cheating during tests and examinations| 87 87 85 85

usually more talkative than boys". Moreover it is astonishing to see that
cheating is less frequently conmsidered as "A Very Serious Misbehavior"by
girls, than boys although a simple majority considers it a misbehavior.

It might be interesting to make a further detailed investigation
of cheating in various forms in schools of boys and girls , the correspond-
ing corrective or preventive measures, as well as pupils attitudes towards
them.

Analysis of behaviors which are considered as"negligible"or"not
misbehaviors”shows that Christian and Moslem girls are more conservative
than boys in their opinions concerning going to love movies, smoking out-
side school, and writing love letters although a simple majority of them

consider these behaviors as not misbehaviors.
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TABLE XIII

Behaviors Considered Less Serious By Boys Than By Girls

Negligible or Not misbehaviors
100 100
Behaviors Beva Girls
No. % No. %
1. Going to love movies 83 83 76 76
1
2. Smoking outside school 63 72 56 56
3. Writing love letters to a member 1
of the opposite sex. 82 93 53 53

TABLE XIV

Behaviors Considered Less Serious by Christian Respondents

Than By Moslem gggngndgngsz

"Serious and Very Serious Responses 0f]
Misbehaviors 1% 146
Christians Moslems
No. % No. %
1. Drinking beer or wine at school
parties. 60 39 112 76
2. Drinking beer or wine outside school 60 39 100 68
3. Writes love letters to a member of
the opposite sex. 42 27 60 41
4. Goes out walking with a member of the
opposite sex. 19 12 52 36
5. Goes to movies with a member of the
opposite sex. 20 13 59 40
6. Goes to dancing parties with a member
of the opposite sex. 17 11 59 40

1Numher of Moslem boys is 38 instead of 50 for previously
mentioned reasons.

2Each category includes pupils, parents, teachers of each
religious group.
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Table XIV shows that drinking beer or wine and behaviors related

to sex-love relations are considered as misbehaviors by a greater majority

of Moslems than by Christians. A further detailed analysis of Table XIV

in Table XV shows a moslem bias concerning these items particularly

pupils and parents. Moslem teachers are more liberal in their attitudes

towards sex-love relationships, but not concerning drinking for obvious

reasons. In fact, drinking is religiously prohibited according to the

Moslem religion.

TABLE XV

A Detailed Analysis of Items Where Misbehaviors are Considered

Less Serious by Christians Than Moslem Respggdgn;gl

Serious Misbehaviors
100 88 36 28 18 18

Behaviors Christ.| Moslem|Chris. |Moslem|Chris. |[Moslem
Pupils | Pupils |Parent |Parent |Teach. |[Teach.
No. % |No. %INo. %INo. %|No. X%|No. %

1. Drinking beer or wine at g
school parties. 36 36 |76 86|19 53| 22 78| 5 28| 14 78

2. Drinking beer or wine outside ;
school. 31 31|63 72)21 58| 21 75| 8 44| 16 89

3. Writing love letters to a P
member of the opposite sex. 24 24 |38 41|14 39|19 68| 4 22| 317

4. Going out walking with a 9
member of the opposite sex. 9 9 (30 3271028(18 64| - ~| 4 22

5. Going to movies with a member 9
of the opposite sex. 9 913 38|1130|1968| - =~| 4 22

6. Going to dancing parties with >
a member of the opposite sex.{ 6 6 (37 40711 30|17 61| - ~| 5 28

1. Number of Moslem boys is 38 instead of 50, as a result tota} of
Moslem boys and girls is 88 instead of 100 in all the above items.

2. Ibid.
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It is interesting to note that even Moslem teachers seem to be
more conservative than Christian teachers, particularly concerning drinking
and going to dancing parties with a member of the opposite sex. Christian
parents show some conservatism concerning drinking, but not in sex-love
relations,

Christian pupils and teachers are the most liberal. This might

be due to cultural background and more openness towards western ideas than

Moslems.
TABLE XVI
Behaviors Considered more Serious by Christians Than
By Moslems
A Serious Misbehavior. Responses of
100 100 36 28 18 18
Behaviors Christ] Moslem | Christ.| Moslem | Christ.| Moslem
Pupils | Pupils | Parent | Parent | Teach. | Teacher
No. %I No. %|[No. %|[No. %|Ne. %|No. %
Joining an organized
strike in the school 48 48|14 14|21 58| 9 37|10 56| 3 16

I't is also interesting to note that Christians consider joining an
organized strike in the school as a serious misbehavior more remarkably than
Moslems. A majority of Christian parents and teachers consider it as very
serious while a minority of both Moslem teachers and parents consider it as
a serious misbehavior. Both Christian and Moslem pupils do not consider it
a serious misbehavior although Christians consider it as a serious misbehavior
more than Moslems. There seems to be an inclination among Moslems to believe

in the rightness and usefulness of strikes even at school. In fact some
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Moslem pupils have already participated in strikes which were organized

in their schools.

Some Behaviors Considered By Lebanese as "Grave™ or "Make For Considerable
Difficulties™.

An investigation among Christian and Moslem teachers concerning 50
behaviors reveals that a significant majority of each group consider sixteen
behaviors as extremely grave problems among which figure "Stealing",
"Bullying"™, “"Disobedience", "Untruthfulness", "Cheating", "Disorderliness
in class"™, and "Quarrelsomeness"™ which are directly related to classroom

situations.

TABLE XVII

Behavior Problems Considered Extremely Grave or Make
For Considerable Difficulties as Evaluated By 35

Teachers Respondents

"An extremely grave problem"™ or “makes
Copsider the follewing for considerable difficulty™, Responses o
18 17 35

Christian Moslem Total

Teachers Teachers

No. % No. % No. %
1. Impertinence, defiance. 18 100 17 100 35 100
2. Stealing. 17 94 17 100 34 97
3. Impudence, rudeness. 17 94 17 100 34 97
4. Cruelty, bullying. 17 94 16 94 33 94
5. Disobedience. 15 83 17 100 32 91
6. Untruthfulness. 16 89 16 94 32 91
7. Heterosexual activity. 14 78 17 100 31 88
8. Masturbation. ' 15 83 16 94 31 88
9. Obscene notes, talk. 15 83 16 94 31 88
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TABLE XVII (Continued)

1 Consider the following

"An extremely grave problem or makes

for considerable difficu

Lty", Responsesof

1 i 17 35

Christian Moslem Total

Teachers Teachers

No.. % No. % No. %
10. Truancy 15 83 16 94 31 88
11. Cheating 16 89 15 88 31 68
12, Domineering 17 98 13 76 30 86
13. Imaginative lying 14 78 16 94 30 86
14. Disorderliness in class 16 89 13 76 29 83
15. Quarrelsomeness 15 83 14 82 29 83
16. Profanity 14 78 14 82 20 80
17. Unsocialness 15 83 12 70 27 7
18. Destroying school materials 12 67 15 88 27 7
19. Resentfulness 15 83 11 64 26 74
20, Stubborness 12 67 13 76 25 71
21, Unreliableness 12 67 12 70 24 69
22. Temper tantrums 14 78 10 59 24 69
23. Enuresis 13 72 i 64 24 69
24, Selfishness 13 72 10 59 23 66
25. Unhappy, depressed 12 67 11 64 23 66
26. Carelessness in work 12 67 10 64 23 66
27. Inattention 13 T2 9 53 22 63
28. Physical coward 12 67 10 © 59 22 63
29. Laziness 10 35 12 70 22 63

Table XVII shows that 28 out of 50 behavior problems are considered by

a significant majority of Lebanese teachers as behaviors extremely grave or
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making for considerable difficulty.

It is also interesting to note that "Impertinence”, "Defiance",
"Stealing","Rudeness”, "Cruelty", "Disobedience"™, "Untruthfulness" are
rated as extremely grave problems by both Christian and Moslem teachers,
while behaviors such as "Cheating™, "Disorderliness in class", "Quarrel-
someness", "Unsocialness", "Stubborness"™, "Carelessness™ are also
considered grave problems but with less significance than the first six
behaviors.

It is also worthy o note that Moslem teachers differ in opinions

concerning certain behavior problems. For example, Table XVIII shows

TABLE XVIII

Behavior Problems Considered Extremely Grave or Make for

Considerable Difficulty Less By Christiam Than By Moslems

Responses of
18 17

Christian Moslem

Teachers Teachers

No. % No. %
1. Heterosexual activity. 14 78 17 100
2. Destroying school materials, 12 67 15 88
3. Laziness, 10 55 12 70
4. Suspiciousness. 8 44 12 70
5. Over-critical of others. 9 50 12 70

that a greater majority of Moslem than Christian teachers consider
"Heterosexual activity" as an "Extremely Grave Problem". Their attitudes

toward sex-love items are in consistency with their responses to similar
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items in Section II of the questionnaire. In fact only seventy-eight
percent of Christian Teachers consider "Heterosexual activity™ as a

"Grave Problem" while hundred percent of Moslem teachers consider it a
grave problem. "Destroying school materials™, "Laziness", "Suspiciousness”,
and "Being over-critical of others" are considered as extremely grave

problems by a greater majority of Moslem teachers than Christian teachers.

TABLE XIX

Behavior Problems Considered Extremely Grave, or Make

For Considerable Difficulty Less By Moslems Than

By Christians

Responses of
18 17

Christian Moslem

Teachers Teachers

No. % No. %
1. Nervousness, 12 67 6 35
2. Disorderliness in class., 16 89 13 76
3. Easily discouraged, 12 67 6 35
4. Selfishness, 13 T2 10 59
5. Inattention. 13 T2 9 53
6. Resentfulness, 15 83 11 64
7. Unsocialness. 15 83 12 70

It is also worthy to note that in Table XIX a greater majority of
Christian teachers consider "Nervousness", "Disorderliness in class",
"Selfishness”, "Inattention™, "Resentfulness", and "Unsocialness" as

"Extremely Grave Problems™ more than Moslem teachers.
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Only four behaviors "talkativeness™, "whispering", "attracting
attention™, and "Shyness™ out of 50 behaviors are considered by a majority

of Lebanese teachers as behaviors of only slight consequence.

TABLE XX

Behaviors Considered By a Majority of Teacher Respondents

As Behaviors of Only Slight Importance or Not Behavior

Problems

. "Of only slight consequence or not
Consider the following behavior problems.” Responses of
18 17 - 35
Christian Moslem Total
Teachers _Teachers
No. % No. % No.
1. Talkativeness (instead of
tattling). 16 89 13 76 29 83
2. Whispering, 13 72 13 76 26 74
3. Attracting attention. 12 67 12 70 24 69
4. Shyness, 12 67 10 59 22 63

Comparing Lebanese teachers' ratings of the relative seriousness
of the 29 behaviors considered as "Grave Problems", or "Make for Considerable
Difficulty" in Table XVII, and the rating of the same behaviors by American

teachers and American Mental hygienists in E.K. Wickman, Children's

1
Behavior and Teachers® Attitudes, 1928, the writer finds the following

similarities and differences among the three groups:

1
Paul Landis, op. cit., pp. 198-99.
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1. Both Lebanese and American teachers consider "Impertinence".
"Stealing", "Untruthfulness", "Disobedience", "Heterosexual activity",
"Masturbation™, Obscene notes or talks", "Truancy", and "Cheating among
the first eleven behaviors as being "Extremely grave problems" while
American mental hygienists consider them among behaviors of "Considerable
and slight importance".

2. "Profanity", "Carelessness in work", "Inattention™, and "Laziness"
are also more considered by Lebanese and American teachers as behaviors
of "Considerable importance"”, than by American mental hygienists.

3. "Unsocialness", "Resentfulness", "Unhappy depressed" are more
considered by American mental hygienists than Lebanese and American teachers
as behaviors of considerable importance. "Physical coward" is also considered
by mental hygienists among behaviors of "Considerable importance" more than
by Lebanese or American teachers.

4. "Bullying others™ is considered similarly by the three groups
as a behavior of grave and considerable importance.

5. "Domineering", "Stubborness™ are considered by Lebanese teachers
and American mental hygienists of considerable importance, while American
teachers tend to consider them "Behaviors of slight consequence".

6. Lebanese teachers and American mental hygienists consider
"Unreliableness" as a less behavior problem than American teachers.

7. Lebanese teachers consider "Rudeness™, "Imaginative lying",
"Disorderliness in class", "Quarrelsomeness™ as behaviors of considerable
importance more than American teachers, or mental hygienists.

8. "Destroying school materials", "temper tantrums”, and "Laziness"

are considered by American teachers as "Behaviors of considerable importance"”
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by
more than by Lebanese teachers and particularly more than/American mental

hygienists.

9. "Whispering", "Attracting attention" in Table XX are considered
by the three groups as behaviors of slight importance; shyness is considered
by American mental hygienists as a behavior of considerable importance,
while Lebanese and American teachers consider it a behavior problem of slight
importance.

Having a general look at Lebanese teachers® ratings of the 33
behaviors in Table XIX and XX, and American teachers and mental hygienists
ratings of the same behaviors in Landisl the writer can say that Lebanese
and American teachers tend to agree more than disagree particularly in rating
the first 11 behaviors numbers (1-11) with the exception of "Rudeness" or
"Impudence",

Lebanese and American mental hygienists tend to agree in their ratings
of behaviors such as "Domineering™, "Stubborness", and "Laziness", while
American teachers and mental hygienists tend to agree together and disagree
with the Lebanese teachers in rating particularly "Imaginative lying",
"Quarrelsomeness", and to a less extent in rating "Destroying school materials".

There seems to be a greater tendency among Lebanese and American
teachers to consider behaviors of "Extremely grave importance”, and of
"Considerable importance" from a disciplinary standpoint and from the stand-

point of moral taboos, such as "Hetero-sexual activity", "Masturbation",

1
Op. cit., pp. 198-99.

2
Landis, op. cit., p. 198-99 and Table XVII of the actual study.
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"Cheating”™, "Disobedience”, while American mental hygienists consider
traits important in terms of the long-time effect on personality development
such as for example "Unsocialness", "Suspiciousness", and "Unhappy or

depressed™.

