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ABSTRACT

In the educatlve process the present is the most
important perlod, but this present 1s the resultant of the
prast; hence the need to know the past. Paklstan is a very
Young country and can learn much from the experiences of
others . Because of the many similarities between Indla and
Pakisten we can benefit considerably from the history of
education 1n India.

For the Muslims of the sub-continent,Sayyid Ahmed
Khan was the greatest reformer who tried to bring about
healthy changes in almost all walks of life. In the present
study only those policies and programmes of Sayyld Ahmed
Khan have been dealt with which had a direct bearing on
educatlon. Reference to his rellglous, social, econonic
and political policies 1s made only when these had educational
repercussions.

The study of his educational policies and programmes
could not be exhsustive because of the limited resources at
the disposal of the present writer. As far as possible
effort has been made to study Ahmed Khan through his own
writings and through his practical achlevenents. Some

rellance on secordary sources, however, wss inevitable.
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The present study is a historical anslysis of Ahmed
Khan's educational policies and programme. Study of the
circumstances that turned a sub-judge from an aristocratic
fanlly into a great reformer was also necessary. To under-
stand the religlious, soclal, moral, ecomomic and political
degeneration of the Muslims at the time whea Ahmed Khan
appeared on the pcene it was necessary to go back into the
history of the Indlan sub-continent, to study the downfall
of the Mughsal Empire and the rise of the British Rule.
Fallure of the Revolt of 1857 resulted ir the end of Muslim
rule in India and the establishment of foreign rule. It had
not only volitical but also economic, social, moral and edu-
cational consequences. To understand Sayyid Ahmed Khan's
policies one has to know India of his days and to understand ,
to some extent, how 1t came to be so. One has to know the
causes of the degeneratlon of the socilety of his days to
understand the significance of his actions and his limita-
tions.

Following this backzround description, Ahmed Khan's
educational activities and achievements which were spread
over more than three decades were analyzed. An attempt has
been made to give a brief account of his major aims, his
educationa} outlook and his enterprises. Finally an humble

attempt has been made to evaluate Ahmed Khan's various policies
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and programmes. The intellectual and educational activity
he caused in hls own time, ané the great influence he had
on later generations 1s so great that it needs a separate
study by 1tself. 1In the present study an attempt has been made
to give a brief account of Ahmed Khan's influence in his own days

and on later generations.



CHAPTER I
INTRODUCTION

I. SIGNIFICANCE OF THE STUDY

The partition of the Indian subcontinent and the
creation of Psklstan on the grounds that the Muslims had
a right for a separate homeland for the preservastion and
advancement of their ideologlical and cultural heritage,
was thought a political impossibility only three decades
ago. Apparently, nobody had even dreamt of it fifty years
ago. But if we carefully study the history of the sub-con-
tinent we willl find that the 1dea of Indilan Muslims being
a separate nation had already taken birth in the second
half of the nineteenth century. We also come to know that
1t wag Sir Sayyld Ahmed Khan who heralded the emergence of
the Muslims as a definite and separate political force.
He was the first to propagste the idea of 'nation' in the
modern sense for the Indlan Muslims. Before him when
Muslime thought of "Qaum', 1t meant Mughal, Shaikh, Pathan
or Sayyid. "It was Sayyld Ahmed Khan who broke these
artificial barriers and gave the Mugslims of India the

concept of being a nation and of national progress and



1
welfare."

In 1877, when his periodical, Tahdhib-ul-Akhlag?

was discontinued after seven years of publication, in an
article in the last issue of the periodical, Sayyild Ahmed
Khen himself wrote:

To a great extent Tahdhib-ul-Akhlag has achieved ...

its alms. If we mﬁe to create love

of nation, natlional honour and self-honour in our
nation at least we ha:ri introduced these words

in the Urdu langusge.

Referring to Muslims in India, _Haliusayn, "the wide
sense In which the words nation, nationality, love of the
nation and national honour are used today, are taught by
Sir Sayyid through his writings in the newspaper of the
society5 and later through WM.'é

Another quotation from s contemporary writer, Dr.
Vohammad Ashraf, who is a distinguished old boy of the
Aligarh University, may not be out of place. In his article
"Aligarh and Siasat-i-Hind" (Aligarh and Tndien Politics),
referring to Raja Ram Mohan Roy and Sir Sayyld Ahmed Khan

J'lil. Noman (ed.), Our Struzgle 1857-19% (Karachi,
Pakistan: Pakistan Publicatlons, , Do .

2}\ perlodical started by Sayyid Ahmed Khan for the
social and morel reformation. For details see Infrapp. WY -149

3}&. Isdall (ed.), Magalat-i-Sir Seyyid (Urdu; a collec-
tlon of artlicles, adiresses and reports written by Sayyld Ahmed
Khen), (Lahore: Maj)lis Teraqqi-i-Adab, 1962), pert X, p. 61.

l;Ali:af‘ Husain Heli, Hayat-i1-Javid (a blography of Sayyid
Ahmed Khan). For detalls mee ile?ra. D« 47,

5

Here the reference 1s to the Sclentific Socletvand the
Aligarh Institute Gazette, both founded by Sayyid Ahmed Khan.
6

Altaf Husain Halij op. cit., p. ¥23.



he says,

one was the founder of Indian nationalism and the

other of new Islamic nationalism... Raja Ram

Fohan Roy 1s greatly appreclated by the Indians

and they are grateful to him. The same way Pakis-

tanis are all praises for Sayyld Ahmed Khan and

are thankful to the Aligarh Movement .1

Thus a study of Sayyid Ahmed Khan's thought and
achlevement becomes important to every student of Pakistan.

The educational aspect of Sayyid Ahmed Khan's policy
and programme 1s chosen purposely. For education is one of
the nost important means for maintaining the life of any
soclety, and 1s one of the chief agencies for attaining
national unity. Hence, 1t 1s through education that the
ldeas of Sayyid Ahmed Khan did and will influence the life
of the nation. Education maybe viewed as the sum total of
all cultural forces which play upon the life of the indivi-
dual and the community . It consists of all those formative
soclzl and personal influences which shape and powerfully
mod;fy the ldeas and conduct of individuals and groups .

The creation of Pakistan as an independent sovereign
state in 1947 produced new hopes and 1deals in the nation.
All thoughtful citizens realized the neecd for, and importance
of, education in helping the people take up their due place in
the eommunity, of nations. No nation can march forward unless

1t 1s aware of 1ts past, its needs and the steps to be taken

]Lfﬂuhammad Ashraf, "Aligarh and Siasat-i-Hind", (Aligarh and Indian
Politics). ed. Nasim Qureishi, Aligarh Tahrik Agaz Ta Imroz, (Lucknow,
Ahbab Publishers, 1960), p.172




to meet them. The success and failure of the past orovide a
leading light for planning the present and future. Study
of Sir Sayyid Ahmed Khan may not provide us with exact
stlutions for our present educational problems as the times
have changed. Still it i1s surprising to note that many of
our needs are more or less the same. lany of the solutions
he presented and the aspects of education he emphasised are
stlll what educatlonists of today are suggesting. It is
true that Sayyld Ahmed Khan's policy and programme was

for nineteenth century Indla but 1t ce;tainly reflected
the culture, ideals, hopes and aspirations of Muslims in
the sub-continent. As it was based on Islam, 1ts univer-
sality and everlasting aspect 1is bound tc remain valuable.
So long we in Pakistan profess to be an Islamiec state, his
l1deals cannot be ignored as they are 1deals of Islam.

In the same way his emphasis on oversll development
of the child and the importence he attached to environment
in the educative process are also enlightening, especlally
to people in Pakistan. Study of forelgn educationists and
educational thinkers 1s of great use to us, but the study
of those who rose from the same soil, belonged to the same
culture and faced similar problems 1s of still greater value.
Another point to note 1s that Sayyid Ahmed Khan not only
presented hils own educational thought, but his greatness

lles In the fact that He wes both the thinker and the



executor.For.a nationrof dresmers,which we are, such examples

are of the greatest value.

Unfortunately after Hayat-i-Javid (1901) by one of

his close friends, Altaf Husain Hali, no comprehensive study
has been made of this great man., Especlally no exhaustive
work has been done on his educational thought in the light
of his writings, speeches, and practicel achievements. The
present study ltself is by no means exhaustive, but 1t 1is
hoped that it may inspire some other st‘tudent of education,
particularly those who have greater access to Sayyid Ahmed
Khan's work, to do further research on this subject and

fill a gap in the study of education in the Indien sub-conti-

nent .

II. LIMITATIONS OF THE STUDY

Sayyid Ahmed Khan developed his rolicy and programme
under peculiar circumstances, which in a vay were unique.
Today hls 1deas may not seem novel but in his days they were,
and 80 was the effect they created. Thus it is hard to com-
pare him with any other educational flgure of his own times
or with that of any modern educstionist.

The study has been delimited in certain respects as
follows:

First, the study deals with Sayyld Ahmed Khan's
educational policy and programme . Therefore, it deals with



only those aspects which have a direct besring on education.
Reference to other policies is only made if necessary for
the explanation of his educational policles. The treatment
of his policies and programmes is not exhaustive but limited
within this framework of reference.

There is no contentlon to discuss at full length the
multifarious policies and activities with which his 1life 1s
bejewelled. No attempt has been made to philosophise Sayyld
Ahmed Khan's idees. An attempt has beefx made to reflect on
the problems of Muslim education in India of those days,
and what practical steps Sayyid Ahmed Khan toock to improve

the situation and with what results.

III. METHOD OF THE STUDY

The nature of a study determines the methods to be
followed. The method employed in studying the present prob-
lem 1g mostly historical; critical anslysis and comparison
of original writings and sources of Sayyld Ahmed Khan and
reliable sources about him. OCreater emphasis 1s lald on
his own writings instead of relying mainly on what others
thought of him and his policies. To this 1s added the study of
philosophy in general and philosophy of education in particu-
lar. A study of general history of the Indian sub-continent
during the eighteenth and nineteenth centuries 1s also made.
A particular study is made of education in India during the



gseme period.
The study of literaturé is supplemented by an analysis
of the implications of Sayyid Ahmed Khan's views about the

educational process and 1ts problems.

IV. SOURCES AND MATERIAL

The materials studied consist of books, megazines,
end articles. All possible efforts have been made to consult
the available literature which has any bearing on the problem.
A few collections of Sayyld Ahmed Khants articles, speeches,
and letters which have been published in Pakistan were of
grest help in making the primary sources avallable to the
present writer. The articles were published mostly in
Tahdhib-ul-Akhlaq from 1870 to 1897. Thus one 1s able to

study at first hand the development of Ahmed Khan's pollcy
and thought over the years. The same 1s true of the letters
and his speeches, spread over a span of time they help in
getting an over-all view of thls great leader

Besides the primary sources, 1.e. Ahmed Khan's own

writings, ample use is made of Hayat-i-Javid (Eternal Life),

the Urdu blography of Altaf Husaln Hall, published in 1901.
This work of one of the nearest co-workers of Ahmed Khan 1s
a splendid storehouse of the data one may want to know. Hall
is one of the greatest literary figures in Urdu literature,

highly esteemed for his poetry as well as his proae.1 He is

In prose mostly as a blographer and as a literary critic.



also well known for his suthenticity. While reading Hayat-1-
Javid one finds use of superlatives about the quealities of
Sayyld Ahmed Khan but at the same time we find that he had
not omitted any weaknesses of his hero. Naturally emough

the langusge used in this respect is mild. "Yet the care

and accuracy with which all the various detalls and things
worth knowing are scraped together make it a historical stan-
dard work in Urdu 11terature.“1

The Reforms and Religzlous Ideaq_of Sir Sayyid Ahmed

by JeM.S. Baljon, is another valuable book for a student of

Sayyld Ahmed Khan. Baljon has made much use of Hayat-i-Javid,

at the same time he has referred to primary sources, €.g-.
erticles of Sayyid Ahmed Khan published in the perilodical
Tahdhib-ul-Akhlag and several collectlons of Ahmed Khan's

essays. For references to prlmary sources, Baljon's book
has been of great help.
History of the Freedom Movement, which is edited by

the Historical Soclety of Pakistan, includes articles wrltten
by several distinguished Pakistani historians and men of
letters, who are more or less taken as offlclal authorities

on the toplcs they have written. This book proved very useful

in providing authentic background for the present study.

1y M.S. Baljon Jr., The Religious Ideas of Sir Sayyld
Ahmed Khan (Lelden; E.J. Brill, 19%9), pp. ix end x.




And last, but not the least, important 1is Aligarh
Tanéik Aghaz te Imroz (Aligarh Movement from the Begining to

the Present). It is a recent book published in 1960. It
surveys various aspects of the Aligarh Movement, religlous,
political, utilitarian, etc., and deals mot only with the
origin of the Movement but also with how it affected Indian
Muslims throughout the past ninety years or so. The book
contains articles written by distinguished persons who are
elther old boys of Aligarh or are in one way or another

directly related to the Musglim University of Aligarh.

V. PLAN OF THE WORK

The following plan has been adopted for the study.
First of all, the nature, significeance, method and limltations
of the gtudy are stated. Then the general beckground on which
Sayyid Ahmed Khan appeared, especlally the educatlonal back=
ground in the sub-continent is studied. This i1s followed by
a short blographical sketch of Sayyid Ahmed Khan and a brief
character sketch of the man he was. After this structural
work his chlef educational policles and programmes are pre-
sented and have been discussed in view of his general philoso-
phy of 1life and educational thought. This followed by a brief
analysis of hils achilevements. Finally an attempt has been made
to evaluste the lmpact of Seyyid Ahmed Khan's thought and his
achlevements on Muslims and modern Muslims thought in the Indian

sub-continent.



CHAPTER II

DECLINE OF THE MUGHAL EMPIRE
AND
RISE OF BRITISH RULE

DECLINE OF THE MUGHAL EMPIRE

To get an insight into the conditions of the nine-
teenth century Indian Muslims, one has to go back to the
history of the Mughal dynasty which had ruled the Indlan sub-
continent for more than three centuries. The Mughal rule
in India started with the conquest of Delhl by Babar 1in
1520 A.D. His grandson, Akbar, was the greatest of the
Mughal emperors. He bullt up a strong eapire and enjoyed
the loyalty of both, Hindus and Muslims. The next three
successors to the throne viz., Jehangir, Shahjahan and
Aurangzib, though did not reach his greatness, were men
of wusual ability. During the reign of these four great
Mughals the empire expanded and flourlshed. Aurangzib was
able to conquer southerm India and for the first time al-
most the wholeof the sub-continent came under one rule,
but these conquests cost him much in many ways. The strain

of continued and widespread war exhausted the treasury and
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1l

broke down the administration. Moreover, twentyfive years
of absence from the capltal gave enough chance to plotters‘
in the north, and all the troubles and risks involved were
not really worth the conquest.

Aurangzib was an able and strong emperor, but made
meny enemies on account of his strictly religious policies
and the bloodshed of many of his own close relations to
elininate them as competitors. He mistrusted his kin and
kept his sons away with the fear that they would do t he same
to him what he had done to his father.l Aurangzib trusted
his generals and viceroys who "es a rule served him well
during his vigorous life but at his death they usurped his
children's inheritance" . Aurangzib's sons, who during his
long reign ( 1660-1707 ) "were benumbed by the crusty weight
of paternal control, lost all capacity for govemment."‘” The
prolonged anarchy during the repeated wars of succession was

a potent influence in bringing about the ruin of the imperial

1puring Shahjahan's 1llness, in 1559 Aurangzib impri-
soned his father and ascended the throne.

EW.W. Hunter, A Brief History of the Indian Peoples

(Oxford: Clarendon Press, 1907), p. .

3
Percival Spear, Oxford History of India (Oxford:
The Clarendon Press, 19587, p. %22.
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of absence from the capltal gave enough chance to plotters
in the north, and all the troubles and risks involved were
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many enemies on account of his strictly religlous policiles
and the bloodshed of many of hlis own close relations to
eliminate them as competitors. He mistrusted his kin and
kept his sons away with the fear that they would do t he same
to him what he had done to his father.l Aurangzlb trusted
his generals and viceroys who "es a rule served him well
during his vigorous life but at his death they usurped his
children's inheritance" .2 Aurangzib's sons, who during his
long reign ( 1660-1707 ) "were benumbed by the crusty welght
of paternal control, lost all capacity for government.'3 The
prolonged anarchy during the repeated wars of succession was

a potent influence in bringing about the ruin of the imperial

1Dur1ng Shahjahan's i1llness, in 1559 Aurangzib impri-
soned his father and ascended the throne.

EW.W. Hunter, A Brief History of the Indlan Peoples
(0xford: Clarendon Press, 1907), p- fSO.

3
Percival Spear, Oxford History of India (Oxford:
The Clarendon Press, 1958), p. 422,
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fabric.l “Then the hardy, frugal Marathas pricked the bubble,
and proved by the experiment the worthlessness of the glitter-
ing imperial host.'2 The succeeding emperors were puppets

in the hands of the too powerful soldiers or statesmen “who
raised them to the throme, controlled them while on it, and
killed them when it suited their purpose to do so."3 With
the decline of military power and weaklings at the centre,
internal uprisings went beyond contro]l. "Governors of pro-
vinces set up as independent potentates and the war-like
Hindu races, who had helped Akbar to create the Mughal Empire,
became wnder his foolish posterity, the chief agents of 1its
ruins.'u There were hostile communities e.ge. Sikhs in the
north, Rajputs in the west, and Marathas in the south. In
the southeast was Shuj)a-ud-daula, an able and ambitious

hereditary governor of Oudh. Ejection of his father from

1 prom 1707 (when Aurangzib died) to 1719, in 12
years six Mughal kings were enthroned and dethroned. The
relgn of the last six Mughals lasted much longer, 1719-
1857, but by then the situation had degenerated so much
that even those who had individual qualities were reduced
to mere figureheads.

2Perclvi1 Spear, op. cit., p. oo,

BH.W. Hunter, op. cit., p. 150.

b
Ibid., p. 153.
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the office of Wazir' had made him rebellious. In the East of Delhi,
the Rohilla tribe of Afghans had revolted. This completed

the circle of hostile powers and left the imperiasl district

to Delhi only, i.e., "roughly a rectangular wedge of terri-

tory of about 250 x 100 miles."® If the above mentioned

powers were strong enough and were under good administrators,

the Indian political situation would not have degenerated the

way 1t dide Unfortunately "they were all greedy and predatory,
and wsffered from a greater or less degree of dlsorganlzation.'3

Stories of riches of Indla had always attracted foreign
Invaders and internal troubles usually paved the way for
foreign interventions. The Mughals in the last half of the
elghteenth century were faced with foreign enemies on two
fronts: the Persians and Afghans from the north-west, and
the French and the British from the sea.

The Marathas in the name of helping the Mughal Empe-
rors against foreign powers had themselves taken hold of the
Emperors. Since 1785, Shah Alam had been a puppet in the
hands of Sindhla.h

lburing the reign of the Mughals, this word was used
for the Prime Minister.

2

3
Percival Spear, Twilight of the Mughals (Cambrdige:
The University Press, 1§SII, p. F.

w-wo Hunte!', OE. cit., p. 150.

L
A Marstha chief.
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In 1803 the British captured Delhi and "freed" the
Emperor from the Marathas. The Emperor himself realized
that he no longer was 1n a position to rule and did not
jnsist on it. However, he "was the 'de jure' sovereign and
wanted not only to retain that position but also secure its
recognitlon.'l Tn the beginning Emperor Shah Alam made 1t
clear to the 'Company' "that hereafter there be no want of
obedience or cause of dissatisfaction to rne."2 Gradually
the position of the East India Company ghanged. During the
first half of the nineteenth century it had "snatched power
from the hands of various princes and rulers and hsd ulti-
mately reduced them to the position of puppets or pensiona-
ries+ They followed the same policy in the case of the
Mughal Empe::'or-"3 Gredually Shah Alam was deprived of the
privileges of honour and dignity which in the beginning he
wvas allowed to enjoy as a matter of right. Ultimately, the
Company decided to end the institution of the Mughal throne.
Bahsdurshah, the last Emperor, had to agree that after his
death his heir would not be called emperor, but only "Shah-

zada" (prince), and would not live in the Red Fort, which

1
History of the Freedom Movement (Karachl: Pakistan

Historical Socliety, 1960), 11, part I, p. 8.
EIbid., p. 5.

3Ib1du, Do 8.
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was the ancestral palace of reaidence.l
To acquire a better understanding of the causes and
happenings of the Revolt of 1857 and 1ts aftermath, a brief
survey of the British East Indla Company may be useful .

B. RISE OF BRITISH RULE

The British East India Compeny was formed on purely
commercial basis in 1600, From time to time many British
trading companies were formed to trade with India, but soon
were wisely amalgemated, and formed a strong competitive
force against the French and the Dutch East India Companies.

Trade flourished and profits were high. For about
a century the British East Indla Company remained more or
less a purely trading concern. Between 1634 and 1700, the
Company acquired seversl small territories on the coastal
areas to build their godowns and to provide places of pro-
tection for their people. Bombay, Calcutta and Madras were
thus acquired, which later became the centres of the three
Presidencies of Bombay, Calcutta and Madras. Thus the British
influence, at first economic, later political and cultural

also, took roots in the coastel areas.2 T11l the final

1Ib1do, P 7-

This had educational repercussions also. These areas
specially Bengal got acquainted with Western thought much
earlier than the rest of the Indian sub-continent. North
western India was the last to come under the British influence
and thus remained almost untouched by western thought and
learming.
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showdown in 1857 these areas remalned the stronghold of the
British.

Tn 1645 an English surgeon obtained from Emperor
Shahjahan exclusive privileges of trading for the company
in Bengal, as a reward for his professional services to the
Emperor.2 Through this act of patriotism of this surgeon
the British got a definite advantage over other European
companies.

Indlan trade was a prize for wh;ch many of the
European nations strove with one another. The keenest rivals
of the Rritish were the French, whom they faced in quite a
few battles on the Indlan soil. In spite of the opprosition
and wars the British influence kept on incressing.

With the disintegration of the Mughalrﬁmpire after
the death of Aurangzib, the English backed the natlive
governors and chiefs in theilr rebellion against each other.
This proved very fortunate to them and increased thelr ter-
ritory and power in India. It also helped moneterily. "They
made the Indian chiefs pay heavily for the services rqnderod.'l

The British East India Company was in the most favour-
able situastion in Bengal where they had special treding pri-
vileges. After Aurangzib's death Bengal had declared 1ts

cessession from Delhi. The state changed hands, and there

}W.W. Hunter, ope cit., p. 182.
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were a few ups and downs, but all went well till Sirej-ud-
daula, a youth of eighteen years, succeeded to the throne.
The British tried to take advantage of hls youth and on
the slightest pretext bullied him and exhorted concessions
from hin.l

In spite of their increasing influence in Bengal
the British were not satisfied as Siraj-ud-daula showed
some independence of spirit, and in 1757 were able to de-
throne him and place Mir Jafar their nominee on the throne.

Between 1757 and 1764, Mir Jafar was throned and de-
throned and rethroned to suit the ambitions of the Company.
Getting the 'zamindari', or landlord's rights,over an exten-
sive area around Calcutta was among the grants which the
Nzwab had to bestow on the Company.2 On another occasion
he had to grantsimilar rights over the districts of Bardawan,
Midnepur, and Chittagong, estimeted to yleld a net revenue
of half a million sterling a year.3

The Nawab of Oudh and Shah Alam, the Mughal prince

(who later became the Emperor), who sided with the Nawab of

lThe History of the Freedom Movement, op. cite, pes 7.

2'.“. Hlmter’ OE. 01tl, P 182.

3Ib1d., p. 184.
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Bengal were also made to pay heavily. Shah Alam granted to
the English Company 'diwani', or fiscal administration, of
(Lower Bengal, Behar, and Orisse, and also the territorial
jurisdiction of the Northern Circars-l

The grant of 'diwani' in 1764, had started a dual
control of government (British as well as Mughal) . Hastings,
the Governor General of India, abolished 1it, which meant
absolute control of the English. In 1773 he also stopped
the tribute to the Moghul Emperor at Dglhi which was agreed
upon by Clive on the grounds that "His Majesty was no longer
independent, and to pay money‘to the emperor would practically
be paying 1t to the Marathas, who were our most formidable
enemies.'2

Hastings bettered the finances of the Company by
two million sterlings a year, part of which came from fines
and tributes from native chiefs.

Lord Cornwallis (snother Governor General from
1786 to 1793), in order "to place their finances on a more
stable basis first fixed the revenue for five years. Later
a 'Permanent System' was introduced and revenue was fixed

for all times to come. No attempt was made to messure the

1
Thompson and Garrat, Rise and Fulfilment of British
Rule in India (London: 1934), 1. 256.

2
W.W. Hunter, og. cit., p. 189. The Mughal Emperor

Shah Alam was at that time in the custody of Maraths, who
had rescued him from the Afghans and were acting as hls agents.
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1 Due to unsettled condi-

fields or calculate the out_turn.'
tions and frequent changes of hands, land was deterlorating
constantly and revenues on the basis of the good old days
were crushing the cultivators. Moreover, the Company had
fixed only its own shsre. Their agents were at liberty to
extract as much as they could. This system almost ruined
the peassantry, but did not concern the Compeny as long as
they were getting their money.

In southern India there were thee major powers
with whom the British hsd to deal with, viz., rulers of
Hyderabad and Mysore and the Marathas. The Nizam of Hydera-
bad, a Muslim ruler, was the weakest of the three, and was
easily converted into a useful follower throughout the
succeeding struggles.

Mysore was under Halder All who was a strong man.
He tried to unite the Nizam and the Marathas against the
British. The diplomacy of Hastings did not let 1t work,
but 1t did not discourage Halder All either. He was deter-
mined to keep his independence. From 1782 to 1784, till
the time of his death he fought againaﬁ the British who
wanted to bring Mysore under their control. In 1784, a

temporary peace was concluded with his son, Tipu Sulten.

1
Ibid., p. 192. See also History of the Freedom
Movement, op. cit., p. 59.
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But Mysore, with strong men ruling, was a sore in the eyes
of the British. With the Nizam and the Marathas on theilr
side they kept on trying to take over Mysore. Between
1790-1799 there were many wars between the British and
Tipu Sultean. In 1799 Tipu lost his 1life while fighting
and the English wone The state of Mysore was divided bet-
ween the allies. In the centre of Mysore they set up a
nominal Raja of no consequence. 1 The state of Mysore was
finally annexed in 1830 and it was brogght uwnder direct
British administration.

The Marathas were next on the 1list, who seemed to
be a very loosely knit confederation. The British thought
it would not be difficult to break them. Some of them
proved easy and agreed to come under British 'protection'
ageinst other Maratha chiefs and thus increased the terri-
torial control of the British. But three of them, viz.,
Sindhia of Gawalliar, Hulkar of Baroda and Bhonsla of Nagpur
were not easy tobreak. Between 1800-1817, there were several
campaligns against them. It was in 1817 and almost in the
same month that the three great Maratha powers rose separate-
ly against the British and were finally defeated.© By 1818

14.H. Dodawell, (ed.), The Cambri e Blntor of India
(Delni, India: S. Chand & Co., n.d.J, s,

2
It 1s one of the many examples of disunity among
the Indlans, which paved the way for British rule in India.



21

all resistance was at an end.

Marquess Wellesley, the Governor General from 1798
to 1805, had from the first laild down his guiding principle
that the English must be the paramount power in the Indian
peninsula, and the native princes could only retain the
insignia of sovereignty by surrendering theilr political
1ndependence.1 The sword of Clive, and the policies of
Warren Hastings had made the British paramount in North
eastern India. Wellesley did his best\py breaking down
the powers in the South.

The financlial strain caused by the great operations
of Lord Wellesley had meanwhlle exhausted the patience of
the Court of Directors of the East India Company at home.
In 1807 Lord Minto replaced Wellesley. The Company ordered
him to follow a policy of non-intervention, and he obeyed
the instructions without injuring the prestige of the
British name.

In 1813 the East India Company's charter was re-
newed but 1ts monopoly as a trading company with India was
abolished.

Lord William Bentick's rule (1828-1835) was not
signalized by any victory but formed an epoch in adminis-

tretive reforms. He restored equilibrium to the finances,

lw.ﬂ. Hunter, op. clt., p. 194.
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supressed the 'Thagi' (bands of organized robbers) and
sbolished 'sati'.l '

In 1833, the charter of the East India Company was
again renewed for twenty years, but on condition that the
Company should abandon its trade entirely. It was thought
necessary in view of the highly increased and complex poli-
tical engagements. At the same time a new law Member was
added to the Governor Generel's Council. Macaulay was the
first Law Member and the first President of the Law Commis-
sion.?

Iord Metcalfe served as Governor General between
1835-36. He gave entire liberty to the press, and followed
other policies of Lord Bentick. Both public opinion in
India and the express wish of the Court of Directors was
that Lord Metcalfe was the most sultable sueccessor of Lord
Bentick. "Party exigencles, however, led to the appointment
of Lord Auckland (1836-1842). From this date commences a
new era of war and conquest, which may be sald to have lasted
for twenty years-'3 Lord Ellenbrough (1842-U4Y4), "who loved

military pomp, had his tastes satisfied by more wars.® In

1
Hindu custom of burning alive of widow with the
dead body of her husband.

2
Mscaulay's coming to India had its educational
repercussions alsoy infra p.55

9.¥. Hunter, op. cit., p. 212.
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1843, the Muslim rulers of Sind, whose chief fault was that
they would not surrender their independence, were crushed.
Hunter praising the "brilliant feats of arms in Anglo~Indian
history" had to admit this, "but valid. reason can scarcely
be found for the annexation of the counmtry ."

By now the only remaining Indian power worth the
name were the Sikhs, originally a religious sect, who later
were bDound together by the additional ties of military dis-
cipline. Ranjit Singh (1780 - 1839) was their greatest
Raja and managed to keep his independence, but he left no
son capable of 'wlelding hils sceptre.' Lahorewas torn by
dissensions between rival generals, ministers, and queens.
In 1845, the first war with the Sikhs was fought in the
name of 'restoring peace and order'. It was won by the
British and their influence spread over north western India
also. In 1849, 1t was thought best to annex the Punjab.
Maharaja Dileep Singh was given a handome annual allowance
and he lived in England like a country gentleman.

The first step in the pacification of Punjab was
disarmament. Settlement of land tax came next. It was
fixed lower than the rate levied by the Sikhs. Roads and
canals were lald out. "The security of British peace, and

the personal influence of the British officers, inaugurated
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a new era of prosperity, whth was felt to the farthest cormers
of the Province.1 It thus happened that, when the Revolt
of 1857 broke out the Sikhs were on the side of the British,
which toa great extent saved the day for them.

Oudh was the last stete to be annexed (1856). It
had been loyal to the British since 1765. The Nawabs of
Oudh had individual qualities and Oudh had become an asylum
to Muslim talent and arts. On the other hand, the last
Nawab, Wejid All Shah, was not a good administrator. He
was sunk in a luxurious and useless life. The British, who,
no doubt, had their eyes on those fertile districts, had
- warned the Nawadb to put his house in order. These warnings
d1d not have much effect and in 1856, "after long and painful
hesitation the Court of Directors resolved on annexatlon'a,
which was done without any bloodshed. The Nawab was pen-
sloned and retired to live near Calcutta.

Thus, on the eve of the Revolt of 1857, the whole
of the Indian subcontinent was wnder the British control.

The political policy of the British East India Company
could brilefly be said to be the following:

Whenever there was any internal trouble in the Indian

1
Ibid., p. 215.

2
The Cambrdige History of India, op. cit., pp.584=85
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states the Company was there to intervene and take advantage
of the situation, both territorially and monetarily. In
wars dr succession they usually backed the weakest in order
to get greater control. Whenever they dethroned any native
chief they tried to find a nominal figurekead ° for the

same reasons.

Whenever there was any trouble between different
Indian states, or with any foreign power, the British were
there to "protect® their protégés and acquire greater rewards
both monetary as well as territorial.

It was not necessary to find any pretext for inter-
vention and taking over any Indian state as is obvious from
the example of Sind.

Sometimes they throned and dethroned native rulers
80 that they could get rewards.

The East Indla Company made some reforms in the
country and developed means of communications and transport-
ation (partly for their own convenience), but mostly they
were concerned with bullding the British Empire, especially
in the later part of the Company's existence.

To summarise the history of the British East India
Company one could roughly divide it into three periods:

1. 1600-1707 - A purely commercial concern

2. 1707-1833 - A rising territorial power, still

with comme rclal interest and obligations
3+ 1833-1857 -~ A purely political organization.



CHAPTER III
THE REVOLT OF 1857 AND ITS AFTERMATH

A. CAUSES OF THE REVOLT

What caused the Revolt of 1857? "The gressed cart-
rldgel" is the usual answer. It is not generally realized
that however offensive,the greased cartridge alone could not
have caused such a mighty explosion. A variety of causes =
religious, economic, soclal and political —— lay behind the
Revolt.

Dissaffection in the army had started much earlier.
Most of 1t wes besed on three factors. (1) The humiliating
attitude of the British officers towards the native troops.
(2) Suspicion of the officers and lack of confidence which
made the Indlan troops feel insecure and led them to join
the rebels. (3) Indifference and lack of respect for their
religions, customs and superstitions.

Discontentment was not confined to the army. It

soon spread to all sectlons of the people. "Everywhere

1In 1856, the army was given Enfield rifles ’instead
of old fashioned muskets. The cartridges used for the new
rifles were heavily coated with grease, and the soldiers were
asked to blte~off the outer packing before loading. The cart-
ridges were made in India end it came to be known thet fat of
pilgs and cows was being used. This caused great resentment
gs plg 1s repugnant to the Muslims snd cow is sacred to the

indus .

26
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there was apprehensionthat the people were going to be made
Chriatlans.'l The fear was fed by the activitlies of Chris-
tian missionaries. They were everywhere — in schools, hos-
pitals, prisons and at the market place. "They not only
preached what was written in the Blble but also ridiculed the
customs and rites of both Hinduism and Islam and sald very
bad and insulting things about sacred people and places of
other religions, which was very hurting to the p.eople.'z
As the Government and missionaries worked in great wnity,
and the preachers were openly supported by the authorities
"1t was impossible not to think that the missionarles were
speaking on behalfof the Government ."> In 1857, Mr Mangles,
the chairman of the board of directors of the Esst India
Company, sald in the House of Commons
Providence has entrusted the exclusive empire of
Hindustan to England in order that the banner of
Ghrist should wave triumphant from one end to the
other end of Indla. Everyone must exert all his
strength that there may be no dilatoriness on

any account in contln&i.ng the grand work of making
all India Christian."

1
S.N. Sen, The Great Rising of 1857 (New Delhi: The

Publications Division, Ministry of Information & Broadcasting,
Government of India 1957);-p« 7.

2
Sayyid Ahmed Khan, Causes of the Indien Revolt (Urdu),
as reproduced in the appendix of Hayat-1i-Javid, op. cit., p.899.

3Hfl.sf:-o::‘
vy of the Freedom Movement, op. cit., p. 256.
See also Sayyld Ahmed Khan, ope cit., p.'898.

V.D. Sarvarkar, The Indian War of Independenfe, p.45,
as g;gted in the History of the Freedom Movement, op. cit.,
Do . 3
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Apart from the work of the miss ionaries and thelr
open support by the Government there were many other innova-
tions and regulations which, to the Indian mind, were del ibe-
rate inteference with their religion.

Political policy of the East Indls Company was no
less a cause of the Revolt of 1857. ILord Dalhousle's
"“Doctrine of Leupt;et"1 ereated widespread anxiety among the
rulers .Maratha states of Sitara, Jhansl and Tanjore were
some of the outstanding examples. Oudh, which had been loyal
to the British for generations, was annexed in 1856. This
completely destroyed any faith that was left in British
falrness.

The dispossessed princes were looking for the ear-
liest opportunity to restore thelr former power and position.
When the "mutiny offered them a chance, they plunged head-
long into 1t.%°

The numerous annexations gave the impression that
the British were determined to wipe out the traces of Indlan
rule in the subcontinent.

The East India Company had underestimated the strength

1Under the "Doctrine of lapse", the Indian rulers who
had no offspring were not allowed to adopt an heir to the
throne. Consequently on the death of the ruler, the state
would go to the Company. The practice of adoption was in
accord with the Hindu falth.

2HistorLof the Freedom Movement, op. cit., p. 238.
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of popular sentiment for native rulers. The Mughal Emperor,
the Peshwa, Ranl of Jhansi, all were symbols of a historle
past to many — symbols become dearer when the subs tance
had departed. Shabby treatment of these rulers hurt the
pride of the people also.

Indians were not only distressed and resented the
religious and political policies of the British, but were
also under great economic stress. Indian arts and crafts
were in the state of decay. With the end of the states
came the end of their native patrons. England which once
had been & good buyer of the fine Indlen crafts had changed
its policy. Now it wanted to promote the export of 1ts own
menufactured goods snd imported only raw materlials from India.
All this affected the Indien craftsmen very adversely and many
had to give up their profession. This Iincreased pressure on
land. It also created a class of seml-employed dissatisfled
artisans.

Agriculture was no better off under the new regime.
"The new revenue system with its 'sale law' wes universally
feared and hated.‘l Under the new system rent was to be
paild in cash and the Government could realize a defaulter's
rent by selling his lande Loss of land was not merely a

finanecial blow; it affected a man's soclial status as welle.

1'I‘his law permitted the forced sale of land for

payment of debts and in case of non-payment of rent.
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The rural economy we=s completely upset. This caused wlde-
spread discontentment . The deposed lendlords willingly
joined hands with the sepoys in rising age inst the British.

There was great resentment among the educated also.
"This was caused by the systematic exclusion of Indiens
from higher Government posts."1

The soclal attitude of the British was also one
of the major causes of the Revolt.2

Whatever may be the fleld, one finds that in most
cases the real cause was lack of understanding between the
rulers and the ruled.

Thus a series of 1ll-timed, 1ll-conceived and mis=-
understood measures shook the falth of the people in the
British rule and created hatred instead. "The Revolt has
thus long been brewing and the greased cartridge only pre-

cipltated 1t."3

B. THE REVOLT OF 1857

The cantonment of Meerut was one of the blggest in
India. Reports of severe punishments for dlsobeying orders

to use the greased cartridges had reached Meerut. cantonment

1
History of the Freedom Movement, op cit.,p. 235.

ESayyid Ahmed Khan, op. cit., p. 918.
BS.N. Sen, op. cit., p. 12.
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and had caused great discontentment among the soldiers there.
The British officers, on the other hand, were bent upon
making the troops obey whatever orders were given to them .
On April 24, 1857, a parade was called but only 89 sepoys
turned up and 85 of them refused to accept the cartridges.
An investigation was held and it was decided that the 85
loffenders' should be punished. On May 9, 1857, they were
gstripped of their decorations in front of thelr colleagues,
and were shackled end sent to prison for hard labour.
"The folly of the actlon in heaping public insult on the
sepoys was obvious and difficult to exaggerate.'l The
reaction of the unusual punishment became apparant when
the nexst day sepoys at lMeerut rose in arms and the 'Mutiny'
was declesred. The rebels broke the jall and freed theilr
colleagues. After killing some of the Europeans at Meerut
the rebels marched towards Delhi.. To them Delhi was the
symbol of Mughal greatness and that 1s why they rushed to
Delhl.

On May 11, 1857, the revolutionaries reached Delhl.
"The 80-year old king was taken by surprlae."3 He informed
the British officers of the situation who trlied to check

1
Forrest, G.W., A History of the Indian Mutiny, Quoted
from History of the Freedom Movement, op. cit., p. 275

°Ibid. 273.

3Perclval Spear, op. cit., p. 202.
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the inflow of the revolutionaries, but the Britlsh were
not able to control the situation. Some of them were
killed in the effort, the rest escaped. The revolutiona=
ries killed meny Europeans and plundered some publie
bulldings and homes, mostly of Europeans.l

The troopers pressed the king to join them. He
pleaded that he was old and that "he had neither money
nor power. To this they gsald they will provide both.
The only thing they wanted from him was hls blessinga.'a
The wnwil'ing king still hesitated. And it was not until
nightfall when the British help asked for from Agra by the
King falled to come that he decided to cast his lot with
the rebels.3 The association of the King inspired milita-
ry contingents stationed in dif ferent cantonments and they
came to help Delhi. To them were added the volunteers
who offered their services to the 'cause' and were known
as 'Mujahids'% The revolutlonaries overpowered the local
authorities of the clty.

When the news of the Revolt reached other British

cantonments forces from all over the British territoryin

1
Percival Spear, op. cit., p. 203.

2
Ibid., p. 203 .

31pid.

uFightera for the falth.
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India were directed to recapture Delhl. Selge of Delhl
lasted four months, which, on the one hand, proved the
valour of the Indian fighters, and on the other hand 1t
also proved that even the bravest cannot win unless they
heve good leaders. On September 20, 1857, Bahadur Shah,
the last of the Mughal Kings, was taken a pr isoner and
NDelhi finally and completely fell in the hands of the
British.

The news of the outbreak of the Revolutlon , the.
capture of Delhl and the establishment of Bahadur Shah's
Government soon spread to different parts of the subconti-
nent. A number of important towns and cantonments, par-
ticularly in the central and western parts of North Indla,
rose against the British Governanent. In most cases they
swore allegiance to Delhl and set up their owmn administra-
tion in the name of Bahadur Shah. They fought bravely
but the Revolt was unplanned and unorganlized . MNMoreover,
the fall of Delhl affected thelr morale adversely. Though
the conflict lasted snother year, they had lost the initla-
tive.

Chief among the Indilan states that )Joined the sepoys
in the Revolt were Nana Saheb of Kanpur, Begum of Oudh, Ranl
of Jhansl and Kanwar Jegdish Singh. They fought bravely

but due to insufficlent resources and lack of planning and
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coordination they failed in their efforts.

An account of the risings a&nd detalls of the fight-
ings is not necessary for the present study. But it maybe
of interest to know the causes of fallure of a movement
which lasted for about two years, spresd over a large part
of theIndian subcontinent and was backed by a good number
of native soldiers.

All evidence demonstrates that the uprising was an
unorganized effort to get rid of the British. "The out-
breaks had no fixed timings and followed no common pattern-"l
It was because of the unpreplanned and uncoordinsted nature
of the Revolt thet the British were able to defeat even
the bravest, one by one. Had the British been attacked
at the same time on all fronts it might have been difficult
for them tohold on. .

Lack of leadership was an equally important cause
of the fallure. In case of Delhi, the king was old and
was resigned to a life of helplessness. "The princes were
as incompetent as the king; theywere hardly the persons to
control the trooper who had already taated'indiicipline.'a

The sepoys unfortunately had no officer of ability to guide them.

1
S.N. Sen, op. cit., p. 64.

2Ib1d-, j o0 12.
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In the fall of Delhi much was also attributed to treachery
from within. "Repeated fallures soured their spirits, and
the sepoys attributed their 111 3uccess to treachery in
high ‘-:[uar-teraa.“1

At other places too, the traltors helped the British
in defeating even the toughest of the fighters like Tantia
Topi. In the fall of Lucknow the inside information suppllied
by native sples helped the Britlsh greatly in capturing the
city.

Apart from the traitors and sples there was a good
nunber of native soldiers who were stillloyal tothe British.
The number of British officers in India was too small to
take any effective action, mueh less vlctory,'ﬁnless they
had the support of a good numter of the natlve army. Sikhs
and Gurkhas were particularly staunch supporters of the
British.

Among the native rulers also, there were qulte a
few 1ike the Rala of Patisla and the Nawab of Rampur and
the Wall of Sawat who, if they had not helped the British, they
could have strengthened the cause of the revolutionaries
greatly.

Lack of finances was another cause of fallure. In

the case of Delhl it was one of the main causes. "Maintaining

1Ib1d. See also History of the Freedom Movement,

op. cit., p. 285.
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a2 big army and keeping up the supplies, needed . huch money
which the king andhis Generals were not in a position
to command."

Lack of modern warfare equlpment was another cause
of the failure. "If Enfield rifle caused the fmutiny', 1t
also helped to overthrow the mutineers. They could not
fight with their old fashloned muskets against the new

rifles."®
AFTERMATH OF THE REVOLT

Whatever were the causes of the Revolt and 1ts
failure, what followed 1t, is of great importsnce to us.
Tt was the havoc resulting from the Revolt of 1857, which
turned Sayyied Ahmed Khan, a sub-Jjudge into "the greatest
reformer and educationist of the India of those days.'3

The revolutlonarles could be held responsible for
many acts of treachery. Nany innocent persons, especlally
women and children were killed. AQulte often bad characters
snd lawless people Joined the sepoys. "Many a time unsuspect-

ing wayfarers were ruthlessly robbed and murdered, and

1
Ibid., . 25
21p1d., p. 60.

3Histogx of the Freedom Movement, op. cit., Vol. II,
Part II, D. B50.
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1
Tndiesns suffered at their hands as much as Europeans.

For example the lawless tribes of Gujjars "robbed both
sides with 1mpun1ty."2 However, these people were not
responsible alone for the killing of innocent Europeans .
Bahadur Shah, Nana Sahib, Reni of Jhansil, all were blamed,
rightly or wrongly, for the’ ' bloodshed.

However, this does not justfy the mass killings
snd inhumen cruelities done by the British army, which,
on its way to suppress revolts at different places, pu-
nished the natives indiscriminstely. "Officers as they
went to sit on court martial, swore thet they would hang
their prisoners, guilty or innocent .... Prisoners con-
demned to death after a hasty trial, were mocked and tor-
tured by ignorant privates before thelr execution,
while educated officers looked and approved."3 The Comis-
gioner of Festehgarh,q Mr Power, whom his English friends
called "Hanging Power", at each halting place ... held

court of summary jurisdiction, and condemned to death the

ISlN- Sen‘ 3y OE- cit., pl 160

2Hlatory of the Freedom Movement, op. cit., p. 279.

3T. Rice Holmes, A History of the Indian Mutiny
(London: 1898), pp. 119-20.
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truculent traitors.'l Too many examples of mass klllings,
mostly on mere susplclion, and of wholesale devastation
brought by the British armies could be found easlily every-
where but 1t was Delhl which suffered most.

For the British, victory was incomplete as long as
the King and the princes were free. Cold blooded murder
of the three sons of Bahadur Shah by Cepteiln Douglas has
since then been condemned by many an Englishmen as well
as Indians. Several other members of the Roayl family
were shot without trial. The imprisoned King wes treated
like a crimlnalQ "He was not put into irons, but he was
miserably lodged. Every Englishman or woman who passed
through Delhi could intrude on his privacy to cast scorn-
ful glances at him. The Queen was not spered similar
humillation.'2

Revenge of the victorious British was not limited
to the Royal family or to punishing those who had fought
ageinst them. "In the city no man's life was safe, all
sble-bodied men who were seen were taken for rebels and

ahot.'3

1
S.N. Sen, OE. c’.to, Do 66-

2Letter of Mrs Saunderes, wife of the Commissioner
of Delhi, as quoted by S.N. Sen, op. elt., p. 32.

3Percival Spear, op. eit., p. 218.
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"The initlal massscres, which lasted for somedays, followed
a more systematic reign of terror,"1 which according to
Percival Spear went on for some months. The entire popula-
tion of Delhl which survived these massacres was driven
out of the city and had to spend the winter in the open or
in hastily prepared shelter.2

Loot snd plunder went on for months. The looters
were given the officlal titlepfprize agents, and the adml-
mistration wes directly responsible for what was happ&nlng-3

Next to suffer were city buildingse. The principal
mosques were occupled by the troops and were used as bar-
racks and stables. Some of these were not returned to

Muslims till as late as 1875 .u The fate of the Imperial
palace was no better. Most of 1t was not thought good

enough from an architectural point of view to deserve

preservation.

lﬂistory of the Freedom Movement, op. cit., p. 288.

2
Ibid.

3
Tbid. See Also Percival Spear, p. 216, and S.N.
Sain, op. cit., p. 32,

N
History of the Freedom Movement, op. cit., p. 290.

SIbld-’ P 291-
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Perhaps a bigger loss was the destruction and dis-
persal of the Imperial Librery where rare and 1lluminating
works were collected since the days of Babur and Fumayun.
The private librarles and collectlons of scholars also
suffered the same fate. Perhaps the biggest loss was cul-
tural. Many scholars, poets and men of letters perished
in the massacres.l Others had to take refuge at Rampur,
Halderabad, Lahore and other places.2

Worst of all were the feelings of animosity which
took deep roots in the hearts of the Indlans and Europeans
against each other. The Revolt, and its aftermath, created
a gulf between the rulers and the ruled. It was more so in
case of the Indian Mmslims. The English came to believe
that the Muslims were the real rebels, who can never be
suppressed enough.3

These feelings continued long after the Revolt
which kept the English suspicious of the Muslims. They,on

the other hand,had such a bitter experience of cruelty and

lMaulana Imam Bukhsh Sahbail who was a distlnguished
poet and a very learned man was among those who were killed
by the Eritish soldiers.

EMuhammad Husalin Azad, who could be called one of
the fathers of modern Urdu prose, and Dagh who was among
the classifcal poets of Urdu, were among those who left
Delhl and took refuge in small Indian states.

31t may be interesting to note that out of the native
states who rose agelnst the British many were Hindu states.
The same was the revolutlonary armythat the Hindus and the
Muslims fought side by side ageinst he BEritish. But the
overall impression somehow was that it was the Muslime who
were &gainst the British.
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suppression that they could not easlly get over it. In
fact, the behaviour of the British authorities cont inuously
reinforced 1t. Thus both the parties were not prepared
to meet each other on any cordlal grounds. <+he British
tried to humiliate Muslims as fer as possible and the
Muslims tried to avold everything which was in any way rela-
ted to the British.

It was on this antagonistic ground that Sayyild
Ahmed Khan appeared to bring reconcilliatlion between
the two and to advocate Western knowledge and learning

to the Indians in general and to Muslims 1in particular.



CHAPTER IV

EDUCATION IN INDIA BEFORE 1857

EDUCATION DURING THE LATER MUGHALS

"Seek knowledge even if in China," said the Prophet
and Muslims have not only been great scholars but have also
helped in the spread of knowledge. Under the Mughals, edu-
cation and learning received great encouragement. But after
the death of Alamgir, the Mughal Empire began to decline and
most of the princes who succeeded to the throne during the
next century and a half were too weak to arrest the process
of decay. No doubt some of them were interested in education
and made some contribution to the development of educational
institutions, but generally speaking, most of the colleges
sand schools established during this period owed their exls-
tence either to the generosity of philanthrophists or to
the zeal of some scholar. Madrasah-1-Firangi Meshal, Lucknow,
which even today 1s s famous seat of Muslim learning, had
become one of the leading educational institutions of
Northern India under Mullah Nizam-ud-Din Sihalawi, who
taught there for over fifty years. He was regarded as one

of the greatest and best known scholars of his tlme.l His

lMaulans Fazll Imam, Tarajim-al-Fudala (Karachi,
Pakistan: Pakistan Historlcal Soclety, , p. 11,

Io
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fame rests mainly on the curriculum prepared by him (1747
A.D.).l It is known after his name as 'Dars-i-Nizami'. The
main subjects of the 'Dars' were: SARF (Conjugation), NAHW
(Syntax), MANTI3 (Iogic), HIKMAT (Philosophy), RIYADIYAT
(Mathematics), BATAGHAT (Rhetoric), FINH (Jurisprudence),
USUL-1-FIDA (Principles of Jurisprudence), KAIAM (Diaslec-
tics), TAFSIR (Commentary on the Qur'sn), HADITH (Tradi tion).
In the course of time i1t became so popular that 1t wes
sdopted all over the subcontinent and forms even today the
basis of the syllabl in most of the institutions devoted
to Muslim learning. ‘
The 'Dars-i-Nizaml' aimed at bringing about harmony
in the two barnches of medieval Islamic learning "Maqulat"
and "Manqulat", the rational and the traditional. Natural
sciences were included in the curriculum but the emphasis
on rational sclences was heavy, which is rather striking
in view of the fact that Islam produced some of the greatest
thinkers snd scientists of the Middle Ages. "Perhaps an ex-
planstion may be found in the growing indifference of the
Muslims during this period towards the natural sclences ...
Barring this drawback the syllabus seemed to be balanced and

comprehensive in scope.‘2 But in the face of rapld scientific

1
It was 2 revision of the curriculum of the old
Muslim schools.

2Historx of the Freedom Movement, op. e¢it., Vol. II,
Part I, p. 175.
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developments of the nineteenth century neglect of these
sciences became a great drawback of this curriculum, aé scho-
lars of the Muslim schools in India remained ignorant of the
modern sciences. The most significant aspect of 'Firangl
Meahal' was that it produced a number of distingulshed scho-
lars who founded or developed thelr own institutions.

- In Delhi a 'madrasah' was founded by Ghazl-ud-Din,
father of Nizam-ul-Mulk Asf Jah I, in the reign of Bahadur
Shah I. In 1828, an English class was added to 1t, though
not without some opposition. In course of time the English
class became popular. Thus developed the fsmous Delhi
College. "The most striking feature of the institution was
that unlike other colleges of the period, Urdu wes the medl-
um of instruction for all subjects, even at higher stages.l
There were separate faculties for Eastern and Western
learning, but both were under the same principal. 2 "Many
great scholars of the day were on the staff of the College.
“The conversion to Christianity of one of the well-known
teachers, Ram Chandra created some dissdtisfaction among  the peo-
ple; it came to be considered a centre of Christian missionary

activitiea.'3 In the Revolution of 1857 it wes attacked and

1Usually Perslan, and sometimes Arabic, was the medium
of instruction in Oriental Colleges. In the Western style
colleges English was the medium of instruction.

2
History of the Freedom Movement, op eit.,, op. 179.

3
C.F. Andrews, Zakaullah of Delhi, p. 73. See also
History of the Freedom Movement, op. c¢lt., Vol.II, p. 179.
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closed.

Madrasah-i-Rehmaniah at Delhi which was founded by
Shah Wsliullah's fsther 1s another notable one. Shah Wali-
ullah expanded ite The curriculum was more or less the same
as 1n other Msdrasahs of the day, but he lald greater stress
on 'Hadith'. He also lald great stress on speclalization
and took great care in the selection of teachers. He com-
priled a short treatise on the qualifications of a teacher
and the manner in which he should treat his pupils. He also
discussed several cognate problems of padagogy-.

There were many other institutions in different parts
of India, run by scholars and supported at first by the Crown
and later when the Kings at Delhi became almost powerless
these institutions were encouraged by provinclal chiefs and
moneyed gentry.

There were two kinds of institutions, (1) Maktabs,
1.e., elementary schools, which were hundreds snd thousends
in number. It was generally in his fifth year that a child
was sent to schools« Thereafter his progress depended upon
his aptitude and no age 1limit wss prescribed for the various
stages of education. Persian was the main language taught
in the primary stage. At the secondary stage Arablc was

also included in the courses of studies.® In Maktabs', 1.e.,

i
History of the Freedom Movement, op. ci%, p. 191.
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Muslim primary schools learning of the Quran was the first
thing e child did. These 'Maktabs' were usually attached

to the local mosque, the teacher being the mullgaand the
mosque served as the school building. Children did not

pay any fees. The teacher was pald out of the endowment

for the mosque. In smaller places and villages 1f the in-
come of the mosque was not sufficient parents usually sent
commoditles of every day and grain as present to the teacher,
not as payment.

For higher education there were Madrasahs, some of
which have been mentioned already. Higher education was also
free. It is neither possible nor necessary to make a com-
plete 1list of all the maktabs and madresahs. But 1t would
not be out of place here to review briefly the attitude of
the state towards education. The Muslims did not believe
in subordinating education to the policiles of the Govern-
ment; i1t was left to prosper and develop independently.

The ruling princes, however, realized their responsibllities
and extended patronage and support both to the scholars and
the Institutions. As mentioned above, education was rrée
even to the highest level. The idea of paying a tultion

fee at the school or college was foreign to the Muslim con-
ception of the dissemination of learning. It was the moral
responsibility of those who lived in the vieinity of schools

that the teachers working there were provided with necessities
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of 1ife. On the other hand a scholar who decided to devote
his life to imparting knowledge started it with the assump-
tion that he is to work not for money but for winning the
favour of God, living modestly. Education and religion
have always been closely related. One great advantage of
this free education at all stages and in all instltutlons
was that even the poorest child could study in the best
college and under the most reputed teachers. The teacher
played a great role in matters pertaining to the management
of educational institutions, and thus these institutlons
remained more or less unaffected by political upheavals.

From the earliest days the Muslims attached religious
sanctity to the idea of seeking and disseminating knowledge,
and the primary object of knowledge was ma'arifat or gnosils
of God. Thus religious knowledge always constituted an
important element of the syllabi throughout the Muslim
world and during all the stages of growth and development
of Muslim civilization.

Non-Mugslims were nelther ignored nor did they suffer
from lack of facilities. Besldes the 'Patshalas' (equivalent
to Maktabs) and Hindu institutions of higher learning in

1

different parts of India, there were many schools in which

1
These were also supported by Hindu philanthropists
as well as by the state and also through the help of the
gentry .
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Hindu and Muslim boys studied Persian and subjects of a
gecular nature .t History seems to have been the special
subject of these schools, as “during the Mughal period we
find many Hindu historians of renown. To the list of his-
toriars may be added a large number of Hindu poets, wrlters,
lexicographers, translators, and others who have left behind
books on their special studies.2
The 'purdah' system created difficultlies for the
education of women and 1t was not vpossible to open schools
for them. The rich could make private arrangements, but,
for the daughters of aversge Muslims, generally speaking,
education meant only reesding the Qura'm, which was usually
taught by the educated ladies of well-=to~do famlilies as an
act of plety and also as a hobb;f.3
Reviewing the perlod as a whole we face two main
shortcomings . Firstly, the Muslim educational system was
out-dated. In non-religlious subjects this out-datedness
kept Muslims in India still in the medleval stage of develop-

ment, while some other parts of the world especially Europe

lc-F- Andrews, op. eit., p. 42.

2History of the Freedom Movement, op. cit., p. 192.

3Ibid., p. 193.
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had gone far ahead. Rellgion when taught by conservative,
rigid and narrow minded, medlocre teachers did not serve any
healthy purpose. Leaving their womenfolk almost out of the
field of education made it still easier for superstition and
conservaetism to pass on from one generation to the other.
The second defect was not that of schools and colleges. It
was the decadent soclety which was going from bad to worse.
The young of the rich were too lazy to make any effort for
learning. The poor were too poor to think of educat ion.
With the deterioration in the economic conditions of Muslinms
in Indla any educatlon worth the name was beyond the means
of the masses. Not that education entalled any expense,

but the child of the poor man had to contribute for his

bread at an early age.

EDUCATION UNDER THE EAST INDIA COMPANY

The East India Company, during the early years of
1ts administration quite mmderstandably, did not consilder
the promotion of education among 1its Indilan subjects as
part of its duty and concern. Its main object, as a commer-
clal company, was to profit by trade. In the seventeenth
and eilghteenth centuries some missionaries came to Indla
and realized that to 'save the souls' of the natives they
will have to educate them to some degree. They rightly

thought that teaching through vermaculars would be the
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best mears of reaching the masses, but because of lack of
sultable books their Job was not an easy one and the know-
ledge they imparted could not be much. As F.W. Thomas says,
"ITf in the midst of multifaricus occupatlons of writing text-
books in a foreizn language, but half understood, of trains,
ing teachers and keeping a close watch on them when traineqd,
we shall not be surprised to find that the knowledge impar-
ted was extrenely elementary.'l Anyhow, writing textbooks
in vernaculars was a great contribution and the efforts at
Port Willlam College in Calcutta, under Dr. John Gllchrist
terits appreclation. At a later stage we find a change in
the policy of the misslcnaries and instead of elementary
educatlon throuzh vernaculars they changed over to secondary
and higher educetior through English.

In the beginning the Company did not mind the
nissionary sctivities. In many cases 1t sympathized wilth
them and even geve them some grants. "But a change began
to come about as socn as the Coumpany Ytecame a political power
in India. The acquisition of soverelignty made the Company
consclous of the political 1importance of mainteining

we

strict religious neutrality. Incidents like that of

s

l4istory of Prospects of British Educstion in Indla,
p. 19, as quoted by L. Vyas, in The Development of Natioral
Education, Op« clt s, Do 3-

-
<

Ibld.
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the sepoy mutiny at Vellor strengthened these idess.

In 1793 when the charter of the Company came up for
renewal, w11berforce1 who was on the side of the misslonaries
moved the following resolution in the House of Commons:

That it is in the peculiar and bounded duty of
the British Legislature to promote by all Just
and prudent means the interest and happiness of
the inhabitsnts of the British Dominions in
India: and that for these ends such measures
ought to be adopted as may gradually tend to
their sivancement in useful knowledge and thelr
religious and moral improvement .2

It was a pilous resolution, but had no administrative
value. For that purpose he proposed to insert a clause in
the Company's charter to the effect that

The court of directors of the Company shall be

empowered and commissioned to nominate and

send out from time to time sufficient number

of skilled and sultable persons who: shall

attain the above sald oblect by serving as 3

school masters, missionaries, or otherwise.

The proposal "was met by such violent opposition
from India House, that the ministry was forced to wlthdraw

the clesuse fron the Charter.®

l¢illiam Wilberforce (1759-1833), English philanthro-
pist, whose name 1s chiefly associated, with the abolition
of slavery, was a member of Parliament and todkevery opportu-
nity in the House of Commons of exposing the evils and horrors
of the slave trade. He also interested himself in a varlety of
schemes for the social and religlous welfare of the community,
and & method for disseminating, by govermment help, Christia-
nity in India.

2
Selections from Educational Records, Vol. I, p. 17,
as quoted by Nurullah and Nalk, A Student's History of Edusation
in Indla (Bombay: Mecmillan & Co., Ltd., 1955), P+ 38.
? Tb1a. |
mn

A. Howel, Education in British India, p. 4., as quoted
in History of the Freedom Movement, op. cit., Vol. II, p.198.
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After 1793, the relations between the misslonarles
and the officlals of the Company became very stralned.
"By about 1800, the East India Company became a staumch
opponent of all attempts at proselytization and triled
to keep the misslionaries out of its territories as far
as posslble-‘l In Indis the missionaries were powerless
to fight against this policy, but in England they and theilr
friends began an intenslve aglitation with the object of
persuading Parliament to legislate- on the matter and give
necesgsary freedom and assistance to missionaries.

Thelr efforts bore frult and in spite of much
opposition on June 23, 1817, Wilberforce was able to
carry his "plous clauses" against the opposition of the
01ld Indian party to his "most wild, extravagant, expensive
and unjustifiable project.'2

Meanwhlle, here and there efforts to promote educa-
tion in India were belng made by Europeans. Some fronm
purely Christian or humanitarian point of view, and others
with the objective of producing useful servants for the
Company. The year 1813 1s a mllestone in the educational
history of the East Indla Company. Not only that in this

1Nurua11h and Nalk, op. elt., p. 37.