C. ANALYSIS AND CLASSIFICATION OF CAUSES OF THE EXISTING MISBEHAVIORS
AND SUGGESTIONS FOR SCHOOL. DISCIPLINE.

1. Classification of Causes

Researches into the nature of personality and its development
have refuted the belief that persons are inherently evil because of original
sin. They have demonstrated that blame for misbehavior cannot always be
placed wholly upon the individual. Sometimes, even the individual is less
to blame than certain other persons and factors in his environment. Now-
adays, misbehavior is regarded as an outgrowth of the total life history
of an individual. There is more emphasis on the family, the school, and the
peer group as important determinants in shaping and influencing the whole
personality of the child, as well as, shaping the good, or bad aspects of his
behavior. Some social scientists go even further to assume that troublesome,
lazy, uninterested pupils in schools are products of homes, general cultural
environments, and systems of education which do not satisfy the purposes of
those pupils, which place them in situations maladjusted to their levels of
maturity, and to their aptitudes.1

Table XXI shows that Lebanese respondents' answers to the question

"Please mention some cases of Misbehaviors" include many of the above

(S
William H. Burton, The Guidance of Learning Activities (2nd ed.)
(New York, Appleton - Century - Crafts, Inc., 1952), p. 173.
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mentioned determinants, or major causes of adolescents misbehavior.

TABLE XXI

Major Causes of Misbehaviors, Based on The Free Responses
2
of 218 Respondents

Responses of
25 35 158 218
Teachers | Parents Pupils Total
No. % [No. % | No. % | No. %

Summarised Causes

1. Teacher's
Personality, lenient, weak, strict
and severe. Much sociable, much
solumn, Inability in teaching, lack
of teaching method; lack of knowledge
of student psychology; Partiality ang
favoritism; Teacher's bad exemplary
life; lack of knowledge of mis-
behavior causes; absence; the way he
dresses. 19 76 |18 51 | 86 54| 123 56

2. School
Lack of good organization and
administration; too severeness in
discipline, lack of definite
regulations; failure in the execu-
tion of the regulations; lack of co-
curricular activities; overloaded
schedules; use of unwise corrective
measure such as corporal punishment
slapping, scolding in front of
others; too leniency; bad education
in the elementary school 8 32 |23 66 | 47 30 78 36

3. Unsympathetic Atmosphere in school
Weak personality of the principal;
lack of cooperation among teachers,
principals, parents and students;
lack of guidance; bad regulations
between students teachers and
principal; lack of understanding
between principal and pupils 9 36 8 23 | 23 14 40 18

1
See Table XXI in the Appendix B.

2
These free responses were given to the question "Please mention
some causes of misbehaviors™ Section VII of the questionnaire (See Appendix A).
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TABLE XXI (Continued)

Responses of
25 35 158 218
Teachers| Parents| Pupils | Total
No. % | No. % | No. % |[No. %

Summarised Causes

4. Student's
Personal troubles; mental weakness;
frustration; complexes; aggressive-
ness; timidity; laziness; over-
activeness; age needs and cravings;
love affairs; physical deficiency or
disease; general structure and
inherent tendencies; revengeful
spirit; psychological causes such as
need for recognition; hate; jealousy;
unhappiness; immaturity; imitation;
likeness to show up. Student's dis-
interest in various academic subjects;
low grades or age (too young or too
old for his class. 18 52 |19 54 (92 58| 129 59

5. Home
Home background and outside en-
vironment of the pupil; home trouble;
poverty; severe discipline; parents'
leniency; parents® lack of good
relation with each other and with
their children; parents' inattention
to their children behavior or
conduct; favoritism at home; parents'
ignorance of their troubles or needs;
parents' bad example; home education;
outside environment of the student
friends playmates; the quartier he
lives, movies, traditionalism, lack
of religious education. 29 83 (35 100 (135 85| 199 92

6. School Physical set up
Inadequacy of building; equipment
playground of the school; bad
ventilation and temperature of the
classes crowded classes. - - 1 3 9 6 10 4

All parents, eight-five percent of pupils and eight-three percent of
teachers have emphasized home as a major cause of misbehavior. Pupils, more
often than parents and teachers, suggest "Home troubles", "Severe discipline",

"Favoritism", and "Parents ignorance of their children's needs" as major
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causes of misbehaviors, while teachers emphasize "Home education" more
than any other home factor. Parents emphasize "Pupils® playmates",
"Movies", and outside environment as major causes of misbehavior more than
teachers and pupils.1

Teachers seem to be the most conscious of the teacher as a possible
determinant of misbehavior, particularly in school. Both teachers and
pupils believe that "teacher's ignorance of student psychology”, "lack of
teaching method" as major causes of misbehaviors. Pupils mention "teacher's
partiality and favoritism" as a main cause of misbehavior more often than
parents, while none of the teachers consider it as a cause of students"
misbehavior. Maybe pupils and parents are more conscious of teachers?
favoritism than teachers themselves.

Table XXI indicates that parents are more critical of the school as
a major cause of misbehaviors. "Failure in the execution of regulations"
is most frequently suggested by parents, while "too severeness in discipline"
and “"Use of unwise corrective measures, such as corporal punishment" are
more often chosen by pupils than by teachers and parents.

"School physical set up" is the least mentioned by various Lebanese
groups although pupils show some interest along this line. It is worthy
to note that "Lack of cooperation among teachers, parents and students" are
mentioned by all the three groups. There seems to be full awareness among
the three groups of the importance of "Cooperation" as an important means

to diminish or solve many behavior problems, and misunderstanding among

1
See Table XXI A Appendix B.



- 46 -

teacher-pupil-parent. Pupils are the most conscious of their "Personal
troubles", "Complexes", and "Psychological factors: Need for recognition,
Unhappiness, Revengeful spirit", "Love affairs", and "Lack of interests in
academic subjects™ as being major causes of misbehaviors.

It is of some value to note that in many instances all groups show
critical analysis of themselves while answering the question "Please mention
some causes of misbehaviors™, while "School physical set up™, "Inadequacy
of building™, "Crowded classes™, "Ventilation", "Lighting", and "Temperature"
are not often considered as causes. This might be due to the fact that
usually in the 5th and 6th secondary classes the number of.pupils does not
exceed thirty. Moreover, the schools in which the study is administered,
are more or less equipped with audio-visual aids.

Causes of disorderly acts are multiple. Many acts of misconduct are
the result of a combination of influences. For example, deceit might spring
from such elements as parental discord, bad discipline, low intelligence,
maladjustments, unsocial attitudes, slow progress, and low marks.

Using Table XXI and many other library sources, the writer classifies
the main factors causing misbehaviors or serious maladjustments in the
following way:

a. Child's family and environment.

1. Parental neglect, or ignorance.

2. Alcoholic parents, broken homes,

3. Parents of limited mentality.

4. Parental misconduct and parents' relation with each other

and with children,
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5. Inadequate income.

6. Family size and pupil®s position in it.

7. Overcrowded sleeping and living quarters.

8. Gangs and bad neighborhoods.

. Hereditary and structural factors.

1. Sensual auditory or speech defects.

2. Brain injuries, low intelligence, and brain inflammation.
3. Glandular conditions.

4. Surplus of energy.

5. Temperamental factors or dispositions, unstability,

aggressiveness timidity.

. Factors due to illness, or various incidents such as physical

deformity, frustrations and disappointments and headaches.
. Age and immaturity factors.

1. Physical: too young or too old for the classmates.

2. Sexual prematurity or immaturity.

. Psychological factors.

1. Emotional stresses,

2. Lack of affection and a feeling of not being wanted.

3. Over protection and spoiling.

4. Frustrations and complexes.

5. Worry and uncertainty.

6. Desire to be identified with the crowd, desire to follow

the majority and be like them, or resentment of control or

authority.

7. The desire to assert one's individuality and freedom.
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f. Bad or inadequate habits formed from childhood like talkativeness,
untideness.
g. School Causes

Misbehaviors traceable to school conditions are many. Among

which, the writer had noticed mainly the following while she was

administering the study.

1. Classrooms are either too small or too large for the number
of pupils placed in them.

2. Lack of heating systems, air conditioning and inadequacy of
lighting. Most classrooms are either too dim or too sunny
without provision of adequate curtains.

3. Classroom walls, are too thin and windows are opened near other
rooms. These poor acoustic conditions create noise, excitement
and disturbance.

4. Desks are inadequate, many have small size and lack space
between them,

5. Blackboards and teacher's desks are in improper positions.

6. Some of these schools lack audio-visual aids.

7. School laboratories and school libraries are at a very elementay
stage.

8. Most of the school buildings were not built originally to be
schools, and some of them lack adequate playgrounds.l

It is worthy to note that the sample of the schools is typical of

most other Lebanese schools in Beirut.

1
With the exception of the Magassid School for Boys at Al-Hirj.



- 49 -

2. Suggestions for School Discipline

In general, it can not be said that respondents are highly critical
of the physical set up of the schools. Their main emphasis and suggestions
concerning the improvement of school discipline center around teacher®s
personality and technical skills,teacher-pupil parent relationship, and use
of progressive disciplinary corrective measures. Table XXII shows respondents®
answers concerning school discipline.

It is interesting to note that most suggestions concerning school
discipline center around pupil-teacher relationship, in general and teacher's
personality and teaching skills in particular. This seems to be in contra-
diction with the common belief that secondary school pupils do not need
counseling or guidance as children do. According to Table XXII pupils are
the most concerned of disciplinary suggestions. Many of their responses
reveal particular deficiencies in their schools that teachers and parents are
the least aware of, or they believe in their adequacy or usefulness.1

Girls, for instance, suggest less interference in pupils personal
affairs such as dress or hair fashion. Boys suggest change of the official
or Baccalaureate program. Moslem boys suggest full time, more disciplined
teachers, and scouting to be added to their co-curricularactivities.

It is interesting to note that some of the latter particular

L g

suggestions are natural trends in adolescents. Girls seem to cry for more
personal freedom; However, it is of some value to note that respondents
emphasis on the teacher as a major determinant of discipline seems to lead

to the following conclusion "The teacher is, by all odds, the most influencial

lgee detailed Table XXII A (Appendix B).
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TABLE XXII

Suggestions Concerning School Discipline Based on The

Free Responses of Respondents.1

Responses of
21 33 122
Teachers| Parents| Pupils
No. % |No. % |[No. %

1. Qualified objective teachers, who

have personalities, are both firm

and gentle with pupils. 2 10| 3 9 |30 24
2. More understanding of pupils®

psychology from the part of teachers

and principal. 3 14 {10 30 |17 14
3. Teacher-counselors to help pupils

solve their problems, develop their

interests and practice discipline. 6 30| 3 918 6
4. Firm supervision and application of

school discipline and regulations. 7 33|19 27 |24 20
5. Fair objective discipline. 5 2414 12| 6 5
6. Use of better disciplinary measures

instead of corporal punishment or

insulting words. 1 5|3 9 |10 9
7. Better equipped schools with libraries

and co-curricular activities. 2 10|35 15| = ~
8. Have more guidance, counselling and

character education. 4 19| 3 9 |1 1
9. A student countil or a school discipline

committee to be respensible for

discipline, 4 21 2 6 (20 16
10. More Cooperation of school and home

and pupils. 1 S| 2 6 |10 9

1Questionnaire Section III (See Appendix A).
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factor in high school education. Curriculum, organization, equipment,
discipline important as they are, count for little or nothing except as
they are vitalized by the living personality of the teacher", and his
technical skiu_1 The teacher's technical skill is defined by Sheviakov
to include the following:

1. Knowledge of the human child and his developmental stages and
of the laws of human behavior individually and in groups.

2. Ability to size up and analyze the situation as to its individual
and group psychological involvements.

3. Knowledge of the techniques of human influence and their relation-
ship to certain developmental ages and personality types.

4. The ability to figure out just which of these human influence
techniques fits which situation and to make a fair estimate of the
possible subsurface effects which need to be considered.

Another major equipment which guides and determines teacher®s choice

of educational skills and techniques is his educational philosophy.

1
Bossing, Progressive Teachings In Secondary Schools, op. cit., p. 39.

2
Sheviakov and Redl,z, op. cit., p. 59.



CHAPTER III

A. THE ADMINISTRATION OF DISCIPLINE

The following part includes an analysis,and classification of
major findings concerning the corrective measures administered in Private
Lebanese Secondary schools, the spirit in which these measures are
administered, and respondents® evaluation of some educational principles
related to discipline.

It has been mentioned previously, that discipline is an integral
part of the educative process, without good discipline educational ideals
cannot be achieved, and visa versa. Thus keeping order, regularity, and
mutual smooth cooperation among pupils and teacher becomes a major duty
of the teacher in order to guide pupils to achieve broader educational
goals such as self-discipline.

In former days accepted patterns of behavior for different age levels,
in different life situations, and the corresponding corrective measures
were mainly defined by older people in the family, teachers, and spiritual
leaders of each comﬁunity. Young children were considered as immature,
wicked creatures who had to conform to adult's rules, and behave according
to their expectations. The teacher and the school were looked upon as being
responsible for purifying children from their wickedness by training them
to conform and obey to their masters. Those who failed to conform were
disciplined almost always through punishment. BossingSillustration from

the Report of Henry Barnard of the old German Schoolmaster of how pupils

- 52 -
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were disciplined in the schoolroom in the last few centuries gives an

1
interesting data.

Blows with a cane 911,527
Blows with a ruler 20,989
Blows with the hand 136,715
Slapped over the mouth 10,205
Boxed on the ears 7,905
‘Snaps on the head 1,115,8002

Nowadays what is considered as misbehavior in a particular situation,
and what is the most effective corresponding measure are no more thought of
as clear and well defined as it seemed centuries ago. Historical events,
such as, World War I, World War LI, and the development of human sciences
have shed more lights on the complexity of the causes,developments,and
problems of human adjustment and behavior at various age levels, in different
life situations and community setting. Children are no more thought of as
born with "evil tendencies" that the rod corrects; but develop them through
contact with certain types of adults in certain environments. Consequently
types of school discipline have shifted in many places from autocratic or
despotic types to democratic ones. Appeal to personal interest,and control
through group consciousness, morale,and responsibility have replaced the
traditional appeals which controlled through fear, terror, and corporal

punishment. In fact Table XXIII shows that the Lebanese community is not in

1
Teaching In Secondary Schools (3rd ed.) op. cit., p. 428.

2The above mentioned numerical figures represent the frequency or

use of these disciplinary corrective measures during a period of 50 years
of teaching.
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opposition to these progressive trends in education.

A significant majority

of teachers,pupils,and parents strongly rejected disciplinary measures, such

as "Shaming  pupils", "Striking"™, "Slapping”, and "Pulling the ears".