2
History of the Freedom Movement, op. cit., p. 199.
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year the Company allowed the misslonaries to go to Indla
again, but according to the Charter of 1813\1 the Company
wag requirsd toc spend not less than Rs. 100,000 each
year on enccuregemnent of literature and learning in
British territorles in India.® "It 1s significant to
note that in thie flrst communication on education, the
Directors 114 not consider the interests of the Muslim
comnunlity at all, though specific reference was made to
Hindus."> One posslble explanation of this lack of
interest can be that the British, in the early deays of
thelr rule did not want advancement of the Muslims from
whom they had wrested the power recently. There was
also the desire to conciliete the Hindus who had co-
operated in the overthrow of Muslim authority in Bengal.
Whatever responsibillity the East India Company
took will look remarkable when 1% is remembered that the

l‘I‘he Charter of the East India Company was renewed
every twenty years. By the end of the eighteenth century
the Company was rising more and more as a territorial power,
and there was a growing concern in the House of Commons
as to what should be the duties and obligations of the
Company towards the Indians as a ruling power. Controver-
sies in 1793 and 1813 were closely related to the general
feelings on this subject in England.

) 2lflj.m.nt:es of Evidence regarding the renewal of the
C?:rter 1;19818!:3 as quoted In Hlstory of the Freedom Movement, op.
Cc 'y p- ) .

3

History of the Freedom lMovement, op. eit., p. 199.
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British Parliament had not yet voted any grant for the
education of the English people; but tc Indians, especlally
to Muslims, who had en)oyed the patronage of the state in
education, there was nothing significsnt in 1t.

The sum officlally allotted for annuel expendlture
in 18137 was not spent until 1823-1 And even then because
of the limited nature of the funds in comparison to the
great needs of the millions, the officlals had to adopt
the so called "downward filtration® policy of concentrat-
ing on the educetlon of the upper and middle classes,
leaving 1t to them to educate the masses. Here sgain,
the attitude was partial. Hindus were encoursged to learn
English while no steps were taken to Ilntroduce English
in Muslim Madrasahs.2

Between 1813 when the Company took some responsi-
bility for educetlion in India and 1835 when Govermment
approinted a committee to decide matters 1s a period of
conflicts and controversies. The main issues were:

(1) what kind of knowledge and literature was to be

financlally supported and encouraged, Oriental or Western?

INurullah and Naik, op. cit., p. 53. See also
F.E. Feay, A History of Educatlon'in Indla and Pakistan
(Calcutta, Tndia: Oxford University Press, 1959), p. 200.

®B30ard of Collections, as quoted im the History of
of the Freedom Movemnet, ob. cit., p. 204.
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(2) Whst should be the medium of instruction? (a) clas sical
languages, (b) moderm Indian langusges, or (¢) English.
In 1835, Macaulay,who was a Member of the Governor-General's
Executive Council and also the Chairmen of the recently appointed
General Committee of Public Instruction, when asked by the
Government to decide between the Orientalists, who were in
favour of oriemfal lenguages and learnings snd Anglicists,
who were in favour of Western knowledge through English,
decided in favour of the latter. The East India Company
was to finance only Western lesrning and only through the
medium of English, which he preferred not only as the
langusge of learning of the ruling class, but for its
"extreme superlority over orientsl langusges and learnings."l
About the aims of educeting the Indlans there were
wldely diverse opinlons. There was Macaulay who wanted to
create"s class of persons Indian in blood and colour, but
English in tastes, in opinions, in morasls and intellect." e
There were others who supported promotion of oriental len-
guages and learnings, as they thought that Macaulay's policy
wlll produce a community of Indians who will not be accept-
able either to the English as thelr equals or to the Indians

as one of them. There were others among the Orientalists who

3

rﬁistoxﬂ of the Freedom Movement, op. cit., p. 209.

Ibld.
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thought it politically dangerous.

In October, 1844, Iord Harding's Government
announced that candidates with a knowledge of English would
be preferred for government employment, which was another
ster In favour of the Anglicists.

Actually it was a perlod of experimentation. In
different parts of the British Indian territory different
ways and means were beilng tried by local authorities. In
Bengal Lord Auckland gave financlal support to the oriental
schools and for the publication of books in oriental lan-
guages but made it clear that (1) "the principel aim of
educational policy should be to communicate western know-
ledge through English; (2) attempts of Government should
be restricted to the extension of higher education for
the upper classes of society who have the leisure for
study and whose culture would filter down to the masses.'l

In Bombay through the encouragement of Mountstuart
Elphinstone, the Bombay Soclety of Native Education was
establisked and on his recommendation it wss accepted as
the principal agency for the spread of education among the
people. The Society almed at spreading western education,
but it attached great importance to establishing a number

of secondary schools in smaller cities. The aim was not

INurullah and Naik, op. cit., p. 65.



57

to produce a few highly educated Indians but to provide
gzeneral educetion for as many as possible.

Officlal attempts in education in Madras make a pain-
ful reading. They mostly consist

... of minutes by successlive governors... outliving

policies which were never fully sdopted, of reports

from the educational boards submitting schemes

which were never brought into effect, of orders

of the local government constituting new educa-

tional authorities each of which was short-lived,

together with dispatches from the Court of Directors
eriticizing the policles framed by the Governors,
rejecting the schemes submitted by the educational
board and dissolving the new educational iuthorl—

tles constituted by the local Government .

In the North-Western provinces, the control of the
educational institutions was transferred from the Government
of Béngal to the Provinclal Government in 1843. One of the
earliest decision of the Provincial Government was to educate
the people through the medium of their mother tongue and not
through Engllsh.2 This decision was mainly due to Thomason
who was then the Lieutenant-Governor of the province and
wag & great champlon of mass education and indigenous
schools.

As far as female education was concérned, the

government promised its frank and cordial support. In 1849,

1
~ Selections from Educational Records, History of Freedom,
HOVé mt' VO].. II, OE-Ci . p.lT?

2
Nurullah and Naik, @ép. cit. p. 77.
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Bethune College for girls was started in Calcutta. It was
the only one of its kind in the sub-continent, where Indian
zirls could study upto the highest degree. But no further
efforts were made to spread female education in India. Indi-
viduel efforts like that of Pandit Ishwar Chandra Vidya Sagar
secured little help-l The cause of reluctance on the part of
Government maybe that it did not want to infringe in any way
upon the soclel customs and traditional ideas regarding the
seclusion of women.

Macaulay's famous minutes of 1835 had made the offlclal
decision on many 1ssues but the controversies d4id not end.
One of the reessons could be that the policy was decided but
the details were not made.

The following were the four main issues:

(1) What should be the object of the educational
policy — to spread western knowledge or to preserve eastern
learning? |

(2) What should be the medium of instruction —

Exglish, Sanskrit or Arabie, or the modern Indian languages?

(3) What should be the agency for the spread of
education —. the mission schools, the institutions directly
controlled by the Company, or the indigenous schools conducted
by Indiens themselves?

IK.C. Vyas, op. clt., p. 23.
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{4) What should be the method of spreading edueation?
Should government try to educate the masses diréctly, or
should it only educate a few Indlans and leave it upto them
to educste the others?

"The Despatch of 18'51&'1 set these conflicts at rest.
for the time being by declaring that the main object of the
educatlonel system was to spread western knowledge and science,
although 1t was desirable to grant some encouragement to
oriental learning at the colleglate stege; that both English
and the spoken languasges of the people should be used as
medla of instruction at the secondary stage and that the
efforts of government should cease to be directed to the
education of the few and that the education of the masses
should in future be regarded as a duty of the state.

With the receipt of this important document of
educational history we come almost to the close of the
East Indla Company era. Another important step taken by
the Company just before it handed over the rule to the
Crown was the establishment of three umiversitles in the
Presldency towns of Calcutta, Bombay, and Madras in 1857,
which were only examining bodies.

1The occasion for the Despatch was provided by the
renewal of the Company's Charter in 1853. At this time, as
at the earller renewals of the Charter in 1813 and 1833, a
select comittee of the House of Commons held a very thorough
enyulry into educational developments in Indla.



MUSLIMS IN THE FIRST HALF
OF NINETEENTH CENTURY

During the elghteenth century, Delhl had been a
favourite place for looting and devastating by hosts of
rebellling vassals, whcse attacks culminated in the raids
of the barbarous Marathas. In 1803, Lord Wellesley had
captured Delhl and a firm rule was established. The British
had wisely allowed the Mughal Emperor Shah Alam to retain
hls sovereignty within the area. of his big palace, the
"Red Fort". He was left with a handsome income 'to main-
tein an imaglnary royal dlgnity'.l An outwerd show of pomp
and glory was kept; and everything was done to preserve
artificially the 'grand manner' of the good old times. But
"the affairs of administration as far as they remained with-
in the Emperor's power, went from bad to worse. The Emperor
himself became the prey of greedy courtiers, who flattered
him on his musical and poetical abilities... The royal
princes had thelr own way in state affairs. They quarrelled
among themselves, whlle the 0ld Emperor sank down into
sanllity and dotage.‘a

During this perilod of "English peace,® in the first
half of the nineteenth century, especlally during the latter
pert of 1t, Delhl enj)oyed & kind of renalssance in literary

and cultural activitles. Learning and literature found ample

: W o :
cﬂ?.‘lnarewt; op. cit., pe 58.

2
Ibid., p. 42.
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patronage 1n Delhi. We find a galaxy of Urdu poets whose
names are lmmortal, with almost an army of small poets
gatheredaround them. The Bmperor himself was a poet and
patronized poetic aymposiums.i "The city regalned its gay
atmosphere. Festivals were common, and they were observed
with great pomp. Ceremonial processions through the city
were dally occurances during the marrlage season, and
immense suns of money were spent on wedding fastivitles and
decorations.l The dally intercourse and intermingling of
the citizens in the streets was full of colour, varilety
and charm .‘-"2

Religion played an important role in the lives
of the people. There were many religzious leaders in the
city and religlous discussions were common, though mostly
on secondary issues. A common man's religion was a mixture
of tenets of Islam, old customs and traditions and supersti-
tions many of which were of local origin and a result of
Hindu influence. The religious scholars of the day were
8t111l sticking to Ilm-ul-Kslam which was developed in the
later part of the eighth and the nineth century. Neither

lThia description alsobrings us to one of the social
evlils of the day, i.e. unnecessary expenditure.

-
C.F.:Andrews, op. cit., p. U47.
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the leaders nor the masses were ready to meet any modern
force, materiel or intellectual. The Revolt of 1857 was a
blow which made all that was old, crumble down, but the
decay had been gcing on for centuries. The disaster only
made 1t obvious.

Some of the officlals of the East Indla Company and
some other enlightened and good hearted Europeans had been
trying to improve the state of affailrs and to introduce
some new blood into the almost dead velns of the old edu-
cational system. The three Presidencles, viz., Bengal,
Bombay and Madras were more influenced with western 1deas
as they had come under the British Influence earller than
the rest of India. Bengal wasg foremost in this respect
where Raja Ram Mohan Roy who was fhe founder of Brahmu-
samaj movement (started for the religious and social reforms
of Hindus) had advocated western education as early as 1816.
His influence was grest and he was able to inspi¥e a new
spirit in that province, which was fortunate to have other
great social and educational reformers like Ishwar Chsandar
Vidya Sagar and Kashab Chandar- Sen, ete., whose efforts
not only resulted in many new educational institutions bdut

d
also brought in many soclal reforms. Unfortunately the

lAgreemenb of the Hindus to the abolition of 'sati’,
1.. burning alive of the widow with the body of the dead
husband,wes one of the great achlevements.
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efforts of these learned and good persons and their move-
ments were almost limited to Bengal. Educationally speak-
ing, the most backward area was the North-Western provinces,
vhere the indlgenous system was decaying fast and the new
influence had not penetrated yet.

In the early years of the nineteenth century, the
indigenous system of education held the fileld. Soon after-
wards in those parts of India which were under the British
missionaries began to spread western knowledge and encouraged
the study of the English langusge and literature. They were
Joined by the officlals of the Company end a few enlightened
Indlans who were elther educated umder the new system or
valued its advantages, and between the combined efforts of
these three sets of workers the modern system of education
started taking ahape.1

The history of the evolution of the modern system
of educetion in India may be llkened to a great drama. The
sebting of the play 1s provided, not only by the social,
political, and constitutional history of Indla, but also
by the soclal, political and educational developments in
contemporary England. Several Indian institutions were
planned along English models. Often the controversies in

Indlen education arose from contemporary controversies in

1
Nurullah and Naik, op. cit., p. 1.
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English education; and oftener still, a change in the educa-
tional poliey of England had its echoes in Indlan education
sooner or later. An attempt to understand Indian educational
policy apart from this background is like trying to understand
the effect without knowing the cause.

The English system of education, like the English

constitution and the British Empire, has grown

up by a serles of accidents, ... not based upon

any theory or on any preconeceived planning, but

Introduced as the occasion or the soclal needs

and changes demanded.l

Another charscteristic of the British worth noting
1s "freedom and liberty for the individual and for social
groups to work out their own salvetion with a minimum of
state iInterference the Englishman regards as his most
preclous possession, and in no fleld of soclal endeavour
more than in education.'z

The effect of this habit of mind on the development
of a natlonal educational system has been to postpone state
action as long &s possible, and to rely on soclal or group
action.

When the state did embark slowly and tentatively

making the initlal steps, as 1t did in 1833 and

1870 in the field of elementery educatlon, in
1888 in technical education, and in 1902 in the

11 .L. Kandel, Comparstive Education (Boston: Houghton
Mifflin Co., 1933), p. of,

Ivid., p. 25.
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general attempt to bring together the various

strands that had been woven in the preceding

century... it limited itself to 'suggesting'

the minimun standard to be maintained and as

far a8 possible the state refralned from

'prescribing.l

Britlsh policy makers of the Company sitting in
England to agreat extent tr8ated Indiens the same way.

The difficulty was that the conditions in Indla were entire-
ly different and Indians were not Englishmen. Local and
privaete initlative in India was not as great ss in England
and could not fill the gap left by government non-interfe-
rence .

The grent of 'Diuani'a in 1765 had made East India
Company a ruling power in Indla. It wes only then that the
Company was called upon to encourage education among lts
Ssubjects as the earlier Hindu and Muslim rulers had done.
But the Court of Directors, naturally enough, drew their
inspirations from English models rather than from Hindu
or Muslim traditions, and as Parliament itself 4id nothing
to educate the English people, the Company also refused to
recognize any obligetion towards the education of Indians.

Even when 1t 414 recognize it offlcially, not much was done

libia., p. 28.

E'Bengal, Bihar, and Oriug were handed over to the
English by an Imperial grant in 1765. We obtained these
three fertlile provinces as the nominee of the Emperor ."

W.W. Hunter, op. cit., p. 153.
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actually. The educational policy of the Company and the
educational system which as a result came into being, 1s an
1llustration of British character. "The English disllke to
think or formulate plens of action, however plausible they
may be, before the immediate need for them 1is apparent on
the surface."l The policy makers were ignorant of the
actual eonditions and needs of the Indians, which not only
résulted 1n lack of action but also in meny controversies.
The conflicts in the beginning of the nineteenth cen tury
centred mainly around two 1ssues. Firstly there was the
unwlllingness of the Court of Directors to accept any res-
ponslbility for the education of the Indians,‘ and the
agltation of thelr officers in India, mainly on grounds of
political exigency, to persuade them to accept 1t. Secondly,
there also arose a conflict between the desire of the mis-
slonaries to go to India and the unwillingness of the Board
of Directors to admit them to their territories, for fear
that their activities might arouse the pposition of the
people. It was only after a prolonged agitation that the
Company was compelled, by the Charter of 1813, to incur
some expenditure for the fulfilment of this obligation,Zand

lkanae1, op. cit., p. 25.

21t was not till 1833 that the Crown took any direct
résponsibllity of educating the English people.
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to admit missionaries to its dominions for spreading "light
and knowledge ." This was the begining of the state system
of educatlon under the British rule. There are several
features of this period which could be clearly observed.

To begin with, the British people of the Victorian era
complacently belleved that thelr methods were the best in
the world and the Indlans could do no better than to adopt
them in toto. Hence the neglect on the part of the B;itish
to understand Indians and their economic and social and
educatlional problems. Generally speaking, Muslims were
conservative and were suspicious of new things. Political
degeneration had brought intellectual degeneration along
with 1t. They preferred to live in the past glory. WYhat-
ever the anclents hsd sald and done was to them the last
word. The best one could do was to keep up with it. They
had also developed reluctance towards western knowledge
and had particular dislike towards learning English. It
wvas mostly because of the activities of the missionaries
and thelr schools, where every attempt was made to convert
Indlans to Christlanity. The average Muslim thought that
anybedy who learmned English could not remain a good Muslim.

To klm western knowledge and Christlanity were synonymous.
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EDUCATIONAL IMPLICATIONS OF THE
REVOLT OF 1857

Whatever were the religilous and political causes
of the Revolt of 1857, the consequences were grave, espe-
cially for the Muslims.

The inhuman slaughter of Buropeans by the Indians
could not but be deplored and taking revenge by the victo-
rious English was nothing unnatural, but the amount and
the nature of that unrestricted revenge was something no-
body could help being ashamed of. Again we are not so
much concerned with what exact happened at that time, 1i.e.
in 1857, or who was to be blamed, but with the consequences,
which were spresd over the years.

The Christians since the times of Crusades did not
have much goodwlll for Islam and Muslims. Nor did the
British held a high opinion of Indlans (in the elghteenth
and more particularly in the nineteenth century). To a
great eéxtent, they were Justified in thelr sttitude. It
was not only that Muslims were pollitically degenerating
end the atmosphere was full of intrigues and petty jea-
lousles, but many soclal evils had infiltrated deep down
and had become part of the system. So it wes also with
degeneratling moral conditlonz. The Revolt of 1857
strengthened the British animosity to Indians, in particular
to the Muslim from whom they had taken the power and whom
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they thought responsible for the Revolt and the brutal
killing of Europeans. They took the whole community as
a gang of criminals to be hanged or shot at the slightest
pretext and to be deprived of their properties and sent
to the prisons. To be Muslim was enough to make one a
suspect in the eyes of the British.

On the part of the Muslims, they were mostly
lgnorant about Christlanity and thought it something
against Islam.1 Moreover, the Inhuman treatment they
got from the British during and after the Revolt was
enough to make them hate the English and anything assoclia-
ted with them, religlon, educatlion, anyting.

Briefly speaking, the British were suspicilous of
Muslims and preferred to employ Hindus in places where
they had to take Indilans at all-2 In many cases the
doors were barred to the Muslims. "Even the Government
advertisements sometimes made 1t clear that only Hindus
need appiy for the post adverttaed.'3 Hunter gives sta-
tistics which show that out of 2,111 posts of a certain

category, only 92 or a little over four per cent were

1Sayyld Ahmed Khan and others had to spend much
time and energy disproving it.

2Th1a too had educational impllications.
3H13torx of the Freedom Movement, op. eit., p. 342.
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occupied by Muslims; he adds that in less conspicuous posts
they were completely excluded.

In education also, the British were ready to help
the Hindu to acquire western knowledge and also encouraged
his ancestral language (Sanskrit) and tradition i Muslims
were in an uneviable plight. They had lost political
power and with it were gone most of the high posts and
grants of estates, etc., which were their maln way of get-
ting their 1livelihood. (Many of the estates, including
charitable trusts for religious purposes were confiscated
by the Government). Muslim craftsmen were dying an economic
death. Because of lack of patronage, (their former patrons
were elther dead or were too poor to be of any use), and
because of the official encouragement of British goods.
Muslim agriculturists, unprotected by the new laws and
because of their age old habits of extravagance and of the
uncertainty of rainfall were now more and more in the hands
of money-lenders (who were mostly Hindus). Thus deprived
of‘their economic resources and thelr well-to-do patrons
their educational institutions were alsc dying out. More-

over, many of thelr scholars who were religious leaders

4.W. Hunter, op. cit., p. 145. See also Mahmud Benglori,
Tarikn-e-sutmat-e-f(nﬁgi'a_(mbay: Taj Office, 1941).

2

Apart from the political factors, there had arilsen a
genulne interest in Hindu piilosophy end Sanskrit among the
western orientalists during the eighteenth and nineteenth
centurles. V.K. Vayas, op. eit., p. 59.
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too were elther killed or put into prisons on susplcion of
consplracy ageinst Governuent, thus giving & fetal blow to
their schools of higher learning.

The cld system was dying and the Muslims were very
reluctant to go to the new sechools. The ressons for thelr
reluctance were well summed up by the Education Commission
of 1882 1in comparing the attitude of Hindus and Muslins
towards western education. Three points are enumerated to
elucidate the causes of the consplcuous difference between
Hindus and Muslims: (1) while the Muslin boy must first
spend some years in going through a course of gacred learn-
ing in the mosque,l the Hindu boys entered schools straight-
away; (2) The Muslim parents often chose for their son,
while at school, an education which will secure for him an
honoured place among the learred of his community, rather

then ome thet will command success in modern professions or

lGovennment schools were secular institutions and for
Huslims religious educetion was an intégral part of educatlon.
On the contrary, according to Hindu religion the right to
recelve religious education vested with the Brahmnans only
and whose who violated it were suprosed to have committed
an act of sacrilege.

“The Hindu attitude to the Mission schools... was less
susplcious than that of the Muslims, for the personality of
Christ gave the Hindu much that enriched and sweetened his
life withcut destroying its foundations. The Mohammedan found
in this creed a direct challenge to the teaching that underlay
his 1life." A. Mathew, The Education of India (Faber and Gringer,
1926), P ‘-I-T.
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in official 1ife; (3) the Muslim parent belonging to the
better classes 1s usually poorer than the Hindu parent in a
corresponding social position. He cannot afford to give his
son a complete educstion. To these three causes can be added
the frank avowal of Sayyld Mahmud that "a candld Muhammadan
would probably admit that the most powerful factors (1.e.
accounting for the backwardness of Muslims in English educa-
tion) are to be found in pride of race, a memory of by-gone
supericrity, religious fears,1 and a not unnatural attachment
to the learning of Islam.'2

On this background of social evils, political uﬁrent,
economic ruin and educrtlional backwardness appesred the glant
figure of Sayyld Ahmed Khan, and it needed a glsntto face

successfully such a situation.

lThese fears were nostly based on the attitude of the
Mission Schools, whose main alm of education was conversion.
No doubt, during the middle of the nineteenth century the
Mlssion schools were the best schools in India, but fears
of Muslims were not altogether baseless.

. ESayyid Mahmud, History of lish Education in India
(1781-1893) (Aligarh, Indla:  ¥.AD,. College, 18%), p. 143,
as quote y J«M.S. Baljon J. in The Reforms and Religious
Ideas of Sir Sayyld Ahmed Khan (mm, J. Brilil, )

pl au-



CHAPTER V

SAYYID AHMED KHAN AND HIS PERSPECTIVE

BIOGRAPHICAL SKETCH

The greatest Indisn Muslim reformer and statesman
of the nineteenth century, Sayyid Ahazed Khan, was born on
OCctober 17, 1817. Both from his father's side as well as
from his mother's, the families were noble, distinguished
and learned. They were also notable for thelr keen interest
in religion and for their broad-minded views. His maternal
grandfather, Khawaja Farid, had been appointed wazir and
glven the title of 'Dabir-ud-Dsulah Amnin-ul-Mulk Muslih
Jang' by Akbar Shah II. He had also worked as superinten-
dent of the Calcutta Madrasah and led a volitical mission
to Iran during Vellesley's governor-generalship.l He was
a very learned man and in addition to being good at adminis-
tration, finance and diplomacy, also excelled in mathematics .
Sayyld Ahmed Khan's grandfather, Sayyid Hadl, held s
'mansab' and the title of Jawwad A1l Khan in the court of
Alamgir II. Shah Alam added 'Jawwad-ud-Daulah! to his
titles. Sayyld Hadi's son, Mir Muttaqi, had been close
to Akbar Shah since the days of his princehood, but being

‘lHistory of the Freedcm Movement, Op. cit., Vol. II,
Part II, p. 1571,
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& man of care~frec nature he had not accepted any office
or title. However, he had sccess to the private sittings
of the Emperor. Sayyid Ahmed Khan several times accompa-
nied his father to these meetings. Thus he had known the
decaying Mughal dynasty not as an outsider, but had observed
1t 'at close quarters. He also had en early chance to know
something about the working of the East India Company and
1ts educational policy, as not only his maternal grand-
father but other members of his family were also working
for the Company. These observations later helped him
decide that fighting for the Mughals, against the East
India Company would not do any good to the Indians, as

the 'Mughal Empire! had finished much earlier.

Sayyid Ahmed Khan's mother, Aziz-un-Nisa Begum,
not only belonged to a noble and distinguished family but
herself was quite an educated lady according to the stan-
dards of those days. She did not belleve in most of the
superstitions which had become part of Muslim religion,
in India then. She took greater interest in his education
and upbringing than his father, and had very definite and
clear views about the advantages of a good education. As
Sayyid Ahmed Khan himself had acknowledged it many a time
her supervision counted for much in the formation of his
character.

The early years of Sayyid Ahmed Kﬁ;ﬁ}a life were
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spent in the family atmosphere. There were not many res-
trictions in Khawaja Farid's 'haweli',l a blg mansion having
spaclous grounds where his grandson played with other children
of his family. Thus he dild not have to go out much and get
mixed with other chlldren and get some of thelr hablts or
superstitions. There was nothing in young Sayyild Ahmed's
behavior to suggest that he was different from the other
boys . What, however, distingulshed him from them was his
extraordinary good physique. As a boy he learned swinming
and archery, which were the favourite sports of those days
and of which his father was an expert.

Sayyid Ahmed Khan recelved his education under the
0ld system. He learned to read the Quran under a woman
teacher in hls house. After that he was put under the charge
of a private tutor. Having completed a course in ths-Pérsian
and Arablc languages, he took up the study of Mathematics
which was the favourite sublect of the family. ILater he
became interested in medicine and studied some of the well-
known books on that sclence, but soon he gave it up without
completing the course. At the age of elghteen or nineteen
his career as a student came to an end, but he continued his
studies privately. He a2lgo started teking Interest in the

literary and cultural activities of Delhi and met some

1
His maternal grand-fether's house where he lived.
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distinguished literary personslities of the day.l

As all the allowances and grants of land to hils
father were only for his life time, and as Sayyid Ahmed hilm=
self had not taken any active part in court life, the death
of his father in 1838 left the family in difficulties, and
he was obliged to look for a career and declded to enter
the service of the East India Company. He started with a
very Junior post in Delhl and later became a record-keeper
ir the Divisional Commissioner's office at Agra. As told
by Hall he was offered a better post at Delhl but refused
to accept it saying that he did not think he was competent
for 1t-2 Throughout his life he was notable for his out-
standing honesty, in matters of money, friemdship or doing
a job well. While at Agra, he studled the revemue branch
of law and achleved great proficiency in 1it. From a jJunior
clerk he slowly rose to positions of responsibility. In
1842, while he was on a short visit to Delhi, the Emperor
conferred upon him his ancestral title of 'Jawwad-ud-Daulah!

with the addition of 'Apif Jung'.

lThe Mughal Empire wss falling down but there was
gquite a hustle and bustle of literary activities in Delhl
and some of the most notable Urdu poets are the product of
those days. Chalib, Bauq, Azurda, Shaifta, Sahbal, were
among them, who are immortals in Urdu literature.

z‘Altaf Husain Hall, Hayat-i-Javid, op. eit., p.110.
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In 1846, when he was posted at Delhi as 'Hunsif',l

though twenty-nine years cld, he resumed his studles in
literature, Figh (Islamic Jurisprudence), Hadith, and the
Quran, and took lessons from some of the distinguished
teachers of his time. It was during this stay at Delhl that
he wrote to his famous book 'N%har-us-Sanadaed.E

In 1856 he was promoted and sent to Bijnore as
'Sadar Amin'. While he was still in Bijnore the Revolt
of 1857 started. Sayyld Ahmed Khan by now had judged
the futality of fighting against the British and also
the uselessness of the Mughal Emperors at Delhi. Even
if the British had los%t, 1t would not have brought peace
and prosperity or progress to the country. He tried to
keep peace and order in his area, and at the risk of his

own life saved the lives of Englishmen and women in his

;There was a dual system of administration of justice
during the East Indla Company's rule. There were judges who
were appointed to adjudicate according to laws prescribed by
the Company offleclals. But local matters, e.g. inheritance,
marriage, etc., were Judged according to the local traditions.
The judges of original jurisdiction of the latter category
were known as 'Munsif', while those of appellate jurisdice-
tion were known as 'Sadar Amin.!

2

It is about the historical monuments of Delhi. It
18 not jJust descriptive, but contains much research work of
significant value on Mughal architecture and history. Gargeon
de Tasi, the famous Orilentalist translsted 1t into French
and thus 1t camé to the notlce of the west. On the merit
of this book Sayyid Ahmed Khan was made an honerary member
of the Royal Asiatic Soclety.
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district. His family was in Delhi and were affected very
badly by the dlsturbances. Hlis mother had suffered so much
that she did not llve long after that. During all these dis-
turbances Sayyld Ahmed Khan did what he thought was his duty
a8 a human being. He served the British loyally but looked
after the Interests of Indlans as well. After the Revolt
when he was offered a big estate for his services to the
British, he refused to accept 1t, as it had belonged to a
Muslim family who were turned out on suspicion of taking
part in the Revolt.™>

The Revolt of 1857 and the events that followed it
were dlsastrous for the Muslims. In a wave of unrestrained
revenge thousands of Muslims were killed and their proper-
ties confiscated. Many were deprived of thelr means of live-
lihood. The destruction was so wholesale, and most of 1t
was 80 unjust, that 1t shook Sayyid Ahmed Khan to the roots.
He realized the umenviable plight of the Muslim masses, low
and degraded in every fleld; educational, social, economic
and political. At one time he thought nothing could be done
to lmprove such desperate conditions and thought of migrat-
Ing to Egypt. Fortunately he changed his mind, and thought
1t would be cowardly to leave his brethren in their misfor-
tune and take refuge in a safe place £ The catastrophy made

him think over serlously of the causes of the depressed

- 2

laltaf Husain Hall, op. cite, p. 138.

erid-, pe 139.
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conditions of the Muslims, of the means of remeving them,
and improving the conditions of the Muslims in India. He
had always been helpful to the needy.l Now after due con-
slderation he came to the conclusion thet help on an indi-
vidual basis could not solve the problems of a nation. The
causes of all evits to him were ignorsnce and misunderstand-
ings. The remedy was educatlon, sultable to the time and
needs of the people.

Since 1857 we find that all his efforts were con-
centreted on educating the Indlans in general and Muslims
in partlcular-2 In 1858 he wrote his famous treatise:
Asbab-i-Bsghawat-1-Hind (Causes of the Indian Revolt), 1n

which he tried to explain to the British Governmment that
the maln cause of the Revolt was lack of understanding bet-
ween the rulers and the ruled. He also sald 1t boldly

that the English were tc be blamed mostly for 1t. At a

time when the coumtry was under martial law, even to be

1He had helped in the building of many mosques and
had often glven money to the poor. After he had decided
that educating the Muslims wes the, best course, he stopped
all other philanthropic activities, Once asked to contpi-
bute for the bullding of a mosque, he sald, ""You want tobuild a
housé of bricks and mortar for God; I am trying to make a
living house of CGod" (the College), and d1d not give any
money. Ibid., p. 246.

2
He almed at the enlightenment of the minds of the
adults and the schooling of their young. Ibid.
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suspected of disloyalty was enough to be shot. At the
insistance of his friends he did not publish 1t in Indila.
Five hundred coples were printed. One copy was sent to

the Viceroy, a few coples he kept for himself, and the

rest were sent to the members of the Parliament in Englend.
This attempt to educete the British Parliament was a very
courageous step whlch, barring a few, was fortunately takem
in the correet lizht and dild bear some fruit. The British
Government tried to remove many of the causes suggested by
him. About the same. time he wrote another pamphlet: Loyal
Mohammadans of India. This was again a step to remove the

susplcion from the minds of the British that all Muslims
were against them. Hils conviction that the Revolt was nct

a national attempt to drive out the English may be right

or wrong, but he expressed 1t in such a powérful way that

it 414 help in removing some of the suspicion from the minds
of the English people — a result which was beneficial to
the Muslims. TIn 1858, he was promoted and was transferred
to Muradabad. There he started writing a commentary of the
Bible. Misslionaries used to hold publie ergunents about
Christianity being the only true religion. Muslim religious
leaders used to refute those arguments, usually in a negative
way. Even before 1857, Sayyid Ahmed Khan had thought of

refuting the arguments of the missionarles. Now he made up
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his mind to do it, but In a scholarly and constructive way.
For this purpose, he made a comprehensive collection of
literature written for and against Christianity and differ-
ent commentaries on the Bible. His alm was to prove that
Islam and Christianity were not against each other. 1In
fact, they are the only two rellgions which are most har-
monious and are coaplementary to each other. He employed

a scholar of Arabic snd collected relevant books on Islam.
As he thought that present contradictions between Islam and
Christlanity were due to later interpretations of the Bible.
He gtarted learning Hebrew from a Jew, Salim, in order to
read the originale. Salim also helped him in his commentary .
In 1862, he was transferred to Ghazipur and took the work
ﬁf writing snd publishing Tabyln-al-Kal&m with him. He

employed an Englishman to translate what he wrote in English
and as he was sure that nobody will be ready to publish

it, he bought his own printing press for this purpose. The
original Hebrew text of the Blble was put in one column,
underneath 1t were written the Urdu and English translations.
In the second columm a verse from the Qur'an on the same
tople was written in Arabic and intc Urdu and English trans-
lations were written. After that he would write his own

ctnnantary.l The work, due to insufficlent support was never

1
Altaf Husaln Hall, Hayat-1-Javid, op._ecit., p. 167.
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completed, but whatever was done was appreciated by many
Christlans and by many Muslims. To some extent it served
the purpose of creating better unders tanding.

He thought that unless Muslims got interested in
the modern thought and sciences they would not go in for
western education. For this purpose, in 1864, he estab-
lished the Sclentific Soclety. Its aim was to translate
good books from English into Urdu. It also arranged lec-
tures on literary and scientific topics.

In 1864, he started a high school at Ghazipur. The
same year he was transferred to Aligarh which was destined
to be the seat of one of hig most important sctivities.
When he came to Aligarh he brought the 1Soclety' along
with him. In 1866 the Scientific Soclety started its
own paper called Aligerh Institute Gazette. Its ailm was

to acquaint the Government and the public with each other's
views and to develop political consciousness among Indians.
In 1867, when he was transferred to Benasras he left the
work of the Scciety in responsible hands snd tried to look-
after himself also.

In 1869, Sayyld Mahmud, his elder son, was awarded
a scholarshlp by the provincial government for studles
abroad. Sayyld Ahmed Khan seized the opoortunity and
decided toaccompany him. His decision to undertake this
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Journey in spite of financial diffioultiesl gilves an indica-
tion to his determination to put through his scheme of
popularizing western education among his people. He was
gemuinely convinced that his visit to England wes necessary
because wlthout 1t he could not get first-hand knowledge of
the English educatlonal system and the cultural, social and
political charscteristics of English life.

His stay in Englahd was made pleasant and frultful
by many people. Among them, his English bilogra pher Graham,
may be specially mentioned. Lord Lawrence was another. He
was able to move in the highest soclety of England and was
presented to Jueen Victoria and the Prince of Wales. He
met many notable educationists, writers, sclentists and
statesmen. He also observed the common people, e.g. the
coachman and the house-maid and thus gailned knowledge about
the various clesses of the British people. He wes much
impressed by what he s;w; and came tc the conclusion that
all this was possible only because of widespread education,
which had also resulted in creating a cultured and civilized
énvironment. He visited many educational institutions and
was much impressed by Oxford and Cambridge. He studied the

system and working of Cambrdige University very closely, as

1He sold his library and mortgaged his house in Delhi
in order to collect emough funds for his journey. A.H. Hal}l,

OD. Cito, Pe 120,
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the 1dea of establishing a university in India on similaer
lines was already taking shape in his mind. Nobody who has
carefully studled the character and outlook of Sayyid Ahmed
Khan would agree with the exsggersted view that in seelng
"European civilization in full swing he wss overwhelmed

by 1t, dazed like a yowng child."l’ However, there can
hardly be any doubt that his first contact with western life
made him more firm in hiﬁ convictlion that Indlans' salavation
lald In discarding medieval outlook and in taking the new
1deas and methods. Hali's remark that, "he saw everything,
he 1gnored the defects of western civilization and picked
up 1ts good features,'2 is much nearer to the truth.

In his decision to visit England S8ayyid Ahmed Khan
had enother main sim. Fe wanted to write 2 book on the
life and werk of the Prophet of Islam in refutation of
Muir's, Life of Muhammed, which, as he sald, 'had burnt

his heart! and he could noet rest in peace unless he had
given a rejolnder to that 'scandalous' book. During the
Revolt of 1857 many of the good libraries and most valuable
private collectlons of books were burned end he could not

find in India enough materlal for his book.3 The British

1
W.C. Smith, Modern Jslam in India and Pakistan
(Lahore, Pakistan: Minverva, 1 77, p. 9.

2

A.H. Hali, op. cit., p. 427.
3Ietteru from London to His oclose friend Muhsin-ul-

Hulk, Mushtaq Husain, (ed.), Makatibi Sir Sayyid Ahmed Khan
(Aligarh: Friends Book House_rm_tgly———, , p. 49,
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Museum and the India Offlce Library had rich collections
and he rightly thought that London was the place to write
the book he wanted. Essays on the Life of Mohammad, published

in English was the result, which is still tesken as one of
the best and most rational books ever written about the
Prophet of Islam.

Hls vislt to England was successful one. He achleved
both of his objactives.l It also created a good impression
about Indians in Englend. Another good which resulted from
thls visit was that other Muslims were encouraged to go to
England. One of them was Amir All" who went to England
after Sayyld Ahmed's return.

On his return Sayyld Ahmed lost no time in taking
necessary steps to implement his scheme for educstional and
soclal reforms. To educate public opinion he started his
Journal Tahdhib-ul-Akhlag which rendered great service in

disseminating his ideas and those of his colleagues. It
becane one of the pillars of the Allgarh Movement. It pro-
ragated his educational ideas and made his projects and ins-
titutions known to hls people.

Publication of these 1deas gave rise to a tirade of

lTo study the edycational system in England and to
write refutation of Mulr s book.
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abuse and oppositlon but it also provided him with some very

staunch and able supporters. Soon after his return to India

he set up a comittee, called the Conmittee Striving after

the Educational Progress of the Huslimg,l which tried to

find the reason why Muslim students in govermment colleges
were so few. After due consideration the committee came
to the conclusion that the government institutions were
not sulted to meet the needs of Huslima,a hence the need
to establish their own educational institutions.

A second committee was then established under the

nane Fund Committee for the Foundation of a Muslim College,

and agsin Ahmed Khan became the secretary. With the help

of his colleagues he was able to collect some funds. As
they were not enough to establish a college it was decided
to start modestly with a school, which was opened at Aligarh
in 1875. Two years later the foundation of the Mohammadan
Anglo-Oriental College3 was lald. Though the government had
provided some financial help and supprort, the college was
mostly financed through private contributions, and was more
or less an independent institution, but had to be affilia-
ted first to Calculla University and later to Allahabad

ISayyid Ahmed Khan was elected its secretary.
2Bal,‘]on, op. eit., p. 37.
3Usually lmown as M.A.0. College.
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University.l
The College was founded on the lines of Cambridge,
though 1t could not rise to the status of a university
t111 1920, st11l it served the Muslims much more than the
other universities in India. The courses of study consisted
of modern arts and sclences and oriental languages. What
made it different from other government colleges was that
religious education was compulsory for all the Muslim stu-
dents. It also had the disﬁinction of being 2 residential
Institution where much emphasls was lald on corporate life,
national feeling and character building. "It was not just
2 seat of leaming; 1t soon became the centre of the politi-
cal, cultural, and literary life of the Indian Muslims."2
Inspite of all the good it dild, Sayyid Ahmed Khan
seems to have realized very early that the establishment
of a college will not solve the problems of Muslim education
In the vast Indian sub-continent. He declded to set up the
'ugngmggggg_EQQQQQ;QQQL_Qgggggggggj, which soon became the
second great plllar of the Aligarh Movement . It was a
forum to discuss educational problems of sixty million

Muslims of the Indian sub-continent, with their common as

lsayyld Ahmed Khan wanted to establish an independent
Muslim University, but the government d4id not agree to it.

2
History of the Freedom Movement, op. cit.. p. 491,




88

well as regional problems.

Sayyid Ahned Xhan was a firm believer in Islam. He
had always tried to prove its supremacy end to remove mis-
understandings about 1t. Stlll he felt that there remained
much to be done. He thought that the Qur'sn as interpreted
by orthodox religious leaders could be confusing to the
Muslim youth who were recelving western education. It had
happened in Bengal, where western educstion came earlier
and was much more popular, many of the young Bengalis, most-
ly Findus looked down upon their religlon. With the efforts
of Christian missionaries some were converted to Christiani-
ty, some became atheists and some just indifferent to reli-
gion.l The study of westerm philesophy and physical sciences,
he thought, tended tec shake the beliefs of the educated young
men, because they found it difficult to reconcile the prevall-
ing religlous 1dess with the postulates of sclence. Most of
these ideas had found currency because of previous religious
writings. Ahmed Khan took the stand that the Qur'asn is the
fountain he=d of Islamic teachings and these, he malnteined,
dld not come into conflict with the laws of nature. He
realized that a new commentary on the Qur'an written along
modern lines was needed, especlally for those who were receiv.

ing s western education. He started work on the 'Tafsir' in

1y . Vyas, op. cit., pp. 9-10.
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1876 and contimued it with remarkable patience inspite of
opposition from many quarters. He could not complete his
work and had come up to about the middle of the Qur'an when
he diled .1

In 1878 he was nominated to the Législatlve Council
by the Viceroy, Lord Lytton. Two years later, he was re-
nominated. All this tine he served the cause of the Indlans
well. "Though unable to express himself in English or under-
gtend it fully he made his mark in the Ccn.uucil.'2 He introduced
snd got two bills passed for the benefit of Indlans.

Fe was a menber of the Education Commission of 1882
under the chairmanship of V.W. Hunter. As Ahmed Khan did
not agree with the procedure adopted by the Commission, and
g8 the chairman refused to make the changes suggested by
him he resigned his membership, but had no hesitation in
appearing as & witness before the Commission so that the
case of Muslims might not gzo by default.3

In 1888 he was knighted in recognition of his ser-
vices to the governnent and to the Indians. In 1889 he
was awarded an LL.D. degres 'in absentia' by Edinburgh

1Saven volunes of the 'Tafsir'! were printed, bringing
1t upto Surah Anbia.

4.E. Hali, op. cit., p. 286.

5At the request of Lord Lytton he 41d not object to
his eldest son Sayyid Mahmud being a member of the Commission
in his place.
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University. This very year in which his reputation had reached
its zenith, also saw the beginning of disappointments. The
controversy over his nominating Sayyid Hahmudlal Jeint secre-
tary and after his death to be the secretary of the Boerd of
Trustees of the College was the first. He won the issue,

but lost some of his closest friends and colleagues, Maulvi
Sami-ullah Khan being one, and the wound never healed.
Embezzlement of more than Rs. 100,000 from College funds by
his trusted head clerk, Shiam Biharl Lal, weas another blow.
The money which had been collected literally by the sweat of
his brow was lost. Later, in 1897, Sayyld Mahmud the 'dis-
tinguished son of a distingulshed father', for whom he had
many hopes was attacked by a severe illness. In his last

vyear he started keeping abnormally quiet. When asked for

the reason he sald, "the time is near when T will be quiet
for ever." He dled on March 27, 1899 and was burried in the

compound of the College mosque.

1

Sayyld Mahmud was among the first Muslim Indians to
go ebroad for education. He was the first Muslim to be a
Judge of the Hlgh Court. Most important is that he wes his
father's right hand in all his educational efforts.
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SAYYID AHMED KHAN - THE PERSON (CHARACTER)

If we take an everall survey of Sayyid Ahmed Khan's
career an interesting and a very outstanding persenality
eméerges from the multifarious activities which kept him
busy throughout his leng life.

‘ Perhaps the very first te be noticed is his cemmen
sense and Intelligence. He had grown up in theshadew eof
the palace at Delhl. He ceuld have essily got a respect-
abtle pest from the Imperial Court. Instead he chese to
take a very ordinary post under the English. At that
time he was only twenty=-one years eld. It is difficult
te sey how far this decision was the result of his early
recognition of not only the lost empire, but the inablility
of the Muslims to rule, and that therefore another people
had? to rule over India.

In 1857 the same attitude was taken by him but by
that time it was definitely a deliberate decision-l During
the Revelt of 1857, Ahmed Khan did net jein the TIndisns
against the British. Not because he was not a patriet, but
he could see that the Mughal Empire was finished snd there
was ne other real force which could stand the ferelgn in-

vaders. The English had come to stay for some time. He was

able to judge and wisely se, thet vielence was net the way

1
Altaf Husain Hali, op. cit., p. 142.
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to overthrow the yoke of ferelgn demlnatlon.l Te his mind,
the best way for the Indians was to equlp themselves with
western knowledge and sclences teo learn how to live effec-
tlvely and respectably in the medern world, and te learn
how te run a government on modern administrative lines.
Waen the Indians were thus equipped, only then,they will

be in e poesitien to demand fer their rights (of self-
government), and will be able to make profitable use of
guch rights. For the same reason he was against Muslims
getting mixed up in poelitics. In the latter half of the
nineteenth century, the econonmic vesitien of Muslims in
Irndla was deterlorating.

They had no pesitions in the goevernment services and
thus there was ne Power to back them. Moreover, they were
very backward in medern educatien. Their entering inte
pelitics and Jolning in egzitations would have been suici-
dal. The English were susplcious of Muslimsg ana any criti-
clsm of the government coming from them would have made their
chances of recovery still remote.

It was not simply from dogegish affection for the

English that Ahmed Khan made such abundant praise

of English rule and declarstion of his loyalty to-
wards thelr government. Although there 1s no doubt

lBalJon, op.cit., p. 14.

anltaf Husain Hali, op. cit. p. 487. Quotation from
a speech delivered at Lucknow. MWus Husain, (ed.),
Makatib-1-Sir Sayyid Ahmed Khan (Aligarh: Priends Book House,
ter to Sayy unammad All Hasan,", p. 350. Also

Rashid Ahmed S13diq1, Sir sgxzid and Aligerh’ from Aligarh
Tahrik Aghaz Ta Iﬂrot, Op.C to. D .
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that he was upright in his admiration of their

achlevenents, yet mainly his sense of reality

told him that their cooperstion was essential

for the success of his enterprises.

It was the same sense of reality and foresight
wnich made him propagate a new interpretation of Islem.
He could foresee that the study of the physical sciences
wlll make young Muslims doubt many religious beliefs. As
he firaly believed that Islam pure and simple was not asgainst
reason he made it one of the aims o his life to present to
his people the real Islam which was compatible with modern
ideas. His articles in T -ul-Akhlaqg, many of his
speeches, and above all, his writing of the Tafsir were
a preventlive meagure to protect young Muslim minds from
corruption by atheism or anti-Islamie 1daas.2

¥e advocate western knowledge but unless we

free Iglam from the shadkle® of superstition

and blind following there is a great danger

that our western educated young men will

lose faith In religion. Today the greatest

service we can do to Islam is to re-interprete

it in the 1light of reason.’

He wes a Muslim first and a Muslim last. But hise
falth was not a blind falth. He himself sa2id that he was

a8 bellever in Islam not because he was born a Muslim. It

lBaljcn, op. cit., p.7.

ESayyid Ahmed Khan, Magalat, X, op. cit., p. 107.

69 3Ibid., p. 108. Also, Altaf Husain Hali, Ope. cit.,
p. 369.
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was through hls own investigations that he had come to the
conclusion that Islam was the true religion. He said,
"If it was not so, I would have given up Islam."' 1l Once he
belleved 1t tobe true he spent a great deal of his time
and energy in proving it to others. But this dild not make
him narrow ainded. He always showed regard for other
religlons. In the beginning whén he talked of the 'nation!
he meant Indians, Hindus as well as Ruslina.a Later the
current of events showed him thet Hindus and Muslims were
two different nations, not only different in religlon but
in outlook also. As Hindus were in the majfrity end were
nore advanced and well off than Muslims there was the
danger of Muslims being dominated by the Hindus. He,
therefore, devoted all his energles for the uplift of

the ¥uslims only. But he always said that Muslims and
Hindus were llke the two eyes of 2 beautiful bride. If
elther of these were spolled 1t would mar the beauty of
the \rhole.3 Though working for the cause of Muslims only,

1A1taf Husain Hall, op. cit., p. 365. This spirit
of Investlgzation is also evident bhroughout his life. To g0
to England 1nspite of great obstacles and study the educa-
tional system there, was snother example of this spirit.

2
Altaf Husain Hall, op.cit., pp. 192-93.

3Sayyid Ahmed Khan, quotatlion from a lecture delivered
at Gurdaspur on Janvary 27, 1883, as quoted by Abdul Haq,
3ir Seyyid Ahmed Khan, op. cit., p. 65. Altaf Husain Hali,

OE- cito, . 873-
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he never showed any feelings against Hindus. Some of his
very close friends were Hindus. Raja Jal Kishan Das was
one of hls trusted frlends 1n whose hands he left the
work of the Sclentific Soclety when he went to England.
Eere an 1lncident showing his broad-mindedness may not be
cut of place.

It 1s the custom among the Muslims that when a
cnild is about four years 0ld he starts learning to read.
Ususlly 1t is an cccasion to celebrate. Close friends and
relatives gather together. The child sits with some elder-
1y member of the family (ususlly the most respected one)
and the 'Mulla'' asks the child to repeat a few verses
from the Qur'an after him. After that, sweets are dis-
tributed or there is a feast to enjoy. When Sayyid Ahmed
Khan's only grandson Ross Masud was to undergo the cere-
mony 1t was arranged in the big hall of the Muhammadsn
Anglo-Oriental College.l Hasud was sitting in the lap
of Raja Jal Kishan Das, whom he called 'Grandpal.

The same spritprevalled in the M.A.0. College. There
were meny Hindu students who lived in the boarding house.
Every care was taken to respect their religious sentiments

and cus toms .2 '

1

The first Muslim College in the Indlan sub-continent
which was founded in 1877. For detalls see infra pp-(49 -~ 160
The College was usually known as M.A.0. College.

2Infra p. 157
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His kindness was also well-known. FKe was polite to
people irrespective of thelr rank or position. To his
vorst cri tics he had nothing but courtesy and polite rea-
soning.l To those who unressonsbly abused and threatened
him he had nothing to say but he prayed to God to forgive
them as they knew not what they did. To his subordinates
and his rpersonal servants he was elways kind. Once some-
body wes attached to him. He was not ready to listen to
anything agsinst him. The result was that his servants
took advantsge of 1it, but he did not nind.2 (Mostly there
was cheating in the house-keeping accounts.) Both master
and servants gave unquestloned loyalty to each other.

The same was with his friends. OCnce he took somebody as
a friend he was ready to do anything for hlm.3 In turn
hls friends' support proved 2 great strength to his reform
novements .
Unusual honesty and bholdness were among his other

maln characteristices. At the age of 21 years his refusal

1Sayy1d Ahmed Khan, Magalat, X, op. ecit., p. 56.

2
Altaf Husain Hsli, op. elt., p.829. The only
incldent where his trust was sadly betrayed wss when Shiam
Biharilal took away money from the College account. It

wvas a blow from which Sayyid Ahmed Xhan could not recover.

3Along with numerous incidents his letters to his
friends clearly give the plcture of his affection for his
friends.
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to take a job for which he thought he wes not fit shows hils
honest approech towards life. He did not do things in which
he did not belleve. And once he belleved in something no-
body could stop him from doing it. Writing Risala Asbab-1-

Baghawat-1-Hind and sending i1t to the members of the British

Porliament clearly shows this characteristic. His 1life 1s
full of such incldents. H1ls not attending the 'Darbar' at
Agra because Indians were not glven the same seats as were
given to Europeans was another example of hilg acting whst
he thought wes his duty as a self-respecting Indlian, even
if 1t caused the displeasure of the British Government.l

From the mere fact that Ahmed Kharn enjoyed no
western schooling his youth and thet he made his own way
in acquiring a knowledgze of Europeen civilization success-
fully, one cen imagine that he must hev e possessed good
brain.

When he was & member of the Legislative Council,
because of hls leck of knowledge of the English language
he had to take great trouble in making speeches in the
meetings of the Council. He used to write the speech
in Urdu, then got it translated in English and then wroté
it in Urdu charascters and delivered it in the meeting. He

did not make just formal speeches which he had to make,

lartar HusainKall, op. ecit., p. 4O5.
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but tock sctive part in the discusslions and introduced his
own 1deas on various subjects. After one of his speeches,
when the Council adjourned, Lord Lytton, the Vicercy, came
after him and putting his hand on Sayyld Ahmed Khan's
shoulder sald that he had not heard such a scholarly
speech before.l

Though the influence of his popular writings is
not to be neglected, it was his speeches that gave him
his actual grip on his people. In them he got the oppor-
tunity to put all the welght ofhis great personality in
the scele in order to win support for his plans. And even
from resding his speeches one can guess what the effect
must heve been. J. Kennedy tells us that "Ahmed Khan
could work up native sudiences to the wildest enthusiasm."
According to Hall, Ahned Khan's speeches were the most
exciting "when he was informed of flerce opposition ageinst
his views, especially in educational affairs... Then his
patience was no longer bridled, his voice echoed through

the whole hall and hls opponents crept away terrirled."3

1
Abdul Haq, op. cit., pp. 327 and 228.
E”Personal Reniscences of Sir Syad Ahmed Khan,6"
Asiatic Querterly Review, 1899, quoted by Baljon, op. cit.,
p.lD .
3

Altaf Husain Hall, cp. cit., p. 89.
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All this he could not achleve merely because of his
talents in orstory. He could challenge anybody because he
had nothing to be afrsild of and he was doing much more him-
self for the nation than he asked others to do.

Sayyid Ahmed Khan had inexhaustable energy for work.
At the same time he could write leading articles for the
Aligarh Institute Gazette and Tahdhib-ul-Akhlaq, keep

accounts of the College, supervise College buildings, write
reports and addresses, answer innumerable letters, make
arrangenents for the meetings of the Muslim Educational
Conference and other meetings for different educational
purposes » Whatever job he undertook, big or small, he did
with such enthusiasm as 1f his 1life in this world and the
hereafter depended on it. Amldst all this his door was
always oven to anybody who wanted to meet him. He went
on wlth dictating letter and his other intellectual and
adninistrative activities and at the same time having a
pleasant and enlightening conversation with friends and
visitors .1

If we take into account all he did for his nation,
we reslize that the Nuslims of the sub-continent can never

pay him encugh homage, but he never thought of himself

1
Abdul Hag, Sir Sayyid Ahmed Khan, op. cit., po.74=75.
Altaf Husaln Hall, ov. cit., pp. [92-93. g
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nore than a humble worker. When 1t was proposed to celebrate
'Founder's Day' at the M.A.,O. College he opposed the idea
seying that 1t is different in the West where educatlonal
institutions are founded by large donations given by a
single person. In cazse of M.A.0. College, nobody could be
caelled the !'Founder' because 1t was established by the help
of the nation as a2 whole. Hundreds of thousands of people
had contributed for it.- So instead of a Founder's Day the
College should celebrate the Foundation Day. The same way
he opposed the ldea of dedlceting the main gate of the
College in his name.2

The seme selflessness he showed in collecting funds
for the College. He travelled throughout the country at
his own expense and met people, addressed public gatherings
and made appeals for the College fund. When anyone wanted
to invite him, he declined very politely, but firmly, and
sald, "Whatever you wented to spend on the dinner please
give the norney to the College. I will tske 1t as your

n?

hospitality to me. Once a2 poor man who wented to invite

Sayyid Ahmed Khan gave one rupee for the dinner snd the

; 4

Altaf Husain Hall, op. cit., p. 266.
2

Ibld., Do 266'

3
Ibido, p' 253|
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latter accepted 1t as a great honour to him.l In this way
he collected thousands 6f rupees from a nation which wss
lergely mede up of poor people and which was not used to
contributing for education.

To him, the nation was first. Even his beloved
College came next. When Hall wanted to give all copyrights

for his populsr book, Musaddas-i-Hali, to M.A.0. College,

he refused to sccept it. "It is such sn effective poem
which has awakened the sleeping Muslims of India," he
sald, "Let anybody wno wants to publish it do so. Let
1t be a8 much printed and published es possible. I do
not want any restriction on such & national asset.'a
Sumning up hls totel personality in the wrods of
Hall: "The features of his f=ce, the sructure of his body,
in ghort the total lmpression he made wvas so overwhelming
that only from looking =2t him one guessed his inner gran-
deur.'3 And probably in his great personality we must
seek the secret of the ultimate victory Ahmed Khan won
over a community which perslsted in its blgotry, and sus-
pected every Innovation, and which was suffering from a

great inferiority complex. Muslim India was longing for

lIbm., pe 254,

2Abaul Haq, Mugdmat-i-Abdul Hag (Urdu; Collection of
reviews on literary books. Lehore: Urdu Academy, 1956),p. 65.

JAltef Husain Hall, op. cit., p. Lhl,
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a lesder whom 1t could venerate, whom it could trust, and
who could restore 1ts lost self-confidence. And in Ahmed
Khan it found en honest man with high principles, a burn-
irg love for his country, and free from any evidence of
self-interest. Although at first it was hard for Muslims
to accept hls advanced 1deas which had 1ittle in common
with their own, and time was needed before they could per-
ceive Instinctively that he was working for thelr beneflt

only, eventually he became thelr acknowledged leadere.



CHAPTER VI

SAYYID AHMED KHAN'S EDUCATIONAL POLICY
AND PROGRAMEE

INTRODUCTICN

Refore we take up a discusslon of the educational
policy of Sayyld Ahmed Khan, we have to outline briefly
the philosophy underlying this policy. Ahmed Khan wes not
a prcfessional ohilosopher in the strict sense of the term.
His philosoohy therefore 1is the philosophy of an intelllgent
educsted person who has arrived at certain general conclu-
sions about life and the living. It 1s the result of per-
sonal observetlon without any technical reference to various
schools of philosophy. Yet we cannot ignore the fact that
no educe= tional policy can be devold of a philosophy in
generel and a philosophy of educatlion in particular. But
we must Keep in mind that Ahmed Khan's interest in philoso-
phy wes neither purely academic nor theoretical. He took
upon himself the task of educational reforms under the
dictztes of purely practical exlgency. He weanted to pull
his nation out of the decadance and decline. For this, he
thought educstion wess the only remedy. Thus his educational

volley snd programme were of a subsldlary nature and were

103
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meant to help his nation ageinst the political and social
0dds, and the prime mover for this initlative of hls wes
ris religious spirit. Thus the cornerstone of his intel-
lectusl edifice was religion, which permeates everything

he attempted to dc.

AFMED KHAN'S RELIGIOUS BELIEF

He was a Muslin, not only because he was born in a
Muslim family but because he had embraced his bellief after
dué thinking. "If I had not investigated and had not come
50 the comclusion myself that Islam is the true faith, T
would have given up Islam.'_'1 " After putting aside the
thought that I am a Muslim,I have done much thinking about
Islan and after due consideration my heart is convinced
that if there were any true religion 1t is Islam. I pro-
pagate Islam because of my bellef in it snd not because
I wes borm in a Muslim femily."®

He believed in Tawhid (the oneness of God). In his
owm words:

God is One and Eternally existing and therefore

His Belng 1s Necessary Being (Wajib-ulWujud). He
revesls himself througzh His Attributes identical

1A1taf Fusain Hali, op. cit., part II, p. 858 (quota-

tion from a letter of Ahme to Mehdai Ali Khan)
2
Ibid., 8. Quotation from a lectureon Islam
aelivered in 1883 at Lahore. :
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with His Person (Z&t). None is comparable with
Him or rivals with Him. Nobody can be assoclated
with Fim. He is the imperceivable and beyound

our rational comprehension, but He is Omni-present
in our thoughts and ideas. And as there 1s none
identlcal with Him, He 1s Transcendental to the
limitations of space.l

Apparently, this belief in the oneness of God as
ziven by him is insignificent to our study. But in reality
she matter 1s quite different. Fron this indication as to
the nature of God's Attributes, we can say that he had

beliefs simllar to the Mu'tazilite group. This is a very

significant point in order to understand and appreclate
Sayyid Ahmed Khan's religicus bellefs and its effects in
the formation of the policy of reform which he adopted.
Apart from other significant distinctions between the

Mu'tazilites and the Ash'arites, an important one 1s on

the emphasis on resson and on the rational basis of reli-

zion. The Ash'arites believed that the good and the evil

are ordained by God according to his arbitrary will and

hsve nothing to do with rationality. This creed wes offi-

¢lally and formally adopted by the Sumnite sect of Ialam.2

1
Tahdhib-ul-Akhlag, July &5, 1896 (as quoted by
Bﬂljon’ oD« 01t- Pe 51].

2Unar Farrukh, Tarikh-ul-Fikr-Al Arabi, p. 183. For
e detailled dlscussicn see, Sajjad EIzavT 'IsIamic Philosonhy
of Education® (M.A. Thesis American Uhiversitv of Beirut,
1963), pp. 125-38. Also see Muhammad Iqbal, Development of
Hetaphysics in Persia, (Lahore: Bazm-e-Iqbal n.d.), p. (1.
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The most silgnificent effect of the adoption of the Ash'arite
creed by the Kuslins was that, as they say, the door of
Ijtihad (new interpretation of religion) was finally closed
after the four leading Jurists compiled their principles of
Jurisprudence, and it told upon the Muslim communities 1in
genersl. Initlative was curbed and the Muslims all over

the world fell a victim to stagnation and decadence.’ Ve
may conclude that Sayyid Ahmed Khan wes a Muslim who had

idess similar to the Mu'tazlites, and took upon himself to

pull the Muslims of the Indisan sub-continent out of their
lethargy by attacking the basis of their 1lls, which was a
complete curb of initiative by the professional theologians.
Hig belief in reason in religious matters end possitili-
ty of the re—interpretetion of Islamic injunctions 1s evident
from his speeches and writings: "Wherever one goes or turns,
reason remains the only base upon which knowledge, certainty
and faith can be founded.“2 But he also admits that the
human reason, given by God is not unlimited snd that "there
are reslitles hldder from mental perception beyond the reach
of man+.. like the nature of the Attributes of God, the way

in which the world csme into being, the essence of spirit

ISayed Amir al1, Spirit of Islam (London: Christo-
phers, 1923), p. 469.