TABLE XXIII

Corrective Measures Rejected By a Significant Majority

of The Respondents1

"Should Never Be Used" Responses OI
Corrective Measures 35 64 230 &
- Teachers Parents Pupils Total
No. % No. % | No. % | No. %
1. Shaming: the pupil before
schoolmates - 34 97 56 88| 179 90| 269 90
2. Striking hands, feet or
buttocks - 31 68 55 86| 183 92269 90
3. Slapping. 30 86 53 83| 180 190|263 88
4, Pulling the ears. 29 83 50 78| 175 88| 254 85
5. Depriving the pupil of a lunch. |29 83 43 67| 162 81234 78
6. Vigorous shaking of the body- 22 63 49 76 | 165 82)]|236 79
7. Giving monotonous work. 28 80 32 50| 115 58| 175 58

According to Table XXIII, out of 7 rejected measures, five are

corporal punishments (Numbers 2,3,4,:5, 6).

However parents® rejection of

corporal punishment is less than teachers and pupils, although a significant

majority of them reject | it.

It is interesting to note that respondents"

rejections are not only for the corporal punishment, but also for some

1
Based on questionnaire Section III (See Appendix A).
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educational principles which justify the use of corporal punishments in

specific circumstances.

Table XXIV shows that a significant majority of

respondents reject corporal punishment for boys, in elementary school, for

those who are trained this way at home.

TABLE XXIV

Respondents® Rejections of Certain Ideas and Types of

1

Punishments

"Disagree more than Agree" and "Totally

Disagree"” Responses of
Rejected Statements 36 64 200 300
Teachers Parents Pupils Total
No. % No. % | No. % | No. %

. A child is born in sin; the rod

corrects him. B 97 64 100 | 195 98| 294 98
. Corporal punishment is good for

both boys and girls. 33 92 60 94| 194 97| 287 96
. Corrections should be painful

bodily. 36 100 59 92 | 184 92279 93
. Corporal punishment is good for

boys but not for girls. 31 86 60 94 | 161 80| 252 84
. Corporal punishment should be

administered only by the prinei-

pal or in his presence. 21 58 45 70 | 150 75 |216 T2
. Corporal punishment is good in

elementary but not in secondary

school. 22 6l 52 81 | 133 66 | 207 69
. Corporal punishment is good for

some students who are trained

that way at home or elsewhere. [23 64 48 75 | 126 63 | 197 66
. Corrections should be adminis-

tered in public sometimes. 10 28 39 61 | 147 T4 |196 65
. Corporal punishment is good but

it should be administered only

with the consent of parents. 25 69 38 59 | 124 62 | 187 62

1. Questionnaire Section IV (See Appendix A).
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It is of some value to mention that teachers are the ones who
disagree the least with the statement "Corrections should be administered
in public sometimes". This might be due to the fact that eight¥-six percent
of teachers believe that the purpose of discipline is "Equally to set an
example for others, and to correct the misbehaving pupil“.1 Further analysis
of respondents® attitudes towards statements "Corporal punishment if
administered wisely is good" and “Expulsion is preferable to corporal
punishment",.in Table XXV show that parents are almost equally divided among

themselves concerning "Wise use of corporal punishment™, and "The choice
g

TABLE XXV

"Disagree more than Agree" and
"Totally disagree” Responses of

36 64 200 300
Teachers Parents Pupils Total
No. % No. % | No. %! No. %

1. Corporal punishment, if
administered wisely is good. 20 356 32 50 | 108 54| 160 353

Agree more than Disagree and
Totally aqree Responses of

36 64 200 300
Teachers Parents Pupils Total

No. % | No. % | No. %| No. %

2. Expulsion is preferable to
corporal punishment. 23 64 | 37 58 | 126 63| 186 62

3. Corrections should be painful
mentally - 25 69 | 38 59 | 114 57| 177 59

1See Table V. r



- 57 -

between corporal punishment, and expulsion". This might be due to the
common belief among parents that the school is a place where the pupil is
sent to be corrected and self-disciplined. It is always the duty of the
school to correct but not to expell even though the means might be sometimes
corporal punishment. It is worthy to note that teachers agree with the
statement "Corrections should be painful mentally", remarkably more than
parents and pupils. Perhaps this is due to different interpretations of

the meaning of "Mental pain". Teachers have understood it as "correction
should be effective", while mental pain is probably understood by pupils

and to a lesser extent by parents as something injuring the mind,or creating
frustrations,and complexes in the student.

1. Classification According To The Frequency of The Corrective

Measures Used.

Table XXVI shows the existing corrective measures which are
administered frequently, according to the free responses of 23l respondents
and their evaluation as being good or fair.

Corrective measures such as "Scolding the pupil in private or before
students, or staff", "Sending the pupil out of the class", "Lowering academic
grade, or'giving the pupil a zero", "Giving advice and direction”, or
"Discussing the case with the pupil privately", "Giving him extra work",
"Suspending him and informing parents™ are the most chosen and evaluated as
good and fair more tham all other corrective measures.

It has also been found that corrective measures such as "Sending the
pupil out of the class" are administered for behaviors such as talking without
permission, eating or chewing gum. “Lowering academic grade", "Suspending

the pupil from class or school" and "Informing parents", "Giving the pupil
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a zero" are suggested for "misbehaviors", "Cheating", "Smoking", and
"Disobedience of teacher". "Requiring money fine or reparation™ is usually
administered for school damages, "Chewing gum" and "Throwing chalks and
pencils™. "Discussing the case with the pupil privately" is administered
for behaviors such as "Behaving roughly with classmates", "Smoking", and
"Using insulting words".

"Ignoring the Misbehavior" is mainly administered for "talking
without permission”; "Eating in classrooms", and "Passing notes to classmates".

It is worthy to note that the most frequent corrective measures
administered in the Lebanese private schools are very similar to those
administered in Armenian Secondary schools although the frequency of choice
is significantly higher among Armenians in items 1.2,3.1 It is also worth
noting that "Sending the pupil out of the class", "Lowering academic grade",
and "Suspending the pupil from classes" are more frequently mentioned by
teachers and pupils than by parents. It might be due to the fact that parents
are not always informed about their children's misbehaviors. Also it might
be due to a lack of mutual and constant cooperation between home and school.
Further detailed analysis of Table XXVI in Appendix B (Table XXVIA) reveals
that teachers are more inclined to call parents to school for consultation
rather than visiting them.

"Ignoring the Misbehavior" is considered by students more frequent
than by teachers and parents. Probably students are more conscious of over-

looked misbehaviors, and believe that it is a bad corrective measure. In fact

Jizmejian, op. cit., p. 64.
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TABLE XXVI
1
Most Frequent Corrective Measures Administered In The Lebanese Private Secondary School And Their Evaluation

Responses of ' These Corrective Measures are good and
23 38 170 231 Fair Responses of
Corrective Measures Teachers| Parents| Pupils| Total | 23 38 160 | 221
Noe % |Noe #% | Noo Noe & Teachers Parents Pupils  Total
NO! ;_ NO_. g_ NOQ % LY Noe
|
1, Scolding the pupil in private or before students ';
or staff, 16 70 |28 74 |78 46| 122 53 12 52 24 63 73 46 109 50
2, Sending the pupil out of the class, 14 61 | 8 21 |95 56| 15 50 8 35 12 3l 73 46 i 93 42
3, Lowering academic grade or giving the pupil a zero. 15 65 (11 29 |74 44 | 100 43 13 56 8 21 8 30 ‘ 79 36
4, Giving advice and direction to the pupils 14 61 (13 34 |45 20| 72 31 10 43 |13 34| 43 27| 66 30
\
5, Discussing the case with the pupil privately, 14 61 |13 34 |36 21 63 27 10 43 ~ 13 34 33 20 | 56 25

6s Requiring money fine or reparation, 3 136 16 |50 30 59 26 3 13 6 16 42 26 51 22

7. Giving extrawork as a punishment (Monotonous work

|
or study by hearts 6 26 |24 63 |28 16 58 25 3 13 16 42 24 15 | 43 19

8. Suspending the pupil from classes and informing : | ]
the parents, 6 26 |8 21 |41 24 55 24 6 26 | 6 16 30 19 42 19

9, Visiting homes or calling parents to school for ‘t
consultation, 11 48 (10 26 |26 15 47 20 9 39 7 18 20 12 36 16
10, Giving advice, scolding then punishinge - - | - - | 37 22 37 16 - - : - - 35 22 : 35 16

11, Suspending the pupil from classes informing parents | \
and sending him home o 8§ 35 |- = |31 18| 39 17 6 26 | = = | 25 16( 31 14
12, Expelling from school, - - | 4 10 |33 20 37 1o - - | 4 10 E 24 15 | 28 13

13, Ignoring the misbehavior. - = |1 3|36 22| 37 16 - = ) DR | 'L n o o1 12 s
14, Keeping the pupil after school as a punishment, 12 52 |3 8 |21 12 36 16 10 43 3 8| 17 11 | 30 14
15, Sending the pupil to the principal, 3 13 |6 16 |21 12 30 13 3 13 6 16 . 17 11 li 26 12
16 Giving him a punishment (undefined by respondents),| = - - - |28 16 28 12 - - - - | 26 16 26 12
|

These measures are identified by the responses of respondents to the question "Write down the corrective measures usually taken" and
"evaluate the corrective measure or measures as being good, fair and bad," (See Appendix A, Questionnaire, Section V).

+ Ignoring the misbehavior is bad Pupils
25 70%.
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of each group of respondents evaluate the existing corrective measures

in Lebanese secondary schools as being "Good and fair" although a greater
majority of each group tends towards the agreement on fair rather than
good. It has also been found that a higher percentage of pupils than
teachers and parents believe that the administered corrective measures in
their schools are bad. Pupils seem to be the most concerned and the most
rejecting particularly of "Corporal punishment™ and "Sarcasm" or "Shaming -
publically", while none of these devices are mentioned by teachers as
existing or used in order to be evaluated. This might be due to the fact
that teachers tend to give answers and corrective measures uhieh are
approved pedagogically and avoid the revelation of educational flaws in
schools, or in their disciplinary methods.

Comparing Table XXVII of the following study with Table XIV of the
evaluation of the corrective measures administered in Armenian Secondary
schools, the writer finds that Lebanese parents and teachers are less
critical than Lebanese pupils of the administered corrective measures,
while in the Armenian study both teachers and pupils are more critical than
parents concerning the administered corrective neasures.l While twentyone
percent of the Armenian teachers say that the usual administered corrective
measure, or measures are bad, only three percent of the Lebanese teachers
agree with the statement.

However, the respondents positive attitude towards the corrections
usually administered in secondary schools is also supported by the consent
of the majority concerning the spirit in which disciplinary measures are

administered.

1Jiz. op. cit., p. 67.
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TABLE XXVIII

Responses of 300 Respondents to Certain Statements Concernin%
The Spirit In ich Disciplinary Measures Are Administered.

"Agree more Than Disagree" and

"Fully Agree". Responses of
Statements 36 64 200 300
Teachers Parents Pupils Total
No. % No. % No. % | No.

1. Corrections are usually
administered with sympathy: 28 78 59 92 168 84 | 255 85

2. Corrections are usually
administered objectively: 32 89 53 83 159 80 | 244 81

3. Corrections are usually
administered with anger- 3 8 6 9 25 12 34 11

Table XXVIII reveals that a significant majority of all the respondents
are convinced that teachers and administrators are objectively fair and even
sympathetic with the pupils. However, a slight percentage of pupils more
than teachers and parents feel that corrections are usually administered with
anger.

3. Corrective Heg§urés To Be Administered For Very Serious Cases.

Table XXIX shows what corrective measures are approved of by the
respondents to be administered for very serious misbehaviors.
According to Table XXIX a significant majority of respondents agree
that these measures are to be used for very serious cases. However, only a
simple majority of teachers approve of "Visiting homes for consultation" for
obvious reasons. "Visiting homes" will demand extra duty from the teachers

who | are not willing to do. Only a simple majority of parents approve of

1
Questionnaire Section IV items 1,2,3 (See Appendix A).
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particularly by pupils and parents.l It is interesting to note that none
of the teachers mentioned any kind of corporal punishment although its use
might exist in these schools but not among the most frequent corrective
devices.

In comparing TABLE XXVI of most frequent corrective measures
administered in the Lebanese private schools and those administered in
Armenian Secondary schools, the writer finds many similarities along the
whole items although "Scolding pupil"™, "Sending pupil out of class", and
"Lowering academic grade" are mentioned more frequently by Armenians than

by Lebanese.

2. Evaluation of The Existing Corrective Measures

Table XXVII shows the evaluation of the existing corrective

measures by the respondents. It has been found that a significant majority

TABLE XXVII

Evaluation of the Frequent Corrective Measures Used For The Most

Frequent Misbehaviors, Based on Responses To The Question "Evaluate

;|
The Usual Corrective Measures Used.

Responses of
Eveinatise Teaigers Pagggts Piggls Tﬁfél
No. % | No. % |No. %| No. %
1. Good 53 40| 84 44 | 320 40| 468 42
2. Fair 52 47| 93 50 | 339 42| 484 44
3. Bad 6 3| 10 5| 144 18| 160 14
Total 111 100 187 99 | 803 100 | 1112 100

1
See Table XXVI A Appendix B,
Ibid.

3Jiz. op. cit., p. 64.

4Questionnaire, Section V (See Appendix A).
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TABLE XXIX

Corrective Measures Chosen By A Significant Majority of 299

e n Be Used " F Serious Cases™.l

Responses of

c tive ¥ 35 64 200 299
NFERCTLTR MRS Teachers| Parents| Pupils | Total
No. % [ No. % [No. %INo. %
. Expelling from school. 32 91 | 42 66 | 142 T1 | 226 Té6
. Placing the pupil on probation and
information of parents. 27 77 | 48 75 | 126 63 [ 198 66
. Warning the pupil and informing
parents with a note. 23 67 | 43 67 | 128 64 | 194 65
. Sending the pupil to the principal. [26 74 | 45 70 | 112 56 | 183 61
. Suspending the pupil and sending
him home . 29 83| 33 52 | 116 58 (178 60
. Calling parents to school for o
consultation- 29 83| 38 59 | 109 54 176 59
. Visiting homes for consultation 9
with parents. 20 57| 40 62 | 104 52 164 54

consultation".

1

I

measure which will not deprive the pupil from following regular classes.

"Suspending the pupil and sending him home"™, or "Calling parents to school for

Parents seem to be either for expulsion, or for a corrective

They

are more in favor of placing the pupil on probation,or sending him to the

principal .rather than in favor of "Suspending the pupil and sending him home."

Based on the responses of the respondents to column /of the question

of Section III of the questionnaire (See Appendix A).

2Statements No. 6 and 7 are chosen by a simple majority of respondents.
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It is interesting to note that "Sending pupil to principal™ is not a
solution by itself because the principal has to use an effective and fair
means of disciplining the misbehaving. Parents and teachers seem to agree
more than pupils that the principal is the judge to be respomsible for very
serious cases.

Table XXIX also shows that a greater majority of pupils agree with
numbers (1,2,3), but not with numbers (4,5,6,7). This might be due to the
fact that the principal or parents interference might complicate the problem
to the pupil who is considered as a serious offender.

It is interesting to note again that parents approve the least of
"Expulsion from school™ although a majority of them approve of its use for
very serious cases.

Table XXX shows other corrective measures such as "Controlling the
pupil by student council action", and "Depriving the pupil of his enjoyments
and privileges" which are approved by a remarkable majority of teachers more
than by parents or pupils. Pupils and parents do not seem to be for the use
of student council action.l Probably, either because they do not know what
is the meaning and function of a student council, or may be, because they
have not heard of its existence in schools. In fact, only one school out of
the six where the study was administered has a student council. Parents and

pupils do not also seem to be for the corrective measure "Depriving the pupil

2
of his enjoyments and privileges"”.

1
Compare pupils and parents responses in Table XXX and Table XXXI
for statements (1,2).

2Table XXX and Table XXXI indicate the number of respondents who
reject the above corrective measures in comparison with those who suggest
its use for very serious cases.
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TABLE XXX

Corrective Measures Chosen by Teachers More Than By Parents

And Pupils To Be Used "Only For Very Serious Qggeg.l

Responses of
c ive M 35 64 200
REFOREINENORTNESA Teachers Parents Pupils
No. % | No. % | No. %
1. Controlling the pupil by student
council action: 24 69 23 36 76 38
2. Depriving pupil of his enjoyments
and privileges. 22 63 23 36 58 29

TABLE XXXI

Corrective Measures Rejected By Parents and Pupils more Than

By Teachers.2

Responses of
Corrective Measures 35 64 200
Teacher Parent Pupils
No. % No. % No. %
1. Controlling the pupil by student
council actions 4 11 8 12 32 16
2. Depriving pupil of his enjoyments
and privileges, 2 5 20 31 87 44

1

Responses to Section III Column I of the questionnaire (See Appendix A).

2
Responses to Section III Column 4 of the questionnaire (See Appendix A).
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TABLE XXXII

Corrective Measures Freely Suggested For "Most Serious Misbehaviors"
1
By The Responses of 217 Respondents.

Responses of

Corrective Measures 24 33 160 217
(Suggested Freely) Teachers | Parents| Pupils | Total

No. % |No. %] No. % [No. %

1. Giving advice and direction to the
pupils 14 58 |26 79| 69 43 |109 50

2. Expulsion from school. 8 33 8 24| 78 49| 949 43
3. Suspension from classes or school. 16 67 9 27| 66 41 | 91 42
4. Scolding in private or publically. 10 42 | 25 76 67 42 | 83 38

5. Discussing the case with the pupil

privately- 2 8 6 18| 38 24| 46 21
6. Informing parents by visiting homes

or calling them to school- 9 38 |13 39| 23 14| 45 21
7. Placing the pupil on probation and

informing the parents. 5 21 9 27| 24 15| 38 18
8. Lowering academic grade or rank- 7 29 |10 30| 18 11| 35 16

9. Deprivation of school parties,
examinations and pocket money- 5 21 5 15| 21 13| 31 14

10. Requiring money fine or reparation- | 7 29 6 18| 18 11| 31 14

11. Scolding with guidance. 7 29 3 91 19 12| 29 13

It is worthy to note that corrective measures suggested in Table XXIX
for the most serious misbehaviors when contrasted with those freely suggested

for very serious misbehaviors of Table XXXII show that "Expulsion", “Suspension”

1These corrective measures freely suggested were identified by the
responses to the question "Please mention five of the most serious misbehaviors
and give the best corrective measure or measures for each", questionnaire,
section VI (See Appendix A).
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"Information of parents” and "Placing the pupil on probation™ are common

to both Tables. It is also interesting to note that parents are the least
for "Expulsion™ and the most for “Giving advice and direction", teachers are
the most for "Suspension™, and "Giving advice", while pupils are the most for
"Expulsion from school™, “Giving advice and direction”, or "Scolding”.

It is of some value to mention that teachers are the least for discussing
the case with the pupil privately because most of the "Very serious mis-
behaviors" freely suggested are "Stealing", "Making fun of or insulting the
teacher in his presence™, "Cheating", and "Disobeying the teacher".1 If it
is taken into consideration that teachers have in mind the purpbse of
correcting the pupil and setting an example for others, it is not surprising
as was mentioned earlier that they would disregard privacy as an adequate
means of correction in very serious cases.

Table XXXII does not show all the corrective measures freely suggested.
Many other corrective devices are also mentioned, particularly by pupils.

For example, "Finding and removal of causes™, "Strict supervision"™, "Forgiving
and showing syupathy".2

It is interesting to note that two percent of pupils suggest "Cutting
hands," and "Jail" for "Stealing", and suggest "Prayer" for "Smoking",
"Misbehaving in Chapel™, and indulgence in "Sex-love affairs™. Only twelve
percent of teachers suggest "Giving responsibility to pupil™ when he "behaves

roughly", "Talks without permission” or “"protests openly against the teacher's

1
See Table V., page 17.

2See Table XXXII A (Appendix B).
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decisions™, Only four percent of pupils suggest various kinds of corporal
punishment such as "Vigorous shaking of the body", "Striking", "Slapping".1

Comparing findings in Table XXXII to findings of Table XVII in Mr.
Jizmejian's study,the writer ’'finds . close similarity between the freely
suggested corrective measures for very serious misbehaviors among
respomdents.2 However, a higher majority of Armenian respondents are for
"Suspension"™, "Expulsion™, and "Warning the pupil and informing paremts"
than in the actual study. Lebanese respondents seem to be for a greater
variety of devices including "Corporal punishment”.

4. Corrective Measures Generally Chosen For Use By The Respondents

Table XXXIII shows corrective measures most often chosen for use
(regardless of seriousness of offence) by a significant majority of the
respondents.

Having a general look at Table XXXIII, it is of some value to note
that teachers are the most responsive to the use of various corrective
measures, but with less zeal for "threat" and "Detention". While parents
are the least for "Suspension", "Disregard of the misbehavior", and
"Expulsion™ as it is mentioned previously by some parents, usually disapprove
of expulsion because they believe that the school is a place where pupils
come to be taught morals, manners, and character education beside academic

subjects. Thus pupils should never be expelled from the school. They should

1
Ibid.

2
Op. cit., p. 72.

3See Table XXXII A (See Appendix B).
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TABLE XXXIII

Corrective Measures Most Often Chosen for Use (Regardless of

Seri e f By A Signif

Res

Number of "Approved-for-Use"

Responses of
Disciplinary Measures 35 64 200 299
Teachers | Parents| Pupils | Total
No. % INo. % |No. % |[No. %
1. Giving advice and direction to
the pupil, 32 91 |64 100 | 197 99 [293 98
2. Scolding the pupil in private- 35 100 [61 95 | 188 94 |284 95
3. Visiting homes for consultation
with parents. 30 86 |60 94 | 188 94 |278 93
4. Warning the pupil and informing
parents with a note. 3 97 |61 95 | 184 92 |279 93
5. Giving useful work (e.g. writing
composition): 29 B3 |64 100 | 183 92 (276 92
6. Calling parents to school for
consultation: 35 100 |57 89 | 180 90 (272 91
7. Placing the pupil on probation and
informing parents- 35 100 |61 95 | 176 88 (272 91
8. Forcing pupil to apologize privately /28 B0 |63 98 | 177 88 |268 89
9. Discussing the case with the pupil
privately- 34 97 |64 100 | 166 83 |264 88
10. Sending the pupil to the principals |27 77 |58 91 | 180 90 [265 88
11, Forgiving and showing sympathy. 32 91 |57 89 | 169 84 |258 86
12. Threatening with severe punishment
in private. 24 69 |58 91 |171 86 (253 84
13. Controlling the pupil by student
council action 30 86 |56 88 | 159 80 (245 82
14. Expelling from school: 32 91 |43 67 | 152 T6 (227 76

1

Based on the responses to the question section III. (The sum of the
first three columns namely "only for very serious cases", "for serious cases"
and "only for negligible cases"™) of the questionnaire (See Appendix A).
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TABLE XXXIII (Continued)

| Number of "Approved-for-Use
i Responses Of

Disciplinary Measures 35 64 200 299

No. % | No. % [No. %|No.

Teachers| Parents | Pupils | Total

15. Requiring money fine or reparation. 27 77 | 50 78 |140 70| 217
16. Lowering behavior grade or rank. 33 94 | 45 T0 |127 64 | 205
17. Suspending the pupil and sending him

Home. 32 91 [ 36 56 |135 68203
18. Ignoring the misbehavior. 29 83 | 36 56 (123 62 |188

19. Depriving pupil of his enjoyments and
privileges (e.g. games, responsible
position, etc.)- 33 94 | 44 69 |108 54 |185

20. Keeping the pupil after school as
punishment . 24 69 |45 70 |114 57 |183

72
68

608

63

62

61

be corrected through advice, sympathy and guidance. However, there is anothe
reason which might cause parents rejection of expulsion such as difficulty
of finding another adequate school that will accept their children among its
pupils.

It is interesting to note that parents are rather for the corrective
measure "Visiting home for consultation™ than "Coming to school”. In many
instances, this is in contradiction with teachers' belief that parents might
reject their visits due to poverty, or housing conditions.

Looking at the approved corrective measures by the significant majority
of respondents, it cannot be said that pupils, parents or teachers differ
much in their choices although one group might have approved of the use of

a certain corrective measure more than the two other groups.

r
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Table XXXIII also reveals that a significant majority of respondents
approve of the use of certain corrective measures which are nowadays rejected
by many progressive educators, such as “"threatening with severe punishment
in private", "Forcing pupil to apologize”, and "Scolding".

A comparison of Table XXXIII with Table XXXII and Table XXVI of the
corrective measures used for "Most frequent" and "Most serious misbehaviors"
and respondents' evaluation of these corrective measure, reveals that Lebanese
respondents® including teachers, approve positively of the use of the above
mentioned corrective measures because they believe that the school cannot
get too far ahead of the community in general and the family in particular.
Most respondents seem to be more willing to accept an evolutionary change
regarding their conception of school discipline.

However, drawing from her experience as a teacher, as well as from
the study, the writer can say that:

1. In some instances teachers and parents might disapprove of a

certain corrective measure, yet at the same time use it. Such as

for example slapping or shaming the pupil publically. This is

also revealed by pupils responses in Table XXI A of Causes of
Misbehaviors when they mention the teacher®s use of unwise or "bad"
corrective measures such as "Shaming publically"” or "Corporal
punishment™ or "The teacher's ignorance of the student®s psychology".

2. There are no commonly accepted penalties which the teacher, or

parent can accept with full confidence, because every situation is
unique and demands its own solution. Table XXXII offers a broad

category of devices that might be effective if used with discretion.
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B. RESPONDENTS EVALUATION OF SOME EDUCATIONAL PRINCIPLES RELATED TO
DISCIPLINE.

Table XXXIV reveals the opinions and attitudes of Lebanese respondents
through their evaluation of some educational principles concerning
administration of school discipline. It is of some value to mention that a
significant majority of each group of respondents agree with the statements
number 1-11 in Table XXXIV. However statements "Corrections should be swift
and immediate™, "Firm and decisive"™ and "Corrections should be administered
in public sometimes" are agreed with by teachers more than by pupils and
parents. This suggests that parents and pupils are more inclined to resist
swift and immediate measures as well as measures administered in publiec.

In comparing respondents attitudes and opinions in Table XXXIV with
Armenian responses concerning the administration of corrections, the writer
does find full agreement among Armenian and Lebanese respondents, particularly
concerning statements (Number 11,12,13).

Table XXXV shows remarkable tendencies towards preventive methods in
diseipline among Lebanese respondents. A significant majority of respondents
seem to believe that cooperation among parents, teachers and pupils, removal
of causes of misbehaviors, rewards,and a sympathetic atmosphere minimize the
disciplinary cases.

It is interesting to note that teachers agree with statement 14 less
than pupils and parents. This might be due to teachers experience with
disciplinary problems in gids'schools which tend to contradict the common

belief that girls usually behave better than boys.