ESeyyid Ahmed Khan, Kajmu'a Madamin (Lahore: Mustafal
Press, n.d.), I, pp. 213=14.
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snd soul.*lV

The second important point, for the present study
is that he considered Nature as the touchstone through which
one knows whether a religion is true or not.

For the truth of every religion with which we

are confronted, thls cesn be a touchstone: 1f

that religion 1s in conformity with human

nature or with nature in general, then 1t is

true, and a clear proof hereof 1s that religlon

is given to a2 person as an integral pert of

him ... the whole creation, mankind included,

1s the work of God eand religion is this word;

these two cannot contradiet each other.

This kInd of conception of God and of the nature
of religion results in his idea of free will. On the 1issue
of free will and pre-destination there has been a great

split in the ranks of the Muslims, the Ash'sarites believing

in the pre-destinstion of man's future actions while the
Mu'tazilits held up the notlon of free will. The majority

of the Muslims in the Indisn sub-continent being Sunnite
belleved in the Ash'arite notion of pre-destination and
wechangeabllity of man's fate. Seyyld Ahmed Khan believed
that God 1s Ommipresent. He 1s the First Cause, and "has
the knowledge of the conditlions and deeds of all what

exists in the world, of their past as well as their future.'3

1
Ibid., . 214.

®Pahdhib-ul-Akhlag, March 25, 1895; as quoted by
Baljon, op. ecit., p. b3. .

5Tahdhib-ul-Akhlaq, August 22, 1895; as quoted by
Baljon, op.cit., p. &F.
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On the other hand he declares that "man csn make a free
use of all the potentislities entrusted to him.'1 From
this we can deduce that he belived that although every-
thing 1s in the knowledge of God, but He does not fix
the destiny of human belilngs and gives them free ¢holce
of the use of thelr abllities end potentialities. Thus,
man c¢an make hls future. This was ouite in opposition
to the common belief of the Muslims of his days in the
Indian sub-continent, who believed that whatever good
or bad comres, comes from God and man being forced and com-
relled to submit to the arbitrary will and deecision of
God has no power to chanse the course of events. This,
to a great extent, affected their whole attitude towards
1lfe in favour of lethargy, attributing the results of
thelr inactivity to the will of God.

The nineteenth century dld not bring changes
only to Indla. Tt wes revolutionary for the world as a
whole. MNatural and physlcsl sciences shook the very
roots of old philosovhies, and when their influence
reached religion the effect wes more widespread and
the influence penetrated dseper. Dogmatic argumnents
of religion did not have any force In the face of scienti-

flc proofs. Moreover, the mode of 1life was changing with

11pia.
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the nev inventions and 1t wes not possible to follow the
0ld customs rigidly. Unfortunately in the Indian sub-
continent these customs were taken as religlon end thus
there was a genszral notlon that one cannot be relligious
and believe in modern sclence. Sayyied Ahmed Khan asserts
the necessity of 1jtlh&d, "We should be aware of the fact
that time chanzes, and again and agsin, we are confronted
with new nuestions and new needs... In other words, today

1
we need mujtahidln, " to reinterpret the verdicts of the

orthodex theclogzlans.

MAN AND KIS NATURE

He starts with a belief in God, the Creator and
Destroyer of all living beings. Thus man 1s a created
being. He ssys:

ODut of all the creation man 1s the only one whom
God hes glven unlimited potentialitiles for

learming and do . The major gift of God to
man s Intellect. But intellect alone can-

not teke very far. Just by possessing intellect,
he cannot solve a2ll his problems. Intellect 1is
a2 help in learning, and doirg through intellect
and knowledge man has discovered and achieved
8ll that he has done uptil mnow.2

In snother place he remarked:

1

Tahdhib-ul-Akhlag, September, 1874, p. 19.

) 25ayyia Ahmed Khan, Magalst-1-Sir Sayyid (Urdu; a
colléction of essays), M. Ismall, (ed.), (Lahore: Majlis
Taraqaui-i-Adab, 1962}, pert VIII, ». 2.
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e find that change is 2 naturasl phenomenon in all
the things Ain this world, but man is the only one
who has some hand in his own development and that
of his environment. Though man camot create any-—
thing dbut he has the abilities to control things
end he 1is T ecollaborstor in the natursl process

of change.

Prom the above quotetions, we may derive Sayyld
Ahmed Khan's gereral spproach to the problems of life. His
views may be summed up as follows:

(1) He belived that God i1s the Ultimate Couse of
all creaticn. Man is, therefore, a creature of God.

(2) Man has the distinction of being the supreme
creation by virtue of the fact that he has been given
intellect.

(3) This intellect 1s not unlimited in its fune-
tions and there comes a point when the intellect surrenders
in the solution of certain problems, which may be called
transcendental. ‘

{4) The functiorn of the intellect 1s to help man
do end learn through doing. Thus the distinctive quality
of man is his sbility to benefit from his experiences.

(5) Man can mould his destiny through the help

of the intellect and can explolt the natural phenomenon

of change in his favour.

bta., p. 19.
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THE AIM OF LIFE

According to him, the aim of 1life is two-fold:1

(1) to be a good Muslim; and

(11) to be 2 respectable Indian.
He considered 1t a misfortune that Islam in Indla had become
polluted by éhe beliefs, customs and soclal manners, which
the Muslims had acqulred from thelr Hindu neighbours dur ing
thelr stay irn.the country, with the result that i1t was
rather difficult to discerm the true principlea of the
Muslin religion. The plight of Muslims after the Revolt
of 1857 was nct quite enviable. Their degradation was
boundless. Frustration was rife among them. And to crown
it all they were suffering from all kinds of social and
moral 1lls. Thelr economic condition was poor; their igno-
rance was pltiable. They were suspected and hated by the

ruling English.

RELIGION AND EDUCATION

To him the remedy of these evils was thet the
Muslims should become true Muslims, which could be done
through education. But the existing system of education
was not adequate to meet the needs of times. Religious

education provided in Muslim schools in India had

1Abdu1 Haa, op. cit., p. 59.
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had become obsolete. Sayyld Ahmed Khan firmly believed
that 1t was only because Islam in Indla then was not
preached and practised In its pure form. To him Islam
in 1ts original form was compatible toall placesand times.
For this reason he advocated to free the religious thought
fronthe shaskles of blind following and to reinterprete
Islams This wes necessary to make them good Muslims.
It was also necessary in order to defend thelr religlon
against the criticlism of the Westerners, and to save the
falth of those who acquired western edueation.l As
western scilences were bound to create suspicilon and dis-
regard cf many of the religicus bellefs the way those
beliefs were presented and not a few were mere supersti-
tioms and customs taken as rellglon.2 "But Islam presented
in its true form will only increase their faith with the
increase in western knou'ledge.'3
Sayyid Ahmed Khan did not advoceste only improved
religious knowledze to become good Muslims. As Islam does
not preach giving up this world,to Ahmed Khan being a
respectatle Indian was also part of being a good Muslim.

1
Sayyld Ahmed Khan, Maqelet, X, op. cit., p. 170.

2
Seyyild Anhmed Khan, Magelat, VIII, op. cit., p.76.
’3ayyid Ahmed Khan, Makatib-1Sir Sayyid, op. cit.,

Pe 3180
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Well being 1n this world wes also important for the Muslinms
8o that they live a respsctable life. For this purpose
acqulsition of such knowledge which will improve their
worldly position was necessary. To him, knowledge of
western arts and sclences was necessary to achleve the

above-mentioned purpose.

AIMS OF EDUCATION

As 1t has been sald that he considered educe tion
and especlally educrtion of the western type as the only
vay to lead Muslims to a respectable position in the coun-
try 2nd enable them rise to the occasion snd prove their
mettle 1f they wanted to survive under the changing cir-
cunstances. The alm of educstion, in his views, was not
to prepare oneself for a government Job.only. In fact he
criticised government colleges on thils point because their
sole effort was to create a class of Indians who could fit
themselves in the govermment. Describing the aims of M.A.O.
College, he said that "the aim of ¥.A.0. College is that
the Muslims should acquire the knowledge of different Arts
and Sciences so as to be able to earn theilr living without
depending upon the government service."l

Ir the Report of the Commlittee on the Advancement

1
Seyyld Ahmed Khan, Magalat, VIII, op. cit., D. 73.
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of Muslims in Educatlon we can easily trace why he wanted

education to be given prime importance. The educational
pims,according to his views, can be dAivided into the
immedlate and ultimste. In the introductory remarks of
this report he said:

Whatever we decide now should not be only to

meet the immedimste needs or that which suits our

present conditlons and ca2n be achieved now. We

should plan in such a way as to achleve the

maximum progress for the Huslims. We have to

know what is all that has to be done and how

much of 1t can be achleved now.

"The aims of educetion cannot be the same for
all classes of peovle. Every group has its particular
needs and the educatlon given to any group of people must
be according to their needs "2 Elaborating on this point,
he gave examples of different aims of education for differ-
ent kinds of people, namely,3

(1) to secure government Jobs and respectable positions;

(11) to promote trade snd commerce;

(111) to lock after the land and promote its yield:
(1v) to devote one's self in the persult of religious

kmowledge .

lIb’.d-’ p- 5-

2Ibid., . 8.

3Ibid.
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"Thus these different alims of education necessitate
different kinds of education. Hence, ir hils opinion," the
educeztional system should be sucn that it should provide
cpportunities of progress to all the groups of a cornmunity.'1

This is why he thought that the o0ld type of educa-
tion then avallable to the Muslims had becone out-moded and
led to soclial and morel evilss It was planned at a time

when the needs of the Muslime were difféerent from the

pregent ones.

THE KIND OF EDUCATION

Considering that the root cause of all the back-
wardness of the Muslims in the country was the lack of
education, the question arcse 83 to whet kind of educa-
tion should be provided for them. It has been saild that
he did not approve of the system of educetion which was
avallable to the Muslims at thet time. He was not satis-
fled with the educestlional oprortunities provided by the
British either as it almed at producing men fit for lower
grade governmuent service only. His point of view was
that education must meet the needs of the commumity. The
0ld system 4ld not teke Into account the change which had

obtained in the coun®ry. They were not only ignorant of

Ibid., p. 10.
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the recent developments in the different flelds of knowledge,
but also were not willing to know them.t Moreover, education
provided by the govermment neglected the religious aspect
which according to him was an integral part of the life
of the community. He wanted his coumtrymen in general
and Muslims in particuler to acquaint themselves with
the latest developments in the different flelds of human
knowledge especially sciences, and also to hecome and live
1ike true Muslims.

Through hils writings it 1s quite evident that he
did tre=at the Muslims of Indla as one nation, an idea which
later zeined roots and became the basls for the establishment
of Pakistan. Addressing a gathering of the students of
M.A.0. College, he sald, "By being Muslims you make one
nation. If you achleve the helghts of learming and success
while yocu forget that the best bellef 1s that there 1is no
CGod but Allsh snd Kuhammad is His Prophet, then to us you
ere 2 non-entity even though you may shine like the stars
in the heaven."? Thus despite the fact that he pleaded
for differentiated education for different classes of

veople, he emphaslsed one thing: to prepsre the youth for

. -
Sayyld Ahmed Khan, Magalat, X, op. cit., p. 75.

2
Altef Husain Hali, op. cit., p. 469. Quotation
from a speech by Sayyid Ahmed Khan.
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this world and the world heresafter. Education's alm was
*to produce good Muslims and respectable Indlans.'l
Although, as it has been sald, he 4id not conslder
government service as the aim of educatlion, he did realize
i1ts importence, because of the fact that in additlon to
rroviding work for those without any professional skilll, 1t
brought power and rrestige for the Muslims which they did
need. Thils 1s why he put due emphasis on English education
without which 1t was nct possible to enter government ser-
vice. In one of his letters he clearly said: "The plight of
¥uslims is becoming worse every dey. All government posi-
tions are slipping through our hands. Hindus snd Bengalis
are progressing fast . . . « If we do not want to be over-
whelmed by them, the only wvay is to provide an English

2
education."

EMPHASIS ON HIGHER EDUCATION

In his oplnion there was mo use of producing half

3

educsted persons which 1s harmful for society. He rather
emphasised the need for higher educetion. He time and

ag=in reitersted for the creatlion of a nucleus of educated men

Ibid., p. 472.
2Maketib-1-Sir Sayyid, op. eit., p. 350.

5
“Ibid., p. 272. Sayyld Ahmed Khan Maqalat, VIII
op. cit., pp-. 132 and 136. ’ ’ ’
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which might serve as a spring. "The students trained in
this institution would in turn spread it far 2nd wide and
thus thrcugh thils process sound education could be spread."
In one of his letters, he maintsined, "In my opinion, 1t 1is

hetter to give a sound educatlion to a limited number of

-~

students than providing umsound educatlon to large number "<
Furthermore, he did not approve of extensive education, but
wes in favour of intensive study. Hall has observed:

Sayyid Ahmed Khan 41d not believe in a large number
of subjects. He rather approved of a deep and in-
tensive study of a few., He used to remark about
the superfilcisl type of education being then pro-
vided in the colleges. This 1s why no writer of
origlnality snd leader of though has come up whose
name could go dovm to posterity or who could in=
fluence the nation. This 1s a great problem for
social end moral progress.’

But hils emphasis on higher education does not mean

thas he was by any means agelnst the masses and wanted to

l1bid., p. 272.

aIbid. De 273. In his evidence before the Educetion
Commission of 1882, eriticizing the prevelling system of
university education, he saild, "It is better to learn a few
things to the very excellence than to learn many things
superficially... It 1s better to learn one subject well
than to acquire incomplete knowledge of & hundred,as that
18 the way intellect 1s trained. Altaf Husain Halil, Hayst-i-
Javid, op. eit., p. 293.

3Altaf Husain Hali, ibid. p. 293. At the same time
he believed in providing many subjects for studies so thet
the students had the option to choose whet they were in-
terested in, ' imstead of studying 2 subject compulsorily.
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restrict educatlion to certain privileged classes. His approach
was a practlce]l one. He had realized that with mesgre reéour-
ces of Muslims 1t was quite impossible to educate all the
people. He was therefore of the orinion that in view of

the practical probleas, 1t was more advisable to educate

2 few persons but educate them well. Theoretiecally his

ideas in this behalf may sound undemocratic. But theory isoften
different from practice especlially when the theory 1s formu-
1ated in s country gulte different from the area in which it
has to be implemented. Professor A.S. RBukhsri observed

about achleving the target of one hundred per cent literacy

in Paklstan, that if all the financial resources of Pakistan
were exclusively earmarked for this purpose, it would need
about three or four decades to reach this goal.l If this
cpinion 1is correct, and there 1s no reason to doubt it

keeping in view the personelity of Professor Bukhari, then

we have but to admnit that Sayyid Ahmed Khan wes quite on

the right path in this connection.

TECENICAL EDUCATION

Another opinion of his may seem strange in our times
is thet he was not so much in favour of techniesl education.

His polnt of view was that "Indians were already skilled in

Ias. Bukheri, Whither Education (Lahore: Pakistan
Times Annual Number, August 1F, 0) .
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different crafts and they 4id rot need schocls for learning
these skills. At the same time, India had not achleved that
stage of industrialization and mechanization which necessita-
ted that tyve of education which we now mean by the word

" technicel education®.l As against technical education he
thought intellectual education as of foremost importance. It
has been sald that he considered 'intellect' 1s the differentia
of hunsn beirgs. Hence his insistence on intellectual educa-
tion is aulte understendable. 2But he did not undermine the
importance of vocatlonal training. In one of hls essays he
says:

Sclence no doubt 1s a very good thing and one who
knows sélence hes mastery over almost all the crafts
and has good means of earming his livelihood. But
the things are different in Europe, where they have
many blg factories. . . . But in India we do not
have such factories nor is there hope that we shall
heve such factories for a long time to come. Under
such conditions learning sciences will not help
people earn their living .2

In the same essay he ohbserves:

There is a great need for intellectual educstion, of

high quality, for the improvement of moral and socilal

coditions, but 1t 1s lecking or 1is not given properly
and completely. First we must do thet. A1l the other
issues are to be considered later. It 1s not appro-

priate to wish to get all the things done at the same
time. We should give preference to those 1issues

laltar Husain Hall, op. cit., p. 475.

2
Sayyld Ahmed Khan, Magalat X, op. ecit., . 10.
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whlch are comparatively more importent and leave
the others for & later occasion.l

But the emphasis on intellectual education does not
meanr that he pleaded for pure theoretical education. In-
stead he believed thatmore theoretical knowledze 1s not
suf ficlert. According to Hall, he thought 1t necessary to
see and observe and experiment. First-hand knowledge is
better than mere second-hand information es is clear from
the advice he gave to the Indian students studyinz in
Europe, thet they should not only join a college for a
unlversity but 2lso travel and see the things for them-

selves.2

EDUCATION AND TRAINING

Another importent aspect of his educational thought
is the distinction he discerned between education and training.
He sald, "It is a great mistake to think thet education and
training are one and the gane. Theae_are two separate things.
To bring out what is in 2 person 1is education and to enable
him to do things is trai.ning."B

To educate a person is indeed not pouring something

in him from without, but to actualize his potentia-~

litles which can be done only through bringing
about a mental activitysmd letting 1t flourish.

lrpia., p. 11.

ehltaf Husailr Hali, op. eit., I, p. 203.

3
Sayyld Ahmed Xhan, Magalat VIII, op. cit., pp. 15-15.
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Training is different from education. If a person

ig well-trained, 1t does not necessarily mesn that

he 1s also well-educsted. It is possible that a

person is well-trained but badly educated.l

In his opinion, most of the learmed men of the age
were only well-trained, without having an imner blossoming
of their capacities. "To teach books 1s the least of all
the functions of education. In fact, much reading without
an insight into the heart of the matter is harmful."2 He
cites the so-called learned people of his days who had not
developed their inner selves, having read much without
proper assimilation, and thus without any mental activity.
In this way their spiritual qualities or creatlve capablll-
ties are deadened. The more they read, the better trained
they become. But 1t makes them book-worms and their know-
ledge becomes a limitation for them.3

Thus we have seen that by education Sayyld Ahmed
Khen meant the real flowering of the creative potential of
a person and development of an insight in him. If a person
lacked these quslitles, when the knowledze acquired by him
A1 not become a part of hls personality he called him to

be trained, not educated. Fe was extremely conscious of

l1p1a., v. 15.

EIbid-, p. 16.

BSayYId Ahmed Kh&n, Ea.ga.l&t, VIII, Op- cit », Do 16.
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the defects of the education which wes being glven during
his period. In his view a child was born with immense
potentislities which could sctuslize only through good
education. He lays a great emphasls on the period between
7-15 years of age. He thinks thast "this 1s the most 1im-
pressionable age vhen the memory i1s the sharpest and curio-
sity 1s at its orime while all other capacitles including
the thinking and argumentstive powers are developing. If
the chlldren gzet the right type of environment at thls stage
of thelr lives, their intellectual development along with
moral, bears frult and seeds of goodness are sown in them.
If we neglect 1t at this age, nothing cen be done later
on.'l

But he preferred a child being uneducated rather
than belng ziven bad educatlon. He said: "When children are
not educated 1t 1s thought to be bad by everybody. But many
s times what they think is good educeticn is what only hin-
ders their development.'2 Here he is referring td those
parents who "bring up thelr children under strict Inhibitive
control, end do not let then mix with other children lest

they may acquire bad habits. They teach them social manners

1
Ibid-,pt 20-

2
Ibid., p. 21.
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and etiquette very rigidly, and consider 1t a great achieve-
ment of theirs 1f they can read a few books.'l In Sayyid
Ahmed Khan's view, "this is not sufficient as education,
because 1t makes the children grow up like trained enimals.
Education must broaden the outlook while suppression 1s not
character-—building.“2 He says:

For a proper up-bringing of the child, the acquislition

of useful knowledge 1s necessary bubt equally necessary

is the fact that he should spend hils time in such an

environment which may emcoursge the development of

his thoughts, his sense of honour which 1s a great

human %uallty and which keeps him away from many
evils.

SELF-HELP IN EDUCATION

He was a great belliever in the notion of self-help
in the fileld of education and was of the opinlion that 1t was
not possible for the foreign rulers to provide proper educa-
tion to the millions of Indians, who belonged to different
casts and creeds and were in fect many nations within one
nation. He firmly held that it 1s thé reople themselves
vho should come forward and bulld up the edifice of thelr
educational system. Furthermore, government help affects

the policy and views of the administrators. In a letter

1
Seyyid Ahmed ¥han, Magalat, VIII, op. clt., p. 22.

2
Ibid.

e 22 .

3
Ibido' P 22-23.
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from London he sddresses the Secretary of the Sclentific
Soclety: "Never lose the freedom of your soclety and news-
paper. CQoodness eand badness of the Department of Education
is 2 matter of 1life and death for Indias. Keep a thoughtful
and unblased eye over 1t. Tske only the Truth and the wel-
fare of the people as your rrienda-“l

His ideas about self-help were further strengthened
by his travel to England where he saw with his own eyes
univérsities, cclleges, clubs, socleties run by the people
theaselves, independent of governmment help.2 "No nation can
rrogress and b€ respectable unless it strives itself for
welfare and prcgress.'3 Hed it been practicelly possible end
advisable, he would have done awey with government ald in
order to implement his schemes, but it was not. The Muslims
were not acrcustomed to give contributions for such causes as
education, especially English education which they treated
as something egeinst their religion and creed. He did his
best to avold seeking governnent help as far es 1t was prac-
tlcally possible. Whille giving evidence before the Education

Conmission of 1882, he replied to the question relating to

luuahtaq Husain, (ed,.),op. cit., -p. 36.

2Ibid., p. 52.

3Ibid., p. 53.
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government help saying that "my opinion may be against the
general public, but after due consideation of the aspects
relating to thils lss;e, T heve come to the conclusion that
unless peovle themselves take the administration of education
in their own hands, it 18 not pessible to provide sultable
education.l Fe considered the degrees of those universities
which were not run by the people ag mere charity and alms .
But conditions were such that he needed government
help despite his reluctance to do so. His earlier efforts —
establishment of schools 2t Ghazipur , and the Sclentiflc
Soclety, the Aligarh Institute Gazette, Tahdhib-ul-Akhlaq —

were gll private ventures through the contributions of hils
friends and admirers and through his own relentless energy.
But to open a college was not an easy Job which could be done
through the contributions of a few selected individuals. And

for these reasorns he had to make compromises.

HIS PLAN OF EDUCATION

In 1872, in a speech before the Committee for the
EBE | d M ,1 Sayyid Ahmed Khan pre-

gsented hils plan for the educetion of Muslims in Indla. First

lnltaf Husain Hali, op. cit., o. 293.

Elbid.', p‘ ?'EO-
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of 21l he emphasised the importance of residential educational
institutions, pointing out that no real education will be
possible unless the boys were taken away from the spolling
inflvences of their homes and of the degenerating soclety
they 1lived in. He proposed to establish a residential ins-
titution for higher learming in a place which had a healthy
climate. It should not be a blg cilty so that students were
avey Trom distrasctions and of evil iInfluences. It should
riot be too small elther so thet convénlences of life were
not out of reach.

He proposed to have three sections in this College
which was to be named Muhammedan Anglo-Orientsl College. These
were:

(1) The English Section where all the subjects were to

be taught with English as medium of instruction
end one of the orliental languages s2s a compulsory
second language and some religlous knowledge;

(11) The Urdu Section where the subjects were to be

taught through Urdu wilth English as the compulsory
second langusge.

(111) The Oriental Section to provide higher proficiency

in oriental langusges and specialization in religious knowledge
without any English.

Besldes M.A.0. College, which wes to serve as nucleus,
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he proposed that wherever and whenever it wes possible, small
schools should be opened in each big or small city on the
lines of the Urdu section of the M.A.0, College. In the
sane way English, Arsbic or Persian should be taught as
second langusges. These schools were to serve as feeders to
the College providing educsation only upto a certein level.l
He alsc planned for the opening of small mosque=-
schools (Maktabs)2 in each village. These schools were to
teach recitation of the Qur'an, and give instruction in
religious knowledgze, Urdu, elementery Arithmatic, elementary
Persian and a 1ittle English to enable the students recog-
nlze the alphabets and resd names of implements and machines.3
Sayyid Ahzmed Khan realized the need for graded educa-
tion. In one of his reports to the Committee for the Progress

of Educestion of the Muslims, he presented a detailed proposal

For the education of the Muslims. The gist of it 1s as
follows:
In the beginning it will not be possible to put child-

ren in differemtgrades according to sge groups but later it

1Ibid., p. 8.
2
Thls scheme has now been introduced in West Pakistan
In certaln ereas to expand the 2ducetional facilities. It was
origirally started in Bahawslpur in 1950.

JSeyyid Ahmed Xham, Magalat, VITI, op. cit., p. 87.
M
Ihidt’ppc 88"’89-
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should be achieved.
There were to be filve stages of education:

I. S1x years to ten Vears

Qura'n, some books in U'rdu, elementary books on
religion, a little writing, recognition ofRoman characters
and figures with abllity to read names. Maktabsl should

look after this stsge.

II. gleven to Thirteen Yeers

The chlld should acquire knowledge and information
which would enable him to do hls dally work efficlently and
also learn enough about hie religion. This should be the
funec tiong of schools-2 This 1s the stage upto which working
class people would not mind sending their children to schools.
And if 21l boys could dc get thie much educstion our country
3

could be a hesven.

ITI. Fourteen toEilghteen Yesrs

The student should scguire complete knowledge of all

arts snd sclences useful for practical 1life.

1
Primey schools.
Eneference is to seedndary schdocls.

3Sayy1d Ahmed Khen did not think on the lines of com
pulsory education as (1) mo other example was before him even
in Europe. (2) He believed in voluntary efforts. (3) The
task would have been tooc huge to be practicasl and Ahmed
Khan was a practical man. Rut from this propossl one can
see that he d4id concelve the i1dea of universal primary
education.
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IV. Nineteen to Twenty-one Years

Those who wented to speclalize and become masters

in some subject should do it at this s tage.

V. Twenty-two o0 Twenty-five VYears

It is the time when after finishing his educstion
the boy should devote his time to the study of those things
which will help him in esrning his livelihood.

The last three stages are relsted to the proposed
¥.AL. College .1

Throughout his provosals he emphasises tﬁe need to
simplify knowledge and to delete the non-essential and wn-
necessary detalils. In the same report he says: "Putting all
these into practice we can get out of the degradstion we are
in. But no government school or college can do all this for

g "Unti1l

us. It is we ourselves wno will have to do it."
such a time we should make the best use of existing institu-
tions 3

And this 1is the essence of Seyyid Ahmed Khan's
policy: To plan comprehensively, but to keep the practical
limitations in view and to make the best use of available

resources .

|

Sayyild Ahmed Khan, Magalat, VIII, op. cit., pp.88-87.
2vy

IDid-, Pe 92-
3
“Ibid., p. 72.
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SAYYID AHMED KHAN'S IDEAS ON THE USE OF
VERNACULARS A3 FMEDIUM OF INSTRUCTTION AND
EDUCETION

As medium of instruction 1s a very important issue
In the educational polliecy of any nation we are glving a
rather detalled account of Sayyid Ahmed Khaan's thoughts on
the auestion whether English or vernaculars should be the
mediua of instruction.

On this 1issue, Sayylid Ahmed Khan's views might seem
inconsistent, but 1f all his views are put down choronologi-
cally and if the changing historical background is also kept
in view, changes 1n hils views are readily understood.

After the Revolt of 1857, Urdu was still the language
of courts of law and knowledge of the English language was
not made compulsory for most government services. But Sayyid
Ahmed Fhan had felt the need of time and had realized thast

knowledge of western learnings was necessary for the progress
of his nation. As Muslims were reluctant to learn English-
the best means wes to introduce and spread western learnings
through translaticn. In 1864, he founded The Scilentific

Soclety,l and later The Aligarh Institute ngettaa to trans-

late good books and useful knowledge from English into Urdu.

His ldea wes that when people will read such litersture they

1For details see infra pp. 140-42

2
For detalls see infra pp. lha-U4,
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will get interested in 1t and willl realize its usefulnesa.}

Another point which he comsidered important was
that though the unlversities of Calcutta sand Bombay had
already been established in 1856, with English as medium
of instructlion Sayyid Ahmed Khan thought that along with
entirely new coursés of study if students were faced with
the barrler- of learning in a foreign language, it will only
serve 8s a hinderance in the acqulsition of knowledge. More-
over, when these students go out in 1life and mix with the
community they will not be of much benefit to their communi-
ty.2 Besldes, they will forget much of their English as
i1t was not a common langusge. Thusg much energy and know-
ledge will be wested. To him the solution as to translate
as many good books and as qulckly as possible.

In 1867 2 petition was sent to the Govermment of
Indla on behalf of the Indlan Patriotic Association, which
was vrepared by Sayyid Ahmed Khan .’ It was 2 step: forward
in the spread of western knowledge through Urdu. The petition
was for the foundation of a separate vermacular umiversity
in which all arts and sciences should be taught in Urdu. He

was of the opinlon that no natlon can progress in the real

1

Altaf Husain Hall, op. eit., p. 176.

“Sayyld Ahmed Knan, Magalat, VIII, op. cit., pp+55-66.
3This petition was also blished in the Secientific

Soc%gty's paper of August 9, 1867. Sayyid Ahmed Khan, ibid.,
p. 58.
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gense mless 1its own language becomes 1ts medium of instrue-
tion.

He acknowledges the role of existing universities
where English was the medium of instruction. He made it
¢lear thet he was not an advocate for the revival of old
learnings. What he pleaded for, was that the western educa-
t16n ‘should be made within the reach of more and more Indians
80 that their lot would be lmproved. As the number of
Indtans with good knowledge of English was limited it was
advisable tc provide modeérn higher learnings in their own
language so that 1t reaches nost people. It was difficult
for a foreign langusge to penetrate 140 million Indians-l

To show that Urdu could be used as medium of instruc-
tion for higher learning he pres:snted examples of the Urdu
sections of the BEngineering College, Rurki eznd Medical |

College, Agra.2

In brief hls propossls were as :t‘ollows:3

(1) A depertment of education should be established
in whiech higher education is provided inUrdu in all branches of
learnings; arts and sclences.

(2) Calcutta Umiversity should conduct snnual examina-

i f
Ibid., p. 59. He was not reviving the old controversy
of the Orientalists and the Anglicists as he wes a2lways in
favour of western kncwledge .
®Altaf Husain Halt, op. ecit., b. 492.
3Sayyid Ahned Khan, Magalst, VIII, op. cit. pp. 63=69.
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tions in all sublects in vernsculars the same way as 1t does
in English.

(3) Students appearing in all those examinations in
vernaculars should be awarded the same degrees according to
their ablilities, meaning that appearing in examinations in
vernaculars should not be teken as a demerit.

(4) Either there should be a separate department of
Urdu at the Calcutte Universlty or a separate vernacular
university should be established in the North Westerm Province.

He offered the services of the Scilentific Soclety for
translating the necessery books.l

He got & favourable answer from the Govermment of
India but was told that as at that time enouch books were
not aveilable 1n vernaculars 1t was thought necessary to
continue higher education in English cnly.

Through his efforts much translation work was done
and some very learned people agreed tc do translation work
including Mr Flare Lal and Maulvl Zakesullah.

Later on Seyyid Ahmed Khan got the feeling that by
incressing education In the vermaculars the government wanted

to decrease the spread of western knowledge and learning

lIbid.

2Ypid.

21p1d.
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among Indlans which he did not aprrove of as he thought
westerrn educatlon was necessary for the progress of India.