1
Jizmejian, op. cit., p. 87.
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TABLE XXXIV

Statements Concerning Some Educational Principles Agreed With
By A Significant Majority of The Resgondengs.l

"Agree More Than Disagree" and

"Fully Agree" Responses of
Statements 36 64 200 300
Teachers| Parents Pupils | Total
No. % | No. % [No. %|No. %

1. Corrections should be administered
only after being certain of the guilt |36 100 | 64 100 |196 98 | 296 99

2. Corrections should be administered
objectively without prejudice and
vengeance, 3 94| 63 98 [195 98292 97

3. The best correction is through finding
the interests of pupils and keeping

him busy. 35 97| 64 100 |193 96| 292 97
4. Corrections should be administered

with sympathy. 36 100 | 64 100 |[188 94288 96
5. Corrections should suit the kind and

degree of offence. 35 97| 61 95 |189 94285 95
6. Corrections should be administered

calmly without anger. 35 97| 58 91 |190 95| 283 94
7. Corrections should be neither cruel

nor light. 33 92 | 60 94 183 92| 276 92
8. Corrections should be administered in

private always. 27 75| 62 97 | 187 94| 276 92
9. Corrections should suit the offender

(e.g. age, sex, etc.) 34 94 | 54 84 |180 90 268 89

10. Corrections should not deprive pupil
from lessons. 30 83 | 51 80 |164 82| 245 82

11. Corrections should be swift and
immediate. 34 94 | 47 73 | 144 72| 225 75

12. Corrections should be firm and decisivg3d 94 | 46 72 132 661|212 T1

13. Corrections should be administered in 2
public sometimes. 26 T2 | 25 39 51 261|102 34

1 !
Based on the responses to " section: IV in the questionnaire
(See Appendix A).

a
Not agreed uponm by/significant majority of respondents.
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TABLE XXXV

Certain Statements Concerning the Principles ofPfeventiswe And

Corrective Measures Agreed With By A Significant Majority of

The Res ondents.l

“Agree More Than Disagree” and

"Fully Agree"

Responses of

Statements 36 64 200 300
Teachers | Parents| Pupils | Total
No. % |No. % [No. % |No.
1. Honor lists and honor societies im
school are useful to motivate pupils
for better behavior. 3 100 |63 98 | 195 98| 294 98
2. A sympathetic atmosphere in school
minimizes the disciplinary cases more
than a strict one. 35 97 |64 100 | 195 98 |294 98
3. The teacher should be responsible for
discipline;rarely should he send the
pupil to the principal. 3 100 |63 98 | 189 94 | 288 96
4. Cooperation of parents is an important
aid in school discipline. 36 100 (63 98 | 183 92 |282 94
5. The more well balanced the family, the
pupil comes from,the better his
behavior is usually. 35 97 (59 92 |178 89 |272 91
6. A class should not be punished for the
individual. 32 89 |58 91 |[175 88 |265 88
7. Removal of causes is better than
correcting the offender. 31 86 |60 94 |155 T8 |246 82
8. A bright pupil usually behaves better
than a dull one. 286 78 |51 B0 |166 83 |245 82
9. A written list of misbehaviors and
corresponding punishments should be
given to the pupils. 23 64 |54 84 |165 89 |242 81
10. Girls are usually more talkative than
boys. 23 64 |53 83 |161 80 |237 79
11. The more religious background a student
has, the better he behaves usually. 29 81 |52 81 |147 74 |228 81

Based on responses to Section IV in the questionnaire (See Appendix A).
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TABLE XXXV (Continued)

"Agree More Than Disagree" and

"

Fully Agree" _Responses of

Statements 36 64 200 300
Teachers | Parents Pupils Total

No. % |No. % | No. %|No. %

12. An average minded student usually
behaves better than a highly
intelligent student. 23 64 |44 69 | 136 68| 203 68

13. The better the building and school

equipment the less disciplinary
cases occur, 24 67 |41 62 | 138 69| 203 68

14. Girls usually behave better than
boys. 19 53 |45 T0 | 131 66| 195 65

It is worthy to note that a greater majority of respondents agree
with statements concerning teacher pupil relationship than statement 13 which
concerns school physical conditions.

It is also interesting to note that pupils and parents agree more than
teachers with statement "A written list of misbehaviors and corresponding
corrective measures should be given to studemts". This seems to indicate
that pupils and parents are in favor of definite and clear regulations, and
suggest that some disturbances are ascribable to the ambiguity or inaccessi-
bility of school regulations. Parents and pupils® agreement witha code of
misbehaviors and corresponding corrective measures might be due to their
belief that a code has the merit of consistency, that it is quickly accepted
by children and so promotes understanding, and minimizes the chance of either
the teacher®s or the child®s emotions becoming involved. This difference
might also be due to teachers® educational training and their awareness of

the uniqueness of each disciplinary problem, individual differences, the
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spirit and morale of each school, as well as the policy of the teacher,
which play an important role in correcting the mi shehaving.

Using Table XXI, XXII, XXXIV, XXXV and subsequent discussions, and
drawing from her experience and studies in the educational field, the writer
thinks that wigzzis badly needed in Lebanese Secondary schools in an increased
application of the preventive method which tries to prevent the occurence
of misbehavior, either by removing the causes or by channeling the behavior
in a constructive direction. Lebanese Secondary schools in general and
teachers in particular need to take more into consideration each student®s
past and present condition, his capacities, needs and difficulties. They
need to give greater importance to environmental factors, philosophy of
education, curriculum, teaching system, extra-curricular activities, interest
and educational level of each student. Pupils in secondary schools need

adequate guidance and help towards the achievement of further individual

and group goals based on a democratic philosophy of education.



CHAPTER IV

The following chapter includes some of the main findings of this
study and a comparison with significant findings of Mr. Jizmejian's study,

and Cutts and Mosely in Practical School Discipline 1941, and Wickman

study of 50 Common Behaviors as enlisted by Paul Landis in Adolescence Amd

Youth 1952, as well as some inferences concerning statistical results.

A. FINDINGS CONCERNING DISCIPLINARY PURPOSES

Lebanese teachers, parents, and pupils are all in agreement among
themselves, and with Armenian respondents that the main purpose of discipline
is to develop in the pupil good ideals, interests and habits for self
government and good citizenship.1

A significant majority of each group see that the purpose of
discipline is to "Correct the student and set an example for others".2

A significant majority of Lebanese parents and pupils believe that
discipline aims "to develop respect for the authority of the teacher and

the school", while a significant majority of Armenian pupils only show

the same bias.

B. FINDINGS CONCERNING TYPES AND SERIQUSNESS OF MISBEHAVIORS

"Talking without permission", "Cheating in various forms", "Giggling",
"Throwing papers, chalks", "Tardiness", "Stealing", "Untruthfulness and

deceiving", "Smoking™, "Chewing", "Bullying others”, "Making fun of the

1
Jizmejian, op. cit., Table 2 p. 16, Supra, Table 5, p. 17.
Ibid. Ibid.

3Ibid. ‘Ibid.

- T8 -
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teacher", and "Protesting openly against the teacher", exist in Armenian

and Lebanese schools. They are suggested freely as most frequent mis-

1
behaviors by Lebanese and Armenian respondents.

The above mentioned misbehaviors are also considered by American

pupils as among the most frequent misbehaviors in American schools.

"Talking without permission", and "Cheating in various forms" are

considered by Lebanese and Armenian respondents, and particularly teachers

3
as the most frequent misbehaviors in secondary schools.

Lebanese parents are the most aware that "Making fun of the teacher"

4
is one of the most frequent misbehaviors in Lebanese schools.

"Excessive restlessness", "neglecting assigned duties" are considered

as more frequent by Armenian than Lebanese respondents, while "Using

insulting words to school mates", "Absence from classes without excuse",

"eating in classes”, and "Scratching initials on desks" are considered more

frequent by Lebanese than Armenian respondents.
"Stealing" (Minor or major things) is considered by both Lebanese
and Armenian respondents as the most serious and among the most frequent

misbehaviors.

1
Jizmejian, op. cit., Table 3, p. 23, Supra, Table 6, p. 21.
2Cutts and Mosely, op. cit., Appendix, p. 310.

3., .
Jizmejian, op. cit., Table 3, p. 23; Supra, Table 6, p. 21.

Abid. Ibid.

S
Ibid. 1bid.

6

Jizmejian, op. cit., Table 2, p. 16, Table 3, p. 23; Supra, Table 6,

p. 21, Table 7, p. 23.
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Some behaviors, such as "Making fun of and insulting the teacher",
"Cheating", "Protesting openly against the teacher®s decision", "Smoking",
"Drinking", "Untruthfulness and deceiving teachers", "Behaving roughly or
bullying others" are also considered by both Lebanese and Armenian respondents
as serious and frequent misbehaviors in private Lebanese and Armenian
secondary schools.

"Using insulting words to classmates, or teachers”, "Scratching initials",
"Breaking chairs windows and the like", are only considered by Lebanese
respondents among the most frequent and serious misbehaviors. Armenian
respondents consider them as frequent, but not as moSt serioué misbehaviors.

Behaviors such as "Belonging to political parties without informing
parents", "Disobedience of parents", "Laziness", "Going to prostitutes",
"Truancy”, and "Beating the teacher, or the student” are freely suggested
by Lebanese respondents (particularly by parents and pupils) as "Very serious
misbehaviors™, while none of these is mentioned in the Armenian study.

"Joining an organized noise making", "Cheating by copying homework
from others" are considered by Armenian and Lebanese pupils less frequently
serious than by both Armenian and Lebanese parents and teachers.

"Throwing papers, chalk, pencils", "Tardiness™, and "Scratching initials"

are considered by Lebanese pupils as frequently less serious than Lebanese

1

Ibid Ibid
2

Ibid Ibid.
3Ibid. Ibid
4
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teachers and parents.l
Armenian teachers and parents show more conservatism concerning
social behaviors such as "Smoking™, "Drinking beer or wine", "Going to
love movies"™, "Going to dancing parties" than Lebanese teachers and parents.2
Lebanese teachers are the most liberal or open-minded concerning sex-
love behaviors, "Smoking at school parties", "Chewing gums", "never
volunteering to help the teacher or classmates™.
Armenian teachers are the most conservative concerning sex-love
behaviors such as "Going out, or going to dancing parties with a member of
the opposite sex", "writing love letters"”, and "Never volunieering to help
the teacher or disobeying him".
A significant majority of Lebanese respondents do not consider
"Going to adventure movies", "Geing to love movies™, "Going out walking with
a member of the opposite sex", "Writing love letters™, and "Smoking outside
school™ as negligible or not misbehaviors, while "Going to adventure movies",
and "Love movies during non-school hours™ only are considered by a significant
majority of Armenian respondents as negligible or not misbehaviors.
Lebanese Christian parents and Lebanese Moslem parents differ in
opinions on statements concerning sex-love behaviors. Christian parents

show more inclination towards considering them as not misbehaviors in Table XV,

lSugra. Table 7, p. 23.

2
Jizmejian, op. cit., Table 3, p. 23; Supra, Table 7, p. 23.

3Su ra, Table 10, p. 28.

4
Jizmejian, op. cit., Table 6, pp. 30-32.

5Jiznejian, op. cit., Table 8, p. 37; Supra, Table 11, p. 30.
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"Writing love letters to a member of the opposite sex" is considered
by Armenian senior girls, and Lebanese girls as serious misbhehavior more
than by Armenian senior boys and Lebanese boys.1

"Smoking outside school™ is considered less frequently by Lebanese
boys as a serious misbehavior than by Lebanese girls.

A lower percentage of Lebanese girls than Lebanese boys consider
"Talking without permission in the class™, ”Thrﬁuing papers, chalks, pencils",
"Tardiness to classes or school", "Cheating in various forms" as serious
misbehaviors.

In no instance did the Armenian girls consider any of ihe listed
bekaviors of the questionnaire less serious than the Armenian boys.4
Lebanese Christian respondents show more liberalism than Lebanese
Moslem respondents concerning sex-love behaviors and particularly drinking.5
A significant majority of all Lebanese Moslem respondents consider
"Jeining an organized strike in the school" as a negligible or not a mis-
bekavior, while a significant majority of Armenian and a majority of Leb:Christian

respondents consider it a serious misbehavior.

1

Jizmejian, op. cit., Table 9, pp. 39-40; Supra, Table 13, p. 32.
2

Supra, Table 13, p. 32.

3

Supra, Table 12, p. 31.

4

Jizmejian, op. cit., Table 10, pp. 42-44.

55u ra, Table 14, p. 32.

6., .
Jizmejian, op. cit., Table 6, pp. 30-32; Supra, Table 16, p. 34.
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Lebanese teachers, as well as American teachers give priority of
seriousness of behavior problems to those which disturb classroom discipline,
and conflict with moral taboos. "Heterosexual activity", "Stealing",
"Masturbation™, "Untruthfulness" are rated among the first temn extremely
grave behavior problems, or make for considerable importance.l

A significant majority of Lebanese teachers consider "Stealing",
"Bullying", "Disobedience", "Untruthfulness", "Cheating", "Disorderliness
in class"™, and "Quarrelsomeness" among the most grave behavior problems.

A significant majority of Lebanmese teachers respondents also consider
"Destroying school materials™, "Carelessness in work", “Inatiention". and
"Laziness"™ as "Extremely grave behavior problems,"or "Make for considerable

importance™.

C. FINDINGS CONCERNING CAUSES OF MISBEHAVIORS

Lebanese respondents show critical analysis of causes of mibehaviors
in general and of themselves in particular. For example, hundred percent
of parents respondents mention home background, home education, and the like
among major causes of misbehaviors, and seventy-six percent of teachers
respondents consider the teacher®s personality, technical skills and

4
teaching method among the major causes of misbehaviors.

1
Landis, op. cit., pp. 198-199; Supra, Table 17; p. 35.

2
Supra, Table 17, p. 35.

3
Ibid.

4Ibid,, Table 21, pp. 43-44.
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Lebanese respondents® emphasis centers around the teacher's
personality and favoratism, "Use of unwise or public corrective measures",
"Environmental factors", "Home education" and"parents relation with each
other" and "Parents ignorance of their children’s needs™ as major causes

of nisbehaviurs.1

D. FINDINGS CONCERNING SUGGESTION FOR SCHOOL DISCIPLINE

"Teachers-counselors™, "Qualified teachers", "Need for guidance",
"Firm supervision of school discipline"”, "More cooperation among parents
teachers and pupils", "Participation of pupils in supervising aml maintenance
of school discipline™ are freely suggested by Lebanese respondents as very
important for the maintenance and improvement of school order and school
discipline.2

Only a small percentage of Lebanese and Armenian respondents mention
the physical deficiencies in the student or the physical set up of the
school as important to school discipline.

Lebanese respondents are in agreement with Armenian respondents that
the school morale, school atmosphere, and school organization are also
important for the maintenance of school order and discipline.4

It is interesting to note that the above suggestions conceming school

discipline are in accordance with socio-psychological studies conducted

Ibid.

2Su ra, Table 22, p. 50.

3
Jizmejian, op. cit., Table 12, pp. 50-52; Supra Table 21, pp. 43-44,
Table 22, p. 50.

4fbidw i 1bid.
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1
in America such as Wilford Aikin, The Story of The Eight-year Study ,

of the Progressive Education Association, or Ruth Cunningham and

2
Associates, Understanding Group Behavior of Boys And Girls . Arthur

3
Hollingshead, Guidance In Democratic Living , Lloyd, Elaine Cook,
4
Intergroup Education .

In fact the findings of The Eight-year Study of the Progressive

Education Association is an impressive measure of the influence of the
friendly atmosphere, the flexible and informal curriculum, focused by a
teacher who is a companion and guide, loved, respected, and accepted as
firm and incisive critic.

Also the findings of May and Hartshorne in their study Character

Education Inquiry Studies, summarized by Arthur Hollingshead in relation

to socialization of the individual according to democratic principles
state that:

1. If the child is to develop the attitudes and abilities of
cooperation, he must be given the opportunity of planning
and working with others toward the achievement of common
goals,

2. If the child is to develop a sense of responsibility, he

must be permitted to live and work in a cooperative group.

1(New York Harper, 1942).
2
(Columbia University, Teachers Cellege, 1951).
3
(New York, D. Appleton-Century Company Inc., 1941).

4
(McGraw-Hill Book Company, Inc., 1954).
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3. If he is to be self-directing, he must be given the opportunity
of basing his actions upon the results of his own experiences

and intelligence."l

E. FINDINGS CONCERNING CORRECTIVE MEASURES

Similar corrective measures are administered in Armenian and Lebanese
Secondary Schools in Beirut, and in some American schools.2

"Scolding the pupil™ (in private or in public) is considered by both
Armenian and Lebanese respondents as the most frequent corrective measure
administered in private secondary schools.

"Suspension from classes™ is also considered by Armenian and Lebanese
respondents among the most frequent corrective measures. However, its use
is more statistically mentioned by Armenian respondents than by Lebanese
respondents.4

"Sending the pupil out of the class", "Lowering academic grade",
"Giving advice and direction™ are considered by Lebanese teachers and pupils
as more frequently used thanm by Armenian teachers and pupils.5

"Depriving the pupil of a lunch" is rejected by a significant majority

of Lebanese respondents, while it is more accepted by Armenian respondents.6

lGuidauce;En Democratic Living, op. cit., pp. 69-73.

2Cutts and Mosdy, op. cit., Appendix, p. 310,

3Jizmejian, op. cit., Table 13, p. 64; Supra, Table 26, p. 59.

41pid. Ibid.
SIbid. Ibid.
6

Ibid., Table 15, p. Ibid., Table 23, p. 54.
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"Standing in the corner" is rejected by Lebanese respondents while
it is accepted and mentioned by Armenian respondents among the frequent
corrective measures used in Armenian secondary schools.

"Giving monotonous work" is significantly rejected by both ethnic
respondents. Lebanese parents and Armenian pupils responses are almost

equally divided concerning the statement.

"Expelling from school™, "Detention™, "Requiring money fine or
reparation” are freely mentioned by Lebanese respondents as frequently

used in Lebanese schools, while they are not freely mentioned by Armenian

3
respondents as frequently used in their schools.

The use of corporal punishment, lowering behavior grade or rank

are more frequently suggested by Armenian respondents particularly teachers

4
more than by Lebanese respondents.

Corporal punishment is rejected by a significant majority of both

S
Armenian and Lebanese groups, but more often by Lebanese respondents.

1
Jizmejian, op. cit., Table 13, p. 64; Supra, Table 23, p. 54.

2

Ibid Ibid
3Ibid Ibid.
4

Ibid. Ibid.
5

Ibid., Table 15, p. 68; Ibid., Table 23, p. 54.
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F. FINDINGS CONCERNING THE ADMINISTRATION OF CORRECTIVE MEASURES

Statements concerning the administration of corperal punishment
such as "Corporal punishment is good for both boys and girls", "Corrections
should be painful bodily", and "Corporal punishment is good for boys but
not for girls"™ are rejected by a significant majority of each group of
Armenian and Lebanese respondents.1

Armenian teachers and parents reject some statements concerning
corporal punishment such as "Corporal punishment is good for some students
who are trained that way at home or elsewhere™ significantly less than
Armenian pupils, while only Lebanese parents reject the above mentioned
statements remarkably more than Lebanese teachers and puplls.2

"Corporal punishment should be administered by the principal or in
his presence" is rejected by a significant majority of both Lebanese and
Armenian students. Armenian teachers tend to agree with it while Lebanese
teachers tend to disagree, and Lebanese parents significantly disagree
with it.

Administration of corrections in public (other than "Shaming the
pupil™) is more rejected by Lebanese pupils and parents, than Lebanese
teachers. Lebanese teachers and Armenian teachers and pupils tend to agree
more than disagree with it. Armenian parents for example, tend to approve

4
scolding or forcing the pupil to apologize in public.

1
Ibid., Table 20, p. 80; Table 21, p. 82; Ibid., Table 24, p. 35;

Table 25, p. 56.

2Ibid. Ibid.
3rbid. Ibid.
4

Ibid., Table 18, pp. 74-75: Ibid., Table 33, p. 70.
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However, corrective measures administered privately such as
"Discussing the case with the pupil™, "Giving advice and direction",
"Scolding or threatening in private", "Consultation with parents",
"Lowering behavior grade" are approved by a significant majority of

Lebanese and Armenian respondents.

A majority of Lebanese respondents, particularly teachers disagree
with the statement "Corporal punishment, if administered wisely is good"
while a majority of Armenian respondents particularly teachers agree with
it.2

A significant majority of Lebanese respondents agree that "Expulsion
is preferable to corporal punishment" and "Corrections, should be painful
mentally", while a significant majority of Armenian respondents disagree
with both statements. Only a simple majority of teachers among Armenian
groups agree with the statement “Corrections should be painful nentally".3

Both Armenian and Lebanese students agree slightly more than Lebanese
and Armenian teachers and parents that "Corrections are usually administered
in anger rather than with objectivity and synpathy.4

A higher majority of Lebanese respondents disagree significantly

with the belief "A child is born in sin, the rod corrects him" than Armenian

1
Ibid., Table 22, pp. 83-85; Ibid., Table 33, p.70.
2

Ibid., Table 21, p. 82 ; Ibid., Table 25, p. 56.
3Ibid., Table 20, p. 80 i Ibid., Table 25, p. 56.
4

Ibid., Table 19, p. 79  ; Ibid., Table 28, p. 63.
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1
respondents who also disagree but to a lesser extent.

A significant majority of Armenian students and Lebanese students
and parents agree that "A written list of misbehaviors and corresponding
corrective measures should be given to students". A simple majority of
Lebanese and Armenian teachers agree with the statement, while Armenian
parents disagree more than they agree with it.

"Cooperation of the parents" is considered by a significant majority
of Armenian and Lebanese respondents as a great help in school digi pline.

"Satisfying the needs and interests of students through provision
of various activities" is considered by a significant majority of each

4
group of Lebanese and Armenian respondents among the major aims of discipline.

Lebanese and Armenian points of view concerning the satisfaction of the
students' needs,and interests is in accordance with one of the main
principles of learning as confirmed by social-psychological studies, that
learning will be expedited if the teaching situations are related to the
interests of the learner and if there is an opportunity to succeed, to

"realize" these interests, to grow.

Ibid., Table 20, p. 80; Ibid., Table 24, p. 55.

Ibid., Table 22, statement 16, p. 84; Ibid., Table 35, statement 9,

Ibid., Table 23, p. 87; Lbid.,Table 35, p. 75.
bid., Table 24, p. 96; Ibid., Table 35, p. 75.

5
Cole L., Bruce W., Educational Psychology, (New York, World Book
Company, 1950), p. 479.




- 9] -

"Removal of causes of misbehaviors is better than correcting the
misbehaving pupil™ is approved of by a significant majority of all Lebanese
respondents and Armenian teachers and parents, but of only about fifty
percent of Armenian students.

Lebanese and Armenian respondents® attitude is in harmony with some

psychological beliefs that all behavior results from cause-effect relation-
ship,l "Bullying™, "Lying", "Cheating", "Destructiveness”, and the like
indicate that something is wrong, that some need is not being satisfied

.in a socially approved manner. Thus analysing these behavior problems and
eliminating their causes is the key to preventing and overcoming maladjust-
ment.

A significant majority of both Armenian and Lebanese respondents
agree with the ideas "A religious background", "A well balanced family" and
"Better school buildings™ have positive effects on pupil behavior. Armenian
students agree with the ideas significantly less than Armenian teachers
and parents, while Lebanese students do not show significant differences in
their views concerning the above mentioned ideas from Lebanese parents and
teachers.3 However Lebanese and Armenian respondents are in agreement with

social studies findings that delinquents and disorderly pupils are mainly

maladjusted products of envirommental factors and that their rehabitation

1
Herbert J. Klausmeir, Teaching In The Secondary School, (New York,
Harper and Brothers, 1958), p. 404.

Ibid.

3., .
Jizmejian, op. cit., Table 24, p. 96; Supra, Table 35, p. 75.
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and reconditioning under free friemdly atmosphere help them to become
more willing to accept social norms and patterns of behavior.

A significant majority of each group of Armenian and Lebanese
respondents consider positive methods, such as the "Posting of honor lists",
"Organization of an honor society", and the encouragement of students
activities as highly desirable in school discipline.2 Armenian and
Lebanese respondents seem to be fully aware of the role of incentives in
motivating the learnmer to behave willingly according to school disciplinary

nome and regulations.

In concluding, it is in order to summarize the main findings of
the present study, and to draw certain gemeral trends arrived at through
comparison with Mr. Jizmejian's study.

1. Many significant differences exist between Armenian studets

on one side, and Armenian teachers and parents on the other
side, while Lebanese respondents show more similarities than
significant differences concerning various aspects of discipline.

2. Armenian pupils and particularly senior pupils are the most

liberal and permissive concerning misbehaviors, while Armenian
teachers and parents show more conservatism in evaluating various

behaviors particularly "Smoking", "Drinking" and “sex-love behaviors.

1
Fritz Redl, David Wineman, The Aggressive Child, The Free Press
of Glencoe, Inc., 1957.

2
Jizmejian, op. cit., Table 24, p. 96; Supra, Table 35, p’ 75.
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3. Lebanese teachers and Christian pupils are the most liberal,
while Lebanese parents and particularly Moslem parents are the
least liberal among the Lebanese groups in their evaluation of
the above mentioned behaviors.

4. Armenian senior boys show more liberalism copcerning sex-love
behaviors than Armenian senior girls, while Lebanese Christian
pupils (Boys and girls) tend to show more liberalism than
Lebanese Moslem pupils (Boys and girls) concerning sex-love
behaviors.

5. "Joining an organized strike in school" is considered by a
majority of Armenian and Lebanese Christian respondents as a
"serious misbehavior, while a significant majority of Moslem
respondents consider it a "Negligible or not a misbehavbr".

6. Among the Armenian groups, Armenian pupils are the most rejecting
of "Corporal punishment", "Lowering academic grade" and of
corrective measures administered in public.

7. Also, a significant majority of all Lebanese respondents reject
the use of corporal punishment deprivation of lunch, and
administration of corrective measures in public.

8. The use of corporal punishment is more frequently suggested as
used by Armenian respondents than Lebanese respondents in secondary
schools.

9. A significant majority of each Armenian and Lebanese group
respondents agree with the statement that "Correctibns in school
are administered objectively, or with sympathy" rather than with

anger,
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10. A significant majority of each group of Armenian and Lebanese
respondents approve of, and agree with positive aims and

methods of discipline.
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APPENDIX A

ESTIONNAIRE

I. INTRODUCTION

A. Explanation
The purpose of this questionnaire is to obtain the help of parents,
teachers and students in discovering what behaviors are considered mis-
oo~
behaviors in the Lebanese Secondary schools.

What corrective measures are usually taken, and how they are

evaluated.

B. Directions
1. Please do not sign your name; we want free expression.
2. Kindly answer every question and state your opinion if asked.

3. Please make your check marks in the form of an x thus X.

C. About Respondent we want to know kindly the following:
a. (Students):
1. Please what is your ?

Nationality + Religion and sect *

School + Age . Male , Female

.
——

2. What is the educational level that your father had achieved ?
(Check the appropriate one in the following list)
a. Nothing
b. Elementary level
c. Complementary level

d. High school or Baccalaureate first or second part or below
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e. Above the Baccalaureate, second part, but below a licence
or a B.A.

f. B.A., or a licence, or higher education

(Parents and Teachers):

Father ____, Mother _____, Man Teacher _____, Woman Teacher

Nationality . Religion

What is the educational level you have achieved ? (check the
appropriate one in the following list:)

a. Elementary level

b. High school, or Baccalaureate first, or second part, or below
¢. Above Baccalaureate second part, but below a licence or a B.A.

d. B.A.;, or a licence or higher education
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IL.

on each line.

Please evaluate the following behaviors, checking one of the boxes

A Secondary Student

Who very rather | negli- mi:g:-
serious | serious gible | havior
1. Often talks without permission in the class
2. Giggles
3. Shows excessive restlessness - )
4. Passes notes to classmates
5. Throws papers, chalk, pencils, etc. ~ - _—
6. Chews gums in school
7. Eats in the classroom_ - S - i [ R
8. Never volunteers to help teacher or classmates o
9. Neglect assigned duty (e.g. dusting, homework)
10. Is often late to classes or school
11. Is often absent from classes without excuseg
12. Behaves roughly (pushing and pulling the classmates)
13. Makes practical jokes (puts tacks on chairs)
14. Bullies others
15. Scratches initials on desks
16. Breaks chairs, windows, etc. _
17. (Behaves without respect in Chapel and Churck hours) o
18. Uses insulting words to schoolmates
19. Protests openly against the teacher's decision
20. Disobeys the teacher (e.g., not staying after

I consider this behavior

school when he is ordered to do so).
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A Secondary Student
Who

very

serious

rather
serious

1 _consider this behavior .. —

negli-
gible

mishe-
havior

21.

22.

23.
24.
25.
26.
27.
28.

29.
30.
31.
32.
33.
3.
35.

37.

39.

40.

. Drinks beer or wine at school parties_

. Gambles in or outside school

Makes fun of and insults the teacher in his

absence

Makes fun of and insults the teacher in his

presence

Joins in organized noise making (e.g.humming

Joins an organized strike in the school

Cheats by copying homework from others

Cheats during tests and exams

Aids others in their cheating or lying

Answers questions (e.g. were you ill?)

untruthfully

Deceives teachers (e.g. claiming to be ill)

Steals minor things (papers, pencils, etc.)

Steals major things (e.g. money, valuables). | |

Goes to love movies during nonm-school hours
Goes to adventure movies during non-school hou

Smekes at school parties =

IS

Smokes outside school

Drinks beer or wine outside school

Writes love letters to a member of the opposit
sex

e

Goes out walking with a member of the oppositl
sex
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A Secondary Student
Who

I consider this behavior

very
serious

rather
serious

negl
gible

not
misbhe-
havior

i-

41.

42.

43.