This scheme would not have been practical in any
case. There would have been controversies over where the
university should be and more so there would nhave been the
controvery of lsngusge, 1.e. which was the vernacular which
should bs the medium of instruction. The Urdu-~Hindi contro-
versy had elready started and it would have been difficult
to declde in f=vour of either.

But Sayyld Ahmed ¥han was s till in fevour of making
Urdu as a medium for higher learninz. In & letter from
London written in 1869, in which he praises the soclal qua-
lities end educestlonal development of England,he comments
that all this is possible because all the knowledge of
different arts and sciences 1s aveilable in their mother
tongue ... Remember 1t for all times to come thet umless
Trdlans do not receive all learning in their own language,
Indle will never reach the level of ac ivilized country.2

But things were changing gredually. More and more
Indiens especially the Hindus, (Bengalis in particular) had
started learning English. On the other hand the Govermment

1
Altaf Husaln Hall, op. cit., p. 189.

2
Sayyid Ahmed Khan, Makatib-1-Sir Sayyid, op. cit.,

p. 34
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of India also changed its policy.l Knowledge of Bnglish
wvas more and more becoming a comvulsory requisite for even
ordinary government services. Sayyld Ahmed Khen was aware
of these changes. "Because of alien rule India 1s umlike
England. The langusge of the ruling class 1is not the mother
tongue of the people. Peonle do not attach so much importance
to the vernaculars, because at present there are very few who
care to acquire kmowledze except for getting Jobs.'2

He warred the well wishers of the nation not to
expect helvp from others and advises them to collect funds
throuzn voluntery contributions and to spread knowledge in
8ll branches of learning in their own lsnguage. He predicts
thet "when we have reached the standard of s civilized nation
we w1ll not attach much inportence to govermment service.
And that day is bound to come ."”

But the posltion of vernaculars was becoming more
end more precérious. Learned persons were disqualified
for higher posts and promotions only because they did not
know English end as he sald:

It 1s not only government services where things
have undergone changes. As knowledge of oriental

lﬁltaf Husain Hell, op. cit., p. 190. See also Sayyid
Ahmed Khan, Megalat, VIII, op. cit., pp. 44-l5,

2
Sayyld Ahmed Khan, Makatib-i-Sir Sayyid, op. cit., p.35.

B.J-:.Elg‘_b De 3” *
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learring and languages has become useless for
getting govermment services, the same way they
are of no use in trade and commerce. English
hasg becomf necessary for soclsl and political
purpcses.

He thought over the chengzing circunstances and tried
to find soms solution.

In 1882, gilving evlidence before the Education Commis-
sion he makes the following distinction:

In the vernscular and English primary and middle

schools which doc not 1ntend to prepare students

for a hlgher standard of education, it is cer-

tainly better for the country that thers, so

far as western knowledge is lmparted, instruc-

tion should be given in the vernaculsr. But

in the English primary schools, which sre erec-

ted with this purpose in view thst in them the

way will be vaved for higher educetion, tuition

in Buropean sciences through the medium of the

vernacular 1s calculsted to ruir the cause of
education .2 :

In a lecture delivered in Jalandhar on February Uth,
1884, Ssyyid Ahmed Knan makes 1t evident that his ideas about
diffusicn of western knowledge through vernaculars had under-
zone tremendous change. "After the experiment (of this

Society) I perceived that it 1s impossible to inmstruct any

people by means of tramslated works of the modern sclencen."3

ISeyyld Ahmed Knan, Magalat, VIII, op. cit., p. 47.
EBaljun, op. eit., p. 3k,

'%
“Sayyid Ahmed Khan, Mukammnal Mejnua Lecture we Speeches
1863-1898, (Urdu; Complete Collection of Lectures an peeches J,

hore: Mustafal Press, 1900}, p. 352,
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In 2 statement made in 1886 he seid: "In the twenty
years since the Sclentific Soclety was formed and since the
time of the controversy of the Pumjab University, cilrcumstan-

ces have changed tr-emendously."1

As an example he put forward the case of lawyers
and judges. At first the Fast India Company and even the
British governmnent nad kept the courts of law as they had
existed and those who were well versed in Oriental languages
and learnings dld very well, but in 1866, when the courts
of law were westérnized and Eurcpean lesnguages and knowledge
becane necessary those learned ir the old.ways became use-

1883.2

Fis own experiences at the M.A.0. College had
proved the futility of using Urdu es a medium for higher

educatlon.3

Eventually he gave up his efforts for the use of
vernaculars for higher education, but still advocated
thelr use for elementary educaticon. And t1ll the tice of

his death made efforts to enrich Urdue.

1
Sayyild Anmed Xnan, Magalst, VIII, op. cit., p. U47.
2

3

Ibid., p. LE.

Infra, p. 153.



CHAPTER VII
SAYYID AHMED KHAN'S EDUCATIONAL ACHIEVEMENTS

In the precedirig pages an attempt has been made to
present 3ayyld Ahmed Khan's general philesophy of life and
his educational thought as well as the policy and programme
he presented to his nation. In the following pages his
educatlonal achlevemnents are presented to make the pic ture

conplate.l

SCHOOL OF GHAZTIRPUR
In 1862 Sayyid Ahmed Khan was transferred to Ghazipur

which 414 not have any school worth the name. Well-to-do
Hindus and Muslims of the place wanted to establish a school

lTho following are the main projects undertaken by
him and represent his major achievements which will be
dealt with in this study.
1. The School at Ghazipur 1864
2« The Sclentific Soclety 1864
3>+ Aligarh Institute Gazette 1866
4. Tehdhlb-ul-Akhlag 1870
5« Muhammadan Angle-Orienta] College, 1877

6. Muhammadan Education Conference 1886 .

139
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but there wag nobody who could collect funds and look after
the administraticn to the satlsfaction of the people. There
wag also the need to remove the public reluctance towards
English education. Sayyld Ahmed Khan solved all these prob-
lems and when there were enough funds aveilable in 1864 the
foundation stone of the school was laid in a public gather-
ing. It was a secondary school and there were plans to
raise it upte college standard. It could heve been so if
Sayyid Ahmed Khan had stayed a few more ydars, but the same
year he was transferred to Aligarh. Still the foundations
of this school were laid on such sewnd grounds.that it 1s

still functioning as Victorla High School, Ghazipur.

THE SCIENTIFIC SOCIETY

Another Institution founded by Sayyid Ahmed Khan
which had the education of the Indian people in view, was
the Scientific Soclety. He found that the Hindus took
English education mainly as a means to getting into govern-
nent services. The Muslims were reluctant, even disapproved
of the 1dea of English education. To establish the great-
ness and usefulness of western learning in the minds of the
Indiens 1t wes necessary to get them acquainted with Zood
books written in English on different subjects. Sayyid
Ahmed Khen thought that this could be achieved by forming
an intellectual society which should publish translations
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of such boocks.

Another aim in forming the Scilentific Soclety was
to create better understanding and good relations between
the Indilans and the English, lack of which had been so
harmful to both parties.

In 1864, he published an appeal to the people of
India for the vprogzress of education of the Indlanu.l Its
gist was that to spread knowledge and education in Indla
a soclety should be formed to publish translations of
scientifiec, literary, historical, snd other useful books.
It should also publish works of its own classical
writers.

In the same year the Sclentific Scciety was formed
at Ghazlipur. Several Englishmen who were high government
officlals and many influentisl Tndians Joined the Seciety.
In a few years many useful books were translated, e.g.

Eistory of ™mdia by Elphinston, History of Ancient Egypt

by Rowlan, Political Economy by Senior, History of Persias

(Iran) by Sir John Malcolem, Burn's works on Agriculture,
FHarris' Treatise on Electricity, as well as elementery

books on Arithmatic and Algebra .

1

Abdul Haq, Sir Spyyid Ahmed Khan (Urdu; Karachi:
Anjuman Taraqqi-1i-Urdu, %Eﬁlsfan, 1559), p. 60.

2

Allgarh Institute Gazette, January 22, 1875, as quo-
ted by Baljon, ep. cit., p. 3%6.
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In 1866 the Soclety was getting 18 magazines and
36 newspapers from abroad 2s well as the ones published
et home. Sayyld Ahmed Khan gave great financial help
to the Societ:,l end was the main personality in its
organizsation and administraticn.

In 1866 Sayyid Ahmed Khan started a weekly news-
paper for the Sclentific Soclety which later became bi-

weekly . The newspaper which later named AligarhInstitute
¥

Cazette was regularly published t11l the end of his life.
Inspite of his enormous and multifarious engagements
Ahmed Khen himself looked after the editorisl section
from the beginhing t1l1ll the end.

Besides the toplecs of the day one finds in it articles
on soclal, ethical, sclientific and political subjects, along
with the reports of lectures and meetings of the soclety.
When the subjects dealt with were of Interest for the Eng~
lish reading public also,Urdu text was accompanied by an

English veraian.a

In this way, by acquainting the English
vith Indlan affairs and opinions, it wanted at the same
time to advence mutusl umderstanding.

Apart from the very good leading articles which he

himself wrote, translations of good articles from English

lHe presented his own printing press to the Soclety.
2Baljon, op. cit., p. 36.
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rewspavers which were related tc Indian affairs were also
published. Tf there was any particular topic of naticnal
8ignificance, Sayyld Ahmed Khan wrote a special article
about it.

Iectures were regularly held under the auspices of
the 3ociety. They were mostly about Indian cultural and
socilal affalrs, on education, and on historical research,
end were made avallable to the Indian public. "It won't
be an exagzeration to say that at least in Northern Indla
this was the peper which started the change in publiec
opinion.'l

The policy of the paper was to be 2uthentic and
sympathetic. It always kept itself away from harsh
critieism. The paper changed the standard of journal-
ism in India. Other papers sterted copylng it. "Instead
of publishing Just a few true and mostly baseless news,
they also started publishing political, secial, intellec-
tual and moral articles, and in stead of remaining just an
instrument to please the leocal people the Indlian papers
rese to such a standard that the government started pay-
ing attention to what they said.'a

The Soclety also got the government interested in
the scheme of translating, editing and also in the writing ‘

1
A.H. Hall, 0D cit-, Pe 185-
2Ibid., p. 398.
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of good books in lecal langusges.

For lectures on sclentlfic subjects, Seyyld Ahmed
Knan even got models of the scientiflec instruments snd
machines made so that thelr functions could be explained,
not only verbally, but through demonstrations also.

The translation work of the Soclety slowed down
as the other and more pressing needs of educating his
people took most of his time, but the ute
Gazette continued to publish regularly till the time of
hls death, and Sayyid Ahmed Khan always wrote the leading

erticles himself.

Tahdhib-ul-Akhlaq
When he was In England (1869-70), Sayyld Ahmed wess

immediztely moved by the striking contrast between the
standard of civilization of the ordinary Englishman and

that ef his fellow countrymen. Pondering over it , he

came to the conviction that these conditlions were primeri-

ly due to a mental disease which required a treatment
commensurate with 1t. Soén after his return te Indla he
gtarted a periodical entitled Tahdhib-ul-Akhlaq (The
Education of Charscter) which should serve this purpose.

Its pattern was that of the English magazines of the begin-
ning of the eighteenth century, The Tatler and The Spectater.

In its first issue of 24th December, 1870, Ahmed Khan
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announced 1ts programmes as follows:

The aim of publishing this perilodical is to make

the Muslims of India desirous of the best kind

of elvilizatien, so that it shall remove the

contempt with which the civilized people regard

the Muslims, and the latter shall become reckoned

among the respected and civilized people in the

world.l

And the author sscribes the origin of thls centempt
for Muslins to the adoption by the Indian Muslims "... of
many old stories of the Jews, and of many ideas and doc-
trines of the Roman Catholics, an old Christian sect
vhich existed for a long time in Arablan countries too,
and of nurercus rites and customs of the Hindus.... and
thls 1s the reason vhy non-Muslims, by identifying Islam
with the totality of all these things have a very low
cplnion about Is]_.am."2 He states that "it i1s the task of

Tahdhib-ul~Akhlag te find out why we adopted these things,

how they arose amongst us, and in which way we should

abollish everything which harms and obstructs elvlllzation.'3
The first popular evil on which he lays his finger,
1s prejudice, about which he declares:
This 1s . such a serious fauit that 1t ruins all

the good qualities of man... It happens many times
that someone considers a certain deed to be very

1
Sayyld Ahmed Khan, Magalat, X, p. 35, quoted from the
First issue of Tahdhib-ul ARhlag— ’

2Tbid., p. 37.
BIbida, P 38v
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important and beneficial, but merely on account of

prejudices he does not perform it, and knowingly

remains entangled in evil and keeps himself from
what is good... Art and sclences are such 1lmportant

things thet through them everything must reach a

very high roint of accomplishment, but prejudlce

obetructs the devologment of anything by means

of art and sclences.

Cleosely related to prejudice is reactionism, against
which the next attack was dlrected:

To be fettered by customs 1s everywhere an obstacle

to human progress, as 1t has such control over

nature that through it one continuously falls to

aim at something that would be of more use and o

it 1s the first cause of the downfall of mankind.

He wrote against asceticlism, which he describes as
wvas ted evergy without lasting benefits. Such exhortations
ere interchanged with persuasive inducements to ethical
excellence, like fellow-feeling, liberal-mindedness, as
well as with instruction on very practical matters, such
as the principle of gelf-help, punctuality, etc.

Reactlon to all this preaching end advice was stronge.
In the words of Hali, “Sayyld Ahmed Khan had to face greater
difficulties than Steele and Addison. In England Luther
and Calvin had reformed the people greatly therefore there
wag noct so much religlous controversy in those papers. Con-

sequently those papers dld not meet opposition.'3 In

1
Baljon, op. cit., pDe 26, quotation form Tahdhib-ul-
Akhlaqg.

2
Ibid.
3

Halli, 0D, cit., p. 218.
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Tahdhib-ul-Akhleq religious discussions were inevitable

because most of the things which were a hindrance to the
progress of the Indlan Muslims were based on the so called

religious 1deas. Tahdhib-ul-Akhlag met very strong oppo-

gsition. Many papers were started Just tooppose it. Sayyid
Ahmed Khan was absolutely condemned by many theologiclans.
Its influence was limited to the middle classes, who
really read lt-l In that limited circle its influence was
great, mostly because of the impressive way the articles
were written. It wms well known that Sayyld Ahmed Khan's
writings are such that one cannot remain firm In his own
faith and camnot help agreeing with him. The criticism

in Tahdhib-ul-Akhlaq was never of any particuler person

but in a very syapathetic way weaknesses of the nation as

a whole were discussed. Tahdhib-ul-Akhlag d1d not publish

news in general but 1% published importeant news about the
M.0.A. College, which made things known to a wider public
end strengthened the posltion of the College.

After seven years of publication, the magszine was
stepped in 1877. Partly because according to its founder,
"to a great extent 1t has served the funmction of awakening

of thought among the Husllms‘zand partly that Ahmed Khan

1The rich could not be bothered and the peor were
111 iterate and lgrorant.

2Say31d Ahmed ¥han, Msgalat, op. eit., pn. 58-59.
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vhe was its power, became too occupied with his work for
the completion of the M.A.LQ. College. Yet another reason
wag thet nany leading Muslims who were against his views
on soclal and religlous reforms, opposed the college be-

cauge of views published in Tahdhib-ul-Akhlag. Ahmed

Kher thought it better to glve up the magazine and get
all veossible support for the college.

At the instance of old friends of the perledical
Ahved Khan re-issued 1t twice in the ninetles. In the
first number of 1ts second re-appearance, dated April 7,
1894, he says:

The time in which peeple were panic stricken, and
I was agitated hes passed... Times have changed ...
So the old moves are out of place and can no more
be made. Now the only work left for Tahdhib-ul-
Akhlag to do is to fight individualism. Stagnant
water has started toc flow, but 1t took the wrong
direction, and 1t 1s spread over in different
narrow streams. Now 1t is the task of the Tahdhib
to show the directlion, teo unitf all the streams,
and to make them Into a river.

Muslims encoursged by the example of the M.A.O0.
Colleze were opening educational institutions all ovér
India. But Sayyid Ahmed Xhan was against these indivi-
dual efforts as he believed that such efforts because of
lack of appropriate knowledge, and funds will not ferward
the cause of education in the true sense. He believed

that Muslims should pool thelr resources and energles

1
Ibl‘i" p.66 .
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for the development of M.A.0. Cellege which in turn will pre-
vide the natlon  with qualified leaders to spread the cause
of e2ducation and enlightenment throughout the coumtry.

As mentioned above Sayyid Ahmed Khan was too busy
with the affairs of the College and the writinmg of the
Tafsir. The magazine finally stopped publishing in 1897.

MUHAMMADAN ANGLO-ORIENTAL COLLEGE

The Sclentific Soclety, Aligarh Institute Gazette and

Tahihib~ul-Akhlag were great achievements but a still greater

task remalned to be achleved by Ahmed Khan. Whilst in Eng-
land he visited many educational institutions and made a
thorough study of Cambridge University. "He came to the
conclusion that something simllar would bring the needed
rescue for his degenerated community, and from that moment
he never dropped his conviction and stuck to his object
wlth indomitable pluck and wmtiring energy.'l Yet it must
have appeared a long wey to the final realization of this
noble purpose.

Soon after his return te India he set up a committee
called Committee Striving after Educational Progress of the
Huslims, of which he was mlected secretary. It imposed on
Ltself the task of finding out why Muslim students in the

’

lBa.ljon, 2p. cilt., ©.37.
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government colleges and schools were so few. To get an
anawer to this question it announced a prize for a subject
which had todeal with the problem. Of the 32 answers
received Ahmed Khan made 2 summary of which twe points
deserve to be mentioned here, viz., (1) that some of the
motives of the Muslims in not sending their children te
government schoels were unjustifiable, but that mest of
them had their gecod reason, and that the educatlon systeh
of the government was inadequate to meet the needs of the
Muslims;* (2) that even If the government changed its edu-
cational system for the Muslime, the matter would not be
gsettled, for the only true expedient was that the Muslims
thenselves should draw attention of their own people to the
necessity of education. Now the principle of self-help
which wes visible in the establishment of the school at
Chazipur emerges more distinctly, 1t Surned out later to be
of exceeding significance for the foundation of the M.A.O.
College .

A second committee wss established under the name

Fund Committee for the Foumdation of a Muslim College, and

agZain Ahmed Khan was made the secretary. This Committee
was the centre for all that concerned the lefty aims our

refermer  had set before him. After due consideration Allgarh

labsence of religlous educatlion from gevernment
schools was one great reason, though it could not be helped
in India with the people of many bellefs.
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was chosen azs the site for the proposed College and Ahmed
Khan started his great campalgn. For the cellection of
funds he travelled over the whole of India and made brilli-
ant speeches urging the nmeed for higher education for the
Muslims.

In February 1873, Sayyid Hahmudlpwesented to the
Commlttee a scheme for the management and the system of edu-
cation of the propesed College which he had prepared after
a study of the educationsl systems of schools and universi-
tles in England, but a2t the same time was based on the needs
of the Indian Muslims.

The most strenuous part of the preparation for the
College was the collectlon of subseriptions. "The Indian
in general and varticularly the Muslim was not at all accus-
tomed to the institution of giving contributions for a
nztional canse-”2 Ahmed Khan took recourse to every means
he could find and it was due to hls untiring efforts and
those of his friends that within a few years a reasonable
arount was collected. On December 21, 1873, the Fund
Committee decided to start a primary school, subordinate
to the proposed College. For, in the meantime, the opposi-
tien from the slde of the Maulawis, the champions of the

Bayyid-Abmed ¥han's son.

aA.H- Hall, op.cit., p. 199.
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0ld school was growing in strength and range, and threatened
the aims of the Committee. The members of the Committee
held the vievw that the best way to remove that oppesition
was the foundation of a school which could serve as a model
to show the people that the desired new educational methods
d1d not contradict the principles of Islam. On 24th May,
1875, this school was opened.

The next important date in the hilstory of the College
was January 8, 1877, when with proper ceremonial the Viceroy
Lord Lytton lald the foundatlon stone of the College .

The bulldings of the College were erected on a grand

scale, for Ahmed Khan knew that, where a long time

i1s required to make common people aware of the bene-

fits of irstruction and education, the splendour of

the bulldings weuld_instantly have 1ts effect on
the avérage Muslim.l

lA.H. Hal1l, op. oit., p. 261. Another quotation from
Hall about the builEE;Es Is interesting. There was no over-
seer or enginecer to plan and supervise the construction of
College builldings. Sayyld Ahmed Khan did it all by himself.
At one~ place in %giat-quavid, Hall says, "It is possible
that the College buildings may have defects from an engi-
neer's point of wiew or may not be faultless ss far as com-
fort of the students 1s concerned, but it was impessible

for the natlion te get such an engineer for the College

and who would cellect the fumds, plan and supervise the
construction, de all the work with utmost honesty and

with such interest as 1f he was bullding his own house

and never accept a penny as remmeration.' A.H. Heli,

OE- clt., P 2 ‘I-..
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On January 1lst, 1878, the classes were gterted.
There were two sections: (1) an English section in which
university courses were run in English; sand (2) an Urdu
sectlon in which modern sclences were taught in Urdu, and
the old culture and learning in Persian and Arable, while
English was a compulsery second langumge-l The Urdu sec-
tion, however, had a short existence. Too few students
entered 1t, "as 1t could not promise them sufficlent live-
lihood for the future-'a

In both the sections students were prepared for the
Intermediate, B.A., B.Sc., M.A., M.Se., D.Sc., and LL.B
examinations of Calcutta University. (Later the College was
affilisted to Allahabad University).

The proposed subjects to be taught in the College

were a8 follows:

I. Religious Knowledge

Figh (Jurisprudence)

Usul-1-Figh (Principles of Jurisprudence),

Hadith (Tradition), Usul-i-Hadith, Tafsir (Commentery
onthe Qur'an Muslim dectrine.)

Ahmed Khan wanted to have a third section also, for
higher stuldy and research of oriental lsnguages and religlous
knewledce. This he wanted for the benefit of those who hed
studied oriental learnings elsewhere and wanted to do research
work and who did not want to study English or western sciences.
Because of lack of suppert he could not fulfill this ambitien.

2
Baljon, ep. cit., p. ¥1. 3Sayyfl.d. Ahmed Khnn,HagalatE:VI_I'I,‘

op. cit.Pp./9=-80."
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IT. Humanities and Soclal Sclences (Ilm-al-Adab)l

a) Lingulstic and langusges; Urdu, Persisn, Arabic.

Sanskrit, English and Latin.
b) History, geography, ethiecs, legile, philosophy,
political economy, pelitical sclence.

III. Mathematles

Arithmatic, Algebra, Geometry, Elementary Trigno-

metry .
IV. Physical Scilences

Physics, Chemistry, Zoology, Botany, Animal physio-

logy, Anatomy, Geolegy, Mineralogy, Engineering.

Most of these subjects were introduced from the begin-
ning, the rest were introduced later. Every day one perled
wag devoted to lectures on theology and attendsnce at these
lectures was enforced by regulations as stringent as those
regulating the ordinary class work of the College. Muslim
religious knowledge was net compulsory for non-Muslim stu-
dents, instead they studied moral educstion. All Muslim
boarders were also required to vray five times a day and,
except 1n case of a reasonable excuse, to fast during
Ramadan .

To Sayyid Ahmed Khan religious knowledge was an
integral part of education. He himself had very progressive

1

He was using the term 'Ilm-al-Adab' in his own way
to include the subjects mentioned in item II (a) and (b).
We have, translated them in English as Humanitles and Seclal
Sclences.
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idess, but experience had made it clear that people in
general were not ready to accept those. In fact, it was

& which haed ralsed the strongest

his relizious ideas
oprosition and he was called 2 non-bellever. He was not
ready to glve up the falth which was true to him but he
alsc ¥mew that Af the College had anythlng to do with

his personal religious views it will not get much sunport
from the nation. Nor willl he get support of learned MHus-
1ims, a support which he needed badly. After much thought
he came to the conclusion that it was better to have a
College to meet the specific reeds of Muslims than to
insist on the education of his progressive views and not
to have the College at all.

As a compromise he declered that M.A.0. College
wlll have nothing to do with his personal religious opi-
nions. He sugzested that people should select a committee
of seven members to manage relizlous education of the
College. He denied himself even the membership of the
committee. These members should be from different sects
of Muslims #nd should orescribe courses in religious know-
ledge which they think appropriate. Shia students should
be provided religious knowledge according to their faith

end Sunnis according to theirs.

—

1
Mostly published through Tahdhib=-ul-~Akhlaqg .
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Here another remarkable sspect of the M.A.0. College
needs mention. It was especiaslly founded for the education
of Muslims. Students from all over India came to Aligarh.
It also attracted studénts from abroad especially Muslims
from African countries. There were students belonging to
different races, castes and creeds. Thev not only studled
together but lived together alse, which in India of those
days was an uncommon phencmenon. The number of Hindu stu-
dents was ever increasing. The following tables are self-

expressive.

TABLE 1"
NUMBER OF STUDENTS INMNA COLLEGE SCHOOL

1875 1876 1877 1878 1879 1880 1881 1882 1883 1884 -

Muslims £6 89 113 134 155 132 186 179 193 193
Hindus 0 £ 12 b1 30 4o 57 53 53 77

TABLE 22
NUMBER OF STUDENTS IN M.A.0. COLLEGE

1880 1881 1882 1883 1884 1885 1886 1887 1888

Muslims 8 8 1% 14 34 19 23 19 39
Hindus 7 8 13 13 33 30 27 33 %0

Nesim Qureshi, (ed.) Aligarh Tarikh Aghaz ta Imroze
(Urdu), (Lucknew, India: Ahbab, gublishers, 15607, p. 208.

aIbid.
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It is evident that in the beginning the Hindus were
reluctant but after observing the working of the College
they joined in ever greater numbers. Hellglous sentiments
of the Hindus were strictly cared for. Theilr food was
prepared according to their customs snd beef was forbildden
te be served even for the Muslim students. Among the
Indlan professors, Mr Chakarwarti, a Hindu, wes the highest
paid and was thought to be the right hand of Sayyid Ahmed
Khan in the working of the College. The M.A.0. College
library had a good collection of Sanskrit books snd from
the very beginning Sanksrit was offered as a subject for
study. Mest of the scholarships were open to all students
irrespective of their beliefs. There were some scholar-
ships which according to the wilshes of the doners were for
Muslims only, but at the same time there scholarships
which were for Hindu students only.

Besides relliglous instruction and tolerance, snother
impertant respect 1n which the Aligarh College differed
from all ether institutions for higher educetion in India
was, the attention paid te character bullding in those
trained within 1its wulls.l Ahmed Khan was very particulsr
about th= selection of the principal and professors, as he

thought that not only the educational standards of the

113;130:1, op. eit., p. 41.
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institution depended on the kind of its staff, but men of
high scholarship end character were necessary to create
the right spirit ameng the students. The principal and
professors reslded within the College precincts and were
In constant intercourse with thelr pupils. Well known
scholars like T.W. Armold, Jos. Horovitz, A.S. Tritton
weres once lecturers in Aligarh. To beneflt the students
from Indiemn learned persons of exceptienal ability, he
arranged extenslon lectures. Among the speakers were
great men like Dr Nazir Ahmed and Halli. Sayyld Ahmed
Khan himself kept in clese touch with the students. Occa-
silonally he addressed thelr gatherings, whilch was very
insplring for the students. Sonetimes he came to thelr
debates and took part in thelr discussions, which used
to be a great day for all.l

There was a separate boarding house for the students
of the primnary scheol of the College, so that they could
live with children of thelr own age. An able person wes
put in charge of thils bearding house and lived there night
and day. Many a time when Sayyid Ahmed Khan went out for
a merning walk he went to see the young ones and spoke to
them kindly.

In short, Aligarh was a place where the young Muslim

Livaul Haq, Chund Hum Asar (Urdw; Some Contemporaries),
(Karachi: Urdu Academy, 1959), D. 232.
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was at home. He wore a speclal cellege uniform (though
not cempulsery), consisting of a black Turkish coat, white
trousers and a fez and English style shoes. He could take
part in a flourishing Unien life with regulsr ddbates and
other activities, and alse ample oppertunity was offered
to him for sports, like hockey, cricket, swimming and horse riding etc.
The Aligerh Cellege did not fall to attaln quite
soon visible results. The following figures from 1893
are very instructive and significant. While in that year
according to the census in Bengal, for instance, the num-
ber of Musglim gradustes should have been 45.9 per cent, it
was In fect only 3.t per cent, in Madres 0.9 per cent in-
stead of £.8 per cent; in the N.W. Provinces and Oudh, the
direct sphere of influence of M.A.0. College, however, the
per centage was 17.6 in stead of 11.2.1 St111 Ahmed Khan
wags not satisfied with the achieved success. The dAresm
th=t haunted him till the end of life was thst "in the
garden wvhich we have planted now, such a mighty tree will
arlse that 1ts branches willl overshadow the country, and
that by &t fresh power will be created, and the College
will grow inte a university, which will make free researches

with an open mind snd well developed charscter."2

1
Baljen, ep. elt., p. 42.
Aligarh Institute Gazette, Jan. 12, 1877.
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From the very beginning Sayyld Ahmed Khan's ultimate
aim was mot just to have a college but an independent Muslim
universlty which had the rlght to determine its own policy
and to choose the courses of study and set the examinations.
Government of India was opposed to the idea and declared
that 1f the Muslims want to do so the government will not
give eny support to it. At a! time when filancial help from
his countrymen was insufficient, government help was much
needed. Government patronsge was alse needed to give the
institutlion prestige in the eyes of most of his countrymen .
It was not given to him to see his vision of & Muslim
university realized. Not until 1920 414 the Government
of Indla sgree to promote the College to the rank of =
university .

Today the University of Aligerh along with full-

fledged faculties of arts snd sciences consists

of a number of allied institutions of which the

engineering college, the polytechmic, the medical

college and the opthalmic institute are outstand-

ing. The Opthalmic Institute is the enly of its
kind in Asia.l

MOHAMMEDAN EDUCATIONAL CONFERENCE

For our indefatigable reformer the foundation of the
College was not yet a sign that new he had done his duty end

and could rest on his ecars. He recognized that, even if the

lﬁnc clopaedis Britannica, Vol. I (London: Encyclopsé-
dia Briternica, TInc., ,» D+ 033,
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College did answer the purpose, the problem of national
education could not be solved by it, and one Cellege could
not secure the education of 60,000,000 Muslims. Se he
planned for a kind of nstional education institute, when
a2ll the avallable pewers could be centralized for fur-
thering instruction among the Muslims. In 1886 he embodied
this 1dea 1n the establishment of what wes called the

Mohammedan Educsetional Conference-l At 1ts start 1t had

a blg programme containing 20 points. Four of them are

lQ,u:.\t;sd:itan from the opening address at the Conference
on 27th December, 1886, in the Aligarh Cellege: "Till now
this 1s our situation that, although we are said to be one
Muslim community, yet the people living at ene place are
unacquainted with (the conditions) of people living =zt
another, so that we, so to spesk, are strangers to one
another. We do net know what views peevle in the Punjab
held abeut their popular education and the premotion of
their national cause, and what they do and want to do...
We have not such an iInstitution where people come together
at a certain moment from varlous provirces in erder teo
hear about the conditions of each other ... in erder
that national umity, er, I would rather say, national
brotherhood sheould be bern, in spite of the fact that
we are & community which consists of differernt races ...
On account of these conslderations the project was made
that every year people from various towns and provinces
should assemble to study the educatlon and progress of
the Muslims."

A.H. Hali, Hapyat-i-Javid, op. eit., pp. 301-303.
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are mentioned here: (1) To try to spread the highest westerm
education among the Muslims; (2) To inquire inte the state
of religious Instruction in English scheols founded by
Muslims, and to conduct it in the best possible way;

(3) To support the instruction of oriental learning and
religious subjecte which Muslim divines were giving every-
where on their own, and to make previelon fer it so thaet

it could be kept going regularly; (L) Te examine the state
of instruction given on the o0ld limes in the vernacular
gchools and tc make preparations for its resterstion, if

1t had decayed.l The last point is & remarkable concession
on the part of Ahmed Khan to the Maulwis..

He A4ld net agree with the people who prepesed that
the incemes of weqf (bequests for oriental and religious
educetion) should be used for English education of the
Muslims . "A waqf should be kept invielable, snd it 1s our
duty net to be unfailthful to the purpert of semething which
is entrusted to us." (Speech from the Conference held in
December 1887).

For the practlcal execution of the prepesed schemes
two courses of actien were follewed: (1) annusl sessions
vere held each time in different towns, and there educational

experts from 211 over Indis assembled te put and discuss

1Baljon, op. cit., p. 43.
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various educational questiens and peoposals; (2) Committees
were formed to repert, for example, on the progress or
declirne of Muslim schools. The results of the discussiens
in the annual meetings were expressed in resolutions. And
to have an 1dea of the preblems treated, we will quote
here someef the accepted resslutions: (a) to ask the help
of Muslim Anjumans (local societies) for schelarships for
poor students; (b) te make an appeal to the government
that in the government schools the Muslims should get an
opvortunityof receiving religlous instructien; (c) to urge
the Allahabed University to exclude frem the curriculum
Cox's history which contalned chapters effensive te the
Muslims; (d) the obligation of every Muslim te give one
per cent of his inceme for the diffusion eof western know-
ledge amongst the Muslims of his district, etc.

The number of fine prejects and good intentiens

was inversely propertienate to thet of the actual

results; only a fraction of the aims they streve

for were realized. Yet the impact and driving

power of the cenference could not be overlooked,

fer 1t was a rallying-point where many Muslims

frem near and remete places met each ether, made

acqualntances and studled natienal affairs. Cen-

sequently its meetings have done se much for the

union and revival of a Muslim cemmunity, so
scattered and cast adrift.l




CHAPTER VIII

EVALUATION OF SAYYID AHMED KHAN?S
EDUCATIONAL POLICY AND PROGRAMME

INTRODUCTION

Wher a picture is very blg and colourful one has to
stand at a distance to get the right perspective. It is the
same with Sayyld Ahmed Khan. FEe was such a great man and
his personality was studded with so many multicoloured
facets, that to get the right perspective it needed distance
of some time. In this respect we are better off than those
who were nearer to him. On the other hand to umderstand
the Aligarh movemnent 1t 1is necessary that we keep in mind
the circumstances under which 1t came into being, while we
are evaluating the ways and meeans which from time to time
were used to meet verious situations. It will not be
eppropriate to keep in view the situstion as 1t is today
and Judge the incidents which hapnened three quarters of
a céntury 2goe. Kuch water has flown in the Ganges since

then.

NEED FOR SOCIAL CHANGE

In the nineteenth century, chernges in India had been

164
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80 slow that 1t gave the impression of being almost static.
An 1immense problem arose when this tradition-bound India
camé 1nto direct contact with the fast changing West and in
2 way became a part of 1t. If the comflict between East

and West wes left to itself, it could have been disastrous.
Sayyld Ahmed Khan reslized that instead of resisting change
veople must go out to meet change. To him 1t was not enough
to accept submissively the stream of unplamned change. He
belleved that soclal change should be deliberately planned
end guvided. People must be made to work and they should be
selected as the basis of group action and enough attention
should be glven to making them work. He did not undermine
the individual but his emphasis was on group action.
Experlences from the immediate past history of Indla and the
Revolt of 1857 had made the importance of group action very
clear to him.

"The necessity of planmning for social chenge in a
soclety seems to be anm imperative need. This function is
performed Dy a nunber of sgencles, namely, the family, the
peer group, the Church,1 the school, etc.'2 Sayyid Ahmed
Khan tried to mobilize =11 of these forces through different

1As Church here stands for religiom 1t could be
applied to Seyyid Ahmed Khan also.

2.0, Bernard, Social Control (New York:
HacM1llan Compsny, 19397, p. K53,
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mears. The Sclentiflc Soclety, Allegarh Institute Cazette,

Tahdhib-ul-Akhlag, M.A.0. College, Tafsir (Interpretation

of the Qurdn) and Muhammadan Educatlonsl Conference, all

were part of the seme all over plan, aiming to bring
changes in different aspects of the lives of the Indian
Kuslims. The grest emphasis he lald on education especially
of Indian Muglims was due to the fact that Muslims were
backvard in Western educetion. They had to be given extra
‘1apetus to come forwsrd. DMorecover, they were backward as
conpared %o the Hindus and in 2 country where there were two
majJor natlions, 1t was essential to bring sbout a balance in
power as well as in educatioms. It was his sincere opinion
that if balance was nmot maintained the gulf between the
Muslime eand the Hindus would become wider and wider and
would result in great conflicts. Later events and eventual
partition of the Indian sub-continent proved how right he
wag .

It has been seen that the need for bringing about
a deliberate change was necessary for the Muslims of India
end educatior was the best vehicle to serve that purpvose.
Sayyid Ahmed Khan had not confined himself to the education
of the young only. Hls prozramme was.for the natlion as a
wvhole. Educatlon of the soclety ss & whole was necessary
for 1ts own sake zs well Ps to provide the right environment

for the proper upbringing of the young.
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INCLUENCE OF TAHDEIB-UL-AKHIAQ

To bring about the desired social change his main
vehicle was Tahdhib-ul-Akhlag. "The activity, intellectual

and physical, which Tahdhib—uleﬂkhlgg stirred up in a few

Years could not have been achieved in centuries".1 In one
of its issues Sayyid Ahmed Khan himself gave an account of
the awakening caused by his magazine:

Stagnant water does not create enything except bad
smell. There should be a flow, then sooner or later
1t will find the right direction..... Today the whole
nation 1s discussing thet something should be done

to correct 1ts evils..... Isn't there an allover
movement So lmprove the conditions of the nation?
Isn't there the discussion of civilization, patriotism,
and of natlonel progress =11 over India. Pick up any
newspaper there 1s an article big or small about
these topies. Go anywhere pecople are discussing
Tehdhib-ul-Akhlaq and Sayyid Ahmed Khan. They talk
good or bad of me but all this stirred up condition
870ws B8igns of awekening and if this were true,
Tahdhib-ul-Akalaq has schieved its aim.2

"The reason for the npld Tahdhib-ul-Akhlag had on

people was mostly Sayyld Ahsed Xhan's lmpressive articles and
Mehdl All Khan's attractive esgays.« It is well known about
Ahmed Khan's writings that after Seelng thea one could not
remain firm in one's own beliefs"3 as the way of criticising
the evils of his society was sympathetic and was not aimed

8t any particular person, but wss of the nation in generall

p
Altaf Husain Hall, ope.cit., p. 200.
2Tahdhib-ul-Akhlag, Vol. VI, 1879, pp.2-12, as
given in Hanalat, X, op.cit., pp.l1l1-112,
3

Altaf Husain Hall, op. cit., p. 222.
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On the one hand articles of Tahdhib-ul-Akhlag

were creating oppositlon and on the other hand they were
bringing = revolution in the wesys of thinking of the
people and more and more support came forwerd for the
Colleze. Even the opposition was beneficial to the nation
the more they ovpvosed him the more anxlous they were to
estsblish Muslim schools, =and meny schools were opened
because of the aweskening caused by ?EBEHEPZH%:&EElﬂl'
"Tt 1s Sir Sayyid's volce which had created even in his
critics the splrit on which progress of a natlon depends".1
Some of the theologians who in the beginning had
declared Sayyid Ahmed Khan a non-bellever because of his
progressive views of Islam after twenty years were saying
1ore or less the same things which he had said. A learned
theologian fromnudwat-ul—Ulamaa saild, "Foundations of Islam
are not on sand. It cennot crumble dowvn at meeting new
philosopnies snd theories. If the fallacy of old knowledge
(of history and matheuatics) is proved 1t does not hurt Islam as
the old learnings ere not Islam itnelf“.3

"Tahdhib-ul-Akhlaq decressed prejudlce considerably

loosened the shackles of blind following and the mlsconception

of contentment snd fote which hed made people lazy and

1
Ivid, p. #18.

e A famous Muslit College at Lucknow. For detslls
see infra p. 170.

. ' .
' Altef Hussin Hall, op.cit., p. 419.
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static".l Tt changed the way of thinking of thousands of
people and nade them awsre of the use of thelr own will
and effort. It made them reslize the importance of self-
help, without which no nation cen progress. Muslims who
dld not know to spend more than Rs.2 {(sbout 50 cents) per
month on thelr children's educstion becane wllling to
spend Rs. 5C = 60 per month without hesitetion and to spend
Rs. twenty %o thirty thousand on sending theilr children to
Europe for higher education. "The money which was previously
spent on the marrisges snd other ceremonies snd on useless
roap and show 1s now being spent on the ways snd mesns of
developlng the abilities of their children'.a

As a result of the Interest crested in education by
Ahmed Khen's movenent msny Muslim schocls were opened in
different parts cof Indla. Though Ahmed Khan was against
speadlng the 1limited resources of thes nation on 1ll-equipped
schools, he wes happy that a2t least Muslims had started
attaching lmportence to educstion and to the principle of
self-help, instes=d of just waliting for providsnce to
chenge thelr lot. He used tc receive letters conteining
sil sorts of thrests e.z. threat of public insult and

nanhandling, even threats of killinz were not uncommon.

+ Ivid, p. 422.

—_—)

e ‘
Ibid’ jo u23-



170

Fe trezted most of them with difference and only sometimes
refuted that criticism which he thought might effect the
establishnent and later the progress of M.A.0. College.

In fact he got so much used to criticism thet if there

vas nothing in the newspapers against him he would say,
"What is the matter with them; why are they so quiet these
days?'l In fact some newspapers of those deys hsd made it
2 point to critisize Ahned Khan and his colleegues just
tecause it was the "hottest tople" of the day and 1t
Increazsed thelr sales conslderably. Someone once s21id,
"though Sayyld Ahmed Khan 1s 2 Christian, 1if snybody 1is
20ing to uplift the Nuslim nation it is this Christian who
will do 1t". When Ahmed Khan came to krow about it he was
very pleased and sald "if it were true I would prefer to

be a Christian".2 Extreme opposition in the beginning was
a hinderence to the progress of the movenent but it hed 1ts
beneflclal effects also. All the hew and cry against the
moveient worked 2s publiclty. More and more people came to
know about Sayyid Ahzed Khan and his movement. Among those
who opposed his relizious ard educetional 1dess some were
learned and sincere, who wsnted preservation of Islam and

Islamic studles. They took stock of the existing ways of

Atdul Haeq, Sir Sayyid Ahmed Khan, op.cit.,

p- 25?.
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inparting knowledze especlally that of religious knowledge .
They realized some of the short-comings of the exlsting
Muslim institutions of learning. In order to fight back
Seyyld Ahmed ¥han's 1deas which they thought: were m=-Islamie,
thege learmed men tried to reform the conservative 1deas, "
Shibll Nomani, who was in the beginning a colleague of

Sayyid Ahned Khen and was on the staff of the M.A.0. College.
Later on dlfferences between the two leaders increassed to that
extent that not only Shibli left Aligarh but began opposing
Ahmed Khan pudbliely. Shibli wes among those who were the

founders of Nudwat-ul-Ulems st Lucknow; a college founded to

save the minds of the young Muslim from the encroschments of
scilence snd materi=lism and #t the same time to provide
Islamic studies on more r=aticnalistic lines. Whether the
Nudwe succeeded or failed 1s another 1ssue, but the establish-
ment of this instltutlon was s direct result of Ahmed Khan's
educationsl movement, to the extent that some people mistook
it tc be founded by Ahmed Khan himselr.l It was not so but

as Hali s2ld, &lJlel, o lallia, ('This elso is of the

blessings of the Barmsides")®.

1 3.1, Perrar, "Indis", in H.A.K. Gibb, Whither Islam?
(London: Vietor Gollanez Ltd., 1932), p. 133.

2 Allusion to an Arsb story about the munifilcance of
the Barmecide, fauily members of which had served a8 Minlsters
to the Abbessid Caliphs of Baghdead towards the end of the
8th century, A.D.

2 Altaf Husein Heli, op.cit., p. 418.



171

Tghdhib-ul-Akhlag was not only serving the Indian

Huslims by broadening the outlook of the conservative
theolozlans, 1t wss also serving Islam on snother, on no
less inportent front. Many western educoted Muslims had
started doubtlng the velldlity of Islam. Sayyid Ahmed Khan

and his group nostly through Tahdhib-ul-Akhlag cleared

their doubts and showed them that the pure and original
Islam wags not in contredletion with modern knowledze and
,lenrnlﬂgs.l Seyyld Ahmed Khen used to get letters from
students educsted in the western style, saying thet if he
had not showed them the right path they would have given

up thelr faith.c

EDUCATION A5 4 MEANS TO ECONOMIC RECOVERY :

To Sayyld Ahned Khan the primary alm of education
wes 10 creste intellectusl, social, cultursl and religlious
enlightenment. At the same time he wss well sware of the
importance of the economie factor in the recovery and
vrogress of s nation. He thought of verious ways and means
of improving the economic conditions of the Muslims.

Entering government services was ore of them. He wanted

1 Anmed Fhan's book Life of Mohammad, had the same
beneficlsl effect on the minds of the young western educated
men .

2
Sir Sayyid ki Dini Burkatin, Urdu, (Sir Seyyild's
Religious Blessings], (Lucknow, India: Dilgudez Press, 1913),
P 9% a8 dquoted In A4ligsrh Tahrik Aghaz to Imroz, op.cit.,
pcaal 3
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educated young men to zet responsibvle positions with the
government. As he had close personal relations with many
high government officials, students of M.A.O. College

were usually able to get good jobs. "Sayyld Ahmed Khan

has been much criticised for layinz emphssis on acgquiring
Enzlish education and to enter governmment Bervices“f The
critiecs cverlooked the fact that for centurles Muslims in
India h2d belonged to the ruling cless and most of thelr
prosverity depended on their occupying higher posltions in
administretion end on landed property. With the end of the
Mughal Eapire and especially after the Revolt of 1857 they
lost both of these. In the latter half of the nineteenth
‘century they were at the bottom of economic, soclal and
political despair. Entering government services would have
not only provided economic uplift but scclal and political
as well. Hence any scheme for the uplift of the Indian
Muslimscculd not heve wisely neglected this aspect. "It
would have led to sure destruction".2 But zovernment
service was not his only 2im. He wanted Muslims to control
the commerce of their country; "not petty business but

to establish blz commercisl companies with branch offices in

1 Ghulen Rasul Mehr, "Religious Services of Sir
Sayy1d", Aligsrh Tahir Aghaz Ta Imroz, op.cit., p.93.

e Irid.
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London, Peris =nd Amsterdam. But all this cannot be

done without mcquiringrughureducatlon.“l He wanted

Muglims to study mining and to discover the hidden
resources of their country from under the earth. That

too requlred modern higher education.2 Along with such
high sins for the improvement of the economic conditions

he did not neglect one of the vital needs of an agricultural
country like India. He was awvare of the need of providing
nodern education on farming also. Thus to 1lmprove the lot
of the pessantry. All this clearly shows that Sayyld Ahmed
Khan wes well aware of the different ways of improving the
economic conditions of his nation by providing diversified
education. Whether he was able to mobllize activity in

all these directions or not is something different..) If
his practicel efforts were limlted to certaln flelds it

does not disprove the breadth of his vision.

EDUCATION OF THE YOUNG:

In the beginning of his educational career Sayyid
Anmed Khan devoted almost all his energles towsrds enlighten-
ing the Muslin society in gzeneral, but the cause of
educating the young was always near to his heart. While
he was reforming the Muslim soclety he was 21so paving the

way for the educatlon of the young by creating an appropriate

1

87 Sayylid Ahmed Khan, lLecturon ka Majmua, op.clt.,
p. 1L .

Ibid.
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environment, and as soon as he thought he could gzet some
support he started his compaign for the education of the
Muslim boys.

To the question as to what kind of education was
sultable of Musllm boys, his policy was clear, Western
lesrnings =lorg with Eastern langu=ges and religlous
knowledze .

Jeed for the We:ztern lesrnings was obvious. "The
Revclt (of 1857) had decided the mnaterisl superemacy of
the West ... 1t wes 2 decislve moment for the Muslims (in
India), there was no way of getting back whet they had lost.
To tycot the West was slso not possible. %Yhether to accept
it or to get rid of 1it, in both cases it was necessary to
krow 1t'.1

After the establishment of the M.A.0. College the
nuther of Muslim graduates ineressed considerably.z Partly
increesse was in the students of the M.A.0. College and
partly 1t was due to the influence of ¥ .A.0. College which
made Musling 211 over India conscilous of the value of
education and stinulsted them to send their boys to
CGovernment Colleges.3 From 1857 to 1881 the number of

Muslim gradustes in the whole cf Indla was only 43. Pronm

1 Sayyid Ihtisham Hus2in, “Basis of the Aligarh
hovenent", Tahrik Aghaz to Imroz, op.cit., p. 30.

Altaf Huss2in Fali, op.cit., p. 430.

3 Ibid., p. 430.
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1881 - 1893 1.e. tn twelve years only the number rose from
13 o 339;- And this was in the beginning when the pace
of progress in education wes bound to be slow &s the
families who are umeducated themselves do not put high
value on education. As the time passed the value attached
to 2ducetion incregsed snd the number increased by leaps
ard bounds. The same was true of about sending children
abrosd for higher studies. Sayyld Ahmed Khan himself set
a personal example. The scholarship glven to his son
Seyyid Mehmud was insuffilcient but Seyyid Ahmed Khan in
Bpite  of hls finenclal limitaticns svent necessary money
on his son's educetion in Englsnd. After Sayyld Mahmud
came back hils success set an example to other young men.
By 1901 there were 31 Barrister-at-law from the old boys of
K.4.0, College and Y were studying medicine in England.2
In government services if M.A.0. College had not
come into belng and educationsl movements of Sayyid Ahmed
Khen had not influenced the position, no Muslims could
have been in any responsible governnent service as English
wa8 becomlng more and more a compulsory requirement for
"~ government services. In 1822 Pioneer (a standsrd English
dally newspaper of India) wrote "In Eengsl there are a few

Huslims orn government posts who will soon retire. It is

Ibid, p. 431.

E.'E';l_@., Pe uzl .
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definite thet no Muslim will teke their place (they are
not educeated erough). In future Muslims will not hold
any governntent post except as peons and clerks‘.l But
within 2 short time the situastion changed considerably and
the nunber of Muslims in responsible positions increased.
The significence of thls fact is not only economic uplift
of the Muslims but it also meant increased soclal and
politicel influence of the Muslims.

It is true that educational standard of M.A.0.
College was no differeit than that of eany other college.
The resson was thet it was not an independent college. It
had to follow the system prescribed by the government
universities. But at the same time the college had some
distinctive festures. e.g. "The amount of money spent on
scholarshlps was by far more than by any other college".a
Keeping in view the financial conditions of the Muslims the
colleze always tried to provide financial help to bright
students from poor fzmilles. It z2lso tried its best to
provide financisl assistance so that the students from
poor famililes could live the ssame way as the rest of the
students.3

The most distinctive feature of the M.A.0. College

as mentioned before was 1ts being a residential institution

1 Altef Husain Halil, op.cit., p. 434,

e Icid., p. 438.

3 Ibid.
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and the environment it created to influence the education

of the students. John Dewey says "It is the business of

the sehool environnent %o eliminete so fer as possible, the
unworthy features of the existing environment from influence
upon mentsl habtitudes. It establishes & purified medium of
action. Selectlion #21ims not only at sinplifyling but at
weeding out whet 1s undesirable .... It 1is the office of

the school environment to bslance the various elements 1n
the socisl environment snd to see to it that each individual
gets an opportunity to escape from the limlitations of the
socizl group in which he is born, and to come into a llving
contect with a broader environment“.l

"We never educcte directly, but indirectly by mesns
of the environaent. Whether we permlt chance environment
to do the work, or we deslgn environment for the purpose
mekes = great difference .

It seems that 32yyid Ahmed ¥Xhan had fully reslized
the Amportance of weeding out what was undesirsble in the
environment of his days-3 The emphzslis he laid time and
agein on the importance of keeping the chlldren away from

thelr homes where soclety was degenerasted snd stsgnant and

Jonn Dewey, Democracy snd Educstion (New York: The
Macmillan Company, 1361J, p. 20.

° Ibia, p. 19.

Seyyld Ahned Khan, Magalat,xop.cit., p. 48.
2180 Sayyld Ahned Khan, Msgalat, VIII, op.cit., p. 22.
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putting them in s boarding house iIn o place which was away
from the evil influences of big citles.l But eliminating
undesirable influences was not his only aim. His emphasis
on what was desirable was no less, hence the importance he
attached to the selectlon of the teaching staff and their
relsticnship with students. Sayyid Ahmed Khan wanted to
see to it that the young of the nation (if not all st least
some) got an opportunity to escape from the limlitations of
the soclal groups they were born and to come into living
contact with s broader environment.2 An envlironment which
meint2 ined balance between East and West, between well-
being in this world as well as the world of the hereafter.
Students of the M.A.0. College to a great extent fulfilled
the 2ims of Sayyld Ahmed Khen. They had great scholars
like T.W. Arnold as professors to create love of learning.
At the same time the varled actlvitles of the Students Union
prepared them to meet different situations in 1life. It was
no exageratlon to say that boys from Aligsrh knew how to
make way for themselves in the world. "The residential
life was slmed to creste nation-mindedness and feeling of
unity. When boys from different soclo-econonic stratas
cane to llve together, took pasrt in common activities,

learned and played together, and were treated the same way,

+ Sayyld Ahmed Khan, Magalast, VIII, op.cit., p. 80.

€ Altsf Husaln Hall, op.cit., p. 439.
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it wes bourd to create a feeling of fellowship".
Sir Auclend Calvin who was the governor of the
North 'lestern Provinces on one occ2slion s=id,

"anyone who knows the youn:z ner who come of

this college will most probably =2gree with

me that these boys show the signs of their
educatlon and upbringing =s cleerly as

those from our publie schools snd universities.
A student of Aligarh College is thought to be
broad-minded, progressive and a well-educsted
end well brought up person, with freedom as

one of his cherzcteristics."®

Sut kefore »11 this could be achleved and such pralses

were 'won Sayyld Ahned Khen had to face quite a few hurdles.

RELIGIOUS EDUCATION: CONFLICT WITH THE POPULAR REIZGIOUS
AT ITUDES :

When Sayyid 4hned Khan declded to introduce Yestern
lesrnings the cpposition he net was not so much to Western
eduecatlion itself. It was the fear that this education night
pollut the fa’th. Ahned Khan himself had felt the denger
and we find throuzghout his prozramme of reformaticn the
stress on being good Muslims. The conflict meinly arose from
the great differerce betweer wh=t he thought wss being o
good Muslim and what the soclety of his day thought, especiaslly
the theologians. Even before poing to Europe he was
declered a nor-believer as he ate with Christians st Lthe same

table even thcugh no wine or pork was served. Goirg to Europe

1 Altsf Husain Hall, op.cit., p. 451.

'ﬂlb!d.
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wes tc the Msulawis a confirmation of his becoming
Christiarn. "It was reported everywhere that instead

of going to Mececa (to become a better Muslim) Ahmed

Khen has gone to London to become s confirmed Christisn® .l

On his retwn to Indie, he started publishing Tahdhib-ul-

Akhlag. After two or three lssues of the nsgaszine,
opposition to his views begen to appear in periodicels
and along with 1% cpposition to the proposed college
increased.2 Hany newspapers started publishing articles
againet Sayyld Ahmed Khan and some of the opponents

started newspapers for the specific purpose of opposing

him, e.g. Nurul Afeq sand Nurul Anwar of Kawnpur. Not only

Sayyild Ahmed.Khan but his friends end helpers were also
declared 2s Christisns er atheists. The opposition was
mostly because of the views expressed on soclel and religious
reforms. To Indian Muslims of those deys customs were as
sacred 28 relizion and a new interpretation of the Quren

was heresy. Host of the veovle dld not understand the
mesning and motive of Sayyld Ahmed Khan's religlous views
and his re~interpretations of Islam and were susplcions

of it =2s they were of every thing which was new and broke

the age-~old traditions. In thelr ignorance they took every

thing new as against Islam and Western education synomons

L
Altaf Eusain Hali, op.cit., p. 617.

2
Ibid., p. 219.
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with Christianity. The Maulawis (theologilsng) were sgainst
him because his views adversely effected their privileged
position as the interpreters of the dogma. They were bound to
be hurt as Sayyld Ahmed Khan preached the doctrine of

reszson, thus freeing the individuel from the shackles of
blind following.

Criticlsa from these quarters wes great and most of
1t wes at the level of abuse and declaration of athelsm of
Sayyild Ahmed Khan.

All thls hue and cry would not have moved Sayyid
Ahmed Khan as is evident from his sttitude of never publishing
any reply even to the most harsh and baseless criticism
and alwsys saying that God forglive them as they do not know

1
what they are doing.

COMPROKISE CN RELIGIOUS EDUCATION:

Maulswil Imdad All who was 2 learned man in the style
of the day and was a deputy collector in the government
service and Maulawil All Bukhsh who was a sub-judge, both of
them were influentlal people and their persistant condemmation
of Sayyid Ahned Khan was en adverse influence. These people
did not confine themselves to the criticism of his religious
views btut also condemned his educatlonsl programme. .

Opponents of Ahned Khan's religious views got
declarations frem Mecca to the effect that 1t was sinful to

3 Ibido, Do 627-
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help and work with such a man ... that he should be
runished for hls evll doings and the college if established
should be pulled down.l To them he said, "when you build

a mosque or get your own house bullt, you employ labourers
and workers irrespective of thelr ceste or creed. You

do not think of pulling down a mosque bhecause a low caste
or non-bellever has lald the bricks. Take me as a humble
labourer in the bullding of the house for your nation and
your chlldren. Let me help in i1t and don't opnose a good
cause only becsuse I am slso working for 1t‘.2 But such
rleas did not appesl to the critics. On one occasion
Sayyid Imdad Ali said, "even if 1t 1s s true thing no
Kuslinm c2n understand 1t correctly through Sayyid Ahmed
Khan".3 He himself always sald, "If people are agsinst my
vliews 1t 1s a pity thet they oppose good projects. I am a
finite being, I will not be here always, but the good cause
will remein. If they are 6ppoaed to my views they should
prove that thelr views are better and get the Members of

the Committee for the Progress of Muslim Education on their

slde and make me step down and they themselves take charge
of the college.“h Sut the opvosition kept on declaring

that 1t wlll be against religion to help the college which
will be esteblished by 2 man of Sayyld Ahmed Khan's views.

1 mpia., p. 229.

2 Ipig.

3 Sayvid Ahaed Khen, Magalat X, op.cit., p. 82.

4 Ibid., pp.%, 96.
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Maulawi Khuds Bukhsh who was a prominent Muslim of those
days sent a letter to Sayyid Mehdi Ali Khan (a2 close
friend snd colleague of Sayyid Ahmed Khan) asking questions
about the policy and programme of the proposed college.
He Trankly told thet his opposition to M.A.O. college was
not tecause he was against Western education or was
oprosed to Ahmed Khan personally. His opposition was
because of Ahned Khan's relizlous ideas. This was one of
the hundreds of opinions expressed against Ahned Khan's
religious 1ldeas. It would have taken a 1life time of
religzious scholership to change public attitude towsrds
religion. It also needed a =en of greater religious
reputation to lmpress his views. Sayyid Ahmed Khan thought that
if he was to leave hls educationsl programme 111 people -
were ready to sccept his religilous interpretations to be
correct, 1t would be postponing progress of education
Indefinitely. Muslims were already backward in general
and in Western knowledge and learnings in particular snd
were quite behind the Hindus. All this was a great
obstacle in their soclal, eccrnomlic zna political uplift.
Influential Muslims like Maulewi Imdad Ali Khan
hed demanded that Af Sezyyid Ahned Khar wents their support
for the M.A.C, College 1) he should give up his heretic
beliefs, 2] should discontinue publishing Tahdhib-ul-Akhlaq

in which most of Ahmea Khan's and his co-believers! views

were published, 3) he should not have anything to do with the
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relizlous education in the college. For the first of

these denands Sayyid Ahmed Khan seid that he could not comply
with 1t 28 what he thought to be true he cennot give up.

For the gecond snd third he weg ready to comply. He had
rezslized that with the meager‘resources at his disposzal

he could not undert=ke the huge project of the establish-
ment of an institution of higher lesrning unless he got

the support of thege influentlisl Muslins. He discentinued

publishing of Tahdhib-ul-Akhlsg 2nd sgreed that hls own

religious view will not have enything to Ao wlth the
relizious education in the M.A.0O. College. He went to

such sn extent of self-denisl that he was not even on the
committee set up to leok =fter the relizious education.
Firm 28 he wes in hls progressive religious views 1t must
have been 2 great sacrifice on his part to do so. But he
was a practicsl and objective person. If there was a
questlon of having no college and having 2 college in

which he could not introduce progressive religious thought
he declded to get whatever he could and hope for the future
to look after the rest. The only thing he could do and d4id
was to gzet the best possible teachers for theology who

vere among the most highly-pald in the staff of the college.1

It is dAifficult to say now what would have been the result

: |
Mushtaq Husain (ed.), Makatib-1-Sir Sayyid Ahmed
Khen, op.cit., p. 237, (foct notel.
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1f he had irsisted on including progressive idess in
religlous education at the college.l But the unfortunate
feet remalrs that the thought which was so dear and near

to his heart and for which he strove throughout his life
had to be excluded from his owm educationel institution.
Whet makes it still worse 1g thet even later when
antagonlsn to his views had dlesd s netursl death, 1ts place
wag taken by lethargy; The courses of relizious studies
~are stlll more or less as they were in his days. In fact,

th

(4]

situation became worse later. In his own days though
Sayyld Ahned Khan was not on the Committee to select courses
at least he was in 2 position to choose the teachers and was
kesn to have relatively enlightened teachers who were great
scnolars of the Yuran snd Hadlith. Later generations
neglected this aspect snd slowly the theology teacher came
to be no other than an ordinary 11l-paid Mdulawl with
tradition=1 views. The students Ald not learn much sbout
Islam except literal translation of sone parts of the Qurah,
some Hadith (to be nemorized) and some Muslim laws, €.g.

of merriage, divorce, and about prayer and cleanliness which
were to be learnt without kriowing the slgnificsance.

When Sayyid Ahmed Khen wanted to establish a college,

"above 511 1t wes to create for young Muslims a
centre with the true Islamie atmosphere so that

1
Alay Ahmed Suroor, "Wnither Allgarh", Aligsrh
Tahrik Aghez Ta Imroz, Qp-cit-, p. 443, .
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1ts 'aluani' would not be educated and
cultured men, but educated and cultured
Fuslims ... But 1t must be confessed that
1t furnished them precious little equipment
in the matter of their knowledze of their
failth. They were progressive enough, and
they were proud enough of thelr falth; but
they were, alas, far too ignorent of 1t.l

The situstion is not much different even now. Alligarh of

Sayyld Ahmed Khan should do better than that.