Goes to movies with a member of the opposite sex

Goes to dancing parties with a member of the

opposite sex

Any other behavior

III. Please evaluate the following corrective measures administered in the secondary
school, checking one of the boxes on each line.
enly for] only for|only for | should
Corrective Measures Vgr7 serious | rather negli- | never
tases serious |gible be used
_cases | cases
1. Ignoring the misbehavior !
2. Forgiving and showing sympathy
3. Discussing the case with the pupil privately]
4, Giving advice and direction to the pupil
5. Visiting homes for consultation with parents
6. Calling parents to school for consultation
7. Depriving pupil of his enjoyments and
privileges (e.g. games, responsible position|_
etc.)
8. Keeping the pupil after school as punishment
9. Controlling the pupil by student council action
10. Giving monotomous work (e.g. writing the
same words)
11,

Giving useful work (e.g. writing composition
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only for (only for| only for | should
Corrective Measures very rather | negli- -| never
serious |serious gible be used|
cases cases cases

12.

13.
14.
13.
16.
1.
18.
19
20.
21.

22.

23.
24,

25.

26.

27.

28.
29.
30.

31.

Sending him out or making him stand in the
corner. e

Sending the pupil to the principal

Requiring money fine or reparation

Scolding the pupil in private

Scolding the pupil before students

Scolding the pupil before the staff_

Lowering behavior grade or rank

Lowering academic grade

Forcing pupil to apologize privately

Forcing pupil to apologize before students

Shaming pupil before students (e.g. shaving

the head)

Threatening with severe punishment in private

L1

Threatening with severe punishment in publig

Warning the pupil and informing parents with
a note

Placing the pupil on probation and informati?n

of parents

Suspending the pupil from classes but keeping

him in school

Suspending the pupil and sending him home

Pulling the ears

Striking hands, feet or buttocks

Slapping
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jonly for | only for | only for | should
C tive Neasures very rather negli- | never
" ST TaAL serious | serious gible be used
cases cases | cases

32.

34.
35.

Depriving the pupil of lunch for a day or moJe
. Vigorous shaking of the body

Expelling from school

Other corrective measures

IV. Please evaluate each of the following statement checking one of the boxes in
each line, to show how much you agree or disagree.
fullylagree |disagree| Totally
agree |more more disagree
than than
dis- agree
agree
1. Corrections are usually administered with
sympathy
2. Corrections are usually administered objectivel]

(5]

©C v O =N o

being certain of the guilt
. Corrections

. Corrections

Corrections

. Corrections

Corrections

Corrections
of offence

. Corrections are usually administered with anger

. Corrections should be administered only after

should be firm and decisive

should be swift and immediate

should be painful mentally

should be painful bodilyg

should be neither cruel nor light

should suit the kind and degree
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LY

12.

13.

14.

15.

16.

17.

18.

19.

20.

21,

8

24.

25.

. A sympathetic atmosphere in school minimizes

fully  agree | disagree . totally
agree |more more ] disagree
than than
dis- agree
agree

Corrections should suit the offender (e.g.,
age, sex etc.l

Corrections should be administered in privatd
always

Corrections should be administered in public
sometimes _

Corrections should be administered calmly
without anger _

Corrections should be administered with
sympathy.

Corrections should be administered objectively,

without prejudice and vengeance

Corrections should not deprive pupil from

lessons—

A class should not be punished for the

individual . —

The teacher should be responsible for
discipline; rarely should he send the pupil
to the prfﬁcipal

A written list of misbehaviors and correspond

ing

punishments should be given to the student

Honor lists and honor societies in school ared
useful to motivate pupils for better behavio

Cooperation of parents is an important aid in|

school discipling

the disciplinary cases more than a strict on

Removal of causes is better than correcting
the offender

The best correction is through finding the
interests of pupils and keeping him busy
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26.
ol

28.

29.

30.

31.

32.

33.

34.

35.

37.

39.

40.

41.

. Girls are usually more talkative than boys

. An average minded student usually behaves bet

fully |agree |disagree| totally
agree |more more disagree
than than
dis- agree
agree

A child is born in sin; the rod corrects him

Corporal punishment is good for both boys

and girls

Corporal punishment is good for boys but
not for girls—— =

Corporal punishment is good in elementary but
not in secondary school-

Corporal punishment if administered wisely is

good

Corporal punishment is good for some students
who are trained that way at home or elsewhere

Corporal punishment is good but it should be
administered only with the consent of parents

Corporal punishment should be administered
only by the principal or in his presence

Expulsion is preferable to corporal punishmen

Girls usually behave better than boys

A bright pupil usually behaves better than a

dull one-

Ler

than a highly intelligent student

The more well-balanced the family, the pupil comes

from, the better his behavior is usually.

The more religious background a student has, the

better he behaves usually.

The better the building and school equipment t
less disciplinary cases occur

he
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42.

43.

44.

45.

46.

47.

ully |agree |disagree |totally
Fgree more more disagree
than than
dis- agree
agree

The purpose of punishment is mainly to set an
example for others and only secondarily to
correct the misbehaving pupil

The purpose of punishment is mainly to correct
the misbehaving pupil and only secondarily to
set example for others

The purpose of punishment is equally to set
an example for others and to correct the mis-
behaving pupil

The purpose of discipline is to develop respeé
for the authority of the teacher and school

The purpose of discipline is to keep order in
school

The purpose of discipline is to develop in the
pupil good ideals, interests and habits for
self government and good citizenship

Please

A. Using the list on Page 2, 3, 4

—

which occur most frequently.

B. Write down the corrective measures usually taken for each.

mention five or more misbehaviors

C. Evaluate each measure in the provided box on the same line

v



- 110 -

Misbehavior occuring Usual corrective This corrective measure
most frequently measures is
Good Fair Bad

VI. Please mentioned five of the most serious misbehaviors and give the best

corrective measure or measures for each in the space below:

Most serious misbehaviors Best corrective measure or measures

VII. Please mention some causes of misbehavior you know, below:
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VIII. Please write down any suggestions you have for school discipline

IX.

Please evaluate the relative seriousness of each of the following

common behavior problems of pupils checking one of the boxes in each

line.

Seriousness of problems

Type of probien ho ey | ke e aiadhe

problem difficulty |consequence

1. Heterosexual activity. |

2. Stealing. - .

3. Masturbation.

4, Obscene notes, talk.

5. Untruthfulness,

6. Truancy.,

7. Impertinence, defiance.

8. Cruelty, bullying.

9. Cheating. -

10. Destroying school materials. I

11, Disobedience. | 1 1

12. Unreliableness. b= 1., —

13. Temper Tantrums. -

14. Lack of interest in work I (SS— R

15. Profanity.
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Seriousness of problems

Type of problem

An Extremely
Grave

problem

16.
17.
18.
19.
20.
21.
22.
23.
24.
25.
26.
27.
28.
29.

31.

32.

33.

35.

37.

. Tardiness.

. Slovenly in appearance,.

. Fearfulness. .

. Thoughtlessness.

Impudence, rudeness.

__difficulty

makes for
considerable

Of only

slight
consequence

Laziness.

Smoking.

Enuresis.

Nervousness.

Disorderliness in class.

Unhappy, depressed, = |

Easily discouraged.

Selfishness. o

_— e e i i il

Carelessness in work.

_______

Inattention., L

Quarrelsomeness.

Suggestible.,

Resentfulness.

Physical coward,

Stubborness.

Domineering.

Sulleness,

Suspiciousness,

4




-~ 113 -

Seriousness of problems

An Extremely makes for Of only
Type of problem grave considerable| slight
problem difficulty |conseguence

39.
40.
41.
42.
43.
44.
45.
46.
47.
48.
49,

Attracting attention,

Unsocialness,

Dreaminess.

Imaginative lying.

Interrupting.

Inquisitiveness.

Overcritical of others.

Talking;m____v

Whispering,

Sensitiveness.

Restlessness.

. Shyness.
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TABLE I

) 1
Academic Secondary Schools In Beirut

Armenian Public brivate Private Foreign Foreign
Schools Schools Lebanese Lebanese Non Sectarian Total
Schools Sectarian | Sectaria Schools
Schools Schools
6 6 15 21 4 17 69
TABLE II

A. Christian Schools

1. The School of "Al-Beshara"

4
Private Lebanese Secondary Academic Sectarian Schools

2. The School of "Saint Saweeros"

\,/’5T/;he Orthodox School of the Three Doctors

L,/’/ﬂd. The School of Zahrat Al Ihsan

—

5. The School of Saint Elia Béttina

1 .
According to the Statistical Records of the Lebanese Ministry of

Education 1963.

263

with these schools.

Ibid
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Orthodox

Foreign Sectarian Schools tending to become national are included




L)f/;;tional Protestant Secondary School for Girls
;/é; National Protestant Secondary School for Boys
3.
4.

L N

|

2,

The

The

. The

The

The

. The

The

The
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Shepherd Secondary School

Christian School for Bducation

Sagesse
School of the Maronite Saint family
School of Saint Joseph (Sacré Coeur)

School of the Christ Heart

Patriarchal School

School of The Savior

Private Lebanese Moslem Sectarian Academic Schools

1. Azhar of Lebanon

2. The Ghalid Ibn Al-Walid Secondary School

3. The School of Ibn Abi-Taleb

\/(f The Maqassid of Secondary School for Boys

N/Sf/The Magassid Secondary School for Girls

1. The Amelyeh Secondary School

Protestants

Maronites

Catholics

Sunni

Shiaa
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TABLE XXI A

Major Causes of Misbehaviors Based on The Free Responses of 218 Respondents

Responses of

38 47 42 3l 158 24 11 35 14 11 25

Summarized Causes Christ,| Moslem | Christ, | Mosl Total | Christ,| Moslem| Total | Christ,| Moslem Total

Boys Boys Cirls Cirls Parents| Parent eachers| Teacher
Nos No, No. No, No, %] No, % | No, %|/Nog &% |No, No, % (No, &%

Teachers

Personality 5 13 1 2|11 2 5 16{12 8| 4 17 1 o9|s 14| 1 7|1 9|2 8
Lenient 3 8 6 13| 1 2 - =/10 6( 1 4 1 9/ 2 6| = =| = = |= =
Weak 2 5 2 4| 2 5 - = 6 4| = = 1 9/1 3|(1 7|= =|1 4
Strict and severe 2 5 2 4| 2 5 - =l 6 4| 1 A - w1l 3| = «|1 9|1 4
Much sociable - - 1 2| = = - ==l 1| = = - e = m]| = e = =] = -
Much solumn 1 3 O 1 3|2 1| = = - | =1l 7| = = |1 4
Inability in teaching 8 21 1 2|1 2 - =/10 6| 2 8 - =2 6|1 7= =|1 4
Lack of teaching method 4 10 2 4|1 2 1 3|8 5| = = - = - = 1 7/ 3 27 |4 16
Lack of knowledge of student psychology 4 10 5 11| 2 5§ 3 10/114 9| 3 12 1 9/ 4 11| 3 21| 5 45 | 8 32
Partiality and favoratism 1 3 3 6| 6 14 5 16{15 10| 2 8 - =2 B = =] = == -
Teacher's bad exemplary life in and outside school - - I - | = =11 4 - w1l 3] = =] = == -
Lack of knowledge of misbehavior causes - - | = e 1 3l1 1| = = il ] w ekwl oas esl] e owe | owe iee
Teacher's absence or the way he dresses - - l 2| = = - w1l 1| = =~ - | o= = 1 7| = =11 4
TOTAL 30 79 [24 51({16 38 |16 52|86 54 |14 58 4 36/18 51| 9 46 |10 91 ({19 76




- 117=

TABLE XXI A (Cont'd.)

“Responses of
38 | 47 42 31 158 24 11 35 14 11 25
Summarized Causes Christ. | Moslem |Christ,| Moslem | Total |Christ. Moslem | Total | Christ, | MosLem |Total
Boys Boys Girls Girls ! Parents| Parent Teachersd Teacher
Nos % | No. % |Nos % | No, % | Nog % _ No. % | No, %|Nos % | No. No. % |No., %
t
School \
Lack of good organization and administration 3 8 2 4|2 5|1 3/86(2 8|~= =|== 1 T 1k 9 |2 8
\
Too severeness in discipline - - 5 11| 4 10| 3 10 llz- 8| 3 12| = | w =l - |2 18 |2 8
Lack of definite regulations - = |1 2] == ==~ 3 8| - w| = =|= = |= -l T
Failure in the execution of the regulations 1 3011 2|2 s|= = ‘ 4 26 283 27/ 926 |= = |1 9|1 4
Lack of co—curricular activities — - 1 2 B - - - = - | - = - = - e | = - - [ -
‘UYel'lOl.ded QChedules - — — - - - 1 3 - \ 2 B - - - - ‘-- —_ -— - - -
Use of unwise corrective measure such as corporal ' E
punishment, slapping, scolding publically 5 13 - = |5 12 | - - (10 6 |5 21 | =~ -| 514 = - |3 27 |3 12
l |
Too leniency - ea 1 2]/1 2|2 6 | = v 1... = (™ O (S =i (P - D dn
|
Bad education in elementary school 2 5 2 4311 211 3|6 4 1 R -| - == - |- - = -
| |
|
TOTAL 11 32 |13 29 |15 36 | 8 26 |47 30 ]20 83 | 3 27 |23 66 l:ll R 64 |8 32
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TABLE XXI A (Cont'd,)

Responses of

8 | 47 42 31 158 24 11 35 14 11 25
Sumnarized Causes Christ,| Moslem Christ, Moslem |Total | Christ,| Moslem Total Christ, [Moslem (Total
Boys Boys Girls | Girls Parents | Parents Teachers|Teache
ﬁN_o.Lﬁ No, % [No. % |No. | No, % | No. % |No. Z [No, No. % [No, %
Students 5
Students' personal troubles }- - 1 2|4 10 2 67 4| = = - = = = - -] - = | = -
Mental weakness - - 1 31X 5 - =3 2| = = - =] - = | - - 9 11 4
Frustrations - - - -13 7 2 65 3| = = 1 911 3|2 14 - 12 8
Complexes 1 3 1 2 ({6 14 2 6 (10 6| 2 8 1 9|3 8|3 21 - | 312
Aggressiveness - - - = = - 1 3 (11| « = - = | = = | 2 14 - |2 8
Timidity ® ® e el a2 6|3 Liw |1 9|1l 3|e = - = -
Laziness - - 1 2|4 10 1 3 6 4| = = 2 18| 2 6 | - - - | - -
Uveractiveness - - - = = - - = |~ ] 1 4 - =11 3| = - = - -
Age needs and cravings - - 5 11 |~ =« |1 3 6 4| = = -~ = = -1 7 9|2 8
Love affairs - - 3 6| = = 5 16 {8 5| =« - m | = o= | o “ w = - -
Physical deficiency or disease “ ®'2 Mle w12 6l42]m olw wsleoalr wle olz 8
General structure and inherent tendenciex 2 5 1 2|4 10 4 13 !11 713 12 - =13 8|2 14 |~ =~ |2 8
Revengeful spirit 1 3 2 4|5 1 3 10 11 7 | = = l1 9|1 3 |- - - - -
Psychological causes such as need for recognition
hate, jealousy, unhappiness, immaturity, imitation, -
desire to show up 1 3 1 2 4 10 4 13 11 7 | & = - e e e | - - “ | - e
Disinterest in various academic subjects and low grades |1 3 2 4|1 2 4 13 B 5 |6 25 - =~ | 617 |1 7 27 | 4 16
Age differences in the same class - - - =l ® m | e .| eea-|1 & o wll 3 |ws wlae &]w =
f
TOTAL 6 16 | 20 42 (33 78 |33 100 .‘92 58 (13 54 6 54 (1954 13 93 | 5 45 |18 52
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TABLE XXI A (Cont!

d.)