EMPHASIS ON HIGHER EDUCATION:

¥.A.0. College proved to be 2 zreat success and
influenced Muslims throughout Indla, but M.A.0. College
was only one stage of Sayyild Ahmed Khen's =sll comprehensive
programme of educetlion. Alorng with his endeavours for
educating the soclety as a whole he had his plan for educa-
tion of the yommg from 5 - 25 years old. He had clearly
stated that in a nation needs of different groups are
different and the educational plan shculd look after the
needs of =211 the groups. Knowing the aristocrsatic background
of Sayyid Ahmed Khar who would have thought that his
educ;tional programue will include education on farming also.
In 1866 1n a lecture he sald "education about farming
is an important branch of knowledge. This should be

provided in the mother tongue. The students should learn

1 Muhsmmed Ali, "National Muslim Education" in
Afzal Iaobal (ed.), Select Writings and Speeches of Maulana
Mohammad All (Lahore: Lion Press, 10BET, p. -~ .
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to resd and wbite, and arithmatic should be taught ...
schools for farming should tesch the art of efficient
ways of breeding animals and also how to improve their
breeds of csttle 2s Austrslia has done".l

It must be realized that such a comprehensive
plan involwing millions of reople, not to speak of their
backwardness and poverty, could not be glven s practical
shape 2ll at the same time. Ahmed Khan thought that the
first stage for the enlightenment of his nation should be
provision of hizher education for which he wes eriticised
in many quarters. "How c2n one college meet the needs of
millions of people? While Sir Sayyid is busy educating
the few shall we put the rest of the children in a ship and
leave 1t in the Arsblen Ses to be drowned" .° The critics
overlooked the fact that the esbablishment of a Muslim
University was not the whole of Ahmued Khan's educational
programmeé. He himself had saild that one college cannot be
enough to meet the needs of sixty million Muslims. Estab-

lishuent of the Muhamnaden Educational Conference itself

was a practlcal step further to bring together Muslims from
all over Indis to discuss and plan for their common as well
as their speclfic and regional needs of education.

Those who advocated opening primary schools all over

1
Sayyld Ahmed Khan, Magslat, VIII, Ope« cite, pe 1655,

2 As aquoted in the' History of the Freedom Movement,
Vol. II, part II, op.cit., p. 481.
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the country first did not realize that keeping the shortsge
of qualified %eachers, equipment =nd meager finences of the
Mualimg'in view 1t was nearly impcssible to achieve.lt.l
And even if there were enough prinery schools to enroll all
children of school going sge it would have achieved literacy
only. Sayyld Ahmed Khan's programme was much superior. It
wag to educate the masges.
"His purpose he declsred st the opening
ceremony (of the N.A.0. College) was,
to Jegven the whole community by training
and sendling out men who would spread the
gospel of free inquiry, of large heartedness,
tolerance end of pure morality. The success
of his =1lms has been immense. The lecven
has spread and there 1s g wide school of men
who hesve freely acquired the new while holding
to all thst 1s vitsl to them in the old. From
thls school come 311 those who are working to
bring Islsm into line with moderg Western
learning, ethics snd econoaics".

As 211 could not be achieved a2t the seme time
precticel as he was, he wanted to do it in steges. To him
higher education was the first stege, to provide highly
qualified men who in turn will look after not only primary
and secondary educatlon but who will also rrovide a band of
leaders in 211 walks of life. To emphasise the need for
good leadership for the Indien Muslims those days will

only be enphasising the obvious.

1 It 1e not yet 2chleve? even in Indis and Pakigten
of tOday .

% MiL. Perrer, opelt.. p. 19%.

3 Sayyld Ahmed Khan, Magalat, X, op.cit., p. 230,
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ADULT EDUCATION:

Sayyld Ahmed Khan did not establish schools for adult
educetion but most of his schemes and the practical steps
he took were leading to 1it.

In a lecture delivered in 1866, he urged the rich
to publish inexpensive books on useful knowledge and learning.
He wanted knowledge

"to become so populsr that inexpensive books were sold 1n
the streets, (like goods of every day use) and wherever
veople gathered together in the mornings and evenings they
-nuld resd inexpenslve newspapners (and have discussions), He
nade it clesr that those newspapers and other literature
aveilable to the masses should not bte of destructive
policy btut should have educational alms ... Besides the
provision of books and other reading materials, lectures
on educational and useful topics should be arranged for
the public. Arrangement should be made for the
education of men and women, for the education of the few
ag well as for the masses. Intellectual and physical
development both should orogress side by silde. For the
propagetion of knowledge assocletions and socleties should
be formed and newspapers should be published to propagate
¥nowledge in all beanches of sclences and arts. Prizes
should be ziven for literary and industrial achlevements" .1

An over 21l survey of Ahmed Khan's policies and
setivities 1s enough to dispel the misconceptlon that he

advocated education of the few only.

EDUCATION CF WOMEN:

Sayyid Ahmed Khan was in favour of female education

though he himgelf did not take sny steps for its propagation.

1 Sayyld Ahmed Khan, as aquoted by Abdul Ghafore in
his article "Sir Sayyld's Educationsl Movement", Allgarh
Tahrik Aghez Ta Imroz, op.cit., o. 430,
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It may seem a great neglect on his pert but he was sware
that the 1dea of educating the Muslim women will have to
face stronger prejudices than that of boys.l For himself
he thought 1t was better to achieve concrete results in a
few fields then to sttempt tocomany things and not to
achleve auch. On the other hand he believed that when
Muslim men were educated they will sutomatically think of
educat lng their women.a He was not far from the truth.

In the generation which followed Sayyld Ahmed Khan
and who had the tenefit of direct personal contzet with him
two names are particularly worth mentioning, viz. Ssyyid
Muataz All of Lahore and Shelk Abdullah of Aligsrh who were
ploneers of the cause of Muslim women in India. .Mumtaz
All wa2s & much younger person to Ahmed Khan who was
greatly influenced by his policles and programme and started
corresponding with him. Ahmed Khan in turn was impressed
by the intelligence of the young man and took great interest
in his educatlion and later life. In his own 1life time
Ahmed Khan did not get time to work for the spreasd of
education of women but in Mumtaz Ali he found a good
desclple. Mumtaz Ali started the first Uedu weekly

magezine for women, Tahdhib-i-Niswan {(Education of Women) .

This megazine on the one hsnd aimed at the enkightenment

1Sayyid Anned Khan, Magelat, X, op.cit., p. 175.

aIbid, p. 176,
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of women and campaigned for their rights and at the same
time was careful not to publish anything which would be
agalnst the moral standsrds of the desy. Thus it gained
popularity even in the conservative familieg and greatly
helped in broadening the ocutlook cf kuslim women. He also
sterted a weekly megezine Phool (Flower) for childrem which
was also the first of its kind in Urdu.

Sheikh Abdulleh who was 2 student in Sayyid Ahmed
Khan's dsys and was an enthusisstic worker, later started
the Muslim Girls School at Aligarh which in Adue course of
time became o degree college. It has been a residential
institution from its early deys =nd 1s affiliated to the

Aligarh Muslim University. Today Muslim parents do not

mind sending their girls to non-Muslim educational
Institutions, but in the early years of 20th century when
sénding glrls to schools was thought an act of sin by many,
1t wag Shelkh Abdullah who crusaded for the cause of
educating Muslinm girls. BFis selfless efforts and good
exanple of the school and the college gradually attracted
students from 211 over the sub-continent . Many other
Fuslim schools and colleges were founded later which could
be attributed to the good Influence of Sheikh Abdullah's
college, end it will not be an exeggeratlon to say thet no
single institutlion has done so much for the cause of Muslim

women in India.
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INDEPENDENCE OF THOUGHT AND ACTION IN EDUCATIONAL MATTERS:

Sayyld Ahned Khan firmly believed that matters of
educetlion should not be left in the hands of the British
Government. Time snd agein he urged his people to formulate
thelr own educetlional aims and policies snd to work themselves
for the achievement of these policies. "In matters of
education we should not care for the pollcy of the govermment.
If we have any self-respect we should show the government
that people's lives are in i1ts hands but not their views or
Oplnicns'.l On another occasion he sald, "no nation which
wants 1ts young to be educrcted can do =0 unless it takes
the metter in its own hands. Indians will progress only
when they make =rrangement for the education of their
children according to their own ideaa“.a His evidence
before the Educatlon Commission of 1882, his propossl for the
vernacular university, hls opposition to the Punjab University
and most of all his proposal for en independent Muslinm
universlty clearly show that he did not agree with the
educational poliecy of the government.

But his opposition wes not based on any enti-British
feelilngs. 1In fact he was & grest admlrer of the English
educstliornal system. Many of Ahmed Khan's critics have
actuzlly acused him of being a blind follower of the English.

1 Avaul Haq, Sir Seyyid Ahmed Knan, op.cit.,

Do u?""-

®Sayyld Ahmed Khan, Magalat, VITI, gp.cit., p. 172.
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One who wes over-whelmed by what he saw in England. The
fact 1s that while in Englend he saw with his own eyes
what educaetlon can do to & nstion end he was quick in
taking the good points from an alien system snd to adapt
then to sult the needs of his country. It 1s surprising
that Sayyid Ahmed Khan who 414 not know English very well and
had stayed only a short while in England could grasp the
main spirlt of the national chesracter of the English so well
which, as Kandel puts it is,
"to rely on social or group sctlon - that is
on voluntary enterprise until this te found
inadequate ... cheoctic, vague, yvet none the
less governed by an asccepted princivle that
soclal progress comes best not through state
action dominating ths ninds of men but through
a sense of responsibllity on the part of the
individual and groups, through freedom rather
than dictation, through individual and group
initistive rather than stste regulations and
prescription® .l
"Freedom and liberty for the individusl and for
soclasl groups to work out their own salvetion
with winlinun of state interference the English-
man regards as his most priceless possession,
and in no fleld of soclal endeavor more than in
Education" .
Throughout the educational policy of Seyyid Ahmed
Khan we find thils emphasis on individusl and group action
wlth the minimum possible govermment intervention. This
wes 7ore important in the case of Indlan Muslims. The

British being =n alien in every respect did not and could not

1 I.L. Kandel, op.cit., p. 28.

2 Ibid., p. 26.
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ldentify themselves with the Indisns snd their needs. Hence
the need for educational policles and progresmmes formulated
by the Indisns themselves.

In spite of such irddependent thinking he had to
compromise and to take help from the government. Financilal
difficulties were only one of the ressons. Approval of his
educational scheme by the Government wes aslso important as 1t
zave the scheme prestige in the eyes of the local veople.
-Koreover, Government of Indis had flatly refused to support
the educetional scheme of Sayyid Ahmed Khan Af he wanted to
have a completely independent university. Being s practical
man he contented himself with whet he could schieve instead .
of losing the whole. He had to limit his plans to the
establishment of M.A.0. College only which was affiliated with
the Calcutta University. Thus we find that if he depended
on the co-operation of the government it was because of the
limitatlon of his resources and because of the situation he
wvas in.

In gvite of such clesr evidence to the contrary the
criticlsm thet he wes a camp follower of the British persisted
and even todsy somne people think that way.l Mostly 1t 1is
tased on misunderssanding his admiration = ior the English

2s a nation and of their educational institutions. They

1 Khelia Nizemi, "Sayyid Ahmed Khen and Sayyild Jamal-
ud-Di? Afghani®, Aligarh Tahrik Aghaz Ta Imroz, op.cit.,
p-2"-i .
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do not realize that if Sayyid Ahmed ¥Xhsn prsised the English
as a2 nation 1t was for the qualities of that nation which
appealed to Ahmed Khan and not because they were the ruling
ration. If he looked up to Oxford and Cambridge as his
models, it was mot because they were the institutions of the
ruling nation but because they were the symbols of the
greatness of an educated nation.

Most of the criticism of Sayyid Ahmed Khan's so-
called pro-English policy wes because of the great importance
he attached to the European staff of the M.A.0. College. The
eritics dld not visuallze the shortage of highly qualified
teachers 1In those dayse. It is true that some of the Hindus

1 but we should not forget

had degrees in Western education,
Sayyid Ahmed Khan's aim was not provision of knowledge of
varlous arts and sclences only. He attached more importance
to the development of the persomnality snd charscter as a
whole. For thls purpose provision of en appr0priaté envi-
ronment, intellectual as well as social and moral, wes also
necessarye. Indlans in his days might have had the dezrees
but they had not been brought up in a vprogressive environ-
ment which to Sayyid Ahmed Khan was the basis of true
educations That 1is why again and ageln he sought in
the West for teachers for his college, who had the appro-

priste academic qualificaticns as well as the right outlook

and high qualities of character so necessary for teachers.

l .
He did employ Indians whom he found suitable.
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Sore of the eritieism wes against the very high
saleries paid to the European staff which were thought to
be out of proportion, keeping in view the limited financilal
resources of the College. On the one hand the ecritics over-
look the fact thst even the Indian staff was highly pald at
the M,A 0. Collegel. On the other hand being the practical
mar he wag, he lmew that if lesrmed persons were to be
induced to come from Englend they must be offered sadequate
gelaries. And 1t was not Jjust zood sslesrles which he
offered. He respected 2nd valued the staff of the college
greatly. PBut at the same time he always kept an eye on
happenings in the college. Once he came to know that
Mr. Theodor Beck who was the Principal of M.A.0. College did
not apprecinte students wearirng the uniform dress which had
gsome simllerity to Western dress. MNMr. Beck was thought
to be his trusted lieutensent but Ssyyid Ahmed Khen did not
overlook this shortcoming. In 2 genersl gethering of the
students in whlch he was scheduled to address the students,
when he came to speak he requested ¥r. Beck to come and
81t with him on the dlas. After emphasising the importance
and sdventeges of the corporete 1life at-the college, he
mentioned that he had comne to know that scme Englishmen

because of thelr narrowmindedness were not in favour of

b ‘ )

For example, "The professoreftheclogy who taught
interpretations of the Qura'm to higher classes was paid
Rs. 400 per month while the usual salary of & Maulwl in
those days was Rs. %0-5C per month."



197

the uniforn dress. He declared that such people were not
friends of the College and he diga not want to have anything
to do with them. No names were mentioned but 1t was
sufficlent to meke 1t clesr to everybody thst to Sayyid Ahmed
Ehan nsticnsl unity and self-respect were the most laportant
things for the students 238 well as for the nation .t
Zut such occurrences were rere. As a vhole, the

Europesn staff proved its worthe They not only relieved

. Ahmed Khan of most of the adninistrative resporsibilities
but were slways in close rersonal contact with the students
and looked after the’ - overall development of the students.
"The genersl atmosphere was of cordlality not of subordination'.2
An example of the spirit of the Europesn staffmsy not be out
of place. In 1973 there wag great indecisicn about the
appointuent of a Viee Chancellor for the Aligarh Muslim
University. The Board of Trustees requested the Government
of India tc lend Mr. Little Heel who was the Commissioner of
Education. Sir Theodor Morrison who hed teen one of the
beloved principels of M.A.O. College =2rd wasg living a retired
life in England, when he ceame to know sbout it wrote = letter
to Mir Wilayet Husain who wes en 0ld boy of Aligarh and was
working as Assistent Head Mester of the Muslim University
school. In thls letter he 8ald that 1t was a2 sed stote of

1 Abdul Haq, 3ir Sayyld Ahmed Khan, op.cit.,
po. 23 - 31.

% Altaf Husain Hall, op.cit., p.
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affeirge that Muslims were not able to choose & Vice Chancellor
for thelr own university and were asking for governntent help.
He further said, "I myself and Mr. Beck and Mr. Arnold who
were highly esteemed for our work at Aligsrh, were ordinary
Englishmen. We became capable by being with Sir Sayyid.'l
He suggested them to put Sir Ross Masud in his grendfather's
place and Masud would be able to look after the matters."©
Some friends of the Unlversity got hold of this letter and
published 1t. After that Mr. Little Heel refused the offer
and Ross Masud was nade the Viece Chancellor. He fulfilled
the expectatlions and managed the affairs of the University
very effiélently. Developmnent of the Faculty of Science was

mostly due to his efforts.

SAYYID AHMED KHAN'S VIEW3 ON TAKING PART IN POLITICS

Seyyld Ahmed Khan himself led gquite an sctive
political 1life. Throughout his long life he strove for more
rights end greater liberty for his natlon,3 but he was not in
favour of politicael agltations and he hed reasons to 4o SO.
If Muslims who had no power and influence and were alreedy
suspected of all evils by the Government, took part in

political sgitations it would have made things worse for them.

labdul Haq, Chund Hum Aser, op. cit., p. 19%.
2Ibid.

For details of Sayyld Ahmed Khan's political views amd
activities see (a) discussion of Sayyld Ahned Khan's political
services by Altaf Husain Hall, op.cit., p. 392-488. (b) Dr.
Muhammad Ashraf, "Aligarh and Indian Politics," Aligarh Tahrik
Aghaz Ta Imroz, op. cit., p. 174%. (c¢) and above all Ahmed Khan's
own writings and speeches on political issues.
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Moreover, they were very backward educstionally and were

not equipped with the knowledge of modern sclences, soclal
and physical, and were lgnorant of the new ways of
administretion. FHe wes right in thinking that if such
people indulged iInto volitics and speclally in agiltetions

1) they will make = mess of it because of their ignorance,
2) will be easily beaten by the Hindus who were better
qualified and 3) will be condemned by the government thus
spollirg their chances of ever rising st all. He wes of the
ovrinion thet first of all Muslims should learn modern arts
and sclences, only then they willl te in a position to know
what thelr rights are and how to work for their achievement.
To proclaim that Sayyid Ahmed Khan "had directed the
footsteps of the Musalmans along ways that fostered in

them 2 slavish mentality instead of self-respect, high-
mindedness and breadth of politicel outlook“,l only shows
the 1gnorsnce of Sayyid Ahmed Khan end his policies. "It

is true that repeatedly he bridled the national pessions

of the Muslims, and that political sgiltation especlally in
slliensce with the Hindus, was to him wandering in the
dangerous flield of emotionalism". "For Indla snd particularly

for Muslims of India of those days, patience, self-regtraint,

! Mshadeva Dessi, Maulena Abul Kalam Azad, p.43,
es quoted by Baljon, op.cit., p. OF.
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combined with a keen eye for what were in the ziven
circunstences the possible, 1l.e. the spiritual means for
preparstion for future self-rule, were cértszinly more
urgently required then stirring up 2 futile second Mutiny,
a nightmere which haunted Ahmed Khan 211 his llfe‘.l

In this connection it 1s not out of place to clte
the following passsge from an address of Muhammad Alil the
Muslim President of the Indian National Congress in 1925:

"Reviewing the actions of a2 bygone generation today,
when 1t 1s easler to be wise after the event, I must confess
I st1ll think the attltude of Sayyid Ahmed Khan was
eninently wise, and much =28 I wish that some things which
he had said should have heen left umsald, I =2m constrained
to 2dmit that no wellwisher of Mus2lunans, nor of India es
a whole, could have followed very different course in
lesding the Muslemans,"

Those who say thet Allgarh crested a slavish
mentality forget to look up the history of freedom mnovenment
of India, which is studded with fighters for freedom from
the old boys of Aligarh. TIn 1920 when the Indlan National
Congress In collaboretion with the Khilafat Movement

1 1pia.

e Baljon, op.cit., p. 9.
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arprealed to the Indilans for boycotting every foreign thing,
including educetionsl institutions which were even sided
by the British Government. The only institution which
Joined in the non-cocperstion movement was the Allgerh
Muslim Uhlverslty.l Of course 211 of the students did not

welk out, but the foundations of the present Jamia Millla

Islamie of Delhi were lald in Aligarh as s result of the

non-cooperation movemert. It wes en old boy of the Alizarh

. Huslim University, viz. Maulana Muhsmmed Ali who had

challenged Aligerh and wes among the founders of the

Jamla M1llia. Among the helpers were students from the

Muslim University Aligarh some of whom were distinguished
students of their day e.g. Zakir Husainzwhc later became
85111 more distinguished.

Jamia Millia of Delhl wes founded and run on purely

natlonalistic grounds without any a1d from the governnent

or alleglence to it. It is an Islamic institution at the same
time modern sciences s2re not neglected. It 1s a residential
institution where a very simple life is led. Most of the

work Including washing, cleaning, banking and postal

arrangements (for internal facilitiass only} and even sinple

1 Yuhemmaa Ashraf,"Aligarh and Indiasn Politics,"
Aligerh Tahrik Aghsz Ta Imroz, op.cit., p. 185. -

2 nr. Zakir Husein is at present Vice President of
India and is among the eminent educationalists. Incidentally,
2nother eminent educestionslist of Indis Khwaja Ghulam
Sayyidennis 2l1so an old boy of Aligerh and for many years
was on the teaching ste=ff of the Allgarh Muslim Universlgx.
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construction is done by the students. It 1s perhaps the
first =ducatlonal institution in India which adopted the
project method as i1ts basls of teaching . The teaching
staff does mot receive more than Rs.200/- per month
(spproximstely $40.00) and pledgesto work for at least
twenty years. In spite of the austerity‘obaerved by the
staff snd the students a2like, 1life at Jamia is hapvy and
contented. Some of the best educationists of Indla have
been on 1ts terching staff e.g. Dr. Zakir Husain, Dr. Abld
Husair, Mujit Ahned, eto.

When we look beck st the history of the Indian
Muslims, we find distingulshed nen from Aligarh in every
walk of 1ife. Among the later generation the contribution
of Aligarh has been no less. Just to nention a few, Khan
Abdul Ghaffar Khan, Sheilkh Abdullsh of Kashmir, Sir Akbar
Hayderi, Raja of Mahmudebad, Nawab Ismall, Sikandar Hayat
Khan, Shoalb Qureshi, Abdur Rehman Sindhi, Hasrat Mohani,
Zafar All Khan, all of then (and meny more) were old boys
of Aligarh of whom India could justly be proud.

As fer as Pakistan is concerned the very name of
Pakistan was first (in 1938) suggested at Oxford by Rehmet
All an old boy of Aligarh. From 1939 onward Quald-i-Azanm
Muhammed A1li Jinnah made it 2 point to come at least once

a year to Aligerh and address a meeting of the Students

1 Allgarh and Siaslat-i-Hind (Aligerh and Indian
Politics), Allgerh Tahrik Aghez Ta Imroz, p. 186.
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Umion to give his excellent amnual review of Muslin polltics.l

Ané 1t nust be said that tne students of Aligarh knowing fully
well that thelr university had no chance of becoming & part of
Pakisten worked selflessly for what they thought was the cause
of independence for the Muslims .

After the creaticn of Pakistan the new-born state wes
run almost exclusively by nmen educated at Aligerh. Liaquat
AlY Khan, the [irst Prime Mirister of Pekistan, and & great
leader of Muslims, Khawa ja Nazim-ud-Din, the second Governor-
General after Juaid-i-Azan Yuhammad 411 Jinnah, Abdur Rab
Nishtar, Khalig-uz-Zeman, Ghulam Muhammad, Zahid Husaln,
Zafar-ul-Ahsaxr lLeri, in fact all of those who could be
called the brains of Paklstsn were old boys of Aligsrh. Even
today, President Ayub Khan, Foreign Minilster Zulfigar All
Bhutto erd many other top of ficials have been educated at
Aligarh. As Richerd Symonds, commenting on the achlevements
of Sayyld Ahmed Khan snd his followers, puts 1t, "Fifty years
after Sayed Ahmed's death, when Pakisten wes born, though -
the Nuslime were still behind the Hindus in educatlior, they
were able to set up a federal govermnent, gtaff the services
and maintain three universi'cies2 with relatively little

foreign h_elp."3

1Ibido, P 186 .

2‘fhe nunber of Universitles has incressed to slx by novw.

B
’Richard Symmds, The Making of Pakistenm (London: Faber
and Faber, 1949), . 37.
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Pakistan's rightly claim Sayyid Ahmed Khan to be
the father of their nation.

Sayyld Ahmed Khan's Influence on Urdu Literature and langusge:

"Another very importsnt sequel to Sir Sayyid's efforts
was the birth of a new school of literature“.l Commenting
on the Urdu liter=ture of those days Ferrar hss rightly said,
'S0 long as artificial form, insincerity and eircumlocatlon
supplied the major part of the equipment of an suthor 1t
vas impossible for Sir Sayyild to cell in literature to aild
him in his main project, which wes the adequate educatlion
of his co-religionists"

The thinés which give hls writings a permanent and
distingulished place not only in the history of Urdu literature
but alsoc in the history of thought of Muslim Indla 1is that
ir thinking and expresslon he was the first to break with
the hackneyed ways and set a traditlion of independent
thinking and of freedom of opiniorn. Fe lald the foundetlon
of a school of thought in which reason, nature, culture and
'well being' in this world were of basic importance. "Today
these words sound ordinary but behind them lles a long
struggle and many controversies of thought between East and

West“.3 In these simple words one can hesr the echo of

1 M.L. Ferrar, op.cit., ». 196.

Sayyld Abdullah, “S1r Sayyld Influence on Urdu
Litersture,” Aligarh Tahrik Aghaz 1a Tmroz, p. 283.
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many important beliefs and slogens from the soclial and
literary history of Indla of the nineteengﬁ and twentleth
centuries. He proved that great lilterature was not only

the true expression of an individuasl's heartfelt feelings,
but it was also the expressions of inner feelings of 2
soclety and of & nation. He also showed that litersture

was not only to be enjoyed but a thing which is a lezding
force in the reform and progress of the people. "Soon a
band of writers came into beinz who between them freed the
lengusge from the shackles which bound it and produced what
they termed the nechri or nstursl 11terature".1 The "Literary
movenent of Aligsrn was the first attempt in Urdu at llterature
with a purpose, purpose belng to reexamine all brenches and
modes of expresslion and to mske it the interpretetion of
nationsl life and a vehicle for netionsl progress . It
crested ir the Muslims of India a collective awareness of
intellectual, sociel and cultural being and the need for 1ss
progress. Most of Ahned Khan's colleagues had studied and
been brought up in the traditlionel wey, without undermining
their individual abilities which were extraordinary, in many
cases it could be said that most of them, if they had not
beer influenced by Sir Sayyld, might have worked on the
traditional lines".> MNehdl Ali Khan's impressive articles

1 Ibid., p. 197.

o
2 Knalil-ur-Rehmsn Azal, Urdu Poetry and Literature
end Allgsrh, Allgarh Rahrik Aghez Ts Twroz., p. 515.
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and speeches, Nezir Ahmed's novels end lectures, Altaf

Husein Hali's poetry and a progressive liraresry criticlsm,
€Gkiragh Ali, Wigasr-ul-Mulk, Zskesullsh and Sayyld All

Bilgrami's literary works,ih spite of his differences with
Sayyld Ahned Khen, Shibli's literary and intellectusl
masterpieces end shove all that living movement and progressive
literary =nd intellectusl atmosphere which came into being
kecause of the valusble works of these great personsllties,

all this =ill be taken as a direct resulﬁ of the Aligzarh
movement .

Bach of these writers is greet enough to be called =a
landaerk not only in the developnent of Urdu but of Muslim
thought in Indis slso. In this brief study it is not possible
%0 give detalils of thelr individual contributions, but not

to mentionm Mad-wa-Jazar-1-Iglam, (Flow snd Ebb of Islam)

written by Altaf Husain Eali snd populerly known as

Mussades-1-Hali, will be too great =n omission. Hall was a

contenporsry of Ahned Khan. He wasg aware of the extreme
depressed conditlions of Muslims in India and had written
"heartmel:ing" poems on many of the weaknesses of his

nation to mske them awere of thelr sad plight. When Hall
ceme into contact with Sesyyid Ahmed Khan hls nationel fervor

gct a further impetus and he wrote thls long magnificant

l Ibid' p- 315 L4
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poem which begins with the pre-Islamic condltlions 1in Arebla
btefore the sdvent of the prophet of Islam. Then he glves

an sccount of the change Islam btrought over in those
urcivilized nomads, now they spresd the light of Islam

far and wide snd how they reached the helghts of culture and
civilization. Then comes the gradusl decline, 1lts causes

snd the eventuel degenersted positlon the Muslims were in

et thet time. Hali knew what wes ailing hls nation, viz.
ignorsnce, misirterpresation of religlon end physlcal

lethargy which was a result of stagnation of thought. In

a2 most lmpressive way Hall appesled to his nation to get rid of
21l those evils and to regain the lost heilghts. When this
book wes published its influence spread like fire in a Jungle,
which nelted the hearts of Indlsn Muslims end inspired them

to work for their regeneratlon-2 It is well known that

¥ussedag-1-Hall was written if rot at the instence of Sgyyid

Ahned Khan, at least under his influence. Thus the great
influence it had in awakenlng the Indian Muslims of those
days could to = great extent be sttributed to Sayyld Anhmed
Khan .

CONCLUSTIO N:

When we look back at the pilcture of Ssyyid Ahmed Khan

1 1t 1s » book "which no friend of the Indlan Muslims
can resd unmoved". M.L. Ferrar, op.cit., p. 198.

2 Abdul Haq, Mugaddamat-i-Abdul Heq, Urdu (a collection

of literﬁr crlticlsm send reviews) Delhi, Anjunan Tarrsgi-i-
UPd.u, C’ Po 1. O
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ss a whole we come to the conclusicn theat he was a man who
had recognized what was ailing his nation and had come to

the conclusgion that unless ilgnorance snd prejudice which were
the main csuses of the backwardness of his nation were
renoved the nation could not prozress. He did not 1limit
himgelf to mere diagnosis, and after due conslderation,

he came to the conclusion that education was the remedy to
cure the Indian ¥uslims of their 1) religlous prejudices and
2) social, economic and politlcel degeneration. To achleve

the former his articles, speeches, Tahdhib-ul-Akhleq, and his

Tafsir helped grestly. Through these he was able to create

s nev religious outlook which could justly be called the
teginhing of the Muslim renlessance in India. He was the
first samong Indian Muslims to say that Islem - is not ageinst
rrogress and it is 2 religlion which is in harmony with sclence
snd reason. This idea wes carried further by Sayyid Amir All
who seid thet Islam wes not only in harmony with progress

but wves that prozress 1tself. Iqbal is the finsl link of

this renlassance who tried to prove the superemacy of

Islam ovef the philosophlies of the West.

A chenge in the educationsl, soclel, economic and
political outlook wes also necessary to bring about progress
in these fields. To achleve hls second alm he strove
throughout his longz life to bring sbout the social, political
and sconomic rezeneration of the Muslims of Indla, through

verious ways =nd means such es The Scilentific Soclety,
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Tehdhib-ul-Akhlag, the Muhsammadan Educ=2tional Conference etc.

It was also necessary to ejulp the coming generation with the
knowledze of modern erts #nd sclences. For the schievement of
this purpose, he used M.A.0. College 25 his main instrument.
Ahned Khan's educational programme wag comrrehensive but

could not all be achleved at the ssme time. He, therefore,
lald great emphasis on higher educetion because he firmly
believed that without creating 2 neuclus of highly educated

men the spread of educaticn on modern lines was not possible.
M.A.L0. College not only increased the number of Western educated
Musllims its real benefit wes its creztion cof = band of leaders.
It also stimulated a desire for modern arts and sciences

even in those who did not study these and, whether by

ertulation or opposition, led to the fommding of 2 number of
Muslim schools and colleges.

The Aligarh Moveanent also influenced Urdu litersture
gres5ly, and ralsed 1t to the level of & living and prozressive
force in the lives of the people.

Thus we find Ahmed Khan's influence in every walk of
lifes His contemporsries zs well as later generstions are
greatly indebted to him.

He was a great thinker and 2t the same time he was
a man of great action. Kuslims in India never had a reformer
of such grest abilities. His selflessness, devotion and
persistence, sincertty and honesty (to the cause) have never

been equalled before or sfter.
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