Responses of
38 47 42 31 153 24 11 35 14 11 25
Summarized Causes Christ., |Moslem |Christ, | Moslem| Total Christ. Moslem |Total |Christ, |Moslem |Total
Bo Boys Girls Cirls Parents |Parents Teachers |Teache
No. % |Nos No. % | No. %) No. % /No, % |No, % | No. % |No. % |No. % 'No. % |
Home and Qutside Environment
Home background and outside environment of the pupil 10 26 (10 21 |10 24 6 19| 36 23 |10 42 3 27 113371 7 - = (1 4
Home troubles 1 3 3 6 | 2 5 7 22|13 B | = = 1 9 l1 3| = = - e = -
Severe discipline 1 3 4 8 |4 10 1 3|10 6| = = - - - | - - - == =
|
Parents! Leniency 3 8/1 2|1 2|1 3/ 6 4|1 4|1 9|26|= = |= =]= <
l
Parents! lack of good relations with each other f
and with their children - - 1 2 | = - 2 6| 3 2|3 12 - - 3 8|1 7 - = |1 4
Parents! inattention to their children's conduct
or behavior - - 1 2 2 5 2 6 5 3 ‘ 2 8 - - 2 6 2 14 - . 2 8
Favoritism at home - = | = =|l2 5| 3 10| 5 3 ! e |1 9|1 3] =21 9|2 4
Parents! ignorance of their children's needs or troubles| = = |1 2|2 5 | 2 6/ 53 2 8 |= = | 26|21 |~ =|2 8
|
Parents! bad example 2 5 m m |® - 1 3| 3 2! = = - L o e | - | e .
Home education { 6 16 |10 21 |5 11 | 3 10/2415 5 21 |1 9 | 617 |7 50 |6 54 |13 52
Qutside environment of the student's friends, play- !
mates, the quarter he lives in, movies 10 26 {11 23 |1 2 2 6/2415| 2 8 2 18 411 | 2 14 - | = -
|
Lack of religious education - = e S I T 1 3 - | - - w | e e
TOTAL 34 90 42 B89 (29 69 30 971135 85 126 100 9 82 35 10016 100 7 64 |29 B3
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TABLE XXI A (Cont'd,)

Responses of

738 47 42 31 158 24 11 35 14 11 25
Summarized Causes ‘Christ. Moslem |Christ, | Moslem |Total [Christ. |Moslem |Total [Christ, Moslem |[Total
. Boys Boys Girls GArls Parents | Parents Teachers| Teacher
No., % | No, No, % |No, % [No, % [No, No, % |Nos % |No. No. No .
Unsympathetic Atmosphere in School 2 5 - = | 2 5 1 3|5 3|1 4 - e | = o= 17 - = |1 4
Weak personality of the principal - - - | = - l1 3|11 |= = - = | = =1l 7 - = |1 4
Lack of cooperation among teachers, principals,
parents and students i 3 - = | 3 17 2 6 6 4 |4 17 2 18| 617 | 5 36 1 9 |6 24
Bad regulations between students' teacher and
principal 2 5| = =3 7 1 3 6 4|1 4 - == = |1 7 - = 1 4
Lack of understanding between principal and pupils - - - =11 2 l 3 |= = |« T B - e | -
!
TOTAL 5 13 - = (12 28 6 19 2314 | 6 25 2 18 | 823 |8 57 1 9 |9 36
School physical set up
Inadequacy of building L '3 - = = = 1 3 /2111 4 |= = |1 3 |= = - e |- -
!
Playground of the school - - - e | = - 1 3 |1 1 |= &= |[= - o m ] a - P i
Bad ventilation and temperature of the classes 1 3 - =1l 2 - = |2 1 |= = |= - | = = = - - e | = e 11
TOTAL 4 10 - =12 5 3 10 (9 6 |1 4 |= - |1 3 |= = - e | -
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TABLE XXII A
Suggestions Concerning School Discipline Based On The ¥Free Responses of 176 Respondents
_Suggestions of
22 43 30 27 122 | 24 9 33 11 10 21
Christ. |Moslem |Christ, [Moslem |Total [Christ, |Modeh |Total | Christ, | Moslem Total
Boys Boys Girls Girls Parent | Parent Teachers [Teachers
Qe _% Ng,_ _i ND.. NO. NO. % NO. % NO. Z NQ, g NO. NO, i Nel z
i
1, More understanding of pupil!s psychology from the '
part of principal and teachers 1 4 3 17 8 27 5 18 |17 14 8 33 2 22 /1030 2 18 | 1 10 |3 14
2. Qualified objective teachers who have personalities, . ?
are both firm and gentle 3 14 8 19 8 27 |11 41 (3024 | 2 8 1 11| 3 9| 2 18 - = |2 10
3, Firm supervision and application of school disciplinq :
and regulations 5 23 7 19 6 20 5 18 (24 20 | 5 21 4 44 | 927 4 36 ; 3 3 |7 33
4, Fair objective discipline - =~ |4 9|2 7 |= =|6 585|312 |11 412/1 9 | 4 4|5 24
5, Have more guidance, counseling and character educ. - e 1 2 - - - - ] 1 1|2 8 1 113 9 ‘ 2 18 l| 2 20 |4 19
6¢ An organized school committee to be responsible for ‘ ] 1‘
discipline 3 14 (3 7 2 7 -~ =~ |8 6|1 4 = =13 = =2 2 |2 10
7. A student council to be responsible for discipline
supervision and control 2 9 (10 23 2 7 - = 1411 |- =~ 1 11 \ 1 3 = = 2 20 |2 10
\ _
l .
8, Teachers = counselors to help pupils solve their ‘ ' ' '
problems, develop their interests, and practice ;
discipline 1 4 1 2 - - 6 22 8 6 | 3 12 - = |3 9| 4 36 l 2 20 |6 29
|
] |
9, Use of wiser or better disciplinary corrective - \
measures instead of corporal punishment or insulting | [
words 1 4 2 2 1. 3 7 26 |10 9 | 2 B8 1 11/(3 91 9 |-« = |1 5
10, More cooperation of school and home and pupils and ; t
administration - - 6 14 - 4 1510 9 |2 8 | = ={2 6|= = |11 |1 3]
i :
11, Teach discipline by making pupils practice it 2 9 z2 5 2 7 2 1 . 6 5 |1 4 - = |1 3|1 9 | = = |1 5
12, Discipline is good in our school or I have no ‘
suggestion 2 9 3 7 3 10 - = B 6 |2 8 - w2 6| = w | e = = =
13, Change of the official curriculum (Baccalaureate l |
Program) § 23| 3 7 | =@ o« | = =/8 6|1 4 |= =|1 3218 |~ = 2 10|
{
14, Less interference in pupils personal affairs such '
as dresses or hair fashion - - - - 3 10 3 11 {6 8 |=» = - | = | = = “ | =
15, Fulltime and more disciplined teachers 1 4 2 5 - - - = 3 2| = = “ oo |w =] o - - L- o
: LA e D A e e — e
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TABLE XXII A (Continued)

Suggestions of

22 43 30 27 122 24 9 133 11
Christ, |Moslem |Christ, Moslem Total Christ,| Moslem  Total | Chris,
Bo Bo Girls |Girls | Parents |Parents Teachers
F,%_E%‘ Nos No, % Nog #| No, % | No, Nog % | No,
16, Comeducation 1 4 1 2 - - - =2 2| = = T T - -
17, Have scouting and teach national spirit - - 6 14 - - “« = §f 5 = = - e e o o= - - -
18, Use of case history to detect causes of misbehavior - - 1 2 1 3 - = 2 2 = - S T R - -
19, Better equipped schools with libraries and co=curricular
activities - - - - - - - = = = 3 12 2 22| 515| = = 20 10
20, More love towards pupils - - - - - - - = = = 1 4 - =1 3{ 2 18 - 10
21, Use of lists of honors - - - - - - o e = e = - 1 11| 1 3| = = B -
22, Discipline should be practiced from within - - 4 9 - - - = 4 3 = = el T N - -
23, Discipline should not exist 1 4 - - - - - = 1 1] = - = I - -
24, Decrease school demands for minor expenses - - - - - - I T B 1 11| 1 3| = = - -
25, Capable and strict principal - - - - - - - m e o= 1 4 111 2 6,1 9 - 5
26 Decrease age differences in classes - - - - - - S - = | = =1 9 - 5
274 More use of probations - - - - 1 3 - -i L 1] = = R T - -
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TABLE XXVI A

Most Frequent Corrective Measures Administered In The Lebanese

Private Secondary Schools as Identified or Suggested Freely By
231 Respondents

Responses of
Corrective Measures 23 38 170 231
Teachers| Parents| Pupils | Total
No. % |No. % [No. % INo. %
1. Scolding the pupil in private or in
public - 16 70|28 74 |78 46 |122 53
2. Sending the pupil out of the class. 14 61| 8 21 |95 56 (115 50
3. Lowering academic grade or giving the
pupil a zero. 15 65|11 29 |74 44 |100 43
4. Giving advice and direction to the
pupil. 14 61 |13 34 |45 26 | 72 31
5. Discussing the case with the pupil
privately. 14 61 |13 34 (36 21 | 63 27
6. Requiring money fine or reparation. 3 13| 6 16 |50 30 | 59 26
7. Giving extrawork as a punishment
(monotonous work or study by heart), 6 2624 63 (28 16 | 58 25
8. Suspending the pupil from classes and
informing the parents. 6 26| 8 21 |41 24 | 55 24
9. Visiting homes or calling parents to
school for consultation. 11 48 |10 26 (26 15 | 47 20
10. Suspending the pupil from classes
informing parents and sending him home{ 8 35| - - 131 18 | 39 17
11. Expelling from school, - -1 4 10|33 20 | 37 16
12. Giving advice, scolding then punishing| - - - - |37 22 | 37 16
13. Ignoring the misbehavior, - -1 1 3 136 21 | 37 16
14. Keeping the pupil after school as a
punishment ., 12 S§2] 3 8 {21 12 | 36 16
15. Sending the pupil to the principal. 3 13| 6 16|21 12 |30 13
1 :
Calling parents to school for gliym.oad
consultation. 11 48 | 8 21 |23 14 |42 19
Visiting homes for consultation. - -1 2 513 2 8 2
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TABLE XXVI A (Continued)

Responses of

s 23 38 170 | 231
berrective Keasures Teachers| Parents| Pupils | Total
- No. % |No. % [No. %|No. %

16. Giving him a punishment (undefined by

respondents) - -1 - -|28 16| 28 12
17. Warning the pupil or placing him on

probation and informing parents i | 4110 26| 8 5119 8
18. Lowering behavior grade or rank and

scolding 4 17| 2 5|14 8| 20 9
19, Striking and sending home - -1 - - 7 3 7 3
20. Corporal punishment - -1 3 81 5 2 8 3
21, Depriving the pupil of his enjoyments,

privileges or pocket money 2 91 4 10| 5 21 11 5
22, Depriving the pupil of lunch for a day

or more 1 4| - -1 4 2 8 2
23. Controlling the student by student

council action - -1 2 5| 5 2 9 4
24, Finding and Removal of causes 2 91 2 5|5 2 9 4
25. Warning firmly the pupil - ~-|10 2614 8] 24 10
26, Miscellaneous

Clean the class, parents should take

case of the mishehavior, giving papers

to principal, sending pupil back home

increasing the punishment 2 91 4 10| 8 5| 14 6
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TABLE XXXII A

Corrective Measures Freely Suggested For "Most Serious Misbehaviors"

By The Responses of 217 Respondents

| Responses o;‘
ive M 24 33 160 217
Corractive Nsasures eachers| Parents| Pupils |Total
0. %[No. X% [No. % |No. %

1. Giving advice and direction to the

pupil 14 58 (26 79 (69 43 [109 50
2. Expulsion from school 8 33| 8 24 (78 49 | 94 43
3. Suspension from classes or school 16 67| 9 27 [66 41 | 91 42
4. Scolding in private and scolding before

classmates or the staff 8 33|17 59 |39 24 |64 29
5. Discussing the case with the pupil

in private 2 8] 6 18 |38 24 | 46 21
6. Informing parents by visiting homes

calling parents to school for

consultation T 29\ 2 69 6 |18 8
7. Placing the pupil on pfobaiion and

informing the parents S 21|19 27|24 15 | 38 18
8. Lowering academic grade or rank 7T 29110 33 (18 11 |35 16
9. Deprivation of school parties,

examinations and pocket money 5 21| 5 15|21 13 | 31 14
10. Requiring money fine or reparation 7T 29| 6 18 (18 11 |31 14
11. Scolding the pupil and giving him

advice or guidance 7 29| 3 9 (19 12 |29 13
12. Severe punishment (Undefined) 4 1711 d (22 14 |27 12
13. Sending pupil out of the class 2 8|3 9118 11 |23 11
14. Finding and removal of causes 2 8|6 18 |13 8 |21 10
15. Sending the pupil to the principal 3 12| 3 9 116 10 |22 10
16. Treat the misbehaving as he treats

others - - | - - 15 3 S 2
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TABLE XXXII A (Continued)

Responses of
24 33 160 217
Corrective Measures Teachers| Parents| Pupils |Total
No. % |[No. % [No. % |[No.
17. Cutting hands or sending to jail - - | - -13 2| 3
18. Strict supervision and not ignoring
the misbehavior - - | - -1 4 2| 4
19. Separate the misbehaving from his
classmates - - - -1 4 21 4
20. Give the pupil a responsibility 3 12| - - - -1 3
21. Prayer - - - -1 4 2| 4
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